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ABSTRACT

Social needs such as belonging, acceptance and attachment, which intensify during adolescence,
may cause young people to be completely under the control of the peer group. This study aims to
examine whether the peer training program developed for resisting peer pressure in adolescents
develops the ability to resist peer pressure. In this study, 285 high school students (147 females
and 138 males; avarage age: 16) receiving education in one of the cities in Turkey participated in
the experimental group, and 204 (103 females and 101 males; avarage age: 16) participated in
the control group. The experimental and control groups were created considering adolescents’
age, gender, socioeconomic level, academic achievement, and pretest scores from the Peer
Pressure Scale for Adolescents by developed Kiran (2002). Adolescents are equal in terms of
these traits. They were then randomly assigned to the experimental and control groups.Peer
training; Peer tutoring consists of topics such as ethical rules, responsibilities, effective
communication skills, peer pressure, positive and negative effects on adolescents, and methods
of resisting peer pressure. In the analysis of the data, descriptive statistics and t-test were used
because the data showed normally distribution. The effects on the peer pressure experienced by
the students who benefit from the education were evaluated. As a result, the study found that
the peer training program reduced the peer pressure levels of adolescents, and the peer pressure
levels of adolescents who participated in the peer training program was lower than those who
did not participate. According to these findings, peer education studies are suggested to be used
in areas such as improving social skills and strengthening family communication.
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INTRODUCTION

Children spend most of their time with their parents until adolescence. They gain experiences through their
parents. With adolescence, time spent with parents decreases, while time spent with friends and peer groups
increases. Being a member of a peer group is one of the important tasks of adolescence. They gain new
experiences within this group. Since what their peers think about them is of great importance to them, the
adolescents conform to their peers and gain status in the group in return (Atici, 2011). Adolescents adapt to
group norms to ensure their acceptance into the peer group by conceding to a great extent, though they do not
completely ignore their own beliefs and wishes. Being under the control of the peer group also brings about
peer pressure. Peer groups have adverse effects, called peer pressure, which leads them to engage in antisocial
behaviors and bad habits. However, they also have positive effects, such as helping them transit from
childhood to independent adulthood and increasing their adjustment ability to different environments

(Lebedina Manzoni, Lotar, & Ricijas, 2008).

Peer Pressure

Social needs such as belonging, acceptance and attachment, which intensify during adolescence, may cause
young people to be completely under the control of the peer group. As a result of individuals’ experience of
peer pressure and submission to this pressure during adolescence, their mental health and social relationships

get damaged. These negative effects diminish by resisting against peer pressure.

Adolescents begin to change their behavior towards group norms in order to adapt and join their peers. They
adapt to their peers rather than resist the pressure they create in the first place. Brown, Feldman & Elliott,
(1990) define peer pressure as the pressure that other members of the group put on individuals or encourage
them to do certain things. However, Lebedina Manzoni, Lotar, & Ricijas, (2008) defined peer pressure as
situations in which adolescents intentionally change their behavior to avoid being ridiculed or excluded by their

peers.

Adolescents may experience peer pressure both directly and indirectly. Peer groups often use subtle ways to
induce their adolescent members (Kiran, 2003b). Gossiping, ridiculing, harassing, and behaving as what the
other person wants are prominent ways of expressing group norms. Indirect methods cause the effect to take
place without getting fully aware of being affected (Ryan, 2000). According to Santor, Kusumakar, and
Messervey (2000), when individuals experience peer pressure during adolescence and give in to this pressure,
their mental health and social relationships get harmed. Afterward, they gradually try to create their own

identity and resist this pressure.

Many studies on peer pressure in adolescence support this perspective. For instance, Kiran (2003a) concluded
in her study that risk-taking behaviors increase with an increase in peer pressure, and thus the school
achievement also decrease. Bamaca & Umafia-Taylor (2004) reported in their study that resistance against peer

pressure is affected by parent attitude and emotional autonomy. The results of a study conducted by Williams
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& Umana-Taylor (2015) showed that young people with a high level of ethnic-racial identity affirmation-
belonging demonstrate a high level of resistance against peer pressure. Moreover, the peer pressure levels of
students who participated in a psychoeducation program prepared by Acar and Kilig (2017) decreased. Walters’

(2018) study showed that individuals who resist peer pressure give up delinquent behaviors easily.

Peer Training Programs

Another variable of this study is the peer education program, which aims at the acquisition of skills to resist
peer pressure. The peer education program conducted under the control of psychological counselor support
students in many cognitive and affective domains. Walters (2018) stated that resisting peer pressure could be
considered as a mechanism that grows up with age and develops to counter pressure. According to the studies
conducted, resistance to peer influence is a concept that could be developed and transmitted to an individual
as a skill (Acar & Kiling, 2017; Bamaca & Umafia-Taylor, 2004; Godbol & Pfau, 2000). However, there is no
evidence showing that it develops along with age (Steinberg & Monahan, 2007). In other words, no matter how

old the individuals are, they may find it difficult to resist the pressure they get exposed to by their peers.

Considering the peer influence on adolescents, peer education program could be effective in gaining skills to
resist peer pressure. Peer education could also be defined as the experiences of the participating members in
the learning situation in an equal, open, and deliberate manner (Topping, 2005). Peer education was used for
the first time in the 1960s to prevent problems such as increasing crime rates, alcohol, and drug use in the USA

(Demirel, 2013).

In peer education programs, peer educators pass on information to other students about topics such as racism,
multiculturalism, addiction, health, violence, gangs, and even sexual orientation, and so forth. Peer educators
are expected to be natural leaders and demonstrate strong self-confidence and healthy behaviors. However,
they are quite similar to other students in terms of their values and demographic variables, which makes them

successful role models and true peers (Brack, Millard, & Shah, 2008).

One should note that peer educators are not amateur psychological counselors or counseling experts. They will
only take a supporter role to these units (NPHA, 2002). Peer education is used in various fields, such as
developing individuals’ cognitive skills and language learning skills, facilitating adaptation to new environments,

and developing autonomous learning skills (Mynard & Almarzouqi, 2006).

It seems that research on peer education in Turkey were conducted first in health domain. Peer education has
been found to be effective in teaching breast self-examination (Tuna, 2002) and informing about family
planning (Karabulut, 2003). It has also been used to increase young people’s knowledge of basic HIV and their
perception of self-efficacy in protecting from AIDS and risk behaviors (Bulduk, 2009), and to increase their
knowledge on reproduction and sexual health (Baykara, 2014). Studies also show that it could be used as
program to prevent violence, sexual assaults (Black, Weisz, Coats, & Patterson, 2000), and sexual violence in

children (Fitriana, Suryawati, & Zubaidah, 2018). Pressure education was also found effective in improving
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anger management skills of young people (Gebes, 2011), reducing their aggression levels (Yelpaze, 2012),
increasing their ability to tackle bullying and improving the physical life quality of adolescents (Diao, Pu, &

Yang, 2020).

Peer education conducted on addiction was found a strong potential in reducing the smoking behaviors of
young people (Yash, 2009; Bilgic & Gilinay, 2018), preventing internet addition (Korkmaz & Kiran-Esen, 2012),
preventing tobacco (Morrison & Talbott, 2005), and reducing drug use (Cheng & Yang, 2019). Research also
shows the utility of peer education in education domain (Mynard & Almarzouki, 2006; Timol et all. 2016;
Fitriana, Suryawati, & Zubaidah, 2018). Korkmaz & Kiran-Esen (2013) stated that peer education supports
interpersonal communication. All these studies show that peer education programs are successful, no matter

to which purpose they are used.

Peer support programs have gained popularity day by day after entering the field of Psychological Counseling
and Guidance. Peer support programs are used more frequently due to the inability of school counselors to
meet the demands of students. In this study, peer education was used to improve adolescents’ ability to resist
peer pressure. This peer education program is thought to increase resistance against peer pressure in
adolescents and reduce peer pressure. Considering the above information, the purpose of the study is to
detected the effect of a peer training program developed to reduce the peer pressure experienced by
adolescents and improving their resistance skills on adolescents. In line with purpose, answers were sought to

the following questions.

1. Is there a significant difference between the Peer Pressure Scale pretest, posttest, and follow-up test
scores of adolescents participating in the peer training program?

2. Is there a significant difference between the Peer Pressure Scale pretest, posttest, and follow-up test
scores of adolescents not participating in the peer training program?

3. Is there a significant difference between the Peer Pressure Scale pretest, posttest, and follow-up test

scores of adolescents participating and those not participating in the peer training program?

METHOD
Research Design

In this study, quasi-experimental design with "pretest, posttest and follow-up test control group" was used.
Quasi-experimental designs are used in social sciences because all of the variables that can affect individuals
from outside cannot be controlled (Erkus, 2012). Peer Pressure Scale was applied to adolescents as a pre-test
to determine the experimental and control groups. Afterwards, the experimental group was given training on
coping with peer pressure by their peers. The control group did not participate in the training. The scale was
given to the experimental and control groups as a post-test two weeks after the training and as a follow-up test
8 weeks later. Using this design, the training given by peer educators to their peers in resisting peer pressure

and the effectiveness of this training were tested.
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The Study Groups

The study group consists of volunteer adolescents attending high schools in Turkey in the 2019. The
experimental group consisted of 285 students (147 girls and 138 boys; mean age: 16) high school students, and
the control group consisted of 204 students (103 girls and 101 boys; mean age: 16). Experimental and control
groups were randomly formed according to age, gender, socio-economic status, academic achievement and
Peer Pressure Scale pretest scores. 14 peer trainers (10 females, 4 males, 18 years old) who participated in the
training informed the experimental group in two 40-minute sessions. The work of the peer educators was

supported by the supervision sessions.

Peer Training Program

Within the scope of study, the researchers developed peer-training program according to the National Peer
Helpers Association’s programmatic standards (NPHA, 2002). The Peer trainers informed their peers about peer

pressure and resistance in two sessions. Peer trainers' work was supported by supervision sessions.

Information topics in the first session: What is peer pressure? How do adolescents understand that they are
experiencing peer pressure? What are the emotions adolescents experience in the face of peer pressure?
Information topics in the second session: Can adolescents resist peer pressure? From whom can adolescents
who experience peer pressure get help at school? While the peer trainers informed their peers on the above-

mentioned issues during the sessions, no information was given to the control group.

Data Collection Tool

The Peer Pressure Scale developed by Kiran (2002) was used to determine the peer pressure levels of the

adolescents participating in the peer education program in the study.

Peer Pressure Scale (PPS)

Peer Pressure Scale (PPS), developed by Kiran (2002), is a five point Likert scale that has the goal of measuring
adolescents’ peer pressure. The Cronbach Alpha Coefficient calculated for the reliability of PPS is .90 for the
whole scale (34 items), .89 for the direct peer pressure subscale (19 items), and .82 for the indirect peer
pressure subscale (15 items). Also the retest reliability coefficient is; .82 for the whole scale, .74 for the direct
peer pressure subscale, and .79 for the indirect peer pressure subscale. Factor analysis is used, in the study of
the validity of structure. The total variance revealed by the two factors obtained is 40.527 %. A single score is
calculated from the scale. While High scores mean high peer- pressures, low scores show low ones (Kiran

2003a). The Cronbach alpha coefficient of the scale calculated in this study is .91.
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Analysis of Data

First of all, the use of parametric or non-parametric tests was determined. For this purpose, the sample size,
normality tests and the skewness values of the data were all examined together. In the analysis of the data,
descriptive statistics and t-test were used because the data showed normal distribution in the peer pressure
scores. t test was used to find the differences between pretest, posttest and follow up test in experimental and

control groups (Tabachnick & Fidell, 2013).

FINDINGS

Findings Regarding the Peer Pressure Scores of Adolescents Who Experimental Group are shown below in Table

1.

Findings Regarding the Peer Pressure Scores of Adolescents Who Experimental Group

Table 1. T-test Results of Pretest, Posttest, and Follow-up Test Scores of Adolescents Who Experimental Group

Experimental Group n X ss Sd t P
Pretest 285 43.96 7.51 5.84 9.58 .000*
Posttest 285 40.64 6.05

Pretest 285 43.96 7.51 5.90 8.90 .000*
Follow-up test 285 40.85 6.00

Posttest 285 40.64 6.05 0.80 94.42 .062
Follow-up test 285 40.85 6.00

P<.000

Peer Pressure Scale was administered as a pretest, posttest, and follow-up test to 285 adolescents comprising
the experimental group of the study. A significant difference was found between the pretest and posttest peer
pressure scores of the experimental group, favoring the posttest scores (t=9.58; p<0.01). Meanwhile, a
significant difference was found between the pretest and follow-up peer pressure scores of the experimental
group, favoring the follow-up test (t=8.90; p<0.01). However, there was no significant difference between the
posttest and follow-up peer pressure scores of the experimental group (t=94.42; p>0.05). This finding shows
that the peer education program reduced the peer pressure levels of adolescents and this reduction has

persisted.

No significant difference was found between the Peer Pressure Scale pretest, posttest, and follow-up scores of
the control consisting of 204 adolescents (p>0.05). In other words, there was no difference in the peer pressure

level of the untreated group.

Findings Regarding the Peer Pressure Scores of Adolescents Who Experimental Group and Control Group

Findings Regarding the Peer Pressure Scores of Adolescents Who Experimental Group and Control Group are

shown below in Table 2.
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Table 2. T-test Results of Peer Pressure Pretest Scores of Adolescents Who Experimental Group and Control

Group
Groups n X SS Sd t P
Pretest Scores
Experimental Group 285 43.95 7.51 486.50 470 .639
Control Group 204 44.25 5.55
Posttest Scores
Experimental Group 285 40.64 6.05 487.00 -7.17
Control Group 204 44.23 5.33 .000*
Follow-up Test Scores
Experimental Group 285 40.85 6.01 487.00 -6.93* .000*
Control Group 204 44.51 5.38
*P<.000

The study examined whether there was a difference between the mean scores that the experimental and
control groups obtained from the Peer Pressure Scale. The analysis yielded a non-significant difference as
expected (t= -0.447; p>0.05). However, there were significant differences between the Peer Pressure Scale
posttest scores (t= -7.17, p< 0.05) and between the follow-up test scores (t=-6.93, p<0.05) of the experimental
and control group, in favor of the experimental group. In other words, the peer pressure levels of the group

that Experimental Group were lower than those who did not participate.

CONCLUSION and DISCUSSION

This study examined the effect of a peer training program on reducing the peer pressure levels of adolescents.
When the findings were examined, it was found that the peer pressure levels of the adolescents participating in
the peer education program decreased. However, there is no difference in the peer pressure levels of the
adolescents who do not participate in peer training. These findings support the third finding of the study
According to the third finding, there were significant differences between the peer pressure posttest scores (t=
-7.17, p< 0.05) and between the follow-up test scores (t=-6.93, p<0.01) of adolescents who participating in the
peer training program and adolescents who did not. In other words, no difference was found in the peer

pressure level of the group that participated in the peer education program.

Peer education studies are carried out to develop skills and knowledge and are not subject to evaluation. Peer
education is used in various areas such as developing cognitive skills of individuals, improving language learning
skills, facilitating adaptation to new environments, and developing autonomous learning skills (Mynard &

Almarzouki, 2006).

In previous studies, Walters (2018) reported that peer pressure resistance and peer pressure control education
reduced delinquent behaviors of young people. Topping (2005) concluded that peer education assists many
people in many areas both inside and outside of school. Korkmaz & Kiran-Esen, (2012) also determined that
peer education, supports interpersonal communication, and preventing internet addition. A study by Diao, Pu,
& Yang (2020) showed that peer education significantly increased the psychological and social life quality of

adolescents than those who did not receive such education. Nisa, Castro, Passos & Carvalho (2018) benefited
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from peer education in the prison sample. Their study showed that the personal and social competence of

prisoners who participated in the education increased.

The differences created by the peer education study in the field of education have been supported by many
studies. These differences cause positive changes on individuals and make it easier for them to get to know
themselves. Peer education studies have been used for teaching purposes as well as in research on students'
behaviors and attitudes.Studies have shown that peer education programs make significant and positive
differences in students’ attitudes, cognitive dynamics, motivations, and behaviors (Acar & Kilig, 2017; Eryilmaz,
2004; Yayla, Yayla & Simsek, 2017). It was found that peer education increased the knowledge about fast food
in adolescents and decreased consumption (Cristandy, Januariana, Said, Saragih ve Manggabarani (2020).
Meanwhile, the communication between school staff and students in schools where peer-based programs are

implemented improve (Carter, 2008).

In addition, Oner-Korkulu (2003) states that peer education programs contribute to the development of
communication skills and conflict resolution strategies in schools, as well as the development of empathy skills.
Since peer-based education increases communication skills, it also increases students' empathy skills. The
increase in the empathic tendency levels of students participating in peer education is supported in most of the
studies (Aladag & Tezer, 2007; Oner-Korkulu, 2003; Tayl, 2006). However, in the research findings of Tiirk and
Turnukli (2016), it was stated that peer-based practices did not make a significant difference on students'

empathic tendencies, but had positive effects.

It was concluded that the levels of peer pressure experienced by high school students participating in peer
education significantly decreased, and this change persisted. These findings obtained from this study were

consistent with the results of previous research. In other words, previous studies support the peer effect.

RECOMMENDATIONS

According to these findings, peer education studies are suggested to be used in areas such as improving social
skills and strengthening family communication. Peer education programs can be organized to be used online to
reach more students. In addition, it is recommended that school psychological counselors in the school be
educated about peer support programs and encouraged to use these programs. For those who will do new
research in this area, a placebo group should also be used in a quasi-experimental study to prevent the

influence of the trainers or the group coming together to affect the individuals.
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AKRAN EGiTiM PROGRAMININ ERGENLERIN YASADIGI AKRAN BASKISI UZERINDEKI
ETKiSINiIN iNCELENMESi

0z

Ergenlik doneminde yogunlasan ait olma, kabul gérme ve baglanma gibi sosyal ihtiyaglar,
genclerin tamamen akran grubunun kontroliinde olmasina neden olabilir. Bu calisma ile
ergenlerde akran baskisina direnme konusunda gelistirilen akran egitimi programinin,
ergenlerin akran baskisina direnme becerisi gelistirip gelistirmediklerini incelemek
amaglanmigtir. Arastirmaya Tirkiye'de bir ilde lise egitimine devam eden &grencilerden 285'si
(Kiz 147, Erkek 138) deney grubunda, 204'i (Kiz 103, Erkek 101) kontrol grubunda olmak lzere
toplam 489 6grenci katilmistir. Deney ve kontrol gruplari, Kiran (2002) tarafindan gelistirilen
Ergenler icin Akran Baskisi Olcegi'nden ergenlerin yasi, cinsiyeti, sosyoekonomik diizeyi,
akademik basarisi ve 6n test puanlari dikkate alinarak olusturulmustur. Ergenler bu o6zellikler
acisindan esitlendikten sonra seckisiz bir sekilde deney ve kontrol grubuna atanmislardir. Akran
egitimi; akran Ogretimi, etik kurallar, sorumluluklar, etkili iletisim becerileri, akran baskisi,
ergenler Uzerindeki olumlu ve olumsuz etkiler, akran baskisina direnme yontemleri gibi
konulardan olusmaktadir.  Egitimden yararlanan 6grencilerin yasadiklari akran baskisi
Uzerindeki etkileri degerlendirilmistir. Verilerin analizinde veriler normal dagihm gosterdiginden
betimsel istatistikler ve t testi kullanilmistir.Arastirma sonucunda, akranlarin uyguladigi akran
egitim programina katilan yani , deney grubunda bulunan ergenlerin yasadiklari akran baskisi
dizeylerini azalttigi gértlmustir. Ayrica, deney ve kontrol grubu akran egitim programina
katilan ergenlerin yasadiklari akran baskisi diizeyleri, akran egitim programina katilmayanlara
ergenlere gore daha diisiik oldugu bulunmustur. Bu bulgulara gore akran egitimi ¢alismalarinin
sosyal becerileri gelistirme ve aile ici iletisimi gliclendirme gibi alanlarda kullaniimasi
onerilmektedir.

Anahtar Kelimeler: Akran baskisi, akran egitim programi, ergenler.
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GiRiS

Ergenlik dénemine kadar cocuklar zamanlarinin ¢ogunu ebeveynleriyle gegirirler. Ebeveynleri araciligiyla
deneyimler kazanirlar. Ergenlikle birlikte ebeveynlerle gegirilen zaman azalirken arkadaslar ve akran gruplariyla
gecirilen zaman artar. Akran grubunun bir Uyesi olma, ergenligin énemli gérevlerinden biridir. Bu grup

icerisinde yeni deneyimler kazanilir. Akranlarinin onun hakkinda disindikleri onun igin her seyden 6nemli

oldugu iginda, ergen akranlarina uyar ve bunun sonucunda da grupta stati kazanir (Atici, 2011).

Ergen, akran grubuna kabuliini saglamak igin, inanglarini ve isteklerini tam olarak goz ardi etmese de buyuk
Olgide taviz vererek grup normlarina uyum saglar. Akran grubunun kontroliine girme akran baskisini da
getirmektedir. Akran gruplarinin, antisosyal davranislar, kota ahskanliklar gibi davranislara ydnelmelerini
saglayan akran baskisi olarak adlandirilan olumsuz etkileri vardir. Ancak gocukluktan bagimsiz bir yetiskinlige
gecisi saglamaya yardimci olma, farkli ortamlara uyum becerisini arttirma gibi olumlu etkileri de olmaktadir
(Lebedina Manzoni, Lotar, & Ricijas, 2008). Bu etki planh ve programl bir sekilde yonlendirilebilirse bireylerin

yasadigl olumsuz akran etkileri ile basa ¢ikmalarina yardimci olunabilir.

Akran Baskisi

Ergenlik doneminde yogunlasan ait olma, kabul gérme, baglanma gibi sosyal gereksinimler, gencin timuyle
akran grubunun kontroliine girmesine yol acabilir. Ergenler, akranlarina uyum saglayip onlara katilmak igin
davranislarini grup normlari yéniinde degistirmeye baslar. ilk etapta akranlarinin yarattigi baskiya direnmek
yerine onlara uyum saglarlar. Brown, Feldman & Elliott (1990), akran baskisini grubun diger Uyeleri tarafindan
belirli seyleri yapmak icin bireye baski kurmak veya bireyi cesaretlendirmek olarak tanimlamaktadirlar.
Lebedina Manzoni, Lotar, & Ricijas (2008) ise, akran baskisini ergenlerin akranlari tarafindan alay edilmekten
veya dislanmaktan kacinmak icin kisinin davranislarini kasith olarak degistirdigi durumlar olarak tanimlamstir.
Akran gruplari, Gyesi olan ergenleri razi etmek icin genellikle kolayca fark edilmeyen yollari kullanirlar (Kiran,
2003b). Akran baskisi, ergenler tarafindan dogrudan yasanabilecegi gibi dolayli olarak da yasanabilir. Dedikodu,
birileriyle alay etmek, taciz etmek ve karsidakinin istedigi gibi davranmak grup normlarini ifade etmenin goze
¢arpan vyollarindandir. Dolayli yontemler, birinden etkilenildiginin tamamen farkina varilmadan etkinin
meydana gelmesine yol acar (Ryan, 2000). Ergenler, akranlarinin gercekte yaptiklarindan ¢ok, ne yapmayi
disinduklerinden daha fazla etkilenebilir. Santor, Kusumakar ve Messervey'ye (2000) gére ergenlik doneminde
bireyin akran baskisi yasamasi ve bu baskiya boyun egmesi sonucu ruh sagliginda ve sosyal iliskilerinde
zedelenmeler olmaktadir. Daha sonra giin gectikce kendi kimligini olusturmaya calisir ve bu baskiya direng

gostermek icin ugrasir.

Ergenlikte akran baskisi ile ilgili bir ¢ok ¢alisma bu gorisii desteklemektedir. Bunlardan Kiran (2003a)
calismasinda, akran baskisi yikseldik¢e risk alma davranislarinin da yukseldigi ve okul basarisinin da dastigi
sonucuna ulasmistir. Bamaca & Umafa-Taylor (2004), calismalarinda akran baskisina karsi direncin anne baba

tutumlar ve duygusal ozerklikten etkilendigini belirtmislerdir. Williams & Umana-Taylor (2015), tarafindan
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yapilan arastirma sonucunda, yiksek diizeyde etnik-irksal kimlik olumlama-aidiyete sahip genclerin akran
baskisina karsi yliksek diizeyde bir direng gosterdigi gérilmustiir.  Acar ve Kilig (2017), tarafindan akran
baskisiyla basa ¢ikma konusunda hazirlanan psikoegitim programina katilan 6grencilerin akran baskisi
dizeylerinde diistis gozlenmistir. Akran baskisina kargi direnme ile bu olumsuz etkiler azaltilabilir. Walters
(2018), calismasinda akran baskisina karsi direng gosteren bireylerin sug isleme davranisindan vazgegmelerinin

daha kolay oldugunu gostermistir.

Akran Egitimi

Bu calismanin bir diger degiskeni de yasanan akran baskisina direnme becerilerini kazandirmayl amaglayan
akran egitim programidir. Psikolojik danisman kontroliinde yiritilen akran egitim programlari 6grencilere
bilissel, duyussal bircok alanda destek saglamaktadir. Walters (2018), akran baskisina direnmenin yasla birlikte
blylyen ve baskiya karsi koymak adina gelisen bir mekanizma gibi distnilebilecegini soylemistir. Yapilan
calismalara bakildiginda, akran etkisine direng, gelistirilebilen ve beceri olarak bireye kazandirilabilen bir
kavramdir (Acar, Kiling, 2017; B’amaca ve Taylor, 2004; Godbold ve Pfau, 2000). Ancak, yasa bagh olarak
gelistigini gosteren bir kanit bulunamamistir (Steinberg ve Monahan, 2007). Yani anlasildigi gibi birey hangi

yasta olursa olsun akranlari tarafindan maruz kaldigi baskiya karsi direng géstermekte zorlanabilir.

Ergenler izerinde akranlarin etkisi gz 6niline alindiginda akran baskisina direnme becerisi kazandirmada akran
egitim programinin etkili olabilecegi dustinilmektedir. Akran egitimi, 6grenme durumu icerisine katilan
tyelerin esit, acik ve kasith bir sekilde gecirdigi yasantilar olarak da tanimlanabilir (Topping, 2005). ilk olarak
1960' hi yillarda ABD'de de artan sug oranlari, alkol ve uyusturucu kullanma gibi problemleri 6nlemek igin akran
egitiminden yararlanilmistir (Demirel, 2013). Akran egitim programlarinda, akran egitmenler diger 6grencilere
irkgihk, cok kiltirlalik, bagimhhk, saglik, siddet, ceteler ve hatta cinsel yonelim v.b. konularda bilgi aktarirlar.
Akran egitmenlerin, gliclii 6zglivene ve daha saglikli davraniglara sahip dogal liderler olmalari beklenmektedir.
Ancak sahip olduklari degerler ve demografik degiskenler acisindan diger 06grencilere oldukca
benzemektedirler, bu da onlari basarili rol modelleri ve gergek akranlar yapmaktadir (Brack, Millard ve Shah,

2008).

Akran egitmenlerin birer amator psikolojik danisman ya da rehberlik uzmani olmadiklari, sadece bu birimlere
yardim edecek roller Ustlenebilecekleri unutulmamalidir (NPHA, 2002). Akran egitimi ¢alismalari bireylerin
bilissel becerilerini ve dil 6grenme becerilerini gelistirmek, yeni ortamlara uyum saglamalarini kolaylastirmak ve

ozerk 6grenme becerilerini gelistirmek gibi ¢esitli alanlarda kullanilmaktadir (Mynard ve Almarzouki, 2006).

Akran egitimiyle ilgili calismalarin Turkiye'de ilk baslarda saglik alaninda kullanildigi gorilmektedir. Bunlardan
akran egitiminin kendi kendine meme muayenesini O0gretmede (Tuna, 2002), aile planlamasi hakkinda
bilgilendirmede (Karabulut, (2003) lzerinde etkili oldugu bulunmustur. Ayrica genglerin temel HIV bilgisine ve
AIDS’ten korunmada 6z-yeterlik algisi ve riskli davraniglar Gzerindeki etkisini (Bulduk, 2009) ve genglerin Greme

saghgl ve cinsel saglk konusundaki bilgilerini artirmak amaciyla kullanilmistir (Baykara, 2014). Yapilan
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calismalar, cinsel saldirilarin 6nlenmesi (Black, Weisz, Coats & Patterson, 2000) ve g¢ocuklarda cinsel siddeti
onlemeye vyonelik (Fitriana, Suryawati ve Zubaidah, 2018), bir program olarak da kullanilabilecegini
gosterilmistir. Akran egitiminin ayrica, genglerin 6fke kontrol becerilerini (Gebes, 2011), saldirganlik diizeylerini
(Yelpaze, 2012) azalttigi, zorbalikla bas etme becerilerini artirdigi (Tlrktan, 2013) ve ergenlerin 6zellikle fiziksel

yasam kalitesinin iyilestirilmesinde etkili oldugu bulunmustur (Diao, Pu, & Yang, 2020).

Bagimlilikla ilgili uygulanan akran egitiminin, genclerin sigara icme davranisini azaltmada etkili oldugu (Yasl,
2009; Ozdemir, 2011; Bilgic ve Giinay, 2018), internet bagimhihginin (Korkmaz ve Kiran-Esen, 2012) ve tiitiiniin
onlenmesi (Morrison, Talbott &. Truce, 2005), uyusturucu kullanimini azaltmakta bir potansiyel gi¢ oldugu
bulunmustur (Cheng ve Yang (2019). Ayrica arastirmalar, egitim alaninda da akran egitiminin ise yaradigini
gostermektedir (Mynard & Almarzouki, 2006; Timol et all. 2016; Fitriana, Suryawati ve Zubaidah, 2018).
Korkmaz ve Kiran-Esen, (2012) ise akran egitiminin, kisilerarasi iletisimi destekledigini belirtmistir. Ulagilan bu

¢alismalar, akran egitim programlarinin hangi amagla kullanilirsa kullanilsin basarili oldugu goéstermektedir.

Akran temelli uygulamalar Psikolojik Danisma ve Rehberlik alanina girdikten sonra giin gectikce popilerlik
kazanmistir. Okul psikolojik danismanlarinin 6grencilerden gelen talepleri karsilamada yetersiz kalmasi
nedeniyle akran destek programlari daha sik kullanilmaktadir. Bu galismada ergenlerin yasadigi akran baskisina
direnebilme becerilerini gelistirmek igin akran egitiminden yararlaniimistir. Bu akran egitim programinin,
ergenlerde akran baskisina karsi direnmeyi artirarak, akran baskisini azaltacagi distnilmektedir. Bu bilgiler
isiginda calismanin temel amaci; ergenlerin yasadigi akran baskisini azaltmak ve direnme becerilerini
gelistirmek amaciyla gelistirilen akran egitimi programinin ergenler lzerindeki etkisini belirlemektir. Bu amag

dogrultusunda asagidaki sorulara cevap aranmistir.

1. Akran egitimi programina katilan égrencilerin Akran Baskisi Olcegi 6n test, son test ve izleme puanlari
arasinda istatistiksel olarak anlamli bir fark var midir?

2. Akran egitimine katilmayan &grencilerin Akran Baskisi Olgegi 6n test, son test ve izleme puanlari arasinda
istatistiksel olarak anlaml bir fark var midir?

3. Akran egitimine katilan ve katilmayan 6grencilerin Akran Baskisi Olgegi 6n test, son test ve izleme puanlari

arasinda istatistiksel olarak anlamli bir fark var midir?

YONTEM

Arastirmanin Deseni

Bu calismada, "6n test, son test ve izleme testi kontrol gruplu" yari deneysel desen kullanilmistir. Yari deneysel
desenler sosyal bilimler alaninda bireylere disaridan etki edebilecek degiskenlerin tamami kontrol altina
alinamadigi icin kullanilmaktadir (Erkus,2012). Deney ve kontrol gruplarini belirlemek igin ergenlere Akran
Baskisi Olcegi 6n test olarak uygulanmistir. Daha sonra deney grubuna akranlari tarafindan akran baskisiyla bas

etme konusunda egitim verilmistir. Kontrol grubu ise egitime katilmamistir. Olcek, egitimden iki hafta sonra
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deney ve kontrol gruplarina son test, 8 hafta sonra ise izleme testi olarak uygulanmistir. Bu tasarim kullanilarak
akran egitimcilerinin akran baskisina direnme konusunda akranlarina verdigi egitim ve bu egitimin etkinligi test

edilmistir.

Calisma Grubu

Calisma grubu, 2019 yilinda Tirkiye'de liselere devam eden goniilli ergenlerden olusmaktadir. Deney grubu
285 ogrenciden (147 kiz ve 138 erkek; yas ortalamasi: 16) lise 6grencisi, kontrol grubu ise 204 6grenciden (103
kiz ve 101 erkek; yas ortalamasi: 16) olusmaktadir. Deney ve kontrol gruplari yas, cinsiyet, sosyo-ekonomik
durum, akademik basari ve Akran Baskisi Olgegi 6n test puanlarina goére rastgele olusturulmustur. Egitime
katilan 14 akran egitici (10 kadin, 4 erkek, hepsi 18 yasinda) 40'ar dakikalik iki oturumda deney grubunu

bilgilendirmistir. Akran egitimcilerin galismalari siipervizyon oturumlari ile desteklenmistir.
Akran Egitim Programi

Arastirma kapsaminda arastirmacilar, Ulusal Akran Yardimcilari Dernegi'nin programatik standartlarina (NPHA,
2002) gore akran egitimi programi gelistirdiler. Akran egiticileri iki oturumda akran baskisi ve direnisi hakkinda
akranlarini bilgilendirdi. Akran egiticilerinin ¢alismalari siipervizyon oturumlari ile desteklenmistir. ilk
oturumdaki bilgilendirme konulari: Akran baskisi nedir? Ergenler akran baskisi yasadiklarini nasil anlarlar?
Ergenlerin akran baskisi karsisinda yasadiklari duygular nelerdir? ikinci oturumda bilgilendirme konulari:
Ergenler akran baskisina direnebilir mi? Akran baskisi yasayan ergenler okulda kimlerden yardim alabilirler?
Akran egiticileri oturumlarda yukarida belirtilen konularda akranlarini bilgilendirirken, kontrol grubuna herhangi

bir bilgi verilmemistir.

Veri Toplama Araglari

Arastirmada akran egitimi programina katilan ergenlerin akran baskisi dizeylerini belirlemek icin Kian (2002)

tarafindan gelistirilen Akran Baskisi Olgegi kullaniimistir.

Akran Baskisi Olcedi (PPS)

Kiran (2002) tarafindan gelistirilen Akran Baskisi Olgegi (PPS), ergenlerin akran baskisini 8lgmeyi amaglayan
besli Likert tipi bir 6lgektir. BPS'nin glivenirligi icin hesaplanan Cronbach Alfa Katsayisi 6lgegin tamami igin (34
madde) .90, dogrudan akran baskisi alt dlcegi icin .89 (19 madde), dolayli akran baskisi alt 6lcegi (15 madde) igin
.82'dir. Ayrica tekrar test glivenirlik katsayisi; 6lgegin tamami igin .82, dogrudan akran baskisi alt 6lgegi icin .74
ve dolayh akran baskisi alt 6lgegi icin .79. Yapi gegerliginin arastirilmasinda faktor analizi kullanilmaktadir. Elde
edilen iki faktériin ortaya koydugu toplam varyans % 40.527'dir. Olcekten tek bir puan hesaplanir. Yiksek
puanlar yuksek akran baskisi anlamina gelirken, distk puanlar dasikleri géstermektedir (Kiran 2003a). Bu

calismada hesaplanan 6lgegin Cronbach alfa katsayisi .91'dir.
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Verilerin Analizi

Oncelikle parametrik veya parametrik olmayan testlerin kullanimi belirlenmistir. & Bu amagla 6rneklem
buyukliigli, normallik testleri ve verilerin carpiklik degerleri bir arada incelenmistir. Verilerin akran baskisi
puanlarinda normal dagihm gostermesi nedeniyle verilerin analizinde tanimlayici istatistikler ve t testi
kullanilmistir. Deney ve kontrol gruplarinda 6n test, son test ve izleme testi arasindaki farklari bulmak icin t testi

kullanilmigtir(Tabachnick & Fidell, 2013).

BULGULAR

Akran Egitim Programina Katilan (Deney Grubu) Ogrencilerin Akran Baskisi Puanlarina iliskin Bulgular

Tablo 1. Akran Egitimine Katilan (Deney Grubu) Ogrencilerinin Ontest, Sontest ve izleme Testi Puanlarina Ait t-
Testi Sonuglan

Deney Grubu n X ss Sd t P

On test 285 43, 96 7,51 5,84 9,58 ,000%*
Son test 285 40, 64 6,05

On test 285 43,96 7,51 5,90

izleme testi 285 40, 85 6,00

Son test 285 40, 64 6, 05 ,80

izleme testi 285 40, 85 6, 00

*P<0,01

Arastirmada 285 6grenciyi kapsayan deney grubuna, 6n test ve son testlerine ve izleme testi olarak Akran
Baskisi Olgegi uygulanmistir. Deney grubu akran baskisi 6n test puanlari ile son test puanlari arasinda son test
puanlari lehine anlamh bir fark bulunmustur (t= 9, 58; P<0,01). Ayni zamanda deney grubunun akran baskisi
Ontest puanlari ile akran baskisi izleme testi puanlari arasinda da izleme testi lehine anlamli bir fark oldugu
bulunmustur (t= 8, 90; P<0,01). Arastirmada akran baskisi 6l¢eginin deney grubu son test ve izleme testi
puanlari arasinda anlamh bir fark olmadigi gortlmustir (t= 94, 42; P>0,05). Bu sonuglar uygulana akran egitim
programinin, d6grencilerin akran baskisi diizeylerini azalttigi ve bu azalmanin devam ettigini gdstermektedir.
204 Ogrenciden olusan kontrol grubunun Akran Baskisi Olgegi 6n test, son, test ve izleme testleri puan
ortalamalari arasinda fark olmadigi goérilmistir (P>0,05). Yani islem yapilmayan grubun akran baskisi

diizeyinde bir farklihk olmamistir.

Akran Egitim Programina Katilan Odrenciler (Deney Grubu) ile Katiimayan Odrencilerin (Kontrol Grubu)
Akran Baskisi Puanlarina iliskin Bulgular

Tablo 2. Akran Egitim Programina Katilan Ogrenciler (Deney Grubu) ile Katilmayan Ogrencilerin (Kontrol Grubu)
Akran Baskisi Ontest Puanlarinin t Testi Sonuclari

Gruplar n X SS Sd t P
Ontest Puanlari

Deney G. 285 43,95 7,51 486,50 470 ,639
Kontrol G. 204 44,25 5,55

Son Test Puanlari

Deney G. 285 40, 64 6, 05 487, 00 -7,17

Kontrol G. 204 44, 23 5,33 ,000%*
izleme Testi Puanlari

Deney G. 285 40, 85 6,01 487, 00 -6,93* ,000*
Kontrol G. 204 44,51 5, 38

*P<0,01,

1758



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 14 2021

Arastirmada deney ve kontrol grubunun Akran Baskisi Olgegi'nden elde edilen puan ortalamalari arasinda fark
olup olmadigl incelenmistir. Analiz sonuglari beklendigi gibi puan ortalamalari arasinda anlamli bir fark
olmadigini gdstermistir (t=-,447, P>0,05). Arastirmada Akran Baskisi Olcegi'nin deney ve kontrol grubu son test
puanlari (t=-7,17, P<0,05) ve izleme testi puanlari (t=-6,93 P<0,05) arasinda ise deney grubu lehine anlamli bir
fark oldugu bulunmustur. Yani Akran egitim programina katilan grubun akran baskisi diizeyleri akran egitim

programina katilmayanlara gore daha disuktir.

TARTISMA ve SONUC

Bu calismada akran egitimi programinin ergenlerin akran baskisi diizeylerini azaltma (zerindeki etkisini
incelenmistir. Beklendigi gibi, birinci ve ikinci bulgular akran egitim programina katilan 6grencilerin akran
baskisi dizeylerinin distigini gostermistir. Kontrol grubunun akran baskisi dizeylerinde ise herhangi bir
degisiklik olmamistir. Yani akran egitim programina katilmayan grubun akran baskisi dizeyinde bir farklilik
olmamistir. Elde edilen bu bulgular arastirmadan elde edilen Uglnct bulguyu desteklemektedir. Akran
egitimine katilan ve katilmayan 6grencilerin akran baskisi 6lgeginden aldiklari son test (t= -7,17; P< 0,01) ve
izleme testi (t= -6,93; P< 0, 01) puan ortalamalari arasinda akran egitim programina katilan 6grenciler lehine
anlamh bir fark bulunmustur. Yani Ergenler tarafindan akranlarina verilen egitim basarili olmustur. Bu

arastirmanin bulgularina benzer ¢alismalara rastlanmistir.

Akran egitimi calismalari yetenek ve bilgileri gelistirmek amaciyla yapilir ve degerlendirmeye tabi degildir. Akran
egitimi ¢alismalari bireylerin biligsel becerileri gelistirmek, dil 6grenme becerilerini gelistirmek, yeni ortamlara
uyum saglamalarini  kolaylastirmak ve o&zerk 6grenme becerilerini gelistirmek gibi cesitli alanlarda

kullanilmaktadir (Mynard ve Almarzouki, 2006).

Bu arastirmacilardan biri olan Walters (2018), akran baskisina direnme egitimi ve akran etkisini kontrol etme
egitimlerinin genclerin sug isleme davranisini diislirdiigiini belirtmektedir. Topping (2005) akran egitiminin
okul icerisinde ve okul disinda birgok alanda ve birgok kisiye yardim sagladigi sonucuna ulagmistir. Korkmaz &
Kiran-Esen, (2012), akran egitiminin internet bagimhligini 6nlemede ve kisilerarasi iletisimi desteklemekte
basarili oldugunu belirtmislerdir.  Diao, Pu, & Yang (2020) yaptiklari ¢alismada akran egitiminin ergenlerin
psikolojik ve sosyal yasam kalitesinde egitim almayanlara gére anlamli bir artig géstermistir. Nisa, Castro, Passos
& Carvalho (2018), cezaevi 6rnekleminde akran egitimi programindan faydalanmislardir. Calismalarinda egitime

katilan mahkdmlarin kisisel, sosyal yeterliklerinin arttigi gérilmustdr.

Akran egitimi ¢alismasinin egitim alaninda yarattigi farklar bircok arastirma ile desteklenmistir. Bu farklar
bireyler lzerinde olumlu degisimlere sebep olmakta ve kendilerini tanimalarini kolaylastirmaktadir. Akran
egitimi calismalari 6gretim amaciyla kullanildigi gibi 6grencilerin davraniglari ve tutumlarn Uzerinde de
arastirmalarda kullanilmistir. Akran egitimi programlarinin, 6grencilerin tutumlari, bilissel dinamikleri,
motivasyonlari ve davranislari Gzerinde anlamli ve olumlu farklar yarattigi calismalar tarafindan ortaya

konulmustur (Acar ve Kilig, 2017; Eryilmaz, 2004; Yayla, Yayla & Simsek, 2017). Akran egitiminin ergenlerde fast
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food hakkindaki bilgileri artirdigi ve tiiketimi azalttigi bulunmustur (Cristandy, Januariana, Said, Saragih ve
Manggabarani (2020). Ayni zamanda Akran temelli programlarin uygulandigi okullarda okul personeli ve

ogrenciler arasindaki iletisimin gelismesine katki sagladigi bilinmektedir (Carter, 2008).

Ayrica, Oner-Korkulu (2003), akran egitimi programlarinin okullarda iletisim becerilerinin gelismesine ve
¢atisma ¢6zme stratejilerinin iyilesmesine, bunun yaninda empati kurma becerilerinin gelismesine katkida
bulundugunu belirtmektedirler. Akran temelli egitimlerin iletisim becerilerini arttirdigindan bu 6grencilerin
empati becerilerini de arttirmaktadir. Akran egitimine katilan 6grencilerin empatik egilim dizeylerindeki artis
arastirmalarin ¢cogunda desteklenmektedir (Aladag, 2005; Oner-Korkulu, 2003; Tayli, 2006). Ancak Tirk ve
Tarniikli (2016) tarafindan yapilan arastirma bulgularinda akran temelli uygulamalarin 6grencilerin empatik

egilimleri tGizerinde anlaml bir farkhlik yaratmadigini ancak olumlu etkilerde bulundugunu belirtmistir.

Akran egitimine katilan lise 6grencilerinin yasadiklari akran baskisi diizeylerinin anlamli bir sekilde azaldigi ve
bunun degisimin strekli oldugu sonucuna ulasiimistir. Bu ¢alismadan elde edilen bu bulgular daha 6nce yapilan
arastirmalarin sonuglariyla paralellik gostermektedir. Yani daha 6nce yapilan galismalarda gorilen akran etkisini

desteklemektedir.

ONERILER

Bu calismadan elde edilen bulgular g6z 6nlne alindiginda bazi 6nerilerde bulunulmaktadir.

1. Akran egitimi calismalari sosyal becerileri gelistirme ve aile ici iletisimi gliclendirme gibi alanlarda
kullanilabilir.

2. Akran egitimi programlari daha fazla 0Ogrenciye ulagsmak icin c¢evrimigi olarak kullanilmak uzere
dizenlenebilir.

3. Okul psikolojik danismanlarinin akran destek programlari konusunda egitilmesi ve bu programlari kullanmaya
tesvik edilmesi 6nerilmektedir.

4. Bu alanda yeni arastirma yapacaklara, yari deneysel bir calismada egiticilerin etkisini ya da grubun bir araya
gelmesinin de bireyleri etkilemesini engellemek igin ¢alismaya plesabo grubu da kullaniimalidir.

ETiK METNI

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazar(lar)a aittir.

Yazar(lar)in Katki Orani Beyani: Prof. Dr. Binnaz KIRAN'In makaleye katki orani %60; Mehmet Ersoy'un katki

orani %40'tir. Arastirmanin yazimini bastan sona tiim yazarlar Gstlenmistir.
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