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ABSTRACT

Literature, which is an art in principle, can’t be limited to stable rules, patterns, or definitions by nature.
So, the focus should be mainly on students to gain an aesthetic view, on developing the ability to
criticize a literary text as the main subject of a lesson academically in literature classes. Since rewritten
texts are created by reinterpreting a classical text, they allow the reader to evaluate. During analysis
period of rewritten texts, students read each text by comparing them actively via intertextual reading. In
reading by comparison; The act of reading turns into a multi-faceted interpretive activity by detecting
the wide variety of differences between the basic text and the rewritten text, as well as the inclusion of
factors related to the reader's individual equipment. The aim of this study is to examine the use of
classical texts in literature teaching with rewritten examples. In this qualitative study designed as an
action research, a six-week practice was performed through Text Analysis classes in Turkish Language
and Literature Department of Zonguldak Biilent Ecevit University. The classical texts chosen and their
rewritten samples are: The Clown and His Daughter novel by Halide Edib Adivar and Rabia’s Return story
by Adalet Agaoglu, epic story Deli Dumrul, The Son of Duha Koca in The Book of Dede Korkut and the
story Dumrul and Azrael by Murathan Mungan. Research data was collected from open-ended questions
being addressed to students at the end of the classes that were designed in accordance with the
usability of rewritten texts in teaching literature. The collected data was interpreted through content
analysis. As a result of the research, it is found that students approach the texts in a critical way when
they are supposed to analyze rewritten texts, they use their knowledge about the first text when they
interpret the rewritten texts, they are opposed to the fact that classical texts are changed in a negative
way thematically while reinterpreting them within the context of another text and they expressed a
positive opinion towards rewriting texts after interpreting them.

Keywords: Teaching literature, rewritten texts, classical texts, text analysis, text comparison.
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INTRODUCTION

It is necessary and important for educators to create new educational values, design educational processes
with new approaches, and direct their students’ knowledge production processes. We can say that most of the
modern methods being used in many classes nowadays such as dramatization, doing research, cooperative
learning, project preparation and problem solving are student-centered and also taking into account the
individual differences of students methods. Students are motivated to create, solve problems, develop their
own ideas, and present these ideas through the learner-centered modern methods. (Kigikahmet, 2008;

Stinbdl, 2010; Er, 2016; Aslandag Soylu, 2019; Yesilyurt, 2019).

Also in literature classes, such methods, techniques, and activities have been used; traditional teacher-
centered processes in teaching literature have been abandoned. “Teaching literature is not completely without
methods, distant from pedagogical rules, arbitrary or a random teaching activity; it is neither entirely
memorization of abstract information nor just an ethics, history, sociology, or language course.” (Cetisli, 2006,
p.81-83). The literature course, which is one of these courses, cannot be limited to invariable rules, patterns
and definitions by its nature. So, the focus should be mainly on students to gain an aesthetic view and for this
purpose, on developing the ability to criticize a literary text as the main subject of a lesson academically in

literature classes.

In Turkish Language and Literature departments of universities, major area courses on literature are taught
generally through teacher-centered information transfer and the processes in which students participate
actively are not completely highlighted. “It hasn’t been possible to reach the intended outcome because of
focusing on theoretical and abstract information that is seen in literature education now and then from
primary school to university, highlighting “instruction” rather than “education” and departing from modern
methods” (Cetisli, 2006). According to Giinay (2006), a language and literature education which doesn’t/can’t
provide students with a reading habit, question or help students reveal inner dynamism of a text, or place
students into the center of reading through meaning creation process has a problematic and deficient
mechanism. Teaching literature should focus on the purpose of developing the ability to evaluate, interpret and
analyze good literary texts rather than teaching superficial topics (Marshall, 1994).

In Turkey, with literature education at secondary education level it is aimed to make students discover the
details of Turkish culture and Turkish language through literary texts; use Turkish language attentively and
consciously; understand the change and development of Turkish literature in time via eminent examples;
recognize and embrace national, spiritual, ethical, cultural and universal values through the pieces of Turkish
and world literature; improve their level of aesthetic taste by evaluating important works from different
periods in terms of structure, type, language, content and point of view; develop their comprehending and
critical reading skills and gain a habit of reading through texts; develop their skills to express emotions, ideas
and dreams in written form and verbally in an accurate and effective way and also gain a habit of writing

(Ministry of National Education, 2015). The main purpose of literature education at higher education can be

2517


https://tureng.com/tr/turkce-ingilizce/ministry%20of%20national%20education

I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 15 2021

defined as the ability to read, to express the reading material in black and white and orally, to develop
analyzing and interpreting skills through literary concepts, to integrate theoretical knowledge with practice, to
improve both analytical and creative thinking skills, to know and practice researc techniques (ipsiroglu, 2004).
As it is seen, it is aimed at gaining a more modern and more practical literature teaching level at higher
education than secondary education which is more traditional and based on information transfer. At secondary
education, literature teaching mainly focuses on traditional aims such as students could recognize historical
development of literature and the prominent literary works defined as classics as well as understanding what
they read and critical reading approaches. It seems difficult both to transfer information intensely and to spend
enough time for text analysis approaches. It seems not so possible to expect individuals who grew up with
memory-based approaches at secondary school level to consider literature in an aesthetic way, to develop an

interest in literature and to be successful at analyzing and interpreting literary texts at higher education.

According to Aras (2008); the main problem for teaching literature is that there is neither an art education on
literature nor a systematic struggle that could enable literature to be considered as art. It is wrong to measure
and evaluate with rote tools by aiming to raise individuals who think analytically, and the solution to this
problem is to abandon the effort to teach every information in a cluttered way and to apply a literature

curriculum suitable for teaching modern texts and analyzing them with modern methods.

What we should deduce from literature education is gaining some basic literature information as well as
introducing students to authentic literature texts, by this way creating a love and appreciation for literature in
students and providing a creative feature by converting it in daily life (Tasdelen, 2006). “Furthermore, instead
of a memory-based teaching approach, in which students memorize authors and their works, a skill-based
teaching-learning approach should be adopted which displays structural features of an artistic text, creation
and consumption processes, lies on analysis and synthesis, and aims at structuring knowledge.” (Ugan, 2008,

p.66).

The main material of literature classes is literary text, and the main activity of it is text interpretation and
analysis. We can say this activity has a bilateral function such as gaining students both an aesthetic perception
for comprehending literary texts and an academical point of view that would help analyze a text. “During the
activities of text analysis at Turkish Language and Literature classes, teachers need to have an approach that
would include especially discovery learning technique, inductive method, discussion method and question-
answer method.” (Goger, 2016). After a teacher demonstrates how to analyze a literary text academically with
examples using various theoretical approaches, s/he can either direct students to make similar analysis or
enable them to gain a new point of view towards the text in accordance with students’ own interpretation and
analysis strategies. One of the main goals of literature teaching is not providing students with information to
memorize about genuine literary works, instead it aims at introducing students to these works and enabling

them to produce their own knowledge and make their own judgements on these works (Tasdelen, 2006).
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McLeod (2020) noted in his study that the reinterpretation of classic British literary works has influenced
ongoing disagreements about which texts can be considered to have literary value. According to Durmus
(2010); classical texts are works of art that shape the society in which they are written, do not get old despite
the passage of time, and are considered valuable in every society as works that appeal not only to the society
the author belongs to, but also to the general reader, and the effort to own these works and to convey them to
the next generations is a problem encountered in almost every society. For this reason, literature studies
should be enriched with new theoretical approaches in schools and applied activity studies that emphasize the
student, not the educator. Karagdz (2018), on the other hand, in his research that included the opinions of the
lecturers and students; she states that classics should be used in language and literature teaching courses for
reasons such as reaching competent language and expression examples, developing hearing and thinking skills,
gaining new experiences, getting to know different works and authors, revealing the features that make the

work a classic, and acquiring a reading culture.

According to Demiralp (2019); literature is an act in which the author expresses his special relationship to the
world, and fiction does not describe reality, but reality. According to the author, it is fiction that enables us to
reach a lot of information about human nature, society and history. The literature work which is narrated in an
effective language and fictionalized by the writer in his world of dreams and ideas cannot be understood
without the reader’s understanding and interpreting performance. The reader (in our case, the student) is the
co-founder who creates meaning from the text and provides dynamism to the text (Glnay, 2006). “The task of
the reader is to try to understand the text without any holy ideas or a scornful approach beforehand. The
meaning should find place while reading the text. In other words, the meaning is within the text, the writing.
The reader needs to puzzle out this linguistic code.” (Ugan, 2002, p.47). “In traditional literature, teaching is
mainly focused on transferring the legacy of the country based on classical authors and in modern literature,
selected works are limited with well-known pieces. So, they have been far away from the interest of students.”

(Marshall, 1994, p.48).

Students are more interested in literary works in which they can witness different faces of a single truth.
Students don’t show any interest to literature education where classical texts are read all the time. Making
critical analysis both attracts students’ attention and provides permanent learning (Marshall, 1994).
“Nowadays, prior knowledge of a reader and his approach to the work according to his own personal life is
grounded on; the idea that a literature work finds a new meaning each time being read is adopted; so, we are
departing from the tradition that a work is transferred from one generation to another with its only accepted
interpretation.” (Kavcar, 1994, p.31). However, there is no unlimited space for interpretation where the reader

could move comfortably in this act of understanding and interpreting.

“If text analysis process is conducted with active student participation and an approach that targets their

multidirectional development, it is possible for students to acquire knowledge, skill, attitude and understanding
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through the text being read.” (Géger, 2016, p.127). In text analysis studies, it is necessary to present both text
analysis and a comment and a critic about the period or the artist based on the text. Thus, it is important that
the selected texts should provide active participation of students as well as they should possess qualities which
direct them to interpret texts in detail. Students need to be introduced to fine text samples for understanding

texts, creating texts, communicating well, and getting necessary qualifications (Dilidlizglin, 2014).

“Literary texts free the readers in terms of sensing and thinking.” (Celik, 2011, p.42). “When readers meet
literary texts which they enjoy reading, they become qualified readers in time. These readers are the ones who
wish to communicate with a literary text and who can determine quality level of literary texts, fill the meaning
gaps in literary texts with imagination, use different reasoning techniques in order to understand literary
texts.” (Cotuksoken, 1997, p.122-123). The reaction of readers to a text which provides only concrete
information is mostly a monotonous, intellectual reaction. However, the reaction of a reader who reads a
novel, poem or play is not only an outer, passive grasp but instead an intimate experience, an existential

experience (Goktirk, 2006).

In this respect, rewritten texts have become prominent as useful texts for teaching literature with variety of
interpretations and deepness they present to readers. “According to iser, the most effective literary works are
the ones that force readers to consider their accustomed codes and expectations with a critical approach.”
(Eagleton, 1990, p.102-103). Literary texts which are rewritten by bringing two different works together within
a new context need active participation of readers to interpretation process and also, they enable readers to

create new meanings by comparing two works.

“Rewriting is a method that has become more common with postmodernism and has been used frequently in
modern literature. This method is defined as the recurrence of a former text within another text that imitates,
changes, and refers to it either openly or subtly; it can be applied to same kind of texts as well as it is suitable

and functional for a transfer among different kinds.” (Aktulum, 2004, p.304).

The extent of rewriting method is vast. The author could rewrite the whole text as well as he could rewrite his
own text or he could use either only one of the elements of the primary text such as characters, fiction, plot, or
a few of them. The starting point of the author is the primary text which is presumed to be known by the
reader. It is clear that these texts are mainly well-known, widely read works and they address to common
literary memory of societies. There are various reasons why an author prefers and also rewrites these texts.
The author may present attitudes that would affirm the primary text such as “revising, deepening, furnishing
with a new function” (Aktulum, 2004), clarifying his own text as well as approaches that would challenge the
text such as objecting to, making a counterclaim, criticizing, or caricaturing. The author fictions his own text by
changing and converting the main text in accordance with his criteria. In fact, the primary text is the main

element of the second text; and the second text is the subjective interpretation of the primary text which is
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structured within a new context by the second author. “Specific genuine features, familiar elements of the
upper text are repeated in the new text. Thus, the significance level of the text in which it was integrated is

increased and two texts communicate with each other.” (Aktulum, 1999, p.160).

According to Umberto Eco (2001) a work of art is a complete and closed form in its uniqueness as a balanced
organic whole, while at the same time constituting an open product on account of its susceptibility to countless
different interpretations which do not impinge on its unalterable specificity. Hence, every reception of a work
of art is both an interpretation and a performance of it, because in every reception the work takes on a fresh

perspective for itself.

During analysis period of rewritten texts, students read each text by comparing them actively via intertextual
reading. Making comparisons provides a multidimensional interpretation activity by discovering various
differences between the primary text and the rewritten with the help of elements regarding individual
qualifications. While a reader is analyzing a text, he should undergo a process of perceiving and understanding
by going deeper into the essence of the text beyond his own personal views. He is supposed to talk to the text
and he should try to receive the structure, message, and way of being fictionalized of the text. He should be
able to make a connection between the past and the present within the texts, in other words, renew the

meaning.

The Aim of the Study

The aim of this study is to examine the use of classical texts in literature teaching with rewritten examples. It is
an action research aimed at analyzing and processing classical texts with rewritten examples in literature
classes and for students to read by comparing texts. In the study, it is aimed to present a student-centered
reading/interpretation activity for literature teaching. Within the framework of this purpose, the problem
statement of the research was determined as follows: Can classical texts be used with rewritten examples in
literature teaching? In order to answer this question in more detail, the following sub-problems were reached:
1. Were the undergraduate students of the Turkish Language and Literature Department able to form different
perspectives while analyzing the rewritten text?

2. Were the undergraduate students of the Turkish Language and Literature Department able to develop a
critical perspective on the rewritten text?

3. Did the undergraduate students of the Turkish Language and Literature Department express an opinion
against the rewritten text based on the differences between the two texts?

4. Were the undergraduate students of the Turkish Language and Literature Department able to interpret the

reasons for rewriting a text?
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METHOD

Research Design

In the study, action research was used which was one of the qualitative study designs. “Action research is an
approach that brings research and practice together and eases research results to put into practice. It is
important that the researcher stands close to the data, knows, and experiences the process closely.” (Yildirrm &
Simsek, 2006, p.78). In this respect, it is also crucial that the researcher is the coordinator of the subject chosen

for practice and he is in the process directly.

Study Group

Participants of the research group were chosen by using criterion sampling method one of the purposeful
sampling methods. “The basic understanding in this sampling method is to study all cases that meet a
predetermined set of criteria.” (Yildirnm & Simsek, 2006, p.122). The research was conducted with 3rd grade
students studying at Turkish Language and Literature Department in Zonguldak Biilent Ecevit University Faculty
of Education and taking Text Analysis subject. The criteria determined are that students have chosen the
relevant course and regularly attend the courses. A total of 15 students, 13 girls and 2 boys, took part in the

research.

Data Collection

A six-week application was conducted at 3rd grade Text Analysis subject of Turkish Language and Literature
Department in Zonguldak Bilent Ecevit University. At application process, lessons were designed regarding the
usability of rewritten texts in teaching literature and the process was structured in accordance with this

purpose. Data were collected between November 2 and December 11, 2020.

Every week a lesson was spent for each classical text and its rewritten sample. In order to determine the
classical and rewritten works included in the study, a literature review was conducted and rewritten text
samples written on the basis of classical texts that have an important place in our literature were examined. As
a result of the examination, although there are not many examples of texts written in this context, four texts
included in the courses of Turkish Language and Literature departments and thought to be suitable for use in
literature teaching have been identified. The classical texts chosen and their rewritten samples are: The Clown
and His Daughter novel by Halide Edib Adivar and Rabia’s Return story by Adalet Agaoglu, epic story Deli
Dumrul, The Son of Duha Koca in The Book of Dede Korkut and the story Dumrul and Azrael by Murathan

Mungan.

The first text The Clown and His Daughter novel, was published in 1936 by Halide Edib Adivar. Sinekli Bakkal,

one of the classics of Turkish Literature, is an important novel that presents the synthesis of East and West
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through the character of Rabia. The difficulties experienced by Rabia, who are the daughters of Emine, the
daughter of the imam of the neighborhood, and the middle actress Tevfik, are conveyed by including the
conditions of the period. The life of Rabia, who transitioned from the neighborhood culture she grew up to a
new world with the profession of hafiz, changes completely when she gets married to Peregrini, who is a
Muslim piano teacher. In this context, the elements of culture, art and tradition are handled in the novel. It can

be said that the author is trying to describe the ideal Turkish woman in his own point of view.

The second text is written by Adalet Agaoglu, Rabia’s Return and the story is about Rabia character which was
in The Clown and His Daughter. Agaoglu aimed at underlining both the fiction structure of the main character in
the novel and independence problem of modern woman. In this text, we can mention about an objection to

the primary text and thus, a critical point of view is seen.

The third text is Deli Dumrul, The Son of Duha Koca in The Book of Dede Korkut, which is thought to have been
written in the 15th century, It is considered the first product of the transition from the epic era to folk
storytelling. Dumrul, an epic being, is famous for his story that he receives money from those who pass through
his bridge and those who do not. As a result of the events that developed after Deli Dumrul challenged the

Azrael and wanted to fight him, Dumrul's helplessness in the face of his sweetness and his plea to God are told.

The fourth text is Dumrul and Azrael story which was written by Murathan Mungan as the rewritten version of
this text. Basic matters of humanity such as love, sacrifice and death were reinterpreted in the text by
transferring them to a modern context. The narrative, which begins with Dumrul's challenge to the Azrael,

ends by emphasizing that the value of love should be moved beyond the expectation of selfish sacrifice.

First classical texts and then rewritten texts were analyzed in the study. Data was collected through semi-
structured interview forms prepared by the researcher after studying each text in class. “Interview form is a
method that is developed in order to guarantee the inclusion of all dimensions and problems about research
problem.” (Yildirrm & Simsek, 2006, p.122). Interview forms were prepared separately for each text. Data
collection was conducted through 12 questions in total, 3 questions for each text. The opinion of three
different area experts were consulted regarding the suitability of the questions in interview form. One of the
area experts whose opinions were consulted has the title of associate professor in the field of New Turkish
Literature and the other two have the title of doctor in the field of Turkish Education. Experts have academic
studies on literature teaching and have at least 5 years of experience in their field. 14 students for the
interview form about The Clown and His Daughter, 15 students for the interview form about Rabia’s Return, 13
students for the interview form about Deli Dumrul, The Son of Duha Koca and 15 students for the interview
form about Dumrul and Azrael participated. In order to equalize the number of students in the study data, the

forms of 13 students who answered all the interview questions were taken as basis.
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Validity and Reliability

After the application, the answers given by the students to the interview questions were examined separately
by both the researcher and a faculty member other than the researcher. Within the scope of the codes created
in the light of the data obtained, the issues with “consensus” and “disagreement” were discussed and
necessary arrangements were made. The reliability formula suggested by Miles and Huberman (1994) was used
to calculate the reliability of the study. As a result of the calculation of Reliability = Consensus / (Agreement +
Disagreement), the agreement rate among the coders was determined as 92%. Confidence calculations above
70% are considered reliable for research (Miles and Huberman, 1994). The result obtained here is considered

reliable for research.

Data Analysis

When the answers given by the students to the interview forms were examined, it was seen that certain codes
related to the texts came to the fore. The data obtained through interview forms were analyzed by content
analysis. “The main function of content analysis is to bring similar data together within the frame of specific
concepts and themes; interpret and arrange them so that readers are able to understand them.” (Yildirm &
Simsek, 2006, p.227). In the analysis of data; While analyzing the text, attention was paid to the students'
ability to create different perspectives, develop a critical perspective on the text, expressed an opinion towards
the text based on the differences between the two texts, and interpret the reasons for rewriting a text. The
findings obtained in the study were tabulated and presented under the headings and interpreted. Besides,
there was direct citation regarding the answers of the participants. The participants were called by numbering
them from 1 to 13 under the abbreviation “S”. For example, the data about the third student was placed as

“S3” in the study.

FINDINGS

Findings on The Novel The Clown and His Daughter

Table 1. Students' Responses to the Reasons That Lead Rabia and Peregrini to Marriage

Codes f
Personality traits 13
Art

Love

Miss Family

Traditional Setting Where Rabia Grew Up

The Author’s Aim of a Fictional East-West Synthesis

H O NN ®

In Table 1 above, the findings regarding the students' thoughts on the reasons that led Rabia and Peregrini to

marriage are presented. The answers given; It is grouped under six headings: "personality traits", "art", "love",
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"miss family", "traditional settig where Rabia grew up" and "the author's aim of a fictional East-West
synthesis". All students showed personality traits of Rabia and Peregrini as the reason for their marriage. While
9 students in the study focused on Rabia’s personality traits as the reason for their marriage, 4 students
thought it was Peregrini’s personality traits. Based on the comments of students, we can conclude that as Rabia
was a different woman in terms of her personality traits from the women of her era and she wished to improve
herself. So, she chose Peregrini to get married because Peregrini had modern Western personality traits.

$10: Rabia attracted the attention of Peregrini as a young lady who grew up in that era and

improved herself. Peregrini noticed the loyalty and trust that people attached to her and it was touchy

for him. When Peregrini looked at Rabia, he saw a well-developed woman not a

European lifestyle aspirer like the other girls of rich families.

S14: Rabia also liked Peregrini in time. She liked his being modern and the

philosophical discussions between them.
8 of the students indicated that the reason that took Rabia and Peregrini to marriage was art. As they both
enjoyed music and the peace of music, the students accepted that it was a factor that made them closer.

S7: It was an important factor that Rabia and Peregrini had a mutual artistic synergy and they enjoyed

the same things.
7 of the students agreed the reason why their relationship ended up in marriage was that they fell in love.
Some of the students considered their love as material and some considered it as spiritual. They interpreted
their love as physical admiration of two people from different religion at first and then finding peace at each
other. The number of the students who considered nostalgia for family as the reason of their marriage was also
7. When Rabia’s father was on exile, Peregrini stood by her; and Peregrini found motherly love that he lacked
for years in Rabia, in other words, the need for a missing parent was completed via marriage. So, it was
interpreted as the expectancy to have a family. The number of the students who thought that the traditional
environment Rabia had grown up was the reason for this marriage was 6. The traditional environment in which
Rabia had grown up was discussed in terms of two different perspectives. Students stated that firstly, Rabia
was at the age of marriage and secondly, she suffered from pressure as Peregrini was Christian. It was
interpreted that Rabia got married to Peregrini as a reaction to the pressure. 4 of the students showed the
author’s fictional East-West synthesis as the reason of this marriage. It can be said that the students answering
the question like this were critical readers who could notice the real message of the novel by getting out of the
novel’s fictional world. Students considered the characters of the novel as selected deliberately and designed

for a specific goal by the author.

Table 2: Students’ Responses to How Hafiz Changed Rabia's Life

Codes F

Prestige 8
Educational opportunity 6
Earn Money 5
Liberty 4
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In Table 2 above, the findings regarding the students' thoughts on how memorization changed Rabia's life are
presented. The answers given; It is grouped under four headings as “prestige”, “educational opportunity”,
“earning money” and “freedom”. 8 of the students stated that being a hafiz gained prestige to Rabia’s life. They
expressed that two elements of being a hafiz were effective regarding this topic. It was said that religious
nature of her job and the admiration for the beauty of her voice helped Rabia gain a prestigious social status in
society.

S6: The facts that being a hafiz and Rabia’s character fitted, she improved herself and her job had an

important and prestigious place in society helped her open new doors. Although the era they were

living had strict rules for women about having a job, Rabia succeeded it and it made her a well-known

and extraordinary person.

S8: In fact, being a hafiz gained her prestige mostly. She became an influential person everywhere she

went. She became a wanted face and voice as she could chant, read mawlid as well as Koran.

6 of the students indicated that being a hafiz was an educational opportunity for Rabia. Being a hafiz opened
doors of mansion life to Rabia; she witnessed such a cultural richness in this mansion that she had never seen
in her family and she improved herself. These facts were described as the contributions of her job.
S3: If Rabia hadn’t been a hafiz, she couldn’t have reached such large masses, got a good education
and she would have grown up as a bigoted person under the shadow of her grandfather. She was able
to be a strong and hardworking woman and get a good education in terms of the circumstances of that
era as a result of the beauty of her voice and her intelligence; and she even got married to a Christian
man. Rabia could become familiar with the reflection of West on East because of her education and her
job in some degree; she displayed some changes by holding on to her culture.
5 of the students stated that being a hafiz enabled Rabia to earn money and change her life. It was stated that
unlike the lifestyles of women at that period, she became a woman who could earn money and support her
family.
S8: Money is someone’s bread and butter more than being an idea and lifestyle. She
proved that women could earn money. She supported his father with her money.
4 of the students underlined that being a hafiz enabled her to have liberty. They expressed that with the help
of being a hafiz she got rid of the pressure at her grandfather’s house and staying at home like other women at
that era.

Table 3. Student Responses about Which Problems The Character of Rabia Was Fictionalized for

Codes F
Women Rights 13
East-West Synthesis 8
Prejudice 7

In Table 3 above, the findings regarding which problems Rabia is a fictionalized novel character are presented.
The answers given; It has been gathered under three headings as "women rights", "East-West synthesis" and

"prejudice". All students indicated that Rabia was fictionalized in order to discuss women rights in the novel. It
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was underlined that many problems such as the place of woman in society, clothing problem of women,
equality between men and women, women’s lack of education problem and workplace problem of women
were expressed through Rabia character, and a powerful modern woman image was created.
$3: She is an example in terms of the fact that women need to get educated and they can achieve many
things. Rabia is discussed in terms of women education, liberty, and work life at that period as a
woman character. At that period, people who do not live in a mansion can’t get education and they get
education only in their families. Rabia is able to get out of her neighborhood due to education and she
becomes an individual who works, makes her own decisions. A powerful woman is the most important

problem to be discussed in terms of education problem.

8 of the students stated that Rabia was discussed in order to highlight East-West synthesis. They expressed that
the character was fictionalized in order to show how we could integrate Western culture into our lives without
forgetting our own culture.

$13: Besides authoritarian pressure, there was also East-West conflict at that period. It was discussed in

the novel in terms of music, religion, and marriage. Rabia was discussed in terms of synthesizing this conflict.

7 of the students uttered that Rabia was a fictionalized character in order to present and even to break down
the prejudice. It was underlined that the author tried to change the suppressive approaches especially about
religion using Rabia’s attitude. Prejudices were presented as a problem while tolerance was presented as the
solution.

Findings on The Story of Rabia’s Return

Table 4. Students' Responses to the Reactions of the Environment to the Marriage of Rabia and Peregrini

Codes f
Jealousy 4
Getting Used to 2

In Table 4 above, the findings regarding the students' thoughts on the reactions of the environment to the
marriage of Rabia and Peregrini are presented. The answers given; It is gathered under two headings as
“jealousy” and “getting used to”. 4 of the students explained the reactions to the marriage of Rabia and
Peregrini as jealousy while 2 of them explained it as the feeling of getting used to. Based on the sacrifices of
Peregrini, the students stated that people around them considered Rabia as a lucky person and they envied
her. The students interpreted that at first people reacted negatively to the marriage of this couple and they
found it odd as they belonged to different religions but then, they got used to it after positive observations
about their marriage. Students answered this question by making comparison with a suitable approach for
critical thinking -even though they were addressed questions on a single text by the researcher-. This situation
is the proof that the second text that was chosen prompted the students to think critically and to interpret in

active thinking process.
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S3: In both texts, it was envied that Peregrini tergiversated. It was interpreted even as jealousy in
Rabia’s Return text.

S6: While the marriage of Rabia and Peregrini was considered as impossible, surprising, and absurd by
the people around them in The Clown and His Daughter novel, in the story Rabia’s Return we could see
a situation which people begrudged, wondered, and tried to analyze more. As in the first text, the idea
that their marriage was impossible was dominant, in the second text this marriage was highly accepted
and liked by the people around them. People compared their marriages with this one and it became a

marriage made in heaven and envied lifestyle.

Table 5. Students' Responses to Their Opinions and Preferences About the Ending Chapters of The
Clown and His Daughter and Rabia's Return

Codes f

The Clown and His Daughter Ending

Classic happy ending 8
The effect on society and the image of woman 3
Rabia’s Return Ending

Realistic ending 2
Woman image 2

In Table 5 above, the findings regarding the students' thoughts and preferences about the endings of the works
The Clown and His Daughter and Rabia'nin Return are presented. 11 of the students chose the end of The
Clown and His Daughter and 4 of them chose the end of Rabia's Return. It was seen that 8 of the students who
chose the ending of The Clown and His Daughter, in fact, acted emotionally and made this choice with the
desire to have a happy ending. While students considered the ending of The Clown and His Daughter as
completed and comprehensible, they found the ending of Rabia’s Return as ambiguous. So, they stated they
had preferred The Clown and His Daughter. Furthermore, some of the students uttered although they were
aware of the fact that Rabia’s Return had a more critical ending, they preferred The Clown and His Daughter
with the desire to have a “happy ending”.
S7: | prefer the ending which is more suitable to The Clown and His Daughter as the feelings are pure
and clean. | avoid a critical perspective like the one in Rabia’s Return. Even though Adalet Adaoglu
considered it an unhappy ending, | see two lovers who are able to overcome all the problems they face
and | consider it a happy ending.
S$11: The ending of The Clown and His Daughter is better for me because everything is resolved and in
an order. Everything is explained. Readers expect an ending. Happy endings exist. However, in Rabia’s
Return there is ambiguity.
S$14: Adalet Agaoglu wants to update Rabia character again while she is writing the story “Rabia’s
Return”. She tries to show what kind of difficulties and problems Rabia would face after getting
married to a man from opposite culture. | would rather The Clown and His Daughter novel. The novel

describes what could happen whereas the ending of the story is mostly based on conflicts.
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3 of the students chose the ending of The Clown and His Daughter by prioritizing its effect on society and the
image of woman. They indicated that while Rabia character in The Clown and His Daughter was a strong
woman, Rabia character in Rabia’s Return might be a negative model for women because of her weakness. In
this sense, it is clear that story text was evaluated with a critical perspective by analyzing the character.
59: I prefer The Clown and His Daughter because it tells us the synthesis of East-West through Rabia.
She becomes a role model and an enviable character. | prefer it as it creates a great and positive effect
on society not because of her sensuality. Opposite concepts get together in Rabia and show beauties. It
makes the novel more engrossing.
S15: In the Clown and His Daughter, the aim is achieved, the synthesis of East-West is accomplished
and a happy ending is created. In Rabia’s Return story, we see a completely different character and in
fact, there is no happy ending. | would choose the first ending because this novel would reach many
women, the society and thus, it would create the synthesis of East-West with its ending. The image of
strong woman shouldn’t have been ruined. The belief that when they want women can do anything

should have stayed. Women might lose their faith after reading the story.

While two of the students who chose the ending of Rabia’s Return stated that they had made such a decision
because of its realistic ending, other two students indicated that they had made this choice by considering the
image of woman. It is remarkable that the choices in the answers to this question are quite the opposite.
Whereas students were aware that the ending of The Clown and His Daughter had a classic and fictional ending
which was suitable for an imaginary world, they were also aware that the ending of Rabia’s Return was quite
realistic and critical. In this respect, it is possible to say the choices are reader-based and shaped by
individualistic expectations. The approach of students towards the “image of woman” in each choice of ending
was also spectacular. The students were aware of the image of strong woman that was designed for affecting
the society in The Clown and His Daughter while they were also aware of the image of woman who was living
for herself and discovering herself in Rabia’s Return. Even though they made different choices in this situation,
all the students showed that they had read the texts with a critical approach.
S6: | consider the conclusion part in The Clown and His Daughter as imaginary and designed. In this
work, the intended idea is reflected from the beginning till the end, and the conclusion is up to the
author. In Rabia’s Return, there is a situation that would definitely happen and it would be confirmed
by not all the readers but a part of them. | would choose the story as it is closer to real life and it is
quite possible that we witness such behaviors however, not with such an exaggerated approach.
52: We see that in The Clown and His Daughter Rabia gets what she wants and has a happy marriage.
In spite of conservative life conditions, she acts freely and does what she wants. In other words, we see
her as an individual who knows what she wants and challenges the strict rules of her society in order to
succeed or it is presented like this. On the other hand, we see that Rabia isn’t happy, in fact, she just
recognizes herself and returns to self in the story Rabia’s Return. Actually, we witness that Rabia has

been fictionalized until now and she has lived like a clock that is winded up. We see that she
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understands how her feelings are ignored totally. | prefer the second one because a person must feel
and live for himself not for other people.

Table 6. Students' Responses to the Ending They Conceived as Authors

Codes f
Rabia’s change 6
Different family atmosphere 5

In Table 6 above, the findings regarding the students' thoughts on putting themselves in the author's shoes and
designing a new ending are presented. The answers given by the students to this question, which was prepared
with a perspective that requires empathy and multi-dimensional thinking, which are the main features of
critical thinking; It is grouped under two headings as "Rabia's change" and "different family atmosphere".
When the answers were analyzed after the students put themselves in the author’s shoes, it was seen that they
designed ending about Rabia’s change and the perfect family atmosphere to be created. Based on their
answers we could conclude that they also want to see Rabia’s life after marriage and their children are brought
up as educated individuals in this new family.
S2: If | were the author, | wouldn’t realize the happy marriage of The Clown and His Daughter so soon. |
would allow Rabia to get to know herself for a while. Because Rabia found herself in a problematic
family environment; she couldn’t be a child or a young girl, in short, she didn’t have the chance to know
herself and she became a stranger to herself all the time. | would teach her what she wants and how to
act. Then, | would decide whether she would marry or not. Maybe she wouldn’t want to get married
then.
S3: 1 would write an ending about an atmosphere where Tevfik would perform his shows freely and
Rabia and Peregrini would educate their children.
S5: | would write a utopian ending about a world in which people respect each other’s thoughts and
lives. In this world, after many years Rabia and Osman’s children would grow older; one of them would
be interested in Western music and one of them would be keen on Eastern music but both would be
affected by each side. In other words, | wouldn’t separate people so much. As a result, | would unite

people and draw a happy picture.

Table 7. Students' Responses to Comparing Rabia in The Clown and His Daughter with Rabia in Rabia's Return

Codes f
Rabia as being told-Rabia as being told 8
Personality traits 7

Table 7 above presents the findings of the students' comparison of Rabia in The Clown and His Daughter with
Rabia in this work. By examining the answers given, the opinions of the students who compared the Rabias in
the text of the novel and the story were gathered under two headings. While 8 of the students stated that

novel character Rabia was told by others, they underlined that she was a happy woman who was loved by
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society but a fictionalized woman type. The same students considered Rabia character in the rewritten text as

rude, peevish and being criticized by the society but they also saw her as an individual who could challenge her

experiences. They commented on the reactions of Rabia characters by providing examples of her relationships

with Peregrini, her mother and society, in other words, they commented on the way of presentation to the

reader by the author.

S11: In the Clown and His Daughter, it is discussed how a woman should be with Rabia character. Her
good personality traits are expressed but only a few of her faults are mentioned. Rabia is pictured as
the ideal woman. She is told by others and she doesn’t talk about herself much. In Rabia’s Return, we
generally listen to Rabia with her own voice. After listening to her own voice, we see that she also has
flaws and she is very rude. Rabia isn’t loved much in this story as she says everything, she thinks but
she is a more introverted character in The Clown and His Daughter.

S$13: In the Clown and His Daughter, Rabia is in love with Peregrini. She hasn’t any evil thoughts. In
Rabia’s Return, she says Peregrini just uses her and tries to change her into someone he wishes. Rabia
doesn’t talk at all and others talk about her instead of Rabia in The Clown and His Daughter. She
becomes free and finds her ego in Rabia’s Return. This situation even drew attention of society. They
grumble that she was a shy person before. While the novel is focusing on Rabia based on East-West
synthesis, the story is focusing on woman based on society. We see Rabia happy in the novel whereas

in the story Rabia is unhappy after having an emotional outburst.

7 of the students focused on personality traits while comparing Rabia characters. It is seen that the

comparisons are about personality traits like strong-weak, happy-unhappy, social-lonely, introvert-extravert.

S4: In the first work, Rabia is a sociable person and she is socially active. She hardly finds time to stay at
home and people around likes her adequately but this is not the situation in the second text. We hear
Rabia saying that her friends are so religious, and she doesn’t have people around. We witness that her
sociality in the first text is in fact constraint and she is lonely.

S$12: In the Clown and His Daughter, Rabia is an idealist and extravert character. Rabia in Rabia’s
Return is more introvert and weak character. In this work there are two different connotations about
Rabia’s return. The first connotation is Rabia’s status and connotation in modern society and the
second one is Rabia among fanatical human values. While Rabia is told as a novel character in The
Clown and His Daughter, she is described as a real character in Rabia’s Return. Rabia talks about
Grandfather Vehbi, a member of Mevleviyeh, with nice thoughts in The Clown and His Daughter
whereas she has a more sarcastically way of talking about him in Rabia’s Return. Rabia gets a happy
marriage in The Clown and His Daughter, on the other hand, she doesn’t have a happy marriage in
Rabia’s Return.

S$14: In the Clown and His Daughter, Rabia is a strong, outspoken character who knows what she wants

and supports herself. However, she is a weak character and she is a nobody in the story.
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Findings on The Story Deli Dumrul, The Son of Duha Koca

Table 8. Student Responses' about Dumrul Who Challenges Azrael is Seized with Fear When it is His
Life at Stake

Codes f
Love of life 7
Incapability 5

In Table 8 above, the findings regarding the students' thoughts about Dumrul's fear when it comes to his own
life, who challenged the Azrael, are presented. When the answers given are examined; It was seen that 7 of the
students explained it as the love of life and 5 of them explained it as incapability that Dumrul who challenges
Azrael is seized with fear when it is his life at stake. It is understood that students answered the question as a
matter of “love of life” by feeling empathy towards him. As for the answer “incapability”, it is seen that they
interpreted it as a positivism-spirituality relationship.

S11: | find it perfectly normal that Dumrul is seized with fear when his life at stake. Everyone gets

shocked and frightened when it is death in question.

S$12: Deli Dumrul is alone with the incapability of his self because his idolized self is beaten by Allah, the

ruler of everything. And his self means nothing in front of Allah, the ruler of everything. In this case,

positivism is beaten by spirituality.

S$13: Dumrul’s thought of idolizing his self makes him blind. He thinks himself immortal and this

situation is his incapability and weakness.

Table 9. Students' Responses to Deli Dumrul's Family Members' Behaviors towards Each Other

Codes f
Devoted Spouse/Selfish Parents 13
Weak Family Connections 3

Table 9 above presents the students' opinions about the behavior of Deli Dumrul's family members towards
each other. When students’ views about the behaviors of Deli Dumrul’s family members towards each other
were analyzed, it was determined that all students similarly considered his spouse as self-sacrificing and his
parents as selfish. Students also declared that it was against traditional Turkish family structure and they found
this situation odd. They stated that parents normally would sacrifice their lives for their children but this
situation was a manifestation of lack of love. Furthermore, the same students considered that Dumrul’s spouse
self-sacrificed and she accepted to sacrifice her life by taking the risk of leaving her children as orphans were all
manifestations of the power of love and affection; they interpreted this situation as an example of what
Turkish women could do for their families. 3 of the students identified the events in the story as weak family
connections. They criticized that his parents had a lust for life in spite of their old age, there was no connection
between them as spouses and they didn’t value their son.

S2: Deli Dumrul’s family members are acting a bit selfish. It shows us that they are different from

familiar self-sacrificing parent roles, they love their lives a lot and they are selfish individuals. Only his

2532



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 15 2021

wife acts devotedly towards Deli Dumrul and she says she can sacrifice her life. We could also see the
lack of love between Deli Dumrul’s parents in this story.

$8: According to me, the family relationships in Deli Dumrul’s family are a bit disconnected. He goes to
different places to ask for their lives from his parents. There is no connection between them. The fact
that his father sends him to his mother and his mother does the same thing shows us Dumrul is loved

but he is not worth a life. They are disconnected. They are not like a family with strong connections.

Table 10. Students' Responses about Regarding the Persons They Would Choose to Sacrifice Life

Codes

| wouldn’t ask anyone
Lover

Mother

Family members

W wwol—

Table 10 above presents the findings regarding the person the students would choose to ask for their life if they
were in Deli Dumrul's place. When the answers given are examined; It was seen that most of the students
expressed that if they were in Deli Dumrul’s shoes they wouldn’t ask anybody to sacrifice life. The ones who
were in Deli Dumrul’s shoes and asked someone to sacrifice life answered as “lover, mother and family
members”. The students who said they wouldn’t ask anyone had three bases. The first one was not to ask
someone for a compensation for his own fault; the second one was the impossibility that you couldn’t live
without your loved ones or you couldn’t live with the guilt that one of your beloved ones died for you; the third
one was the acceptance that death is as normal as birth. It was understood that these three bases were all
explained with the causes being reasoned out towards denying the option in the question, in other words, the
students approached the question in an interrogative way.

S6: | wouldn’t choose anyone because | wouldn’t want to lay the blame on someone else’s door. The

main reason is that my family and my spouse are the most valuable things in my life, so, | don’t want to

live without them. If something bad happens to them, it means | am dead. A life without them is worse

than death for me.

$13: 1 wouldn’t choose anyone. Death is for everyone. There is no cure for death when the time comes. |

would be consent with my death. Death comes from Allah just like birth.

The students who chose the lover to sacrifice life indicated that it was a manifestation of sacrifice and loyalty
and that’s why the lover was the right person. The students who chose mother and other family members
especially father and siblings stated that they were the closest people in their lives and that was why they

chose them.
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Findings on The Story of Dumrul and Azrael

Table 11. Students' Responses to the Comparison of Deli Dumrul in The Book Of Dede Korkut with Dumrul in
Dumrul and Azrael by Murathan Mungan
Codes
Courage

Extravert-Introvert
Passionate
Tolerant-Selfish

= =1 |

In Table 11 above, the students' comparisons of Deli Dumrul in the Book of Dede Korkut and Dumrul in
Murathan Mungan's Dumrul and Azrael are presented. When the answers given are examined; It is seen that 5
of the students described Dumrul in both texts as “courageous”. Even they justified that this courage was
identified as fearless with the nickname “Deli” (crazy). While 5 of the students considered Dumrul in Dede
Korkut as closed and hardheaded, in other words, as introvert, they considered Dumrul in Dumrul and Azrael as
an extravert person whose intentions were clearer. One student found Deli Dumrul in Dede Korkut texts as
more passionate; s/he stated that Deli Dumrul was more in love compared to Dumrul in the rewritten text. One
student expressed that s/he found Deli Dumrul as more tolerant and Dumrul in the rewritten text as more
selfish. Generally speaking, it can be said that students found the first Dumrul as more positive. It can be
concluded that in the rewritten text Murathan Mungan’s more critical approach to Dumrul character as an

author was influential in this.

When the students were asked to compare the woman in Duha Kocaoglu Deli Dumrul and the lover in Dumrul
and Azrael, all of the students saw her as a more self-sacrificing wife. According to the students, his willingness
to give his life for Dumrul is proof of this. Profit, on the other hand, is considered more selfish in this sense.
Some students also interpreted this situation by connecting it to marital relations and family ties.
S5: The wife in the first text sacrifices her life for the man she loves. In the second text, she doesn’t
sacrifice her life for her love and affection. In fact, both characters love him a lot but they have
different approaches to understanding and experiencing love and affection. While the wife loves
Dumrul, the lover loves the feeling of love. Although he is married to the wife with children, he isn’t
married to the lover and he doesn’t love her.
S9: In the first story, the spouse is in the form of a wife and lover. She is a devoted woman. she has such
strong love connections that she can sacrifice her life for her lover. In the second story, she is a lover
and she doesn’t sacrifice her life but it doesn’t arouse anger and resentment in readers. It is a matter of
choice; when we act sensibly without emotions, it shows us two different results.
When the answers given to the question asked to interpret Dumrul's predicament in the context of love and
self-sacrifice were subjected to content analysis, it was seen that 7 of the students answered it as

“disappointment” and 8 of them didn’t answer the question leaving it blank.
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CONCLUSION and DISCUSSION

While teaching literature the aim is not only to teach information on literary periods or literary personalities
but it should guide readers in critical thinking, aesthetic sensitivity and gaining creative thinking skills processes
through the period of understanding and making sense of the texts they read. Thus, the lessons that teach
literature should be structured with learner-centered approach, method, and techniques. Acording to Akay
(2009), in order to be able to read, see and decipher a text -in any form or whatever type of text- it is necessary
to pay attention to the similarities or differences between it and the intertextual relations, contradictions and
combinations. This research was also examined in line with the views of Akay (2009), and it was revealed that
rewritten texts can be used as an educational material in addition to classical texts for learner-oriented

literature teaching, where the student properly assumes the role of an active and creative reader.

Oryasin and Ak Basogul (2020) in their work; In order to benefit from the reproduction or adaptation studies
with different technological applications in the classroom environment so that students can read classical
works in a new and exciting way, they have determined the parodic discursive appearances of the novel and
film Love and Pride and Zombies in comparison with the original work called Ask ve Pride and the language of
the parodic works and concluded that it can be used in literature teaching. In this study, it was concluded that
an effective educational environment can be created for students by analyzing texts through rewritten texts in
literature teaching, based on the answers given by the students to the interview questions about the classical

texts and their rewritten examples, which were similarly examined.

Yazicl (2017); as a result of his research, which emphasized that the texts used as teaching materials in a
contemporary and effective language and literature teaching should be transformed into structured materials
by the teachers within the framework of the objectives of the course and target acquisitions and presented to
the interaction in the course, it was concluded that the texts should be constantly expanded out and different
text types in text-centered learning areas such as Turkish language and literature. states that the use of
questions that will provide knowledge production as a teaching method will not only increase the efficiency of
this field teaching, but also will provide the strongest contribution to students' high-level thinking skills. Goger
(2016), on the other hand, at the end of his research in which he examined the text analysis process in Turkish
language and literature education in terms of teacher roles and student effectiveness; He emphasized the
necessity of enabling students to actively participate in discussions in the analysis of the text, and to produce
original ideas through complementary activities and re-creation studies. In this research, as a result of the
analysis of the interview questions about the classical texts and their rewritten examples, which are in line with
the findings of Yazici (2017) and Géger (2016); It was seen that students who compared the classical text with
the rewritten texts and interpreted the reasons for the rewriting of the text also had the opportunity to

approach the text with original interpretations in line with their own reading experiences.

In the study, it is seen that it is possible to create an effective educational atmosphere for students by

conducting content analysis through rewritten texts in literature education based on the students’ answers to
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interview questions regarding classic texts and their rewritten examples. Students indicated that in classic texts
(as seen in The Clown and His Daughter) the characters are chosen on purpose by the authors, they are
designed for a specific purpose to direct the fiction, the author creates problems on fictional characters and
presents solutions. In rewritten texts (such as Dumrul and Azrael story), they developed a new approach
towards the text by analyzing the author’s character presentation based on his own critical view. Besides, they
were able to notice the fictionality in classic texts and realistic and critical approach in rewritten texts. They
could interpret the characters that were presented by the author, comprehend the aim of rewriting a text and
make unique conclusions about the works.

Students could compare image areas of classic texts and new texts in their interpretations. Students were able
to approach the text critically while analyzing the rewritten texts. They also used their knowledge of the
original text while interpreting the rewritten texts. It was determined that the students were against changing
the thematically negative texts when they were reinterpreted in the context of another text, and they

expressed a positive opinion about the reinterpretation of the texts.

RECOMMENDATIONS

1. This research was carried out in the “Text Analysis” course and it was observed that the students analyzed
the classical texts by comparing them with the rewritten examples. It can be suggested to use rewritten texts
as course material in courses such as “Critical Thinking” and “Creative Writing” in Turkish Language and
Literature and Turkish Education undergraduate programs.

2. As in this research, learner-centered literature teaching can be carried out by moving the texts rewritten in a
way that will prevent students from finding the classical texts in literature teaching boring with modern
approaches.

3. Similar studies can be done at different grade levels and can be compared with the results of this research.

4. Studies that include students' views and attitudes on the use of rewritten texts in literature teaching can be

planned.
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YENIDEN YAZILMIS KLASiK METINLERIN EDEBIYAT OGRETiMINDE KULLANIMI UZERINE BiR
EYLEM ARASTIRMASI

0z

Temelinde bir sanat olan edebiyat, dogasi geregi degismez kurallar, kalplar ve tanimlamalarla
sinirlandirilamaz. Bu nedenle edebiyat derslerinde Oncelikle 6grencinin estetik bir bakis
kazanmasina, dersin ana malzemesi olan edebi metni akademik agidan degerlendirebilme
becerisini gelistirebilmesine odaklaniimalidir. Yeniden yazilmis metinler, klasik bir metnin yeniden
yorumlanmasi ile olusturuldugundan okuyucunun degerlendirme yapabilmesine imkan
sunmaktadir. Yeniden yazilmis metinleri ¢6zimleme siirecinde 6grenci, metinler arasi okuma
yoluyla her iki metni etkin bir sekilde karsilastirarak okur. Karsilastirma yaparak okumada; temel
metin ve yeniden yazilmis metin arasindaki c¢ok cesitli farkhliklari belirlemenin yani sira
okuyucunun bireysel donanimina iliskin etkenlerin de sirece dahil olmasiyla okuma eylemi ¢ok
yonli bir yorum etkinligine doniisir. Bu calismanin amaci, klasik metinlerin yeniden yazilmis
ornekleriyle edebiyat o6gretiminde kullaniminin incelenmesidir. Eylem arastirmasi olarak
desenlenen bu nitel calismada Zonguldak Biilent Ecevit Universitesi Tiirk Dili ve Edebiyati BIimii
3. Sinif, Metin Coziimleme dersinde alti haftalik uygulama yapilmistir. Belirlenen klasik metinler
ve yeniden yazilmis ornekleri sunlardir: Halide Edib Adivar‘in Sinekli Bakkal romani ve Adalet
Agaoglu’nun Rabia’nin Déniisii adli 6ykisl, Dede Korkut Kitabi’'ndaki destansi Duha Koca Oglu
Deli Dumrul 6ykisi ve Murathan Mungan’in Dumrul ile Azrail 6ykisi. Arastirma verileri, yeniden
yazilmis metinlerin edebiyat 6gretiminde kullanilabilirligine iliskin olarak yapilandirilan derslerin
sonunda Ogrencilere yoneltilen agik uglu sorulardan elde edilmistir. Toplanan veriler igerik
analiziyle yorumlanmistir. Arastirma sonucunda &grencilerin yeniden vyazilmig metinleri
¢o6zumlerken metne elestirel yaklastiklari, yeniden yazilmis metinleri yorumlarken ilk metne iliskin
bilgilerini kullandiklari, klasik metinlerin bir baska metin baglaminda yeniden yorumlanirken
tematik acidan olumsuz yonde degistirilmesine karsi olduklari ve metinlerin yeniden
yorumlanarak yazilmasina iliskin olumlu goérus belirttikleri belirlenmistir.

Anahtar Kelimeler: Edebiyat 6gretimi, yeniden yazilmig metinler, klasik metinler, metin ¢6ziimleme,
metin karsilagtirma.
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GiRiS

Egitimcilerin yeni egitim degerleri yaratmasi, egitim sureglerini yeni yaklagimlarla tasarlamasi ve 6grencilerinin
bilgi Uretim sireglerini yonlendirmesi gerekli ve o6nemlidir. Ginimizde pek ¢ok derste kullanilan
dramatizasyon, arastirma yapma, isbirlik¢i 6grenme, proje hazirlama, problem ¢ézme gibi cagdas yontemlerin
¢ogunlugunun 6grenci odakli oldugunu ve 6grencilerin bireysel farkliliklarini dikkate aldigini séyleyebiliriz.
Ogrenen odakli cagdas yontemlerde 6grenciler yaraticiliga, problem ¢ézmeye, kendi fikirlerini gelistirmeye ve
bu fikirleri ortaya koymaya gudilenir (Kiigikahmet, 2008; Stnbil, 2010; Er, 2016; Aslandag Soylu, 2019;
Yesilyurt, 2019).

Edebiyat derslerinde de bu tirden yontemler, teknikler ve etkinlikler kullaniimakta, edebiyat 6gretiminin
geleneksel 6gretmen odakh siireglerinden uzaklasiimaktadir. “Edebiyat egitimi, ne tamamiyla metotsuz,
pedagojik kurallardan uzak, keyfi ve rastgele bir 6gretim faaliyeti ne bisbitiin soyut birtakim bilgilerin
ezberletilmesi ne de sadece ahlak, tarih, sosyoloji ve dil dersidir.” (Cetisli, 2006, s.81-83). Bu derslerden biri olan
edebiyat dersi, dogasi geregi degismez kurallar, kaliplara ve tanimlamalarla sinirlandirilamaz. Bu nedenle de
edebiyat derslerinde dncelikle 6grencinin estetik bir bakis kazanmasi, bunun igin de dersin ana malzemesi olan

edebi metni akademik agidan degerlendirebilme becerisini gelistirebilmesine odaklaniimahdir.

Universitelerin Tiirk Dili ve Edebiyati bélimlerinde edebiyata yénelik alan dersleri genellikle egitmen merkezli
bilgi aktarimi yoluyla gerceklesmekte, 6grencinin aktif olarak derse katildig1 sirecler tam olarak 6n plana
cikarilmamaktadir. “ilkégretimden iniversiteye kadarki edebiyat egitiminde zaman zaman gériilen teorik ve

“,

soyut bilgilerin esas alinmasi, “egitim”den ¢ok “6gretim”in 6ne gikarilmasi, cagdas metotlardan uzak kalinmasi
yuziinden istenilen sonuca ulasilamamaktadir” (Cetisli, 2006). Glinay’a gore (2006), 6g8renciye okuma aliskanhgi
ver(e)meyen, sorgulayarak ve metnin kendi i¢ devingenligini ortaya koymaya yardimci olmayan, anlamin
olusumunda 06grenciyi okumanin merkezine getirmeyen bir dil ve edebiyat 6gretiminin sorunlu ve eksik bir
isleyise sahiptir. Edebiyat 6gretimi, ylizeysel konular tGzerinde yapilan bir 6gretimdense iyi edebiyat metinlerini

degerlendirme, yorumlama ve ¢6ziimleme yetenegini gelistirici bir amaca yonelmelidir (Marshall, 1994).

Tirkiye’de ortadgretim dizeyinde verilen edebiyat egitimi ile 6grencilerin edebi metinler araciligiyla Turk
kaltirinu ve Turkgenin inceliklerini kesfetmeleri; Turkgeyi 6zenli ve bilingli bicimde kullanmalari; Tirk
edebiyatinin tarih icinde gosterdigi degisim ve gelisimi seckin érnekler Gzerinden tanimalari; Tirk ve diinya
edebiyatina ait eserler araciligiyla milli, manevi, ahlaki, kultirel ve evrensel degerleri tanimalarn ve
benimsemeleri, farkli donemlerinde yazilmis énemli eserleri yapi, tir, dil, icerik, bakis acisi gibi yonlerden
degerlendirerek estetik zevk dizeylerini gelistirmeleri; metinler araciligiyla okudugunu anlama ve elestirel
okuma becerilerini gelistirmeleri ve okuma aliskanligi kazanmalari; duygu, diisiince ve hayallerini yazili ve s6zli
anlatim yoluyla dogru ve etkili bicimde ifade etme becerilerini gelistirmeleri ve yazma aliskanligi kazanmalari
amaclanmaktadir (Millt Egitim Bakanhgi, 2015). Yiksekdgretimde edebiyat 6gretiminin temel amaci ise okuma,
okudugunu yazili ve sozll olarak dile getirebilme, yazinbilimsel kavramlar araciligiyla ¢éziimleme ve yorumlama

becerilerini gelistirme, kuramsal bilgileri uygulamayla bitlinlestirebilme, hem ¢o6ziimleyici hem de yaratici
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disinme yetilerini gelistirme, bir konuyu arastirma yontemlerini bilme ve uygulayabilme olarak tanimlanabilir
(ipsiroglu, 2004). Gérildiglu Uzere ortadgretimde geleneksel ve bilgi aktarimi odaginda kalan edebiyat
O0gretiminin  ylksekogretim diizeyinde daha modern ve uygulamaya doénik bir nitelik kazanmasi
amaglanmaktadir. Ortadgretimde ogrencilerin edebiyatin tarihsel gelisimini, klasik diye nitelendirilebilecek
onemli eserleri tanimalari gibi geleneksel amaglar Uzerine yogunlasan edebiyat 6gretimi bunlara ek olarak
okudugunu anlama ve elestirel okuma yaklasimlarina yer verilmesini de icermektedir. Hem bilgi aktariminin
yogun sekilde yapilmasi hem de metin ¢d6ziimleme yaklasimlarina yeterli zamanin ayrilmasi zor gézikmektedir.
Ortadgretim dlzeyinde ezber agirlikli bir yaklagimla yetisen bireylerin yiiksekdgretim diizeyinde edebiyata
estetik bir agidan bakmasi, ilgi duymasi ve edebi metinleri ¢6ziimleyip yorumlamada basarili olmasi bir beklenti

olmaktan oteye gecememektir.

Aras’a gore (2008); edebiyat konusunda bir sanat egitiminin olmamasi, edebiyatin sanat olarak algilanmasini
saglayacak sistemli bir ¢abanin olusturulmamasi edebiyat egitimindeki temel sorundur. Analitik dislinen
bireyler yetistirmeyi hedefleyip ezberci araglarla 6lgme-degerlendirme yapilmasi yanhstir ve bu sorunun
¢0zUmU yigmaca sekilde her bilgiyi 6gretme cabasindan vazgecip modern metinlerin okutulup modern

yontemlerle ¢6zimlenmesine uygun bir edebiyat mifredatinin uygulanmasidir.

Bir edebiyat egitiminden anlamamiz gereken sey, bazi temel edebiyat bilgilerinin kazandirilmasi yaninda,
Ogrenciyi 6zglin edebiyat metinleriyle tanistirmak, bu sekilde onda edebiyat sevgisinin ve zevkinin uyanmasini
saglamak, bunu giindelik yasam icinde donUstirlip yaratici bir nitelik kazandirabilmektir (Tasdelen, 2006).
“Ayrica yazar ve eser adlarinin ezberletilmesi seklindeki ezbere dayali 6gretme yaklasiminin yerine sanatsal
metnin yapisal 6zelliklerini, Gretim ve tlketim siireglerini gézler 6niine seren, analiz ve senteze dayall, bilginin
yapilandiriimasini amaglayan, beceri merkezli bir 6gretme-6grenme yaklasimi benimsenmelidir.” (Ugan, 2008, s.

66).

Edebiyat derslerinin ana malzemesi edebi metin, temel etkinligi ise metin anlamlandirma ve ¢éziimlemedir. Bu
etkinligin 6grenciye hem edebi metni alimlanmasina yonelik bir estetik duyus hem de metni ¢ozimlemeye
yardimci olacak akademik bir bakis kazandirmak gibi iki yonli bir islevselliginin bulundugunu séyleyebiliriz.
“Tlrk Dili ve Edebiyati derslerinde metin ¢éziimleme etkinlikleri slirecinde 6gretmenler, bulus yoluyla 6gretim
stratejisi, timevarim yontemi, tartisma yontemi ve soru-cevap teknigini oncelikle ve ozellikle takip
edebilecekleri yaklasimlara sahip olmalidirlar.” (Goger, 2016, s.125). Ogretmen akademik anlamda bir edebi
metnin gesitli kuramsal yaklasimlarla nasil ¢6ziimlenebilecegini 6rneklendirerek gosterdikten sonra 6grencileri
benzer bir ¢6zlimleme yapmaya yonlendirebilecegi gibi, 6grencilerin kendi yorumlama ve ¢6ziimleme
stratejileri dogrultusunda metne karsi yeni bir bakis agisi kazanmalarini da saglayabilir. Edebiyat egitiminin en
onemli amaglarindan biri, 6grenciye 6zgiin edebi eserler hakkinda ezberlenecek bilgiler vermek degil, 6grenciyi
bu eserlerle tanistirmak, onlar hakkinda kendi bilgisini tGretmesine, kendi yargisini vermesine firsat tanimak

olmalidir (Tasdelen, 2006).
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McLeod (2020) calismasinda, klasik ingiliz edebi eserlerinin yeniden yorumlanmasinin hangi metinlerin edebi
degere sahip olarak kabul edilebilecegi hakkinda devam eden anlasmazliklari etkiledigini belirtmistir. Durmus’a
gore (2010); klasik metinler iginde yazildigi toplumu sekillendiren, aradan gegen zamana ragmen eskimeyen,
sadece yazarinin ait oldugu topluma degil, genel okuyucuya hitap eden eserler olarak her toplumda degerli
kabul edilen sanat eserleridir ve bu eserleri sahiplenme, bir sonraki nesillere ulastirma g¢abasi hemen her
toplumda karsilasilan bir durumdur. Bu ytzden okullarda ele alinan yeni kuramsal yaklasimlar ve egitimciyi degil
Ogrenciyi 6n plana c¢ikaran uygulamali aktivite calismalari ile edebiyat incelemeleri zenginlestirilmelidir.
Karagbz (2018) ise 6gretim elemanlari ve 6grencilerin gorlslerine yer verdigi arastirmasinda; yetkin dil ve
anlatim 6rneklerine ulasmak, duyma ve disiinme becerisi gelistirmek, yeni yasantilar kazanmak, farkl yapit ve
yazarlari tanimak, yapiti klasik yapan ozellikleri ortaya cikarabilmek, okuma kiltiiri edinmek gibi nedenlerle

klasiklerin dil ve edebiyat 6gretimi derslerinde kullaniimasi gerektigini belirtmektedir.

Demiralp’e gore (2019); edebiyat yazarin diinyayla 6zel iliskisini dile getirdigi bir eylemdir ve kurmaca birebir
gercekligi degil, ama gercegi anlatir. Yazara goére insan dogasina, topluma, tarihe iliskin nice bilgiye ulasmamizi
saglayan kurmacadir. Yazarin diis ve disilince diinyasinda kurgulanarak etkili bir dille anlatilan edebiyat eseri
okuyucunun anlama ve yorumlama edimi olmaksizin anlasilamaz. Okuyucu (bizim baglamimizda 6grenci) metin
karsisinda anlam Ureten, metne devingenlik saglayan, yazar ile birlikte ortak kurucudur (Ginay, 2006).
“Okuyucunun gorevi, pesin olarak kutsal bir diisiinceye veya horgoren bir yaklasima sahip olmadan metni
anlamaya calismaktir. Anlam, metnin okunmasiyla yerini bulmalidir. Baska bir deyisle anlam, metnin
yapisindadir, yazidadir. Okuyucuya diisen bu dilsel kodu ¢6zmektir.” (Ugan, 2002, s.47). “Geleneksel edebiyatta
ogretimin Ozellikle klasik yazarlara dayandirilarak ata mirasini aktarma cabasi icinde olmasi ve c¢agdas
edebiyatta ise segilen eserlerin taninmis yapitlarla sinirlandirilmasi 6grencilerin kisisel ilgilerinden ¢ok uzak

dismektedir.” (Marshall, 1994, 5.48).

Ogrenciler tek bir gercegin degisik yiizlerini gérebilecekleri edebi eserlere daha ¢ok ilgi duymaktadirlar. Siirekli
klasik metinlerin okutuldugu bir edebiyat Ogretimi 06grencilerin ilgisini ¢ekmez. Bu nedenle elestirel
¢ozimlemeler yapabilmek 6grencilerin hem ilgilerini ceker hem de 6gretimi kalici kilar (Marshall, 1994). “Artik
okurun on bilgileri, kendi kisisel yasantisi dogrultusunda esere yaklasimi temel alinmakta, edebiyat eserinin her
yeni okunusunda yeniden anlam kazanacagl benimsenmekte, boylece eserin dogrudan kabul edilen tek
yorumuyla birlikte nesilden nesile degismeden aktariimasi geleneginden uzaklasiimaktadir.” (Kavcar, 1994,
s.31). Ancak bu anlama ve yorumlama ediminde okuyucunun rahatlikla hareket edebilecegi sinirsiz bir yorum

alani bulunmaz.

“Metin ¢oziimleme sireci 6grencilerin aktif katihmlariyla ve onlarin ¢ok yonlia gelisimlerini hedefleyen bir
yontemle ilerletildiginde, okunan metin araciligiyla 6grencilerin bilgi, beceri, tutum ve anlayis kazanmalari
mumkiin olabilmektedir.” (Goger, 2016, s.127). Metin ¢6zimlemesi ¢calismalarinda hem metnin ¢6ziimlenmesi
hem de bu metinden hareketle donem ya da sanatglya iliskin bir yorum ve elestirinin ortaya konulmasi

gereklidir. Bu nedenle segilen metinlerin 6grencilerin aktif bir sekilde derse katilimini saglayacak metinler
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olmasinin yani sira onlari metni derinlemesine yorumlamaya yonlendirecek 6zelliklere sahip olmasi 6nemlidir.
Ogrencilerin metinleri anlayabilmeleri, metin (iretebilmeleri, dogru iletisimde bulunabilmeleri ve gerekli

donanimi edinmeleri iyi metin 6rnekleriyle karsilastiriimalarina baghdir (Dilidlizglin, 2014).

“Yazinsal metinler okuru duyma ve diistinme baglaminda 6zgiirlestirir.” (Celik, 2011, s.42). “Okuduklarinda zevk
aldiklar yazinsal metinlerle bulusan 6grenciler, zamanla nitelikli okurlara donusirler. Bu okurlar yazinsal bir
metinle iletisime gegmeyi isteyen, yazinsal metnin nitelik 6lguslinu belirleyebilen, yazinsal metnin igindeki
anlam bosluklarini dis giciyle doldurabilen, yazinsal metni anlamak igin farkh uslamlama yoéntemlerini
kullanabilen okurlardir.” (Cotuksdken, 1997, s.122-123). Dogrudan dogruya somut bilgi veren metinlerde
okurun tepkisi, cogunlukla tekdiize, diistinsel bir tepkidir. Oysa bir romani, siiri, oyunu okuyan kimsenin tepkisi
yalniz disardan, edilgin bir kavrayis degil, icli disli bir yasanti, varolussal bir deneyimdir (Goktirk, 2006). Bu
baglamda yeniden yazilmis metinler okura sundugu yorum cesitliligi ve derinligiyle edebiyat 6gretimi icin
kullanish metinler olarak 6ne g¢ikmaktadir. “iser’e gére en etkili edebiyat yapiti okuru kendi alisilmis kod ve
beklentilerine elestirel bir gozle bakmaya zorlayan yapittir.” (Eagleton, 1990, s.102-103). iki farkli eserin yeni bir
baglamda bir araya getirildigi yeniden yazilmis edebi metinler, okurun yorumlama sirecine aktif olarak

katilimini gerektirdigi gibi, okurun iki eseri karsilastirarak yeni anlamlar Gretmesine imkan saglar.

“Yeniden yazma (re-writing), postmodernizmin ortaya cikisiyla birlikte yayginlik kazanan ve modern edebiyatta
sikga kullanilan bir yéntemdir. Onceki bir metnin, onu taklit eden, dénistiiren, agik ya da kapal bir bigimde ona
gonderen bir baska metinde yinelenmesi” (Aktulum, 2004, s.304) olarak tanimlanan bu yontem, ayni edebi
tirden metinlere uygulanabildigi gibi tiirler arasi gecislere de uygun ve islevsel bir yontem olarak dikkat

¢cekmektedir.

Yeniden yazma yonteminin kapsami ¢ok genistir. Yazar ele aldigi metni tiimiyle yeniden yazilabilecegi gibi
kendi metnini de yeniden yazabilir ya da birincil metnin karakter, kurgu, olay 6rgilist gibi kimi bilesenlerinden
sadece birini ya da birkagini kullanabilir. Okuyucu tarafindan bilindigi varsayilan temel metin yazarin hareket
noktasidir. Bu metinlerin ¢ogunlukla edebiyatin ¢ok bilinen, ¢cok okunan ve toplumlarin ortak edebi bellegine
seslenen eserler oldugu goriilmektedir. Yazarin bu metinleri tercih etmesinin gesitli nedenleri oldugu gibi metni
yeniden yazmasinin da c¢esitli nedeni vardir. Yazar “dlzeltme yapmak, derinlik katmak, yeni bir islevle
donatmak” (Aktulum, 2004), kendi metnini anlasilir kilmak gibi ilk metni olumlayan tutumlarin yani sira itiraz
etmek, karsi sav ileri slirmek, elestirmek, gillnglestirmek gibi metne karsi ¢ikan yaklasimlar da sergileyebilir.
Yazar ana metni kendince belirledigi 6l¢llerde degistirip donUstirerek kendi metnini kurgular. Aslinda ilk metin
ikinci metnin ana malzemesi, ikinci metin de ilk metnin ikinci yazar tarafindan yeni bir baglamda yapilandiriimis
dznel bir yorumudur. “Ust metnin, belirgin 6zgiil 6zellikleri, bilinen iyeleri yeni metinde yinelenir. Béylelikle
icerisine sokuldugu metnin anlamliligi daha iyi saglanmis olur, iki metin aralarinda soylesir.” (Aktulum, 1999,

5.160).

Umberto Eco’ya gore (2001); bir sanat yapiti biricikligi cercevesinde dengeli bir organik bitiin olarak tamam ve

kapali; ayni zamanda da 6zginliginu zedelemeden pek ¢ok farkli bicimde algilanip yorumlanmaya elverisli
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olmasiyla agik yapidadir. Boylece bir yapitin her algilanisi onun hem bir yorumu hem de performansidir; ¢linki

yapit, her algilanisinda yeni bir perspektife kavusur.

Yeniden yazilmis metinleri ¢éziimleme siirecinde 6grenci, metinler arasi okuma yoluyla her iki metni etkin bir
sekilde karsilastirarak okur. Karsilastirma bu tiirden bir okumanin temel metin ve yeniden yazilmis metin
arasindaki ¢ok cesitli farkliliklari bulgulamanin yani sira bireysel donanimina iliskin etkenlerin de katilimiyla gok
yonli bir yorum etkinligi ortaya konulur. Okuyucu metin ¢ézimleme yaparken kendi kisisel goriglerinin
otesinde metnin 6zline inmeye calisarak bir algilama ve anlama sireci icine girmelidir. Metinle konusmali;
metnin yapisini, iletisini, kurgulanis seklini alimlamaya ¢alismalidir. Yeniden yazilmis metinlerde ge¢mis ile

gunimuz arasinda bag kurmayi, diger bir soyleyisle anlami yenilemeyi bagarmalidir.

Calismanin Amaci

Bu ¢alismanin amaci, klasik metinlerin yeniden yazilmis 6rnekleriyle edebiyat 6gretiminde kullaniminin
incelenmesidir. Edebiyat derslerinde klasik metinlerin yeniden yazilmis 6rnekleriyle birlikte ¢dziimlenerek
islenmesi ve Ogrencilerin metinleri karsilastirarak okumasina yonelik bir eylem arastirmasidir. Calismada
edebiyat 6gretimi igin 6grenci merkezli bir okuma/yorumlama etkinligi sunulmasi amaglanmistir. Bu amag
cercevesinde arastirmanin problem climlesi su sekilde belirlenmistir: Edebiyat 6gretiminde klasik metinler
yeniden yazilmis ornekleriyle kullanilabilir mi? Bu soruya daha ayrintili cevap verebilmek icin asagidaki alt

problemlere ulasiimistir:

1. Tirk Dili ve Edebiyati Bolimi lisans 6grencileri yeniden yazilmis metni ¢ézimlerken farkli bakis
acllari olusturabilmisler midir?

2. Turk Dili ve Edebiyati Bolimi lisans 6grencileri yeniden yazilmis metne iliskin elestirel bakis agisi
gelistirebilmisler midir?

3. Turk Dili ve Edebiyati Bolimu lisans 6grencileri iki metin arasindaki farkliliklardan yola ¢ikarak
yeniden yazilmis metne karsi bir gérus belirtmisler midir?

4. Turk Dili ve Edebiyati Bolimi lisans 6grencileri bir metnin yeniden yazilmasinin nedenlerini

yorumlayabilmisler midir?

YONTEM

Arastirmanin Modeli

Arastirmada nitel arastirma desenlerinden eylem arastirmasi kullaniimistir. “Eylem arastirmasi; arastirma ile
uygulamayi bir araya getiren ve arastirma sonuglarinin uygulamaya aktariimasini kolaylastiran bir yaklagimdir.
Arastirmacinin veriye yakin olmasi, sireci yakindan tanimasi ve yasamasi énemlidir.“(Yildinm & Simsek, 2006,
s.78). Arastirmacinin uygulama icin secilen dersin yiritlcisi olmasi ve sirecin dogrudan icinde olmasi bu

anlamda onemlidir.
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Calisma Grubu

Arastirma grubunda yer alan katilimcilar, amagh 6rneklem yoéntemlerinden 6lgiit 6rnekleme kullanilarak
secilmistir. “Bu 6rnekleme yontemindeki temel anlayig 6nceden belirlenmis bir dizi 6l¢tti karsilayan bitiin
durumlarin ¢alisilmasidir.” (Yildinrm & Simsek, 2006, s.122). Arastirma Zonguldak Biilent Ecevit Universitesi
Edebiyat Fakiltesi Turk Dili ve Edebiyati Bolimiinde 6grenim gbren ve Metin Coziimleme dersini alan 3. sinif
dgrencileri ile gerceklestirilmistir. Ogrencilerin ilgili dersi secmis olmasi ve derslere diizenli katihm géstermesi

belirlenen olgutlerdir. Arastirmada 13 kiz 2 erkek toplam 15 6grenci yer almistir.
Verilerin Toplanmasi

Zonguldak Biilent Ecevit Universitesi Tiirk Dili ve Edebiyati Bolimii 3. Sinif Metin Coziimleme dersinde alti
haftalik uygulama yapilmistir. Uygulama asamasinda yeniden vyazilmis metinlerin edebiyat 6gretiminde
kullanilabilirligine iliskin dersler tasarlanmis ve siire¢ bu amag dogrultusunda yapilandiniimistir. Veriler 2 Kasim-

11 Aralik 2020 tarihleri arasinda toplanmugtir.

Her bir klasik metin ve yeniden yazilmig 6rnegi icin haftalik birer ders saati ayrilmistir. Calismada yer verilen
klasik ve yeniden yazilmis eserlerin belirlenebilmesi icin alanyazin taramasi yapilmis ve ebiyatimizda onemli bir
yeri olan klasik metinlerden yola cikilarak yazilan yeniden yazilmis metin érnekleri incelenmistir. inceleme
sonucunda bu baglamda yazilmis ¢ok fazla metin 6rnegine rastlanmamakla birlikte Tirk Dili ve Edebiyati
bolimlerinin derslerinde yer verilen, edebiyat 6gretiminde kullanilmaya uygun oldugu distnilen dért metin
belirlenebilmistir. Belirlenen klasik metinler ve yeniden yazilmis drnekleri séyledir: Halide Edib Adivar‘in Sinekli
Bakkal romani ve Adalet Agaoglu’nun Rabia’nin Déniisii adlh oykiist, Dede Korkut Kitabi’'ndaki destansi Duha

Koca Oglu Deli Dumrul 6ykusii ve Murathan Mungan’in Dumrul ile Azrail 8ykiisi.

Birinci metin, Halide Edib Adivar'in 1936’da yayimlanan Sinekli Bakkal romanidir. Turk Edebiyatinin klasikleri
arasinda yer alan Sinekli Bakkal, Dogu ve Bati sentezini Rabia karakteri tGzerinden sunan 6nemli bir romandir.
Mahalle imaminin kizi Emine ile orta oyuncu Tevfik’in kizlari olan Rabia’nin yasadigi zorluklar dénemin
sartlarina da yer verilerek aktarilir. Yetistigi mahalle kultiirinden hafizlik meslegi ile yeni bir diinyaya gegis
yapan Rabia’nin hayati Misliman olan piyano 6gretmeni Peregrini ile evlenmesi ile iyice degisir. Romanda bu
baglamda kiiltiir, sanat ve tore 6geleri islenir. Yazarin kendi bakis agisindaki ideal Tirk kadinini anlatmaya

calistigi sdylenebilir.

ikinci metin, Adalet Agaoglu tarafindan yazilmis olan Rabia’nin Déniisii, Sinekli Bakkal’da yer alan Rabia
karakteri Gzerine yazilmis bir oykudir. Agaoglu, Rabia karakteri araciligiyla hem romanin ana karakterinin
kurgulanis sekline hem de modern kadinin 6zgurlik sorunsalina dikkat ¢ekmeyi amaglamistir. Bu metinde ana

metne bir karsi ¢ikis ve dolayisiyla bir elestirel bakis s6z konusudur.

Uclincli metin, XV. Yiizyilda yaziya gegirildigi tahmin edilen destan devrinden halk hikayecilige gecisin ilk Griin

kabul edilen Dede Korkut Hikdyeleri'nden Duha Koca Oglu Deli Dumrul’dur. Destansi bir varlik olan Dumrul,
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képrusinden gegenlerden de gegcmeyenlerden para aldigi hikdyesi ile Gnlenmistir. Deli Dumrul’'un Azrail’e
meydan okumasi ve onunla dévismek istemesi ile gelisen olaylar sonucunda Dumrul’un can tatliligi karsisinda

yasadig acizlik ve Tanri'ya yakarisi anlatilir.

Dordinct metin, Murathan Mungan’in bu metni yeniden yazdigi Dumrul ile Azrail 6ykisidir. Bu metinde
insanhgin temel meseleleri olan sevgi, fedakarlik ve 6lim modern baglama tasinarak yeniden yorumlanmistir.
Dumrul’'un Azrail’e meydan okumasiyla baslayan anlati, sevgi degerinin bencil bir fedakarlik beklentisinin

Otesine tasinmasi gerektigine vurgu yapilarak sonlanir.

Calismada 6nce klasik metinler ve ardindan yeniden yazilmis metinler islenmistir. Her bir metnin islenisi
ardindan arastirmaci tarafindan hazirlanan yari yapilandiriimis gértisme formlari ile veriler toplanmistir.
“Goriasme formu, arastirma problemi ile ilgili tim boyutlarin ve sorunlarin kapsanmasini giivence altina almak
icin gelistirilmis bir yontemdir.” (Yildirnm & Simsek, 2006, s.122). Gériisme formlari her bir metin icin ayri ayri
hazirlanmistir. Her metin icin 3 soru olmak Uzere toplamda 12 soru (izerinden veri toplama islemi
gerceklestirilmistir. Gorlisme formunda yer alan sorularin uygunluguna dair g farkh alan uzmaninin gorisiine
basvurulmustur. Goriisiine bagvurulan alan uzmanlarindan biri Yeni Turk Edebiyati alaninda dogent ve diger ikisi
Tirkcge Egitimi alaninda doktor unvanina sahiptir. Uzmanlarin edebiyat 6gretimi izerine akademik ¢alismalari
bulunmaktadir ve alanlarinda en az 5 yillik tecrtibeleri vardir. Sinekli Bakkal romaniyla ilgili gérisme formuna
14 6grenci, Rabia’nin Doénusi ile ilgili gorlisme formuna 15 6grenci, Duha Koca Oglu Deli Dumrul ile ilgili
goriasme formuna 13 6grenci, Deli Dumrul ve Azrail ile ilgili gorisme formuna 15 6grenci katilim gostermistir.
Calisma verilerinde 6grenci sayilarini esitlemek adina tiim gorlisme sorularina cevap veren 13 6grencinin

formlari esas alinmistir.
Gegerlik ve Giivenirlik

Uygulama sonrasinda, 6grencilerin gorisme sorularina verdikleri cevaplar hem arastirmaci hem de arastirmaci
disinda bir 6gretim Uyesi tarafindan ayri ayri incelenmistir. Elde edilen veriler 1si8inda olusturulan kodlar
kapsaminda “goérius birligi” ve “goris ayriigl” olan konular tartisilarak gerekli dizenlemeler yapilmistir.
Arastirmanin guvenilirlik hesaplamasi icin Miles ve Huberman’in (1994) onerdigi guvenirlik formuli
kullanilmistir. Guvenirlik = Goras Birligi / (Goris Birligi + Goris Ayriligl) hesaplama sonucunda kodlayicilar
arasindaki uyum orani % 92 olarak belirlenmistir. Givenirlik hesaplarinin %70’in Gzerinde ¢ikmasi, arastirma igin
glvenilir kabul edilmektedir (Miles ve Huberman, 1994). Burada elde edilen sonug, arastirma icin givenilir kabul

edilmistir.
Verilerin Analizi

Ogrencilerin gériisme formlarina verdikleri cevaplar incelendiginde metinlerle ilgili belirli kodlarin éne giktig
gorilmistir. Gérisme formlari ile elde edilen veriler icerik analizi ile ¢dziimlenmistir. “igerik analizinde temelde
yapilan islem, birbirine benzeyen verileri belirli kavramlar ve temalar ¢ercevesinde bir araya getirmek ve bunlari

okuyucunun anlayabilecegi bir bicimde dlizenleyerek yorumlamaktir.” (Yildirim & Simsek, 2006, s.227). Verilerin
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analizinde; 6grencilerin metni ¢éziimlerken farkh bakis agilari olusturabilme, metne iliskin elestirel bakis agisi
gelistirebilme, iki metin arasindaki farkliliklardan yola ¢ikarak metne karsi bir géris belirtme ve bir metnin
yeniden yazilmasinin nedenlerini yorumlayabilme durumlarina dikkat edilmistir. Calismada elde edilen bulgular
tablolastirilarak basliklar altinda sunulmus ve yorumlanmistir. Ayrica katilimcilarin yanitlarina iligkin dogrudan
aktarimlarda bulunulmustur. Katiimcilar “0” kisaltmast ile 1’den 13’e kadar numaralandirilarak adlandirilmistir.

Ornegin, segilen liclincii 6grenci ile ilgili verilere calismada “03” seklinde yer verilmistir.
BULGULAR
Sinekli Bakkal Romanina iliskin Bulgular

Tablo 1. Ogrencilerin Rabia ile Peregrini’yi Evlilige Gotiiren Sebeplere Dair Yanitlari

Kodlar F
Kisilik Ozellikleri 13
Sanat 8
Ask 7
Aile Ozlemi 7
6
4

Rabia’nin Yetistigi Geleneksel Ortam
Yazarin Kurgusal Dogu-Bati Sentezi Hedefi

Yukarida verilen Tablo 1’de 6grencilerin, Rabia ile Peregrini'yi evlilige gotliren sebeplere dair dislincelerine
iliskin bulgular sunulmustur. Verilen yanitlar; “kisilik ozellikleri”, “sanat”, “ask”, “aile 6zlemi”, “Rabia’nin
yetistigi geleneksel ortam” ve “yazarin kurgusal Dogu-Bati sentezi hedefi” olmak (lizere alti baslik altinda
toplanmistir. Ogrencilerin tamami, evlilige gétiiren sebep olarak Rabia’nin ve Peregrini’nin kisilik dzelliklerini
gostermislerdir. Romanda yer alan Rabia ve Peregrini karakterlerinin evlenmesine sebep olarak arastirmaya
katilan 6grencilerden 9’u Rabia’nin kisilik 6zelliklerini esas alirken, 4’G Peregrini’nin kisilik 6zelliklerini esas
almistir. Ogrencilerin yorumlarindan Rabia’nin kisilik &zelligi olarak dénemin kadinlarindan farkli bir gizgide
olmasi, kendini gelistirmesi evlilik icin Peregrini’yi segmesinde etkili olurken Peregrini’nin Bati kiiltiriine ait
modern kisilik 6zelliklerinin belirleyici oldugu anlasiimaktadir.
010: Rabia’nin bu dénemde yetismis ve kiiltiir acisindan kendini yetistirmis bir gen¢ kadin olarak
Peregrini’nin dikkatini cekmesi. Cevresinin Rabia’ya olan bagliiginin ve giiveninin Peregrini’ye dikkat
cekici gelmesi ve icinde bir yerlere dokunmasi. Peregrini’nin Rabia’ya baktiginda diger zengin aile kizlari
gibi alafranga yasam ézentisi dedil, kendini gercek anlamda gelistiren bir kadin gérmesi.
014: Rabia da zamanla Peregrini’den hoslanir. Onun modern olusu, felsefi olarak tartismalari hosuna
gider.
Ogrencilerden 8’i Rabia ile Peregrini’yi evlilige gétiiren sebebi sanat olarak belirtmislerdir. Miizigi ve mizikle
gelen huzuru seviyor olmalarini, onlari birbirine yaklastiran unsur kabul etmislerdir.
O7: Peregrini’yle aralarinda sanatsal birlikteliklerin olmasi, ayni seylerden haz almalari énemli bir
etkendir.
Ogrencilerden 7’si ise bu iliskinin evlilikle sonuglanmasini asik olmalarina baglamistir. Ogrencilerden bazilari bu

aski maddi olarak bazilari ise manevi olarak degerlendirmislerdir. Farkl dinlere mensup iki insanin énce fiziksel
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sonra manevi olarak birbirlerinde huzur bulmasi seklinde yorumlamislardir. Bu evliligi aile 6zlemine baglayan
Ogrenci sayisi da 7’dir. Rabia’nin babasinin sirginde oldugu zamanda Peregrini'nin yaninda olmasi ve
Peregrini’nin yoksun kaldig1 anne sevgisini Rabia’da bulmasi diger bir deyisle eksik ebeveyn ihtiyacini evlilikle
tamamlama ihtiyaci, 6zlenen aileye kavusma beklentisi olarak yorumlanmistir. Rabia’nin yetistigi geleneksel
ortamin bu evlilige sebebiyet verdigini diistinen 6grenci sayisi 6’dir. Rabia’nin yetistigi geleneksel ortam iki farkli
acidan degerlendirilmistir. Ogrenciler Rabia’nin ilk olarak evlilik yasinin geldigine dair, ikinci olarak da
Peregrini’nin Hristiyan olmasina dair baski yasadigini belirtmislerdir. Rabia’nin bu baskilara bir baskaldiri olarak
Peregrini ile evlendigi yorumlanmaktadir. Ogrencilerden 4’ii ise bu evliligin sebebi olarak yazarin kurgusal Dogu-
Bati sentezi hedefini gostermislerdir. Soruyu bu sekilde yanitlayan 6grencilerin metnin kurgu diinyasindan
cikarak tezli romanin vermek istedigi iletiyi fark edebilen elestirel okuyucular oldugu séylenebilir. Ogrenciler,
roman kahramanlarini yazar tarafindan bilingli bir sekilde segilmis ve bir amag ugruna tasarlanmis kisiler olarak
degerlendirmektedir.

Tablo 2. Ogrencilerin Hafizhgin Rabia’nin Yasamini Nasil Degistirdigine Dair Yanitlari

Kodlar f
Sayginlk 8
Egitim Firsati 6
Para Kazanma 5
Ozgiirlik 4

Yukarida verilen Tablo 2’de 6grencilerin hafizigin Rabia’nin yasamini nasil degistirdigine dair dislincelerine
iliskin bulgular sunulmustur. Verilen yanitlar; “sayginlik”, “egitim firsat1”, “para kazanma” ve “6zgurliik” olmak
lizere dort bashkta toplanmistir. Ogrencilerden 8’i hafizik mesleginin Rabia’nin hayatina sayginlik kattigini
belirtmislerdir. Hafizhgin icerdigi iki unsurun bu konuda etkili oldugunu vurgulamislardir. Meslegin icerdigi dint
mahiyet ve sesinin glzelliginin getirdigi begeniyle Rabia’nin toplumda kendine itibarli bir sosyal stati edindigi
aciklanmistir.
06: Hafizlik mesledi ile Rabia’nin yetenedinin birlesmesi kendini gelistirmesi, bu mesledin dénem icinde
énemli ve saygin bir yere sahip olmasi, ona tiim kapilarin agilmasina vesile olmustur. Dénemin yapisi
bir kadinin is sahibi olmasi noktasinda kati kurallar icermesi Rabia’nin ise bunu basarmasi onu taninan
ve sira disi biri yapmistir.
08: Aslinda hafizlik ona en ¢ok itibar kazandirmistir. Her yerde, biitiin meclislerde sézii gegen biri
olmustur. Gerek mevlid okumasi, gerek ilahi, gerek Kuran okumasi onu aranan bir sima ve ses haline
getirmistir.
Ogrencilerden 6si ise hafizlik mesleginin Rabia icin bir egitim firsati oldugunu belirtmislerdir. Hafizigin Rabia’ya
konak yasaminin kapilarini agmasi, bu konakta kendi ailesinde gérmedigi kiltiirel zenginligi gérmesi ve kendini
yetistirmesi Rabia icin hafizlikla gelen artilar olarak yorumlanmistir.
03: Rabia eder hafiz olmasaydi sesini bu kadar genis bir kitleye duyuramayacak, iyi bir editim

alamayacak ve dedesinin gélgesinde badnaz biri olarak yetisecekti. Sesinin giizelligi ve zekdsiyla iyi bir
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editim alip o dénemin sartlarina gére giiclii ve ¢alisan bir kadin olmay! basarmis ve hatta Hristiyan
biriyle bile evlenmistir. Rabia aldigi egitim ve hafizlik mesledi sayesinde Bati’nin Dogu’ya olan
yansimasini tanimis, kiiltiiriine bagh kalarak bazi yenilikleri kendinde sergilemistir.
Ogrencilerden 5'i hafizlik mesleginin Rabia’ya para kazandirarak yasamini degistirdigini belirtmislerdir. Dénemin
kadinlarinin yasayis tarzinin aksine, hafizlik meslegi sayesinde para kazanan ve ailesine bakabilen biri haline
gelmesi vurgulanmustir.
08: Diisiince ve yasam bicimi olmaktan 6te aslinda bir para, ekmek kapisidir. Kadinlarin da para
kazanabilecegini géstermistir. Babasina hafizliktan kazandigi para ile bakmistir.
Ogrencilerden 4’ii ise hafizligin Rabia’ya ozgiirlik kattigini vurgulamislardir. Dedesinin evindeki baski
ortamindan veya donemindeki diger kadinlar gibi eve kapal bir yasayis tarzindan hafizlik sayesinde

kurtuldugunu belirtmislerdir.

Tablo 3. Ogrencilerin Rabia’nin Hangi Sorunlarin Ele Alinmasi icin Kurgulanmis Bir Roman Karakteri Olduguna

Dair Yanitlan
Kodlar f
Kadin Haklar 13
Dogu-Bati Sentezi 8
On Yargi 7

Yukarida verilen Tablo 3’te Rabia’nin hangi sorunlarin ele alinmasi igin kurgulanmis bir roman karakteri
olduguna iliskin bulgular sunulmustur. Verilen yanitlar; “kadin haklari”, “Dogu-Bati sentezi” ve “6n yarg1” olmak
Uzere (¢ baslikta toplanmistir. Ogrencilerin tamami Rabia’nin romanda kadin sorunlarini ele almak igin
kurgulandigini belirtmistir. Kadinin toplumdaki yeri, kadinlarin kilik-kiyafet sorunu, kadin-erkek esitligi, kadinin
egitim sorunu, kadinin galisma alani sorunu gibi bircok durumun Rabia karakteri tizerinden verildigi ve gugld,
modern bir kadin profili ¢izildigi vurgulanmistir.
03: Kadinin editim almasi ve neler basarabilecedine bir érnektir. Rabia bir kadin karakter olarak o
dénemde kadinlarin egitimi, 6zglirliigii ve is hayati sorunlari agisindan ele alinmistir. Dénemin
sartlarinda konak cevresinde olmayanlar bir editim almazlar, aileden aldiklari egitimle kalirlar. Rabia
ise yasadigi mahalleden editim sayesinde ¢ikar ve ¢alisan, kendi kararlarini verebilen bir birey olur.
Gliclii bir kadin karakter cizmek icin egitim sorunu ele alinmis en 6nemli sorundur.
Ogrencilerden 8'i Rabia’nin Dogu-Bati sentezini vurgulamak icin ele alindigini belirtmistir. Karakterin kendi
kiltlrimuzi unutmadan, Bati kiltiriine hayatimizda ne sekilde yer verebilecegimizi gostermek icin
kurgulandigini vurgulamislardir.
013: Bu dénemde otoriter baskilarin yaninda Dodu-Bati ¢atismasi da vardir. Catisma musiki, din ve
evlilik iizerinden romanda islenmistir. Rabia bu ¢atismayi sentezlemesi bakimindan da ele alinmistir.
Ogrencilerden 7’si ise Rabia’nin 6n yargilari géstermek ve hatta kirmak igin kurgulanan bir karakter oldugunu
belirtmislerdir. Ozellikle din konusunda yasanan baskici yaklasimlarin Rabia’nin durusu ile degistirilmeye

calisildigi vurgulanmistir. On yargi sorun olarak gdsterilirken hosgdrii ¢dziim olarak verilmistir.
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Rabia’nin Déniisii Hikayesine iliskin Bulgular

Tablo 4. Ogrencilerin Rabia ile Peregrini’nin Evliligine Cevrenin Gésterdigi Tepkilere Dair Yanitlari

Kodlar f
Kiskanglik 4
Alisma 2

Yukarida verilen Tablo 4’te 6grencilerin Rabia ile Peregrini’nin evliligine ¢evrenin gosterdigi tepkilere yonelik
disincelerine iliskin bulgular sunulmustur. Verilen yanitlar; “kiskanghk” ve “alisma” seklinde iki baslkta
toplanmistir. Ogrencilerden 4’G Rabia ve Peregrini’nin evliligine cevrenin gésterdigi tepkileri kiskanglik ile
aciklarken 2’si alisma duygusu ile agiklamistir. Ogrenciler Peregrini’nin fedakarliklarindan hareketle gevrenin
Rabia’yl sansli buldugunu ve kiskandigini belirtmislerdir. Onceleri dinleri farkh iki gencin evliligine olumsuz
tepkiler veren ve bu durumu yadirgayan gevrenin Rabia-Peregrini ¢iftinin iliskisine yonelik olumlu gozlemler
neticesinde bu duruma alistiklari yéniinde yorumlarda bulunmuslardir. Ogrenciler bu soruya elestirel
disinmeye uygun bir yaklasimla -arastirmaci tarafindan tek metin (zerinden soru yoneltilmesine ragmen-
karsilastirma yaparak cevap vermislerdir. Bu durum segilen ikinci metnin 6grencileri elestirel disiinmeye sevk
ettigini, aktif disiinme sureci iginde bir ¢cikarim yapma gerekliligini ortaya ¢ikardigini gosterir niteliktedir.
03: iki metinde de Rabia icin Peregrini’nin din dedistirmesine imrenilmistir. Rabia’nin Déniisii metninde
bu kiskanclik olarak bile yorumlanmistir.
06: Rabia ile Peregrini’nin evlili§i Sinekli Bakkal romaninda imkdnsiz, sasirtici ve cevre tarafindan
olanaksiz bir bakis agisi ile degerlendirilirken Rabia’nin Déniisii adli hikdyede daha ¢ok kiskanilan, i¢
yonleri merak edilen, irdelenmeye calisilan bir durumda karsimiza cikiyor. ilk metinde bu evliligin
miimkiin dahi olamayacadi gériisii hdkimken ikinci metinde bu evlilik ¢evre tarafindan olduk¢a kabul
edilmis ve bedenilir duruma gelmistir. Cevre kendi evliligi ile kiyaslamalara gitmis ve érnek bir evlilik ve

istenilen yasam sekli halini almistir.

Tablo 5. Ogrencilerin Sinekli Bakkal ve Rabia’nin Déniisii adl eserlerin Sonug Bélimleri Hakkindaki
Dislincelerine ve Tercihlerine Dair Yanitlari

Kodlar f
Sinekli Bakkal’in Sonunu Segenler
Klasik Mutlu Son 8
Toplum Uzerindeki Etki ve Kadin imaji 3
Rabia’nin Déniisii’niin Sonunu Segenler
Kodlar f
Gergekgi Son 2
Kadin imaji 2

Yukarida verilen Tablo 5’te 6grencilerin, Sinekli Bakkal ve Rabia’nin Déniisii adli eserlerin sonug boélimleri
hakkindaki disiincelerine ve tercihlerine iliskin bulgular sunulmustur. Ogrencilerden 11’i Sinekli Bakkaln
sonunu, 4’0 ise Rabia’nin D6niisi’nin sonunu se¢mislerdir. Sinekli Bakkal’in sonunu se¢enlerden 8’inin aslinda
duygusal hareket ettigi ve mutlu bir son istegiyle bu tercihi yaptigi gdriilmektedir. Ogrenciler Sinekli Bakkal’in
sonunu tamamlanmis ve anlasilir bulurken Rabia’nin Dénis’niin sonunu belirsiz bulmuslar ve bu yizden de

Sinekli Bakkal’l tercih ettiklerini belirtmislerdir. Ayrica 6grencilerden bazilari Rabia’nin Donlsi’nlin sonucunun
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daha elestirel bir son oldugunun farkinda olmakla birlikte tamamen “mutlu son” arzusu ile Sinekli Bakkal’i
sectiklerini belirtmislerdir.
07: Benim secmis oldugum sonug biraz daha Sinekli Bakkal’a uygun olan yasanmsliklarin saf, temiz
duygularin oldugu, Adalet Adgaoglu’na gére mutlu olmadigini séylese de benim mutlu gérdiigim
gergekleri her tiirli zorluga karsi kavusmayi saglamis iki dsik olarak anlatarak Rabia’nin Déniisii’'nden
farkli olarak elestirel bir bakis agisindan uzak dururdum.
011: Sinekli Bakkal’in sonug¢ béliimii benim icin daha iyi ¢iinkii her sey ¢éziilmiis ve giizel bir sekilde
diizenli gitmistir. Neyin ne olmasi gerektigi aciklanmistir. Okuyucunun bekledigi bir son vardir. Mutlu
son vardir. Fakat Rabia’nin déniisiinde bir belirsizlik vardir.
014: Adalet Agaodlu “Rabia’nin Déniisii” adli éykiiyii yazarken Rabia’yi yeniden giincellestirmeyi ister.
Rabia’yi karsi kiltirden bir insanla evlendikten sonra ne tiir zorluklar ve sikintilar yasayacadini
gdbstermeye ¢calismistir. Sinekli Bakkal romanini tercih ederdim, romanda olabilecek olanlari anlatirken

oykiide ise genellikle sonug celiski tizerine kurulmustur.

Ogrencilerden 3’ii toplum (izerindeki etkisini ve olusturulan kadin imajini &nemli kabul ederek Sinekli Bakkal’in
sonunu se¢cmislerdir. Sinekli Bakkal’in Rabia’sini glgli bir kadin imaji sergiledigi icin begenirlerken Rabia’nin
Donisl’nin Rabia’sinin kadinlara zayifligiyla olumsuz bir model olabilecegini belirtmislerdir. Bu anlamda oykii
metninin karakter analizi yapilarak elestirel bir bakis agisiyla degerlendirildigi gérilmektedir.
09: Sinekli Bakkal’i tercih ederdim. Ciinkii Dogdu-Bati sentezini anlatmak icin bunu bize Rabia
araciligiyla vermistir. Toplumda 6rnek olacak ve imrenilecek karakteri olusturmustur. Duygusalligi ile
degil toplum (izerinde biraktigi etki ¢ok giizel ve olumlu oldugu igin segcerdim. Zit kavramlar Rabia’da
bulusup giizellikleri anlatmasi daha siiriikleyici kilmistir.
015: Sinekli Bakkal’da istenilen amaca ulasimis Dogu-Bati sentezlenmis, mutlu bir sonu¢ ortaya
cikarilmisti. Rabia’nin déniisi adli hikdyede ise bildigimizi sandigimiz bambaska bir karakter karsimiza
cikarildi ve aslinda mutlu bir sonun olmadigi gésterildi. Ben birinci sonucu segerdim. Ciinkii bu roman
bu son ile bircok kadina, topluma ulasabilir ve bdylece gercekten de Dodu-Bati sentezi
gerceklestirilebilirdi. Gii¢ltii kadin imaji kesinlikle bozulmamaliydi. Kadinin istediginde tiim bunlari

basarabilecegi inanci kalmaliydi. Bu hikdyeden sonra kadinlar bu inanci tekrar yitirebilirler.

Rabia’nin Déniisti’niin sonunu secen Ogrencilerden ikisi gercekgi bir son oldugu i¢in bu yénde bir karar
aldiklarini belirtirken diger ikisi olusturulan kadin imajini dikkate alarak segim yaptiklarini belirtmislerdir. Bu
soruya verilen yanitlardaki secimlerin birbirinin karsiti olmasi dikkat cekicidir. Ogrenciler Sinekli Bakkal'in
sonunun hayal diinyasina uygun nitelikte klasik ve kurgusal bir son oldugunun farkindayken Rabia’nin
Dénlisii’niin sonunun ise oldukga gercekgi ve elestirel bir son oldugunun farkindadirlar. Bu baglamda secimlerin
okur odakli ve bireysel beklentilere gére sekillendigini sdylemek mimkindir. Yine her iki son tercihinde de
ogrencilerin “kadin imaji”na yonelik yaklasimlari dikkat cekicidir. Sinekli Bakkal’da toplum Uzerinde etki

birakmak icin tasarlanan gig¢li kadin imajinin farkinda olan 6grenciler, Rabia’nin Dénlisii’'nde kendisi igin
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yasayan ve kendini kesfeden kadin imajinin farkindadir. Bu durum da farkl segimler yapmakla birlikte tiim

ogrencilerin metinleri elestirel bir yaklasimla okuduklarini gostermektedir.

06: Sinekli Bakkal romaninda yer alan sonug béliimiinii hayali daha ¢cok tasarlanmis yapida gériiyorum.
Bastan sona istenilen diisiincenin yansitildigi eserde sonug da yazara kalmis bir durumdadir. Rabia’nin
Doénlisi hikdyesinde ise tiim herkesin olmasa da okuyucunun bir kesiminin dogrulayacagi gercekte kesin
itibariyle olabilecek bir durum lzerinde durulmustur. Ben gercege daha yakin hayatta
karsilasabilecedimiz bir davranis sekli olmasindan 6tiirii hikdyeyi secerdim. Lakin bu denli abartili bir
yaklasimla degil.

02: Sinekli Bakkal’daki Rabia istegine kavusan, mutlu bir evlilik gerceklestirdigini gérdiik. Tutucu yasam
sartlarina ragmen ézgiir davranarak istedigini yapmis olarak karsimiza ¢ikiyor. Yani ne istedigini bilen
ve bunu gergeklestirmek icin de yasadigi ortamin kati kurallarina kafa tutan bir birey olarak gérdiik ya
da gésterildi. Oysa Rabia’nin Déniisii adli hikdyede ise mutlu olmadigini, Rabia’nin asil kendini
tanidigini gérdiik, 6ziine déndiigiinii gérdiik. Aslinda Rabia simdiye kadar kurgulandigini, kurulu saat
gibi yasadigini gérdiik. Duygularina hi¢c énem verilmedigini anladigini gérdiik. Ben ikincisini tercih
ediyorum ¢iinkii hissetmeli insan o yasarken kendisi icin yasamali, baskalari icin degil.

Tablo 6. Ogrencilerin Yazar Olarak Tasarladiklari Sona iliskin Yanitlari

Kodlar f
Rabia’nin Degisimi 6
Farkli Aile Ortami 5

Yukarida verilen Tablo 6’da 6grencilerin kendilerini yazarin yerine koyup yeni bir son tasarlamalarina iliskin

disiincelerine dair bulgular sunulmustur. Elestirel diisinmenin temel 6zelliklerinden olan empati kurma ve ¢cok

yonli disiinmeyi gerektiren bir bakis agisiyla hazirlanan bu soruya 6grencilerin verdikleri yanitlar; “Rabia’nin

degisimi” ve “farkl aile ortami” olmak Uzere iki baslik altinda toplanmistir. Ogrencilerin kendilerini yazar olarak

disinip verdikleri yanitlar incelendiginde Rabia’nin degisimine ve olusturulmak istenen 6rnek aile ortamina

yonelik sonlar tasarladigi gérilmektedir. Ogrencilerin verdikleri yanitlardan Rabia’nin evlendikten sonraki

yasamini da gormek istedikleri ve bu yeni aile ortaminda yetisen c¢ocuklarin egitimli bireyler olarak

resmedilmesini istedikleri sdylenebilir.

02: Ben yazar olsaydim; Sinekli Bakkal’in sonundaki mutlu evliligi hemen gerceklestirmezdim. Rabia’nin
biraz kendisini tanimasina firsat verirdim. Ciinkii Rabia sorunlu bir yasamin iginde buldu kendini, ¢ocuk
olamadi, gen¢ kiz olamadi, kisacasi kendini tanimadi, hep kendine yabanci kaldi. Ne istedigini, nasil
davranmasini ona G6dretirdim. Sonra evlenip evlenmemesine karar verirdim. Belki de evlenmek
istemeyebilirdi.

03: Tevfik’in daha serbest sekilde oyunlar sergiledigi, Rabia ve Peregrini’nin cocuklarina editim verdigi
bir diizen ortaminda sonug¢landirirdim.

05: insanlarin, birbirlerinin gériislerine ve yasamlarina saygili oldugu bir diinya olmasini tasarlayarak

itopik bir sonug¢ yazardim. Yillar ge¢mis Rabia ve Osman’in ¢ocuklari biiyiimis, bir tanesi Bati bir tanesi
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Dogu miizigi ile ilgilenen ama her ikisinin de iki taraftan da etkilendigi cocuklar olurdu. Yani insanlari bu

kadar ayristirmaya gerek duymazdim. Sonug olarak insanlari kaynastirir ve mutlu bir tablo ¢izerdim.

Tablo 7. Ogrencilerin Sinekli Bakkal’daki Rabia ile Rabia’nin Déniisii Adh Eserdeki Rabia’yi Karsilastirmalarina

Dair Yanitlari
Kodlar f
Anlatilan Rabia-Anlatan Rabia 8
Kisilik Ozellikleri 7

Yukarida verilen Tablo 7’de 6grencilerin Sinekli Bakkal’daki Rabia ile bu eserdeki Rabia’yi karsilastirmalarina

iliskin bulgular sunulmustur. Verilen yanitlar incelenerek roman ve hikdye metnindeki Rabia’lari karsilastiran

dgrencilerin gorisleri iki bashk altinda toplanmustir. Ogrencilerden 8’i roman kahramani Rabia’nin baskalari

tarafindan anlatilan bir karakter oldugunu belirtirken onun toplum tarafindan sevilen, mutlu fakat cizilmis bir

kadin tipi oldugunu vurgulamiglardir. Yine ayni 6grenciler yeniden yazilan metindeki Rabia’yi kaba, hirgin,

toplum tarafindan elestirilen fakat bash basina yasadiklarina kafa tutabilen bir birey olarak gérmuslerdir.

Rabia’nin Peregrini ile, annesi ile ve toplum ile olan iliskilerinden 6rnekler vererek cizilen Rabia karakterlerinin

tepkilerini, diger bir deyisle yazar tarafindan okuyucuya sunulus seklini yorumlamislardir.

011: Sinekli Bakkal’daki Rabia bir kadinin nasil olmasi gerektigini ele almistir. Tiim iyi yénleri anlatilmis
ve kusurlari ¢ok az s6éylenmistir. Tam bir ideal kadin tipini temsil etmistir. Rabia’yi hep baskalari
anlatmistir, kendini pek anlatmamaktadir. Rabia’nin Déniisti’'nde ise Rabia’yi daha ¢cok kendinden
dinlemekteyiz. Kendinden dinleyince onun da kusurlari oldugunu ve ¢ok kaba oldugunu gérmekteyiz.
Buradaki Rabia pek sevilmemektedir. Ciinkii agzina geleni séylemektedir fakat Sinekli Bakkal’da daha
cok icine kapaniktir.

013: Sinekli Bakkal’daki Rabia Peregrini’ye d@siktir. Hicbir kétiiliik disinmez. Rabia’nin Déniisii’nde
Peregrini’nin onu sadece kullanmak, kendi istedigi birine déniistiirmek icin ¢cabaladigini séyler. Sinekli
Bakkal’da Rabia hi¢ konusmuyor, Rabia’nin yerine baskalari onu anlatiyor. Rabia’nin Dénlisi’nde biitiin
6zgiirliigiine kavusmus, kendi benligini bulmustur. Hatta bu toplumun bile dikkatini ¢ekmistir. Rabia
6énceden sessizdi diyerek séylendikleri olmustur. Romanda Dogu-Bati sentezi (lizerinden Rabia ele
alinirken hikdyede toplum lizerinden kadin ele alinmistir. Romanda mutlu, hikdyede ise duygu

patlamasi yasamis mutsuz bir Rabia vardir.

Ogrencilerden 7’si ise Rabia’lari karsilastirirken  kisilik ~ &zelliklerini  Gizerinde durmustur. Yapilan

karsilastirmalarin;  glgli-silik, mutlu-mutsuz, sosyal-yalniz, icedénik-disadénik gibi kisilik 6zellikleri

cercevesinde yogunlastigi gérilmektedir.

04: Birinci eserdeki Rabia’nin ¢evresi oldukca genis, sosyal bakimdan da oldukga aktif. Neredeyse evde
durmaya vakti yok ve gevresi onu yeteri kadar seviyor fakat bu durumun 6yle olmadidi ikinci metinde
anlasthyor. Dostlarinin ne kadar dindar, gevresinin ne élgtide dar oldugunu Rabia’dan dinliyoruz. Birinci

metindeki sosyalligin aslinda kisithlik oldugunu yalniz oldugunu da gériiyoruz.
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012: Sinekli Bakkal’daki Rabia idealist ve disa déniik bir karakterdir. Rabia’nin Déniisii adli eserdeki
Rabia ise daha iceddniik ve silik bir karakterdir. Bu eserde Rabia’nin déniisii ile iki farkli ¢agrisim
yapilmaktadir. Birincisi Rabia’nin modern toplumdaki konumu ve ¢agrisimidir ikincisi ise yobaz insani
degerler arasinda kalan Rabia’dir. Sinekli Bakkal’da Rabia roman karakteri gibi ele alinirken Rabia’nin
Doénlisi’nde gercek bir karakter olarak ele alinmistir. Sinekli Bakkal’da Rabia Mevlevi tarikatina lye
olan Vehbi Dede’den glizellikle bahsederken Rabia’nin Dénlisti’nde ondan bahsederken daha igneleyici
bir tsluba sahiptir. Sinekli Bakkal’da Rabia mutlu bir evlilik yaparken Rabia’nin Dénlisii’nde mutlu bir
evlilik yapmaz.

014: Sinekli Bakkal’da Rabia; dobra, ne istedidini bilen, kendi ayaklari iistiine duran gii¢lii bir karakter.

Oykiide Rabia ise varligi ve yoklugu bir, silik bir karakterdir.

Duha Koca Oglu Deli Dumrul Hikayesine iliskin Bulgular

Tablo 8. Ogrencilerin Azrail’e Meydan Okuyan Dumrul’'un S6z Konusu Kendi Cani Olunca Korkuya Kapilmasina

Dair Yanitlan
Kodlar f
Can tathihg 7
Acizlik 5

Yukarida verilen Tablo 8de Ogrencilerin, Azrail’e meydan okuyan Dumrul’'un séz konusu kendi cani olunca
korkuya kapilmasi hakkindaki disuncelerine iliskin bulgular sunulmustur. Verilen yanitlar incelendiginde;
Azrail’e meydan okuyan Dumrul’'un s6z konusu kendi cani olunca korkuya kapilmasini 6grencilerden 7’sinin can
tatliigr ile 5’inin acizlik olarak ifade ettigi gorilmistiir. Ogrencilerin “can tathligi”na dair yanitlarini empati
kurarak verdikleri gorilmektedir. Acizlik ile ilgili yanitlarda ise pozitivizm-maneviyat iligkisini yorumlamiglardir.
011: Dumrul’'un her insan gibi caninin tath olmasindan dolayr korkuya kapilmasini normal
bulmaktayim. Herkes séz konusu 6liim olunca ne yapacagini sasirir ve ¢cok korkar.
012: Deli Dumrul’un ilahlastirdi§i kendi nefsinin aslinda her seyin hékimi olan Allah’a yenilmesi
karsisinda kendi nefsinin acizligiyle bas basa kaliyor. Ve onun nefsi he seyin hdkimi olan Allah’a karsi
hicbir sey ifade etmiyor. Burada pozitivizmin maneviyata karsi yenilmesi séz konusu.
013: Dumrul’un nefsini tanrilastirma diisiincesi onu kér etmistir. Kendini 6liimsiiz zannetmesi onun

acizligi ve zayifligidir.

Tablo 9. Ogrencilerin Deli Dumrul’un Aile Uyelerinin Birbirlerine Karsi Olan Davranislarina Dair Yanitlari

Kodlar f
Fedakar Es/Bencil Anne-Baba 13
Zayif Aile Baglari 3

Yukarida verilen Tablo 9’da 6grencilerin, Deli Dumrul’un aile Uyelerinin birbirlerine karsi olan davranislari
hakkindaki distncelerine iliskin bulgular sunulmustur. Verilen yanitlar incelendiginde; Deli Dumrul’'un aile
Uyelerinin birbirlerine karsi olan davranislari hakkinda 6grencilerin tamaminin benzer bir yaklasimla Dumrul’'un

esini fedakar, anne ve babasini ise bencil bulduklari belirlenmistir. Ogrenciler ayrica bu durumu geleneksel Tiirk

2554



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 15 2021

aile yapisina aykiri bularak yadirgadiklarini da ifade etmislerdir. Anne-babanin normalde g¢ocuklari igin canini
verecegini, bu durumun aksinin sevgisizlik gostergesi oldugunu ifade etmislerdir. Yine ayni Ogrenciler
Dumrul’un esinin fedakarligini, cocuklarini yetim birakmayi géze alarak onun igin canini vermeyi kabul etmesini
askin ve sevginin glici olarak gérmusler ve Tirk kadinin ailesi i¢in yapabileceklerinin gostergesi olarak
yorumlamislardir. Ogrencilerden Uicii ise hikdyede anlatilanlari zayif aile baglari olarak nitelendirmektedir.
Anne-babanin yash olmalarina ragmen yasama olan diskinlikleri, ¢ift olarak aralarinda bir birlik olmayisi ve
evlatlarina verdikleri deger elestirilmistir.
02: Deli Dumrul’un aile bireyleri biraz bencilce davraniyorlar. Bildik fedakér anne-baba rolleri disinda
canini ¢ok seven, kendini ¢ok dtisiinen bireyler oldugunu gésteriyor. Yalniz esi Deli Dumrul’a karsi daha
fedakdr davraniyor ve canini verecegini séyliiyor. Deli Dumrul’un anne babasi arasindaki sevgisizligi de
bu hikdyede gérebiliyoruz.
08: Dumrul’un ailesi bana gére biraz kopuktur. Annesi ile babasindan can istemek iizere ikisi igin de
farkli yerlere gider. Aralarinda bir bag yoktur. Ve babasinin onu annesine géndermesi annesinin de
babasina géndermesi Dumrul’un sevildiginin ama bir can kadar dederi olmadiginin gdstergesidir.

Aralarinda kopukluk vardir. Baglari gii¢lii olan bir aile gibi degildir.

Tablo 10. Ogrencilerin Can istemek icin Segtikleri Kisilere Dair Yanitlari

Kodlar

Kimseden Can istemezdim
Sevgili

Anne

W W wo

Aile Bireyleri

Yukarida verilen Tablo 10’da 6grencilerin, Deli Dumrul’un yerinde olsalar can istemek icin sececekleri kisiye
iliskin bulgular sunulmustur. Verilen yanitlar incelendiginde; 6grencilerin ¢ogunun Deli Dumrul’'un yerinde
olsalar kimseden can istemeyeceklerini belirttikleri gértlmustir. Deli Dumrul’'un yerinde olup birinden can
isteyen 6grenciler ise; “sevgili, anne ve aile bireyleri” cevaplarini vermislerdir. Kimseden can istemeyecegini
belirtenlerin ¢ dayanagi vardir. Bunlardan birincisi; kendi yaptiklari hatanin bedelini baskalarina 6detmeme
anlayisl, ikincisi; sevdikleri olmadan yasamanin veya kendileri igin bir sevdiginin 6ldiginu bile bile, vicdan azabi
ile yasamanin imkansizligi ve tglincisi ise 6limiin de dogum gibi normal oldugunu kabullenme yaklasimidir. Bu
U¢ dayanagin da sorudaki secenegi reddetmeye yonelik akil stizgecinden gecen nedenlerle agiklandigl yani
ogrencilerin bu soruya sorgulayici yaklastigi gorilmektedir.

06: Kimseyi se¢gmezdim ciinkii kendi hatamin sonucunu baskasina yikmak istemezdim. Asil sebep ise

ailem, esim hayatta deder verdigim yegdne varliklar, zaten onlarin olmadigi bir hayati istemem. Onlara

bir sey olmasi benim élmem anlamindadir. Onlarsiz bir hayat éliimden daha kétiidir benim igin.

013: Ben kimseyi secemezdim. Oliim herkes icin vardir. Vakti gelmisse buna bir ¢are bulamayiz.

Oliimiime razi olurdum. Oliim de dogmak gibi Allah’tan geliyor.
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Can istemek igin sevgilisini secenler; bunu bir fedakarlk ve sadakat gostergesi olarak gordiiklerini ve bu yiizden
sevgilinin en dogru kisi oldugunu ifade etmislerdir. Anne ve diger aile bireylerini 6zellikle baba ve kardeslerini

secenler ise hayatta en yakinlari onlar oldugu icin bu secimi yaptiklarini belirtmislerdir.

Dumrul ve Azrail Oykiisiine iliskin Bulgular

Tablo 11. Ogrencilerin Dede Korkut Kitabindaki Deli Dumrul ile Murathan Mungan’in Dumrul ile Azrail’indeki
Dumrul’un Karsilastirilmasina Dair Yanitlari

Kodlar f
Cesaret 5
Disadéniik-iceddniik 5
Tutkulu 1
Hosgorili-Bencil 1

Yukarida verilen Tablo 11’de 6grencilerin, Dede Korkut Kitabrndaki Deli Dumrul ile Murathan Mungan’in
Dumrul ile Azrailindeki Dumrul’'u karsilastirmalarina iliskin bulgular sunulmustur. Verilen yanitlar
incelendiginde; 6grencilerden 5’inin her iki metindeki Dumrul’u da “cesur” olarak nitelendirdigi goriltr. Hatta
bu cesareti “Deli” lakabi ile de perginleyerek gozii kara oldugunu savunmuslardir. Ogrencilerden 5’i ise Dede
Korkut Kitabi’ndaki Dumrul’u kapali ve sabit tavirli yani icedoniik bulurken Dumrul ile Azrail’deki Dumrul’'u ne
yapmak istedigi daha belli olan disadoniik biri olarak gérmuslerdir. Bir 6grenci Dede Korkut Kitabi’'ndaki Deli
Dumrul’u daha tutkulu bulmustur, yeniden yazilan metindeki Dumrul’a gére Deli Dumrul’'un daha asik oldugunu
ifade etmistir. Bir 6grenci ise Deli Dumrul’u daha hosgoriili ve yeniden yazilan metindeki Dumrul’u daha bencil
buldugunu belirtmistir. Genel itibariyle 6grencilerin iki Dumrul karakterinden birincisini daha olumlu bulduklar
soylenebilir. Yeniden yazilan metinde Murathan Mungan’in Dumrul karakterine bir yazar olarak elestirel

yaklasiyor olmasinin da bunda etkili oldugu dislintlebilir.

Ogrencilerden Duha Koca Oglu Deli Dumrul’daki hatun ve Dumrul ile Azrail'deki yari karsilastirmalari
istendiginde &grencilerin tamami hatunu daha fedakar bir es olarak gérmiistiir. Ogrencilere gére Dumrul igin
canini vermeyi goze alisi bunun kanitidir. Yar ise bu anlamda daha bencil olarak degerlendirilmistir. Bazi
ogrenciler bu durumu evlilik iliskisine, aile baglarina baglayarak da yorumlamislardir.
05: Birinci metindeki hatun sevdigi icin canindan vazgeciyor. Ikinci metinde ise sevgisi ve aski icin
canindan vazgegcmiyor. Aslinda ikisi de ¢ok severken ikisinin sevgi ve aski algilayis yasayis tarzlari
farkhidir. Hatun Dumrul’u severken yar sevmeyi sevmis. Hatun ile evli ve ¢cocuklu iken yar ile evli degil ve
onu sevmez.
09: ilk hikdyede es, hatun, yar olarak karsimiza ¢ikmaktadir. Fedakdr bir kadindir. Sevgilisi ugruna
canini feda edecek kadar sevgi bagi kuvvetlidir. ikinci hikdyede sevgilidir, canini vermez ama okuyucuda
ofke ve kirginlik hissi uyandirmaz. Tercih meselesidir, duygusalligi kenara birakip mantikl

davranildiginda iki farkl sonucu gézler éniine sermektedir.
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Sevgi ve fedakarlik baglaminda Dumrul’'un iginde bulundugu ¢ikmazi yorumlamalari istenen soruya verilen
yanitlar icerik analizine tabi tutuldugunda 6grencilerden 7’sinin bu soruya “hayal kirikhgl” cevabini verirken

diger 8’inin bu soruyu cevaplayamadigi, bos biraktigi gérilmastar.

TARTISMA ve SONUC

Edebiyat 6gretiminde amag sadece donemlerin ya da edebi kisiliklere iliskin bilgilerin 6gretilmesi degil;
ogrenciye okudugu metni anlama ve anlamlandirma sirecinde elestirel diisinme, estetik duyarlilik ve yaratici
disinme edinme becerilerini kazandirma yolunda rehberlik etmek olmalidir. Bu ylizden edebiyat 6gretimi
yapilan derslerin 6grenen odakl yaklagim, yontem ve tekniklerle yapilandiriimasi gereklidir. Akay (2009)'a gére;
bir metni -hangi formda olursa olsun, hangi tiirden bir metin olursa olsun- okuyabilmek, gérebilmek ve
¢Ozebilmek icin, baska metinlerle arasindaki benzerlik veya farkhliklara, metinlerarasi iliski, celiski ve
birleskelere dikkat etmek gerekir. Bu arastirma da Akay’in (2009) gorisleri dogrultusunda incelenmistir ve
Ogrencinin etkin ve yaratici bir okur rolini hakkiyla Gstlendigi 6grenen odakl edebiyat 6gretimi igin klasik
metinlerin yani sira yeniden yazilmis metinlerden de bir egitim materyali olarak yararlanilabilecegi ortaya

konmustur.

Oryasin ve Ak Basogul (2020) ¢alismalarinda; 6grencilerin klasik yapitlari daha yeni ve heyecan verici bir bicimde
okuyabilmesi icin sinif ortaminda farkh teknolojik uygulamalar ile yeniden {liretme ya da uyarlama
¢alismalarindan yararlanilmasi amaciyla Ask ve Gurur adli 6zgiin yapitla karsilastirmal olarak Ask ve Gurur ve
Zombiler romani ve filminin parodik sdylemsel goriinimlerini belirlemis ve parodik yapitlarin dil ve edebiyat
ogretiminde kullanilabilecegi sonucuna ulagsmislardir. Bu arastirmada da benzer sekilde incelenen klasik
metinler ve yeniden yazilmis 6rneklerine dair 6grencilerin goriisme sorularina verdikleri cevaplardan hareketle
edebiyat 6gretiminde yeniden yazilmis metinler araciligiyla metin ¢éziimlemesi yapilarak 6grenciler icin etkili

bir egitim ortami olusturulabilecegi sonucuna ulasiimistir.

Yazicl (2017); cagdas, etkili bir dil ve edebiyat 6gretiminde 6gretim materyali olarak kullanilan metinlerin dersin
amaglari ve hedef kazanimlar gergevesinde 6gretmenler tarafindan yapilandiriimis materyallere dénusturilerek
ders icinde etkilesime sunulmasi gerektigini vurguladigi arastirmasinin sonucunda, Turk dili ve edebiyati gibi
metin merkezli 6grenme alanlarinda metinlerin surekli disari genisletilmesi ve farkli metin tlrlerinden bilgi
Uretimini saglayacak sorularin 6gretim yontemi olarak kullanilmasinin, bu alan 6gretiminin verimliligini
artirmanin yaninda 6grencilerin Ust diizey disiinme becerilerine en glgli katkiy1 saglayacagini belirtir. Goger
(2016) ise 6gretmen rolleri ve 6grenci etkililigi bakimindan Tirk dili ve edebiyati egitiminde metin ¢6zimleme
sirecini inceledigi arastirmasinin sonunda; metnin ¢o6ziimlemelerinde 6grencilerin tartismalara etkin
katilmalari, bitinleyici etkinliklerle ve yeniden yaratim galismalariyla 6zgiin diisiinceler Gretmelerine imkan
verilmesinin gerekliligini vurgulamistir. Bu arastirmada da Yazic’nin (2017) ve Goger’in (2016) tespitleriyle
ortisir nitelikte, klasik metinler ve yeniden yazilmis drneklerine iliskin gérlisme sorularinin analizi sonucunda;

klasik metinle yeniden yazilmis metinleri karsilastiran, metnin yeniden yazilma nedenlerini yorumlayan
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ogrencilerin ayrica kendi okuma deneyimleri dogrultusunda 6zgiin yorumlarla metne yaklagma imkani buldugu

goralmustar.

Ogrenciler ¢éziimlemelerinde klasik metinlerde (Sinekli Bakkal romaninda goriildiigi gibi) kahramanlarin yazar
tarafindan bilingli secildigini, kurguya yon verecek bir amag ugruna tasarlanmis kisiler oldugunu; yazarin kurgu
karakterleri Gzerinden sorunlar olusturdugunu ve ¢éziim Onerileri sundugunu belirleyip ifade edebilmislerdir.
Yeniden yazilmis metinlerde (Dumrul ile Azrail 6ykiisiinde oldugu gibi) yazarin kahramanlari kendi elestirel bakis
acisina uygun olarak sunusunu analiz ederek metne karsi yeni bir yaklasim gelistirmislerdir. Ayrica klasik
metinlerdeki kurgusallik ile yeniden yazilmis metinlerdeki gercekgci ve elestirel yaklasimi fark edebilmislerdir.
Yazar tarafindan sunulan karakterleri yorumlayabilmis, metnin yeniden yazilma amacini alimlayabilmis ve

eserlere dair 6zgin ¢ikarimlarda bulunabilmislerdir.

Ogrenciler yorumlarinda klasik metnin ve yeni metnin imge alanlarini karsilastirabilmislerdir. Ogrenciler
yeniden yazilmis metinleri ¢dzlimlerken metne elestirel yaklasabilmislerdir. Ayrica yeniden yazilmis metinleri
yorumlarken ilk metne iliskin bilgilerini kullanmislardir.  Ogrencilerin, klasik metinlerin bir baska metin
baglaminda yeniden yorumlanirken tematik agidan olumsuz yoénde degistirilmesine karsi olduklari ve metinlerin

yeniden yorumlanarak yazilmasina iliskin olumlu goris belirttikleri belirlenmistir.
ONERILER

1.Bu arastirma “Metin Céziimleme” dersinde gercgeklestirilmis ve 6grencilerin klasik metinlerle yeniden yazilmis
orneklerini karsilastirarak ¢oziimledikleri gorilmdistir. “Elestirel Disinme”, “Yaratici Yazma” gibi Tirk Dili ve
Edebiyati ile Tirkce Egitimi lisans programlarinda yer alan derslerde de yeniden yazilmig metinlerin ders
materyali olarak kullanilmasi énerilebilir.

2.Bu arastirmada oldugu gibi 6grencilerin edebiyat 6gretimindeki klasik metinleri sikici bulmalarini 6nleyecek
tarzda yeniden yazilmig metinler modern yaklasimlarla sinif ortamina tasinarak 6grenen merkezli edebiyat
Ogretimi yapilabilir.

3.Benzer arastirmalar farkli sinif diizeylerinde de yapilabilir ve bu arastirmanin sonuglari ile kiyaslanabilir.

4. Yeniden yazilmis metinlerin edebiyat 6gretiminde kullanimina dair 6grenci gorls ve tutumlarina yer veren

arastirmalar planlanabilir.

ETIK METNI

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazara aittir. Arastirmanin etik kurul
onay! arastirmaya baslamadan &nce Zonguldak Biilent Ecevit Universitesi Etik Komisyonu’ndan alinmistir. (Karar

No: 26/10/2020/898).

Yazarin Katki Orani Beyani: Arastirmacinin bu galismaya katki orani %100'dr.
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