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ABSTRACT

Case study, one of the qualitative research methods, was used in this study which aims to learn
the opinions of Turkish Language teacher candidates on teaching practice in the process of
distance education by using reflective journals, The research was conducted with 14 students
who were studying in the department of Turkish language education at the Muallim Rifat Faculty
of Education in Kilis 7 Aralik University through 2020-2021 educational year, data collection tool
of the study included 10 semi structured interview questions which were prepared by the
researcher. 3 Turkish language education experts were consulted regarding the interview
questions and the final forms of the questions were prepared. The interview questions were
given to the students weekly and they were asked to write their opinions about the topic onto
the journals. After 10 weeks, the journals were collected, and data was studied through content
analysis and then, the codes were prepared. Based on the data which was collected from teacher
candidates, the categories were created and displayed in tables about positive opinions regarding
that theoretical knowledge and practices coincide, negative opinions regarding that theoretical
knowledge and practices don’t coincide, positive opinions regarding student profiles, negative
opinions regarding student profiles, opinions on occupational competence of teacher candidates,
students’ opinions on controllability of emotions, students’ opinions on that teaching application
should be face-to-face, students’ opinions on that distance education restricts Interaction
between student and teacher, students’ opinions on that different teaching methods and
techniques cannot be applied, students’ opinions on the contribution of practice teachers into
occupational development and students’ opinions on their peers’ academical competence. In the
study, it was concluded that teacher candidates considered themselves and their peers
academically sufficient, distance education period restricted the use of various methods and
techniques, it restricted the teacher-student interaction, it enabled practice teachers to improve
themselves in terms of their occupation and teaching practice should be face-to-face rather than
distance.
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INTRODUCTION

Writing is described as “explaining a word or an idea using special signs and letters” in Turkish Dictionary
(URL1). Sever (2004, p. 21) underlines that writing requires a certain background by defining it as a person’s
way of explaining his experiences, practices, emotions, ideas and knowledge he has got either by seeing or
reading through writing. The concept of writing, in fact, is an important tool that enables to explain emotions,
ideas or events through letters (Ozbay, 2011; Gogiis, 1978). While Kavcar et al (2003, p. 12) describes the
features of an effective writing text by defining it as “to present emotions, ideas, views and dreams regularly,
clearly, vividly and conspicuously in written form”; Aktas and Gindiz (2002, p. 61) highlights that writing has a
crucial role for recording knowledge and transferring it to next generations with his words as “Written
expression can be defined as a tool that enables to transfer every kind of event, view, situation and emotion to
others and future by using language in the best manner within a certain plan and so that to provide
permanence”. Gunes (2007, p. 159) points out that writing both depends on knowledge and it requires a

mental filter by explaining it as putting down the information in mind onto paper.

Researchers underlines that writing is an important tool that enables to transfer emotions and opinions, it
provides knowledge to become permanent, helps to communicate, requires a certain background and has a

mental dimension.

There are three dimensions in the application of writing. These are cognitive, emotional and psychomotor:

e  Cognitive dimension includes the periods that students acquire and absorb knowledge, think
logically and make reasoning and at the last stage, they use a mental filter.

e  Emotional dimension is described as the plainness of written expression, harmony of sentences
and legibility of writing.

. Psychomotor is the coordination between writing materials and motor muscles which are

responsible for writing (Koksal, 2001, p. 7).

The improvement level of writing practice in terms of these three dimensions is crucial for the quality of
writing. While at the dynamic level, students are expected to reach the necessary competence in time, at
cognitive and emotional psychomotor it may be possible for students to acquire writing skills at the target
level. Acquiring mental maturity on writing at cognitive dimension as well as emotional situations such as the
desire, anxiety and attitude for writing within emotional dimension could be the main elements at usability

levels of students’ writing skills.

Journals, which play an important role in the development of writing skill, has a literary quality. The word
journal is defined as “Memory, diary, agenda that is kept daily; memoir that is kept daily or the work, diary that
contains them” in Contemporary Turkish Dictionary (URL2). When we say journal, we think of the diaries which

are kept because of the encouragement from teachers through school years and never been continued.
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However, the journals that are kept at an educational environment enable students to evaluate their own
learning, to be aware of their level of learning and to express their emotions and opinions regarding what they
have learned in written form. Based on the proverb “the palest ink is stronger than the sharpest memory”, it is
understood that writing is important for recording information and making it permanent. One of the ways to
cope with stressful situations is to keep a diary because keeping a diary is the purest form of self-reflection
(Travers, 2011, p. 206). “Journals are the easiest way of starting a totally personal thinking process. After each
lesson, notes are taken on a notebook about what has happened during the lesson. Writing a journal process
can be started by asking questions regarding the observations. Furthermore, the emotions of the person who
writes the journal and the observed reactions of students could be explained in detail in journals” (Ozbek,

2014, p.29).

It is important that students are able to evaluate what they’ve learned based on their own views, express what
and how much they’ve learned and utter their own sentences about the topic. Even it can be said that the
students who rephrase the subject with his own words have understood the lesson. Studying by writing
enables learning to become permanent because in order to write something it is necessary to think first and to
structure the sentence in mind after blending everything that was learned. It can be said that everyday writing
practice also improves spelling rules, the smoothness of expression and the knowledge of paragraph (Polat &

Uslu, 201, p.: 38).

We see student journals as an application that develops students’ high cognitive skills. Students record all the
stages about learning processes at pre-lesson, during lesson and after lesson in student journals. So, it provides
first hand data regarding what students can or cannot do through the learning process (Demirci, 2016, p. 18). In
other words, it enables students to make self-evaluation and to become aware of what and how much they

have learned.

Journals might be useful for reaching personal observations, emotions, reactions, interpretations and
explanations (Yildirnm & Simsek, 2013, p. 339). Keeping a diary enables the person to make sense of their work,
to enjoy the writing process and to be more conscious (Travers et al., 2020, p. 16). On the assumption that
teachers read students’ journals, it enables teachers to assess themselves and the teaching process, and to
eliminate the deficiencies that were caused by them. At the same time, students become aware of their
opinions and expectations about lessons. Because of these journals, the researcher becomes aware of the

emotions and opinions of students about each lesson and their experiences in class (Mertler, 2006, p. 99).

Reflective journal is a method in which individuals write their observations and experiences on a diary and in
time, it teaches how to distinguish different experiences and the ways to handle them (Kalliath & Coghlan,
cited from 2001 Erdogan, 2017, p. 52). Besides, it enables students to reflect personal answers with their own
words about the extent and process of their learning, doubts, emotions, changing opinions and knowledge

(Wilson & Jan, cited from 1993 Ustabulut, 2019, p. 92); to make connections between subjects, evoke their
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opinions, create ideas and discover meanings through teaching-learning process (Ahlatgioglu, 2020, p. 21); to

make reflections about their own learning (Kozan, 2007, p. 25).

It is highly effective in terms of their creative thinking that students keep reflective journals on educational
processes. By means of reflective journals, students make a higher connection between theoretical information
and practice and they make reflections and evaluations on their learning processes. Thus, they can prepare
plans in order to make up the deficiencies in practice by developing solutions regarding reflection and
evaluation (Kirnik, 2010, p.: 23). Because reflective journals, encourage students to take precautions about the
future applications and assess the process by reviewing that day’s performance. At the same time, they help
students to make connections between theory and practice by enabling them to see the educational process

reflectively and to become aware of the factors that affect learning (Kog¢ & Yildiz, 2012, p. 225).

Reflective journals are highly useful not only for students but also for teachers. One of the constraints which
teachers face at teaching-learning process is to record their opinions. The journals on which they write the
opinions about their own teaching at the end of each teaching day or week could help overcome this problem.
This situation would increase motivation and guide them through the search for the better by enabling them to
become more aware of their successes and practices and also their emotions. On the other hand, it can help

them question their failures and their reasons and find a way to exit (Erdogan, 2017, p. 52).

In this study, the aim was to learn the views of teacher candidates about Teaching Practices lesson in the
process of distance education through reflective journals. Thus, it would be possible to assess the effectiveness
of applications regarding Teaching Practices course in the process of distance education. So, it is thought that it

would be a model for both practice teachers and instructors.

METHOD
Research Model

In this study which was conducted to display how teacher candidates reflect their creative thinking skills within
school practice course, attitudes of teacher candidates towards teaching practice course in the process of
distance education were presented through reflective journals kept by teacher candidates weekly. Case study
method, one of the qualitative research methods, was used in this study in order to monitor weekly processes
of 4th grade students attending teaching practice course and explain their progress for getting detailed,
profound and interpretive information. In the study, case study method, one of the qualitative research
methods, was used. The basic feature of case study method is to study one case or a few cases in detail. The
factor regarding a case (environment, individuals, events, processes etc.) are analyzed with an integrative
approach and the focus is on how they affect the case and how they are affected by the case (Yildirm &
Simsek, 2013). The diaries written by the pre-service teachers are expressed as a single case in terms of

showing their reflective thoughts. It is important to investigate the current situation in depth with the opinions
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obtained from the teacher candidates and to reveal how the participants of the research are affected by the

situation.

Research Group

In this sudy, it was aimed at learning the opinions of Turkish Language teacher candidates about Teaching
Practice course in the process of distance education through reflective journals. Within the scope of the
research, the opinions of 14 senior students who were attending Teaching Practice course in the Department
of Turkish Language Education at the Muallim Rifat Faculty of Education in Kilis 7 Aralik University through
Spring term of 2020-2021 educational year were gathered about distance education through reflective
journals. The participants include: 7 female and 7 male teacher candidates. Teacher candidates participating
the research were chosen on a volunteer basis. The names of participant teacher candidates were kept
confidential based on research ethic and teacher candidates were coded as P1, P2, P3, P4, P5, P6, P7, P8, P9,
P10, P11, P12, P13, P14. Teacher candidates who had completed their Teaching Practices in schools with similar
structure were effective in order to determine the sample group. In the study, all the rules stated to be
complied with within the scope of "Higher Education Institutions Scientific Research and Publication Ethics
Directive" were complied with. None of the actions under the title of “Actions Contrary to Scientific Research

and Publication Ethics” were used. Ethics Committee permission information:

Name of the committee that made the ethical evaluation: Kilis 7 Aralik University Rectorate
Date of ethical evaluation decision: 05/05/2021
Number of meetings: 2021/15

Data Collection Tool

Data was collected through ten semi-structured interview questions developed by the researcher in order to
determine the opinions of teacher candidates attending teaching practice course in the process of distance
education about writing reflective journals. In the semi-structured interview method, the researcher can make
the interview more profound by asking similar or sub-questions according to the progress of the interview
based on the questions that are previously prepared by the researcher (Turnukll, 2000, p. 547). It is important
to get deeper opinions in order for assessing the present situation. Within the process of developing interview
guestions, relevant literature review was conducted. Semi-structured interview questions were shaped by the
views of three field experts. After making arrangements based on the opinions of experts, structure and
internal validity was provided. Questions regarding the research were written on the journals by teacher

candidates and the journals were collected at the end of the process.

Data was collected through ten semi-structured interview questions that were developed by the researcher
and shaped by the views of three area experts. The teacher candidates were asked to write the questions

about the research to their journals and the journals were collected at the end of the process.
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The research was conducted with 4th grade students who were attending Turkish Language Teaching Practices
class at Muallim Rifat Faculty of Education in Kilis 7 Aralik University through Spring Semester of 2020-2021

educational year. The research included 14 students, 7 male and 7 female students.

Implementation Process of the Research

The study group which includes 4th grade teacher candidates attending Teaching Practice course at the
Department of Turkish Language Education at the Muallim Rifat Faculty of Education in Kilis 7 Aralik University
was informed about the study and 14 students were included into the study on a volunteer basis. Student
candidates attended the classes weekly in their practice schools through distance education and they were
asked to write answers for semi-structured interview questions that were prepared by the researcher to their

journals. The research questions were like this:

1. Does the theoretical information you get through 4-year education process coincide with your
experiences at practice?

2. Are students interested in lessons? What would you do to increase their interest as a teacher

candidate?

Do you feel yourself ready to be a teacher academically?

Do you handle certain feelings like anxiety, fear etc. while you are teaching?

What differences would it make if you teach face-to-face rather than teach online?

Which methods do you benefit from in order to provide classroom management?

N oo un o s~ow

What are your observations regarding student-teacher interaction in the process of distance

education?

8.  Evaluate your experiences while implementing educational methods and technics in terms of their
positive and negative aspects.

9. What contributions did practice teacher’s teaching process make to your teaching experience?

10. Make peer evaluation based on the presentations of your friends in the group at Teaching Practices

course.

Analysis of Data

The collected data could be expressed in a more comprehensive way for readers by collecting around specific
concepts and themes through content analysis (Yildirim and Simsek, 2013). The data collected in this study was
analyzed by using content analysis method. The data that was collected in the research was analyzed through
content analysis method. “The main purpose of content analysis is to reach concept and relationships which
would enable to explain the data. In content analysis, the data is subjected to a detailed process.” (Yildirm &
Simsek, 2013, p. 242). In order to analyze data, MAXQDA 2020 qualitative analysis program was used. Codes

and themes were created by using interview data collected from the participants. For providing reliability of
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the codes and themes, codes were conducted by two separate researchers. Codes and themes were presented

in the findings section.

The problem situation of the study was the opinions of Turkish teacher candidates about the Teaching
Profession through reflective diaries in the distance education process. In the light of this problem, the

following sub-problems were reached:

What is the overlap between theoretical knowledge and practical knowledge?

What are the student profiles like?

Are teacher candidates professionally competent?

Can pre-service teachers' emotions be controlled?

Should the Teaching Practice be face-to-face or remotely?

Is student-teacher interaction sufficient?

Is there an opportunity to use different teaching methods and techniques in the teaching process?

Does the practice teacher contribute to their professional development?

W ® N o Uk~ w N RE

Are their peers academically competent?

FINDINGS

Findings Overlap of Information In Practice With Theoretical Information

C

Theoretical knowledge is based
on memorization

Opinions Regarding That Theoretical Knowledge and Easy to use

Practices Coincide
The difficulty of practice / \

Negative Oplmons Regarding

That Theoretical Knowledge and Positive Opmuons Regarding That @
Practices Don't Coincide Theoretical Knowledge and

i Mo Encourage to make research
/ \ Practices Coincide

El Scarcity of practical courses @
Not attached to lesson plan

Provide motivation @

@ Enable permanent knowledge

Contradiction among contents

Figure 1. Overlap Of Information In Practice With Theoretical Information.

The views regarding that theoretical information and the experiences in practice coincide are presented in

Table 1:
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Table 1. Positive Opinions Regarding That Theoretical Knowledge and Practices Coincide.

Freq(t;;a ney Percentage (%)
Easy to use 1 20
Enable permanent knowledge 1 20
Encourage to make research 2 40
Provide motivation 1 20
Total 5 100

35 % of teacher candidates stated positive opinions regarding that theoretical knowledge and practices
coincide. Easy to use (20 %), enabling permanent knowledge (20 %), encouraging to make research (40 %) and
providing motivation (20 %) are positive opinions by teacher candidates. Some opinions of teacher candidates
regarding that the knowledge of students that is acquired through 4-year educational life coincide with the

experiences at Teaching Practices are like this:

“P2: Yes, it coincides in general. If we don’t have knowledge, we can’t practice. When you practice, they

become permanent.”

“P3: They do coincide. | practice the knowledge | got. When | practice them, the students like it and they get

motivated.”

“P7: 1 can say that my theoretical knowledge coincides with classroom management. | can apply my knowledge

on classroom management in practice.”

“P9: They coincide; | do research before each lesson for not teaching anything wrong to students. | learned this
knowledge at school but | conduct research. Sometimes the classes of students could be different and | take it

into consideration.”

“P10: Theoretical knowledge helps for practice.”

Some teacher candidates stated negative opinions regarding that theoretical knowledge doesn’t coincide with

practice. These opinions are presented in Table 2:

Table 2. Negative Opinions Regarding That Theoretical Knowledge and Practices Don’t Coincide.

Frequency (f) Percentage (%)
Scarcity of practical courses 2 22.2
Contradiction among contents 2 22.2
Not attached to lesson plan 1 11.1
The difficulty of practice 2 22.2
Theoretical knowledge is based on memorization 2 22.2
Total 9 100

64.28 % of teacher candidates considered that theoretical knowledge doesn’t coincide with practices. They

showed some reasons for this such as the scarcity of practical courses (22.2 %), the contradiction among
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contents (22.2 %), not being attached to lesson plan (11.1 %), the difficulty of practice (22.2 %) and the fact
that theoretical knowledge is based on memorization (22.2 %). Some opinions of teacher candidates regarding

that their knowledge of 4-year school life doesn’t coincide with applications in Teaching Practices are:

“P1: | cannot say they coincide. Because the subjects in practice and the subjects we studied at university are

different. Sometimes theoretical knowledge is forgotten but if it was practice, it would be permanent.”

“P4: They don’t coincide completely. The content of theoretical courses might contradict with the information
in the content of practical courses. Although we learned some grammatical concepts and information
differently at university, we need to teach them in accordance with SSPC (Student Selection and Placement

Center) format differently in practice.”

“P5: Theoretical knowledge and practical knowledge doesn’t coincide. For instance, subjects aren’t taught in
accordance with the steps of a lesson plan. In general, lessons were taught casually. However, the importance

|n

of sticking to a lesson plan was underlined for 3 semesters at schoo

“P11: Although we have seen that certain parts of the courses we studied at 4-year education are useful, these
parts are quite minor. Practice area requires quite a lot experience but during our education they didn’t focus
on practical applications much because of crowded classes, circumstances or student reluctance etc. So, many

theoretical things become useless.”

The opinions regarding student profiles were presented in Figure 2. When we analyze Figure 2, there are codes
about negative student profiles such as being late for class, being indifferent to class, not doing homework,
using technical problems as an excuse, being passive, not communicating with students and skipping class
besides positive student profiles like being interrogative, participating classes, creative thinking, being
researcher and open to learning in the process of distance education according to the opinions of teacher

candidates attending Teaching Practices course.

Regarding Student Profiles

(: Indifference to lessons @
A Creative thinking (|
Being late to classes | A Attend o
| f endance to class
|
\ |
| |
@ | Opinions Regarding Student Profiles |
-~ | _— — |
Notdoing homework ~ ————__ @ - \'-\ ' - @
~ : Being open to learn
. Negative Opinians Regarding Positive Opinions Regarding < op
- Student Profiles Student Profiles
(Cl I \
. { \ \
Accusing technical problems / \ \
/ \ \
[ \ \
f \ \
[\ \ @
@ [ \ Being researcher
Skipping classes * @ @
@ Being interrogative

Being passive
Not interacting with teacher

Figure 2. Opinions Regarding Student Profiles.
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Positive opinions regarding student profiles are presented in Table 3:

Table 3. Positive Opinions Regarding Student Profiles.

Frequency (f) Percentage (%)
Attendance to class 1 20
Creative thinking 1 20
Being interrogative 1 20
Being researcher 1 20
Being open to learn 1 20
Total 5 100

35.71 % of teacher candidates stated positive opinions regarding student profiles. Besides, attending to class
(20%), creative thinking (20%), being interrogative (20%), being researcher (20%) and being open to learn (20%)

are the opinions of teacher candidates. Some of the positive opinions regarding student profiles are like this:

“P2: In spite of distance education, the attention is not bad. Using activities in lessons is fun for them so it takes

more attention. Participation to lessons is increasing. Thus, I'd rather use activities than give a lecture.”

“P3: Sometimes students might give different answers and | watch them in surprise as a teacher candidate.

Even sometimes | cannot think. They ask questions all the time such as, ‘Teacher, why is it like that?"”

“P6: Students like research assignment a lot and | give them such assignments.”

“P13: | want to state that | met real bright students during my internship. As intern teachers, it enabled us to
feel interested in and excited about lessons and also provided a chance to give more information to students. |
witnessed that when the environment and circumstances were appropriate, students were really inclined to
learn. In order to increase their interest and also not to lose their enthusiasm, | chose to start the lesson firstly
by asking a few remarkable questions. Of course, it can be done with a video, a piece of music or a picture. In
order to keep student attention alive during the lesson, | tried to teach lessons by making them active. When
that enthusiasm covered the whole class, we were under the spell of learning. Supporting the lesson with
different materials, giving students a chance to ask questions, listening to them patiently and providing

feedbacks were among my efforts.”

Negative opinions regarding student profiles are presented in Table 4:

Table 4. Negative Opinions Regarding Student Profiles.

Frequency (f) Percentage (%)
Being passive 2 22.2
Skipping classes 2 22.2
Not interacting with teacher 1 11.1
Accusing technical problems 1 11.1
Not doing homework 1 11.1
Being late to classes 1 11.1
Indifference to lessons 1 11.1
Total 9 100
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64.28 % of teacher candidates stated negative opinions regarding student profiles. They gave some reasons for
this such as their being passive (22.2%), skipping classes (22.2%), not interacting with teacher (11.1%), accusing
technical problems (11.1%), not doing homework (11.1%), being late to classes (11.1%) and being indifferent to

lessons (11.1%). Some negative opinions of teacher candidates regarding student profiles are like this:

“P1: The students stay distant to lessons as a result of distance education, and they don’t want to contribute to
lessons as they are generally passive. They don’t do homework. | try to attract their attention with videos and
visuals that | prepared before in order to provide their contribution. | have a chat with them on the topics they

are into.”

“P4: Not all students contribute to lessons as a result of distance education. Besides, it is difficult as teacher-

student interaction is little. In order to keep their attention alive, | can benefit from different activities.”

“P5: Most of the students aren’t interested in lessons in the process of distance education. When teacher asks

a question, they give answers such as their microphone is broken.”
“P8: Students either come late or they don’t attend at all, and they are indifferent.”

The codes that were collected through opinions of teacher candidates regarding their occupational
competence were presented in Figure 3. It was concluded that teaching practice course in the process of
distance education had influence on teacher candidates in terms of recognizing their academical competence,

developing positive attitude towards teaching occupation, feeling self-confident and self-sufficient.

Findings of Teacher Candidates Regarding Occupational Competence

Developing positive attitude

Being aware of academical toward teaching

competence

Opinions of Teacher Candidates Regarding Occupational
Competence

Feeling competent
Being self-confident - P

Figure 3. Opinions of Teacher Candidates Regarding Occupational Competence.
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Teacher candidates’ opinions regarding occupational competence are presented in Table 5:

Table 5. Opinions of Teacher Candidates Regarding Occupational Competence.

Frequency (f) Percentage (%)
Feeling competent 6 42.85
Developing positive attitude toward teaching 2 14.28
Being self-confident 3 21.42
Being aware of academical competence 3 21.42
Total 14 100

According to Table 5, we see that all teacher candidates (100%) are aware of their occupational competence.
Teacher candidates declared opinions on subjects such as feeling competent (42.85%), developing positive
attitude toward teaching (14.28%), being self-confident (21.42%), being aware of academical competence
(21.42%) which Show that they are aware of their occupational competence. Some opinions of teacher

candidates regarding their occupational competence are like this:

“P1: | feel it but there are some parts to be completed.”

“P2: Yes, | feel it. Although | have some deficiencies, | love teaching.”

“P4: Yes, | feel it. | want to do my job. | see that | can do this job by practicing.”

“P8: Because of pandemic | was generally a spectator during my internship and it bothered me. However,
chatting with students after lessons in the last few weeks changed my mind and | could feel myself as a real

teacher.”

“P14: This internship was our first teaching experience. From this point of view, it was proud for me to be
appreciated by both responsible teacher and our instructor at the faculty. However, from my point of view, |
should have closed my eyes in order not to see my deficiencies. Although we are still in the process of learning,
it is really proud to see how far we have come firstly thanks to our teachers and then our efforts-thanks God.
But a teacher should never say that he is perfect. Like all people, a teacher should always be ready and open to

learn. | know that there is a long way in front of me and hopefully | will do my best.”

The codes that were obtained in accordance with opinions of teacher candidates attending teaching practice
course through distance education about controlling their emotions were presented in Figure 4. Based on the
opinions of teacher candidates: some codes were created as being aware of their emotions, positive thinking,

adopting an optimistic attitude and avoiding sudden reactions.
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Findings Student Opinions Regarding Controllability Of Emotions.

{ o I
Being aware of emotions

\ Positive thinking

Students’ Opinions on Controllability of Emotions

RN

Adopting an optimistic attitude —
Gl

Not reacting suddenly

Figure 4. Student Opinions Regarding Controllability of Emotions.

Table 6. Students’ Opinions on Controllability of Emotions.

Frequency (f) Percentage (%)
Positive thinking 3 21.42
Not reacting suddenly 2 4.28
Adopting an optimistic attitude 4 28.57
Being aware of emotions 5 35.71
Total 14 100

According to Table 6, all the teacher candidates (100%) stated their opinions regarding controllability of
emotions. Besides, positive thinking (21.42%), not reacting suddenly (14.28%), adopting an optimistic attitude
(28.57%) and being aware of emotions (35.71%) are the opinions of teacher candidates. Some positive opinions

of teacher candidates on controllability of emotions are like this:

“P4: Yes, | do because transferring something to them is more important than my emotions.”

“P6: Although they are intense at first, | can suppress my feelings in time. It decreases when | start to talk to

student. | try to think positively at such times.”

“P8: Yes, | can handle them. Despite | get a little anxious at the beginning of a lesson, my anxiety, fear and

stress decrease when | start to talk.”

“P10: As for now, it is easy to handle fear and anxiety because of distance education. In class environment |

would try to handle these feelings. When | feel too anxious, | wait for a while in order not to make a mistake.”

“P11: | feel excited before | start a lesson but it fades away automatically. | don’t want to lose this excitement. |

need excitement for this job.”

“P12: Of course, | feel excited but I’'m aware of my emotions. | am becoming a teacher and these are normal.”
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“P14: This is our first teaching experience and I've noticed that in fact, what causes anxiety in me is grade
anxiety. In other words, someone observes me while I’'m doing something and | will be graded based on this.
When | was alone with students and | noticed that | didn’t feel any stress, anxiety or excitement, | tried to apply
this situation to whole internship period; and | guess I’'m over it. Especially, when | felt that in the last few
weeks | didn’t feel any anxiety before or during the lesson, | can say that this job created a passion in me

because | felt that | started and finished the lessons with happiness, peace and a sweet excitement.”

The codes obtained in accordance with the opinions of teacher candidates about that teaching practice course
during distance education period should be face-to-face: including different activities, creating an emotional
connection between student-teacher, diversifying methods and technics, classroom management, socialization

and student-teacher interaction. They were presented in Figure 5.
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Figure 5. The Necessity That Teaching Practice Should be Face-to-face.

Table 7. Students’ Opinions Regarding That Teaching Practice Should Be Face-to-face.

Frequency (f) Percentage (%)
Emotional connection between teacher-student 2 14.28
Socialization 4 28.57
Interaction between student-teacher 3 21.42
Classroom management 1 7.14
Diversification of methods and technics 2 14.28
Including different activities 2 14.28
Total 14 100

According to Table 7, all teacher candidates (100%) stated that Teaching Practices should be face-to-face.
Besides, building an emotional connection between teacher and student (14.28%), socialization (28.57%),
interaction between student and teacher (21.42%), classroom management (7.14%), diversification of methods
and technics (14.28%) and including different activities (14.28%) are among the views of teacher candidates.

Some opinions of teacher candidates regarding that Teaching Practices should be face-to-face.
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“P2: I’'m sure participation would be more. And also, we could apply different methods and technics.”

“P5: | would use different methods and technics while teaching a lesson. Making eye contact with students

would make it easier to understand them and increase the interaction between teacher and student.”

“P8: When teachers and students see each other, they become closer; a student who loves his teacher would

be more successful. This is not the case in distance education.”

“P11: | could enhance eye contact. | could walk in the class and develop classroom management.”

“P12: Now we try to enable students to participate in a lesson just by asking questions. If it was face-to-face
teaching, | would use different methods, technics and materials and increase their level of interest. Also, we
don’t see the student in this process rather we only hear their voices. Of course, they don’t see us, either. It
decreases the quality of communication. If it was face-to-face education, there would be more effective

communication.”

“P13: If I had been able to face-to-face teaching practice, | would have used practical activities in class. Because
distance education doesn’t provide such an opportunity. In distance education we generally use activities
based on giving a lecture. But if it had been face-to-face education, we could have done activities based on

games, experiments, observations in classroom.”

“P14: Firstly, | wouldn’t want to do Teaching Practices online. When our advisor teacher left the decision to us
for 2 weeks at the beginning of our internship, | said that | wanted to go on face-to-face education definitely. |
was able to experience it at least for a while. Classroom environment is completely different at this point. |
think cyber world is a senseless platform where we are dependent on internet connection and if this internship
was face-to-face, it would be more different by any measure both for us and students. Having that experience

would make great contributions in terms of anxiety and stress management.”

During distance education period, lessons were taught online as there was no face-to-face education. The
codes obtained from the opinions of teacher candidates who attend teaching practice course in this period
about the fact that student-teacher interaction is limited during distance education period were presented in
Figure 6. The codes are: being unable to counsel, not applying rules, being unable to know students better,

being unable to recognize student needs and restricting empathic communication.
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Findings The Fact That There is Limited Student-Teacher Interaction During Distance Education Period
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Figure 6. The Fact That There is Limited Student-Teacher Interaction During Distance Education Period.

Table 8. Students’ Opinions Regarding That Distance Education Restricts Student-Teacher Interaction.

Frequency (f) Percentage (%)
Not being able to know students 4 28.57
Not being aware of students’ needs 2 14.28
Restricting empathetic communication 1 7.14
Not being able to apply rules 4 28.57
Not being able to make counselling 3 21.42
Total 14 100

According to Table 8, all teacher candidates stated that distance education restricted student-teacher
interaction. Furthermore, not being able to know students (28.57%), not being aware of students’ needs
(14.28%), not being aware of students’ needs (14.28%), restricting empathetic communication (7.14%), not
applying rules (28.57%) and not being able to make counselling (21.42%) are the opinions of teacher
candidates. Some opinions of teacher candidates regarding that distance education restricts student-teacher

interaction are like this:

“P6: There is little interaction. In general, it is teacher-centered and the teacher couldn’t get to know the
students well enough because of distance education. The teacher only knows the names and it restricts

teacher- student interaction.”

“P7: | think that there is little student-teacher interaction. It is not like face-to-face education. Teachers don’t
know what students want. If it was face-to-face education, teacher would understand the expectations of

students by looking at their gesture even if they didn’t speak. Teachers would help and guide them.”

“P8: If we were in face-to-face education environment, students come to class first and wait for the teacher.

However, in distance education everything falls on the teacher. The teacher starts online sessions and waits for
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students to come. The teacher might get angry when students don’t turn on webcams or answer. There may be
family issues that don’t allow a student to turn on the camera at that time. So, the teacher cannot understand

the student as he doesn’t see or know what’s happening.”

“P9: It is a bit weak because as teachers we cannot see exactly what the students are busy with at that
moment. Teacher aren’t able to give any punishment to students who don’t do homework, thus, | can say that

it prevents classroom management rules from being conducted.”

The codes obtained in accordance with the opinions of teacher candidates about the fact that during distance
education period teacher candidates couldn’t apply various methods and technics were presented in Figure 6.
The codes are: ignoring individual differences, lack of time, restricting group work and being unable to apply

various methods and technics.
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Figure 7. Being Unable to Apply Various Educational Methods and Technics.

Table 9. Students’ Opinions on That Different Teaching Methods and Techniques Cannot Be Applie.

Frequency (f) Percentage (%)
Preventing group work 1 7.14
Preventing different methods and technics 7 50
Not having enough time 4 25.57
Ignoring individual differences 2 14.28
Total 14 100

According to Table 9, all teacher candidates (100%) stated opinions regarding that distance education created
problems in terms of applying educational methods and technics. Besides, preventing group work (7.14%),
preventing different methods and technics (50%), not having enough time (25.57%) and ignoring individual
differences (14.28%) are the opinions of teacher candidates. Some opinions of teacher candidates regarding

that different teaching methods and techniques cannot be applied are like this:
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“P3: | didn’t witness any positive impression about educational methods and technics in distance education.
We couldn’t apply methods and technics based on group cooperation as there was little participation. In fact, it

was more restrictive.”

“P7:1don’t have any positive views about it because | couldn’t use any other technics except question-answer
and giving a lecture. Thus, it caused the lessons to be monotonous and boring. | could address to only one
intelligence area and | had to ignore individual differences by using one method and technic. Distance

education process is impossible to apply different methods and technics.”

“P9: | wasn’t able to use educational methods and technics because of distance education. Also, there wasn’t

enough time.

“P10: | will explain it with an example. It is extremely difficult to apply demonstration method in distance
education. Unfortunately, different methods and technics couldn’t be applied effectively. Expository teaching
method and question-answer technic were used mostly. Unfortunately, individual differences were ignored.

Lectures weren’t effective. The only thing | can say is that it is easy to give theoretical lectures.”

“P11: Unfortunately, the methods are limited because of distance education that was conducted on Zoom. In

general, it is not healthy to make an assessment.”

“P14: Unfortunately, distance education didn’t allow us to use various educational principles and methods. At
the end of my lesson, it took even 2 lessons to apply “fishbone” technic which would normally take 15-20
minutes. Assuming that other lessons also had problems about it, | can say that distance education was

insufficient and included only lessons based on lecturing and question-answer methods.”

The codes obtained in accordance with the opinions of teacher candidates about the influence of practice
teachers on their occupational development during distance education period were presented in Figure 7.
These codes are: being a model, guidance, underlying the importance of feedback and reinforcers, guiding
educational process, counselling, providing practice, classroom management, accessing information in different

ways and learning to handle difficult situations.
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Findings Contribution of Practice Teachers on Their Occupational Development
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Figure 8. Contribution of Practice Teachers on Their Occupational Development.

Table 10. Students’ Opinions on The Contribution of Practice Teachers into Their Occupational Development.

Frequency (f) Percentage (%)

Leadership 2 14.28
Being role model 1 7.14
Benefiting from experiences 2 14.28
Guidance 2 14.28
Classroom management 1 7.14
Enabling to do practice 1 7.14
Providing access to different sources of information 2 14.28
Ensuring to deal with negative situations 1 7.14
Leading educational process 1 7.14

Showing the importance of feedback and reinforce 1 7.14

Total 14 100

According to Table 10, all teacher candidates (100%) stated opinions regarding the contribution of practice
teachers into their educational development. Besides, leadership (14.28%), being a role model (7.14%),
benefiting from experiences (14.28), guidance (14.28%), classroom management (7.14%), enabling to do
practice (7.14%), providing access to different sources of information (14.28%), ensuring to deal with negative
situations (7.14%), leading educational process (7.14%) and showing the importance of feedback and reinforcer
(7.14%) are the opinions of teacher candidates. Some opinions of teacher candidates regarding the

contribution of practice teachers into their occupational development are like this:
“P1: In general, practice teacher was experienced and leaded us.”

“P2: | learnt how to give a lecture by listening to the practice teacher. It affected my lecturing process

positively.”
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“P4: Our practice teacher was a guide for me in terms of his interaction with students and his attitude toward
lessons. Based on my observations and the knowledge | acquired during my education, | gave lectures and | put
myself into my teacher’s shoes. | followed the lessons with pleasure and I’'m sure that | will be a teacher as

good as him.”

“P5: | gained insight on how to manage classroom management and | was able to apply it. | learnt that | had to
help students on source books to study. The teacher would do revision on the previous lesson and ask

questions to students before practice.”

“P9: There is a great difference between university education and practice. The atmosphere there is different.

Every day you have a new experience.”

“P11: | learnt how to use the system and acquired information on providing classroom management in this

process from my practice teacher. | want to be like him and I like my profession even more.”

“P12: Our teacher had great contributions. At the first week, he gave lectures and he provided us with

information on how to interact with students and based on what we would give lectures.”

“P13: My practice teacher teaches well. So, the students are active through the lesson. He always provides
feedback to students. He makes us to think about how to handle a problem in the class. He is the one who

makes me love teaching.”

“P14: We learnt how to teach a lesson and interact with students through watching practice teacher while he
was in the process of teaching. While the practice teacher was teaching, he used online materials: and it was a
role model for us on how and when to use online materials. Thanks to the process of teaching by practice
teacher, we managed to have an effective lesson by providing feedback to students, giving equal voice to
students, using online materials and other materials efficiently. We have access to our teacher whenever we

want.”

The codes obtained from the opinions of teacher candidates about academical competence of their peers
during distance education period were presented in Figure 8. These codes are: using videos and visuals,
recognizing their weaknesses, including students into the process, classroom management and using time

efficiently.
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Figure 9. Student Opinions Regarding Academical Competence of Their Peers.

Table 11. Students’ Opinions on Their Peers’ Academical Competence.

Frequency (f) Percentage (%)

Including students in the process 2 14.28
Self-evaluation 3 21.42
Noticing deficiencies 2 14.28
Classroom management 2 14.28
Efficient time management 1 7.14
Using videos and visuals 4 28.57
Total 14 100

According to Table 11, all teacher candidates (100%) stated opinions regarding their peers’ academical

competence. Furthermore, including students into the process (14.28%), making self-evaluation (21.42%),

noticing deficiencies (14.28%), classroom management (14.28%), efficient time management (7.14%) and using

videos and visuals (28.57%) are opinions of teacher candidates. Some opinions of teacher candidates regarding

their peers’ academical competencies are like this:

“P1: All my students do their best to increase interaction by using presentations, videos and visuals. We have a

successful process.”

“P2: | listened to my friends while they were teaching a lesson. | became less excited while listening to them.

They taught well. They managed to create more efficient lessons with videos.”

“P3: My friends did their best. They cared about their presentations a lot despite distance education. They

were using videos and presentations about lessons.”

“P6: 1 think that my friends were successful at teaching a lesson.”
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“P8: All my friends in the group were calm while teaching. They tried to provide student participation. They

Ill

were able to teach lessons smoothly in genera

“P11: It was also highly important to be interacted with group friends in group work. There were many points
that we learnt from each other individually. Based on the presentations of my friends, | had a chance to assess

my own presentation and notice my deficiencies.”

“P13: Based on our last experiences, | can say that they used time efficiently.”

“P14: We taught a lesson as 2 persons at 2 different days in teaching practice. My friend in the practice group
was talkative, friendly, academically well-equipped but always open to development, s/he liked interacting
with children and always had excitement for this profession. | can say that during this period we spent time
often by talking about how to plan and teach lessons better with him/her. Even though | just felt a bit excited
for the first 5 minutes of the lesson, s/he never let it become a bad situation, on the other hand, s/he was a
person who always prejudiced the situation in favor and handled it with academical knowledge. We have a long

way, many things to learn and we are ready. Hoping that we would be worth it...”

CONCLUSION and DISCUSSION

In this study, the opinions of teacher candidates about the influence of reflective journal activities in teaching
practice course during distance education period were discussed. The views of teacher candidates about the
effectiveness of teaching practice course during distance education period were cited through reflective
journals. The study was structured on the opinions about whether theoretical information coincide with
practice or not, student profiles, occupational competence of teacher candidates, controllability of emotions,
the necessity of face-to-face education, limited student-teacher interation at distance education period, being
unable to apply various educational methods and technics, contribution of practice teachers on their

occupational development and academical competence of their peers.

In the study by Akkoyunlu et all (2016), the aim was to determine the opinions of teacher candidates regarding
reflective journal activities that were used in Teaching Practices course. The study was designed as case study
and the opinions of 20 teacher candidates were collected through the forms containing 6 open-ended
guestions. Besides, 3 teachers were interviewed in order to find out the effect of reflective journals on work
life. According to research findings, teacher candidates expressed that thanks to reflective journals they had
the chance to evaluate themselves holistically, watch their own improvement, acquire a critical point of view,
gain the feeling of responsibility and develop their writing skills. On that sense, it has similar points with the
results of this study. Even though teacher candidates directed the class under the control of practice teacher,
they took responsibility and evaluated their improvement with a critical point of view. For instance, one of the
teacher candidates stated that at the beginning of the semester s/he was too excited and had problems in

controlling emotions but in time s/he overcame it and managed to handle negative situations.
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In the study by Kog & Yildiz (2012), the aim was to assess Teaching Practices course based on the journals that
were written by students. Teacher candidates were asked to keep journals about their practices at the end of
each practice day. As a result of the analysis, it was concluded that at the dimensions of practicing, planning,
teaching process, classroom management of teaching profession and with the divergence between learning-
teaching approaches, teacher candidates experienced problems because of unstructured teaching practices,
they learnt crucial things at these dimensions and practice teachers didn’t provide enough help to them. In the
regarding research and this study, teacher candidates were asked to assess Teaching Practices course through
the journals they had written. It had similar points with this study in this respect; while the practices were
conducted face-to-face in classroom environment in the regarding study, in this study they were conducted
online. The studies are different in this aspect. In the regarding study the results were that they didn’t strictly
attach to lesson plans in practice schools and there was divergence between learning and teaching approaches.
These results are also valid for this study. Some of the teacher candidates declared that teachers were teaching
lessons based on Behavioral Approach in practice schools and they didn’t strictly attach to lesson plans. In the
regarding study, it was determined that teacher candidates learnt a great deal at the practice period, and there
is a similar result in our research, too. Teacher candidates stated that even in distance education Teaching
Practices course taught them a lot and enabled them to conduct practice. Finally, while it was concluded that
practice teachers didn’t provide enough help to teacher candidates in the regarding research, in this study all
teacher candidates expressed that practice teachers provided so much help in terms of either personal or

occupational development. The result of the is different in this aspect.

In the study conducted by Cao & Henderson (2020), diary-keeping habits of graduate students studying in the
field of social sciences for an academic year were investigated and it was concluded that diary research was
neglected especially in higher education institutions. Since the participants are higher education students, it is
similar to this study. Participants in this study also kept a diary for the first time during their four-year

education life. This shows that diary keeping should be increased in the educational environment.

In the study by Ekiz (2006) it was aimed to learn the opinions of primary school teacher candidates about how
they perceived themselves and others during teaching practice through reflective journals. Data was collected
through practice files that were prepared by 43 teacher candidates in a 14-week period and after teaching
practices. The first part in the file contained observation and reflections of teacher candidates after each lesson
they taught; the other part included their observations and reflections on their peers’ lessons. According to
research findings, it was concluded that teacher candidates explained all positive and negative situations about
educational process clearly in their reflective journals. Because its research object is teacher candidates, there
is a similarity with this study. It shows similarity with this study as teacher candidates expressed positive and
negative situations about educational process objectively. Because also in this study teacher candidates not
only mentioned about positive student profiles but also negative student profiles. While talking about their
satisfaction about practice teacher, they didn’t avoid stating that their knowledge from university period

conflicted with the knowledge in practice schools.
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In this study the aim was to learn the opinions of Turkish Language teacher candidates regarding Teaching

Practices course in the process of distance education through reflective journals. these are the results of the

research after the analysis:

A great deal of teacher candidates (64.25%) stated that theoretical knowledge and the experiences in
practice don’t coincide. The reasons are that there is a lack of practice in courses during school,
university knowledge and school content don’t coincide, they don’t stick to lesson plans in practice
schools and it is difficult to practice. Other teacher candidates (35%) think that theoretical knowledge
and practice coincide to a large extent as “theoretical knowledge makes it easier to practice, it makes
knowledge to become permanent and it encourages research”.

Some of (35.71%) teacher candidates expressed positive opinions on teacher profiles. They were
content with some qualifications of students like “participation, creative thinking, being interrogative,
being researcher and being open to learn”. A great part of teacher candidates (64.28%) declared
negative opinions because of some reasons such as being passive, skipping classes, not interacting
with teacher, blaming technical problems and not doing homework.

It was concluded that all teacher candidates (100%) considered themselves competent in terms of
their occupation. Teacher candidates declared that they were aware of their occupational competence
in terms of feeling competent, developing positive attitude toward teaching, being self-confident and
being aware of academical competence.

It was concluded that all teacher candidates (100%) were able to control their feelings while teaching a
lesson. Teacher candidates stated that they were successful at positive thinking, not reacting suddenly,
adopting an optimistic attitude and being aware of emotions.

All teacher candidates (100%) considered that Teaching Practices course had to be face-to-face. They
presented some reasons such as “socialization, interaction between student-teacher, classroom
management, diversification of methods and technics and including different activities”.

All teacher candidates (100%) thought that distance education restricted teacher-student interaction.
They declared their opinions that Teaching Practices had to be face-to-face and they experienced
some situations like “not being able to know students, not being aware of students’ needs, restricting
empathetic communication, not to be able to apply rules and not being able to make counselling”.

All teacher candidates (100%) considered that distance education created problems in applying
educational methods and technics. They thought that distance education wasn’t appropriate for
constructivist approach because of situations like “preventing group work, preventing different
methods and technics, not having enough time and ignoring individual differences”.

All teacher candidates (100%) declared that practice teachers made contribution to their occupational
development. They stated that practice teachers were useful in terms of “leadership, being role

model, benefiting from experiences, guidance, classroom management, enabling to do practice,
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providing access to different sources of information, ensuring to deal with negative situations, leading
educational process and showing the importance of feedback and reinforcer”.

9. All teacher candidates (100) found their peers academically competent. Because they considered that
the candidates were successful at “including students in the process, self-evaluation, noticing

deficiencies, classroom management, efficient time management and using videos and visuals”.

RECOMMENDATIONS

1. The vast majority of students think that theoretical knowledge and what is encountered in practice do
not match. It can be recommended to focus on applications in school lessons.

2. The vast majority of students are not satisfied with the teaching practice course being taught via
distance education. Although the theoretical lessons are done by distance education, it can be
suggested that the Teaching Practice course be face-to-face.

3. It can be suggested to use reflective diaries in other lessons.

ETHICAL TEXT

In this article, the journal writing rules, publication principles, research and publication ethics, and journal
etcihal rules were followed. The author is responsible for all kinds of violations related to the article. Ethics
committee approval of the study was obtained from Kilis 7 Aralik University Ethics Committee before starting

the study (Decision No: 05/05/2021/15).
Author Contribution Rate: The researcher’s contribution rate in this study is 100%.

REFERENCES

Ahlatcioglu, M.E. (2020). Yansitici giinliik yaziminin sinif 6gretmeni adaylarinin yaratici diisiinme egilimlerine ve
yansitma diizeylerine etkisi [Yayimlanmamis yiiksek lisans tezi]. Kastamonu Universitesi.

Akkoyunlu, B., Telli E., Cetin, N.M. & Daghan G. (2016). Ogretmen egitiminde yansitici giinliiklere iliskin
Ogretmen adaylarinin gorlsleri. Turkish Online Journal of Qualitative Inguiry, 7(4), 312-330.
https://doi.org/10.17569/t0jqi.60515

Aktas, S. & Giindiz, O. (2002). Yazili ve s6zlii anlatim: kompozisyon sanati. Akg¢ag Yayinlari.

Cao, X. & Henderson, E. F. (2020). The interweaving of diaries and lives: diary-keeping behaviour in a diary-
interview study of international students’ employability management. Qualitative Research 1 -17.
Demirci E. (2016). flkégretim 7. sinif fen ve teknoloji dersi yasamimizdaki elektrik (initesinde 6grenci

glinliiklerinin kullaniminin 6grencilerin ist bilissel beceri gelisimine ve basarilarina etkisi [Yayimlanmamis
Yiiksek Lisans Tezi]. Pamukkale Universitesi.
Ekiz, D. (2006). Kendini ve baskalarini izleme: sinif gretmeni adaylarinin yansitici giinliikleri. ilkégretim Online,

5(1), 45-57.

2085


https://doi.org/10.17569/tojqi.60515

I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 14 2021

Erdogan, I. (2017). Yansitici disinmenin din kiiltirii ve ahlak bilgisi 6§retmen adaylarinin 6gretmenlik
uygulamalarina katkilari. [Yayimlanmamis Doktora Tezi]. Necmettin Erbakan Universitesi.

GOgus, B. (1978). Orta dereceli okullarimizda Tiirkge ve yazin egitimi. Gul Yayinlari.

Glnes, F. (2007). Tirkge dgretimi ve zihinsel yapilandirma. Pegem Akademi.

Kavcar, C., Oguzkan F., & Aksoy, O. (2003). Yazili ve sézIii anlatim. Ani Yayincilik

Kirnik, D. (2010). ilkégretim 5. sinif Tiirkge dersinde yansitici diisinmeyi gelistirici etkinliklerin éGrenci basarisina
etkisi. [Yayimlanmamis Yiiksek Lisans Tezi]. Firat Universitesi.

Kog, C. & Yildiz, H. (2012). Ogretmenlik Uygulamasinin yansiticilari: Giinliikler. Egitim ve Bilim, 37(164), 223-236.

Kozan, S. (2007). Yansitici diisiinme becerisinin kaynak tarama ve rapor yazma derslerindeki etkisi
[Yayimlanmamis Yiiksek Lisans Tezi]. Selguk Universitesi.

Koksal, K. (2001). Okuma Yazmanin Ogretimi. Pegem Akademi Yayincilik.

Mertler, C. A. (2006). Action research: Teachers as researchers in the classroom. Sage Publications.

Ozbay, M. (2011). Tiirkiye adalet akademisi hdkim ve savci adaylarinin yazma becerileri. Kalkan Ofset.

Ozbek, G. (2014). Ogretmen adaylarinin yansitici diisiinme becerileri: Bir eylem arastirmasi [Yayimlanmamis
Yiiksek Lisans Tezi] Akdeniz Universitesi.

Polat, S. & Uslu, M. (2012). Fen ve teknoloji dersinde Ustbilis stratejilerine dayali 6gretim uygulamasinin 5. sinif
dgrencilerinin erisilerine etkisi. Usak Universitesi Sosyal Bilimler Dergisi, (5)3, 27-42.

Sever, S. (2004). Tiirkge 6gretimi ve tam 6grenme. Ani Yayinlari.

Travers, C. (2011). Unveiling a reflective diary methodology for exploring the lived experiences of stress and
coping. Journal of Vocational Behavior, 79, 204-216.

Travers, C., Schneider, J., Perry-Young, L., Wilkinson, S., Scales, K. & Pollock, K. (2020). Using a reflective diary
method to investigate the experiences of paid home care workers caring for people with dementia.
Home Health Care Management & Practice, 32(1) 10 -21.

TarnlklG, A. (2000). Egitimbilim arastirmalarinda etkin olarak kullanilabilecek nitel bir arastirma teknigi:
gorusme. Kuram ve Uygulamada Egitim Yonetimi, (24), 543-559.

URL1: https://sozluk.gov.tr/

URL2: https://sozluk.gov.tr/

Ustabulut, M.Y. (2019). Yansitici diisiinme becerileri egitimin yabanci dil olarak Tiirk¢e 6greten égretmenler ve
Tiirkce égretimi iizerindeki etkisi [Yayimlanmamis Doktora Tezi]. Gazi Universitesi.

Yildirim, A. & Simsek, H. (2013). Sosyal bilimlerde nitel arastirma yéntemleri. Segkin Yayincilik.

2086


https://sozluk.gov.tr/
https://sozluk.gov.tr/

I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 14 2021

YANSITICI GUNLUKLERIN UZAKTAN EGiTiM SURECINDE KULLANIMI: OGRETMENLIK
UYGULAMASI

0z

Tirkce &gretmeni adaylarinin, uzaktan egitim siirecinde Ogretmenlik Uygulamasina iliskin
gorislerini  yansitict  gunliklerle 6grenmeyi amaglayan bu ¢alismada, nitel arastirma
yontemlerinden durum ¢alismasi kullaniimistir. Arastirma, 2020-2021 egitim-6gretim yilinda Kilis
7 Aralik Universitesi Muallim Rifat Egitim Fakiltesi Tirkge egitimi bélimiinde okuyan 14
Ogrenciyle yurutilmustir. Calismanin veri toplama araci aragtirmaci tarafindan hazirlanan 10 yari
yapilandiriimis gorisme sorularindan olugmustur. Goériisme sorularina iligkin 3 Tirkge egitimi
uzmanindan gériis alinmis ve sorulara son sekli verilmistir. Ogrencilere gériisme sorulari haftalik
olarak verilmis ve konuyla ilgili goruslerini ginliklere yazmalari istenmistir. 10 hafta sonunda
ogrencilerden ginlikler toplanmis ve elde edilen veriler igcerik analiziyle incelenmis ve kodlamalar
yapiimistir. Ogretmen adaylarindan elde edilen verilerden hareketle; teorik bilgilerle
uygulamadaki karsilagilanlarin értustiigiine yonelik olumlu gorisler, teorik bilgilerle uygulamadaki
karsilagilanlarin  o6rtiismedigine yonelik olumsuz gorisler, 6grenci profillerine iliskin olumlu
gorugler, oOgrenci profillerine iliskin olumsuz gorugler, 0gretmen adaylarinin  mesleki
yeterliliklerine iliskin gorisler, duygularin kontrol edilebilirligine iliskin 6grenci gorusleri,
Ogretmenlik Uygulamasinin yiiz yiize olmasi gerektigine iliskin 6grenci gorusleri, uzaktan egitimin
ogrenci-6gretmen etkilesimini kisithhgina iliskin 6grenci gorisleri, farkli 6gretim yontem ve
tekniklerinin uygulanamadigina iliskin 0Ogrenci gorisleri, uygulama 06gretmeninin mesleki
gelisimlerine katkisina iliskin ©6grenci gorusleri, akranlarinin akademik vyeterliliklerine iligkin
Ogrenci gorislerine iliskin kategoriler olusturulmus ve tablolarda sunulmustur. Calismada;
O0gretmen adaylarinin hem kendilerini hem de akranlarini akademik olarak yeterli bulduklari,
uzaktan egitim siirecinin farkli yontem ve teknik kullanimini sinirlandirdig, 6grenci-6gretmen
etkilesimini kisitladigl, uygulama 06gretmenlerinin mesleki anlamda gelismelerini sagladigi,
Ogretmenlik Uygulamasinin uzaktan degil yiiz yiize olmasi gerektigi sonucuna ulasiimistir.

Anahtar kelimeler: Uzaktan egitim, 6gretmenlik uygulamasi, ginlik, yansitici ginlik.
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GiRiS

Yazma, Tirkce Sozlik'te “S6z ve dlslnceyi Ozel isaret veya harflerle anlatmak” seklinde tanimlanir (URL1).
Sever (2004, s. 21) yazmayi; insanlarin tecribelerini, deneyimlerini, duygu ve dusiincelerini, gérerek ya da
okuyarak 6grendiklerini yazi ile anlatim yolunu ifade etmektir, seklinde tanimlayarak yazmanin belli bir birikim
gerektirdigine vurgu yapmistir. Yazma denilen kavram aslinda duygu, dislince veya bir olayi yaziyla anlatmayi
saglayan (Ozbay, 2011; Gégiis, 1978) énemli bir aragtir. Kavcar vd. (2003, s. 12) “Duygu, disiince, goriis ve
hayallerin, dizenli bicimde acik, canli ve carpici bir anlatimla yazili olarak ortaya konulmasidir” seklinde
tanimlayarak etkili bir yazma metninin 6zelliklerini belirtirken; Aktas & Gindiz (2002, s.61) “Yazili anlatim, her
tirlu olay, duslince, durum ve duygulari, dili en giizel sekilde kullanarak, belli bir plan dahilinde bagkalarina ve
yarinlara ulastirmaya, bdylece kaliclligi saglamaya imkan veren arag olarak tanimlanabilir” sozleriyle bilginin
kayit altina alinmasinda ve gelecege tasinmasinda onemli bir rol Gstlendigine dikkat ¢ekmistir. Glines (2007,
s.159) ise yazmayi beyinde yapilandirilan bilgilerin yaziya dokilmesi seklinde agiklayarak ederek yazmanin hem

bilgiye dayali olduguna hem de zihinsel bir siizgegten gegirilmesi gerektigine dikkat ceker.

Arastirmacilar yazmanin duygu ve distncelerin aktarilmasini saglayan onemli bir ara¢ olduguna, bilginin
kaliciligina imkan vermesine, iletisim kurmayi saglamasina, belli bir birikim gerektirmesine ve yazmanin zihinsel

boyutuna vurgu yapmistir.
Yazmanin uygulanma asamasinda {i¢ boyut vardir. Bunlar bilissel, duyussal ve devinisseldir:

e  Bilissel boyut; 6grencinin bilgiyi edinmesi, kavramasi, mantiksal dislinmesi ve akil ylritmesi ve son
asamada zihinsel bir siizgecten gegirmesi siireglerinden olusur.

e  Duyussal boyut, yazili anlatimin yalinhgi, cimlelerin birbirleriyle uyumlu olusu, yazinin okunakhgi
olarak ifade edilir.

° Devinissel boyut, yazi yazma materyallerinin ve yazmada gorevli olan motor kaslarinin

koordinasyonudur (Kéksal, 2001, s. 7).

Yazma isleminin bu ¢ boyutundaki gelismislik diizeyi, yazilan yazilarin nitelikli olmasinda olduk¢a dnemlidir.
Devinissel boyutta 6grencilerin zamanla gerekli yeterlilige ulasmasi beklenirken; bilissel ve duyussal boyutta
Ogrencilerin yazma becerilerini hedeflenen diizeyde kazanmalari miimkiin olabilir. Duyusgsal boyut igerisindeki
yazma istek, kaygi ve tutum gibi duygusal durumlarla birlikte bilissel boyuttaki yazmayla ilgili zihinsel olgunluga

erisme, 6grencilerin yazma becerilerini kullanabilme derecelerindeki temel etkenler olabilir.

Yazma becerisinin gelisiminde 6nemli rol oynayan glinlik, edebf bir nitelik tasimaktadir. Glnlik kelimesi Glincel
Tirkce Sozliik’te “GlUnid glinline tutulan hatira, gince, muhtira; glinii giiniine tutulan ani yazisi veya bunlari
icine alan eser, glince” seklinde tanimlanmaktadir (URL2). Glnliuk denildigi zaman okul yillarinda 6gretmenin
yonlendirmesiyle tutulan ancak devami gelmeyen defterler akla gelmektedir. Ancak egitim ortaminda tutulan

giinlikler, 6grencilerin kendi 6grenmelerini degerlendirmelerini, neyi ne kadar 6grendiklerinin bilincinde
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olmalarini ve 6grendikleriyle ilgili duygu ve dislncelerini yazili olarak ifade etmelerini saglar. “S6z ugar, yazi
kalr.” atasoziinden cikarim yapilarak bilginin kayit altina alinmasi ve kalici olmasinda yazmanin O6nemi
gorilmektedir. Stresli durumlarla basa ¢ikmanin bir yolu da giinlik tutmaktir ¢iinki ginlik tutmak kendini
yansitmanin en saf bigimidir (Travers, 2011, s. 206). “Ginlikler tamamen kisisel bir disinme siirecini
baslatmanin en kolay yoludur. Her dersten sonra derste neler oldugu hakkinda bir deftere notlar alinir.
Gozlemler ile ilgili sorular sorularak giinlik yazmaya baslanabilir. Ayrica yazan kisinin duygulari ve 6grencilerin

gdzlenen tepkileri glinliiklerde ayrintili olarak tarif edebilir” (Ozbek, 2014, s. 29).

Ogrencilerin dgrendiklerini kendi bakis acilarina gére degerlendirmeleri, neyi ne kadar dgrendiklerini ifade
etmeleri, konuyla ilgili kendi climlelerini kurabilmeleri 6nemlidir. Hatta derste islenenleri kendi ifadeleriyle dile
getiren Ogrencilerin konuyu anladigi soylenebilir. Yazarak calismak 6grenmenin kalici olmasini saglar ¢unki
yazmak igin dnce ne yazacagini disinmek, kuracagl ciimleyi 6grenilenlerin hepsini harmanlayarak beyinde
yapilandiriimasi gerekir. Gunlik yazma galismasinin yazim kurallarini, anlatim diizgunlGginu ve paragraf

bilgisini gelistirici yonl de oldugunu séylenebilir (Polat & Uslu, 2012, s. 38).

Ogrenci giinliikleri, 6grencilerin (ist bilissel becerilerini gelistiren bir uygulama olarak karsimiza cikar.
Ogrenciler, dgrenci giinliiklerinde ders dncesinde, ders sirasinda ve ders sonrasinda égrenme siiregleriyle ilgili
tiim asamalari kayit altina alirlar. Bu da 6grencinin 6grenme siirecinde ne yaptiklari ya da neyi yapamadiklariyla
ilgili birinci kaynaktan veri alinmasini saglar (Demirci, 2016, s. 18). Yani 6grencinin kendi kendini

degerlendirmesini, neyi ne kadar 6grendiginin bilincinde olmasini saglar.

Gunllkler bireysel gozlemlere, duygulara, tepkilere, yorumlara ve agiklamalara ulasmada faydali olabilirler
(Yildirrm & Simsek, 2013, s. 339). Gunliik tutmak, kisinin islerini anlamlandirmasini, yazma siirecinden keyif
almasini ve daha bilingli olmasini saglar (Travers vd., 2020, s. 16). Ogretmenin 6grencinin ginliklerini
okudugunu varsayarsak 6gretmenin kendisini ve 6gretim sirecini degerlendirmesini, kendisinden kaynaklanan
eksikleri gidermesini saglar. Ayni zamanda 6grenci, dersle ilgili dislincelerinin ve beklentilerinin farkina varir. Bu
glnlukler sayesinde arastirmaci, 6grencilerin o glnkl dersle ilgili duygu ve dustincelerini ve sinifta 6grendigi

deneyimlerin bilincinde olur (Mertler, 2006, s. 99).

Yansitici glinlik, bireyin gézlemlerini ve deneyimlerini bir giinlikte yazdigi ve zamanla farkli tecribelerini ve
onlari ele alis sekillerini ayirt etmeyi 6greten bir yontemdir (Kalliath & Coghlan, 2001’den akt. Erdogan, 2017, s.
52). Ayrica 6grencilerin kendi cimleleri ile 6grenmelerinin kapsami ve sireciyle ilgili kisisel cevaplarini,
siphelerini, duygularini, degisen fikirlerini ve bilgilerini yansitmalarina (Wilson & Jan, 1993’ten akt. Ustabulut,
2019, s. 92); 6grencilerin konular arasinda baglanti kurmasina, dislncelerini harekete gecirmesine, fikirler
olusturmasina ve Ogretme-0grenme sirecinde anlamlar kesfetmesine (Ahlatgioglu, 2020, s. 21); kendi

o6grenmelerine iliskin yansitma yapmalarina imkan tanir (Kozan, 200, s. 25).

Ogrencilerin egitim sirecleriyle ilgili yansitici giinlik tutmalari, yansitici diisinmelerinde oldukga etkilidir.

Yansitici glinlikler aracihigiyla 6grenci, kuramsal bilgi ve pratigi arasinda daha Ust diizeyde bir iliski kurar; kendi
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O0grenme silreclerine iliskin yansitma ve degerlendirme yapar. Bu sayede yansitma ve degerlendirmelerine
iliskin ¢c6ztim yollarini gelistirerek uygulamadaki eksikliklerini giderebilmek igin planlama yapabilir (Kirnik, 2010,
s. 23). CUnka yansitici glinlikler, 6grencinin o giinki performansini gbzden gecirerek gelecekteki uygulamalara
iliskin 6nlem almasini ve siireci degerlendirmesini saglar. Ayni zamanda 6gretim siirecine yansitici bakmalarini
saglayarak 6grenmeye etki eden faktorlerin bilincine vararak teori ile pratik arasinda baglanti kurmasina yardim

eder (Kog & Yildiz, 2012, s. 225).

Yansiticr giinliikler yalnizca dgrenciler igin degil, 6gretmenler agisindan da oldukga faydalidir. Ogretmenlerin
egitim-6gretim siirecinde karsilastiklari sinirhliklardan biri de disiincelerini kayit altina almaktir. Ogretim
yapilan glinin ya da haftanin sonunda kendi 6gretimiyle ilgili dislincelerini yazdigi giinlikler bu problemi
ortadan kaldirabilir. Bu durum bir taraftan basarilarinin ve uygulamalarinin, bununla birlikte duygularinin daha
edecektir. Diger taraftan da basarisizliklarini ve bunun sebeplerini irdelemesine ve bir ¢ikis yolu bulmasina

yardimci olabilir (Erdogan, 2017, s. 52).

Bu c¢alismada, dgretmen adaylarinin uzaktan egitim siirecinde Ogretmenlik Uygulamasi dersine iliskin goriisleri
yansitici giinliikler yoluyla 6grenmek amaclanmistir. Bu sayede uzaktan egitim sirecinde Ogretmenlik
Uygulamasina dersine iliskin yapilan uygulamalarin verimliligi degerlendirilmis olacaktir. Bu sayede gerek

uygulama 6gretmeni, gerekse de 6gretim elemani agisindan bir model olacagi dusliniiimektedir.

YONTEM
Arastirma Modeli

Ogretmen adaylarinin okul deneyimi dersi kapsaminda yaratici diisinme becerilerini nasil yansittiklarini ortaya
koymak amaciyla yapilan bu galismada, 6gretmen adaylari tarafindan haftalik olarak tutulan yansitici giinliikler
yoluyla uzaktan egitim siirecinde Ogretmenlik Uygulamasi dersine yonelik tutumlari ortaya koyulmustur.
Calismada Ogretmenlik Uygulamasina katilan 4. Sinif 6grencilerinin haftalik siireclerini izleme ve ilerlemelerini
aciklamak amaciyla ayrintili, derinlemesine ve yorumlayici bilgi sahibi olmak amaciyla nitel arastirma
yontemlerinden durum g¢alismasi yontemi kullaniimistir. Durum galismasi nitel durum galismasinin en temel
ozelligi bir ya da birka¢ durumun derinligine arastiriimasidir. Bir duruma iliskin etkenler (ortam, bireyler, olaylar,
siregler vb.) batuncil bir yaklasimla arastirilir ve ilgili durumu nasil etkiledikleri ve ilgili durumdan nasil
etkilendikleri iizerine odaklanilir (Yildirm & Simsek, 2013). Ogretmen adaylarinin yazmis oldugu ginlikler
onlarin yansitici disiincelerini gdstermesi bakimindan tek bir durum olarak ifade edilmektedir. Ogretmen
adaylarindan elde edilen gorislerle mevcut durumun derinlemesine arastirilmasi ve arastirmaya katilanlarin

durumdan nasil etkilendikleri ortaya koyulmaya agisindan 6nem tasimaktadir.
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Calisma Grubu

Bu calismada Tiirkge &gretmeni adaylarinin uzaktan egitim siirecinde Ogretmenlik Uygulamasi dersine iliskin
gorisleri yansitict giinliikler yoluyla 8grenmek amaglanmistir. Arastirma kapsaminda 2020-2021 Ogretim vyili
Bahar dénemi Ogretmenlik Uygulamasi dersini alan Kilis 7 Aralik Universitesi Muallim Rifat Egitim Fakdltesi
Tirkge Egitimi Bolumiinde son sinif 8grencisi olan 14 6grencinin yansitici glinliklerle uzaktan egitim siirecine
iliskin gorusleri alinmistir. Arastirmaya katilan katilimcilar: 7 kiz ve 7 erkek 6gretmen adayindan olusmustur.
Calismaya katilan 6gretmen adaylari gonillilik esasina bagh olarak segilmistir. Arastirma etigine bagh kalinarak
arastirmaya katilan 6gretmen adaylarinin isimleri gizli tutularak 6gretmen adaylari; K1, K2, K3, K4, K5, K6, K7,
K8, K9, K10, K11, K12, K13, K14 olarak kodlanmistir. Orneklem grubun belirlenmesinde benzer yapidaki
ortaokullarda Ogretmenlik Uygulamasi yapan 6gretmen adaylari etkili olmustur. Calismada, “Yiksekdgretim
Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi” kapsaminda uyulmasi belirtilen tim kurallara
uyulmustur. “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemler” bashigindaki eylemlerden higbirine

basvurulmamistir.

Etik Kurul izin bilgileri:

Etik degerlendirmeyi yapan kurul adi: Kilis 7 Aralik Universitesi RektorlGgi
Etik degerlendirme kararinin tarihi: 05/05/2021

Toplanti sayisi: 2021/15

Veri Toplama Araci

Uzaktan egitim siirecinde Ogretmenlik Uygulamasi dersini alan 6gretmen adaylarinin yansitici giinlik yazma
uygulamasina iliskin gorislerinin belirlenmesi amaciyla arastirmaci tarafindan gelistirilen on yari yapilandiriimis
gorusme sorusuyla veriler toplanmistir. Yari yapilandiriimis gériisme tekniginde arastirmaci énceden hazirlamig
oldugu sorulara bagh olarak gérismenin akisina goére yan vea alt sorular sorarak c¢alismada gorislerin
derinlemesine olmasini saglayabilmektedir (Tlrntkli, 2000, s.547). Derinlemesine gorislere ulasilmasi mevcut
durumun degerlendirilmesi bakimdan 6nem tasimaktadir. Gérlisme sorularinin gelistirilmesi stirecinde konuyla
alakali literatlr taramasi yapilmistir. Hazirlanan yari yapilandirilmis gorisme sorulari {i¢ alan uzmanin
gorisleriyle sekillendirilmistir. Uzmanlardan alinan gorisler dogrultusunda diizenlemeler yapildiktan sonra yapi
ve i¢ gecerlilik saglanmistir. Arastirmaya iliskin sorular 6gretmen adaylari tarafindan gilinliiklere yazdirilarak

siirecin sonunda giinlikler toplanmigtir.

Veri toplama araci olarak Ogretmenlik Uygulamasi dersini alan Tiirkce dgretmenligi 4. Sinif dgrencilerinin
yansitici giinliikleri &nemli bir yere sahiptir. Uzaktan egitim siirecinde yapilan Ogretmenlik Uygulamasi dersi igin
yansitici gunliiklerin icinde sunulan yari yapilandiriimis gériisme sorulari ile 6gretmen adaylarinin uzaktan
egitim siirecinde Ogretmenlik Uygulamasi dersine yénelik tutumlari belirlenmistir. Ogretmen adaylarinin vermis

oldugu gorisler Gizerinde herhangi bir degisiklige gidilmemis olup gorusler dogrudan sunulmustur.

2091



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 14 2021

Arastirmanin Uygulama Siireci

Kilis 7 Aralik Universitesi Muallim Rifat Egitim Fakiltesi Tirkce 6gretmenligi bélimi 4. sinif Ogretmenlik
Uygulamasi dersini alan 6gretmen adaylarina ¢alisma hakkinda bilgilendirme yapilmis olup gonillik esasina
bagl olarak 14 6grenci calismaya dahil edilmistir. Ogretmen adaylari uzaktan egitim yoluyla uygulama
okullarindaki derslere haftalik olarak katilmistir. Bu siiregte 6gretmen adaylari her hafta arastirmaci tarafindan
hazirlanmis olan yari yapilandirilmis gorisme sorularinin cevaplarini gunliklere yazmalari istenmistir.

Arastirmanin sorulari su sekildedir:

1. Dort yillik egitim 6gretim strecinde aldiginiz teorik bilgilerle uygulamada karsilastiklariniz értistiyor
mu?

2. Ogrencilerin derse ilgileri var mi? Ogretmen adayi olarak onlarin ilgisini artirmak adina neler

yaparsiniz?

Akademik olarak kendinizi 6gretmen olmaya hazir hissediyor musunuz?

Ders anlatirken heyecan, korku vb. belirgin duygularla bas edebiliyor musunuz?

Ogretmenlik Uygulamasini uzaktan degil, yiiz yiize gerceklestirseydiniz neler farkli olurdu?

Sinif otoritesini saglamak konusunda hangi yontemlerden faydalaniyorsunuz?

Uzaktan egitim slrecinde 6grenci-6gretmen etkilesimine dair gézlemleriniz nelerdir?

©® N o v & Ww

Ogretim yéntem ve tekniklerini uygulama noktasinda yasadiklarinizi olumlu ve olumsuz yonleriyle
degerlendiriniz.

9. Uygulama 6gretmeninin dersi isleme siireci sizin 6gretmenlik deneyiminize neler katti?

10. Ogretmenlik Uygulamasi dersindeki grup arkadaslarinizin sunumlarindan hareketle akran

degerlendirmesi yapiniz.
Verilerin Analizi

Elde edilen veriler icerik analizi yoluyla belli kavram ve temalar etrafinda toplanip okuyucunun anlayabilecegi
halde yorumlama (Yildirnm ve Simsek, 2013) olarak ifade edilebilir. Arastirmada elde edilen veriler icerik analizi
yéntemiyle analiz edilmistir. “icerik analizinde asil amag, elde edilen verilerin agiklanabilmesini saglayacak
kavram ve iliskilere ulasmaktir. icerik analizinde veriler, derinlemesine bir isleme tabi tutulur.” (Yildirm &
Simsek, 2013, s. 242). Arastirmaci icerik analizi yaparken ilk olarak kategorileri belirler ve ardindan bu
kategoriler 6nceden elde edilen bilgi, kuram ve tecriibelere gore sekillenir (Blyukoztirk, Kihg Cakmak, Akgiin,
Karadeniz ve Demirel, 2018). Verilerin analizi icin MAXQDA 2020 nitel analiz programi kullaniimistir.
Katilimcilardan toplanan goriisme verilerinden kod ve temalar olusturulmustur. Olusturulan kod ve temalarin
glivenirligini saglamak amaciyla kodlamalar iki farkh arastirmaci tarafindan yapilmistir. Kodlamalar ve temalar

bulgular kisminda verilmistir.
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Tirkce 6gretmeni adaylarinin uzaktan egitim siirecinde yanstici giinliikler aracihgiyla Ogretmenlik Meslegine
iliskin goruslerinin neler oldugu ¢alismanin problem durumunu olusturmustur. Bu problem isiginda asagidaki alt

problemlere ulasilmistir:

Teorik bilgilerle uygulamadaki bilgilerin értisme durumu nasildir?

Ogrenci profilleri nasildir?

Ogretmen adaylari mesleki olarak yeterli midir?

Ogretmen adaylari duygularini kontrol edilebiliyor mu?

Ogretmenlik Uygulamasi yiiz yiize mi, uzaktan mi olmalidir?

Ogrenci-6gretmen etkilesimi yeterli midir?

Ogretim siirecinde farkli 6gretim yontem ve teknikleri kullanma imkani var midir?

Uygulama 6gretmeninin mesleki gelisimlerine katkisi var midir?

N o U W R

Akranlari akademik olarak yeterli midir?
BULGULAR

Teorik Bilgilerle Uygulamadaki Bilgilerin Ortiisme Durumuna iliskin Bulgular

G

Teorik bilgilerin ezbere dayali
olmasi
Teorik ile Uygulamadaki Bilgilerin Ortiisme Durumlan Uygulamada kolaylik

UYQUEO:N\h / \ /

Teorik ile Uygulamadaki Bilgilerin
Ortasmemesi Teorik ile Uygulamadak\ Bilgilerin

/ \ 0“7 \Amgrma ve te§wk etme

Uygulamali derslerin azlig
Ders planlarina bagl olmama
Motivasyon saglama

@ Bilginin kalncwhgunu saglama

iceriklerin celismesi

Sekil 1. Teorik Bilgilerle Uygulamadaki Bilgilerin Ortiisme Durumu.

Sekil 1 incelendiginde teorik olarak alinan bilgilerle uygulamalarinin 6rtisme durumlari ortaya koyulmustur.
Katiimcilarin teorik bilgilerle uygulamadaki bilgilerin 6rtismesi ve 6rtiismemesi Uzerine ortaya koyduklari

duslincelerden elde edilen kod ve temalar Sekil 1’de belirtilmistir.

Teorik bilgilerle uygulamada karsilasilanlarin ortiistigline iliskin gérisler Tablo 1’de sunulmustur:
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Tablo 1. Teorik Bilgilerle Uygulamadaki Karsilagilanlarin Ortiistiigiine Yénelik Olumlu Gériigler.

Frekans (f) Yiizde (%)
Uygulamada kolaylik 1 20
Bilginin kalicihigini saglama 1 20
Arastirma ve tesvik etme 1 20
Motivasyon saglama 1 20
Toplam 5 100

Ogretmen adaylarindan %35'’i teorik bilgilerle uygulamadaki karsilasilanlarin értistigiine iliskin olumlu gériis
bildirmistir. Olumlu géris bildiren 6gretmen adaylarinin; uygulamada kolaylik saglama (%20), bilginin kaliciligini
saglama (%20), arastirma yapmaya tesvik etme (%40) ve motivasyon saglama (%40) 6gretmen adaylarinin
ortaya koyduklar gorislerdir. Ogrencilerin 4 yillik egitim hayati boyunca &grendikleri bilgilerin Ogretmenlik

Uygulamasindaki karsilasilanlarla ortiistigiine yonelik 6gretmen adaylarinin gorislerinden bazilari sunlardir:

“K2: Evet genel olarak ortuslyor. Bilgimiz olmasa uygulayamayiz. Bilgileri pratik yapinca bunlar kalici oluyor”

“K3: Ortuslyor. Aldigim bilgileri uygulamada kullaniyorum. Uygulama yapinca &grenciler ¢ok seviyor ve

motivasyonlari artiyor.”

“K7: Aldigim teorik bilgilerin sinif yonetimi konusunda uyustugunu séyleyebilirim. Sinif yénetimi kapsaminda

aldigim bilgileri uygulama sahasinda da uygulayabiliyorum.”

“K9: Ortiistiyor, ben her dersten énce arastirma yaparim, égrenciye yanlis bir sey anlatmamak icin. Ben bunlari
okul hayatimda aldim ama yine de arastirinm. Bazen oOgrencilerin siniflari farkli olabiliyor, bunlari da goz

onilnde bulundururum.”

“K10: Teorik bilgiler uygulamada yardimci oluyor.”

Ogretmen adaylarinin bazilari da teorik bilgilerin uygulamayla értiismedigine yonelik olumsuz goris bildirmistir.

Bu gorisler Tablo 2’de sunulmustur:

Tablo 2. Teorik Bilgilerle Uygulamadaki Karsilasilanlarin Ortiismedigine Yénelik Olumsuz Gériisler.

Frekans (f) Yiizde (%)
Uygulamali derslerin azlig 2 22.2
igeriklerin gelismesi 2 22.2
Ders planlarina bagh olmama 1 11.1
Uygulama zorlugu 2 22.2
Teorik bilgilerin ezbere dayali olmasi 2 22.2
Toplam 9 100

Ogretmen adaylarindan %64.28’i teorik bilgilerle uygulamada karsilasilanlarin értiismedigini diisiinmektedir.
Buna, uygulamali derslerin azhg (%22.2), igeriklerin gelismesi (%22.2), ders planlarina bagh olmama (%11.1),
uygulama zorlugu (%22.2), teorik bilgilerin ezbere dayali olmasini gerekce olarak géstermislerdir. Ogrencilerin 4
yillik egitim hayati boyunca 6grendikleri bilgilerin Ogretmenlik Uygulamasindaki karsilasilanlarla értiismedigine

yonelik 6gretmen adaylarinin gérislerinden bazilari sunlardir:
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“K1: Pek ortustigunu sdylemem. Clinku uygulamadaki konularla Universitede isledigimiz konular ¢ok farkli.

Bazen teorik bilgiler unutuluyor, uygulama olsaydi kalici olurdu.”

“K4: Birebir ortismiyor. Alinan teorik derslerin icerikleri ile uygulamada kullanilan derslerin icerigindeki bilgiler
bazen celisebiliyor. Universitede 6grenilen bazi dil bilgisi kavramlari, bilgileri farkli 6grenmemize ragmen

uygulamada bunlari OSYM formatinda farkli anlatmamiz gerekiyor.”

“K5: Teorik bilgilerle uygulamadaki bilgiler értiismiiyor. Ornegin ders planinin basamaklarini uygun bir sekilde
ders anlatimi yapilmiyor. Genelde gelisiglizel bir sekilde isleniyordu. Halbuki ders planinin basamaklarina

yonelik 3 donem boyunca bunun énemi kavratilmaya galigildi.”

“K11: 4 yillik egitimimizde aldigimiz derslerin bir kisminin uygulamada isimize yaradigini gorsek de bu kisim
azinhk denebilecek noktadadir. Uygulama alani ¢ok fazla tecriibe gerektiren bir alan oldugundan egitim
surecimizde ¢ok fazla uygulama galismalarina gerek sinif kalabaligi gerek sartlar gerekse de 6grenci isteksizligi
vs. agisindan yeteri kadar agirhk verilmediginden teoride 6grenilen pek ¢ok sey havada kalmis uygulamada

bunlardan yararlanilamamistir.”

Ogrenci profillerine iliskin gériisler Sekil 3‘te sunulmustur. Sekil 3 incelendiginde Ogretmenlik Uygulamasi dersi
alan 6gretmen adaylarindan elde edilen goriislere gore uzaktan egitim sirecinde 6grencilerin sorgulayici olma,
derse katilma, yaratici diisinme, arastirmaci ve 6grenmeye acik olmalari gibi olumlu 6grenci profillerinin yani
sira derse ge¢ gelme, derse karsl ilgisiz olma, verilen 6édevleri yapmama, teknik sorunlari bahane etme, pasif
olma, 6grenciyle iletisim kurmama ve derse gelmeme gibi olumsuz 6grenci profillerinin oldugu ile ilgili kodlara

ulasilmigtir.

Ogrenci Profillerine iliskin Bulgular

@ Derse karsi ilgisizlik
Yaratici dusunme
Derse ge¢ gelme
geg gel Derslere katilma
@ -~ \ Ogrenci Profiline lliskin Gorlisler _
Odev yapmama @ a — @
" i i ailifal @ Sorgulayici olma
Ogrenci ng!r‘? ‘:'skm Olumsuz Ogrenci Profiline iligkin Olumlu
@] - il Gériigler
Teknik sorunlar bahane etme
@ / Arastirmaci olma
Derslere gelmeme @
] ] Ogrenmeye acik olma

Ogretmenle iletisim kurmafip§if olma

Sekil 2. Ogrenci Profillerine iliskin Goériisler
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Ogrenci profillerine iliskin olumlu gérisler Tablo 3‘te sunulmustur:

Tablo 3. Ogrenci Profillerine iliskin Olumlu Goriigler

Frekans (f) Yiizde (%)
Derslere katilma 1 20
Yaratici dislinme 1 20
Sorgulayici olma 1 20
Arastirmaci olma 1 20
Ogrenmeye acik olma 1 20
Toplam 5 100

Ogretmen adaylarinin %35.71’i 6grenci profillerine iliskin olumlu gériis bildirmistir. Bunun yaninda derse
katilma (%20), yaratici diisinme (%20), sorgulayici olma (%20) ve arastirmaci olma (%20), 6grenmeye agik olma
(%20) &gretmen adaylarinin ortaya koyduklari goérislerdir. Ogrencilerin &grenci profillerine iliskin olumlu

gorislerinden bazilari sunlardir:

“K2: Uzaktan egitime ragmen ilgi hi¢c kétl degil. Derslerde etkinliklere bas vurmak onlara eglenceli geldiginden
daha c¢ok ilgilerini cekiyor. Derse katilim artiyor. Bu nedenle anlatimdan ¢ok etkinlikleri 6n plana alirim.”

“K3: Ogrenciler bazen ¢ok farkli cevaplar verebiliyor ve ben 6gretmen adayi olarak saskinlikla izliyorum. Ben bile
diisinemiyorum bazen. Siirekli soru soruyorlar, ‘Ogretmenim neden béyle?’ diye.”

“K6: Ogrenciler arastirma ddevlerini cok seviyorlar ve ben genelde arastirma ddevleri veriyorum.”

“K13: iginde bulundugum staj dénemi boyunca gercekten piril piril dgrencilerle bize bakan aydinlik yiizlerle
karsilastigimi belirtmek isterim. Bu hem biz stajyer 6gretmenlerin derse olan ilgi ve heyecanini arttirmis hem de
bizlere kendi bilgilerimizi o dgrencilere daha ¢ok agma firsatini sunmustur. Ogrencilerin gerekli ortam ve
kosullar saglandiginda gercekten 6grenmeye meyilli olduklari tarafimca gozlenmistir. Ben bu siiregte onlarin
hem bu var olan ilgilerini st diizeylere g¢ikarmak hem de sahip olduklari heyecani kaybetmemeleri adina
oncelikle dikkat cekici birka¢ soruyla derse baslamayi tercih ettim. Tabi bu video, miizik belki bir resim gibi pek
¢ok materyalle de saglanabilir. Ders iginde 6grencilerin ilgisini canli tutmak adina sirekli onlar aktif hale
getirmeye adeta paslasarak ders islemeye ¢alistim. Zaten o ders sevki tiim sinifi sardiginda 6grenmenin biyisi
hepimizi etkisi altina almis oluyordu. Degisik hazirladigim materyallerle dersin devamini desteklemek, onlarin

soru sormalarina firsat vermek, sabirla dinlemek, doniitler vermek de bu ¢abalarimdan birkagi olmustur.”
Ogrenci profillerine iliskin olumsuz gériisler Tablo 4‘te sunulmustur:

Tablo 4. Ogrenci Profillerine iliskin Olumsuz Gériisler

Frekans (f) Yizde (%)
Pasif olma 2 22.2
Derslere gelmeme 2 22.2
Ogretmenle iletisim kurmama 1 11.1
Teknik sorunlari bahane etme 1 11.1
Odev yapmama 1 11.1
Derse ge¢ gelme 1 11.1
Derse kars! ilgisizlik 1 11.1
Toplam 9 100
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Ogretmen adaylarindan %64.28’i 6grenci profillerine iliskin olumsuz gériis bildirmistir. Buna, égrencilerin pasif
olmalarini (%22.2), derse gelmemelerini (%22.2), 6gretmenle iletisim kurmamalarini (%11.1), teknik sorunlar
bahane etmelerini (%11.1), 6dev yapmamalarini (%11.1) derse ge¢ gelmelerini (%11.1) ve derse karsi ilgisiz
olmalarini (%11.1) gerekce goéstermislerdir. Ogretmen adaylarinin 8grenci profillerine iliskin olumsuz

gorislerinden bazi sunlardir:

“K1: Uzaktan egitimin getirdigi durum onlar derse uzak tutuyor, genel olarak pasif halde olduklari igin derse
katilmak istemiyorlar, 6dev yapmiyorlar. Onlari derse katabilmek icin 6nceden hazirlik yapip video ve gorsellerle

dikkatlerini cekmeye galisiyorum. Hoslandiklari konular hakkinda sohbet ediyorum.”

K4: Uzaktan egitim oldugu icin 6grencilerin tamami derse katilmiyor. Ayrica 6gretmen-6grenci etkilesimi az

oldugu icin zor oluyor. ilgilerini derste canl tutabilmek icin farkh etkinliklerle ders yapabilirim.”

“K5: Uzaktan egitim siirecinde sinifin biyiik ¢ogunlugunun derse ilgisi yok. Ogretmen soru sordugunda

mikrofonum bozuk gibi seyler diyorlar.”
“K8: Ogrenciler derse ya gelmiyor ya da gelse de geg geliyor ve ilgisizler.”

Ogretmen adaylarinin mesleki yeterliliklerine iliskin gériislerinden elde edilen kodlar Sekil 3'te sunulmustur.
Ogretmen adaylarinin uzaktan egitim siirecinde almis olduklari Ogretmenlik Uygulamasi dersinin 6gretmen
adaylarinin akademik yeterliliklerini fark etmelerine, 6gretmnelige yonelik olumlu tutum gelistirmelerine,
kendilerini yeterli hissetmelerine ve 06zglvenli olmalarina etki ettigi elde edilen goériisler sonucunda elde

edilmistir.
Ogretmen Adaylarinin Mesleki Yeterliliklerine iliskin Bulgular

. Do e Sgretmenlige iliskin olumiu
Akademik yeterliligin farkinda Tl o allst e

olma
-
TS ///////’
1

Ogretmen Adaylarinin Mesleki Yeterliliklerine lliskin
Gorasler

=

X

= - B Kendini yeterli hissetme
HSzguvenli olma

Sekil 3. Ogretmen Adaylarinnin Mesleki Yeterliliklerine iliskin Gorisler.
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Ogretmen adaylarinin mesleki yeterliliklerine iliskin gériisler Tablo 5’te sunulmustur:

Tablo 5. Ogretmen Adaylarinin Mesleki Yeterliliklerine iliskin Goriigler.

Frekans (f) Yiizde (%)
Kendini yeterli hissetme 6 42.58
Ogretmenlige iliskin olumlu tutum gelistirme 2 14.28
Ozgiivenli olma 3 21.42
Akademik yeterliligin farkinda olma 3 21.42
Toplam 14 100

Tablo 5’e gore 6gretmen adaylarinin tamaminin (%100) mesleki yeterliliklerinin farkinda olduklari gérilmistiir.
Ogretmen adaylarinin; kendini yeterli hissetme (%42.85), 6gretmenlige iliskin olumlu tutum gelistirme
(%14.28), ozguvenli olma (%21.42), akademik yeterliliginin farkinda olma (%21.42) konularinda mesleki
yeterliklerinin bilincinde olduklar yéniinde géris bildirmistir. Ogretmen adaylarinin mesleki yeterliliklerine

iliskin goraslerinden bazilari sunlardir:

“K1: Hissediyorum ama tamamlanmasi gerekenler de var.”

“K2: Evet hissediyorum. Ama eksiklerim var, buna ragmen 6gretmenligi cok seviyorum.”

“K4: Evet hissediyorum. Meslegimi artik icra etmek istiyorum. Pratik yaptikca bu isi yapabilecegimi anladim.”

“K8: Pandemiden dolayi stajda genel olarak seyirci konumundaydim ve bu beni rahatsiz ediyordu. Ancak son
haftalar ders anlatimi yaptiktan sonra 6grencilerle bire bir iletisim kurmak tum fikrimi degistirdi kendimi gergek

bir 6gretmen olarak hissedebildim.”

“K14: Bu staj slreci bizim ilk oOgretmenlik deneyimimiz oldu. Bu acgidan baktigimda hem sorumlu
O0gretmenimizin hem de fakiltedeki hocamizin takdirini gérmek benim igin gurur vericiydi. Ama kendi agimdan
distndtgimde eksikliklerimi gormemek icin kendime gozlerimi kapatmam gerekirdi. Her ne kadar hala bu isin
egitim surecinde olsak da 6nce hocalarimizin sayesinde sonra da kendi cabamizla - ¢ok siikir - belli bir seviyeye
geldigimizi gormek cidden gurur vericiydi. Ama bir 6gretmen asla ben oldum dememeli. Her zaman 6grenmeye
acik hazir ve nazir olmali-her insan gibi -. Bu yolda benimde kat etmem gereken ¢ok yol oldugunu biliyorum ve

bunun i¢in de elimden geleni yapacagim insallah...

Uzaktan egitim siirecinde Ogremenlik uygulmasi dersine alan &gretmen adaylarinin duygularini kontrol
edebilmelerime iliskin vermis oldugu gorusler dogrultusunda elde edilen kodlar Sekil 4’te sunulmustur.
Ogretmen adaylarindan elde edilen gériislere gore: duygularinin farkinda olma, pozitif diisiinme, iyimser bir

tutum benimseme ve ani tepki vermeme kodlari olusturulmustur.

Duygularin Kontrol Edilebilirligine iliskin Bulgular
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I
Duygulann farkinda olma 1
Pozitif dustinme

Duygularin Kontrol Edilebilirligine iliskin Ogrenci
Gorasleri

_—
/
'S

lyimser bir tutum benimseme

<1

Ani tepki vermeme

Sekil 4. Duygularin Kontrol Edilebilirligine Birligine iliskin Ogrenci Gérisleri.

Tablo 6. Duygularin Kontrol Edilebilirligine iliskin Ogrenci Gérisleri.

Frekans (f) Yiizde (%)
Pozitif dislinme 3 21.42
Ani tepki vermeme 2 14.28
lyimser bir tutum benimseme 4 28.57
Duygularin farkinda olma 5 35.71
Toplam 14 100

Tablo 6’ya gore 6gretmen adaylarinin tamami (%100) duygularin kontrol edilebilirligine iliskin gorus bildirmistir.
Bunun yaninda; pozitif disinme (%21.42), ani tepki vermeme (%14.28), iyimser bir tutum benimseme (%28.57)
ve duygularinin farkinda olma (%35.71) 6gretmen adaylarinin ortaya koyduklari gérislerdir. Ogretmen

adaylarinin duygularin kontrol edilebilirligine iliskin olumlu gorislerinden bazilari sunlardir:

“K4: Evet ediyorum ¢linkii onlara bir seyler aktarabilmek benim duygularimdan daha énemli durumdadir”

“K6: ilk baslarda fazla olsa da zamanla heyecanimi bastirabiliyorum. Ogrencilerle konusmaya baslayinca da

azalyor. Boyle durumlarda olumlu diisiinmeye calisiyorum.”

“K8: Evet bas edebiliyorum. Dersin basinda biraz heyecanli olsam da konustukg¢a heyecanim, korkum, stresim

geciyor.”

“K10: Simdilik uzaktan oldugu icin ¢ok fazla korku, heyecanla bas etmek kolay. Sinif ortaminda olursa bas

etmeye calisirm. Cok heyecanh oldugumda bir siire bekliyorum yanhs bir sey yapmamak igin.”

“K11: Derse baslamadan o6nce heyecan hissediyorum ama bu heyecanim otomatik olarak gidiyor. Ders

oncesindeki heyecanimin da hig¢ bitmemesini istiyorum. Bu meslege olan heyecanimin canli olmasi gerekiyor.”

“K12: Elbette heyecan oluyor ama duygularimin farkindayim. Daha yeni 6gretmen oluyorum ve bunlar normal

seyler.”

“K14: Bu ilk 6gretmenlik deneyimimiz ve sunu fark ettim ki aslinda bende heyecana sebep olan sey not
kaygistymis. Yani birinin yaptigim seyi gdzliiyor olmasi ve buna gore bana puan verecek olmasi. Ogrencilerle tek

kaldigimda herhangi bir stres kaygi ya da heyecan yasamadigimi fark ettigimde ayni durumu tiim staj siresinde
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uygulamaya calistim ve sanirm artik bunu da astim. Ozellikle son haftalarda derse hazirlanirken ya da
girdigimde hicbir kaygi yasamadigimi aksine mutlu huzurlu ve tatli be dozunda bir heyecanla derse girdigimi ve

ayni sekilde ¢iktigimi fark ettigimde bu is gercekten bende bir tutku olusturdu diyebilirim.”

Uzaktan egitim siirecinde geceklesen Ogretmenlik Uygulamasi dersinin yiiz yiize olmasi gerektigi ile ilgili olarak
O0gretmen adaylarindan elde edilen gorisler dogrultusunda elde edilen kodlar: farkli etkinliklere yer verebilme,
ogrenci-6gretmen duygulsal bag kurabilme, yontem ve teknikleri gesitlendirme, sinif hakimiyeti, sosyallesme ve

O0grenci-6gretmen etkilesimidir. Elde edilen Sekil 5'te sunulmustur:

Ogretmenlik Uygulamasinin Yiiz Yiize Olmasi Gerektigine iliskin Bulgular

zo -
Farkh etkinliklere yer verebilme
(o
Ogrenci-dgretmen duygusal bag
(9_,..,] kurabilme
Yontem ve teknikleri \ ad
cesitlendirme \\ \ /
>
B =il

Ogretmenlik Uygulamasinin Yz Yize Olmasi Gerektigi
\ \

<1
(=]
i Sosyallesme
Sinif hakimiyeti

Gl
C")grenci-égretmen etkilesimi

Sekil 5. Ogretmenlik Uygulamasinin Yiiz Yiize Olmasi Gerekliligi.

Tablo 7. Ogretmenlik Uygulamasinin Yiiz Yiize Olmasi Gerektigine iliskin Ogrenci Goriisleri.

Frekans (f) Yiizde (%)

Ogrenci-6gretmen duygusal bag kurabilme 2 14.28
Sosyallesme 4 28.57
Ogrenci-6gretmen etkilesimi 3 21.42
Sinif hakimiyeti 1 7.14
Yontem ve teknikleri cesitlendirme 2 14.28
Farkl etkinliklere yer verebilme 2 14.28
Toplam 14 100

Tablo 7’ye gére &gretmen adaylarinin tamami (%100) Ogretmenlik Uygulamasinin yiiz yiize olmasi gerektigine
iliskin goris bildirmistir. Bunun yaninda; 6grenci-6gretmen duygusal bag kurabilme (%14.28), sosyallesme
(%28.57), 6grenci-o6gretmen etkilesimi (%21.42), sinif hakimiyeti (%7.14), yontem ve teknikleri ¢esitlendirme
(%14.28) ve farkh etkinliklere yer verme (%14.28) Ogretmen adaylarinin ortaya koyduklari goruglerdir.
Ogretmen adaylarinin Ogretmenlik Uygulamasinin yiiz yiize olmasi gerektigine iliskin goriislerinden bazilari

sunlardir:

“K2: Katihm eminim daha yuksek olacakti. Ve ayrica onlarla farkli yontem ve teknikleri uygulayabilirdik.”
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“K5: Dersleri anlatirken farkli yéntem ve tekniklerle dersi islerdim. Ogrencilerle gbz gze gelmek onlari anlamay

kolaylastirirdi ve 6gretmen ve 6grenci arasindaki etkilesim artardi.”

“K8: Ogretmen ve &grenci birbirlerini gdriince daha yakin olurlar, 6gretmenini seven 6grenci daha basaril olur.

Uzaktan bunlar olmuyor.”

“K11: G6z temasini daha giiclii kurabilirim. Sinifta dolagip sinif hakimiyetimi gelistirirdim.”

“K12: Simdi ders esnasinda 6grencileri sadece soru sorarak derse katmaya calisiyoruz. Yiiz ylze olsaydi farkl
yontem, teknik ve materyal kullanarak derse karsi olan ilgilerini daha ¢ok artirabiliriz. Ayrica bu siirecte
Ogrencileri gérmiyoruz sadece seslerini duyuyoruz. Tabi onlar da bizi géremiyor. Bu durum iletisimin kalitesini

disdrayor. Yz yize olsaydi daha etkili iletisim kurulurdu.”

“K13: Ogretmenlik Uygulamasini yiiz yiize gerceklestirseydim 6grencilere sinif icinde uygulamal etkinlikler
yaptirirdim. Clnki uzaktan egitim boyle bir firsat sunmamaktadir. Uzaktan egitimle daha ¢ok anlatmaya dayall
sunus yoluyla etkinlikler gerceklestiriyoruz. Ancak yiiz ylze egitim olsaydi sinif icerisinde oyun, deney, gézleme

dayali etkinlikler de yapabilirdik.”

“K14: Oncelikle Ogretmenlik Uygulamasini hi¢ online yapmak istemezdim. Sorumlu hocamiz staja basladigimiz
ilk 2 hafta bu karari bize biraktiginda kesinlikle yiz yize egitimde devam etmek istedigimi sdylemistim ve 2
hafta da olsa o havayi solumak nasip olmustu. Sinif ortami bu noktada cidden ¢ok farkl. Sanal alem elinizin
ulasmadigl sesimizin yetmesinin internete bagli oldugu duygusuz bir mecra bence ve eger bu staj siireci yiiz
ylze olsaydi hem bizim i¢cin hem de 6grenciler igin durum her agidan ¢ok daha farkh olurdu. O sahne veya

tahtanin tozunu yutmak tecriibe, heyecan, stres adina hepimize ¢ok daha iyi yasantilar katardi eminim ki.”

Uzaktan egitim slrecinde egitimin ylz ylze olmamasindan dolay dersler gevrimici olarak gerceklestirilmistir.
Bu siiregte Ogretmenlik Uygulamasi dersi alan 6gretmen adaylarinin uzaktan egitim siirecinde &grenci-
O0gretmen etkilesiminin kisith olmasina bagli olarak vermis olduklari gorislerden elde edilen kodlar Sekil 6’da
sunumustir. Elde edilen kodlar: rehberlik yapamama, kurallarin uygulanamasi, 6grenciyi taniyamama, 6grenci

gereksinimlerinin farkinda olamama ve empatik iletisimi engellemedir.

Uzaktan Egitimde Ogrenci-Ogretmen Etkilesimin Kisitl Olmasina iliskin Bulgular
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Sekil 6. Uzaktan Egitimde Ogrenci-Ogretmen Etkilesiminin Kisitl Olmasi.

Tablo 8. Uzaktan Egitimin Ogrenci-Ogretmen Etkilesimini Kisithligina iliskin Ogrenci Gérisleri.

Frekans (f) Yizde (%)
Ogrenciyi tanlyamama 4 28.57
Ogrencilerin gereksinimlerinin farkinda olmama 2 14.28
Empatik iletisimi engeleme 1 7.14
Kurallarin uygulanamamasi 4 28.57
Rehberlik yapamama 3 21.42
Toplam 14 100

Tablo 8'e gore 6gretmen adaylarinin tamami (%100) uzaktan egitimin 6grenci-6gretmen etkilesimini
kisitladigina iliskin  gorls bildirmistir.  Bunun vyaninda; Ogrenciyi taniyamama (%28.57), Ogrencilerin
gereksinimlerinin farkinda olamama (%14.28), empatik iletisimi engelleme (%7.14), kurallarin uygulanamamasi
(%28.57) ve rehberlik yapamama (%21.42) égretmen adaylarinin ortaya koyduklar gériislerdir. Ogretmen

adaylarinin uzaktan egitimin 6grenci-6gretmen etkilesimini kisitladigina iliskin 6grenci gorislerinden bazilari

sunlardir:

“K6: Az bir iletisim vardir. Genel olarak 6gretmen merkezlidir, 6gretmen uzaktan egitim oldugu icin 6grencileri

yeteri kadar taniyamiyor. Sadece isimlerini biliyor, bu da 6gretmen ve 6grencinin etkilesimini engelliyor.”

“K7: Ogrenci-dgretmen etkilesiminin az oldugunu dusiinliyorum. Yiz yize egitim gibi degil. Ogretmen
ogrencilerin ne istedigini bilmiyor, yliz ylze olsaydi 6grenci sdéylemese bile jest ve mimiklerinden 6grencilerin

beklentilerinin farkinda olacakti. Onlara yardim edecek ve yol gosterecekti”

“K8: Yiz ylize egitim ortaminda olsaydik 6nce derse 6grenci gelip 6gretmeni bekleyecekti. Uzaktan egitimde ise
is 6gretmene disiiyor. Ogretmen yayini acarak égrencilerin gelmesini bekliyor. Ogrenci kamerayi agmadiginda
ya da cevap vermediginde 6gretmen sinirlenebiliyor. Ogrencinin o an kamerayi agmasini engelleyen ailevi

sorunlari olabilir. Ogretmen bunlari gérmedigi ve bilmedigi icin grenciyi anlayamiyor.”
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“K9: Biraz zayif ¢unku 6gretmen olarak 6grencilerin o an nelerle mesgul oldugunu tam anlamiyla géremiyoruz.
Ogretmen 6dev yapmayan 6grencilere ceza veremiyor, sinif ydnetimi kurallarinin uygulanmasini engelledigini

soyleyebilirim.”

Uzaktan egitim slrecinde 6gretmen adaylarinin derslerde farkli yontem ve teknikleri uygulayamasi ile ilgili
vermis olduklari gorisler dogrultusunda elde edilen kodlar Sekil 6."da sunulmustur. Elde edilen kodlar: bireysel
farkhhklari yok sayma, siresinin yetmemesi, grup calismalarina imkan vermemesi ve farkli yontem ve teknikleri

uygulayamamadir.

Farkli Ogretim Yéntem ve Tekniklerinin Uygulanamamasina iliskin Bulgular

Farkh Ogretim Yéntem ve Tekniklerinin
___— Uygulanamamasi .
7//’/// \’\\;7 i ;
fos 1| 1
Bireysel farkhiliklan yok sayma Grup callsr_nalanna imkan
vermemesi
1 ]

Farkh yontem ve teknikleri

Surenin yetmemesi
uygulayamama

Sekil 6. Farkli Ogretim Yéntem ve Tekniklerinin Uygulanamamasi.

Tablo 9. Farkli Ogretim Yéntem ve Tekniklerinin Uygulanamadigina iliskin Ogrenci Gorisleri.

Frekans (f) Yizde (%)
Grup ¢alismalarina imkan vermemesi 1 7.41
Farkli ydontem ve teknikleri uygulayamama 7 50
Surenin yetmemesi 4 25.57
Bireysel farkhliklari yok sayma 2 14.28
Toplam 14 100

Tablo 9’a goére 6gretmen adaylarinin tamami (%100) uzaktan egitimin 6gretim yontem ve tekniklerin
uygulanmasinda sorun olusturduguna iliskin goris bildirmistir. Bunun yaninda; grup calismalarina imkan
vermemesi (%7.14), farkli yontem ve teknikleri uygulayamama (%50), siirenin yetmemesi (%25.57) ve bireysel
farkliliklari yok sayma (%14.28) dgretmen adaylarinin ortaya koyduklari gériislerdir. Ogretmen adaylarinin
uzaktan egitimde farkl 6gretim yontem ve tekniklerin uygulanamadigina iliskin 6grenci gorislerinden bazilari

sunlardir:

“K3: Uzaktan egitimde 6gretim yontem ve teknik konusunda olumlu bir izlenimle karsilasmadim. Katilimiz az
olmasiyla grup beraberligine dayali yontem ve teknikleri uygulayamiyoruz. Bunun yaninda daha da kisitlayici bir

ozellige sahip.”
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“K7: Bu konuda olumlu bir degerlendirmem yok. Clinku soru-cevap ve anlatim yontemi disinda higbir teknik
uygulamiyorum. Bu da dersin tekdiize ve sikici olmasina neden oluyor. Ogrencilerin tek bir zeka alanina hitap
edebiliyorum ve bireysel 6zelliklerini yok sayiyorum bir yontem ve teknikle. Uzaktan egitim sireci farkh yontem

ve tekniklerin uygulanmasi icin olanaksiz bir siire¢.”

“K9: Ogretim ydntem ve teknikleri uzaktan oldugu igin kullanamadim. Siire de kisith oldugu icin yetismiyor.”

“K10: Mesela bir 6rnekle agiklayayim. Uzaktan egitim silirecinde 6grenciye gosterip yaptirma yoéntemini
uygulamak oldukc¢a zor. Etkili bir sekilde farkli yontem ve teknikler maalesef uygulanamiyor. Sunus yoluyla
Ogretme stratejisi ve soru cevap teknigi en sik kullaniliyordu. Bireysel farkhliklar maalesef gbz ardi ediliyordu.
Etkili bir sekilde maalesef ders anlatimi yapilmiyor. Olumlu olarak diyecegim tek sey teorik olan kisimlarin

anlatimi icin kolaylik saghyor sadece.”

“K11: Zoom lizerinden uzaktan egitim yapildigi icin maalesef kullandigimiz yontemler kisith. Genel olarak bu

degerlendirmeyi yapmam saglikli olmayacaktir.”

“K14: Uzaktan egitim bize maalesef ki ¢cok fazla 6gretim ilke ve yontemlerini kullanabilme imkani sunmuyordu.
Dersimin birinde etkinlik olarak normalde 15-20 dakikadan olusacak 'balik kilgigl' teknigini uygulamak bile 2
dersi aldi. Bu konuda diger derslerin de aksadigini varsayarsak bu konuda uzaktan egitim gergekten yetersiz

kalmakta ve sadece anlatim ve soru-cevap yontemiyle cercevelenen dersleri barindirmaktadir diyebilirim.”

Uzaktan egitim silirecinde uygulama 6gretmenlerinin 6gretmen adaylarin mesleki gelisimlerine etkisiyle ilgili
vermis olduklari gorisler dogrultusunda elde edilen kodlar Sekil 7’de sunulmugstur. Bu kodlar: Model olma, yol
gosterme, donit ve pekistirecin 6nemini gosterme, 6gretim sirecini yonlendirme, rehber ollma, deneyimlerden
faydalanma, pratik yapma imkani sunma, sinif yonetimi, bilgiyi farkh kaynaklardan ulasma ve olumsuz

durumlarla bas etmeyi saglamadir.

Uygulama Ogretmeninin Mesleki Gelisimlerine Katkisina iliskin Bulgular
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Sekil 7. Uygulama Ogretmeninin Mesleki Gelisimlerine Katkis.

Tablo 10. Uygulama Ogretmeninin Mesleki Gelisimlerine Katkisina iliskin Ogrenci Gérisleri.

Frekans (f) Yizde (%)

Yol gésterme 2 14.28
Model olma 1 7.14

Deneyimlerden faydalanma 2 14.28
Rehber olma 2 14.28
Sinif yénetimi 1 7.14

Pratik yapma imkani sunma 1 7.14
Bilgiye farkh kaynaklardan ulagsmalarini saglama 2 14.28
Olumsuz durumlarla bas etmeyi saglama 1 7.14
Ogretim siirecini ynlendirme 1 7.14
Donit ve pekistirecin 6nemini gésterme 1 7.14
Toplam 14 100

Tablo 10’a gbre 6gretmen adaylarinin tamami (%100) uygulama 6gretmeninin mesleki gelisimlerine katkisina
iliskin gorus bildirmistir. Bunun yaninda; yol gbsterme (%14.28), model olma (%7.14), deneyimlerinden
yararlanma (%14.28), rehber olma (%14.28), sinif yonetimi (%7.14), pratik yapma imkani sunma (%7.14), bilgiye
farkh kaynaklardan ulasmayi saglama (%14.28), olumsuz durumlarla bas etmeyi saglama (%7.14), 6gretim
siirecini yonlendirme (%7.14) ve doniit ve pekistiregin 6nemini gosterme (%7.14) 6gretmen adaylarinin ortaya
koyduklari goérislerdir. Ogretmen adaylarinin uygulama 6gretmenin mesleki gelisimlerine katkisina iliskin

Ogrenci gorislerinden bazilari sunlardir:

“K1: Genel olarak tecribeliydi ve yol gosterdi.”

“K2: Uygulama 6gretmenini dinleyerek dersi nasil anlattigini gérmiis oldum. Bu da benim ders isleme slrecimi

olumlu yonde etkiledi.”

“K4: Uygulama hocamiz 6grencileriyle kurdugu iletisimle, derse gosterdigi tutumla bana o6n ayak oldu.

Hocamizdan hareketle yaptigim gozlemlerle ve kendi egitim slrecimde o6grendiklerimi kullanarak ben de
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anlatimlar yapiyorum ve kendimi 6gretmenin yerine koyuyorum. Dersleri zevkle takip ediyorum ve onun gibi iyi

bir 6gretmen olacagimdan eminim.”

“K5: Sinif hakimiyetini nasil saglayacagim hakkinda fikir sahibi olup uygulayabildim. Ogrencilerin ¢ézmesi
gereken kaynak kitaplarda yardimci olmam gerektigini 6grendim. Ogretmen mutlaka tekrar yapiyor énceki

dersin konularini ve uygulama 6ncesi 6grencilere sorular soruyor.”

“K9: Universitede egitim goriip 6grenmekle okulda uygulamakla ciddi bir fark var. Oradaki atmosfer farkli. Her

gilin yeni bir deneyime imza atiyorsunuz.”

“K11: Sistemin kullanimini 6grenmem ve bu siirecte sinifin yonetimini nasil saglamam gerektigi konusunda
cesitli bilgiler edindim uygulama 6gretmenimden. Ben de onun gibi olmak istiyorum, meslegimi daha da

sevdim.”

“K12: Ogretmenimizin bize katkisi ¢ok oldu. ilk hafta kendisi ders anlatti, grencilerle nasil etkilesim halinde

olabilecegimizi, nelere gore ders anlatabilecegimiz hakkinda sirekli bilgi verdi.”

“K13: Uygulama 6gretmenim ¢ok iyi ders anlatiyor. Ogrenciler ders boyunca aktifler bu yiizden. Ogrencilere
surekli pekistire¢ veriyor. Sinifta bir problem olmasi durumunda nasil basa c¢ikabilecegimizi disinmemizi

sagliyor. Bana 6gretmenligi sevdiren kisidir.”

“K14: Uygulama 06gretmeninin dersi isleyis slrecini izlememiz sayesinde dersleri nasil isleyecegimizi ve
ogrencilerle etkilesim halinde olmayi 6grendik. Uygulama 6gretmeni dersi islerken online materyallerden
faydalanmasi bize de online materyalleri nasil ve ne zaman kullanmamiz konusunda &6rnek oldu. Uygulama
O0gretmeninin dersi isleme siireci sayesinde bizlerde, dersi islerken 6grenciye donit verme, her 6grenciye esit
s6z hakki verme, online materyalleri ve diger materyalleri etkili bir sekilde kullanma noktalarina dikkat ederek

dgrencilere verimli bir ders anlatim siireci saglamis olduk. Ogretmenimize istedigimiz zaman ulasabiliyoruz.”

Uzaktan egitim slirecinde 6gretmen adaylarinin akranlarinin akademik yeterliliklerine iliskin gorislerinden elde
edilen kodlar Sekil 8."de sunulmustur. Bu kodlar: video ve gorsel kullanma, eksikleri fark etme, 6grencileri

siirece dahil etme, sinif hakimiyeti ve siireyi etkili kullanmadir.

Akranlarinin Akademik Yeterliliklerine iliskin Bulgular
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Sekil 8. Akranlarinin Akademik Yeterliliklerine iliskin Ogrenci Gorisleri.

Tablo 11 Akranlarinin Akademik Yeterliliklerine iliskin Ogrenci Gériisleri.

Frekans (f) Yizde (%)
Ogrencileri siirece dahil etme 2 14.28
0z degerlendirme yapma 3 21.42
Eksiklerini fark etme 2 14.28
Sinif hakimiyeti 2 14.28
Sureyi etkili kullanma 1 7.14
Video ve gorseller kullanma 4 28.57
Toplam 14 100

Tablo 11’e gbre 6gretmen adaylarinin tamami (%100) akranlarinin akademik yeterliliklerine iliskin goris
bildirmistir. Bunun yaninda; 6grencileri sirece dahil etme (%14.28), 6z degerlendirme yapma (%21.42),
eksiklerini fark etme (%14.28), sinif hakimiyeti (%14.28), siireyi etkili kullanma (%7.14) ve video ve gorseller
kullanma (%28.57) 6gretmen adaylarinin ortaya koyduklar goériislerdir. Ogretmen adaylarinin akranlarinin

akademik yeterliliklerine iliskin 6grenci gérislerinden bazilari sunlardir:

“K1: Butlin arkadaslarim elinden geldikge sunumlarla, videolarla, gorsellerle etkilesimi arttirmaya ¢alisiyorlar.

Basaril bir siire¢ geciyor.”

“K2: Arkadaslarim dersi anlatirken onlari dinledim. Onlari dinlerken heyecanim azalmaya basladi. Dersi giizel

anlatiyorlar. Videolarla dersi daha etkili hale getiriyorlar.”

“K3: Arkadaslarim da ellerinden geleni yapiyorlar. Uzaktan egitim olmasina ragmen sunumlarina ¢ok 6nem

veriyorlar. Dersle ilgili videolar, sunumlar kullaniyorlar.”

“K6: Arkadaslarimin ders anlatirken basarili oldugunu disiiniyorum.”

“K8: Grup arkadaslarimin hepsi dersi sakin anlatti. Ogrencileri derse katmaya calisti. Dersi genel olarak akici bir

sekilde aktardilar.”
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“K11: Grup cahismalarinda grup arkadaslariyla etkilesim halinde olmak da ¢ok 6nemli. Bireysel olarak
birbirimizden 6grendigimiz ¢ok sey var. Arkadaslarimin sunumlarindan yola c¢ikarak kendi sunumumu

degerlendirme, kendi eksiklerimi gorme imkani buldum.”
“K13: Son deneyimlerimizi g6z 6niinde bulundurursam anlatim siiresini iyi kullandilar.”

“K14: Ogretmenlik Uygulamasinda biz 2 kisi bir giin 2 kisi farkli bir giin olmak (izere derse giriyorduk.
Ayni anda derste bulundugum arkadasim gayet iyi konuskan, sevecen, akademik yonden iyi ama gelisime
her zaman agik, cocuklarla temasa ge¢cmeyi seven, bu is icin heyecanini hep diri tutan biridir. Bu sireci
surekli onunla dersi nasil daha iyi planlayabiliriz, daha iyi anlatabiliriz vs diye konusarak gegirdik
diyebilirim. Sadece bir tik heyecan konusunda dersin ilk 5 dakikasi o heyecanini hissetsem de bunu asla
kot duruma diisirmemis aksine hep lehine ¢evirmis akademik bilgisiyle donanimiyla bunu bastirmis bir

kisidir. Yolumuz uzun, 68renmek uzun ve biz haziriz. Layik olanlardan olabilmek timidiyle...”

TARTISMA ve SONUC

Bu calismada uzaktan egitim siirecinde Ogretmenlik Uygulamasi dersinde uygulanan yansitici giinliik
etkinliklerine iliskin 8gretmen adaylarinin gorisleri degerlendirilmistir. Ogretmen adaylarinin uzaktan egitim
siirecinde Ogretmenlik Uygulamasi dersinin etkililigiyle ilgili gdriislerini yansitici giinliikler yoluyla aktariimistir.
Calismada teorik bilgilerle uygulamadaki karsilasilanlarin ortlisme durumlari, 6grenci profilleri, 6gretmen
adaylarinin mesleki yeterlilikleri, duygularin kontrol edilebilirligi, Ogretmenlik Uygulamasinin yiiz ylize olmasi
gerektigine, uzaktan egitimin 6grenci-6gretmen etkilesimini kisithhgi, farkli 6gretim yéntem ve tekniklerinin
uygulanamadigi, uygulama o6gretmeninin mesleki gelisimlerine katkisi ve akranlarinin akademik yeterlilikleri ile

gorusleri gergevesinde sekillenmistir.

Akkoyunlu vd. (2016) tarafindan yapilan ¢alismada Ogretmenlik Uygulamasi dersinde uygulanan yansitici giinliik
etkinliklerine iliskin 6gretmen adaylarinin gorislerini belirlemek amaglanmistir. Durum calismasiyla desenlenen
arastirma 20 6gretmen adayinin gorusleri, acik uglu 6 sorunun yer aldigl form aracihigiyla toplanmistir. Ayrica
yansitici gtinliklerin mesleki yasamdaki etkisini gérebilmek icin 3 6gretmenle gorisme yapilmistir. Arastirma
bulgularina gore 6gretmen adaylar gilinlikler sayesinde kendilerini bitlncil bir sekilde degerlendirme, kendi
gelisimini izleme, elestirel bir bakis agisi kazanma, sorumluluk duygusu kazandiklarini ve yazma becerilerini
gelistirme firsati bulduklarini belirtmistir. Bu yoniyle bu ¢alismanin sonuglariyla benzerlik géstermektedir.
Ogretmen adaylari sinifi uygulama 6gretmeninin kontroliinde yénetse de sorumluluk almis, kendi gelisimini
izleyerek elestirel bir bakis agisiyla kendilerini degerlendirmistir. Ornegin, dgretmen adaylarindan biri dénem
basinda ¢ok heyecanli oldugunu, duygularini kontrol etmek noktasinda sorun yasadigini ancak zamanla bunu

yendigini ve olumsuz durumlarla basa ¢ikabildigini belirtmistir.

Ko¢ & Yildiz (2012) tarafindan yapilan ¢alismada 6gretmen adaylarinin yazdiklari giinliiklere gére Ogretmenlik

Uygulamasi dersinin degerlendiriimesi amaclanmistir. Ogretmen adaylarindan uygulama yaptiklari giiniin
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sonunda yaptiklari uygulamalara iliskin gunlik tutmalari istenmistir. Analiz sonucunda, 6gretmen adaylarinin
Ogretmenlik Uygulamasinda, planlama, 6gretim siireci, sinif yénetimi boyutlarinda ve &grenme-6gretme
yaklasimlarindaki uyusmazlikla Ogretmenlik Uygulamasinin yapilandiriimamasindan kaynaklanan sorunlar
yasadiklari, bu boyutlarla ilgili 6nemli 6grenmeler gergeklestirdikleri, uygulama 6gretmenlerinin 6gretmen
adaylarina yeterince destek olmadiklari sonucuna ulasiimistir. Bahsi gegen arastirma ve bu ¢alismada 6gretmen
adaylarinin Ogretmenlik Uygulamasi dersini yazdiklar giinliikler yoluyla degerlendirmeleri istenmistir. Bu
yoniyle benzerlik tasirken ilgili arastirmada uygulamalar yiiz yiize sinif ortaminda gergeklesmistir, bu calismada
ise ilgili ders uzaktan egitimle gerceklesmistir. Bu yoniyle farklilk géstermektedir. ilgili arastirmada uygulama
okullarinda ders planlarina bagh kalinmadigi ve 6grenme-6gretme yaklasimlarindaki uyusmazlik oldugu
sonuclarina bu calismada da ulasiimistir. Ogretmen adaylarindan bazilari uygulama okullarinda Davranisgi
Yaklasima gore ders anlatildigini, ders planlarina siki sikiya bagh kalinmadigini belirtmislerdir. ilgili arastirmada
uygulamada 6gretmen adaylarinin 6nemli 6grenme gergeklestirdigi sonucuna ulasiimis, benzer sonug bizim
arastirmamizda vardir. Ogretmen adaylari uzaktan egitimde olsa dahi Ogretmenlik Uygulamasi dersinin onlara
cok sey Ogrettigini ve uygulama yapmalarina firsat verdigini belirtmistir. Son olarak ise ilgili arastirmada
uygulama Ogretmenlerinin 6gretmen adaylarina yeteri kadar destek olmadiklari sonucuna ulasilirken bu
calismada 6gretmen adaylarinin tamami uygulama Ogretmeninin gerek kisisel gerekse mesleki gelisimleri

noktasinda onlara ¢ok yardimci oldugunu belirtmistir. Bu yéniyle calismanin sonucu farkhhk gostermektedir.

Cao & Henderson (2020) tarafindan yapilan ¢alismada bir akademik yil boyunca sosyal bilimler alaninda egitim
goren ylksek lisans 6grencilerinin glinlik tutma aliskanhklari arastirilmistir ve ginliik aragtirmasinin 6zellikle
yuksekogretim kurumlarinda ihmal edildigi sonucuna ulasiimistir. Katihmcilarin yiksekdgretim 6grencileri
olmasi dolayisiyla bu ¢alismayla benzerlik gdstermektedir. Bu arastirmadaki katilimcilar da dort yillik Gniversite

egitimlerinde ilk defa glinlik tuttuklarini belirtmistir.

Ekiz (2006) tarafindan yapilan calismada sinif 6gretmeni adaylarinin Ogretmenlik Uygulamasi sirasinda yansitici
glnlukler aracihgiyla kendilerini ve baskalarini nasil gordikleri konusundaki distincelerini 6grenmek
amaclanmistir. Veriler, 43 &gretmen adayinin 14 hafta boyunca hazirladiklari ve Ogretmenlik Uygulamasindan
sonra tamamladiklari uygulama dosyalarindan elde edilmistir. Dosyadaki ilk bélim, 6gretmen adaylarinin
o6gretmek durumunda olduklari her bir ders sonrasi yaptiklari gézlem ve yansitmalari; diger boélim ise
arkadaslarinin dersleri Uzerinde yaptiklari gézlem ve yansitmalari icermektedir. Arastirma bulgularina goére
O0gretmen adaylarinin yansitici giinliklerinde egitim-6gretim sireciyle ilgili olumlu-olumsuz durumlari agik¢a
anlattiklari sonucuna varilmistir. Arastirma nesnesinin 6gretmen adaylari olmasindan dolayr bu galismayla
benzerlik gdstermektedir. Ogretmen adaylarinin egitim-6gretim siirecine iliskin olumlu ve olumsuz durumlari
nesnel bir sekilde anlatmalari bu arastirmayla benzerlik géstermektedir. Ciinki bu arastirmada da 6gretmen
adaylari olumlu 0&grenci profillerinden bahsederken olumsuz 06grenci profillerine deginmekten de
kaginmamistir. Uygulama 6gretmeninden memnuniyetini dile getirirken Universite hayatinda 6grendikleri

bilgilerle uygulama okullarindaki bilgilerin gelistigini soylemekten kaginmamistir.
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Bu calismada Tiirkce &gretmeni adaylarinin uzaktan egitim siirecinde Ogretmenlik Uygulamasi dersine iliskin

gorislerini

yansitict  glnliklerle 6grenmeyi amaclanmistir. Yapilan analizler dogrultusunda arastirma

kapsaminda ulasilan sonuglar soyledir:

Ogretmen adaylarinin biyiik ¢ogunlugu (%64.25) teorik bilgilerle uygulamada karsilasilanlarin
ortusmedigini belirtmis ve bunun okul dénemindeki derslerde uygulamalarin azligindan,
Universitede 6grendikleriyle okul igeriklerinin ¢elismesinden, uygulama okullarinda ders planlarina
bagh kalinmamasindan ve uygulamanin zorlugundan kaynaklandigini disiinmektedir. Diger
Ogretmen adaylari ise (%35), teorik bilgilerle uygulamada karsilagilanlarin biyiuk oranda “teorik
bilgilerin uygulamada kolaylik saglamasi, bilginin kalicihgini saglamasi, arastirma yapmaya tesvik
etmesi” gibi nedenlerle ortistiiguint distinmektedir.

Ogretmen adaylarinin bir kismi (%35.71) égrenci profillerine iliskin olumlu gériiste bulunmustur.
Ogrencilerin derse katilma, yaratici diisiinme, sorgulayici olma, arastirmaci olma ve 6grenmeye agik
olma gibi &zelliklerinden dolayi memnuniyetlerini dile getirmistir. Ogretmen adaylarinin biyiik
cogunlugu ise (64.28) 6grencilerin pasif olma, derse gelmeme, 6gretmenle iletisim kurmama, teknik
sorunlari bahane etme ve O0dev yapmama gibi gerekcelerden dolayr olumsuz goriiste
bulunmuslardir.

Ogretmen adaylarinin tamaminin (%100) kendilerini mesleki olarak yeterli gérdiikleri sonucuna
ulasilmistir. Ogretmen adaylari, kendini yeterli hissetme, &gretmenlige iliskin olumlu tutum
gelistirme, 6zglivenli olma, akademik yeterliginin farkinda olma konularinda mesleki yeterliliklerinin
farkinda olduklari yoniinde gérus bildirmistir.

Ogretmen adaylarinin tamaminin (%100) ders anlatirken duygularini kontrol edebildigi sonucuna
ulagilmistir. Ogretmen adaylari, pozitif diisiinme, ani tepki vermeme, iyimser bir tutum benimseme
ve duygularinin farkinda olma konularinda basaril olduklarini belirtmistir.

Ogretmen adaylarinin tamami (%100) Ogretmenlik Uygulamasi dersinin yiiz yiize olmasi gerektigini
disinmektedir. Buna, “sosyallesme, Ogrenci-6gretmen etkilesimi, sinif hakimiyeti, yontem ve
teknikleri cesitlendirme ve farkli etkinliklere yer verme” gibi durumlari gerekce olarak géstermistir.
Ogretmen adaylarinin tamami (%100) uzaktan egitimin 6gretmen-6grenci etkilesimini kisitladigini
distinmektedir. Uzaktan egitim siurecinde “Ogrenciyi taniyamama, 6grencilerin gereksinimlerinin
farkinda olamama, empatik iletisimi engelleme, kurallarin uygulanamamasi ve 6grencilere rehberlik
yapamama” gibi durumlar yasandigini ve Ogretmenlik Uygulamasi dersinin yiiz yiize olmasi
gerektigine iliskin goris bildirmistir.

Ogretmen adaylarin tamami  (%100) uzaktan egitimin 6gretim yéntem ve tekniklerin
uygulanmasinda sorun olusturdugunu disinmektedir. Uzaktan egitimin “grup calismalarina imkan
vermemesi, farkli yontem ve teknikleri uygulayamama, siirenin yetmemesi ve bireysel farliliklari
yok sayma” gibi durumlardan dolayr derslerin yapilandirmaci yaklasima uygun olmadigini

disinmektedir.
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8.  Ogretmen adaylarinin tamami (%100) uygulama dgretmeninin mesleki anlamda gelisimlerine katk
sagladigi yonlinde go6rus bildirmistir. Uygulama 06gretmeninin “yol gbsterme, model olma,
deneyimlerinden yararlanma, rehber olma, sinif yénetimi, pratik yapma imkani sunma, bilgiye farkl
kaynaklardan ulagmayi saglama, olumsuz durumlarla bas etmeyi saglama, Ogretim sirecini
yonlendirme ve donit ve pekistirecin 6nemini gésterme konularinda faydal oldugunu belirtmistir.

9. Ogretmen adaylarinin tamami (%100) akranlarinin akademik olarak yeterli bulmaktadir. Ciinkii
adaylarin “6grencileri slirece dahil etme, 6z degerlendirme yapma, eksiklerini fark etme, sinif
hakimiyeti, stireyi etkili kullanma ve video ve gorseller kullanma” konularinda basarili oldugunu

diisinmektedir.

ONERILER

1. Ogrencilerin biiyiik cogunlugu teorik bilgilerle pratikte karsilasilanlarin értiismedigini diisiinmektedir. Okul

derslerinde uygulamalara agirlk verilmesi 6nerilebilir.

2. Ogrencilerin biiyiik ¢ogunlugu &gretmenlik uygulamasi dersinin uzaktan egitim yoluyla islenmesinden
memnun degildir. Teorik dersler, uzaktan egitim ile yapilsa da Ogretmenlik Uygulamasi dersinin yiiz yiize olmasi

Onerilebilir.

3. Diger derslerde yansitici glinliklerin kullanilmasi 6nerilebilir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazara aittir. Arastirmanin etik kurul
onayl arastirmaya baslamadan énce Kilis 7 Aralik Universitesi Etik Komisyonu’ndan alinmistir. (Karar No:

05/05/2021/15).
Yazarin Katki Orani Beyani: Arastirmacinin bu ¢alismaya katki orani %100’d{r.
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