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ABSTRACT

Listening, one of the four basic language skills, is of great importance in terms of establishing
correct communication. In the Common European Framework of Reference for Languages, it is
stated that, in order for foreign language learners to comprehend the texts they are exposed to,
the listening text recordings and dubbings should be presented in a slow and clear manner,
including those at B1 level. In this respect, listening texts should be arranged in a way that the
listener can understand, in other words, they should be adapted to the levels of the learners.
Otherwise, the target audience may face difficulties in comprehending the text. This study, which
aims to determine the speech rate of the listening texts in the textbooks used in the teaching of
Turkish as a foreign language, was determined as a qualitative research. In the research, a case
study, one of the qualitative research designs, was conducted. In the study, document analysis
method was used to obtain data. The research objects of the study is composed of the recorded
listening texts in the textbooks of Yedi iklim Tiirkge Ogretim Seti (meaning, Seven Climate Turkish
Teaching Set) (YITOS) A1, A2, B1 Levels and Gazi Turkish Teaching Set for Foreigners (GAZI) A1, A2,
B1 Levels. It has been determined that the number of listening activities in the YITOS textbooks,
which were included in the scope of the study, was 45% higher than that of the listening activities
in Gazi textbooks. In the study, it was concluded that the average number of words per minute in
the listening activities included in the Gazi A1, A2, B1 textbooks was 37% higher than the YiTOS A1,
A2, B1 textbooks, and even the speech rate in the Gazi Al textbook was higher than that of the
YITOS B1 textbook.

Keywords: Coursebooks of teaching Turkish as a foreign language, listening texts, speech rate,
teaching Turkish as a foreign language.
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INTRODUCTION

Regarded as one of the four basic language skills, listening is the most common skill people encounter in daily
life. However, this may differ in the first language acquisition, education, and foreign language learning. Listening,
which is unquestionably the most widely exposed skill in daily life, excluding bilingual learners, in the processes
of the first language acquisition and education, may vary in accordance with the place where the target language
is learned in the foreign language learning process. If foreign language learning takes place in a place where the
target language is used as the mother tongue, the exposure rate to the target language is quite high, whereas if
the foreign language learning takes place in a place where the target language is not used as the native language,
the exposure to listening skill in the target language can be seen at very low levels. Even if foreign language
learning takes place in a place where the target language is not used as the mother tongue, the listening skill may

only consist of in-class listening activities.

In places where the target language is not used as the first language in foreign language learning processes,
curricula and teaching sets (coursebooks) have a significant role. In places where the target language is used as
their mother tongue, language learners may encounter the target language in many different ways in daily life
without realizing that they have been continuously encountering it, and in many ways, latent learning can take
place. However, in places where the target language is not spoken as the mother tongue, the teaching sets in the
language courses, where they study to learn a new foreign language, students can often be the only source

determining the teaching process. This reveals the importance of teaching sets in the language learning process.

If a specific purpose education (ESP-like programs) is not aimed at the foreign language teaching processes
addressing adults, education that includes four basic language skills should be planned equally. However, when
the teaching sets are examined, it is seen that four basic language skills are not given room equally. In a study
conducted by Korkmaz (2019, p. 137), it is revealed that the time allotted for the reading texts are 400% higher
in Yedi iklim Tiirkce Ogretim Seti and 500% more in istanbul Yabancilar igin Tiirke Ogretim Seti in terms of the
time allotted explicitly for each skill. These rates show how little importance is given to listening skills in the
coursebooks focusing on teaching Turkish as a foreign language is compared to the importance given to reading

skills.

Listening comprehension is an extremely integrative skill. It plays a vital role in the language learning/acquisition
processes by facilitating the emergence of other language skills (Vandergrift, 1999, p. 170). According to Krashen
and Terrel (1998, p. 32), it is claimed in "the input hypothesis" that listening comprehension and reading are of
primary importance in the language programs/syllabi and the ability to speak (or write) fluently in a second
language will come naturally over time. In this respect, listening skill directly affects the speaking and writing

skills, which are regarded as the productive skills.

Listening is the ability to fully comprehend the message that a person speaking or reading aloud wants to convey

(Ozbay, 2008, p. 5). In this respect, the listening text presented to the audience should be understandable. In
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particular, the fact that the listening texts used in foreign language teaching are suitable for the learner's level
effectively makes sense of what the learner listens. The use of words and grammar appropriately selected for

the level, the speed and pronunciation appropriate to the level affect the audience's interpretation of the text.

In the studies conducted in the literature, it is seen that the conversations of native speakers with foreign-
language speakers differ in accordance with their conversations with other native speakers. These differences

are as follows:

Speaking more slowly

Speaking louder

Saying more clearly

Exaggerated pronunciation

More pauses

More emphasis on reinforcement
Shorter phrases

Avoiding syntactic complexity

V V. V V V V V V VY

Avoiding low frequency structures and idioms (Brulhart, 1986, p. 29-30).

According to the input hypothesis, language acquisition can only occur when a message being transmitted is
understood. It is presumed that we have acquired languages through comprehensible input. In that case, the
most important element of any language teaching program is considered to be input. (Krashen and Terrell, 1998,
p. 55). Input refers to anything in the language that is heard and read and has a communicative purpose. Learners
hear or read the language, including vocabulary, grammar, and specific language features such as pronunciation
and other messages conveyed. These features are processed in the student's language system only if they are
related to meaning and thus being understandable (Benati, 2020, p. 60). In foreign language teaching, the limited
language ability of a language learner is taken into consideration (Durmus, 2013 p. 136). Listening texts should
be arranged in a way that the listener can understand. In this regard, the speed at which the listening texts are
recorded/vocalized should be adapted according to the students' levels. Otherwise, the audience may have

difficulty in making sense of the text.

The speed of the recordings of the listening texts may hinder the listening comprehension of the lower level
students. It is important to take into account the speed at which the texts are vocalized and carefully evaluate
the differences between the speed at which the listening texts are recorded at different proficiency levels (Tozlu,
2017, p. 42-43). The speech rate is defined as an important factor affecting listening comprehension. Although
there is a widespread belief that slower recordings of the listening texts facilitate listening comprehension,
experimental studies also reveal conflicting findings (Zhao, 1997, p. 49). The fact that the vocal speeds are below
the level can also cause some problems. Slow pronunciation can distract students, cause focusing problems,

cause thinking in the native language, and the meaning of sentences can be missed due to the disconnection
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between words (Bozavli, 2017, p. 52). For this reason, it is an important factor that the listening speeds are not

below the level.

In the Common European Framework of Reference for Languages (Council of Europe Department of Modern
Languages [EC / MDB], 2013, p.32), speaking speed at A1, B1 and C2 levels is mentioned in defining the expected

recommendation levels on listening skill. Definitions of Listening-Related Levels are as follows:

Al: | can understand the concrete things about me or my family, or the things that take place around me, with

very simple sentences and only when they are spoken slowly and one by one with the words | know.

B1: | can understand the main point of a conversation when understandable and moderately simple language is
used and when it comes to familiar things such as work, school, leisure time, and the like. If spoken very slowly
and clearly, | can understand the basics of radio and television broadcasts related to current events, my

profession, and my interests.

C2: 1 have no difficulty understanding the language spoken live or recorded in the media, even if it is spoken fast.

I may just need some time to get used to the different speaking style / accent.

As stated in the Common European Framework of Reference for Languages, it is stated that the texts listened
should be slow and clear, including the B1 level, in order to make sense. In this sense, the listening texts' speeds

in the textbooks used in teaching Turkish as a foreign language should be classified according to levels.

This study aims to examine the speed of the recordings of the listening texts in textbooks used in teaching Turkish
as a foreign language. The main problem sentence of the study, "How is the difference between the speed of the
recording of the listening texts in the textbooks used in teaching Turkish as a foreign language?” constitutes the

question. The study seeks answers to the following sub-questions in addition to this problem statement.

» What is the numerical distribution of the listening activities in the textbooks used in teaching Turkish
as a foreign language?

» To what extent does the numerical distribution of listening activities in the textbooks used in teaching
Turkish as a foreign language differ according to the teaching sets?

» What is the rate of difference in the speed of the recordings of the listening texts in the textbooks
used in teaching Turkish as a foreign language according to the levels?

» What is the rate of difference between units in the rate of the recordings of the listening texts in
textbooks used in teaching Turkish as a foreign language?

» What is the ratio of the slowest and fastest recordings of the listening texts at the same level in the
textbooks used in teaching Turkish as a foreign language?

» Whatis the rate of difference between the recording rates of the listening texts in the textbooks used

in teaching Turkish as a foreign language, according to the teaching sets?
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METHOD

Research Design

This study, which aims to determine the speech rate of the listening texts in the textbooks used in the teaching
of Turkish as a foreign language, was determined as a qualitative research. In the research, a case study, one of
the qualitative research designs, was conducted. In the study, document analysis method was used to obtain
data. Document analysis includes the analysis of written materials containing information about the case or cases

aimed to be investigated (Yildirim and Simsek, 2016, p.189).
Research Objects

The research objects of the study was prepared by Yunus Emre Institute's Yedi iklim Tiirkce Ogretim Seti A1, A2,
B1 textbooks and the recorded listening texts in the Gazi Yabancilar igin Tiirkce Ogretim Seti A1, A2, B1 textbooks

prepared by Gazi University constitute the research objects of the study.

According to the study carried out by Erdil (2018, p. 108), it was determined that the most widely used three
coursebooks/textbooks in the field of teaching Turkish as a Foreign Language at tertiary level are as follows: Yedi
iklim Tiirkce Ogretim Seti, Istanbul Yabancilar icin Tiirkge Ogretim Seti and Gazi Yabancilar icin Tiirkce Ogretim
Seti. It was revealed in the study that Yedi iklim Tiirkce Ogretim Seti was used in 33 universities, istanbul
Yabancilar icin Tiirkgce Ogretim Seti in 17 universities, and Gazi Yabancilar icin Tiirkce Ogretim Seti was used in 17
universities. For this reason, the two teaching sets to be used in the research objects of the study were selected

as Yedi iklim Tiirkce Odretim Seti and istanbul Yabancilar igin Tiirkce Ogretim Seti.

In the Common European Framework of Reference for Languages (2013, p. 32), it is mentioned that the
recordings of the listening texts at A1 and B1 levels should be slow and clear when looking at the competence
definitions of listening skills. For this reason, the research objects of listening text recording speeds was

determined as A1, A2 and B1 levels.
Data Collection and Analysis

The most frequently used method for measuring the recording rates is the number of words per minute
calculated by dividing the total number of words by the speaking time in minutes (Huang and Graf, 2020, p. 61).
In order to determine the speed of recording of the listening texts in the textbooks used in teaching Turkish as a
foreign language, the listening activities in the A1, A2 B1 textbooks in the Yedi iklim Tiirkce Ogretim Seti and
istanbul Yabancilar igin Tiirkce Ogretim Seti were examined using the method of document analysis and the
words per minute resulting from the examination. The number is expressed in terms of percentage and numerical

value.
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In the determination of the number of words per minute in the listening activities, the starting and ending time
of the recordings of the listening materials was taken as a basis, and the parts containing the information about
the activities were not taken into account. In addition, listening activities with no sentence usage or frequent
pauses were not included in the scope of the study. The activities that have not been examined in the research
are:

Yedi iklim Tiirkce Ogretim Seti Level Al: “Alfabe 6greniyorum”, “Milletler”, “Giile Giile Sana”, “Sayilar”, “Uzun
ince Bir Yoldayim”, “Filiz ve Mehmet’in Ozellikleri”, and “Bugiin Bayram”.

Yedi Iklim Tiirkce Ogretim Seti, A2 Level: “Nane Limon Kabugu”, “Senden Baska”

Yedi iklim Tiirkce Ogretim Seti, B1 Level: “Yalan Diinya”, “Riiyalarda Bulusuruz”

Gazi Yabancilar igin Tiirkge Ogretim Seti, Al Level: “Yeni Kelimeler”.

FINDINGS

Numerical Data of Listening Activities in Textbooks Used in Teaching Turkish as a Foreign Language
In this section, all of the listening activities in YITOS and GAZI A1, A2, B1 textbooks are shown numerically by

levels with tables and graphics.

Numerical Distribution of YiTOS and GAZi Listening Activities According to Levels

Table 1. Numerical Data of Listening Texts

Al
Unit 1 Unit 2 Unit 3 Unit4 Unit 5 Unit 6 Unit 7 Unit 8 Total
YiTOS 9 3 3 4 3 4 3 4 33
GAZI 3 4 3 4 4 4 22
A2
Unit 1 Unit 2 Unit 3 Unit4 Unit 5 Unit 6 Unit 7 Unit 8 Total
YiTOS 4 5 3 4 3 4 3 4 30
GAZi 4 4 4 4 4 20
B1
Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8 Total
YiTOS 3 5 3 3 3 4 3 3 27
GAZI 4 4 4 4 4 20

While YiTOS A1, A2 and B1 textbooks have eight units each, Gazi textbooks have six units at Al and five units at
A2 and B1 levels.

There are a total of 90 listening activities, 33 in the YITOS A1 textbook, 30 in the A2 textbook, and 27 in the B1
textbook. YITOS A1l level an average of 4.1 per unit; 3.7 at A2 level; There are 3.3 listening activities at the B1
level. The listening activity in a unit at Al level is in the first unit with a maximum of 9 listening activities, and in
the second, third, fifth and seventh units with at least 3 listening activities. The listening activity in a unit at A2
level is in the second unit with a maximum of 5 listening activities, and in the third, fifth and seventh units with
at least 3 listening activities. The listening activity in a unit at B1 level is in the second unit with a maximum of 5

listening activities, and in the first, third, fourth, fifth, seventh and eighth units with at least 3 listening activities.

The listening activities in the Gazi textbooks do not differ much according to the levels and units as in the YiTOS

textbooks. There are 22 listening activities in Gazi Al textbook, 20 in A2 and B1 textbooks, and a total of 62
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listening activities. In Gazi A1 coursebook, there are 3 listening activities in the first and third units and 4 in the

other units. There are 4 listening activities in each unit in A2 and B1 textbooks.

Numerical Comparison of YiTOS and GAZi Listening Activities According to Levels

Numerical distribution of listening activities in YITOS and GAZI Al, A2, Bl
textbooks according to levels

BYITOS mGAZI
90

62

Al A2 Bl Total

Figure 1. Numerical Distribution of Listening Activities in YITOS and GAZi A1, A2, B1 Textbooks According to
Levels

The number of listening activities in YITOS A1, A2 and B1 textbooks is higher than the number of listening
activities in Gazi textbooks at all levels. The number of listening activities in YITOS textbooks is 33% higher in Al
textbook, 50% more in A2 textbook, and 35% more in B1 textbook than the number of listening activities in Gazi
textbooks. The total number of listening activities in YITOS A1, A2 and B1 textbooks is 45% higher than the total

number of listening activities in Gazi A1, A2 and B1 textbooks.

Data on the Recording Speed of Listening Activities in Textbooks Used in Teaching Turkish as a Foreign
Language

In this section, the listening activities in the YiTOS and GAZI textbooks in the context of the speed of their
recordings are included in the scope of the study, based on the number of words per minute, and their unit and

level averages are shown in tables and graphics.

Recording Speed of Listening Texts in Textbooks Used in Teaching Turkish as a Foreign Language According

to Levels
Table 2. Data on the Number of Words Per Minute in Listening Texts
Al
Unit1 Unit 2 Unit 3 Unit4 Unit 5 Unit 6 Unit 7 Unit 8 Average
YiTOS 71 67 73 71 80 88 64 80 74
GAZI 77 92 102 102 119 108 100
A2
Unit1 Unit 2 Unit 3 Unit4 Unit 5 Unit 6 Unit 7 Unit 8 Average
YiTOS 87 89 72 75 89 81 74 86 82
GAZI 122 125 127 125 123 124
B1
Unit1 Unit 2 Unit 3 Unit4 Unit 5 Unit 6 Unit 7 Unit 8 Average
YiTOS 94 100 95 105 106 83 84 87 94
GAZI 111 123 112 127 117 118

1664



I.l OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 14 2021

It was determined that an average of 74 words per minute in the YITOS A1 textbook, 82 words in the A2 textbook
and 94 words in the B1 textbook were recorded. In YITOS textbooks, it is seen that the speed of recording
increases as the level progresses. It is observed that the average number of words per minute increased by 10%

at A2 level compared to Al level, and by 17% at B1 level compared to A2 level.

It was determined that an average of 100 words per minute was recorded in the Gazi Al textbook, 124 words in
the A2 textbook and 118 words in the B1 textbook. It is observed that the speed of recording increases when
transitioning from GAZi A1l textbook to A2 textbook, while the speed of recording decreases when transitioning
from A2 to B1. It is seen that the average number of words per minute increased at the A2 level by 24% compared

to the A1l level, while at the B1 level it decreased by 20% compared to the A2 level.

Speed of Recordings of Listening Texts in Textbooks Used in Teaching Turkish as a Foreign Language According

to Units

Average number of words per minute per unit in YITOS listening activities

mUnitl mUnit2 mUnit3 mUnit4 mUnit5 mUnit6 mUnit7 =mUnit8

0 100 65 105106
88 87 89 89 86

83 84 87
80 10 75

Al A2 Bl

Figure 2. Average Number of Words per Minute per Unit in YITOS Listening Activities

The YiTOS A1 book has an average of 74 words per minute in listening activities. When the average number of
words per minute according to units at Al level is examined, it is seen that the average number of words per
minute is in the seventh unit with at least 64 words and in the sixth unit with a maximum of 88 words. The YITOS
A2 book includes an average of 81 words per minute in listening activities. When the average number of words
per minute according to units at A2 level is examined, it is seen that the average number of words per minute is
in the third unit with at least 72 words, and in the second and fifth units with a maximum of 89 words. In the
YITOS B1 book, there are an average of 95 words per minute in the listening activities. When the average number
of words per minute according to the units at the B1 level is examined, it is seen that the average number of

words per minute is in the sixth unit with at least 83 words and in the fifth unit with a maximum of 106 words.
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Average number of words per minute per unit in GAZI listening activities
mUnitl mUnit2 mUnit3 mUnit4 mUnit5 mUnit6

122 125 127 125 123 123 127
119 08 111 112 g 117
, 102 102

Al A2 Bl

The GAZi Al book includes an average of 100 words per minute in listening activities. When the average number
of words per minute according to units at Al level is examined, it is seen that the average number of words per
minute is in the first unit with at least 77 words and in the fifth unit with a maximum of 119 words. The GAZI A2
book has an average of 124 words per minute in listening activities. When the average number of words per
minute according to units at A2 level is examined, it is seen that the average number of words per minute is in
the first unit with at least 122 words and in the third unit with a maximum of 127 words. In the GAZi B1 book,
there are an average of 118 words per minute in the listening activities. When the average number of words per

minute according to the units at the B1 level is examined, it is seen that the average number of words per minute

Figure 3. Average Number of Words per Minute per Unit in GAZIi Listening Activities

is in the first unit with at least 111 words and in the fifth unit with a maximum of 127 words.

Comparison of the Slowest and Fastest Voice Recordings in the Same Level in YITOS and Gazi Textbooks

Number of words per minute in the listening activities with the fastest and slowest
voice recordings in YiTOS textbooks by level

®m The Slowest m® The Fastest

125 128

98

46

Al

Figure 4. Number of Words per Minute in the Listening Activities with the Fastest and Slowest Voice Recordings

in YITOS Textbooks by Level
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In the YITOS A1 textbook, the text titled " Kisisel Bilgilerim" with 46 words per minute has the slowest voice

recording, and the text " Bugiin Hava Nasil?” is the fastest vocal activity.

In the YITOS A2 textbook, with 50 words per minute, "Nicin?" The text named "Hastanede" is the activity with

the fastest voice recording, with 125 words per minute.

With 69 words per minute in the YiTOS B1 textbook, the text titled "Film Diinyasi" has the slowest voiceover,

and the text "Emlakgida" with 128 words per minute is the activity with the fastest voice recording.

Number of words per minute in listening activities with the fastest and slowest
recordings in GAZI textbooks by level

m The Slowest = The Fastest

157
142

125

60

Al

Figure 5. Number of Words per Minute in Listening Activities with the Fastest and Slowest Recordings in GAZI

Textbooks by Level

In the GAZi A1l textbook, with 60 words per minute, the text titled “Fiziksel Ozellikler” is the activity with the
slowest voice recording, and the text called "Genglik Parki" with 125 words per minute is the activity with the

fastest voice recording.

In the GAZi A2 textbook, with 103 words per minute, the text named “Yanlis Adres” has the slowest voiceover,

and the text “Dalis Kulib(” with 142 words per minute is the activity with the fastest voice recording.

With 99 words per minute in the GAZI B1 textbook, the text titled “Psikolojide Renklerin Etkisi” and “Adam Olacak
Cocuklar” is the activity with the slowest voice recordings, with 157 words per minute, the text “Bilgisayar

Alirken” is the activity with the fastest voice recording.
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Comparison of YiTOS and Gazi Listening Activities According to Levels in terms of Voice Recording Speed

Average number of words per minute by level in YiTOS and Gazi textbooks
BYITOS mGAZI
94
83
Bl Average

Figure 6. Average number of Words per Minute by Level in YiTOS and Gazi Textbooks

While the average number of words per minute in the listening activities in the YiTOS A1 coursebook is 74, it is
100 in the GAZI A1l coursebook. In the listening activities in the Gazi A1 coursebook, the average number of

words per minute is 35% higher than the YiTOS A1 textbook.

While the average number of words per minute in listening activities in the YiTOS A2 textbook is 82, it is 124 in
the GAZI A2 textbook. In the listening activities in the Gazi A2 textbook, the average number of words per

minute is 51% higher than the YiTOS A2 textbook.

While the average number of words per minute in listening activities in the YITOS B1 textbook is 94, it is 118 in
the GAZI B1 textbook. In the listening activities in the Gazi B1 textbook, the average number of words per

minute is 26% higher than the YiTOS B1 textbook.

When YITOS A1, A2 and B1 textbooks are taken together, the average number of words per minute in listening
activities is 83. When GAZi A1, A2 and B1 textbooks are taken together, the average number of words per
minute in listening activities is 114.The average number of words per minute in the listening activities in Gazi

A1, A2, B1 textbooks is 37% higher than the YITOS A1, A2, B1 textbooks.

CONCLUSION and DISCUSSION

In the Common European Framework of Reference for Languages (2013, p. 32), it is stated that the recordings of
the listening texts should be slow and clear, including the B1 level, in order for foreign language learners to
comprehend the texts they listen to. While the body language of the source language in the interaction between
the sender and the receiver in the daily contexts helps to perceive what is intended to be addressed better,

gestures and mimes are generally not included in the listening texts used in foreign language teaching sets.
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Listening in YITOS and GAZI Turkish teaching sets do not include any visual element This allows the listeners to
understand what is meant to be told only through voices. In order for the listening texts to be understood by the
audience, comprehendible inputs should be used in the listening activities. For this purpose, it is important to
pay attention to the use of words-grammar appropriateness in accordance with the level, the speech rate

appropriate to the level and the use of correct pronunciation in the recordings of the listening texts.

In the study conducted by Sefer and Benzer (2020), the instructors stated that the speed of the text is the most
important problem among the listening comprehension problems in teaching Turkish as a foreign language. On
the other hand, the students stated that in addition to the rapid speech in understanding what they are listening,
there are also problems of insufficient comprehension of speech, lack of vocabulary, not listening to the rest of
the text just because of by getting stuck in the meaning of a word. In the study conducted by Graham (2006), it
was concluded that foreign language learners perceive themselves to be more unsuccessful in listening than their
language learning skills. It was stated that the main difficulties in this study were the speed of the recordings of
the listening texts, the one by one utterance of the words in the speech flow, and the conceptualization of the
words. Chen (2013) revealed that the most important problem after the unknown vocabulary items as the
problem of listening in a foreign language, is speaking fast. In the study carried out by Flowerdew and Miller
(1992), three main problems experienced by students in lessons were determined. These are: 1. Speed of
speaking, 2. New terminology and concepts, 3. Difficulties of concentration and problems related to the physical
environment. In the study conducted by Kaldirim and Degeg (2017), it was revealed that students who learn
Turkish as a foreign language experienced problems due to the use of accented speech, idioms and proverbs
during listening, insufficient presence of known words, insufficient voice tone of the speaker, and rapid speech
of the speaker. iltar and Diindar (2018) evaluated the views of students and lecturers on the istanbul Yabancilar
icin Tiirkce Ogretim Seti, Gazi Yabancilar icin Tiirkce Seti and Yedi iklim Tiirkce Odretim Seti It was stated that the
listening texts in these Teaching Sets were found to be too quick by the students and instructors alike. Tim (2016,
p. 131) states that the duration and speech rate of the listening texts in the textbooks should be appropriate to
the learner's age, level and needs. In the research carried out by Ozaltun (2018, p. 103), it has been concluded
that the speech rate of the listening texts has a negative effect on both listenability and comprehension, and that

the texts with a high speech rate are perceived as difficult and not well understood by the students.

In this study, which aims to reveal the differences in the voice recording speeds of the listening texts used in
teaching Turkish as a foreign language, according to the teaching sets, the textbooks of Yedi iklim Tiirkce Ogretim

Seti and Gazi Yabancilar igin Tiirkce Ogretim Seti A1, A2 and B1 were included in the study.

When the numerical distribution of the listening activities in the textbooks is analyzed according to the levels, a
total of 90 listening activities, 33 in YiTOS A1, 30 in A2 textbook and 27 in B1 textbook; it is concluded that there

are 22 listening activities in Gazi Al textbook, 20 in A2 and B1 textbooks, and a total of 62 listening activities.
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The number of listening activities in YITOS textbooks included in the study is 45% higher than the number of

listening activities in Gazi textbooks.

When the listening activities were examined in terms of the speech rates according to the levels, it was
determined that an average of 74 words per minute in the YITOS A1 textbook, 82 words in the A2 textbook and
94 words in the B1 textbook. In YiTOS textbooks, it is seen that the speech rates increases as the level increases.
It was determined that the average number of words per minute increased by 10% at A2 level compared to Al
level, and by 17% at B1 level compared to A2 level. It was determined that an average of 100 words per minute
in the Gazi Al textbook, an average of 124 words in the A2 textbook, and an average of 118 words in the B1
textbook. It is observed that the speech rates increases when transitioning from GAZi Al textbook to A2 textbook,
while the speech rates decreases when transitioning from A2 to B1. It is seen that the average number of words
per minute increased at the A2 level by 24% compared to the Al level, while at the B1 level it decreased by 20%

compared to the A2 level.

When the listening activities are examined in terms of the average number of words per minute on a unit basis,
the unit with the fastest voice recording rate in the YITOS A1 textbook contains 38% more words than the unit
with the slowest voice recording rate. The unit with the fastest voice recording rate in the YITOS A2 textbook
contains 24% more words than the unit with the slowest voice recording rate. The unit with the fastest voice
recording rate in the YITOS B1 textbook contains 28% more words than the unit with the slowest voice recording
rate. The unit with the fastest voice recording rate in the GAZi Al textbook contains 55% more words than the
unit with the slowest voice recording rate. The unit with the fastest voice recording rate in the GAZI A2 textbook
contains 4% more words than the unit with the slowest voice recording rate. The unit with the fastest voice
recording rate in the GAZI B1 textbook contains 14% more words than the unit with the slowest voice recording
rate. It is seen that the difference between the average voice recording speeds between units according to the

levels is over 15%, except for Gazi A2 and B1 textbooks.

When the listening activities were examined in terms of comparing the fastest and slowest recordings of the
listening texts in the same level, the fastest recorded activity in YITOS textbooks was 113% at Al level in terms
of the number of words per minute from the slowest activity; 150% at A2 level, which contains 86% more words
at the B1 level. The fastest recorded activity in the GAZI textbooks was 108% at Al level in terms of the number
of words per minute from the slowest activity; 38% at A2 level, including 59% more words at the B1 level. The
difference between the average vocal speeds between the activities with the fastest and the slowest vocalization
according to the levels is over 100% in YiTOS A1, A2 and GAZi Al textbooks. It is seen that it is below 100% in

YiTOS B1 and Gazi A2, B1 textbooks.

When the listening activities are compared in terms of their voice recording speed in terms of teaching sets, it is
concluded that Gazi A1, A2 and B1 textbooks have faster voice recording than YiTOS textbooks. In fact, it is seen

that the voice recording speed in the Gazi Al textbook is higher than the voice recording speed in the YiTOS B1
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textbook. While the average number of words per minute in the listening activities in the YiTOS A1 coursebook
is 74, it is 100 in the GAZi Al coursebook. While the average number of words per minute in listening activities
in the YiTOS A2 textbook is 82, it is 124 in the GAZi A2 textbook. While the average number of words per minute
in listening activities in the YITOS B1 textbook is 94, it is 118 in the GAZIi B1 textbook. When YiTOS A1, A2 and B1
textbooks are taken together, the average number of words per minute in listening activities is 83. When the
GAZi A1, A2 and B1 textbooks are taken together, the average number of words per minute in listening activities

is 114.

In the listening activities in the Gazi Al textbook, the average number of words per minute is 35% higher than
the YITOS A1 textbook. In the listening activities in the Gazi A2 textbook, the average number of words per minute
is 51% higher than the YITOS A2 textbook. In the listening activities in the Gazi B1 textbook, the average number
of words per minute is 26% higher than the YiTOS B1 textbook. In the listening activities in Gazi A1, A2, Bl

textbooks, the average number of words per minute is 37% higher than YiTOS A1, A2, B1 textbooks.

RECOMMENDATIONS

» The average number of words per minute should be considered in the speech rate of listening texts
used in teaching Turkish as a foreign language.

» The level of the learners should be taken into consideration in the speech rate of the listening texts,
and attention should be paid to ensure that the speech rate is not below or above the level.

» The speech rate of the listening texts should show a systematic increase according to the levels.
The speech rate of the listening texts used in teaching Turkish as a foreign language should be slow
and clear, including at B1 level, as stated in the Common European Framework of Reference for
Languages (2013, p. 32).

» The difference between the speech rate of the listening texts in the teaching sets used in teaching
Turkish as a foreign language should be minimized.

» Quantitative studies should be conducted to determine the average number of words per minute
according to the levels in the speech rate of the listening texts used in the teaching of Turkish as a

foreign language.

ETHICAL TEXT

In this article, journal writing rules, publication principles, research and publication ethics rules, journal ethics
rules have been followed. Responsibility for any violations that may arise regarding the article belongs to the

author.

Author(s) Contribution Rate: The author's contribution to this article is 100%.
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TURKCENIN YABANCI DiL OLARAK OGRETiMINDE KULLANILAN OGRETiIM SETLERINDEKi
DINLEME METINLERININ SESLENDIRILME HIZLARI

6z

Dort temel dil becerisinden biri olan dinleme, iletisimin dogru bir sekilde kurulabilmesi agisindan
oldukga 6nemlidir. Ahci tarafindan dogru bir sekilde anlamlandirilamayan mesajlar iletisimin
onlndeki en biyuk engellerden biridir. Yabanci dil 6grenimi stireglerinde mesajlarin alici tarafindan
dogru bir sekilde anlamlandirilabilmesi igin dinleme metinlerinin seslendiriimesinde seviyeye
uygun kelime - gramer kullanimina, seviyeye uygun seslendirme hizina ve dogru telaffuz
kullanimina &zen gosterilmesi gerekir. Diller icin Avrupa Ortak Oneriler Cergcevesi’'nde yabanci dil
ogrenicilerinin dinledikleri metinleri anlamlandirabilmeleri icin seslendirmelerin B1 seviyesi de
dahil olmak Uzere yavas ve agik bir sekilde olmasi gerektigi belirtilmektedir. Bu bakimdan dinleme
metinlerinin dinleyicinin anlayabilecegi bir bicimde dizenlenmis olmasi baska bir deyisle
Ogrenicilerin seviyelerine gore uyarlanmis olmasi gerekmektedir. Aksi takdirde dinleyiciler metni
anlamlandirmakta zorluk cekebilmektedir. Tiirkgenin yabanci dil olarak 6gretiminde kullanilan ders
kitaplarindaki dinleme metinlerinin seslendirilme hizlarini tespit etmeyi amaglayan bu ¢alisma nitel
arastirma olarak planlanmistir. Calismada nitel arastirma desenlerinden durum arastirmasi
yapilmis olup verilerin elde edilmesi icin dokiiman incelemesi yontemine basvurulmustur.
Calismanin inceleme nesnesini alanda yaygin bir sekilde kullaniimakta olan Yedi iklim Tiirkge
Ogretim Seti (YITOS) A1, A2, B1 ders kitaplari ve Gazi Yabancilar igin Tiirkge Ogretim Seti (GAZi) A1,
A2, B1 ders kitaplarinda yer alan seslendiriimesi yapilmis dinleme metinleri olusturmaktadir.
Calismada inceleme kapsamina alinmis olan YiTOS ders kitaplarindaki dinleme etkinliklerinin
sayisinin Gazi ders kitaplarindaki dinleme etkinligi sayisindan %45 daha fazla oldugu tespit
edilmistir. Gazi A1, A2, B1 ders kitaplarinda yer alan dinleme etkinliklerinde dakika basina disen
ortalama kelime sayisinin YiITOS A1, A2, B1 ders kitaplarindan %37 daha fazla oldugu hatta Gazi Al
ders kitabindaki seslendirme hizinin YITOS B1 ders kitabindaki seslendirme hizindan daha yiiksek
oldugu sonucuna ulasiimistir.

Anahtar Kelimeler: Dinleme metinleri, seslendirilme hizi, yabanci dil olarak Tirkce 6gretimi,
yabanci dil olarak Tirkge 6gretim setleri.
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GiRiS

Dort temel dil becerisinden biri olan dinleme becerisi insanlarin gilinlilk hayat icerisinde en yaygin sekilde
karsilastiklari beceridir. Ancak bu durum ana dili edinimi, egitimi ve yabanci dil 6grenimi sureglerinde birbirinden
farkhhk gosterebilmektedir. Ana dili edinimi ve egitimi streglerinde iki dilliler hari¢ olmak lzere giunlik hayat
icerisinde tartismasiz olarak en yaygin bicimde maruz kalinan beceri olan dinleme, yabanci dil 6greniminde hedef
dilin 6grenildigi yere gore kendi iginde farkhlik gosterebilmektedir. Yabanci dil 6grenimi hedef dilin ana dili olarak
kullanildigi bir yerde gergeklesiyorsa hedef dile maruz kalma orani oldukga yiksek iken yabanci dil 6grenimi,
hedef dilin ana dili olarak kullanilmadigi bir yerde gergeklesiyor ise hedef dilde dinleme becerisine maruz kalma
orani oldukca dusik seviyelerde goriilebilmektedir. Hatta yabanci dil 6grenimi, hedef dilin ana dili olarak
kullanilmadigi bir yerde gergeklesiyorsa dinleme becerisi sadece ders ici dinleme etkinliklerinden ibaret

olabilmektedir.

Yabanci dil 6grenimi siireglerinde hedef dilin ana dili olarak kullaniimadigi yerlerde 6gretim programlari ve
Ogretim setleri oldukga 6nemli bir yer tutmaktadir. Hedef dilin ana dili olarak kullanildigi yerlerde dil 6grenicileri
glinlik hayat icerisinde ¢ok farkli bicimlerde farkinda olmadan hedef dille karsilasabilmekte ve bircok sekilde gizil
ogrenmeler gerceklesebilmektedir. Ancak hedef dilin ana dili olarak konusulmadigi yerlerde dil 6grencileri igin
o0grenim gordikleri 6gretim merkezindeki 6gretim setleri ¢ogu zaman 6gretim siirecini belirleyen tek kaynak

konumunda olabilmektedir. Bu da 6gretim setlerinin dil 6grenim strecindeki dnemini ortaya koymaktadir.

Yetiskinlere yonelik olarak gergeklestirilen yabanci dil 6gretim sireclerinde 6zel amagh bir Ogretim
amaglanmiyorsa dort temel dil becerisine esit oranda yer veren bir 6gretimin planlanmasi gerekmektedir. Ancak
Ogretim setleri incelendiginde dort temel dil becerisine esit oranda yer verilmedigi goriilmektedir. Korkmaz
(2019, s. 137) tarafindan yapilan bir arastirmada okuma metinlerinin metin isleme sireleri bakimindan dinleme
metinlerine gére Yedi iklim Tiirkce Ogretim Seti’'nde %400, istanbul Yabancilar icin Tiirkce Ogretim Seti’nde %500
oraninda daha fazla oldugu ortaya koyulmaktadir. Bu oranlar Tiirkgenin yabanci dil olarak 6gretim setlerinde

dinleme becerisine verilen 6nemin okuma becerisine verilen 6nemden ne kadar az oldugunu gostermektedir.

Dinledigini anlama son derece bitinlestirici bir beceridir. Diger dil becerilerinin ortaya ¢ikmasini kolaylastirarak
dil 6grenme / edinme siirecinde 6nemli bir rol oynar (Vandergrift, 1999, s. 170). Krashen ve Terrel (1998, s.32)’e
gore girdi hipotezinde dinledigini anlama ve okumanin dil programinda birincil 6neme sahip oldugu ve ikinci bir
dilde akici konusma (veya yazma) yeteneginin zamanla kendiliginden gelecegi iddia edilmektedir. Bu bakimdan

dinleme becerisi anlatma becerileri olan konusma ve yazma becerilerini dogrudan etkilemektedir.

“Dinleme, konusan ya da sesli okuyan bir kisinin vermek istedigi mesaji, tam olarak anlayabilme becerisidir.”
(Ozbay, 2008, s. 5). Bu bakimdan dinleyiciye sunulan dinleme metninin anlasilabilir olmasi gerekmektedir.
Ozellikle yabanci dil 8gretiminde kullanilan dinleme metinlerinin 6grenicinin seviyesine uygun olmasi 6grenicinin
dinlediklerini anlamlandirmasinda etkilidir. Dinleme metinlerinin seslendirilmesinde seviyeye uygun kelime ve

gramer kullanimi, seviyeye uygun seslendirme hizi ve telaffuz dinleyicinin metni anlamlandirmasina etki eder.
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Alanyazinda yapilan arastirmalarda ana dili konusurlarinin yabanci dil konusurlariyla yaptiklari konugmalarin bir
baska ana dili konusuruyla yaptiklari konusmalara gore farkhlklar icerdigi gérilmektedir. Bu farkliliklar su

sekildedir:

Daha yavas konusma

Daha yuksek sesle konusma
Daha net soyleyis

Abartili telaffuz

>

>

>

>

» Daha fazla duraklama
» Daha fazla pekistirme vurgusu

» Daha kisa ifadeler

»  Sozdizimsel karmasikliktan kaginma
>

Dusuk sikliktaki unsurlardan ve deyimlerden kaginma (Brulhart, 1986, s. 29-30).

Girdi hipotezine gore, dil edinimi ancak iletilmekte olan bir mesaj anlasildiginda gerceklesebilir. Dilleri anlasilabilir
girdi yoluyla edindigimiz kabul edilirse o zaman herhangi bir dil 6gretim programinin en 6nemli égesinin girdi
oldugu sonucu ¢ikar (Krashen ve Terrell, 1998, s. 55). Girdi; duyup okunan, iletisimsel bir amaci olan dili ifade
etmektedir. Ogreniciler kelime bilgisi, dil bilgisi, telaffuz gibi belirli dil 6zellikleri ve diger bilgileri iceren dili duyar
veya okur. Bu ozellikler ancak anlamla baglantili olmalari ve anlasilabilir olmalari durumunda 6grencinin dil
sistemine girer (Benati, 2020, s. 60). Yabanci dil 6gretiminde dil 6grenicisinin sinirh dil yetisinin gozetilmesi esas
alinir (Durmus, 2013, s. 136). Dinleme metinlerinin dinleyicinin anlayabilecegi bir bicimde dizenlenmis olmasi
gerekir. Bu bakimdan dinleme metinlerinin seslendirilme hizlarinin 6grencilerin seviyelerine gére uyarlanmasi

gerekmektedir. Aksi takdirde dinleyiciler metni anlamlandirmakta zorluk ¢ekebilmektedir.

Seslendirmenin hizli olmasi alt seviyedeki 06grencilerin dinleme anlamasini engelleyebilir. Metinlerin
seslendirilme hizinin hesaba katilmasi ve farkl yeterlilik seviyelerindeki dinleme metinlerinin seslendirilme hizlari
arasindaki farklarin dikkatlice degerlendirilmesi 6nemlidir (Tozlu, 2017, s. 42-43). Seslendirme hizi, dinledigini
anlamayi etkileyen 6nemli bir faktoér olarak tanimlanmaktadir. Daha yavas seslendirmelerin dinledigini anlamayi
kolaylastirdigina dair yaygin inang olmasina ragmen deneysel calismalar geliskili bulgular da ortaya koymaktadir
(zhao, 1997, s. 49). Seslendirme hizlarinin seviyenin altinda olmasi da birtakim sorunlara yol acabilmektedir.
Normalden yavas sesletim 6grencilerin dikkatlini dagitabilmekte, odaklanma sorunlarina yol agabilmekte, ana
dilinde dusiinmeye neden olabilmekte, kelimeler arasinda kopukluktan dolayr cimlelerin anlami
kacirilabilmektedir (Bozavl, 2017, s. 52). Bu sebeple dinleme hizlarinin seviyenin altinda olmamasi da 6nemli bir

etken olarak karsimiza gikmaktadir.

Diller icin Avrupa Ortak Oneriler Cercevesi (Avrupa Konseyi Modern Diller Bsliimii [AK / MDB], 2013, 5.32)'nde
dinleme becerisine dair ortak 6neri diizeylerinin tanimlanmasinda Al, B1 ve C2 diizeylerinde konusma hizina

deginilmektedir. Dinlemeyle ilgili seviyelere dair tanimlamalar su sekildedir:
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Al: “Benimle ya da ailemle ilgili veya benim ¢evremde dolasan somut seyleri bildigim sozciiklerle gok basit

tiimcelerle ve ancak yavas yavas ve tane tane konusuldugunda anlayabilirim.”

B1: “Anlasilir ve dlgtinla dil kullanildiginda ve is, okul, bos zaman etkinlikleri ve benzeri gibi bilinen seyler s6z
konusu oldugunda, konugmanin ana noktasini anlayabilirim. Eger olduk¢a yavas ve acik konusulursa glincel

olaylar, benim meslegim ve ilgi alanlarimla ilintili radyo ve televizyon yayinlarindan temel bilgileri anlayabilirim.”

C2: “ister canl ister medyada konusulan dili, hatta hizli konusulsa bile, anlamakta hicbir zorluk gekmem. Sadece

farkli konusma tlrine/aksana alisabilmem igin biraz zamana ihtiyacim olabilir.”

Diller igin Avrupa Ortak Oneriler Cercevesi’nde de belirtildigi Gizere dinlenen metinlerin anlamlandirilabilmesi igin
B1 seviyesi de dahil olmak lizere yavas ve acgik olmasi gerektigi ifade edilmektedir. Bu anlamda Tirkgenin yabanci
dil olarak 06gretiminde kullanilan ders kitaplarindaki dinleme metinlerinin hizlarinin seviyelere gore

siniflandirilmis olmasi gerekmektedir.

Bu calisma Tirkgenin yabanci dil olarak 6gretiminde kullanilan ders kitaplarindaki dinleme metinlerinin
seslendirilme hizlarinin incelenmesini amaglamaktadir. Calismanin temel problem climlesini “Tirkgenin yabanci
dil olarak 6gretiminde kullanilan ders kitaplarindaki dinleme metinlerinin seslendirilme hizlari arasindaki farklilik
nasildir?” sorusu olusturmaktadir. Calisma, bu problem ciimlesinin yaninda asagidaki alt sorulara da cevap

aramaktadir.

» Turkgenin yabanci dil olarak 6gretiminde kullanilan ders kitaplarindaki dinleme etkinliklerinin sayisal
dagilimi nasildir?

» Turkcenin yabanci dil olarak 6gretiminde kullanilan ders kitaplarindaki dinleme etkinliklerinin sayisal
dagilimi 6gretim setlerine gore ne dlclide degisiklik gbstermektedir?

» Turkgenin yabanci dil olarak 6gretiminde kullanilan ders kitaplarindaki dinleme metinlerinin
seslendirilme hizlarinda seviyelere gore farkhilk orani nasildir?

» Turkcenin yabanci dil olarak 6gretiminde kullanilan ders kitaplarindaki dinleme metinlerinin
seslendirilme hizlarinda Unitelere gore farkhlk orani nasildir?

» Turkgenin yabanci dil olarak 6gretiminde kullanilan ders kitaplarinda ayni seviye igerisinde yer alan
en yavas ve en hizli seslendirmelerin birbirine orani nasildir?

» Tirkcenin yabanci dil olarak 6gretiminde kullanilan ders kitaplarindaki dinleme metinlerinin

seslendirilme hizlarinin 6gretim setlerine gore farklilik orani nasildir?

YONTEM

Arastirmanin Deseni

Turkcenin yabanci dil olarak 6gretiminde kullanilan ders kitaplarindaki dinleme metinlerinin seslendirilme

hizlarini tespit etmeyi amaglayan bu c¢alisma nitel arastirma olarak planlanmistir. Calismada nitel arastirma
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desenlerinden durum arastirmasi yapilmistir. Calismada verilerin elde edilmesi igin dokiiman incelemesi
yontemine basvurulmustur. “Dokiiman incelemesi, arastirilmasi hedeflenen olgu veya olgular hakkinda bilgi

iceren yazili materyallerin analizini kapsar” (Yildirim ve Simsek, 2016, s.189).

inceleme Nesnesi

Calismanin inceleme nesnesini alanda ¢ok yaygin bir sekilde kullanilmakta olan Yunus Emre Enstitusi tarafindan
hazirlanmis Yedi iklim Tiirkge Ogretim Seti A1, A2, B1 ders kitaplari ve Gazi Universitesi tarafindan hazirlanmis
Gazi Yabancilar icin Tiirkce Ogretim Seti A1, A2, B1 ders kitaplarinda yer alan seslendirilmesi yapilmis dinleme

metinleri olusturmaktadir.

Erdil (2018, s. 108) tarafindan Tirkiye’de yer alan Yiiksek Ogretim Kurumlarinda kullanilan Tiirkge 6gretim
setlerinin tespit edildigi arastirmada en cok kullanilan tig 8gretim setinin Yedi iklim Tiirkce Ogretim Seti, istanbul
Yabancilar igin Tiirkge Ogretim Seti ve Gazi Yabancilar igin Tiirkge Ogretim Seti oldugu tespit edilmistir. Yedi iklim
Tiirkge Ogretim Seti’nin 33 Universitede, istanbul Yabancilar igin Tiirkge Ogretim Seti’nin 17 Universitede, Gazi
Yabancilar igin Tirkce Ogretim Seti’nin 17 Universitede kullanildigi calismada ortaya koyulmustur. Bu sebeple
calismanin inceleme nesnesi olarak kullanilacak iki égretim seti Yedi iklim Tirkge Ogretim Seti ve istanbul

Yabancilar igin Tiirkce Ogretim Seti olarak segilmistir.

Diller igin Avrupa Ortak Oneriler Cergevesi (2013, s. 32)'nde dinleme becerisine ait yeterlik tanimlamalarina
bakildiginda Al ve B1 seviyelerinde seslendirmelerin yavas ve acgik olmasi gerektigine deginilmektedir. Bu

sebeple seslendirme hizlarina ait inceleme nesnesi A1, A2 ve B1 dizeyleri olarak belirlenmistir.
Verilerin Toplanmasi ve Goziimlenmesi

Seslendirme hizlarinin 6lglimu ile ilgili olarak en sik kullanilan yontem, toplam kelime sayisinin dakika cinsinden
konusma stresine boltinmesiyle hesaplanan dakika basina diisen kelime sayisidir (Huang and Graf, 2020, s.61).
Tirkgenin yabanci dil olarak 6gretiminde kullanilan ders kitaplarindaki dinleme metinlerinin seslendirilme
hizlarinin tespit edilmesi amaciyla Yedi iklim Tiirkce Ogretim Seti ve istanbul Yabancilar icin Tirkce Ogretim
Seti'nde yer alan A1, A2 ve B1 ders kitaplarindaki dinleme etkinlikleri dokiiman analizi yontemiyle incelenmis ve

inceleme sonucunda g¢ikan dakika basina diisen kelime sayisi ylizdelik ve sayisal deger bakimindan ifade edilmistir.

Dinleme etkinliklerinde dakika basina diisen kelime sayisinin tespitinde metne ait seslendirmelerin basladigi ve
bittigi stire esas alinmis olup etkinlige ait bilgilendirmelerin yer aldigi kisimlar dikkate alinmamustir. Ayrica cimle
kullanimlarinin olmadigl veya duraklamalarin sikga yer aldigi dinleme etkinlikleri inceleme kapsamina dabhil

edilmemistir. Arastirma igerisinde incelemeye alinmamis etkinlikler sunlardir:

Yedi iklim Tiirkge Ogretim Seti Al seviyesi: “Alfabe 6greniyorum”, “Milletler”, “Giile Giile Sana”, “Sayilar”, “Uzun

» o u

ince Bir Yoldayim”, “Filiz ve Mehmet’in Ozellikleri”, “Bugiin Bayram”
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Yedi iklim Tiirkce Ogretim Seti A2 seviyesi: “Nane Limon Kabugu”, “Senden Bagka”
Yedi iklim Tiirkge Ogretim Seti B1 seviyesi: “Yalan Diinya”, “Riiyalarda Bulusuruz”

Gazi Yabancilar igin Tiirkce Ogretim Seti Al seviyesi: “Yeni Kelimeler”
BULGULAR

Tiirkgenin Yabanci Dil Olarak Ogretiminde Kullanilan Ders Kitaplarindaki Dinleme Etkinliklerine Ait Sayisal
Veriler
Bu bolimde YiTOS ve GAZI A1, A2, B1 ders kitaplarinda yer alan dinleme etkinliklerinin tamami seviyelere gére

sayisal olarak tablo ve grafiklerle g&sterilmistir.

YiTOS ve GAZi Dinleme Etkinlerinin Seviyelere Gére Sayisal Dagilimi

Tablol. Dinleme Metinlerine Ait Sayisal Veriler

Al
1.Unite  2.Unite  3.Unite  4.Unite  5.Unite  6.Unite  7.Unite  8.Unite  Toplam
YiTOS 9 3 3 4 3 4 3 4 33
GAZ 3 4 3 4 4 4 22
A2
1.Unite  2.Unite  3.Unite  4.Unite 5.Unite 6.Unite  7.Unite  8.Unite  Toplam
YiTOS 4 5 3 4 3 4 3 4 30
GAZI 4 4 4 4 4 20
B1
1.Unite  2.Unite  3.Unite  4.Unite  5.Unite  6.Unite  7.Unite  8.Unite  Toplam
YiTOS 3 5 3 3 3 4 3 3 27
GAZi 4 4 4 4 4 20

YITOS A1, A2 ve B1 ders kitaplarinda sekizer {inite yer alirken Gazi ders kitaplarinda A1 seviyesinde alti iinite, A2

ve B1 seviyesinde beser (inite yer almaktadir.

YiTOS A1 ders kitabinda 33, A2 ders kitabinda 30 ve B1 ders kitabinda 27 olmak {izere toplamda 90 dinleme
etkinligi yer almaktadir. YiTOS A1 seviyesinde inite basina ortalama 4,1; A2 seviyesinde 3,7; B1 seviyesinde 3,3
dinleme etkinligi yer almaktadir. Al seviyesinde bir linitede yer alan dinleme etkinligi en fazla 9 dinleme etkinligi
ile birinci Gnitede, en az 3 dinleme etkinligi ile ikinci, Gglnct, besinci ve yedinci Gnitelerdedir. A2 seviyesinde bir
Unitede yer alan dinleme etkinligi en fazla 5 dinleme etkinligi ile ikinci Gnitede, en az 3 dinleme etkinligi ile Gglincd,
besinci ve yedinci Unitelerdedir. B1 seviyesinde bir (initede yer alan dinleme etkinligi en fazla 5 dinleme etkinligi

ile ikinci Unitede, en az 3 dinleme etkinligi ile birinci, Gglincl, dordiincl besinci, yedinci ve sekizinci Unitelerdedir.

Gazi ders kitaplarinda yer alan dinleme etkinlikleri YiTOS ders kitaplarinda oldugu gibi seviyelere ve Unitelere
gore pek farkllik géostermemektedir. Gazi Al ders kitabinda 22, A2 ve B1 ders kitaplarinda 20’ser olmak lizere
toplamda 62 dinleme etkinligi yer almaktadir. Gazi Al ders kitabinda birinci ve Gglinci Unitede 3’er diger
Unitelerde 4’er dinleme etkinligi yer almaktadir. A2 ve B1 ders kitaplarinda her Unitede 4’er dinleme etkinligi

bulunmaktadir.
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YiTOS ve GAZi Dinleme Etkinlerinin Seviyelere Gére Sayisal Bakimdan Karsilastiriimasi

YiTOS ve GAZIi A1, A2, B1 ders kitaplarindaki dinleme etkinliklerinin seviyelere gére
sayisal dagimi

mYITOS mGAZI
90
62

Al A2 Bl TOPLAM

Sekil 1. YiTOS ve GAZI A1, A2, B1 Ders Kitaplarindaki Dinleme Etkinliklerinin Seviyelere Gére Sayisal Dagimi

YiTOS A1, A2 ve B1 ders kitaplarinda yer alan dinleme etkinliklerinin sayisi Gazi ders kitaplarindaki dinleme
etkinliklerinin sayisindan tiim seviyelerde daha fazladir. YiTOS ders kitaplarindaki dinleme etkinliklerinin sayisi
Gazi ders kitaplarindaki dinleme etkinliklerinin sayisindan Al ders kitabinda %33, A2 ders kitabinda %50, B1 ders
kitabinda %35 daha fazladir. YITOS A1, A2 ve B1 ders kitaplarindaki toplam dinleme etkinligi sayisi Gazi A1, A2 ve

B1 ders kitaplarindaki toplam dinleme etkinligi sayisindan %45 daha fazladir.

Tiirkgenin Yabanci Dil Olarak Ogretiminde Kullanilan Ders Kitaplarindaki Dinleme Etkinliklerinin Seslendirilme
Hizlarina Ait Veriler

Bu béliimde YiTOS ve GAZI ders kitaplarindaki dinleme etkinliklerinden seslendirilme hizlari baglaminda inceleme
kapsamina alinanlari dakika basina diisen kelime sayisi esas alinarak linite ve seviye ortalamalari belirtilerek tablo

ve grafiklerde gosterilmistir.

Tiirkgenin Yabanci Dil Olarak Ogretiminde Kullanilan Ders Kitaplarindaki Dinleme Metinlerinin Seviyelere Gére
Seslendirilme Hizlari

Tablo 2. Dinleme Metinlerinde Dakika Bagina Dlisen Kelime Sayisina Ait Veriler

Al
1.Unite  2.Unite  3.Unite  4.Unite 5.Unite  6.Unite  7.Unite 8. Unite  Ortalama
YiTOS 71 67 73 71 80 88 64 80 74
GAZi 77 92 102 102 119 108 100
A2
1.Unite  2.Unite  3.Unite  4.Unite 5.Unite  6.Unite  7.Unite  8.Unite  Ortalama
YiTOS 87 89 72 75 89 81 74 86 82
GAZI 122 125 127 125 123 124
B1
1.Unite  2.Unite  3.Unite  4.Unite  5.Unite  6.Unite  7.Unite 8. Unite  Ortalama
YiTOS 94 100 95 105 106 83 84 87 94
GAZi 111 123 112 127 117 118
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YITOS A1 ders kitabinda dakika basina ortalama 74 kelimenin, A2 ders kitabinda 82 kelimenin ve B1 ders kitabinda
94 kelimenin seslendirildigi tespit edilmistir. YiTOS ders kitaplarinda seviye ilerledikce seslendirilme hizlarinin
arttig1 gorilmektedir. Dakika basina diisen ortalama kelime sayisinin A2 seviyesinde Al seviyesine gore %10, B1

seviyesinde A2 seviyesine gore %17 oraninda arttig1 gorilmektedir.

Gazi Al ders kitabinda dakika basina ortalama 100 kelimenin, A2 ders kitabinda 124 kelimenin ve B1 ders
kitabinda 118 kelimenin seslendirildigi tespit edilmistir. GAZI Al ders kitabindan A2 ders kitabina gegiste
seslendirilme hizinin arttigi gorilirken A2 seviyesinden B1 seviyesine gegiste seslendirilme hizinin azaldigi
gorulmektedir. Dakika basina diisen ortalama kelime sayisinin A2 seviyesinde Al seviyesine gore %24 arttig

gorilurken B1 seviyesinde A2 seviyesine gore %20 oraninda azaldig gérilmektedir.

Tiirkcenin Yabanci Dil Olarak Ogretiminde Kullanilan Ders Kitaplarindaki Dinleme Metinlerinin Unitelere Gére

Seslendirilme Hizlari

YiTOS dinleme etkinliklerinde (initelere gére dakika basina diisen ortalama kelime
saylsl

® 1.Unite ®2.Unite ®m3.Unite ™4 Unite ®5.Unite ™ 6.Unite 7 Unite 8. Unite

105106
89 94 100 g5
go & 83 84 87

Al A2 Bl

Sekil 2. YITOS Dinleme Etkinliklerinde Unitelere Goére Dakika Basina Diisen Ortalama Kelime Sayisi

YITOS A1 kitabinda dinleme etkinliklerinde dakika basina ortalama 74 kelime yer almaktadir. Al seviyesinde
Unitelere gore dakika basina diisen ortalama kelime sayisi incelendiginde dakika basina diisen ortalama kelime
sayisinin en az 64 kelime ile yedinci tinitede, en fazla 88 kelime ile altinci {initede yer aldigi gériilmektedir. YITOS
A2 kitabinda dinleme etkinliklerinde dakika basina ortalama 81 kelime yer almaktadir. A2 seviyesinde lnitelere
gore dakika basina disen ortalama kelime sayisi incelendiginde dakika basina diisen ortalama kelime sayisinin en
az 72 kelime ile {i¢lincii Uinitede, en fazla 89 kelime ile ikinci ve besinci Uinitelerde yer aldig1 gériilmektedir. YITOS
B1 kitabinda dinleme etkinliklerinde dakika basina ortalama 95 kelime yer almaktadir. B1 seviyesinde linitelere
gore dakika basina diisen ortalama kelime sayisi incelendiginde dakika basina diisen ortalama kelime sayisinin en

az 83 kelime ile altinci Gnitede, en fazla 106 kelime ile besinci initede yer aldigi gorilmektedir.
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GAZi dinleme etkinliklerinde initelere gére dakika basina diisen ortalama kelime
sayisl

m 1.Unite m2.Unite ™3.Unite m4.Unite m5.Unite ™ 6.Unite

122 125 127 125 123 123 127
119 111 o 112 g 117

102 102

Al A2 Bl

Sekil 3. GAZi Dinleme Etkinliklerinde Unitelere Gére Dakika Basina Diisen Ortalama Kelime Sayisi

GAZi A1l kitabinda dinleme etkinliklerinde dakika basina ortalama 100 kelime yer almaktadir. Al seviyesinde
Unitelere gore dakika basina diisen ortalama kelime sayisi incelendiginde dakika basina diisen ortalama kelime
sayisinin en az 77 kelime ile birinci tinitede, en fazla 119 kelime ile besinci tinitede yer aldigi gériilmektedir. GAZI
A2 kitabinda dinleme etkinliklerinde dakika basina ortalama 124 kelime yer almaktadir. A2 seviyesinde Unitelere
gore dakika basina diisen ortalama kelime sayisi incelendiginde dakika basina diisen ortalama kelime sayisinin en
az 122 kelime ile birinci Ginitede, en fazla 127 kelime ile {g¢iincii Ginitede yer aldigi gériilmektedir. GAZI B1
kitabinda dinleme etkinliklerinde dakika basina ortalama 118 kelime yer almaktadir. B1 seviyesinde linitelere
gore dakika basina disen ortalama kelime sayisi incelendiginde dakika basina diisen ortalama kelime sayisinin en

az 111 kelime ile birinci Gnitede, en fazla 127 kelime ile besinci tinitede yer aldig1 gérilmektedir.

YiTOS ve Gazi Ders Kitaplarinda Ayni Seviye icerisinde Yer Alan En Yavas ve En Hizli Seslendirmelerin

Karsilastiriimasi

Seviyelere gore YITOS ders kitaplarinda yer alan en hizli ve en yavas seslendirmeye
sahip dinleme etkinliklerinde dakika basina diisen kelime sayisi

®En Yavas ®En Hizli

125 128
98

46

Al Bl

Sekil 4. Seviyelere Gére YITOS Ders Kitaplarinda Yer Alan En Hizli ve En Yavas Seslendirmeye Sahip Dinleme
Etkinliklerinde Dakika Basina Diisen Kelime Sayisi
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YITOS A1 ders kitabinda dakika basina diisen 46 kelime ile “Kisisel Bilgilerim” adli metin en yavas seslendirmeye
sahip etkinlik, dakika basina diisen 98 kelime ile “Buglin Hava Nasil?” adli metin en hizli seslendirmeye sahip

etkinliktir.

YITOS A2 ders kitabinda dakika basina diisen 50 kelime ile “Ni¢in?” adli metin en yavas seslendirmeye sahip

etkinlik, dakika basina dusen 125 kelime ile “Hastanede” adli metin en hizli seslendirmeye sahip etkinliktir.

YiTOS B1 ders kitabinda dakika basina diisen 69 kelime ile “Film Diinyasi” adli metin en yavas seslendirmeye sahip

etkinlik, dakika basina diisen 128 kelime ile “Emlakgida” adli metin en hizli seslendirmeye sahip etkinliktir.

Seviyelere gére GAZI ders kitaplarinda yer alan en hizli ve en yavas seslendirmeye
sahip dinleme etkinliklerinde dakika basina diisen kelime sayisi

®En Yavas ®En Hizli

157
142

Sekil 5. Seviyelere Gére GAZI Ders Kitaplarinda Yer Alan En Hizli ve En Yavas Seslendirmeye Sahip Dinleme

Etkinliklerinde Dakika Basina Diisen Kelime Sayisi

GAZi Al ders kitabinda dakika basina diisen 60 kelime ile “Fiziksel Ozellikler” adli metin en yavas seslendirmeye

sahip etkinlik, dakika basina diisen 125 kelime ile “Genglik Paki” adli metin en hizli seslendirmeye sahip etkinliktir.

GAZi A2 ders kitabinda dakika basina diisen 103 kelime ile “Yanlis Adres” adli metin en yavas seslendirmeye sahip

etkinlik, dakika basina diisen 142 kelime ile “Dalis Kulib(” adl metin en hizli seslendirmeye sahip etkinliktir.

GAZi B1 ders kitabinda dakika basina diisen 99 kelime ile “Psikolojide Renklerin Etkisi” ve “Adam Olacak Cocuklar”
adli metin en yavas seslendirmeye sahip etkinlik, dakika basina disen 157 kelime ile “Bilgisayar Alirken” adl

metin en hizli seslendirmeye sahip etkinliktir.
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YiTOS ve Gazi Dinleme Etkinlerinin Seslendirilme Hizlari Bakimindan Seviyelere Gére Karsilastiriimasi

YITOS ve Gazi ders kitaplarinda seviyelere gére dakika basina diisen ortalama
kelime sayisi

mYITOS mGAZI

124 118 4

100
74

Al Ortalama

Sekil 6. YiTOS ve Gazi Ders Kitaplarinda Seviyelere Gére Dakika Basina Diisen Ortalama Kelime Sayisi

YiTOS A1 ders kitabinda yer alan dinleme etkinliklerinde dakika basina diisen ortalama kelime sayisi 74’ken
GAZi A1l ders kitabinda 100’diir. Gazi Al ders kitabinda yer alan dinleme etkinliklerinde dakika basina diisen
ortalama kelime sayisi YITOS A1 ders kitabindan %35 daha fazladr.

YiTOS A2 ders kitabinda yer alan dinleme etkinliklerinde dakika basina diisen ortalama kelime sayisi 82’yken
GAZi A2 ders kitabinda 124’tiir. Gazi A2 ders kitabinda yer alan dinleme etkinliklerinde dakika basina diisen
ortalama kelime sayisi YITOS A2 ders kitabindan %51 daha fazladr.

YiTOS B1 ders kitabinda yer alan dinleme etkinliklerinde dakika basina diisen ortalama kelime sayisi 94’ken
GAZi B1 ders kitabinda 118’dir. Gazi B1 ders kitabinda yer alan dinleme etkinliklerinde dakika basina diisen
ortalama kelime sayisi YITOS B1 ders kitabindan %26 daha fazladir.

YITOS A1, A2 ve B1 ders kitaplari birlikte ele alindiginda dinleme etkinliklerinde dakika basina diisen ortalama
kelime sayisi 83’tiir. GAZI A1, A2 ve B1 ders kitaplari birlikte ele alindiginda dinleme etkinliklerinde dakika
basina diisen ortalama kelime sayisi 114. Gazi A1, A2, B1 ders kitaplarinda yer alan dinleme etkinliklerinde

dakika basina diisen ortalama kelime sayisi YiTOS A1, A2, B1 ders kitaplarindan %37 daha fazladr.

TARTISMA ve SONUC

Diller igin Avrupa Ortak Oneriler Cercevesi (2013, s. 32)'nde yabanci dil 6grenicilerinin dinledikleri metinleri
anlamlandirabilmeleri icin seslendirmelerin B1 seviyesi de dahil olmak lizere yavas ve acik bir sekilde olmasi
gerektigi belirtilmektedir. Olagan iletisim siirecinde kaynak ve alici arasindaki etkilesimde kaynagin beden dili,
anlatilmak istenenlerin daha iyi anlasilabilmesine yardimci olurken yabanci dil 6gretim setlerinde kullanilan

dinleme metinlerinde genellikle gorsel davranislara yer verilmemektedir. YITOS ve GAZi Tiirkce 6gretim
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setlerinde dinlemeler, herhangi bir izleme unsuru icermemektedir. Bu da dinleyicilerin anlatilmak istenenleri
sadece ses vyolu ile anlamasina imkan tanimaktadir. Dinleme metinlerinin dinleyiciler tarafindan
anlasilabilmesinin saglanmasi i¢in dinleme etkinliklerinde anlasilabilir girdilerin ise kosulmasi gerekir. Bu amacla
dinleme metinlerinin seslendiriimesinde seviyeye uygun kelime - gramer kullanimina, seviyeye uygun

seslendirme hizina ve dogru telaffuz kullanimina 6zen gosterilmesi 6nem arz etmektedir.

Sefer ve Benzer (2020) tarafindan yapilan gcalismada 6gretim elemanlari, Tirkgenin yabanci dil olarak 6gretiminde
dinledigini anlama problemleri arasinda metin hizinin en énemli sorun oldugunu belirtmistir. Ogrenciler ise
dinledigini anlamada hizli konugsma ile birlikte konusmanin yeterince anlasilir olmamasi, kelime bilgisi eksikligi,
bir kelimeye takilarak metnin geri kalanini dinlememe problemlerinin de oldugunu belirtmistir. Graham (2006)
tarafindan yapilan ¢alismada yabanci dil 6grenicilerinin kendilerini dil 6grenme alanlarina gére dinlemede daha
basarisiz gordiikleri sonucuna ulagiimistir. Bu ¢alismada belirtilen ana zorluklarin seslendirmelerin hizli olmasi,
konusma akisindaki sdzciiklerin tek tek ortaya gikarilmasi ve sdzciiklerin anlamlandirilmasi oldugu belirtilmistir.
Chen (2013) galismasinda yabanci dilde dinleme problemi olarak anlami bilinmeyen kelimelerden sonraki en
onemli sorunun hizli konusma oldugunu ortaya koymustur. Flowerdew ve Miller (1992) tarafindan yapilan
¢alismada 6grencilerin derslerde yasadiklari Gi¢ ana problem tespit edilmistir. Bunlar: 1. Konusma hizi, 2. Yeni
terminoloji ve kavramlar, 3. Konsantre olmanin zorluklari ve fiziksel cevre ile ilgili problemlerdir. Kaldirim ve
Degec (2017) tarafindan yapilan arastirmada Tirkceyi yabanci dil olarak 6grenen 6grencilerin dinleme esnasinda
aksanli konusma, deyimler ve atasdzlerinin kullanilmasi, anlami bilinen soézcik varliginin yetersiz olmasi,
konusmacinin ses tonunun yetersiz olmasi ve konusmacinin hizli konugsmasindan kaynakli sorunlar yasandig
ortaya koyulmustur. iltar ve Diindar (2018) tarafindan istanbul Yabancilar icin Tirkce Ogretim Seti, Gazi
Yabancilar igin Tiirkge Seti ve Yedi iklim Tirkce Ogretim Seti hakkinda 6grenci ve dgretim elemanlarinin
gorislerinin degerlendirildigi calismada dinleme becerisinin kazandirilmasiyla ilgili istanbul Yabancilar icin Tiirkce
Ogretim Seti’ndeki ve Gazi Yabancilar igin Tiirkce Ogretim Seti’'ndeki dinleme metinlerinin 6grenciler ve 6gretim
elemanlar tarafindan hizh bulundugu ifade edilmistir. Tim (2016, s. 131); ders kitaplarindaki dinleme
metinlerinin siiresinin ve seslendirilme hizinin 6grenicinin yas, seviye ve gereksinimine uygun olmasi gerektigini
belirtmektedir. Ozaltun (2018, s. 103) tarafindan yapilan arastirmada dinleme metinlerinin seslendirilme hizinin
hem dinlenebilirlik hem de anlama Uzerinde olumsuz bir etki olusturdugu, seslendirilme hizi yiksek olan

metinlerin 6grencilerce zor olarak algilandigi ve iyi anlagiimadigl sonucuna ulagiimistir.

Tirkgenin yabanci dil olarak 6gretiminde kullanilan dinleme metinlerine ait seslendirme hizlarinin 6gretim
setlerine gore farkhliklarini ortaya koymayl amaclayan bu calismada Yedi iklim Tiirkce Ogretim Seti ve Gazi

Yabancilar igin Tiirkce Ogretim Seti A1, A2 ve B1 ders kitaplari inceleme kapsamina alinmistir.

Ders kitaplarinda yer alan dinleme etkinliklerinin sayisal dagilimi seviyelere gére incelendiginde YiTOS A1l ders
kitabinda 33, A2 ders kitabinda 30 ve B1 ders kitabinda 27 olmak (lizere toplamda 90 dinleme etkinliginin; Gazi
Al ders kitabinda 22, A2 ve B1 ders kitaplarinda 20’ser olmak lizere toplamda 62 dinleme etkinliginin bulundugu

sonucuna ulagilmaktadir.
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inceleme kapsamina alinmis olan YiTOS ders kitaplarindaki dinleme etkinliklerinin sayisi Gazi ders kitaplarindaki

dinleme etkinligi sayisindan %45 daha fazladir.

Dinleme etkinlikleri, seviyelere gére seslendirilme hizlari bakimindan incelendiginde YiITOS A1 ders kitabinda
dakika bagina ortalama 74 kelimenin, A2 ders kitabinda ortalama 82 kelimenin ve B1 ders kitabinda ortalama 94
kelimenin seslendirildigi tespit edilmistir. YITOS ders kitaplarinda seviye ilerledikce seslendirilme hizlarinin arttigi
gorilmektedir. Dakika basina disen ortalama kelime sayisinin A2 seviyesinde Al seviyesine gbére %10, Bl
seviyesinde A2 seviyesine gore %17 oraninda arttig1 tespit edilmistir. Gazi Al ders kitabinda dakika basina
ortalama 100 kelimenin, A2 ders kitabinda ortalama 124 kelimenin ve B1 ders kitabinda ortalama 118 kelimenin
seslendirildigi tespit edilmistir. GAZi Al ders kitabindan A2 ders kitabina gegiste seslendirilme hizinin arttig
gorilurken A2 seviyesinden B1 seviyesine geciste seslendirilme hizinin azaldigi gorilmektedir. Dakika basina
diisen ortalama kelime sayisinin A2 seviyesinde Al seviyesine gére %24 arttigi gorilirken B1 seviyesinde A2

seviyesine gore %20 oraninda azaldigi gorilmektedir.

Dinleme etkinlikleri Gnite esash olarak dakika basina disen ortalama kelime sayisi bakimindan incelendiginde
YITOS A1 ders kitabinda en hizli seslendirme oranina sahip iinite, en yavas seslendirme oranina sahip iiniteden
%38 daha fazla kelime icermektedir. YITOS A2 ders kitabinda en hizli seslendirme oranina sahip iinite, en yavas
seslendirme oranina sahip lniteden %24 daha fazla kelime icermektedir. YiITOS B1 ders kitabinda en hizli
seslendirme oranina sahip linite, en yavas seslendirme oranina sahip Uniteden %28 daha fazla kelime
icermektedir. GAZI Al ders kitabinda en hizli seslendirme oranina sahip iinite, en yavas seslendirme oranina sahip
Uiniteden %55 daha fazla kelime icermektedir. GAZI A2 ders kitabinda en hizli seslendirme oranina sahip inite,
en yavas seslendirme oranina sahip iiniteden %4 daha fazla kelime icermektedir. GAZi B1 ders kitabinda en hizl
seslendirme oranina sahip (inite, en yavas seslendirme oranina sahip Uniteden %14 daha fazla kelime
icermektedir. Seviyelere gore Uniteler arasi ortalama seslendirme hizlari arasindaki farkin Gazi A2 ve B1 ders

kitaplari haricinde %15’in tizerinde oldugu gorilmektedir.

Dinleme etkinlikleri ayni seviye igerisinde yer alan en hizli ve en yavas seslendirmelerin karsilastiriimasi
bakimindan incelendiginde YiTOS ders kitaplarinda seslendirmesi en hizl olan etkinlik, en yavas olan etkinlikten
dakika basina diigsen kelime sayisi bakimindan Al seviyesinde %113; A2 seviyesinde %150; B1 seviyesinde %86
daha fazla kelime icermektedir. GAZI ders kitaplarinda seslendirmesi en hizli olan etkinlik, en yavas olan
etkinlikten dakika basina diisen kelime sayisi bakimindan Al seviyesinde %108; A2 seviyesinde %38; Bl
seviyesinde %59 daha fazla kelime icermektedir. Seviyelere gére en hizli ve en yavas seslendirmeye sahip
etkinlikler arasindaki ortalama seslendirme hizlari arasindaki fark YiTOS A1, A2 ve GAZi Al ders kitaplarinda

%100’{in izerinde; YiTOS B1 ve Gazi A2, B1 ders kitaplarinda %100’{in altinda oldugu gériilmektedir.

Dinleme etkinleri seslendirme hizlari bakimindan 6gretim setleri agisindan karsilastirildiginda Gazi A1, A2 ve B1
ders kitaplarinin YiTOS ders kitaplarindan daha hizli seslendirilmeye sahip oldugu sonucuna ulasiimaktadir. Hatta

Gazi Al ders kitabindaki seslendirme hizinin YiTOS B1 ders kitabindaki seslendirme hizindan daha yiiksek oldugu
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goriilmektedir. YiTOS Al ders kitabinda yer alan dinleme etkinliklerinde dakika basina diisen ortalama kelime
sayisi 74’ken GAZi Al ders kitabinda 100’diir. YITOS A2 ders kitabinda yer alan dinleme etkinliklerinde dakika
basina diisen ortalama kelime sayisi 82’yken GAZi A2 ders kitabinda 124’tiir. YITOS B1 ders kitabinda yer alan
dinleme etkinliklerinde dakika bagina diisen ortalama kelime sayisi 94’ken GAZi B1 ders kitabinda 118’dir. YiTOS
Al, A2 ve B1 ders kitaplari birlikte ele alindiginda dinleme etkinliklerinde dakika bagina diisen ortalama kelime
sayisi 83’tiir. GAZI A1, A2 ve B1 ders kitaplari birlikte ele alindiginda dinleme etkinliklerinde dakika basina diisen

ortalama kelime sayisi 114.

Gazi Al ders kitabinda yer alan dinleme etkinliklerinde dakika basina diisen ortalama kelime sayisi YITOS A1 ders
kitabindan %35 daha fazladir. Gazi A2 ders kitabinda yer alan dinleme etkinliklerinde dakika basina disen
ortalama kelime sayisi YiTOS A2 ders kitabindan %51 daha fazladir. Gazi B1 ders kitabinda yer alan dinleme
etkinliklerinde dakika basina diisen ortalama kelime sayisi YiTOS B1 ders kitabindan %26 daha fazladir. Gazi A1,
A2, B1 ders kitaplarinda yer alan dinleme etkinliklerinde dakika basina diisen ortalama kelime sayisi YITOS A1,
A2, B1 ders kitaplarindan %37 daha fazladir.

ONERILER

» Turkgenin yabanci dil olarak 6gretiminde kullanilan dinleme metinlerinin seslendirilmesinde dakika
basina diisen ortalama kelime sayisi dikkate alinmalidir.

» Dinleme metinlerinin seslendiriimesinde 0Ogrenicilerin seviyesi g6z o6niinde bulundurulmali,
seslendirilme hizinin seviyenin altinda veya lizerinde olmamasina dikkat edilmelidir.

» Dinleme metinlerinin seslendirilme hizlari seviyelere gére sistematik bir artis géstermelidir.

» Turkgenin yabanci dil olarak 6gretiminde kullanilan dinleme metinlerinin seslendirilme hizlari Diller
icin Avrupa Ortak Oneriler Cergevesi (2013, s. 32)'nde belirtildigi (izere B1 seviyesi de dahil olmak
lizere yavas ve acik bir sekilde olmalidir.

» Turkgenin yabanci dil olarak 6gretiminde kullanilan 6gretim setlerindeki dinleme metinlerinin
seslendirilme hizlari arasindaki farkhlik en aza indirilmelidir.

» Turkgenin yabanci dil olarak 6gretiminde kullanilan dinleme metinlerinin seslendirilme hizlarinda
seviyelere gore dakika basina diisen ortalama kelime sayisinin kag olmasi gerektigi yoniinde nicel

¢alismalar yapilmalidir.

Etik Metni

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazar(lar)a aittir.”

Yazarin Katki Orani Beyani: Yazarin bu makaleye katkisi %100'dr.
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