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ABSTRACT

In this study, it is aimed to examine the process of technological change from the perspectives of
academicians who are specialists in teaching social studies, Social studies curricula, and teachers
of social studies. The study was planned as a case study in a qualitative design. The research sample
was formed using purposeful sampling techniques and consists of academicians (4), social studies
teachers (20) and social studies curriculums (4). From the research data, five themes were
identified focusing on time as 2005, 2005-2015, 2015-2017, 2017-2018, and 2018-2021. Within the
scope of the determined themes, social studies curricula and social studies teaching processes of
teachers and academicians were discussed. According to the study results, in the course of 2005,
the impact and scope of technological reflection in the curriculum was wider, and it was
determined that the implementation process relatively fell behind. Within the scope of the 2005-
2015 theme, it is noteworthy that during the transition period to 2015, the impact of technological
reflection in the social studies curriculum has narrowed, but there has been an improvement in
the frequency of the use of new technologies in the implementation process. When the theme of
2015-2017 is examined, an increase is observed in the number of learning areas and achievements
in which the technological emphasis is reflected, and it is concluded that the use of technology is
reflected in the application process at the same rate. When the 2017-2018 theme was examined,
it was identified that technological reflection has improved in terms of both teaching program and
implementation. In the 2018-2021 theme, there was no change in the curriculum dimension. On
the other hand, it was concluded that new technologies were more intensively utilized in the
lessons in the implementation process. Based on the findings of the research, it is suggested that
the social studies curriculum should be updated at shorter intervals and the technological
competencies of teachers should be kept up-to-date, due to the rapid change in educational
technologies.
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INTRODUCTION

Since the first centuries, technological devices have accompanied the process of facilitating people's lives and
have become an indispensable part of our daily life. As a matter of fact, technology that existed before science
and engineering in human history is also known as the practical aspect of science (Yérikogullar, 2013).
Technology which has been a part of human life, has been assigned different meanings. These meanings are; all
the information that humanity has and uses to make the environment in which he lives more beneficial to himself
(Eren,1983), the application and use of scientific knowledge, which is produced by applications based on scientific
principles in a particular field, in industry, commerce, medicine and other fields for the purpose of serving human
life (Ogiit, 2013), a rational discipline that humanity designed to be superior to the nature by using science

(Simon, 1983).

The concept of educational technology has emerged with the use of technology in education, which has become
a part of people's daily lives today. Basic aim of educational technology is to increase the efficiency and
persistency of learning (isman, 2002) it has an important role as a tool to solve the problems that emerge during
learning and teaching process. By increasing the permanence and quality of the learning process, educational
technology also serves the process of carrying learning to a higher level. In this sense the definition of
educational technology has been made in the following ways; all methods and techniques created to implement
the principles of teaching and design of all systems to equip learners all the features about education (Yalin,
2003; Dastan, 2006), efficient use of technological devices and material in the process of learning (Richey, 2008),
tools that aim to decrease the opportunity inequality in education in the world (Amiel & Reeves, 2008), any kind
of system, technique and help that is formed to improve the learning process (Alpar, Batdal & Avci, 2007). The
content of the educational technology is formed by the answer to the question “How am I going to teach?” and
this branch of technology has the following aims such as; to expand educational services, to make learning
processes more efficient, to individualize learning-teaching environments, to make educational institutions
practical, to ensure continuity in the curriculum and to increase the efficiency and effectiveness of education

staff (Ozdemir & Ozdemir, 2019).

From past to present educational technologies have been an indispensable part of learning and teaching process
and have been reflected to all curricula. In curricula “digital competency” under the heading of “competencies”
has become a skill that should be acquired in all subjects. Technological skills and competencies have been

underlined in social studies curriculum as well as in other curricula.

The most general aim of social studies teaching process is to raise the individual as a good citizen who is beneficial
to the society, country, and humanity (Yesiltas, 2015), considering the curriculum based on this process, the
effect of technological reflections is seen intensely. So much so that, one of the special aims of the curriculum is
stated as “the conscious use of information and communication technologies by understanding the development
process of science and technology and its effects on social life" (MoNE-Ministry of National Education, 2018: 8),

in the curriculum; highlighting the importance of skills such as digital literacy and media literacy. Moreover, it is
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observed that the "science, technology and society" learning area applied for all grade levels in the curriculum
and many achievements in the program emphasize technology use and competence. Almost in all phases of
social studies lesson which is composed of several disciplines such as sociology, history, geography, psychology,
philosophy using educational technologies is possible. Educational technologies that can be used in social studies
teaching from past to present are blackboard, chalk, textbook, supplementary books, worksheets, maps, atlases,
overhead projector, computer, projector, radio, television, VCD player, mp3 player, telephone, radio, telegraph
letter, stamp, document, photograph, poster and board. Recently, with the developments in computer and
internet, social media and web tools also can be used efficiently in teaching social studies. The rapid increase in
the use of technology in learning processes has also been reflected in the increase in the number of studies on
the use of new technologies in educational environments (Al-Said, 2015; Balasubramanian, Jaykumar & Fukey,
2014; Caballé, Xhafa & Barolli, 2010; Chen & Law, 2016; Chen & Chang, 2020; Damyanov & Tsankov, 2018; Hicks,
Lisanti & Van Hover, 2020; Lestari, Maksum & Kustandi, 2019; Manolev, Sullivan & Slee, 2019; Mason, 2018;
Rodriguez, Brown and Vickery, 2020; Santosa et all, 2020; Trespalacios & Lowenthal, 2019). However, since the
transition process from behavioural approach to constructivist education approach in 2005, it has been a matter
of curiosity that which educational technologies in which years are used by academicians and teachers, who are
practitioners of social studies teaching, in social studies teaching. Likewise, is the importance of technology seen
in the application processes as well as in the curriculum? This study is considered to make important
contributions by providing explanations to these questions. Although there are some studies in the literature
(Cakmak & Taskiran, 2017; Coban & ileri, 2013; Yaman, 2019; Yesiltas & Kaymakgi, 2004), there is no study, in
the historical process, examining which technology was used during implementation phase of social studies
teaching by the participants. Therefore, it is thought that the findings of this study, which will be discussed from
the perspective of the participants, will shed light on how the technological reflections are reflected in the

curricula and implementation processes in the process from 2005 to the present.

The Aim of the Study

The aim of this study is stated as examining technological change process that has been going on in teaching
social studies since 2005 from the perspectives of teachers and academicians and scrutinize curriculum

dimension. In accordance with the stated aim, following questions are tried to be answered.

What are the ideas of academics and teachers about the technological reflections in their social studies

teaching classes in 20057

e What are the ideas of academics and teachers about the technological reflections in their social studies
teaching classes between 2005-20157?

e  What are the ideas of academics and teachers about the technological reflections in their social studies
teaching classes between 2015-20177

e  What are the ideas of academics and teachers about the technological reflections in their social studies

teaching classes between 2017-2018?
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e  What are the ideas of academics and teachers about the technological reflections in their social studies
teaching classes between 2018-20217
e How have the technological reflections in the Social Studies Curriculum been handled since 2005 within

the framework of the relevant ideas?

METHOD
Model of the research

The study was planned as a case study in a qualitative design. Case studies are one of the qualitative research
methods in which a researcher presents one or more situation in detail (Christensen, Johnson & Turner, 2014).
Case studies are defined as detailed description and analysis of one or more cases. In the literature, it is seen
that there are some classifications of case studies (Merriam, 2001; Stake, 2003; Yin, 2003). In this study,
embedded case study which is a case study containing more than one sub-unit of analysis was utilized. In
embedded case study design, it is important to pay attention to more than one sub-unit (Yildirim and Simsek,
2013). In this study, as reflections of technological changes on social studies teaching from the perspectives of
participants was examined by interviewing teachers and examining Social Studies Curriculum, it has been
classified within the framework of a case study. As how the technological changes have been dealt with in social
studies curricula since 2005 and it has been tried to be examined within the framework of the views of
academicians and teachers who give social studies teaching courses at universities, it has been determined as an

embedded case design.

Study Group

Teachers and academicians compose the study group. Four academicians in the study group are expert in
teaching social studies and have been working at various universities since 2005 and conducting their courses.
The other participant group consists of 20 teachers. Teachers are graduates of social studies teaching
departments and have been teaching since 2005. Special attention was paid to ensure that the participants were
experts in their fields and had at least 15 years of experience in order to convey technological reflections in the

courses they have been conducting since 2005.

While selecting sample of the study purposeful sampling method is used. In purposeful sampling in qualitative
study, forming a study group that would serve the correct understanding of the problem in consistent with the
aim of the study is intended. It is based on accessing situations, cases, people, and documents that are thought
to be a rich source of information (Gliner, Morgan, & Leech, 2015: 125). In this context, the aims of forming the

study group are as follows:

e Academicians who train prospective teachers at universities and are among the practitioners of the

program in examining the technological reflections on social studies teaching,
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e Teachers raising students at school, which is another practice point. 2005 is taken as criteria about the

study group because structural education was adopted in 2005.

Data Collection Instruments

Data collection instruments used in the study are given below. A semi-structured interview forms used to find
out the ideas of academicians and teachers concerning the reflections of technological change on social studies
teaching. A semi-structured interview form is preferred in order to create a defined subject boundary with the
questions structured in the interviews and to convey the views of the interviewee in detail (Blyikoztirk, et all,
2014). A question pool was created for the questions in the interview form. The questions were sent to an expert
in the field of social studies teaching. Based on the feedback from the expert the questions were revised. In terms
of language and intelligibility of the questions, an expert was also consulted in the field of Turkish language
teaching. The interview questions prepared for the academicians were sent to their e-mail addresses after they
stated that they were willing to participate in the study, and then data were collected. Data from teachers were

collected using google-form.

Data collection instrument for another participants namely the curriculum dimension is Social Studies Curricula.
In this sense, 2005-2015, 2017-2018 Social Studies Curricula were used to collect data about the reflections of
technological change in the curricula. Social Studies Curricula were accessed through the webpage of Ministry of
National Education (MoNE). Necessary permissions were obtained for the research (the date of the evaluation
decision of Karamanoglu Mehmet Bey University, Scientific Research and Publication Ethics Committee

=06.10.2021, the number of the ethics evaluation document=2021/35608).

Data Analysis

The basic idea of data analysis in case studies is that each case should be analysed separately and in detail. This
situation requires analysing like a system that is formed from pieces. At the same time, it also includes combining
throughout the whole analysis process. The question or questions of the researcher must be related with the
case. In the reporting of the study, the report of the study should reflect the insider's view of the situation from
the outsider's objective point of view and should provide a deep understanding of each situation. It should create

rich and wholistic description that covers each part (Christensen, Johnson & Turner, 2014).

In the analysis of the data related to the case study in the research; academicians and teachers’ ideas, 2005,
2015, 2017, 2018 Social Studies Curricula were organized. Data gathered from above mentioned resources were
read and evaluated again and again to make a better analysis. Content analysis was utilized for the data gathered
from interviews with academicians and teachers, ideas were analysed using MAXQDA software. As mentioned
by Yildirim & Simsek (2013), in content analysis data is analysed in more detail and deep and concepts and themes
that is not noticed in descriptive analysis are tried to be discovered. In this study, during content analysis

vocabulary and sentences gathered from teachers and academicians’ ideas were organized the relation among
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them were interpreted and categories were formed by structuring. Opinions that were obtained during analysis

were tried to be made more understandable.

The themes related to technology in the 2005, 2015, 2017, 2018 Social Studies Curricula were identified, and the
frequency values of the acquisitions related to these themes were calculated. In this context, descriptive analysis
technique is utilized in the curricula part of the study. During descriptive analysis as Yildirim and Simsek (2013)
have mentioned data is summarized according to themes and then interpreted. During this process the aim is to
organize and summarize the data and present it by interpreting. In this study, the themes about technology in
Social Studies Curricula were identified and achievements about these themes were determined. Related themes
and achievements’ frequency values were calculated. In order to increase the reliability of the study co-observer
method is used. The reliability formula determined by Miles and Huberman (1994) was used to determine the
consensus among researchers. The consistency of the coding of the observer and co-observer on the themes was

found to be 90%.

FINDINGS

In findings part of the study, gathered data is analysed and presented. Within the framework of the data, the
ideas of academicians, teachers and the data obtained from the Social Studies Curricula were evaluated and

interpreted.

In terms of curriculum, it is seen that constructivist approach was included in education programs in 2005. In the
structure of other curricula behaviourist approach was adopted but in 2005 this was changed with following a
constructivist framework and improved. It was aimed to adopt the innovations and changes of the age by
constructivist paradigm (MEB, 2005). As in many other curricula Social Studies Curriculum was shaped within the
framework of that understanding and various themes and achievements about technology were included.

Frequency values of the themes and achievements were presented in Table 1.

Table 1. Themes and Achievements About Technology Included in 2005 Social Studies Curriculum

THEMES f
2005
Science, Technology and Society (Acquisition: 1, 2,3, 4,5,6,1,2,4,5,2,1) 12
Global Connections (Acquisition: 3) 1
Production Delivery and Consumption (Acquisition: 3) 1

As can be seen from Table 1, there were three themes and fourteen achievements in 2005 Social Studies
Curriculum. Distribution of achievements was in the following way, “Science, Technology and Society” (12
achievement), “Global Connections” (1 achievement), and “Production, Delivery and Consumption” (1

achievement.).

Technological Reflections on Social Studies Lessons in 2005

Teachers’ technological reflections towards social studies lessons given by teachers are presented in Figure 1.
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Figure 1. Technological Reflection in the Lessons in 2005

As it can be seen from the Figure 1 teachers have reported that they used “Blackboard/chalk” and “textbook”
the most while teaching social studies lesson in 2005 in terms of technological reflection dimension. Other
technological elements that teachers used in social studies lessons are “Atlas/Map, Overhead Projector,
Projection, Computer, Poster, Test, Science and Technology Journal, Observation and Colourful Papers”. In the
light of the findings, it is seen that teachers followed a traditional way while teaching social studies lesson in
2005. Blackboard/ chalk and textbook were among the most highlighted technological elements by teachers. In
addition, teachers also stated that they try to use other technologically developing and changing tools in their
lessons. In concurrent with the expressed ideas, overhead projector, computer, and projection elements are

supporting the ideas of teachers.

While one teacher expressed his/her idea as “There were not as many new technological devices as there are
now. | was using blackboard, textbook, chalk, map” (Teacher no:3), Another teacher reported that “There were
not anything else except blackboard, chalk and textbook.” (Teacher No:9) In accordance with the expressed ideas,
teachers have highlighted blackboard, chalk, textbook, atlas, and map as the technological reflection in their

social studies lessons.

In addition to the teachers, academicians who are among the participants also shared ideas that are similar to
ideas of teachers. One academician stated that “In 2005 as | was research assistant | did not have a lesson of my
own, however during the lessons that we attend with our lecturers we were using different technological devices.
In these lessons generally power point presentations were done using computers and projections. Occasionally
we were using overhead projector as well. Moreover, lessons were summarized, important points were
highlighted, concept maps and cause-effect diagrams etc. drawings were done using colourful markers on

whiteboards.”(Form No:1). Another academician reported that “In the classrooms both whiteboard and
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blackboard markers were used. Moreover, not in all classes but in some of them, there were projectors. Students
were mostly benefited from textbooks and photocopies. Moreover, there was overhead projector” (Form No:4).
In the above-mentioned ideas, academicians stated that in 2005 they used devices like computer, overhead

projector and boards.

Technological Reflections on Social Studies Lesson between 2005-2015

When the curriculum dimension is examined frequency of the themes and achievements about technology

included in Social Studies Curricula between 2005-2015 were presented in Table 2.

Table 2. Themes and Achievements About Technology Included in Social Studies Curricula Between 2005-2015

THEMES f
2005

Science, Technology and Society (Acquisition: 1, 2, 3,4,5,6,1,2,4,5,2,1) 12

Global Connections (Acquisition: 3) 1

Production Delivery and Consumption (Acquisition: 3) 1
2015

Science, Technology and Society (Acquisition: 4.7.1, 4.7.2. ; 4.7.3. ; 4.7.4. ; 9

5.71.;57.2.;57.3.;574;6.7.3.)
Individual and Society (Acquisition: 7.1.3.; 7.1.4) 2

As it is shown in Table 2 when the themes in Social Studies Curricula between 2005-2015, in 2005 curriculum
there were three themes and, in these themes, there were fourteen achievements. In 2015 curriculum under
two themes there were eleven achievements. In both curricula the theme that has the most achievements are
“Science, Technology and Society”. Teachers’ technological reflections towards social studies lessons given by

teachers between 2005- 2015 are presented in Figure 2.
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Figure 2. Technological Reflections Between 2005-2015
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As can be seen from Figure 2 teachers mostly used “Projection” and “Smart board” while teaching social studies
lesson between 2005-2015. Moreover, they reported that they also used “Computer”, “Textbook”, Blackboard”
and “Internet” less frequently in their lessons. In the light of the gathered data, it can be asserted that the
teachers attributed importance to the technological tools and tried to use them in their social studies lessons
between 2005-2015. In 2005 teachers reported that they mostly used blackboard and textbook, thaw was
changed between 2005-2015 and they were replaced by projection and smart boards. It is evaluated that
teachers tried to adopt to the changing and developing conditions and put an effort to use these devices in their

classroom.

One of the teachers who expressed his opinion said, “There have been very good developments for our students.
First, we started using the projector via the computer by blacking out the classrooms. The projection was
attracting the attention of students so beautifully that we were saving slides into the flash drives and watching
them with the help of the computer in the lessons. We watched the movies that were related to our lessons via
projection too. For example, the movie “120”. We started to recommend websites related to our lessons to my
students. As time passed, social studies lessons started to be enriched in terms of materials.” (Teacher No:1).
Another teacher reported his/ her ideas as “I was using overhead projector-acetate and projection between 2005
and 2015.” (Teacher no: 15) Between 2005-2015, teachers have highlighted elements such as overhead
projector, acetate, projection, movies, and websites as technology reflections in their social studies classes, in

accordance with their expressed ideas.

In addition to the teachers, academicians who are also one of the participants have reported their ideas
concerning technological reflection on courses they conducted. One of the academicians explained that “/
conducted all my lessons with power point presentations | prepared and also used documentary etc. and used
films and videos with content. In teaching lessons within the context of microteaching method prospective
teachers were made watch sample lesson videos and we evaluated them. In educational technologies and
material design lessons | made students make visual presentations with the content of preparing a presentation,
CV. Since 2005 in educational technology and material design courses frequently printed three dimensional
designs were more dominantly used. Within the scope of Special Teaching Methods course verbal history videos
were recoded and explained in the classroom by the students. As the years passed projection device was installed
all classes. Overhead projectors were taken to the storerooms in 2010. (Form No: 4). Another academician shared
his idea in the following way “In the courses | have given between 2005-2015 as | used projection, computer,
board, camera, and textbooks” (Form No: 2). When the ideas of the academicians were examined, it is seen that
they have expresses ideas supporting teachers’ ideas. Academicians also stated that during the process in the
courses they conducted they have reflected the elements of technological dimension to the content of the course
and while teaching the course. Also, in the ideas that were reported it was highlighted that changing and

developing conditions were tried to be reflected to the course and teaching process was tried to be enriched.
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Technological Reflections on Social Studies Lesson between 2015-2017

When the curriculum dimension which is one of the participants of technological reflections is examined
frequency of the themes and achievements about technology included in Social Studies Curricula between 2015-

2017 are presented in Table 3.

Table 3. Themes and Achievements About Technology Included in Social Studies Curricula Between 2015-2017

THEMES f

2015
Science, Technology and Society (Acquisition: 4.7.1.;4.7.2.;4.7.3.;4.7.4.; 9

5.71.;572.;573.;574;,6.7.3)

Individual and Society (Acquisition: 7.1.3.; 7.1.4.) 2

2017
Science, Technology and Society (Acquisition: SS.4.4.1. ; SS5.4.4.2.;S5.4.4.3. ; 8

SS.4.4.4.;5S.4.4.5.;55.5.4.1. ; SS.5.4.3. ; $5.6.4.2.)
Global Connections (Acquisition: S5.5.7.2.) 1
Individual and Society (Acquisition: $S.7.1.3. ; SS.7.1.4.)

Production Delivery and Consumption (Acquisition: SS.7.5.2. ; SS.7.5.6.) 2

As it is presented in Table 3, when the themes that are included in Social Studies Curricula between 2015-2017
examined it is seen that in 2015 curriculum there are two themes and eleven achievements in terms of
technology dimension. In 2017 curriculum, there is an increase in the number of themes and under four themes
there are thirteen achievements in terms of technology dimension. In both curricula “Science, Technology and
Society”. theme has the most achievements. Teachers’ technological reflections towards social studies lessons

given by teachers between 2015-2017 are presented in Figure 3.
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Figure 3. Technological Reflections Between 2015-2017

As it is presented in Figure 3 between the years of 2015-2017, while teachers are conducting social studies

lessons, technologically they used “Smart board”, “Projection” the most, then comes “Computer”, “Internet”,
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“Textbook” and “Blackboard”. When the ideas of teachers are considered, it can be interpreted as those teachers
try to follow a way in accordance with the requirements of the time and conditions they are in while conducting
the social studies lessons, and they tried to reflect the changes in their lessons by keeping up with them.
Especially, using smart boards, internet, computer, and projection devices can be interpreted as their effort to
reflect the technological changes into their lessons, at the same time blackboard and textbooks were continued

to be used.

Between 2015-2017 about the the technological reflection in social studies classes one of the teachers said that
“In the lessons | have used smart board, PowerPoint slides, auxiliary resources and eba.” (Teacher no:2) Another
teacher told “Smart boards and internet entered into our classrooms. We have conducted activities solved tests
and watched documentaries concerning some trainings via websites” (Teacher no:4). It has been seen that
teachers technologically reflected smart board, internet, power point presentations and documentaries into

their lessons according to the views they have reported.

Academicians also had similar ideas to the teachers. One of the academicians expressed his ideas about the
courses that taught between 2015-2017 in the following way; “After smart boards were bought for our faculty
after 2015, in our courses we started to use these smart boards both to make students watch the power point
presentations and for the videos and visual aids we used from the internet.” (Form No:3). Another academician
reported that “I can say that | generally used smart board between 2015-2017. | have been using different
application in the process of presentation and lecturing. In this context, | can say | have started to integrate web
2.0 tools into the course. | try to increase the participation of students by asking students questions using
mentimeter and kahoot etc. and reflect their ideas to the board. Moreover, | do some part of the course in
computer laboratory, in the context of each subject | use a different web 2.0 tool. For instance, in Science,
Technology and Social Change course that | am conducting after lecturing about first century civilizations, |
introduced a software to draw cartoons and asked them to draw cartoons related to the topic. | make use of
various web 2.0 tools such as storybird that, kahoot, voki, story jumper, mentimeter, toontastic, classdojo etc.
Furthermore. | tried to include 3D modelling and printing in the process of my courses in those years. For example,
| made student to model and print technological developments in medieval age to help them learn in a more
tangible way. (Form No:1). Both academicians, similar to the ideas of teachers, stated that using smart board
and web 2.0 tools have started to gain importance and weight in technological dimension while conducting their

courses.

Technological Reflections on Social Studies Lesson between 2017-2018

When the curriculum dimension which is one of the participants of technological reflections is examined
frequency of the themes and achievements about technology included in Social Studies Curricula between 2017-

2018 are presented in Table 4.
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Table 4. Themes and Achievements About Technology Included in Social Studies Curriculum Between 2017-

2018
THEMES f
2017
Science, Technology and Society (Acquisition: SS.4.4.1. ; SS.4.4.2.;S5.4.4.3. ; 8

SS.4.4.4.;S5.4.4.5.;55.5.4.1.;55.5.4.3.;55.6.4.2.)
Global Connections (Acquisition: S5.5.7.2.)
Individual and Society (Acquisition: SS.7.1.3.; S5.7.1.4.)

Production Delivery and Consumption (Acquisition: SS.7.5.2. ; SS.7.5.6.) 2
2018
Science, Technology and Society (Acquisition: SS.4.4.1. ; SS.4.4.2.;S5.4.4.3. ; 9
SS.4.4.4.;55.4.4.5.;55.5.4.1.;55.5.4.2.;55.5.4.3.;55.6.4.2.)
Global Connections (Acquisition: $5.5.7.2.) 1
Individual and Society (Acquisition: SS.7.1.3.; S5.7.1.4.) 2
Production Delivery and Consumption (Acquisition: SS.7.5.2. ; SS.7.5.6.) 2

As it is presented in Table 4, when the themes that are included in Social Studies Curricula between 2017-2018
examined it is seen that in 2017 curriculum there are thirteen achievements under four themes and in terms of
technology dimension. In 2018 curriculum under the same themes there are fourteen achievements. In both
curricula the theme that has the most achievement is the “Science, Technology and Society”. Teachers’
technological reflections towards social studies lessons given by teachers between 2017-2018 are presented in
Figure 4.
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Figure 4. Technological Reflections Between 2017-2018

As can be seen from Figure 4 teachers stated that between the years of 2017-2018, while teachers are conducting
social studies lessons, technologically they used “Smart board”, “Computer”, and “Internet” the most. They have

’

mentioned elements like “Projection”, “Textbook”, “Atlas/Map”, “Blackboard”, “Test”, “Poster” among the less
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used technologies in the classes. When the ideas of teachers are examined, it can be interpreted that compared
to previous years the framework expanded, enriched and while conducting social studies lessons teachers

employed various more kinds of tools.

Accordingly, a teacher said “/ switched to smart board and computer applications. My students have also
mastered using the software (Teacher no:9). Another teacher expressed his/her ideas as “I tried to use textbook,
map, projection, blackboard, poster, test, computer, internet, observation and practice, archives of libraries in my
lessons (Teacher no: 7). Within the framework of expressed ideas, teachers have reported that they have used

elements such as smart board, textbook, computer, test, internet in their lessons.

One of the academicians who is another participants stated that “In our lessons, we can use power point
presentations through smart boards and present related statistics, visuals or videos and news productions from
other data sources when necessary.” (Form No:3). Another academician reported that “In the classrooms smart
boards are installed. Within the FATIH project, projections were replaced with smart boards. At the beginning,
using these devices in the lessons was worrying. There was some hesitation in using them because it was more
complex than the projector. Over time, | preferred classes with smart boards, as the internet connection and
maintenance were done frequently by the faculty. Especially in social studies classes, internet use has become
more frequent in internet-connected tasks.” (Form No:4). Similar to teachers, academicians stated that the use
of smart board become more frequent in social studies courses they conducted between 2017-2018.
Academicians’ ideas are in concurrent with the teachers’, and it is striking that the use of technological elements
in teaching courses are similar. This situation can be interpreted as teachers and academicians try to reflect and

use technological elements in their lessons according to the needs of the age and the period.

Technological Reflections on Social Studies Lesson between 2018-2021

When the curriculum which is another participants of technological reflections is examined frequency of the
themes and achievements about technology included in Social Studies Curricula between 2018-2021 are

presented in Table 5.

Table 5. Themes and Achievements About Technology Included in Social Studies Curricula Between 2018-2021

THEMES f
2018
Science, Technology and Society (Acquisition: SS.4.4.1. ; SS.4.4.2.;S5.4.4.3.; 9

SS.4.4.4.;55.4.4.5.;55.5.4.1.;55.5.4.2.;55.5.4.3.;55.6.4.2.)
Global Connections (Acquisition: SS.5.7.2.)
Individual and Society (Acquisition: $S.7.1.3. ; S5.7.1.4.)
Production Delivery and Consumption (Acquisition: $S.7.5.2. ; S5.7.5.6.) 2

As it is presented in Table 5, when the themes that are included in Social Studies Curricula in 2018 examined it is
seen that there are four themes. Related themes are “Science, Technology and Society”, “Global Connections”,
“Individual and Society” and “Production Delivery and Consumption”. Under these four themes there are

fourteen achievements. The theme that has the most achievements is Science, Technology and Society” theme.
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Teachers’ technological reflections towards social studies lessons given by teachers between 2018-2021 are

presented in Figure 5.
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Figure 5. Technological Reflections Between 2018-2021

As can be seen from Figure 5 teachers reported that between the years of 2018-2021, while teachers are
conducting social studies lessons, technologically they used “Smart board”, “Computer”, “Eba”, “Zoom”,
“Internet”, “Tablet” and “Textbook” the most. Apart from the above-mentioned elements they used following
technological elements while conducting their lessons “Atlas/Map”, “Projection”, “Test”, “Social Media”,
“WhatsApp”, “Teamlink” and “Blackboard”. According to the gathered teacher ideas, it is interpreted as while
conducting social studies lesson teachers used rich and various technological devices. It has also been interpreted
those teachers include many technological elements while conducting their lessons and try to benefit from the

necessities of the age.

One of the teachers expressed that “/ am using smart board, smart phones, tablet, new media, zoom and
WhatsApp (Teacher no:16). Another teacher stated that “/ have become a master in Web 2.0 tools. Besides the
content that | create, my students have started to prepare and share activities and products in the classroom. In
my lessons, | generally do activities in which we produce something together. | teach the basic information and
lead them to prepare online learning products” (Teacher no: 4). Another teacher told “/ used EBA and videos
prepared by eba. Moreover, | sent tests to the students in the class and checked their homework using eba. During
the pandemic we continued online teaching by using both eba and zoom. | shared the videos and activities
prepared by our students over zoom” (Teacher no: 2). It can be asserted that teachers have reflected smart

board, web tools, zoom and WhatsApp into their lessons technologically.

57



I.I OE E C (International Journal of Eurasian Education and Culture) Vol:7, Issue:16 2022

In addition to the teachers, one of the academicians who is a participants as well stated that “Especially with the
distant education, through the software that university provided | tried to prepare my lessons and teach them. |
conducted my lesson with the software provided by UZEM (Distant Education Centre). | supported my lessons with
the slides. (Form No:2) Another academician reported that “/ can assert that | tried to follow and integrate new
application that are developed in accordance with the new developments occur in educational technologies each
passing year into my courses. | can say that the most important thing that changed during these periods is that |
started to use white boards less. Because students and | were able to write whatever they like on smart board
without leaving their seats with the help of different web 2.0 tools (for instance; google, jam board or different

concept map programs). (Form No: 1).

In the academicians’ ideas, they reported that in the courses they conducted between 2018-2021 they utilized
smart board, web 2.0 tools and because of the pandemic, software that are provided by the distant education
unit of university which is called UZEM was used efficiently. Academicians were also interpreted as trying to
reflect the technological equipment in their lessons in accordance with the changing conditions, as stated in the

teachers' opinions.

In the light of the gathered findings, since 2005, the understanding of education, which has changed with the
constructivist education, has also affected the Social Studies Curricula along with many curricula. This approach,
which started to emerge in 2005, has adopted the training of individuals who can keep up with the changing and
renewed technology in accordance with the needs and conditions of the age. In this direction, Social Studies
Curriculum since 2005, was reviewed and revised in 2015, 2017 and 2018 in accordance with the conditions of
the period. The renewed understanding and curricula structure were also reflected in the teaching environments
in the courses. While teachers and academicians use blackboard, atlas, and textbook as technological tools in
their classrooms, they have tried to reflect the smart board, social media, internet, computer and web 2.0 tools

into their lessons in time.

CONCLUSION and DISCUSSION

The reflections of technological change on social studies teaching from 2005 to present (2021) from the
perspective of participants have been a matter of curiosity. It is inevitable that the use of technology, which is
among the indispensable in every field today, is an integral part of social studies which is a course on society. For
this reason, constructivist education which is used especially in the context of progressive and reconstructive
philosophies started to be used in 2005 was chosen as the breaking point for this review, and the course of the
aftermath of this process was examined from the perspectives of participants sources. Although studies on the
use of technology in the field of social studies both in domestic and foreign literature are encountered (Cakmak
& Taskiran, 2017; Coban & ileri, 2013; Mason, 2018; Rodriguez, Brown & Vickery, 2020; Yaman, 2019; Yesiltas &
Kaymakgi, 2004) in this study which discussed the progress of the theory and practice process since 2005 from
the perspectives of participant resources reached striking results. Because it is known that some of the most

important participant resources which are social studies curriculum, teacher-training academicians and social
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studies teachers for the healthy progress of this process. In the process of the study, in the light of the data
gathered from the participant five themes which might help to describe the process easily were identified. These
time-oriented themes are composed of the curricula when they are fundamentally changed or a changed with a
draft. Time-oriented themes emerging from the study data are 2005, 2005-2015, 2015-2017, 2017-2018 and
2018-2021.

When the theme of 2005, when the social studies curriculum changed from the behavioural approach to the
constructivist approach; It is noteworthy that a technology-based learning area such as "Science, Technology and
Society" is included in the curriculum. In 2005 curricula 14 achievements that emphasize the technology were
identified and it is seen that these achievements were grouped under Science Technology and Society, Global
Connections, Production Delivery and Technology learning areas. When it is considered in the context of the
social studies curriculum, it is noteworthy that the technological emphasis is widely reflected in the curriculum.
On the other hand, the ideas of the social studies teacher and academicians who are practitioner of the
curriculum about the implementation process is also very important. When the ideas of the teachers and
academicians are examined, it is seen that in the process of social studies teaching in 2005, it is identified that
mostly classical technological tools such as “blackboard, chalk, and textbook” are used in the classroom. In this
case, it can be asserted that technological reflections are not reflected in the practice as much as they are
reflected in the curriculum. However, in this process, although some studies (Kaya, 2008) revealed that teachers
benefited from collaborative activities in the process of integrating technology with social studies lessons in many
ways, in the implementation of the 2005 curriculum, teachers used electronic devices such as Overhead
projector, Projection, Computer, it has been found that they rarely use them even compared to tools such as
blackboards and textbooks. In results of their study in which they tried to identify the place of technology in
Social Studies Curriculum, Yesiltas and Kaymakci (2014) determined that Social Studies Curriculum is of a quality
that will allow the effective use of technology and technological products in terms of general purposes, content,
learning-teaching processes, and measurement-evaluation tools and methods. It is thought that these results are

supporting the findings of this study.

When how technological reflections to the social studies curricula was between 2005-2015 examined; first of all,
curricula get attention. Because, in the Social Studies Curriculum of 2005, there are 3 learning areas in which
technological emphasis is reflected and 14 achievements in this context; However, in the 2015 draft curriculum,
it is noteworthy that this emphasis was limited to 2 learning areas and 11 achievements. This situation shows
that in the period from 2005 to 2015 the visibility of technology in the reflection of the curriculum decreased.
Moreover, during this period it is found out that teachers and academicians used “projection and smart board”
the most in the process of implementation. During the period from 2005 to 2015 “Although it is seen that the
importance of technological reflection in the Social Studies Curriculum has decreased, it is a remarkable result
that "blackboard, chalk and textbook", which are among the technological tools that practitioners use most in
the teaching process, are replaced by electronic tools such as "overhead projector, projection tool and computer".

This situation shows that during the period from 2005 to 2015, technological reflections were reflected more to
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the practice process. Considering the program dimension of social studies teaching of technological reflections
in the 2015-2017 process; It is noteworthy that the importance and scope of technological emphasis has
expanded. Because it is observed that although there were two learning areas and eleven achievements in 2015,
in 2017 draft curriculum there were four learning areas and thirteen achievements, which shows that technology
is reflected widely to the curriculum. This situation suggests that there is an improvement in the importance of
technology in the curriculum as time progresses. It has been determined that teachers and academicians, who
are among the other participant sources of the social studies teaching process, use "Smart Board", "Projection”,
"Computer" and "Internet" the most, respectively, in their experiences regarding the implementation process.
Another remarkable finding in this process is that the academicians among the participants benefited from Web
2.0 tools such as "Padlet, Storybirdthat, Kahoot, Voki, Storyjumper, Mentimeter, Toontastic, Classdojo" in their
courses. This situation shows that new technologies are reflected in both the Social Studies Curricula and the
implementation process with similar intensity in the 2015-2017 period. At the beginning of the 2017-2018 social
studies teaching process, there were four learning areas and thirteen achievements with technological emphasis
in the curricula, while the number of achievements under the title of four learning areas increased to fourteens
with the 2018 curriculum. From the data gathered from academicians and teachers it is identified that
participants used “Smart Board, Computer and Internet the most in their courses. During the period of 2015-
2017 among the first three technological tools used in the classroom there was projection as well. But it is
observed that internet is among the first three technological tools in 2017-2018 period. Therefore, in the process
examined within the scope of this theme, similar to the process within the scope of the 2015-2017 theme, it is

seen that the technological reflection reflected on both the program and the implementation in a balanced way.

When the Social Studies Curricula in the 2018-2021 period is examined, it is seen that the 2018 curriculum is still
used and in this curriculum; It is noteworthy that the technological emphasis is reflected on fourteen
achievements, as in the 2017 draft program, under the four learning areas of science, technology and society,
global connections, individual and society, production, delivery and consumption. It is deducted from the teacher
and academician ideas that during this process they have preferred to use new technologies like “Smart Board”,
“Computer”, “Eba”, “Zoom” and “Internet” the most in their social studies teaching process. When the quality
of the technology used is considered it is seen that they are internet and computer-based tools. This situation
suggests that in teaching process the efficiency of internet technologies have increased. Because in the research
findings examining this process; It has been found that since 2006, there has been a rapid increase in the number
of studies on the use of technology in social studies education (Avci, Ak¢ali & Bas, 2020); teachers can develop
their technology usage skills in line with their interests and curiosity after starting their professional life despite
their limited opportunities (Erdogan & Serefli, 2021); social studies teachers now follow technology through social
networks and use smart boards to attract students' attention and ensure their participation (Dere & Ates, 2020).
Therefore, in the findings of the study, it was concluded that the technological reflection was balanced both in
the curriculum and in the implementation dimension during this time. On the other hand, at the end of 2019,

which coincided with the middle of this process, a pandemic was experienced in the world due to the Covid-19
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disease, which was detected to have spread from China to the world. Especially in distant education process
because face to face education interrupted instead of physical places the courses were conducted virtually on
Eba or Zoom. Therefore, it is thought that the Covid 19 pandemic is also effective in including applications such

as Eba and Zoom among the application tools most used by the participants in this process.

RECOMMENDATIONS

e In service trainings can be planned so that teachers can use and apply technological tools more
effectively in their lessons. Similarly, trainings can be organized about Web 2.0 tools.

e The study was focused on the views of teachers and academicians. Students or teacher candidates can
be included and their ideas can be evaluated.

e  When the results of the 2005 and 2005-2015 themes are considered, it is seen that the technology is
not evenly distributed in the program and the implementation process. Therefore, it is recommended
to balance the technological reflection in the curricula that will be developed from now on and in the
implementation dimension.

e |tis suggested that social studies curricula should be revised in short intervals in terms of technological
reflections, considering the importance of technologies in human life and rapid change of its quality.

e Inorder to increase the widespread use of new internet technologies in the curricula and in practice, it
is recommended that teacher training institutions and the Ministry of National Education should offer
technological competence training services to teachers and teacher candidates at short intervals to

integrate technological pedagogical and content knowledge.
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TEKNOLOJiIK DEGiSiMIN PROGRAM VE KATILIMCILAR ACISINDAN SOSYAL BiLGILER
OGRETIMINE YANSIMALARI

0z

Bu calismada, Sosyal bilgiler 6gretimi uzmani olan akademisyenler, Sosyal bilgiler 6gretim
programlari ve sosyal bilgiler 6gretmenleri agisindan teknolojik degisim sirecini incelemek
amaglanmigtir. Calisma nitel desende durum galismasi olarak hazirlanmistir. Arastirma érneklemini
amacli 6rnekleme teknikleri ile segilen; akademisyen(4), sosyal bilgiler 6gretmenleri (20) ve sosyal
bilgiler 6gretim programlari (4) olusturmaktadir. Arastirma verilerinden zaman odakli; 2005, 2005-
2015, 2015-2017, 2017-2018 ve 2018-2021 seklindeki 5 temaya ulasilmistir. Ulasilan temalar
baglaminda sosyal bilgiler 6gretim programlari ve 6gretmenlerle akademisyenlerin sosyal bilgiler
Ogretim slregleri ele alinmigtir. Arastirma sonuglarinda; 2005 yil siirecinde 6gretim programinda
teknolojik yansimanin etki ve kapsami daha genis olup, uygulama siirecinin nispeten geride kaldigi
tespit edilmistir. 2005-2015 temas! kapsaminda 2015’e gegis siirecinde sosyal bilgiler égretim
programinda teknolojik yansimanin etki alaninin daraldigi, ancak uygulama sirecinde yeni
teknolojilerin kullanim sikhigi agsindan bir ilerlemenin yasandigi dikkatleri cekmektedir. 2015-2017
temasi incelendiginde teknolojik vurgunun yansidigi 6grenme alani ve kazanim sayisinda bir artis
gozlenmekle birlikte uygulama sirecine de ayni oranda teknoloji kullaniminin yansidigi sonucu elde
edilmistir. 2017-2018 siireci temasi incelendiginde teknolojik yansimanin hem 6gretim programi
hem de uygulama agisindan bir ilerleme kat ettigi tespit edilmistir. 2018-2021 temasinda ise
Ogretim programi boyutunda bir degisme yasanmamistir. Ancak uyulama siirecinde yeni
teknolojilerin daha yogun bir sekilde derslerde kullanildigi sonucuna ulasilmigtir. Arastirmanin
bulgulari temel alindiginda egitim teknolojilerinin ¢ok hizli degismesinden 6tiirl sosyal bilgiler
Ogretim programinin daha kisa araliklarla glincellenmesi ve 06gretmenlerin teknolojik
yetkinliklerinin stirekli olarak glincel tutulmasi énerilmektedir.

Anahtar kelimeler: Teknolojik degisim, sosyal bilgiler 6gretim programi, akademisyen, 6gretmen.
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GiRiS

ilk caglardan beri insan hayatini kolaylastirma siirecine eslik eden teknolojik araglar, giiniimiizde giindelik hayatin
adeta vazgecilmezi haline gelmistir. Nitekim insanlik tarihinde bilim ve miihendislikten 6nce var olan teknoloji
bilimin uygulamaci yoni olarak da bilinmektedir (Yérikogullari, 2013). Eskiden beri insan hayatinin bir pargasi
olmus teknolojiye farkl anlamlar yiklenmistir. Bu anlamlar; insanin yasadigi ortami kendisine daha yararli hale
getirmek igin sahip oldugu ve kullandigi bilgilerin timu (Eren, 1983), belirli bir alanda bilimsel ilkelere dayali
uygulamalarla Uretilen bilimsel bilginin insan yasamina hizmet amaciyla endistride, ticarette, tipta ve diger
alanlarda uygulanmasi ve kullaniimasi (Ogiit, 2003), insanin bilimi kullanarak dogaya ustiinliik kurmak igin

tasarladigi rasyonel bir disiplin (Simon, 1983) seklindedir.

Teknoloji tarihinin insanlik tarihi kadar eski oldugu belirtiimektedir (Ersoy, 2017).0yle ki ilk insanlarin dogadaki
varhgini siirdirme ihtiyaci sonucu ortaya gikan balta, orak gibi ilk teknik aletler, tarihi siire¢ igerisinde glinimiiz
teknolojilerine evrilmislerdir. Ginimuzde insanlarin glnlik hayatlarinin bir pargasi haline gelen teknolojinin,
egitimde kullanilmasi ile egitim teknolojisi kavrami olusmustur. Temel amaci 6grenmenin etkililigini ve kalicihgini
saglamak olan (isman, 2002) egitim teknolojisi, 6grenme ve 6gretme siirecinde meydana gelen sorunlarin
¢Ozulmesinde etkili bir arag¢ gérevindedir. Egitim teknolojisi 6grenme sirecinin kaliciligini ve kalitesini artirarak,
o6grenmelerin daha ileri boyutlara tasinmasi siirecine de hizmet etmektedir. Bu anlamda egitim teknolojisine
yonelik tanimlarin; egitimle ilgili 6zellikleri kazandirmak Uzere yapilan tiim sistemlerin tasariminin belirtilmesi,
Ogretim ilkelerinin uygulanabilmesi i¢in olusturulmus butiin yontem ve teknikler (Yalin, 2003; Dastan, 2006),
o6grenme sirecinde materyal ve teknolojik araglarin etkili kullanilmasi (Richey,2008), dinya egitimindeki firsat
esitsizligini azaltmaya yonelik araglar (Amiel & Reeves, 2008), 6grenme sirecini gelistirmek amaciyla olusturulan
her tirli sistem, teknik ve yardimlar (Alpar, Batdal & Avci, 2007) seklinde oldugu dikkatleri cekmektedir. Egitim
teknolojisinin icerigini “nasil 6gretecedim” sorusuna verilen yanit olusturmakta olup, bu teknoloji dalinin egitim
hizmetlerini yayginlastirmak, 6grenme sireclerini daha verimli hale getirmek, 6grenme-6gretme cevrelerini
bireysellestirmek, egitim kurumlarini uygulamali hale donistiirmek, 6gretim programinda stireklilik saglamak ve

egitim personelinin verimi ve etkililigini artirmak gibi amaclari bulunmaktadir (Ozdemir ve Ozdemir, 2019).

Gegmisten beri 6gretim teknolojileri 6grenme ve 6gretme sireglerinin ayrilmaz bir pargasi haline gelmis olup,
tiim dgretim programlarina da yansimaktadir. Ogretim programlarinda “yetkinliklerimiz” basligi altinda yer alan
“dijital yetkinlik” tim branslarda 6grencilere kazandirilmasi gereken 6énemli bir beceri olmaktadir. Teknolojik
beceri ve yeterlikler bicok 6gretim programinda belirtildigi gibi sosyal bilgiler 6gretim programinda da 6nemle

vurgulanmaktadir.

En genel amaci bireyi icinde yasadigi topluma, (ilkesine ve insanliga faydali, iyi bir vatandas olarak yetistirmek
(Yesiltas, 2015) olan sosyal bilgiler 6gretimi slirecinde esas alinan 6gretim programi dikkate alindiginda yogun bir
sekilde teknolojik yansimalarin etkisi gdrilmektedir. Oyle ki 6gretim programinin 6zel amaclarindan “bilim ve
teknolojinin gelisim siirecini ve toplumsal yasam lizerindeki etkilerini kavrayarak bilgi ve iletisim teknolojilerini

bilingli kullanmalari” (MEB, 2018: 8) seklindeki ifade, 6gretim programinda yer alan; dijital okuryazarlik ve medya
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okuryazarhg gibi becerilerin 6nemini de géstermektedir. Ayrica 6gretim programindaki tim sinif diizeyleri igin
uygulanan “bilim, teknoloji ve toplum” 6grenme alani ve programda yer alan bir¢ok kazanimin yine teknoloji
kullanimi ve yetkinligini vurguladigi gézlenmektedir. Sosyoloji, tarih, cografya, psikoloji, felsefe gibi bircok sosyal
bilim disiplininden olusan sosyal bilgiler dersinin hemen hemen tiim asamalarinda egitim teknolojilerinden
yararlanmak olduk¢a miimkiindir. Gegmisten ginimize sosyal bilgiler 6gretiminde kullanilabilecek egitim
teknolojileri; kara tahta, tebesir, ders kitabi, yardimci kitaplar, ¢alisma yapraklari, haritalar, atlaslar, tepegoz,
bilgisayar, projeksiyon, radyo, televizyon, vcd player, mp3 player, telefon, telsiz, telgraf mektup, pul, belge,
fotograf, afis ve pano gibidir. Son zamanlarda ise bilgisayar ve internet teknolojilerinin gelismesi ile sosyal bilgiler
dgretiminde sosyal medya ve web araglar da etkin bir sekilde kullanilabilmektedir. Ogrenme siireclerinde
teknoloji kullaniminin hizla artmasi yeni teknolojilerin egitim ortamlarinda kullanilmasini konu alan galisma (Al-
Said, 2015; Balasubramanian, Jaykumar & Fukey, 2014; Caballé, Xhafa & Barolli, 2010; Chen & Law, 2016; Chen
& Chang, 2020; Damyanov & Tsankov, 2018; Hicks, Lisanti & van Hover, 2020; Lestari, Maksum & Kustandi, 2019;
Manolev, Sullivan & Slee, 2019; Mason, 2018; Rodriguez, Brown & Vickery, 2020; Santosa, Degeng, Sulton,
Kuswandi, 2020; Trespalacios & Lowenthal, 2019) sayisinin artmasina da yansimistir. Ancak 2005 yilinda
davranisgl anlayistan yapilandirmaci egitim anlayisina gegis siurecinden beri sosyal bilgiler 06gretimi
uygulayicilarindan akademisyen ve 6gretmenlerin hangi yillarda hangi egitim teknolojilerini sosyal bilgiler
ogretiminde kullandiklari merak konusu olmustur. Zira teknolojinin 6nemi 6gretim programlarinda oldugu gibi
uygulama siireglerinde de goriilmekte midir? Bu galismanin s6z konusu sorulara agiklik getirecek olmasi agisindan
alana 6nemli katkilar sunmasi beklenmektedir. Zira literatiirde bazi calismalara rastlanmis (Cakmak & Taskiran,
2017; Coban & ileri, 2013; Yaman, 2019; Yesiltas & Kaymakgi, 2004) ancak tarihi siirec icerisinde sosyal bilgiler
Ogretim surecinin paydaslarinin uygulama siirecinde hangi teknolojileri kullandiklarini konu alan bir ¢alismaya
rastlanmamigtir. Dolayisiyla 2005ten giiniimiize kadar olan siirecte teknolojik yansimalarin 6gretim programlari
ve uygulama sirglerine nasil yansidiginin paydaslarin géziinden ele alinacagi bu c¢alisma bulgularinin alana isik

olacagi distnilmektedir.

Calismanin Amaci

Bu galismanin amaci, sosyal bilgiler 6gretiminde 2005 yilindan glinimiize yasanan teknolojik degisim surecini
akademisyen ve 6gretmen gorusleriyle ele almak ve program boyutunda da incelemek olarak belirtilmistir. Bu

amag cercevesinde asagidaki sorulara yanit aranmistir:

e Akademisyen ve 6gretmenlerin 2005 yilinda sosyal bilgiler 6gretiminde derslerinde ki teknolojik
yansimalarla ilgili gérusleri nelerdir?

e Akademisyen ve 6gretmenlerin 2005-2015 yillari arasinda sosyal bilgiler 6gretiminde derslerinde ki
teknolojik yansimalarla ilgili gérusleri nelerdir?

e Akademisyen ve 6gretmenlerin 2015-2017 yillari arasinda sosyal bilgiler 6gretiminde derslerinde ki

teknolojik yansimalarla ilgili gorisleri nelerdir?

67



I.I OE E C (International Journal of Eurasian Education and Culture) Vol:7, Issue:16 2022

e Akademisyen ve 6gretmenlerin 2017-2018 yillari arasinda sosyal bilgiler 6gretiminde derslerinde ki

teknolojik yansimalarla ilgili gérusleri nelerdir?

e Akademisyen ve 6gretmenlerin 2018-2021 vyillari arasinda sosyal bilgiler 6gretiminde derslerinde ki
teknolojik yansimalarla ilgili gorusleri nelerdir?
o lgili gdrisler cercevesinde 2005 yilindan giiniimiize Sosyal Bilgiler Ogretim Programi’nda ki teknolojik

yansimalar nasil ele alinmistir? seklidedir.

YONTEM

Calisma nitel desende durum c¢alismasi olarak hazirlanmistir. Durum c¢alismalari arastirmacinin bir ya da daha
fazla olan durumu ayrintih bir bicimde ortaya koydugu nitel arastirma yontemlerinden biridir (Christensen,
Johnson & Turner, 2014). Durum ¢alismalari; bir veya daha fazla vakanin yogun ve detayli bir tanimi ve analizi
olarak belirtilmektedir. Alanyazinda durum c¢alismalari ile ilgili cesitli siniflandirmalarin yapildigi gorilmektedir
(Merriam, 2001; Stake, 2003; Stenhouse, 1985; Yin, 1993 & 2003). Arastirmada ise durum calismasi tlrlerinden
ic ice gecmis tek durum deseni benimsenmistir. i¢ ice gecmis tekli durum deseninde bir durumda ki yer alan
birden fazla analiz birimi s6z konusudur. i¢ ice gegmis tekli durum desenlerinde bir durum iginde olabilecek birden
fazla alt birime yonelmesi 6nem tasimaktadir (Yildirrm & Simsek, 2013) vardir. Bu arastirmada da paydaslarin
goziinden teknolojik degisimlerin sosyal bilgiler 6gretimine yansimalari akademisyen ve 6gretmenlerle yapilan
goriismelerle ve Sosyal Bilgiler Ogretim Programlarinin ele alinmasiyla incelenmeye calisildigl igin durum
calismasi cergevesinde nitelendirilmistir. Teknolojik degisimlerin 2005 yilindan itibaren sosyal bilgiler 6gretim
programlarinda nasil ele alindigi ve bu durumlailgili olarak tniversitelerde sosyal bilgiler 6gretimi derslerine giren
akademisyenlerin ve 6gretmenlerin gorusleri gergevesinde incelenmeye ¢alisildigi icin ige gegmis tekli durum

deseni olarak belirlenmistir.

Calisma Grubu

Arastirmanin g¢alisma grubunda akademisyen ve 6gretmenler yer almaktadir. Calisma grubu icinde yer alan 4
akademisyen; sosyal bilgiler 6gretimi alaninda uzman olan ve 2005 yilindan glinimiize gesitli tGniversitelerde
gorev yapip derslerini yuriten katihmcilardir. Bir diger katilimcr grubunu ise 20 6gretmen olusturmaktadir.
Ogretmenler; sosyal bilgiler dgretmenligi alaninda mezun olmus ve 2005 yilindan bu yana gérev yapan
katihmcilardir. Katilimcilarin 2005 yilindan bu yana derslerinde yirittiikleri teknolojik yansimalari aktarabilmeleri

icin alanlarinda uzman olmalarina ve en az 15 yillik deneyim sahibi olmalarina dikkat edilmistir.

Calismanin 6rneklem seg¢iminde amacli érnekleme teknigi kullanilmistir. Nitel yaklasimlarda kullanilan amaca
yonelik 6rneklemede; ¢alismanin amacina yénelik problemin dogru anlasiimasina hizmet edecek olan galisma
grubu hedeflenmektedir. Zengin bilgi kaynagi oldugu disiiniilen durum, vaka, kisi ve belgelere ulasiimasi esas
alinmaktadir (Gliner, Morgan, & Leech, 2015: 125). Bu ¢ergevede galisma grubunun olusturulmasinda ki amaglar

ise sunlardir:
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e Sosyal bilgiler 06gretimine iliskin teknolojik yansimalarin incelenmesinde programin
uygulayicilari arasinda yer alarak Universitelerde 6gretmen adayi yetistiren akademisyenler,

e Bir diger uygulama noktasinda yer alan okullarda 6grenci yetistiren 6gretmenlerdir. Calisma
grubuyla ilgili olarak 2005 yilinin kriter ainmasinin nedeni ise; yapilandirmaci egitim anlayisina

2005 yilinda gegis yapilmasi olugturmustur.

Veri Toplama Araglari

Calismada kullanilan veri toplama araglari su sekildedir:

Teknolojik degisimin sosyal bilgiler 6gretimine yonelik yansimalariyla ilgili akademisyen ve Ogretmenlerin
gorislerini almak icin yari-yapilandiriimis gériisme formu kullaniimistir. Gériisme uygulamalarinda yapilandirilan
sorular ile belirlenmis bir konu sinirinin olusturulmasi ve goriisilenin gorislerini de detayli bir sekilde
aktarabilmesi icin yari yapilandinlmis goriisme formu tercih edilmektedir (Blytkoéztiirk, Cakmak, Akgiin,
Karadeniz & Demirel, 2014). Gériisme formunda yer alan sorular icin bir soru havuzu olusturulmustur. ilgili
sorular sosyal bilgiler 6gretimi alaninda bir uzmana gosterilmistir. Uzmandan alinan déniit sonrasinda sorular
tekrar diizenlenmistir. Sorularin dil ve anlasilirhgr bakimindan ise Turkge 6gretimi alaninda da bir uzmandan goris
alinmistir. Akademisyenler icin hazirlanan goriisme sorulari, c¢alisma icin katilmaya gonilli olduklarini
belirtmelerinin ardindan e-mail adreslerine génderilerek veriler toplanmistir. Ogretmen gériisleri de google-form

Uzerinden hazirlanarak verilerin toplanmasi saglanmistir.

Bir diger paydas olan program boyutunda kullanilan veri toplama araci ise, 2005 yilindan gliniimiize kadar gelen
Sosyal Bilgiler Ogretim Programlari’dir. Bu cercevede Sosyal Bilgiler Ogretim Programlari’nda yer alan teknolojik
degisimlerin yansimalarini incelemek icin; 2005, 2015, 2017 ve 2018 Sosyal Bilgiler Ogretim Programlari veri
toplama araclari kullanilmistir. Sosyal Bilgiler Ogretim Programlari dokiimanlarina Milli Egitim Bakanligi’nin web
sitesinden ulasiimistir. Arastirma icin gerekli izinler alinmistir (Karamanoglu Mehmet Bey Universitesi Bilimsel
Arastirma ve Yayin Etik Kurulu degerlendirme karari tarihi =06.10.2021, etik degerlendirme dokiimani numarasi=

2021/35608).

Verilerin Coziimlenmesi

Durum calismalarinda verilerin analizinin temel dislincesi her bir durumun ayri ve yogun bicimde analiz edilmesi
gerektigi yonindedir. Bu da durumun parcalardan olusmus bir sistem gibi analiz edilmesini gerektirir. Ayni
zamanda da analiz isleminin tamaminda birlestirmeyi icerir. Arastirmacinin soru ya da sorulari da durumla iliskili
olmak zorundadir. Calismanin raporlanmasinda; arastirmanin raporu disardakinin objektif bakis agisiyla
icerdekinin duruma dair bakisini yansitmali, her bir durumla ilgili derin bir anlama saglamalidir. Ayrica zengin ve
her bir pargay! icerecek sekilde bitiinsel bir tanimlamayi ortaya g¢ikarmalidir (Christensen, Johnson & Turner,

2014).
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Arastirmada durum c¢alismasiyla ilgili verilerin ¢dzimlenmesinde; akademisyen ve 6gretmen gorusgleri, 2005,
2015, 2017, 2018 Sosyal Bilgiler Ogretim Programlari ile ilgili veriler diizenlenmistir. Belirtilen veri kaynaklarindan
elde edilen verilerin daha iyi yorumlanabilmesi igin ilgili veriler tekrar tekrar okunmus, degerlendirilmistir.
Akademisyen ve 6gretmenlerden edinilen goriismeler igin icerik analizi teknigi uygulanmig, gorisler MAXQDA
programinda analiz edilerek incelenmistir. icerik analizinde Yildirim ve Simsek’in (2013) belirttigi gibi; veriler daha
ayrintili ve derin bir isleme tabi tutulur ve betimsel analizde fark edilemeyen kavram ve temalarin kesfedilmesini
saglanmaya calisilir. Bu ¢alismada da igerik analizi siirecinde, akademisyen ve 6gretmen goristinden elde edilen
sozciikler ve cimleler organize edilmis, bunlar arasindaki iligkiler ise yorumlanmis ve yapilandirarak kategoriler

olusturulmustur. Analiz slirecinde elde edilen gorisler daha anlasilir hale getiriimeye ¢alisiimistir.

2005, 2015, 2017, 2018 Sosyal Bilgiler Ogretim Programlar’nda yer alan teknoloji ile ilgili olan temalar
belirlenmis, bu temalarla ilgili olan kazanimlarin frekans degerleri hesaplanmistir. Bu gercevede ¢alismanin
programla ilgili olan béliminde betimsel analiz teknigi uygulanmistir. Betimsel analiz siirecinde Yildirim ve
Simsek’in (2013) ifade ettigi gibi; veriler temalara gore 6zetlenir ve yorumlanir. Bu silirecte amag, elde edilen
bulgular diizenlemek, verileri zetleyerek ve yorumlayarak sunmaktir. Arastirmada da Sosyal Bilgiler Ogretim
Programlari’'nda yer alan teknoloji ile ilgili temalar belirlenmis, bu temalarla ilgili olan kazanimlar ortaya
cikanilmistir. ilgili temalar ve kazanimlarin frekans degerleri belirtiimistir. Calismanin giivenirligini saglamak
amaciyla es gozlemci yolu kullanilmistir. Arastirmacilar arasindaki goris birligini tespit etmek icin Miles ve
Huberman (1994)"in belirledigi glivenirlik formilu kullaniimistir. Gézlemci ve es gézlemcinin temalara yaptiklari

kodlamalarin tutarhligr %90 olarak bulunmustur.

BULGULAR

Calismanin bulgular ve yorumlar kisminda elde edilen veriler analiz edilerek sunulmustur. Veriler ¢ercevesinde
akademisyen, 6gretmen gériisleri ve Sosyal Bilgiler Ogretim Programlarindan elde edilen veriler degerlendirilerek

yorumlanmistir.

Program agisindan bakildiginda, 2005 yilinda egitim programlarinda yapilandirmaci yaklasima yer verildigi
goriilmektedir. Daha 6nceki program yapilarinda davranisgl bir yaklasim benimsenmis 2005 yili ile bu anlayis
yapilandirmaci bir gerceve izleyerek degisim ve gelisim géstermistir. Yapilandirmaci paradigma ile ¢agin getirdigi
yeniliklere ve degisimlere uyum saglanmasi amacglanmistir (MEB, 2005). Bircok 6gretim programinda oldugu gibi
Sosyal Bilgiler Ogretim Programi bu anlayis cercevesinde sekillenmis, teknolojik olarak gesitli tema ve kazanimlara

yer vermistir. Teknoloji boyutunda yer alan tema ve kazanimlarin frekans degerleri Tablo 1'de sunulmustur.

Tablo .: 2005 Sosyal Bilgiler Ogretim Programi’nda Teknolojiyle ilgili Yer Alan Tema ve Kazanimlar

TEMALAR f
2005
Bilim, Teknoloji ve Toplum (Kazanim: 1, 2,3,4,5,6,1,2,4,5,2,1) 12
Kuresel Baglantilar (Kazanim: 3) 1
Uretim Dagitim ve Tiiketim (Kazanim: 3) 1
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Tablo 1’de belirtildigi gibi 2005 Sosyal Bilgiler Ogretim Programi'nda teknolojiyle ilgili olarak ii¢c temanin ve 14
kazanimin yer aldig1 gorilmdistir. “Bilim, Teknoloji ve Toplum” temasina yonelik 12, “Kiresel Baglantilar” ve
“Uretim Dagitim ve Tiiketim” temalarinda birer kazanimin teknoloji boyutunda yer verilmeye calisildigi dikkat

cekmistir.
2005 Yili Sosyal Bilgiler Derslerindeki Teknolojik Yansimalar

2005 yilinda 6gretmenlerin yirattikleri sosyal bilgiler derslerine yonelik teknolojik yansimalar Sekil 1’de ifade

edilmistir.

Kara Tahta/Tebesir (15)

@ Atlas/Harita (6)

Tepegoz (5)

Renk%;lN

o

@/05 vili (0)

Projeksiyon (3)

Gl

Ders Kitabi (14)

]

Bilim ve Teknik Dergisi (1)

G|

Gozlem (1)

]
Bilgisayar (1) @

Test (1)
Afis (1)

Sekil 1. 2005 yilinda derslerdeki teknolojik yansimalar

Sekil 1’de goruldigi gibi 6gretmenler 2005 yilinda sosyal bilgiler dersini yuritirken teknolojik yansima
boyutunda en ¢ok “Kara Tahta/ Tebesir” ve “Ders Kitabi”ni kullandiklarini belirtmislerdir. Ogretmenlerin sosyal
bilgiler dersinde kullandiklar diger teknolojik unsurlar ise; “Atlas/Harita, Tepegdz, Projeksiyon, Bilgisayar, Afis,
Test, Bilim ve Teknik Dergisi, Gozlem ve Renkli Kagit” olarak ifade edilmistir. Elde edilen bulgular dogrultusunda
O6gretmenlerin; 2005 yilinda sosyal bilgiler dersini yuritiirken teknolojik agidan geleneksel bir yol izledikleri
gorilmistir. Kara tahta/ tebesir ve ders kitabi 6gretmenler tarafindan en g¢ok vurgulanan teknolojik 6geler
arasinda yer almistir. Bununla birlikte 6gretmenler teknolojik agidan gelisen ve degisen diger araglari da
derslerinde kullanmaya calistiklarini da belirtmislerdir. ifade edilen gériisler dogrultusunda tepegdz, bilgisayar ve

projeksiyon ogeleri, 6gretmen gorislerini destekler nitelikte yer almistir.

Bu dogrultuda bir 6gretmen gorlsinu “Simdi ki kadar yeni teknolojik araglar yoktu Kara tahta kitap tebesir Atlas
harita kullaniyordum” (Ogretmen no: 3) olarak belirtirken baska bir 8gretmen ise “Kara tahta, tebesir ve kitap

disinda bir sey bulunmuyordu” (Ogretmen no: 9) seklinde diisiincesini belirtmistir. Ifade edilen gérisler
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dogrultusunda 6gretmenler 2005 yilinda verdigi sosyal bilgiler derslerinde ki teknolojik yansimalari kara tahta,

tebesir, kitap, atlas, harita olarak vurgulamistir.

Ogretmenlerin yaninda katilimcilardan olan akademisyenlerde &gretmen gériislerine benzer nitelikte
disincelerini paylasmistir. Bu konuda bir akademisyen: “2005 yilinda henliz arastirma gérevlisi oldugumdan
kendime ait bir dersim yoktu ancak hocalarimiz ile katildigimiz derslerde c¢esitli teknolojik araglardan
yararlanmaktaydik. Bu derslerde genellikle bilgisayar ve projeksiyon araciligiyla powerpoint sunumlari
gerceklestirilirdi. Zaman zaman tepegézlerden yararlanmaya devam ederdik. Ayrica beyaz tahta kullanarak ders
ile ilgili &ézetlemeler, énemli yerlerin vurgulanmasi, kavram haritalari, farkli bigimlerdeki neden-sonug
diyagramlari vb. gizimleri yine farkli renkte kalemlerle gergeklestirilirdi” (Form No: 1) seklinde distlincesini ifade
etmistir. Bir baska akademisyen ise; “Siniflarda beyaz tahta siyah tahta kalemleri kullaniliyordu. Ayrica her sinifta
olmamak iizere bazi siniflarda projeksiyon cihazlari vardi. Cogunlukla 6grenciler kitap ve fotokopilerinden
faydalaniyorlardi. Ayrica asetat cihazi da vardi” (Form No: 4) olarak gorisiini paylasmistir. Belirtilen goruslerde

akademisyenler 2005 yilinda bilgisayar, projeksiyon, tahta gibi geregleri derslerde kullandiklarini ifade etmistir.

2005-2015 Yillari Arasinda Sosyal Bilgiler Derslerindeki Teknolojik Yansimalar

Program boyutunda; 2005 ve 2015 yillari arasinda Sosyal Bilgiler Ogretim Programlari’nda yer alan temalar ve bu

temalarin kazanimlarina yonelik frekanslar Tablo 2’de gosterilmistir.

Tablo 2. 2005- 2015 Yillari Arasinda Sosyal Bilgiler Ogretim Programlari’nda Teknolojiyle ilgili Yer Alan Tema ve

Kazanimlar

TEMALAR f

2005
Bilim, Teknoloji ve Toplum (Kazanim: 1, 2,3,4,5,6,1,2,4,5,2,1) 12
Kiresel Baglantilar (Kazanim: 3) 1
Uretim Dagitim ve Tiiketim (Kazanim: 3) 1

2015
Bilim, Teknoloji ve Toplum (Kazanim: 4.7.1. ;4.7.2. ;4.7.3. ;4.7.4. ; 5.7.1.; 9

5.7.2.;573.,574.,6.7.3.)

Birey ve Toplum (Kazanim: 7.1.3.; 7.1.4) 2

Tablo 2’de belirtildigi gibi 2005- 2015 yillari arasinda Sosyal Bilgiler Ogretim Programlari’nda yer alan temalar
incelendiginde; 2005 programinda {¢ tema ve bu temalar icinde 14 kazanimin teknoloji boyutunda ele alindig
gorilmiustir. 2015 programinda ise iki tema altinda 11 kazanima teknoloji boyutunda yer verilmistir. Her iki
programda da en ¢ok kazanima sahip olan tema ise “Bilim, Teknoloji ve Toplum” temasi olmustur. 2005-2015
yillari arasinda 6gretmenlerin yirittikleri sosyal bilgiler derslerine yonelik teknolojik yansimalar Sekil 2’de

sunulmustur.
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Sekil 2. 2005-2015 yillari arasindaki teknolojik yansimalar

Sekil 2’de belirtildigi gibi 6gretmenler 2005-2015 yillari arasinda sosyal bilgiler dersini yiritirken teknolojik
acidan en ¢ok “Projeksiyon” ve “Akilli Tahta”yi kullandiklarini ifade etmislerdir. Bunun yaninda 6gretmenler daha
az sikhikla “Bilgisayar”, “Kitap”, “Kara Tahta” ve “internet”i derslerinde kullandiklarini belirtmistir. Elde edilen
veriler dogrultusunda 6gretmenlerin 2005-2015 vyillari arasinda sosyal bilgiler dersini yuritirken teknolojik
boyutta ki araglara 6nem gosterdikleri ve bunlari derslerinde uygulamaya calistiklari seklinde yorumlanabilir.
2005 yilinda 6gretmenler derslerinde en ¢ok kara tahta ve ders kitabini kullandiklarini belirtmis, bu durum 2005-
2015 vyillari arasinda degisim gostererek yerini projeksiyon ve akilli tahtaya birakmistir. Slreg¢ icinde
o0gretmenlerin degisen ve gelisen kosullara uyum saglamaya calistiklari ve bunlari derslerinde kullanmaya 6zen

gosterdikleri seklinde degerlendirilebilir.

Gorisiinii belirten 6gretmenlerden biri “Odrencilerimiz agisindan ¢ok giizel gelismeler oldu. Once bilgisayar
araciligiyla siniflarda karartma yaparak projeksiyon cihazini kullanmaya basladik. Oyle giizel égrencilerin
dikkatini ¢ekiyordu ki projeksiyon cihazlari, flash bellekleri slaytlar atip derste bilgisayar yardimiyla izliyorduk.
Dersimizle ilgili bazi filmleri yine projeksiyon cihazi araciliiyla izledik. 120 filmi gibi mesela. Ogrencilerime
bransimizla alakali internet siteleri nermeye basladik. Zaman gectikge sosyal bilgiler dersi materyal ag¢isindan
zenginlesme basladi” (Ogretmen no:1) seklinde agiklarken baska bir 6gretmen ise; “2005-2015 yillari arasinda
derslerde tepegéz- asetat ve projeksiyon kullaniyordum” (Ogretmen no: 15) olarak diisiincesini ifade etmistir.
Belirtilen gorisler dogrultusunda 6gretmenler 2005- 2015 yillari arasinda verdikleri sosyal bilgiler derslerinde ki

teknolojik yansimalari tepegtz, asetat, projeksiyon, film, internet siteleri gibi 6geler olarak vurgulamistir.

Ogretmenlerin yaninda paydaslardan biri olan akademisyenlerde 2005-2015 vyillari arasinda yirittikleri

derslerdeki teknolojik yansimalara iliskin gorislerini belirtmislerdir. Bir akademisyen gorisinde “Tim
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derslerimde slayt sunumlar hazirlayarak isledigim gibi belgesel vb. icerikli videolar ve filmler kullandim. Ogretim
derslerinde mikro égretim yéntemi kapsaminda 6gretmen adaylarina ders icin ¢ekilmis 6rnek ders anlatim
videolari izletilip iizerinde degerlendirmeler yaptik. Ogretim teknolojileri ve materyal tasarimi derslerinde
ogrencilere sunum hazirlama cv hazirlama seklinde gérsel icerikli sunumlar yaptirdim. 2005’ten beri égretim
teknolojileri ve materyal tasarimi derslerinde siklikla basili lic boyutlu materyal tasarimlari derste daha baskin
kullanildi. Ozel Ogretim Yéntemleri dersleri kapsaminda sézlii tarih videolari cekilerek 6Grenciler tarafindan sinifta
agiklandi. Yillar ilerledikge projeksiyon cihazi tiim siniflara yerlestirildi. Artik asetat cihazi depolara kaldiriimisti
2010 yihindan itibaren” (Form No:4) olarak distincesini agiklamistir. Bir diger akademisyen ise “2005-2015 yillari
arasinda yiriittiigiim derslerde ders araci olarak projeksiyon, bilgisayar, tahta, kamera, kitap kullanimini
gercgeklestirdim” (Form No: 2) seklinde goriisini paylamistir. Akademisyenlerin gorisleri incelendiginde
O0gretmen gorislerine benzer nitelikte agiklamalar sunduklari gérilmistiir. Akademisyenlerde siireg icerisinde
verdikleri derslerde teknolojik boyutla ilgili unsurlari ders igeriklerine ve dersin 6gretimine yansittiklarini ifade
etmislerdir. Yine belirtilen gorislerde degisen ve gelisen kosullarin derslere de aksettirilerek, 6gretim siirecinin

zenginlestirilmeye ¢alisildigl vurgulanmistir.

2015-2017 Yillan Arasinda Sosyal Bilgiler Derslerindeki Teknolojik Yansimalar
Teknolojik yansimalarin paydaslarindan biri olan program boyutu ele alindiginda; 2015 ve 2017 yillari arasinda
Sosyal Bilgiler Ogretim Programlari’nda yer alan temalar ve bu temalarin kazanimlarina yénelik frekans degerleri

Tablo 3’de gosterilmistir.

Tablo 3. 2015- 2017 Yillari Arasinda Sosyal Bilgiler Ogretim Programlari’nda Teknolojiyle ilgili Yer Alan Tema ve

Kazanimlar

TEMALAR f

2015
Bilim, Teknoloji ve Toplum (Kazanim: 4.7.1. ;4.7.2. ;4.7.3. ;4.7.4. ; 5.7.1.; 9

5.7.2.;573.;574;6.7.3)

Birey ve Toplum (Kazanim: 7.1.3.; 7.1.4.) 2

2017
Bilim, Teknoloji ve Toplum (Kazanim: SB.4.4.1. ; SB.4.4.2. ; SB.4.4.3.; SB.4.4.4. ; 8

SB.4.4.5.;SB.5.4.1. ; SB.5.4.3.; SB.6.4.2.)
Kiiresel Baglantilar (Kazanim: SB.5.7.2.) 1
Birey ve Toplum (Kazanim: SB.7.1.3. ; SB.7.1.4.)

Uretim Dagitim ve Tiiketim (Kazanim: SB.7.5.2. ; SB.7.5.6.) 2

Tablo 3’te gosterildigi gibi 2015- 2017 yillari arasinda Sosyal Bilgiler Ogretim Programlar’’nda yer alan temalar
incelendiginde; 2015 programinda iki tema altinda 11 kazanima teknoloji boyutunda yer verildigi gorilmastar.
2017 programinda ise tema sayisinda artis gozlenmis dort temada altinda 13 kazanim teknolojik agidan
programda yer almistir. Her iki programda da en ¢ok teknolojik kazanima sahip olan tema ise “Bilim, Teknoloji ve
Toplum” temasi olmustur. 2015-2017 yillari arasinda 6gretmenlerin yirittikleri sosyal bilgiler derslerine yonelik

teknolojik yansimalar Sekil 3'de gosterilmistir:
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Sekil 3. 2015-2017 Yillari Arasindaki Teknolojik Yansimalar

Sekil 3'te gosterildigi gibi 2015-2017 yillari arasinda 6gretmenler sosyal bilgiler dersini islerken teknolojik olarak
en ¢ok “Akilli Tahta”, “Projeksiyon” kullandiklarini ardindan “Bilgisayar”, “internet”, “Kitap” ve “Kara Tahta”yi
derslerinde uyguladiklarini belirtmistir. Ogretmen gérisleri dikkate alindiginda; égretmenlerin sosyal bilgiler
dersini ylritirken bulunduklari zaman ve kosullarin gereklerine uygun bir yol izlemeye ¢alistiklari, degisime ayak
uydurarak derslerine yansitmaya 6zen goésterdikleri seklinde yorumlanabilir. Ozellikle akilli tahta, internet,
bilgisayar ve projeksiyon gerecleriyle teknolojide yasanan gelisim ve degisimlerin ders ortaminda da yansitilmaya
¢ahisildigi ayni zamanda da kara tahta ve ders kitabi gibi temel unsurlarinda derslerde kullanilmaya devam edildigi

yoninde degerlendirilebilir.

2015- 2017 yillan arasinda sosyal bilgiler dersinde ki teknolojik yansimalara iliskin olarak bir 6gretmen
“Derslerde akilli tahta, power point sunular, yardimci kaynaklar ve eba kullandim.” (Ogretmen no: 2) olarak
gorusuni agiklarken bir baska 6gretmen ise “Akilli tahta ve internet siniflarimiza girdi. Cesitli egitimlerle ilgili
siteler aracilii ile test ¢6zme, belgesel ve etkinlikler yaptik” (Ogretmen no: 4) seklinde diisiincesini ifade etmistir.
Ogretmenlerin belirtilen gériisleri cercevesinde akilli tahta, internet, power point sunulari ve belgeselleri

teknolojik olarak derslerine yansittiklari gérilmustir.

Akademisyenlerde 06gretmenlere benzer nitelikte goruslerini sunmuslardir. 2015-2017 yillari arasinda
yurattikleri derslerle ilgili olarak bir akademisyen “2015 yilindan sonra fakiiltemize akilli tahtalarin alinmasiyla
birlikte derslerimizde hem powerpoint sunularini izletmek hem de internet ortamindan yararlanacagimiz video,
gérsel ve veriler igin akilli tahtalari kullanmaya basladik” (Form No:3) seklinde gorisiini belirtmistir. Bir baska

akademisyen ise; “2015-2017 yillari arasinda verdigim derslerde genellikle akilli tahtadan yararlandigimi
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soyleyebilirim. Genellikle sunum ve konu anlatim siirecinde farkli uygulamalardan yararlanmaktaydim. Bu
kapsamda ézellikle web 2.0 araglarini derse daha fazla entegre etmeye basladigimi séyleyebilirim. Ozellikle ders
anlatimi sirasinda égrencilere mentimeter, kahoot vb. uygulamalarla soru sorarak gériislerini tahtaya yansitip
katiimi arttirmaya ¢alismaktaydim. Ayrica derslerin bir b6limiini bilgisayar laboratuarinda gergeklestirerek her
bir konu baglaminda farkli bir web 2.0 araci uygulamasi gerceklestirmekteydim. Ornedin yiiriitmekte oldugum
Bilim, Teknoloji ve Sosyal Dedisme dersinde ilkcag uygarliklarini isledikten sonra bir karikatiir hazirlama
programini égrencilerime gdsterip konu ile baglantili karikatiirler gizmelerini isterdim. Yararlandigim web 2.0
araglari arasinda padlet, storybirdthat, kahoot, voki, storyjumper, mentimeter, toontastic, classdojo vb. bircok
uygulama yer almaktaydi. Ayrica bu dénemlerde 3 boyutlu modelleme ve yazdirmayi da ders siireglerine daéhil
etmeye calistim. Ornedin éGrencilerin ortacaddaki teknolojik gelismeleri modelleyip yazdirarak somut bir bicimde
6grenmelerini saglamaya ¢alistigimi séyleyebilirim” (Form No: 1) olarak duslncesini agiklamigtir. Her iki
akademisyende Ogretmen goéruslerine benzer nitelikte 2015-2017 yillari arasinda derslerini ele alirken akilli

tahtanin ve web 2 araclarinin teknolojik boyutta agirlik ve 6nem kazanmaya basladigini belirtmistir.

2017-2018 Yillan1 Arasinda Sosyal Bilgiler Derslerindeki Teknolojik Yansimalar
Teknolojik yansimalarin paydaslarindan biri olan program boyutu ele incelendiginde ise; 2017 ve 2018 yillari
arasinda Sosyal Bilgiler Ogretim Programlar’nda yer alan temalar ve bu temalarin kazanimlarina yonelik frekans

degerleri Tablo 4’te gosterilmistir.

Tablo 4. 2017- 2018 Yillari Arasinda Sosyal Bilgiler Ogretim Programlari’nda Teknolojiyle ilgili Yer Alan Tema ve

Kazanimlar
TEMALAR f
2017
Bilim, Teknoloji ve Toplum (Kazanim: SB.4.4.1. ; SB.4.4.2. ; SB.4.4.3. ; SB.4.4.4. ; 8
SB.4.4.5.;SB.5.4.1. ; SB.5.4.3. ; SB.6.4.2.)
Kiresel Baglantilar (Kazanim: SB.5.7.2.) 1

Birey ve Toplum (Kazanim: SB.7.1.3. ; SB.7.1.4.)
Uretim Dagitim ve Tiiketim (Kazanim: SB.7.5.2. ; SB.7.5.6.)

2018
Bilim, Teknoloji ve Toplum (Kazanim: SB.4.4.1. ; SB.4.4.2. ; SB.4.4.3.;SB.4.4.4. ; 9
SB.4.4.5.;SB.5.4.1.;SB.5.4.2. ; SB.5.4.3. ; SB.6.4.2.)
Kiiresel Baglantilar (Kazanim: SB.5.7.2.) 1

Birey ve Toplum (Kazanim: SB.7.1.3. ; SB.7.1.4.)
Uretim Dagitim ve Tiiketim (Kazanim: SB.7.5.2. ; SB.7.5.6.)

Tablo 4’te belirtildigi gibi 2017- 2018 yillari arasinda Sosyal Bilgiler Ogretim Programlar’nda yer alan temalar
incelendiginde; 2017 programinda dért tema altinda 13 kazanima teknoloji boyutunda yer verildigi gérilmustar.
2018 programinda ise yine ayni temalarin basligi altinda 14 kazanim yer almistir. Her iki programda da en ¢ok
teknolojik kazanima sahip olan tema ise “Bilim, Teknoloji ve Toplum” temasi olmustur. 2017-2018 yillari arasinda

ogretmenlerin ylrattikleri sosyal bilgiler derslerine yonelik teknolojik yansimalar Sekil 4’de gosterilmistir:
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Sekil 4. 2017-2018 Yillari Arasindaki Teknolojik Yansimalar

Sekil 4’te gorildugi gibi 2017-2018 yillari arasinda 6gretmenler sosyal bilgiler dersini yarutiirken teknolojik
olarak “Akilli tahta”, “Bilgisayar” ve “internet”i siklikla kullandiklarini ifade etmislerdir. “Projeksiyon”, “Kitap”,
“Atlas/Harita”, “Kara tahta”, “Test”, “Afis” gibi unsurlar da derslerde daha az siklikla ifade edilen 6geler arasinda
yer almistir. Ogretmen gérisleri incelendiginde; dnceki yillara gére derslerde kullanilan teknolojik unsurlarda
cercevenin genisledigi, zenginlestigi, 6gretmenlerin sosyal bilgiler derslerini yiritlrken farkh ve zengin araglara

yer verdigi seklinde yorumlanmistir.

Bu dogrultuda bir 6gretmen “Akilli tahtalar ve bilgisayar uygulamalarina gecis yaptim. Ogrencilerim de program
kullanmada ustalastr.” (Ogretmen no: 9) olarak gériisiinii belirtirken baska bir 6gretmen ise “Derslerimde kitap,
harita, projeksiyon, kara tahta, dfisler, test, bilgisayar, internet, gézlem ve uygulama, kiitiiphane arsivlerini
kullanmya ¢alistim.” (Ogretmen no: 7) seklinde disiincelerini dile getirmistir. Agiklanan gériisler cercevesinde
ogretmenler derslerinde akilli tahta, bilgisayar, kitap, test, internet gibi 6geleri kullandiklarini ifade etmislerdir.

Paydaslardan olan bir akademisyen gorislinii; “Derslerimizde akilli tahtalar aracilidiyla powerpoint sunumlarini
ve gereksinim duydugumuz diger veri kaynaklarindan ilgili istatistik, gérsel ya da videoyu, haber niteligindeki
yapimlari kullanabiliyoruz” (Form No: 3) olarak belirtirken diger bir akademisyen ise distincesini “Siniflarda akilli
tahta cihazlari kuruldu. Fatih projesi kapsaminda projeksiyon cihazlarinin yerini akilli tahtalar aldi. Bu cihazlar ile
dersleri ilk etapta kullanmak endise veriyordu. Projeksiyon cihazina gére daha kompleks oldugu igin kullanmada
tereddiit gésterildigi oluyordu. Zamanla internet irtibati ve bakimlarinin fakiilte tarafindan siklikla yapilmasiyla
birlikte akilli tahtali siniflari tercih eder oldum. Ozellikle sosyal bilgiler derslerinde internet baglantili calismalarda
akill tahta lizerinden internet kullanimi siklasti” (Form No:4) seklinde belirtmistir. Akademisyenlerde acikladiklari
gorislerinde 2017-2018 yillari arasinda yurittikleri derslerde akilli tahta kullaniminin yogunluk kazandigini ifade

etmistir. Ogretmenlerin gérisleriyle drtiisen akademisyen gériislerinde de derslerin 6gretiminde kullanilan
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teknolojik unsurlarin benzer oldugu dikkati gekmektedir. Bu durum g¢agin ve donemin ihtiyaglarina gore 6gretmen

ve akademisyenlerin teknolojik unsurlari derslerine de yansitmaya ve kullanmaya calistiklari seklinde

yorumlanabilir.
2018-2021 Yillan1 Arasinda Sosyal Bilgiler Derslerindeki Teknolojik Yansimalar

Teknolojik yansimalarin paydasi olan program boyutu ele incelendiginde; 2018 ve 2021 yillari arasinda Sosyal

Bilgiler Ogretim Programlar’nda yer alan temalar ve bu temalarin kazanimlarina yénelik frekans degerleri Tablo

5’te gosterilmistir.
Tablo 5. 2018- 2021 Yillari Arasinda Sosyal Bilgiler Ogretim Programlari’nda Teknolojiyle ilgili Yer Alan Tema ve

Kazanimlar
f

TEMALAR
2018
Bilim, Teknoloji ve Toplum (Kazanim: SB.4.4.1. ; SB.4.4.2. ; SB.4.4.3.;SB.4.4.4. ; 9
SB.4.4.5.;SB.5.4.1.;SB.5.4.2. ;SB.5.4.3.; SB.6.4.2.)
Kiresel Baglantilar (Kazanim: SB.5.7.2.)
Birey ve Toplum (Kazanim: SB.7.1.3. ; SB.7.1.4.)
Uretim Dagitim ve Tiiketim (Kazanim: $B.7.5.2. ; SB.7.5.6.) 2

Tablo 5’te gosterildigi gibi 2018 Sosyal Bilgiler Ogretim Programi’nda yer alan temalar incelendiginde, dort farkli

temanin oldugu gérilmistiir. ilgili temalar; “Bilim, Teknoloji ve Toplum”, “Kiiresel Baglantilar’, “Birey ve
Toplum”, ve “Uretim Dagitim ve Tiiketim” temalari olarak programda yer almaktadir. Dért tema bashg altinda
toplamda 14 kazanim bulunmaktadir. Frekans bakimindan en ¢ok kazanima sahip olan tema ise; “Bilim, Teknoloji

ve Toplum” temasi olmustur. 2018-2021 vyillari arasinda 6gretmenlerin yirittikleri sosyal bilgiler derslerine

yonelik teknolojik yansimalar Sekil 5’te gosterilmistir:
] @1
(Gl Kitap (3) Atlas/Harita (2)
Web 2 Araglan (1) \ (C
Internet (3™~
e (Gl
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. Eba (3)
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Kara Tahta (1) 77—7—7_7_’_**———7_,_7_7
- (Gl
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- - | atsapp (1)
[y -
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pd / : \ el
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Tablet (3)
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Kiitiphane Argivleri {1

Sekil 5. 2018-2021 Yillari Arasindaki Teknolojik Yansimalar
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Sekil 5’'te gosterildigi gibi 2018-2021 yillari arasinda 6gretmenler sosyal bilgiler dersini yuritirken teknoloji
boyutunda en siklikla; “Akilli tahta”, “Bilgisayar”, “Eba”, “Zoom”, “internet”, “Tablet” ve “Kitap”1 kullandiklarini
belirtmislerdir. ilgili 6gelerin yaninda 6gretmenler goriislerinde; “Atlas/ harita”, “Projeksiyon”, “Test”, “Sosyal
medya”, “Whatsapp”, “Teamlink” ve “Kara tahta” gibi teknolojik unsurlardan da derslerde yararlandiklarini ifade
etmislerdir. Belirtilen 6gretmen gorisleri dogrultusunda, 6gretmenlerin sosyal bilgiler dersini yuritirken
kullandiklari teknolojik araglarin zengin ve gesitlilik gosterdigi seklinde degerlendirilmistir. Ogretmenlerin
derslerini yuritirken bircok teknolojik unsura yer verdigi, cagin gereklerinden yararlanmaya galistig seklinde de

yorumlanmistir.

Gorilslinu belirten bir 6gretmen “Akilli tahta, akilli telefon, tablet, yeni medya, zoom, teamlink, whatsapp
uygulamalarini kullaniyorum” (Ogretmen no: 16) seklinde agiklarken bir baska 6gretmen ise “Web 2.0 araglari
konusunda uzmanlasmaya basladim. Artik kendi Urettigim iceriklerin yaninda 6grencilerimde etkinlikler Grtinler
hazirlayarak sinifta paylasmaya basladi. Derste ¢ogunlukla beraber Uretim yaptigimiz etkinlikler yapiyorum.
Temel bilgileri verip onlarin gevrimici 6grenme Uriinleri hazirlamalarina yonlendiriyorum” (Ogretmen no: 4)
olarak duslincesini dile getirmistir. Diger bir 6gretmen ise “EBA ve ebanin hazirladigi videolar, testleri kullandim.
Avyrica siniftaki égrencilere testler génderdim Gdevleri eba lizerinden takip ettim. Salgin siirecinde hem eba hem
de zoom kullanarak online egitime devam ettik. Zoom lizerinden égrencilerimizin hazirladigi video ve etkinlikleride
paylastim” (Ogretmen no: 2) seklinde goriisiini ifade etmistir. Goériisler dogrultusunda 6gretmenlerin akilli tahta,

web araglari, zoom, whatsapp ve eba gibi 6geleri derslerine teknolojik olarak yansittiklarini vurgulamislardir.

Ogretmenlerin yaninda paydaslardan olan bir akademisyen de disiincelerini “Ozellikle uzaktan egitimle birlikte
tiniversitenin sagladigi program (zerinden dersleri hazirlayip islemeye gayret ettim. Uzem araciligi ile saglanan
programla dersleri yliriittiim. Bunun yaninda sunumlarla da destek sagladim” (Form No: 2) olarak agiklamistir.
Baska bir akademisyen ise gorlstini; “Her gegen yil egitim teknolojilerinde yasanan gelismeler dogrultusunda
gelistirilen yeni uygulamalari da takip edip derslerime entegre etmeye ¢calistigimi séyleyebilirim. Bu dénemlerde
degisen en énemli seylerden biri beyaz tahtalari artik daha az kullanmam oldugunu séyleyebilirim. Ciinkii farkl
web 2.0 araglariyla (6rnegin; google, jamboard veya farkli kavram haritasi programlari), ben ve égrencilerin

yerlerinden kalkmadan akilli tahta izerinden dilediklerini yazabilmekteydiler” (Form No: 1) olarak dile getirmistir.

Akademisyenlerin belirttikleri gorislerinde 2018-2021 yillari arasinda yirittikleri derslerde akilli tahta, web 2
araglari ve pandemi sebebiyle Universitelerin uzaktan egitimle ilgili uzem birimlerinde kullanilan programlarin
etkin oldugunu ve bu araglari kullandiklarini dile getirmislerdir. Akademisyenler de 6gretmen goéruslerinde
belirtildigi gibi degisen kosullara uygun olarak teknolojik geregleri derslerine yansitmaya calistiklari seklinde

yorumlanmistir.

Elde edilen bulgular dogrultusunda; 2005 yilindan itibaren yapilandirmaci egitimle birlikte degisen egitim anlayisi
bircok dgretim programiyla birlikte Sosyal Bilgiler Ogretim Programlar’na da etki etmistir. 2005 yili ile birlikte
olusmaya baslayan bu yaklasim c¢agin ihtiya¢ ve kosullarina uygun, degisen ve yenilenen teknolojiye ayak

uydurabilen bireylerin yetistirilmesini benimsemistir. Bu dogrultuda Sosyal Bilgiler Programlari 2005 yilindan
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itibaren; 2015, 2017 ve 2018 yillarinda tekrardan gézden gegirilerek, donemin kosullarina uygun olarak revize
edilmistir. Yenilenen anlayis ve program yapisi derslerde ki 6gretim ortamlarina da yansimistir. Ogretmenler ve
akademisyenler siniflarinda kara tahta, atlas, ders kitabini teknolojik geregler olarak kullanirken zaman iginde
akill tahta, sosyal medya, internet, bilgisayar ve web 2.0 araglarini teknolojik olarak derslerine yansitmaya

calismiglardir.

TARTISMA ve SONUC

Katihmcilarin géziinden teknolojik degisimin 2005 yilindan giniimiize (2021) sosyal bilgiler 6gretimine
yansimalari merak konusu olmustur. Zira glinUimizde her alanda vazgegilmezler arasinda olan teknoloji
kullaniminin sosyal bilgiler gibi toplumu konu alan bir dersin ayrilmaz pargasi olmasi kaginilmazdir. Bu yiizden
ozellikle ilerlemeci ve yeniden kurmaci felsefeler baglaminda kullanilan yapilandirmaci egitimin kullaniimaya
basladigi 2005 yili bu inceleme agisindan da kirilma noktasi olarak segilmis olup, bu siirecin sonrasinin nasil bir
seyir gosterdigine paydas kaynaklardan hareketle bakilmistir. Her ne kadar yerli ve yabanci literatlirde (Cakmak
& Taskiran, 2017; Coban & ileri, 2013; Mason, 2018; Rodriguez, Brown & Vickery, 2020; Yaman, 2019; Yesiltas &
Kaymakgi, 2004) sosyal bilgiler alaninda teknoloji kullanimini ele alan galismalara rastlansa da 2005 yilindan beri
teori ve uygulama stirecinin nasil ilerlediginin paydas kaynaklardan ele alindigi bu ¢alismada da ¢arpici sonuglara
ulasilmistir. Zira bu sirecin saglikh ilerlemesinde en 6énemli paydas kaynaklardan bazilarinin; sosyal bilgiler
Ogretim programi, 6gretmen yetistiren akademisyenler ve sosyal bilgiler 6gretmenleri oldugu bilinmektedir.
Calisma sirecinde paydaslardan toplanan veriler dogrultusunda siireci betimlemede kolaylik olusturabilecek 5
tane zaman temasina ulasiimistir. Bu temalar programlarin kokli veya taslak olarak degistigi zaman odaklarindan
olusmaktadir. Calisma verilerinden ortaya ¢ikan zaman odakli temalarin; 2005, 2005-2015, 2015-2017, 2017-
2018 ve 2018-2021 seklinde oldugu gézlenmektedir.

Sosyal bilgiler 6gretim programinin davranisgl yaklasimdan yapilandirmaci yaklagima gegtigi 2005 yili temasi
incelendiginde; 6gretim programina “Bilim Teknoloji ve Toplum” gibi icerik olarak teknoloji agirlikli bir 6grenme
alaninin girdigi dikkatleri cekmektedir. 2005 yili 6gretim programinda teknoloji vurgulu toplam 14 kazanim tespit
edilmis olup bu kazanimlarin; Bilim Teknoloji ve Toplum, Kiiresel Baglantilar, Uretim Dagitim ve Tiiketim &grenme
alanlari altinda oldugu goérilmektedir. Sosyal bilgiler 6gretim programi baglaminda disiinmek gerekirse
teknolojik vurgunun genis bir sekilde programa yansidigi dikkatleri cekmektedir. Ancak programin uygulayicilari
olan sosyal bilgiler 6gretmenleri ve akademisyenlerin uygulama surecindeki deneyimlerine iliskin dusiinceleri de
dnem tasimaktadir. Ogretmen ve akademisyen goriislerine bakildiginda 2005 sosyal bilgiler 6gretimi siirecinde
derslerde en fazla “kara tahta, tebesir ve ders kitab1” seklindeki klasik teknolojik ders araglarinin kullanildigi tespit
edilmistir. Bu durumda teknolojik yansimalarin 6gretim programina yansidigl kadar uygulamalara yansimadigi
soylenebilir. Ancak bu silirecte her ne kadar kimi c¢alismalara (Kaya, 2008) Sosyal bilgiler derslerinde
ogretmenlerin, teknolojiyi sosyal bilgiler dersleri ile butinlestirme sirecinde isbirlik¢i etkinliklerden
yararlanmalarinin bircok agidan fayda sagladigina yonelik sonuglar ortaya konsa da 2005 6gretim programinin

uygulanmasi slirecinde 6gretmenlerin Tepegéz, Projeksiyon, Bilgisayargibi elektronik cihazlari bile kara tahta ve
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ders kitabi gibi araglara gére ¢ok nadir kullandiklari sonucuna rastlanmistir. Yesiltas ve Kaymakei'nin (2014)
Sosyal Bilgiler Ogretim Programi’nda teknolojinin yerini tespit etmeyi amacladiklar ¢alisma sonuglarinda da
Sosyal Bilgiler Ogretim Programi’nin genel amaglar, igerik, grenme-6gretme siiregleri ile 6lgme-degerlendirme
arag ve yontemleri agisindan teknoloji ve teknolojik Gruinleri etkin kullanimina olanak saglayacak nitelikte oldugu

tespit edilmistir. Bu sonuglarin galisma bulgularini destekler nitelikte oldugu dustiniimektedir.

2005-2015 yillari arasinda sosyal bilgilere teknolojik yansimalarin nasil olduguna bakildiginda ise; oncelikle
dgretim programlan dikkatleri ¢cekmektedir. Zira 2005 yili Sosyal Bilgiler Ogretim Programi’nda teknolojik
vurgularin yansidigi 3 6grenme alani ve bu baglamda 14 kazanimin yer aldigi; ancak 2015 taslak programinda bu
vurgunun 2 6grenme alani ve 11 kazanim ile sinirli kaldigi dikkatleri ¢cekmektedir. Bu durum 2005 yilindan 2015
yilina kadar ki slirecte aslinda teknolojinin 6gretim programina yansimasindaki gorindrliginin azaldigini
gostermektedir. Ayrica bu siirecte 6gretmen ve akademisyenlerin uygulama sirecinde en fazla “projeksiyon
cihazi ve akilli tahta” kullandiklari tespit edilmistir. 2005 yilindan 2015 yilina kadar ki siiregte her ne kadar Sosyal
Bilgiler Ogretim Programi’nda teknolojik yansimanin éneminin azaldi§i gériilse de uygulayicilarin 6gretim
siirecinde en fazla kullandiklari teknolojik araglardan “kara tahta, tebesir ve ders kitabinin” yerinin “tepegéz,
projeksiyon araci ve bilgisayar” seklindeki elektronik araglara birakmasi dikkat cekici bir sonugtur. Bu durum
2005-2015 siirecinde teknolojik yansimanin uygulama siirecine daha fazla yansidigini géstermektedir. 2015-2017
sirecinde teknolojik yansimalarin sosyal bilgiler 6gretiminin program boyutu ele alindiginda; teknolojik vurgunun
onem ve kapsaminin genisledigi dikkatleri cekmektedir. Zira 2015 yilinda bu baglamda 2 6grenme alani ve 11
kazanim bulunurken, 2017 taslak programinda 4 6grenme alani ve 13 kazanim ile teknolojinin genis bir sekilde
programa yansidigi gézlenmektedir. Bu durum zaman ilerledikge teknolojinin 6gretim programindaki 6neminde
de bir ilerleme oldugunu distindlirmektedir. Sosyal bilgiler 6gretim siirecinin baska paydas kaynaklarindan olan
O0gretmen ve akademisyenlerin uygulama sirecine iliskin deneyimlerinde de sirasiyla en fazla “Akilli Tahta”,
“Projeksiyon” “Bilgisayar” ve “internet” kullandiklari tespit edilmistir. Bu siirecte dikkat ceken bir baska bulgu da
katilimcilardan akademisyenlerin “Padlet, Storybirdthat, Kahoot, Voki, Storyjumper, Mentimeter, Toontastic,
Classdojo gibi Web 2.0 araglarindan derslerde yararlandiklari yéniindedir. Bu durum 2015-2017 siirecinde hem
Sosyal Bilgiler Ogretim Programi hem de uygulama siirecine yeni teknolojilerin benzer yodunlukta yansidigini
gostermektedir.2017-2018 sosyal bilgiler 6gretimi slrecinin basinda 6gretim programinda teknolojik vurguyu
iceren 4 6grenme alani ve 13 kazanim bulunurken, 2018 programi ile birlikte yine 4 6grenme alani basligi altinda
kazanim sayisinin 14’e c¢iktigi dikkatleri cekmektedir. Ogretmen ve akademisyen gériislerinden elde edilen
verilerden ise katilimcilarin derslerinde en fazla “Akilli tahta, Bilgisayar ve internet” kullandiklari tespit edilmistir.
2015-2017 siirecinde kullanimi tercih edilen ilk t¢ teknolojik arag arasinda projeksiyon cihazi da bulunmaktaydi.
Ancak 2017-2018 siirecinde ilk {i¢ ara¢ arasina internetin girdigi gézlenmektedir. Dolayisiyla bu tema kapsaminda
incelenen siliregte de 2015-2017 temasi kapsamindaki siirece benzer sekilde teknolojik yansimanin hem

programa hem de uygulamaya dengeli yansidigi goriilmektedir.

2018-2021 siirecindeki Sosyal Bilgiler Ogretim Programlari incelendiginde halen 2018 yili &gretim programi

kullanildigi ve bu programda; Bilim, teknoloji ve toplum, kiiresel baglantilar, birey ve toplum, liretim, dagitim ve
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tiiketim seklindeki 4 6grenme alani baghklari altinda yine 2017 yili taslak programda oldugu gibi 14 kazanima
teknolojik vurgunun yansidigi dikkatleri cekmektedir. Ogretmen ve akademisyen ifadelerinden ise bu siiregteki
sosyal bilgiler 8gretimi uygulamalarinda sirasiyla en fazla; “Akilli tahta”, “Bilgisayar”, “Eba”, “Zoom”, “internet”
gibi yeni teknolojilerin kullaniminin tercih edildigi sonucuna varilmigtir. Kullanilan teknolojilerin niteligi dikkate
alindiginda bilgisayar ve internet teknolojileri temelli araglar olduklari gorilmektedir. Bu durum, 6gretim
siirecinde internet teknolojilerinin etkinliginin artigini géstermektedir. Zira bu silirece yonelik yapilan arastirma
bulgularinda; 2006 yilindan beri sosyal bilgiler egitiminde teknoloji kullanimi konusundaki arastirma sayisinda
hizli bir artisin oldugu (Avci Akgali & Bas, 2020); 0Ogretmenlerin kisitli imkanlarina ragmen mesleki hayata
basladiktan sonra ilgi ve meraklari dogrultusunda teknoloji kullanim becerilerini gelistirebilecekleri sonucu
(Erdogan & Serefli, 2021); sosyal bilgiler 6gretmenlerinin teknolojiyi artik sosyal aglar Gizerinden takip ettikleri,
ogrencilerin dikkatlerini gekmek ve katilimlarini saglamak igin akilli tahta kullandiklari (Dere & Ates, 2020)
seklindeki sonuglara rastlanmistir. Dolayisiyla ¢alisma bulgularinda bu zaman zarfinda hem 6gretim programi
boyutunda hem de uygulama boyutunda teknolojik yansimanin dengeli gittigi sonucuna ulasilmistir. Diger
taraftan bu sirecin ortalarina denk gelen 2019 yilinin sonlarinda Cin’den diinyaya yayildigi tespit edilen Covid-19
hastaligi nedeni ile diinyada pandemi yasanmistir. Ozellikle uzaktan egitim siireglerinde yiiz yiize egitimlere ara
verilmesinden okul gibi fiziki ortamlar yerine Eba ve Zoom gibi sanal ortamlarda dersler islenmistir. Dolayisiyla
katilimcilarin bu stiregte en ¢ok kullandiklari uygulama araglari arasina Eba ve Zoom gibi uygulamalarin da yer

almasinda Covid 19 pandemisinin de etkili oldugu disuniilmektedir.

ONERILER

e  Ogretmenlerin derslerinde teknolojik araglari daha etkili kullanabilmesi ve uygulayabilmesi igin hizmet
ici egitimler diizenlenebilir. Benzer nitelikte 6gretmenlere web 2.0 araglariyla ilgili egitimler verilebilir.

e Calisma akademisyen ve dgrenci boyutuyla ele alinmistir. Ogrenci ya da 6gretmen adaylariyla da
degerlendirilerek gorisleri incelenebilir.

e 2005 ve 2005-2015 siiregli temalara ait sonuglar dikkate alindiginda teknolojinin programa ve uygulama
sirecine dengeli dagilmadigl gorilmektedir. Bu ylzden
Bundan sonra gelistirilecek olan 6gretim programlarinda ve uygulama boyutunda teknolojik yansimanin
dengesinin kurulmasi 6nerilmektedir.

e Teknolojilerin insan hayatindaki 6nem ve niteliginin hizli degisimi géz 6niinde bulundurularak, sosyal
bilgiler 6gretim programlarinin da teknolojik yansima agisindan daha kisa sireli araliklarla revize
edilmesi dnerilmektedir.

e Yeni internet teknolojilerinin 6gretim programina ve uygulamada daha yaygin bir sekilde kullanimini
artirmak icin 6gretmen yetistiren kurumlarin ve Milli egitim bakanliginin 6gretmen ve 6gretmen
adaylarina kisa stireli araliklarla teknolojik pedagojik ve alan bilgisini bitlinlestirmeye yonelik teknolojik

yetkinlik egitim hizmetleri sunmalari 6nerilmektedir.
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Etik Metni

Arastirma icin gerekli izinler alinmistir (Karamanoglu Mehmet Bey Universitesi Bilimsel Arastirma ve Yayin Etik
Kurulu degerlendirme karari tarihi =06.10.2021, etik degerlendirme dokiimani numarasi= 2021/35608). Bu
makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tiirlt ihlallerde sorumluluk yazarlara aittir.
Yazar(lar)in Katki Orani Beyani: Bu ¢alismada birinci yazarin katki orani %60, ikinci yazarin katki orani %40’tir.
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