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ABSTRACT

The game; It is an important tool used in the conduct of education and training processes, since it
is based on teaching by doing, and especially on the basis of volunteering in children. Planned and
programmed game activities are defined as educational games. Considering the developmental
processes of children, it is known that educational games are beneficial on the developmental
areas of children. One of the applications that can be used effectively by teachers in the planning
of learning and teaching processes is educational games. The objective of this study is to determine
the attitudes of classroom teachers towards educational games. Classroom teachers working in
Kirsehir participated in the research on a voluntary basis. Screening method was used in this study.
“Personal Information Form" and " Attitude Scale towards Educational Games" were used in the
data collection process in the research. 0.05 significance level was taken in the test of the research
data. The items related to the sub-problem were grouped, and independent t-test and ANOVA
techniques were used together with descriptive statistics such as frequency (f), percentage (%),
weighted average (X) and standard deviation (SS) in the analysis of the data. The source of
significant difference was determined by the Tukey test. The eta-square (n?) correlation coefficient
has been used in order to calculate the effect size of the significant difference in ANOVA results.
The results of the study indicate that the attitudes of classroom teachers towards educational
games are generally positive. However, it was concluded that the gender, the location of the
school and the educational status did not make a significant difference on the attitudes of
classroom teachers towards educational games, but that the years of service made a significant
difference on the attitudes of classroom teachers towards educational games.

Keywords: Classroom teacher, game, educational game, attitude.

! This study was presented as an oral presentation at 2nd International Humanities and Educational Sciences Congress
(ICHES), 25-26 September 2020
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INTRODUCTION

Children have their first experience with their parents in their own small world. Over time, their small circles are
growing, they are moving from family to large family and from large family to close environment, and this growth
continues with the school environment. Both in their first experiences with their parents and in most of their
experiences until the school period, the game is one of their favorite types of activities. Through games, children
acquire so many new concepts, rules and information. The information that are acquired by the children until
the school process is provided informally by the family and their close environment. Children are also included
in a formal information network by teachers through school. Within this framework, educational games in the
education process are practices that contribute to both physical development and mental development stages
and that children willingly participate in. Education is defined by Ertiirk (1997) as the process of creating positive
and deliberate change in the behavior of the individual through his/her experiences. The objective of the
education is to create new desired behaviors in students, to develop incomplete behaviors and to correct
unwanted behaviors (Tasdemir, 2007). There are many factors that affect students' academic achievement.
These range from teacher competencies, student characteristics and curricula to physical conditions, planning of
the learning-teaching process and even parental support (Cayci, 2018). In this process, one of the applications

that can be used effectively by teachers in the planning of learning and teaching processes is educational game.

Game is a good learning tool that offers a learning environment for all ages. Because the game is a phenomenon
that is played with more than one person, contains a number of rules and has a certain purpose and helps the
child to use these skills at every stage of his/her life by giving him/her analytical thinking skills (Oktay, 2003;
Seving, 2004). Game is important for children in two aspects; it enables the development of their abilities and
contributes to cognitive and affective development (Vygotsky, 1986). In educational environments, game
activities that are implemented in a planned and programmed way to achieve the determined goals can be
defined as educational games (Yilmaz, Kirnmoglu & Yamanyurt, 2019). Educational games are important in terms
of reinforcing the learned information and expressing themselves comfortably from students. The fact that these
games are entertaining brings vitality to classroom activities. When applying educational games, the issue to be

considered is that the games are selected correctly and are intended for a purpose (Giirsoy & Arslan, 2011).

The game is the building block that supports the development of the child in every field in his/her life. Educational
games are also indispensable for educational activities (Dolunay & Karamustafaoglu, 2021). Play should not only
be seen as an entertainment tool for the child, but it should also be emphasized that relevant learning can also
be provided through play. However, in this emphasis, it is important to emphasize what the educational game is,
how it should be applied, and what should be considered during the application in order for educational games
to serve their purpose (Alkis Kiigiikaydin, 2021). Educational games, which have an important place for the child,
will also be an appropriate basis for creating informal learning. Because the child will interact with different
people while playing and will achieve some gains in improvised ways. Play is an activity that is open to surprising

developments in its nature and also develops feelings of respect and tolerance. Educational games that contain
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such mysteries can be used to give children some values. As a matter of fact, the child will have fun and

unwittingly gain some values (Giindiiz, Aktepe, Uzunoglu & Gindiz, 2017).

Considering the developmental processes of children, it is known that educational games are beneficial on the
developmental areas of children. This study was designed by considering the attitudes of classroom teachers of
educational games, which is such an important way in the education process, as important. Attitude is the
mental, cognitive, affective and behavioral predisposition that a person develops based on her feelings and
motives towards herself and the events in her outer world (inceoglu, 2011). Attitude is an internal state that
includes feelings and thoughts. In this respect, attitudes are important in guiding understanding of individuals’
behavior (Baskonus, 2020). A person has a positive attitude towards an object or situation, she/he approaches
that object or situation, but if she/he has a negative attitude towards an object or situation, she/he walks away
from that object or situation, giving negative reactions. But attitudes can change, new ones can be gained in time
(Sisko & Demirhan, 2002). Positive attitudes of classroom teachers towards educational games can be
interpreted as they will use educational games in educational processes, and negative attitudes will not be used.
Considering that educational games are beneficial for children's development areas, it can be said that
educational games to be used by teachers in educational processes have a very important place in reaching the
goals set for children. From the point of view of children, thanks to the educational games to be used in the
education process, children will both learn and have fun, children will participate more in the lessons, Even if
they think that they are actually playing games, we can say that learning will be easier in this way. In this context,
this study aims to describe classroom teachers' attitudes towards educational games, and answers to the

following research questions are sought:

What is the level of classroom teachers' attitudes towards educational games?

Does attitudes of classroom teachers towards educational games differ significantly according to the variable of
gender?

Does attitudes of classroom teachers towards educational games differ significantly according to the variable of
year of service?

Does attitudes of classroom teachers towards educational games differ significantly according to the variable of

location of the school on duty?

Does attitudes of classroom teachers towards educational games differ significantly according to the variable of
educational status?

METHOD

Although there are many types of non-experimental research, the most well-known example is the survey type
(Tabachnick & Fidell, 2015). Survey model studies are a research approach that aims to describe a past or present
situation as it is (Karasar, 2005). In this study, in which the screening method was used, it was primarily aimed to

describe the attitudes of classroom teachers towards educational play. However, the attitudes of classroom
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teachers towards educational play were also examined in terms of gender, year of service, location of the school

and educational status variables. Research data were collected in October/November 2019.

Study Group

The accessible population of the research is classroom teachers working in Kirsehir in the 2019-2020 academic
year. From this population, 376 randomly sampling method selected classroom teachers constitute the study
sample. 18 of the measurement tools sent to classroom teachers were not evaluated due to incorrect coding,
empty, etc., and the data obtained from a total of 358 classroom teachers were evaluated. Volunteer basis was
sought for filling the measurement tools. The demographic information of the classroom teachers in the study
sample is as follows; 43.9% (n=157) of the sample is composed of male classroom teachers and 56.1% (n=201) of
the sample is composed of female classroom teachers. While 10.3% (n=37) of classroom teachers have 1-10
years of seniority, 46.1% (n=165) have 21 years of seniority or more. While 84.6% (n=303) of the teachers work
in the city center, 11.2% (n=40) work in the district center and 4.2% (n=15) work in the village/town. While 94.7%

(n=339) of the teachers are undergraduate, 5.3% (n=19) of them are postgraduate.

Data Collection Tools

Personal information form was used in the data collection stage and the Attitude Scale towards Educational
Games was used in the second stage. The personel information form included questions about teachers' gender,
years of service, location of school and level of education. Attitude Scale was developed by Altuner Coban,
Bozkurt and Kan (2019) and consists of 20 items and 2 dimensions. The aim of the scale is to measurement the
attitudes of classroom and pre-school teachers' towards educational games. The positive attitude (Alpha: .92)
dimension consists of items 1, 2, 3,4, 5,6, 7, 8,9, 10, 11, 12, 13 and 14, and the negative attitude (Alpha: .82)
dimension consists of items 15, 16, 17, 18, 19 and 20. It is a 5-point Likert-type scale. The items in the scale are
arranged as strongly agree “5" agree” 4 " undecided “3 " disagree “2'" and strongly disagree “1". Examples of
positive items in the scale: “I like using educational games in my classes” "Students actively take part in classes
with educational games." Examples of negative items in the scale: “I do not think that educational games are

suitable for my teaching style” “I hesitate to use educational games in my classes.”

Analysis of Data

In data analysis, 0.05 significance level was performed with the SPSS program applied in terms of percentage (%),

weighted average (X) and standard deviation (SD).

Table 1. Findings Related to Normal Distribution

X Median Mode Skewness Kurtosis
GENERAL Statistics 4,41 4,45 4,80 -,482 -,504
Standard error ,020 ,129 ,257
Positive Attitude Dimension Statistics 4,39 4,42 4,71 -,407 -,644
Standard error ,021 ,129 ,257
Negative Attitude Dimension Statistics 4,48 4,66 5,00 -1.103 ,532
Standard error ,031 ,129 ,257
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When distribution of data in Table 3 is analyzed, since the Skewness of (-,482) and kurtosis (-,504) are between
+2 and -2, ANOVA is used using the analysis and independent t-test (George & Mallery, 2010). The use of eta-

square (n2) was used to calculate the effect size.

The items in the scale are likert type and in determining the value range; The formula “a = Range / Number of

Groups to be Made” was used (Tasdemir, 2003). Accordingly, the evaluation scale is as follows:

Table 2. Attribute Groups

Given Weight Attribute group Limit
5 Strongly Agree 4.20-5.00
4 Agree 3.40-4.19
3 Undecided 2.60-3.39
2 Disagree 1.80-2.59
1 Strongly Disagree 1-1.79

When Table 2 is examined, the items in the scale; It is seen that it is interpreted as “strongly agree 4.20-5.00"

“agree 3.40-4.19” “undecided 2.60-3.39” “disagree 1.80-2.59” and “strongly disagree 1-1.79”".

FINDINGS

In this section, the attitudes of classroom teachers towards educational games are given. In addition, classroom
teachers' attitudes towards educational play were also examined in terms of gender, years of service, location of

the school and educational status.

Table 3. Attitudes Towards Educational Games

X SS Level
GENERAL 4,41 ,391 Strongly Agree
Positive Attitude Dimension 4,39 ,404 Strongly Agree
Negative Attitude Dimension 1,52 ,595 Strongly Disagree

| totally agree with general attitudes towards educational games (X=4.41) and positive attitude dimension, in the

negative attitude (X=1,52) dimension, it is at the level of strongly disagree (Table 3).

Table 4. T-Test Results (Gender)

N X ss t p

GENERAL Femae 201 a3 —am~ S %
Positive Attitude Dimension Fzﬂnj;e ;31 3:2; :i;; -,595 ,552
Negative Attitude Dimension Fzﬂrjlaﬁe ;ZZ 2:22 :;13(5) -,451 ,652

The mean of female teachers (X=4.43) is higher than male teachers (X=4.40) (Table 4). In the sub-dimensions, the
averages of female teachers are high. As a result of the independent samples t-test, it is seen that the mean

differences between the groups are not statistically significant (p>.05) across the scale and in the sub-dimensions.
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Table 5. Averages for Service Years

Year of Service N X SS
1-10 37 4,37 ,381
11-15 98 4,55 ,377
GENERAL 16-20 58 4,31 ,361
21 above 165 4,38 ,395
1-10 37 4,30 ,373
- . . . 11-15 98 4,50 ,405
Positive Attitude Dimension 1620 =3 431 394
21 above 165 4,37 ,404
1-10 37 4,54 ,613
Negative Attitude Dimension 11-15 EL 4,65 489
16-20 58 4,32 ,564
21 above 165 4,41 ,635

Across the scale, the highest average is 11-15 (X=4.55), and the lowest average is 16-20 years of seniority

(X=4.31). Looking at the sub-dimensions; the highest average in the dimensions of positive attitude (X=4.50) and

negative attitude (X=4.65) is for teachers with 11-15 years of seniority; it is seen that the lowest averages are

among the teachers with 1-10 years (X=4.30) in the dimension of positive attitude and 16-20 years in the

dimension of negative attitude. ANOVA was used for mean differences (Table 6).

Table 6. ANOVA Results (Service Years)

Source of KT sd KO F p Effect Size
Variance
Intergroup 2,515 3 ,838 5,697 001"
GENERAL Intragroup 52,089 354 ,147 .04
Total 54,604 357
Intergroup 1,920 3 ,640 4,001 ,008™
Positive Attitude Dimension Intragroup 56,628 354 ,160 .03
Total 58,548 357
Intergroup 5,295 3 1,765 5,156 002"
Negative Attitude Dimension Intragroup 121,200 354 ,342 .04
Total 126,495 357

** p<0.05

As a result of the ANOVA regarding the years of service, it is seen that the averages between the groups differ

statistically significantly (F=5.697, 4.001, 5.156, p<.05) across the scale and in all sub-dimensions. The effect size

of the significant difference observed across the scale is small (n2=.04) and explains 4% of the total variance. The

effect size of the significant difference in positive (n2=.03) and negative (n2=.04) attitude dimensions is also

small.

Table 7. Averages for Service Years and Significance Levels

. J) Educational Average
(1) Variable v level Differenci (1) SE P

General 2,00 1,00 .17078(*) ,07402 ,022**

3,00 ,23241(%) ,06355 ,000""

4,00 116384(%) ,04892 ,001**

Positive Attitude Dimension 2,00 1,00 ,19888(*) ,07717 ,010™"
3,00 ,18933(%*) ,06626 ,005**

4,00 ,13180(%*) ,05101 ,010""

Negative Attitude Dimension 2,00 3,00 ,33292(*) ,09694 ,001**
4,00 ,23860(*) ,07462 ,002™*

** p<0.05
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When the averages between the groups are examined; a significant difference between the averages in the scale
and in the positive attitude dimension between 11-15 years and 1-10 years, 16-20 years and 21 years and more
senior teachers in favor of 11-15 years senior teachers (p<.05); In the negative attitude dimension, it is seen that
there are 11-15 years, 16-20 years and 21 years and over senior teachers in favor of 11-15 years senior teachers
(p<.05).

Table 8. Averages for the Location of the School

Educational Status N X SS
Provincial Center 303 4,41 ,390
GENERAL District Center 40 4,41 ,405
Village/Town 15 4,48 ,387
Provincial Center 303 4,39 ,401
Positive Attitude Dimension District Center 40 4,40 ,417
Village/Town 15 4,41 ,473
Provincial Center 303 4,47 ,596
Negative Attitude Dimension District Center 40 4,43 ,652
Village/Town 15 4,65 ,380

When Table 8 is examined, it is seen that the highest average is seen in classroom teachers working in the
village/town (X=4.48) and the lowest average is seen in classroom teachers working in the city and district center
(X=4.41). When the sub-dimensions are examined, it is seen that the highest average is in the positive (X=4,41)
and negative (X=4,65) attitude dimensions of the teachers working in the village/town; while the lowest average
is in the positive attitude dimension of the teachers working in the city center (X=4,39) and in the negative

attitude dimension of the teachers working in the district center (X=4,43). ANOVA was used for mean differences

(Table 9).
Table 9. ANOVA Results
Source of KT sd KO F p
Variance
Intergroup ,072 2 ,036 ,233 ,792
GENERAL Intragroup 54,532 355 ,154
Total 54,604 357
Intergroup ,009 2 ,004 ,027 ,974
Positive Attitude Dimension Intragroup 58,539 355 ,165
Total 58,548 357
Intergroup ,537 2 ,269 ,757 ,470
Negative Attitude Dimension Intragroup 125,958 355 ,355
Total 126,495 357

As a result of the single factor ANOVA conducted to it is seen that the mean scores between the groups do not

differ statistically significantly (p> .05).
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Table 10. T-Test Results (Educational Status)

Educational Status N X SS t p
Bachelor's D 339 441 394

GENERAL achelor's Uegree -1.404 1161
Postgraduate 19 4,54 ,309
Bachelor's D 339 438 406

Positive Attitude Dimension achelor's egree -1.133 1258
Postgraduate 19 4.49 ,362
Bachelor's D 339 4.47 601

Negative Attitude Dimension achelors Jeeree -1.274 1204
Postgraduate 19 4.64 ,461

When Table 10 is examined, it is seen that the average of classroom teachers with postgraduate degrees (X=4.54)
is higher than the average of classroom teachers with undergraduate degrees (X=4.41). When the sub-
dimensions are examined, it is seen that the average of the classroom teachers with postgraduate degrees is
higher than the average of the classroom teachers with undergraduate degrees in all sub-dimensions. As a result
of the independent samples t test conducted to it is seen that the mean differences between the groups are not

statistically significant (p> .05).

CONCLUSION and DISCUSSION

As a result of this study, in which classroom teachers' attitudes towards educational games were examined, it
was seen that classroom teachers had a positive attitude towards educational games. This result shows that
teachers consider educational games important in educational processes. Similar to the results of the study in
the literature, Alkis Kiglikaydin (2021), Mete (2021) and Topgu, Kiicik and Goktas (2014) found that teachers'
attitudes towards educational play were positive. Dolunay and Karamustafaoglu (2021) concluded that teachers
stated that educational games can provide cognitive, affective and psychomotor skills. It is seen in the studies
that determine the competence status of teachers together with the attitude towards educational games. In this
sense, Tortop and Ocak (2010) examined the views of classroom teachers on educational game practices and
concluded that teachers considered themselves sufficient. In research conducted with candidates; Glivendi and
Serin (2019) game and physical activities lesson, Topcu, Kiiclik, and Goktas (2014) also found that pre-service
teachers have a positive attitude towards the use of games in lessons. In both the results of the research and the
related literature reviews, it is seen that the educational game is considered important by the teachers and that

the teachers have positive attitudes and opinions towards educational games.

The attitudes of classroom teachers towards educational games and the gender variable not differ significantly
difference was found between. This result reveals the importance that teachers attach to educational games
regardless of gender, considering the place and importance of educational games in the educational process.
Similar to the results of the study, Alkis Kiiciikaydin (2021) concluded in his study that teachers' and Oztiirk (2016)
attitudes towards educational play did not differ significantly according to the gender variable. Yilmaz, Kirrmoglu,
and Yamanyurt (2019) also concluded that gender did not show a significant difference in the study in which they
examined teachers' educational game playing self-efficacy. In the studies of Polatcan (2021) and Akginar (2018),

teachers' educational game playing skills were examined and no significant difference was found in terms of
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gender variable. However, Tortop and Ocak (2010) concluded that male teachers considered themselves more
sufficient in game practices than female teachers. When the studies on teachers' attitudes towards educational
play and educational play practice and competencies are examined, it is seen that gender is not an important
factor in almost all of the studies. This situation can be interpreted as the use of educational games in educational

processes is effective on all teachers.

The attitudes of classroom teachers towards educational games differ significantly according to the variable of
the years of education. The lowest average in classroom teachers with the highest average seniority of 11-15
years in terms of attitudes towards educational games according to their years of service is in classroom teachers
with 16-20 years of seniority. This shows that teachers' attitudes towards educational games were not very high
in the first years they started to work, and there was an increase in their attitudes towards educational games
over time. However, it is to show that the attitudes towards educational games decrease in individuals who have
been teaching for 16-20 years. Unlike the results of the study, Yilmaz, Kirrmoglu, and Yamanyurt (2019) concluded
that teachers' professional seniority did not show a significant difference in their studies. However, in Polatcan's
(2021) study, it was observed that as teachers' service periods increased, there was a decrease in their
educational game playing skills. The attitudes of classroom teachers towards educational games do not differ
significantly according to the variable of school location and educational status. This result shows that both the
location of the school and the educational status of the teachers are not effective factors on the attitudes of the

teachers regarding the use of educational games.

The results of the study indicate that the attitudes of classroom teachers towards educational games are
generally positive. However, it was concluded that the gender, the location of the school and the educational
status did not make a significant difference on the attitudes of classroom teachers towards educational games,
but that the years of service made a significant difference on the attitudes of classroom teachers towards

educational games.

RECOMMENDATIONS

It is known that educational games in educational processes are among the very important applications in both
the physical development of children and their cognitive and social development. In this context, it should be
ensured that teachers include educational game activities in the education process, and teachers should be
encouraged in this regard. In addition, trainings on educational game practices should be organized for classroom
teachers who need them within the scope of in-service activities. It is thought that it would be beneficial to
transform the results of the studies conducted in the literature regarding the gains of children in both academic,
social and other fields by using educational games as a tool into a booklet or e-booklet and to make them easily

accessible for teachers.
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SINIF OGRETMENLERININ EGITSEL OYUNLARA YONELIK TUTUMLARININ BAZI
DEGISKENLERE GORE iNCELENMESI?

0z

Oyun; yaparak yasayarak 6gretimi esas aldigi, 6zelliklede ¢ocuklarda gonullilik esasina dayandigl
icin egitim 6gretim sureglerinin yuritilmesinde kullanilan 6nemli bir aractir. Planli ve programli bir
sekilde uygulanan oyun etkinliklerini egitsel oyun olarak tanimlanmaktadir. Cocuklarin geligsim
siregleri diisinildiginde egitsel oyunlarin gocuklarin gelisim alanlari (izerine faydali oldugu
bilinmektedir. Ogrenme &gretme siireclerinin planlanmasinda 6gretmenler tarafindan etkin olarak
kullanilabilecek uygulamalardan birisi de egitsel oyundur. Bu arastirmanin amaci sinif
O0gretmenlerinin egitsel oyunlara yénelik tutumlarinin belirlenmesidir. Arastirmaya Kirsehir'de
gorev yapan sinif 6gretmenleri gondllik esasina gore katilmislardir. Bu arastirmada tarama
yontemi kullanilmistir. Arastirmada, veri toplama siirecinde "Kisisel Bilgiler Formu' ve "Egitsel
Oyunlara Yénelik Tutum Olgegi" kullanilmistir. Arastirma verilerinin test edilmesinde 0.05 anlam
diizeyi alinmistir. Verilerin analizinde alt probleme iliskin maddeler gruplandirilarak, frekans (f),
yuzde (%), agirlikl ortalama (X) ve standart sapma (SS) gibi betimsel istatistiklerle birlikte bagimsiz
t-testi ve ANOVA teknikleri kullanilmistir. Tukey testi ile anlamli farkhligin kaynagi belirlenmistir.
ANOVA sonuglarinda anlaml farklihgin etki biytklagini hesaplamak icin eta-kare (n?) korelasyon
katsayisi  kullanilmistir. Arastirma sonuglari, sinif 6gretmenlerinin egitsel oyunlara iligkin
tutumlarinin genel olarak olumlu oldugunu gdéstermektedir. Bununa birlikte cinsiyetin, gorev
yapilan okul konumunun ve egitim durumlarinin sinif 6gretmenlerinin egitsel oyunlara iliskin
tutumlari Gzerinde anlamli farkhhk olusturmadigl ancak hizmet yillarinin sinif 6gretmenlerinin
egitsel oyunlara iliskin tutumlarinin Gzerinde anlamli farklilik olusturdugu sonucuna ulasiimistir.

Anahtar kelimeler: Sinif 6gretmeni, oyun, egitsel oyun, tutum.

2 Bu galisma 25-26 Eyltl 2020 tarihlerinde 2.Uluslararasi insani Bilimler ve Egitim Bilimleri Kongresinde (iCHES) 6zet bildiri
olarak sunulmustur.
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GiRIS

Cocuklar ilk deneyimlerini ebeveynleriile birlikte, kendi kiiglik diinyalarinda elde etmektedirler. Zaman igerisinde
kiicUk cevreleri giderek bliyimekte, aileden genis aileye, genis aileden de yakin ¢evreye gecilmekte ve bu biyime
okul gevresi ile devam etmektedir. Gerek ebeveynleri ile basladigi ilk deneyimlerinde gerekse okul dénemine
kadarki yasantilarinin biyuk bélimiinde de oyun onlarin en gok sevdigi etkinlik tiirlerinden birisidir. Cocuklar
oyunlar araciligiyla birgok yeni kavram, kural ve bilgi edinmektedirler. Okul siirecine kadar ¢ocuklarin elde ettigi
bilgiler aile ve yakin gevresi tarafindan informal bir sekilde verilmektedir. Cocuklar okul ve okul araciligiyla da
O0gretmenler tarafindan formal bir bilgi aginin igerisine girmektedirler. Bu kapsam da egitim silirecinde egitsel
oyunlar gerek fiziksel gelisim asamalarinda gerekse zihinsel gelisim asamalarina katkisi olan ve g¢ocuklarinda
severek ve isteyerek katildigi uygulamalardir. Egitim, Ertirk (1997) tarafindan bireyin davranislarinda deneyimleri
aracihgiyla olumlu yénde ve kasith degisiklik olusturma sireci olarak tanimlanmistir. Egitimin amacinin ise
Ogrencilerde istendik yeni davraniglarin olusturulmasi, eksik davranislarin gelistirilmesi ve istenilmeyen
davranislarin diizeltiimesi (Tasdemir, 2007) oldugu ifade edilmektedir. Ogrencilerin akademik basarilarini
etkileyen bircok etken bulunmaktadir. Bunlar; 6gretmen yeterliklerinden, 6grenci 6zelliklerinden ve 6gretim
programlarindan tutunda fiziki kosullara, 6grenme - 6gretme sirecinin planlanmasina ve hatta veli destegine
kadar uzanan, genis bir yelpazede dagilim gostermektedir (Cayci, 2018). Bu silrecte 6grenme Ogretme
sireglerinin planlanmasinda 6gretmenler tarafindan etkin olarak kullanilabilecek uygulamalardan biriside egitsel

oyundur.

Oyun her yas da 6grenme ortami sunan iyi bir 6grenme aracidir. Clinkii oyun birden fazla kisi ile oynanan, iginde
bir takim kurallar barindiran ve belli bir amag iceren ve c¢ocuga analitik disinme becerisi kazandirarak bu
becerileri hayatinin her asamasinda kullanmasina yardimci olan bir olgudur (Oktay, 2003; Seving, 2004). Oyun
¢ocuklar igin iki bakimdan énemlidir; yeteneklerinin gelismesine imkan saglamasi ve biligsel ve duyussal gelisime
katkisi (Vygotsky, 1986). Egitim ortamlarinda, belirlenen hedeflere ulasmak icin planh ve programli bir sekilde
uygulanan oyun etkinliklerini egitsel oyun olarak tanimlanabilir (Yilmaz, Kirnmoglu & Yamanyurt, 2019). Egitsel
oyunlar, ogrenilen bilgilerin pekistirilmesi ve 6grencilerden kendilerini rahat ifade edebilmeleri asisindan
onemlidir. Bu oyunlarin eglendirici olmasi sinif ici etkinliklere canlihk getirmektedir. Egitsel oyunlari uygularken
dikkat edilmesi gereken konu, oyunlarin dogru olarak secilmesi ve bir amaca yonelik olmasidir (Glirsoy & Arslan,

2011).

Oyun ¢ocugun yasaminda her alanda gelisimini destekleyen yapitasidir. Egitsel oyunlar da egitim 6gretim
faaliyetlerinin vazgecilmezlerindendir (Dolunay & Karamustafaoglu, 2021). Oyun, ¢ocuk acisindan sadece bir
eglence araci olarak gérilmemeli, ilgili 6grenmelerin oyun yoluyla da saglanabilecegi vurgulanmalidir. Ancak bu
vurguda egitsel oyunlarin gergcekten amacina hizmet edebilmesi igin egitsel oyunun ne oldugu, nasil uygulanmasi
gerektigi, uygulama sirasinda nelere dikkat edilmesi gerektiginin 6n plana gikarilmasi 6nemlidir (Alkis Kliglikaydin,
2021). Cocuk icin 6nemli bir yeri olan egitsel oyunlarin informal 6grenmeler olusturma agisindan da uygun bir
zemin olacaktir. Clinkdi ¢ocuk oyun oynarken farkh kisilerle etkilesime girecek ve dogaglama yollarla bazi

kazanimlara ulasacaktir. Oyun, dogasi geregi icinde sirpriz gelismelere agik olmakla beraber ayni zamanda saygi
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ve hosgorii duygularini gelistiren bir etkinliktir. icinde bu tarz gizemleri bulunduran egitsel oyunlar ¢ocuklara baz
degerleri kazandirmak igin kullanilabilir. Nitekim ¢ocuk hem eglenecek hem de farkinda olmadan bazi degerleri

kazanmis olacaktir (Glindiiz, Aktepe, Uzunoglu & Giindiiz, 2017).

Cocuklarin gelisim siiregleri dislintildiglinde egitsel oyunlarin ¢ocuklarin gelisim alanlari Gzerine faydali oldugu
bilinmektedir. Egitim strecinde bu kadar 6nemli bir yol olan egitsel oyunlarin sinif 6gretmenleri tutumlari 6nemli
gorulerek bu galisma desenlenmistir. Tutum, kisinin kendisine ve dis diinyasindaki olaylara karsi duygu ve
glidilerini temel alarak gelistirdigi mental, bilissel, duyussal ve davranissal &n egilimidir (inceoglu, 2011). Tutum,
duygu ve disinceleri iceren igsel bir durumdur. Bu yoniyle tutumlar bireylerin davranislarini anlamada yol
gosterici ydniiyle 5nemlidir (Baskonus, 2020). insan bir objeye veya duruma karsi pozitif ydnde tutum gosterdiyse
o objeye ya da duruma yaklasir, fakat bir obje veya duruma karsi negatif tutum gosterdiyse o obje ya da
durumdan uzaklasir ve olumsuz tepkiler verir. Fakat tutumlar degisebilir, glin gectikce yenileri kazanilabilir. (Sisko
& Demirhan, 2002). Sinif 6gretmenlerinin egitsel oyunlara yonelik olumlu tutumlari egitsel oyunlari egitim
Ogretim sureglerinde kullanacaklari, olumsuz tutumlari ise kullanmayacaklari seklinde yorumlanabilir. Egitsel
oyunlarin ¢ocuklarin gelisim alanlari izerine faydali oldugu goz 6niine alindiginda 6gretmenler tarafindan egitim
ogretim sureglerinde kullanilacak egitsel oyunlarin gcocuklar igin belirlenmis olan hedeflere ulasiimasi konusunda
da oldukga 6nemli bir yeri oldugu sdylenebilir. Cocuklar agisindan bakildiginda da yine egitim 6gretim slrecinde
kullanilacak egitsel oyunlar sayesinde gocuklarin hem 6grenip hem de eglenecekleri, cocuklarin derslere daha
fazla katihm gosterecegi, aslinda oyun oynadigini disiinseler bile bu sayede Ogrenmelerin daha kolay
gerceklesecegini soyleyebiliriz. Bu kapsamda bu arastirma ile sinif 6gretmenlerinin egitsel oyunlara yonelik

tutumlarinin betimlenmesi amaglanmis ve asagidaki arastirma sorularina yanitlar aranmistir:

Sinif 6gretmenlerinin egitsel oyunlara yonelik tutumlari ne dizeydedir?

Sinif 6gretmenlerinin egitsel oyunlara yonelik tutumlari ile cinsiyet degiskeni arasinda anlamli farklilik var midir?
Sinif 6gretmenlerinin egitsel oyunlara yonelik tutumlari ile hizmet yili degiskeni arasinda anlamh farkhlik var
midir?

Sinif 6gretmenlerinin egitsel oyunlara yonelik tutumlari ile gérev yapilan okul konumu degiskeni arasinda anlamli
farklilik var midir?

Sinif 6gretmenlerinin egitsel oyunlara yonelik tutumlari ile egitim durumu degiskeni arasinda anlamli farkhlik var
midir?

YONTEM

Deneysel olmayan arastirmalarin birgok tlrl olmasina karsin en bilinen 6rnegi tarama turaduar (Tabachnick ve
Fidell, 2015). Tarama modeli calismalar, gegmiste ya da halen var olan bir durumu var oldugu sekliyle betimlemeyi
amaclayan bir arastirma yaklasimidir (Karasar, 2005). Tarama yonteminin kullanildigi bu calismada 6ncelikli
olarak sinif 6gretmenlerinin egitsel oyuna iliskin tutumlarinin betimlenmesi amaglanmistir. Bununla birlikte sinif
ogretmenlerinin egitsel oyuna iliskin tutumlari cinsiyet, hizmet yili, gbrev yapilan okul konumu ve egitim durumu

degiskenleri agisindan da incelenmistir. Arastirma verileri 2019 yili Ekim/Kasim aylarinda toplanmistir.

680



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 7, Issue: 16 2022

Calisma Grubu

Arastirmanin ulagilabilen evreni, 2019-2020 egitim 6gretim yilinda Kirsehir'de gérev yapan sinif 6gretmenleridir.
Bu evrenden, rastgele 6rneklem yontemi ile segilen 376 sinif 6gretmeni ¢alisma 6rneklemini olusturmaktadir.
Sinif 6gretmenlerine gonderilen 6lgme araglarindan 18 tanesi hatali kodlama, bos vb. nedenlerden dolayi
degerlendirmeye alinmamis, toplam 358 sinif 6gretmeninden elde edilen veriler degerlendirmeye alinmistir.
Olgme araglarinin  doldurulmasinda géniilliik esasi aranmistir. Calisma ornekleminde vyer alan sinif
ogretmenlerinin demografik bilgileri soyledir; 6rneklemin %43,9'unu (n=157) erkek sinif 6gretmenlerinin,
%56,1'ini (n=201) ise kadin sinif 6gretmenlerinin olusturdugu goérilmektedir. Sinif 6gretmenlerinin %10,3'l
(n=37) 1-10 yil kideme sahip iken %46,1'i (n=165) 21 yIl ve iistii kideme sahiptir. Ogretmenlerin %84,6'si (n=303)
il merkezinde gorev yapiyorken %11,2'si (n=40) ilce merkezinde, %4,2'si (n=15) kdy/belde'de gérev yapmaktadir.

Ogretmenlerin %94,7'si (n=339) lisans mezunu iken %5,3'li (n=19) lisansistii mezunudur.

Veri Toplama Araglari

Veri toplanma asamasinda kisisel bilgiler formu ve Egitsel Oyunlara Yénelik Tutum Olgedi kullaniimistir. Kisisel
bilgi formunda 6gretmenlerin cinsiyet, hizmet yili, gérev yapilan okul konumu ve egitim dizeyine iliskin sorular
yer almistir. Tutum 0Olgegi Altuner Coban, Bozkurt ve Kan (2019) tarafindan gelistirilmis olup 20 madde ve 2
boyuttan olusmaktadir. Olgegin amaci sinif ve okul 6ncesi 6gretmenlerinin egitsel oyunlara yénelik tutumlarini
olgmektir. Olumlu tutum boyutu (Alpha: .92) 1.,2.,3.,4.,5.,6.,7.,8.,9.,10.,11.,12.,13. ve 14. maddelerden, olumsuz
tutum boyutu (Alpha: .82) 15.,16.,17.,18.,19. ve 20. maddelerden olusmaktadir. 5’li Likert tipi bir olgektir.
Olcekteki maddeler kesinlikle katiyorum “5" katihyorum “4" kararsizim “3" katilmiyorum “2" ve kesinlikle

katilmiyorum “1" seklinde diizenlenmistir.

Verilerin Analizi

Veri analizi stirecinde 0.05 anlam dizeyi, frekans (f), yizde (%), agirlikli ortalama (X) ve standart sapma (SS)

degerleri kullaniimis olup analiz SPSS programi ile yapilmistir.

Tablo 1. Normal Dagilim ile ilgili Bulgular

X Medyan Mod Carpikhik Basikhk

istatistik 4,41 4,45 4,80 -,482 -,504
GENEL Standart hata ,020 ,129 ,257
istatistik 4,39 4,42 4,71 -,407 -,644

Olumlu Tutum Boyutu
Standart hata ,021 ,129 ,257
Olumsuz Tutum Bovutu istatistik 4,48 4,66 5,00 -1,103 ,532
y Standart hata ,031 ,129 ,257

Tablo 1’'de verilerin dagimi incelendiginde; olgeginin carpiklik (-,482) ve basikhk (-,504) degerlerinin +2 ile -2
arasinda oldugu icin analiz slirecinde bagimsiz t-testi ve ANOVA kullaniimistir (George ve Mallery, 2010). Etki

buylklugiunu hesaplamak icin eta-kare (n?) korelasyon katsayisi kullanilmstir.
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Olgekteki maddeler likert tiiriinde olup deger araliginin tespitinde; “a = Ranj / Yapilacak Grup Sayisi” formdili
kullanilmistir (Tasdemir, 2003). Buna gore degerlendirme olgegi sdyledir:
Tablo 2. Nitelik Gruplar

Verilen Agirhk Nitelik grubu Siniri
5 Kesinlikle Katilyorum 4.20-5.00
4 Katilhyorum 3.40-4.19
3 Kararsizim 2.60-3.39
2 Katilmiyorum 1.80-2.59
1 Kesinlikle Katilmiyorum 1-1.79

Tablo 2 incelendiginde oOlgekteki maddelerinin; “kesinlikle katiliyorum 4.20-5.00" “katilyorum 3.40-4.19"
“kararsizim 2.60-3.39" “katilmiyorum 1.80-2.59" ve “kesinlikle katilmiyorum 1-1.79" seklinde yorumlandigi

gorilmektedir.
BULGULAR

Bu bolimde sinif 6gretmenlerinin egitsel oyunlara yonelik tutumlari verilmistir. Ayrica sinif 6gretmenlerinin
egitsel oyuna yonelik tutumlari cinsiyet, hizmet yili, okulun bulundugu yer ve egitim durumu agisindan da
incelenmistir.

Tablo 3. Egitsel Oyunlara iliskin Tutumlar

X SS Diizey
GENEL 4,41 391 Kesinlikle Katiliyorum
Olumlu Tutum 4,39 404 Kesinlikle Katillyorum
Olumsuz Tutum 1,52 ,595 Kesinlikle Katilmiyorum

Egitsel oyunlara iliskin genel tutumlar (X=4,41) ile olumlu tutum boyutunda kesinlikle katiliyorum, olumsuz tutum

(X=1,52) boyutunda ise kesinlikle katiimiyorum diizeyindedir (Tablo 3).

Tablo 4. T-Testi Sonuglari (Cinsiyet)

N X SS t p
Erkek 157 4,40 ,364
GENEL Kadin 201 4,43 411 ~637 524
Erkek 157 4,37 ,357
Olumlu Tutum Boyutu Kadin 01 4,40 238 -,595 ,552
Erkek 157 4,46 ,615
Olumsuz Tutum Boyutu Kadin 01 4,49 580 -,451 ,652

Kadin dgretmenlerinin ortalamalar (X=4,43) erkeklerden (X=4,40) yiiksektir (Tablo 4). Alt boyutlarda da kadin
o6gretmenlerinin ortalamalari yiksektir. Bagimsiz érneklemler t testi sonucunda gruplar arasi ortalama farklarin

Olcek genelinde ve alt boyutlarda istatistiksel olarak anlamli olmadigi (p>.05) goriilmektedir.
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Tablo 5. Hizmet Yillarina iliskin Ortalamalar

Hizmet Yili N X SS
1-10yil 37 4,37 ,381
11-15 yil 98 4,55 ,377
GENEL

16-20 yil 58 4,31 ,361

21 yil ve Gzeri 165 4,38 ,395

1-10yil 37 4,30 ,373

11-15 yil 98 4,50 ,405

Olumlu Tutum Boyutu 16-20 i 53 431 394
21 yil ve Gzeri 165 4,37 ,404

1-10yil 37 4,54 ,613

11-15 yil 98 4,65 ,489

Olumsuz Tutum Boyutu 1620 zﬂ =8 432 564
21 yil ve Gzeri 165 4,41 ,635

Olcek genelinde en yiiksek ortalama 11-15 (X=4,55), en diisiik ortalama 16-20 yil kideme sahip olan
dgretmenlerdedir (X=4,31) . Alt boyutlara bakildiginda; en yiiksek ortalamanin olumlu tutum (X=4,50) ve olumsuz
tutum (X=4,65) boyutlarinda 11-15 yil kideme sahip 6gretmenlerde oldugu; en duisiik ortalamalarin ise olumlu
tutum boyutunda 1-10 yil (X=4,30), olumsuz tutum boyutunda 16-20 yil kideme sahip dgretmenlerde oldugu
gorllmektedir. Ortalama farklari icin ANOVA kullaniimistir (Tablo 6).

Tablo 6. ANOVA Sonuglari (Hizmet Yillari)

V:;zi';‘;" KT sd KO F p  EtkiBiyikliigi
Gruplar arasi 2,515 3 ,838 5,697 ,0017"
GENEL Gruplar ici 52,089 354 ,147 .04
Toplam 54,604 357
Gruplar arasi 1,920 3 ,640 4,001 ,008""
Olumlu Tutum Boyutu Gruplar igi 56,628 354 ,160 .03
Toplam 58,548 357
Gruplar arasl 5,295 3 1,765 5,156 002"
Olumsuz Tutum Boyutu Gruplar ici 121,200 354 ,342 .04
Toplam 126,495 357

** p<0.05

Hizmet yillarina iliskin ANOVA sonucunda olgek genelinde ve tiim alt boyutlarinda gruplar arasi ortalamalarin
istatistiksel olarak anlamli derecede farklilastig (F=5,697, 4,001, 5,156, p<.05) gériilmektedir. Olcek genelinde
gorilen anlamli farkhihgin etki buyiikligi kiiciik diizeyde (n2=.04) olup toplam varyansin % 4'linii aciklamaktadir.

Olumlu (n?=.03) ve olumsuz (n?=.04) tutum boyutlarinda gorilen anlamh farkliigin etki buyiklagu de kicik

dizeydedir.
Tablo 7. Hizmet Yillarina iliskin Ortalamalar ve Anlamlilik Diizeyleri
(1) Degisken (J) Egitim duizeyi Ortalar;:.:l)ar Farka SE P
GENEL 2,00 1,00 ,17078(*) ,07402 ,022*
3,00 ,23241(%*) ,06355 ,000™"
4,00 ,16384(*) ,04892 ,001**
Olumlu Tutum Boyutu 2,00 1,00 ,19888(*) ,07717 ,010™"
3,00 ,18933(*) ,06626 ,005™"
4,00 ,13180(*) ,05101 ,010™"
Olumsuz Tutum Boyutu 2,00 3,00 ,33292(%) ,09694 ,001™
4,00 ,23860(*) ,07462 ,002™"
** p<0.05
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Gruplar arasi ortalamalar incelendiginde; dlgek genelinde ve olumlu tutum boyutunda ortalamalar arasi anlamh
farkhhgin 11-15 yil ile 1-10 yil, 16-20 yil ile 21 yil ve lzeri kidemli 6gretmenler arasinda 11-15 yil kidemli
Ogretmenler lehine (p<.05); olumsuz tutum boyutunda 11-15 yil ile 16-20 yil ile 21 yil ve lizeri kidemli 6gretmenler

arasinda 11-15 yil kidemli 6gretmenler lehine (p<.05) olustugu gorilmektedir.

Tablo 8. Gorev Yapilan Okul Konumuna iliskin Ortalamalar

Egitim Durumu N X SS

il Merkezi 303 4,41 ,390

GENEL ilce Merkezi 40 4,41 ,405
Koy/Belde 15 4,48 ,387

il Merkezi 303 4,39 ,401

Olumlu Tutum Boyutu ilce Merkezi 40 4,40 ,417
Koy/Belde 15 4,41 ,473

il Merkezi 303 4,47 ,596

Olumsuz Tutum Boyutu ilge Merkezi 40 4,43 ,652
Koy/Belde 15 4,65 ,380

En yiksek ortalamanin kéy/belde'de gérev yapan sinif 6gretmenlerinde (X=4,48), en disik ortalamanin il ve ilce
merkezinde gbrev yapan sinif 6gretmenlerinde (X=4,41) oldugu goérulmektedir. Alt boyutlara bakildiginda; en
yiksek ortalamanin olumlu (X=4,41) ve olumsuz (X=4,65) tutum boyutlarinda kdy/belde'de gérev yapan
dgretmenlerde; en disiik ortalamalarin ise olumlu tutum boyutunda il merkezinde (X=4,39) gorev yapan
ogretmenlerde, olumsuz tutum boyutunda ilce merkezinde (X=4,43) goérev yapan 6gretmenlerde oldugu

gorilmektedir. Ortalamalari arasindaki farkin anlamli olup olmadiginin belirlenmesinde ANOVA kullanilmistir

(Tablo 9).
Tablo 9. ANOVA Sonuglari
Varyansin Kaynagi KT sd KO F p
Gruplar arasi ,072 2 ,036 ,233 ,792
GENEL Gruplar igi 54,532 355 ,154
Toplam 54,604 357
Gruplar arasi ,009 2 ,004 ,027 ,974
Olumlu Tutum Boyutu Gruplar igi 58,539 355 ,165
Toplam 58,548 357
Gruplar arasi ,537 2 ,269 ,757 ,470
Olumsuz Tutum Boyutu Gruplar igi 125,958 355 ,355
Toplam 126,495 357

Sinif 6gretmenlerinin egitsel oyunlara yonelik tutumlarinin gérev yaptig okul konumuna gore anlaml olarak
farkhlasip farkhlasmadigini belirlemek igin yapilan tek faktorli ANOVA sonucunda 6lgek genelinde ve tiim alt

boyutlarda gruplar arasi ortalamalarin istatistiksel olarak anlamli derecede farklilasmadigi (p>.05) gorilmektedir.

Tablo 10. T-Testi Sonuglari (Egitim Durumlari)

Egitim Durumu N X Ss t p
Li 339 4,41 ,394
GENEL sans -1,404 1161
Lisansusti 19 4,54 ,309
. 339 4,38 406
L 7 7
Olumlu Tutum Boyutu sans -1,133 ,258
Lisansustu 19 4,49 ,362
. 339 4,47 601
L 7 7
Olumsuz Tutum Boyutu sans -1,274 ,204
Lisansustu 19 4,64 ,461
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Tablo 10 incelendiginde genel olarak lisansiistii mezunu olan sinif gretmenlerinin ortalamalarinin (X=4,54) lisans
mezunu olan sinif égretmenlerinin ortalamalarindan (X=4,41) yiiksek oldugu gérillmektedir. Alt boyutlara
bakildiginda; tim alt boyutlarda lisansisti mezunu olan sinif 6gretmenlerinin ortalamalarinin lisans mezunu olan
sinif 6gretmenlerinin ortalamalarindan ylksek oldugu gorilmektedir. T testi sonucunda gruplar arasi ortalama

farklarin 6lgek genelinde ve alt boyutlarinda istatistiksel olarak anlamh olmadigi (p>.05) goriilmektedir.

TARTISMA ve SONUC

Sinif 6gretmenlerinin egitsel oyunlara yonelik tutumlarinin incelendigi bu arastirma sonucunda sinif
O0gretmenlerinin egitsel oyunlara iliskin olumlu tutuma sahip olduklari gortlmistir. Bu sonug 6gretmenlerin
egitim 6gretim slreglerinde egitsel oyunlari 6nemli gérdiiklerini géstermektedir. Alan yazinda ¢alisma sonuglari
ile benzer sekilde Alkis Kiiglikaydin (2021), Mete (2021) ve Topgu, Kiigclik ve Goktas (2014) 6gretmenlerinin egitsel
oyuna yonelik tutumlarinin olumlu oldugunu sonucunu bulmuslardir. Dolunay ve Karamustafaoglu (2021)
¢alismalarinda 6gretmenlerin egitsel oyunlarin bilissel, duyussal ve psikomotor becerileri kazandirabilecegini
ifade ettikleri sonucuna ulasmislardir. Egitsel oyunlara yonelik tutum ile birlikte 6gretmenlerin yeterlik
durumlarini belirleyen g¢alismalarda gorilmektedir. Bu anlamda, Tortop ve Ocak (2010) sinif 6gretmenlerinin
egitsel oyun uygulamalarina yonelik goruslerini incelemisler ve 6gretmenlerin kendilerini yeterli gérdukleri
sonucuna ulasmislardir. Adaylarla yuratilen arastirmalarda; Glivendi ve Serin (2019) oyun ve fiziksel etkinlikler
dersine, Topgu, Kigik ve Goktas (2014) da oyunlarin derslerde kullanilmasi konusunda 6gretmen adaylarinin
olumlu tutuma sahip oluklari sonucuna ulastiklari gérilmistir. Gerek arastirma sonucu gerekse ilgili literattr
incelemelerinde egitsel oyunun 6gretmenler tarafindan énemli gorildigi ve 6gretmenlerin egitsel oyunlara

yonelik olumlu tutum ve goérislere sahip olduklari gérilmektedir.

Sinif 6gretmenlerinin egitsel oyunlara iliskin tutumlari ile cinsiyet degiskeni arasinda anlamli bir farklilik tespit
edilememistir. Bu sonug, egitsel oyunlarin egitim 6gretim sirecindeki yeri ve dnemi géz oniine alindiginda
o6gretmenlerin cinsiyet ayrimi gézetmeksizin egitsel oyunlara verdikleri 6nemi ortaya koymaktadir. Arastirma
sonuclari ile benzer sekilde Alkis Kigiikaydin (2021) calismasinda 6gretmenlerin, Oztiirk (2016) &gretmen
adaylarinin egitsel oyuna yonelik tutumlarinin cinsiyet degiskenine gére anlamli olarak farklhlik gostermedigi
sonucuna ulasmiglardir. Yilmaz, Kirrmoglu ve Yamanyurt (2019) 6gretmenlerin egitsel oyun oynatma 06z
yeterliliklerinin inceledikleri ¢alismada da cinsiyetin anlamli bir farkliik géstermedigi sonucuna ulasmislardir.
Polatcan (2021) ve Akginar (2018)’in g¢alismalarinda 6gretmenlerinin egitsel oyun oynatma becerileri incelenmis
ve cinsiyet degiskeni bakimindan anlamli bir farkhlik bulunmamistir. Bununla birlikte Tortop ve Ocak, (2010),
erkek Ogretmenlerin oyun uygulamalarinda bayan 6gretmenlere gore kendilerini daha yeterli gordikleri
sonucuna ulasmislardir. Ogretmenlerin egitsel oyuna iliskin tutum ve egitsel oyun oynatma uygulama ve
yeterliklerine iliskin c¢alismalar incelendiginde galismalarin tamamina yakininda cinsiyetin dnemli bir faktor
olmadigi goriilmektedir. Bu durum egitim 6gretim siireglerinde egitsel oyunlarin kullaniimasinin tiim 6gretmenler

Gzerinde etkili oldugu seklinde yorumlanabilir.
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Sinif 6gretmenlerinin egitsel oyunlara iliskin tutumlar hizmet vyillar degiskenine goére anlamli olarak
farkhlagsmaktadir. Sinif 6gretmenlerinin hizmet yillarina gore egitsel oyunlara iliskin tutumlarinda genel olarak en
yuksek ortalama 11-15 yil kideme sahip olan sinif 6gretmenlerinde en disiik ortalama ise 16-20 yil kideme sahip
olan sinif 6gretmenlerindedir. Bu durum 6gretmenlerin géreve basladiklari ilk yillarda egitsel oyunlara iliskin
tutumlarinin ¢ok yiksek olmadigini, zaman igerisinde egitsel oyunlara yonelik tutumlarinda bir artis oldugunu
gostermektedir. Bununla birlikte 16-20 yil 6gretmenlik yapan bireylerde ise egitsel oyunlara yonelik tutumlarin
azaldigini gostermektedir. Arastirma sonucundan farkh bir sekilde Yilmaz, Kirimoglu ve Yamanyurt (2019)
¢alismalarinda 6gretmenlerin mesleki kidemlerinin anlaml bir farkhlik géstermedigi sonucuna ulasmislardir.
Bununla birlikte Polatcan’in (2021) ¢alismasinda 6gretmenlerin hizmet siireleri artikga egitsel oyun oynatma
becerilerinde bir azalmanin oldugu goérilmustir. Sinif 6gretmenlerinin egitsel oyunlara iliskin tutumlar gérev
yaptiklari okul konumu ve egitim durumu degiskenine gére anlamh olarak farklilasmamaktadir. Bu sonug da
egitsel oyunlarin kullanimina iliskin olarak gerek gérev yapilan okul konumu gerekse egitim durumlarinin

o0gretmenlerin tutumlari Gzerinde etken bir faktér olmadigini géstermektedir.

Arastirma sonuglari, sinif 6gretmenlerinin egitsel oyunlara iligkin tutumlarinin genel olarak olumlu oldugunu
gostermektedir. Bununa birlikte cinsiyetin, goérev yapilan okul konumunun ve egitim durumlarinin sinif
o0gretmenlerinin egitsel oyunlara iliskin tutumlari tizerinde anlamh farkhlik olusturmadigi ancak hizmet yillarinin
sinif 6gretmenlerinin egitsel oyunlara iliskin tutumlarinin tizerinde anlamli farkhhk olusturdugu sonucuna

ulasiimistir.

ONERILER

Egitim- 6gretim sireclerinde egitsel oyunlarin ¢ocuklarin gerek fiziksel gelisimlerinde gerekse bilissel ve sosyal
gelisimlerinde olduk¢a 6nemli uygulamalardan oldugu bilinmektedir. Bu kapsamda 6gretmenlerin egitim
sirecinde egitsel oyun etkinliklerine yer vermeleri saglanmali, bu konuda 6gretmenler tesvik edilmelidir. Bununla
birlikte hizmet ici faaliyetleri kapsaminda ihtiya¢ duyan sinif 6gretmenlerine egitsel oyun uygulamalari ile ilgili
egitimler dizenlenmelidir. Egitsel oyunlarin arag olarak kullanilarak ¢ocuklarin gerek akademik, gerek sosyal
gerekse diger alanlarda elde edilen kazanimlarina iliskin olarak literatlirde yapilan ¢alisma sonuglarinin kitapgik
veya e-kitapcik haline getirilerek 6gretmenlerin kolay ulasabilecegi sekle getirilmesinin faydali olacagi

duslintilmektedir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazara aittir.

Yazar(lar)in Katki Orani Beyani: Yazarin katki orani %100°dr.
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