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ABSTRACT

The aim of this research is to determine the global social responsibility levels of social studies
prospective teachers. It is thought that as a result of determining the global social responsibility levels of
social studies prospective teachers, it can be a guide for what changes can be made in the program. As a
research model, mixed method was used in this study. In this study, descriptive survey model was used
as a quantitative research method. In the qualitative part of the study, a case study was used. While the
data collection tools were applied to 182 participants in the quantitative research part, it was applied to
20 participants in the qualitative part. Data for the quantitative part of the research were collected with
the "Global Social Responsibility Scale" developed by Baser and Kiling (2015). The scale was applied by
the researchers to the 1%, 2"* 3™ and 4% year social studies prospective teachers in the spring term of
the 2020-2021 academic year. The Global Social Responsibility Scale consists of 30 items. The scale
developed in a 5-point Likert type has four sub-dimensions: action-oriented responsibility, ecological
responsibility, altruistic responsibility, and national responsibility. The data obtained from the
participants of the research were analyzed using the SPSS 25.0 statistical package program. In the
qualitative part of the research, the data were analyzed with descriptive analysis. According to the
results obtained from the research, it was found that the social studies prospective teachers' global
social responsibility levels were at a good level. When the sub-dimensions of the scale are examined, it
is seen that the highest average belongs to the ecological responsibility dimension. As a result, according
to the qualitative data of the research, prospective teachers stated that they mostly participate in social
responsibility activities such as participating in community service practices and participating in civil
society organizations, helping the orphans, they are sensitive to environmental cleaning, and to the
problems in the world.

Keywords: Responsibility, social responsibility, global social responsibility, social studies, prospective
teachers
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INTRODUCTION

Industrialization, urbanization, developments in technology and economy, which started with the industrial
revolution, which brought rapid changes in the structure of the society, cause conflicts and tensions in social
relations and cause social events and problems. These social problems are related to education, environmental
pollution, unemployment, terrorism, traffic, gender discrimination, violence, population growth, technology,
health, economy, social-cultural problems, political, refugee problem, old age, disability problems, drug
addiction, poverty. can be said. Education is seen as a means of getting rid of the events and problems that
occur in the society. Because societies maintain their existence by raising individuals who have gained the
knowledge, skills and values they need through their education systems. Individuals who can recognize the
social problems that occur in social life and have developed problem-solving skills contribute to the quality of
social life. Most of the global problems faced today are human-induced. Both the source and solution of such
problems, which affect not only people, but also all nature and living things, are human beings. Raising
individuals with social responsibility awareness is the most important factor in recognizing global problems and

producing solutions to problems. At this point, it is necessary to understand the concept of responsibility.

According to the Turkish Language Association (2014), the concept of responsibility is defined as "assuming
one's own behavior or the consequences of any event that falls within its jurisdiction". Responsibility can be
considered as individuals' accepting the situations that occur as a result of their behavior that can have social,
national and global consequences and trying to prevent them if they have negative effects (Ozen, 2009). One of
the biggest aims of education is to transfer the values created by the society to new generations and to ensure
social integrity. During this transfer, the value of responsibility is evaluated according to whether individuals
complete their tasks and bear the consequences of their behavior. Because the individual's timely and
complete fulfillment of the tasks assigned to him indicates that the sense of responsibility develops (Aktepe,
2015). Social responsibility, on the other hand, can be defined as the regulation of people's behavior by taking
into account the consequences of their behavior (Saran et al., 2011). According to Berman (1990), social
responsibility is personal investment made for the welfare of other people and the benefit of the planet.
Schwartz (1992), on the other hand, defined social responsibility as a value, beyond self-development, as a
state of self-transcendence. With the increasing effect of globalization, social responsibility, which was thought
more in a national context, has now started to be considered in a global context (Starret, 1996). Global social
responsibility is a concept that connects individuals' responsibilities towards society in a global context
(Nakamura & Watanabe-Muraoka, 2006). A globally responsible person, defined as a “global citizen”, is “aware
of his own role and responsibilities, from local to global, environmental, economic, political, social and cultural
problems. It is ready for any action and takes responsibility for its actions to make the world a more just and
sustainable place” (Oxfam, 2006). Global social responsibility; is to act with a sense of responsibility towards
nature, beings, living things and individuals. Environmental cleaning requires individuals to feel the
responsibility as if all kinds of tasks such as cooperation will cover the whole world on a local basis. Achieving

the desired success in combating global problems will be possible with individuals who internalize global social
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responsibility against all negative situations affecting humanity and make it a part of their personality (Se¢gin &
Yazic1 2018).

In order for individuals to internalize the awareness of global responsibility and fulfill its requirements, it is
important to acquire the concept of responsibility through education. The fact that teachers' awareness of
social responsibility is developed will also affect the perspectives of the students they will train. For this reason,
teachers need to develop their social responsibility awareness while they are still receiving their undergraduate
education (Ergil & Kurtulmus, 2014). The idea that forms the basis of Community Service Practices is the
concept of social responsibility. In order to develop the awareness of social responsibility in individuals related
to this subject, a course on community service practices is given at universities. Considering that today's
university students are actually tomorrow's community leaders (Harris, Lang, Yates, & Kruck, 2011), the role

and importance of this issue in gaining social responsibility awareness will be understood.

When the literature is examined, studies on responsibility, social responsibility and global responsibility
awareness are encountered (Nakamura & Watanabe-Muraoka, 2006; Wildowicz-Giegiel, 2014; Baser & Kiling,
2015; Sezer &CGoban, 2016; Deveci & Eryllmaz, 2017; Kiigiiksen & Budak, 2017; Biliylikdogan, 2020; Korikel &
Tangull, 2021). Studies are mostly related to social responsibility, ethics and values education. Social studies
course imposes important duties in the process of raising students as responsible, conscious citizens and in the
process of building the individual and society. Social studies prospective teachers, who are the future teachers
of this course, have important responsibilities. The aim of this research is to determine the global social
responsibility levels of social studies teacher candidates. It is thought that as a result of determining the global
social responsibility levels of social studies prospective teachers, it can be a guide for what changes can be

made in the program.

For this purpose, answers to the following questions were sought:
1. What are the levels global social responsibility of social studies prospective teachers?
2. Do social studies prospective teachers’ global social responsibility levels differ according to the gender
variable?
3. Do social studies prospective teachers’ global social responsibility levels differ according to the year level
variable?
4. Do social studies prospective teachers' global social responsibility levels differ according to the university
variable?
5. Social studies prospective teachers towards global social responsibility;

a. What are the social responsibility activities they participate in?

b. What are the reasons for participation in social responsibility activities?

c. What do social studies prospective teachers do individually to protect the environment?

d. What kind of a way do social studies prospective teachers follow in the face of an event or issue

they experience in Turkey?
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e. Do social studies prospective teachers show awareness of an event or issue in any country in the
world?

METHOD

Research Model

Mixed method was used as the research model. In the mixed method, the data is obtained with both
guantitative and qualitative methods, and thus the results are obtained by taking advantage of the advantages
of both methods (Creswell, 2016). In the research, one of the mixed method research designs, explanatory
design was used. The explanatory design consists of two stages; quantitative data is collected first and then
qualitative data is collected. Thus, quantitative data is supported or explained with qualitative data (Creswell &
Clark, 2015). The research process was first initiated with quantitative applications in accordance with the
nature of the explanatory mixed design, and qualitative applications were made in the light of the results

obtained. Quantitative and qualitative application results were combined and interpreted.

In this study, descriptive survey model was used as a quantitative research method. The descriptive survey
model is an approach that aims to describe and describe a situation that exists or still exists in the past or
present. Regardless of the subject of the research, there is no change or attempt to influence this approach
(Bliylikoztlrk et al., 2014). In the qualitative part of the study, a case study was used. According to Blyukoztirk
(2010), qualitative research is a method used to collect detailed and in-depth data, to learn directly the
individual perceptions, experiences and perspectives of the participants, to understand and explain current

situations.

Study Group

The study group of the research consists of 182 prospective teachers for quantitative research and 20
prospective teachers for quantitative research. The study group was selected in accordance with the easily
accessible purposeful sampling. This sampling method adds practicality to the research and the researcher
chooses a group that is close to him and easy to reach (Yildirrm & Simsek, 2006). In order to accelerate the
research, social studies prospective teachers who are easy to reach were preferred. Demographic data of the
sample are given in Table 1.

Table 1. Demographic Characteristics of the Participants

Gender n %
Female 101 55,5
Male 81 44,5
Year
1.year 20 11,0
2.year 71 39,0
3.year 69 37,9
4.year 22 12,1
University
A University 100 54,9
B University 82 45,1
Total 182 100
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Of the 182 social studies prospective teachers participating in the study, 101 are female (55.6%) and 81 (44.5%)
are male. 20 of the social studies prospective teachers are 1 year (11%), 71 are 2" year (39%), 69 are 3™ year
(37.9%) and 22 (12.1%) are 4% year. The 54,9% of the prospective teachers participating in the study is A

University, and the 45,1% of them is B University.

The qualitative part of the research consists of 20 social studies prospective teachers. Of the prospective

teachers participating in the research, 11 are female and 9 are male.

Data Collection

Data were collected by means of “Global Social Responsibility Scale” which was developed by Baser and Kiling
(2015). The scale was applied by the researchers to the 1%, 2", 3" and 4™ years social studies prospective

teachers in the spring term of the 2020-2021 academic year.

The Global Social Responsibility Scale consists of 30 items. The scale developed in a 5-point Likert type has four
sub-dimensions: action-oriented responsibility, ecological responsibility, altruistic responsibility, and national
responsibility. In the study conducted by Baser and Kiling (2015), the cronbach’s alpha internal consistency
were .88 for the “Act-Oriented Responsibility” sub-dimension, .74 for the “Ecological Responsibility” sub-
dimension, .77 for the “Altruistic Responsibility” sub-dimension, and .73 for the “National Responsibility” sub-

dimension. The Cronbach’s alpha internal consistency obtained for the entire scale was determined as .89.

In this study, the internal consistency coefficient for the "Act-Oriented Responsibility" sub-dimension is .88,
the internal consistency coefficient for the "Ecological Responsibility" sub-dimension is .74, the internal
consistency coefficient is .73 for the "Altaristic Responsibility" sub-dimension, and .71 for the "National

Responsibility" sub-dimension. The internal consistency coefficient obtained for the entire scale is .89.

In the qualitative part of the research, a form consisting of open-ended questions was used as a data collection
tool. In the qualitative scope of the research, a form consisting of open-ended questions was used according to
the dimensions of the quantitative scale (action-oriented, ecological, altruistic and national social
responsibility). 5 open-ended structured questions were prepared. The data obtained from this part of the
research were used to support the quantitative part. Prospective teachers were asked to answer these
guestions in a structured open-ended question form. Participant opinions were collected online through

Google forms due to the pandemic (because there was no face-to-face meeting).

In this article, journal writing rules, publication principles, research and publication ethics rules, journal ethics
rules have been followed. Responsibility for any violations that may arise regarding the article belongs to the
author. Ethics committee approval of the article was obtained by Kirikkale University Social and Human

Sciences Research and Publication Ethics Committee with the decision dated 18.03.2021 and numbered 03.
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Data Analysis

The data obtained from the participants in the study were analysed using the SPSS 25.0 statistical package
program. Frequency and percentage analyses were made, and arithmetic mean and standard deviation values
were found. In the present study, it was determined whether the groups showed a normal distribution.
Skewness and Kurtosis values were checked for normality test. It was determined that the Skewness value was
.501 and the Kurtosis value was 1.047. When Kurtosis and Skewness values are between-1.5 and +1.5, it is
considered to be a normal distribution (Tabachnick & Fidell, 2013). For the differences between perceptions,
independent t test and one-way analysis of variance were used. The Post Hoc Test was used to determine

whether there was a difference between the groups.

In the qualitative part of the research, the data were analyzed by subjecting them to descriptive analysis. The
data obtained from social studies teacher candidates were coded as S1, S2, S3... in order to protect participant
confidentiality. Member checking strategy was used to ensure the validity of the research. The collected data
was organized in a wider period and the first analyzes were sent to the participants in a report. By reading this
report, the participants evaluated the completeness of the data, the adequacy of the analyzes in reflecting
their own reality, and whether the results were related to their own perceptions and experiences, and
expressed their thoughts in writing to the researcher. The reliability of the research was tried to be ensured by
re-coding the data by another researcher experienced in the field of qualitative research and checking the
consistency by comparing the resulting codings. Different codes were discussed and final codes were agreed
upon. Written documents were coded separately by two different researchers. Reliability was calculated as
92% by using the consensus correlation coefficient [Consensus/ (Agreement + Disagreement) x100] between

the two researchers (Miles & Huberman, 1994).

FINDINGS

Findings Regarding the First Sub-Problem

In this part of the research, there are analyzes of the average and standard deviation scores of social studies

teacher candidates' global social responsibility levels.

Table 2. Arithmetic mean and Standard Deviation Scores of Social Studies Prospective Teachers Regarding Their
Global Social Responsibility Levels

Dimension X S
1. Action Oriented Responsibility 3,87 ,55
2. Ecological responsibility 4,32 ,59
3. Altruist Responsibility 4,15 ,54
4. National responsibility 3,14 ,72
5. Global social responsibility (Total) 3,48 ,32
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When Table 2 is examined, it has been found that the prospective teachers have a total score of global social
responsibility ( X = 3.48). It is seen that the ecological responsibility and altruistic responsibility dimensions are
above the average (X = 4.32), (X = 4.15). When the averages of the global social responsibility scale are

examined, it is seen that the highest average belongs to the ecological responsibility dimension ( X = 4.32) and

the lowest average belongs to the national responsibility dimension ( X = 3.14). According to the findings of
the study, it can be said that the global social responsibility levels of social studies teacher candidates are at a

good level.
Findings Regarding the Second Sub-Problem

Independent t-test results of social studies prospective teachers' global social responsibility levels according to

gender variable are given in Table 3.

Table 3. Independent t-test Results of the Prospective Teachers ' Global Social Responsibility Levels by Gender

Variable
Dimensions Gender N E sd df t p

Action Oriented Responsibility Female 101 3,86 ,485 146 -,340 734
Male 81 3,89 ,636

Ecological responsibility Female 101 4,37 ,481 134 1,186 .238
Male 81 4,26 711

Altruist Responsibility Female 101 4,19 ,493 154 1,096 .275
Male 81 4,10 ,596

National responsibility Female 101 3,15 ,718 180 ,273 .785
Male 81 3,12 ,736

Global social responsibility (Total) Female 101 3,47 ,286 150 -,452 .652
Male 81 3,50 ,359

When Table 3 is examined, there is no significant difference in the total score of the scale [t (150) =-.452,
p>.05)] according to the gender variable of the global social responsibility levels of social studies prospective
teachers. On the other hand, the scale's action-oriented responsibility [t (146) =-.340, p>05)], ecological
responsibility [t (134) =1.186, p>.05)], altruistic responsibility [t (154) = .273, p>.05)], national responsibility [t
(180) =-.273p>.05)], there is no significant difference according to gender. In other words, it can be said that
the gender factor does not have a significant effect on the global social responsibility levels of social studies

teacher candidates.

Findings Regarding the Third Sub-Problem

One-way Anova results according to the year level variable of the social studies prospective teachers' global

social responsibility levels are given in Table 4.

594



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 7, Issue: 16 2022

Table 4. One-way Anova Results of Prospective Teachers' Global Social Responsibility Levels by Year Level

Variable

Dimensions Year N |§ sd df F p Difference
l.year 20 4,01 ,88 3 3.567
2.year 71 3,75 ,44 181

Action Oriented 3.year 69 3,90 ,59 .015 2-4*

Responsibility 4.year 22 4,15 A7
Total 182 3,87 ,55
l.year 20 4,23 ,34 3

Ecological 2.year 71 4,19 ,66 181 3.791
. 3.year 69 4,39 ,56 .011 1-4*%/2-4%

responsibility
4.year 22 4,63 ,38
Total 182 4,32 ,59
l.year 20 4,16 ,41 3
2.year 71 4,07 ,52 181 1.082

Altruist Responsibility 3.year 69 4,20 ,56 .358
4.year 22 4,27 ,57
Total 182 4,15 ,54
l.year 20 3,24 ,53 3
Nati | 2.year 71 3,19 ,70 181 .554

respir']cs’i“;“ty 3.year 69 3,05 75 646
4.year 22 3,18 ,78
Total 182 3,14 ,72
1.year 20 3,65 ,55 3 4.386

) 2.year 71 3,41 24 181
Global social 3.year 69 3,49 32 1005 2-4*
responsibility (Total)

4.year 22 3,64 ,31
Total 182 3,48 ,32

When Table 4. is examined, the global social responsibility levels of the social studies prospective teachers [F
(3-181) = 4.386, p<.05)] show a significant difference according to the year level. When the sub-dimensions of
the global social responsibility scale are examined, there is a significant difference between action-oriented
responsibility [F (3-181 = 3.567, p<.05)] and ecological responsibility [F (3-181 = 3.791, p<.05)] dimensions
according to year level. On the other hand, there was no significant difference in altruistic responsibility [F (3-

181 = 1.082, p>05)] and national responsibility [F (3-181 =.554, p>.05)] dimensions according to year level.

According to the results of Dunnett's C test, which was conducted to find out between which year levels the
differences were, a significant difference was found between the 2" and 4% year social studies prospective
teachers in the global social responsibility total scores and the action-oriented responsibility sub-dimension.
According to this, 4t year social studies prospective teachers have higher global social responsibility levels.
When the ecological responsibility sub-dimension is examined, a significant difference is seen between the 1%
and 4" year, and between the 2" and 4% year. In the ecological responsibility dimension, the global social
responsibility levels of the 4™ year social studies prospective teachers are higher. In other words, it can be said
that the year level has a significant effect on the global social responsibility levels of social studies teacher

prospective teachers.
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Findings Regarding the Fourth Sub-Problem

Independent t-test results of the social studies prospective teachers' global social responsibility levels according

to the university variable are given in Table 5.

Table 5. Independent t-test Results of Prospective Teachers' Global Social Responsibility Levels by University

Variable
Dimensions University N |§ sd df t p

Action Oriented A University 100 3,97 ,570 180 2,580 .011
Responsibility B University 82 3,76 ,518

Ecological responsibility A University 100 4,35 ,533 180 ,663 .508
B University 82 4,29 ,664

Altruist Responsibility A University 100 4,19 ,534 180 1,083 .281
B University 82 4,10 ,551

National responsibility A University 100 3,24 ,732 180 2,034 .043
B University 82 3,02 ,700

Global social responsibility A University 100 3,53 ,342 180 2,334 .021
(Total) B University 82 3,42 ,282

When Table 5 is examined, the global social responsibility levels of social studies prospective teachers show a
significant difference according to the university variable [t (180) =2.334, p<.05)]. According to the t-test results
of the study, the global social responsibility levels of prospective teachers attending A University are higher
than the global social responsibility levels of prospective teachers attending B University. Accordingly, it can be
said that the university factor has a significant effect on the global social responsibility levels of social studies
prospective teachers. On the other hand, while there was a significant difference in the scale's action-oriented
responsibility [t (180) = 2,580, p<.05, national responsibility [t (180) =2.034, p<.05)] dimensions compared to
university, altruistic responsibility [t(180)] = 1.083, p>.05)] and ecological responsibility [t (180) =1.186, p>.05)],

there is no significant difference.

Findings Related to the Fifth Sub-Problem

In this part of the research, it is aimed to explain the data collected with quantitative data by supporting them
with qualitative data. The sub-problem of the research consists of the views of social studies prospective
teachers on global social responsibility. For this purpose, the findings related to the qualitative data obtained
were interpreted in tables. As the first question of the qualitative study, the prospective teachers were asked,
'Have you ever participated in any social responsibility activities? If yes, what kind of activity? (Civil society
organizations, international organizations and so on) Explain your reasons for participation.' While 6 of the
participants stated that they did not participate in any social responsibility activities, 14 of them stated that
they did.
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Table 6. Findings Regarding The Social Responsibility Activities That Prospective Teachers Participate In

Category Frequency

Participating in community service practices 5

Helping orphaned and needy children

Participating in civil society organizations

Entertainment arrangement (theatre, etc.)

Participating in marine waste clean-up

4
3
Helping the village school 1
1
1
1

Painting the school wall

Total 16

| have participated 14

| have not participated 6
Total 20

When Table 6 is examined, the prospective teachers stated that the social responsibility activities they
participated in were participating in community service practices, helping orphans and needy children,
Participating in civil society organizations, helping village schools, organizing entertainment (theatre, etc.),
participating in cleaning the marine waste, and painting the school wall. Accordingly, prospective teachers
mostly engaged in social responsibility activities such as participating in community service practices and
helping orphaned and needy children. Accordingly, it can be said that prospective teachers have action-
oriented social responsibility. Considering the quantitative findings of the study, it was determined that the
action-oriented social responsibility scale sub-dimension was at a high level. Social studies prospective teachers

expressed their views as follows:
S14. ‘Sure. | have participated in the activity as a Red Crescent volunteer and wanted to help people.’

S4. ‘Of course. | have participated. | played in an amateur theater group made up of university students. We
provided aid to children in need with the income obtained. The reason | did this was to feel and prove that art
has a unifying power to society. After completing the project, almost everything went and happened as

planned.’

As the second question of the qualitative study, the prospective teachers were asked, ‘If you have participated
in social responsibility activities, explain your reasons for participation.” The findings regarding the reasons for

prospective teachers' participation in social responsibility activities are given in Table 7.

Table 7. Findings Regarding The Reasons for Prospective Teachers' Participation in Social Responsibility

Activities
Category Frequency
To do good for others 3
Make people happy 3
Serving and protecting the community 2
To help the others 2
Collaboration 2
Spending free time with useful things 1
Proving that art is the unifying force of society 1
Total 14
| have not participated 6
Total 20
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As based on Table 7, the reasons for participation of prospective teachers in social responsibility activities are
mostly to do good for others, to make people happy, to serve and protect the society, to help people, to
cooperate, to spend free time with useful things, and to prove that art is the unifying power of society.
Accordingly, the prospective teachers stated that the reason for their action-oriented responsibility is to do
goodness to people and to be happy, to help people, to serve and protect the society, and to cooperate.
According to this, it can be said that prospective teachers behave towards the benefit and welfare of the
society with an altruistic responsibility in order to do good and help people. Social studies prospective teachers

expressed their views as follows:

S3. ‘Of course | have participated. | have helped orphaned and needy children because | want to do good for
others and make someone happy.’
S5. ‘I've been in community volunteers, we cleaned the marine wastes at the beach. The work we completed

together allowed us to integrate and clean the nature, made me connect to this group and taught cooperation.’

As the third question of the research, the prospective teachers were asked, "What do you individually do to
protect the environment?”’ The data obtained in this context and information about the frequencies are given

in Table 8.

Table 8. Findings Regarding The Behaviors of Prospective Teachers Towards Environmental Protection

Category Frequency

Throwing the garbage in the trash 16

Warning people who litter

Planting trees

Raising awareness

Reporting complaints to institutions

Using alternative products to deodorant

5
2
1
Saving water 1
1
1
1

Supporting environmental projects

Total 28

When Table 8 is examined, it is seen that the prospective teachers for environmental protection mostly exhibit
behaviors such as throwing the garbage in the trash, warning the garbage collectors, planting trees and
saplings. Accordingly, it can be said that prospective teachers have values and attitudes such as environmental
awareness, caring for the environment and taking responsibility for sustainable development. Considering the
guantitative findings of the study, it was determined that the ecological responsibility scale sub-dimension was

at the highest level. Social studies teacher candidates expressed their views as follows:

S4. ‘I'm trying to throw the garbage in the trash. | follow the news about nature and the environment and if

there is anything | can do, | do it.”

S$18. ‘Never throw rubbish etc. into the environment. | definitely warn when | see those who do not throw.

Nature belongs to all of us, but never completely to us, but to all living things.’
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The fourth question of the qualitative part of the research is 'What kind of a way would you follow against an
event or issue you have experienced in Turkey? State the reasons for this.'. The answers of the prospective

teachers regarding this question are given in the table.

Table 9. Findings Regarding the Prospective Teachers’ Perspectives on the Issues in Turkey

Category Frequency

Solution-oriented approach to the problem 6

Impartial assessment of the problem

Evaluate the positive and negative aspects

Whether the problem is individual or societal

Being pessimistic

Different and individual thinking

Warn people about environmental pollution

Preventing the same problems from reoccurring

Seeking your legal right

RPIRIRP[(RPINININW W

| do not know

Total

N
N

As seen in Table 9, the categories related to the prospective teachers' perspective on an event or issue in
Turkey are solution-oriented approach to the problem, Impartial assessment of the problem, evaluating its
positive and negative aspects, being pessimistic, different and individual thinking, looking at whether the
problem is individual or social, warning people about environmental pollution, seeking your legal right. Social

studies teacher candidates expressed their views as follows;

S8. ‘I try to understand impartially and research the cause of the problem for my country. At least | prevent it

from reoccurring as a problem in the future.’

S11. ‘I'm trying to focus on the cause of the problem and possible solutions.’

The last question of the research is 'Do you show awareness about an event or issue in any country in the
world? Indicate the reasons for this.' 7 of the social studies prospective teachers participating in the research

answered this question as 'l do not show awareness' and 13 of them as 'l show awareness'.

Table 10. Findings Regarding the Perspectives of Prospective Teachers Towards the Issues in the World

Category Frequency

To be more effective in reacting to the world's issues through social media 4

That a case occurring anywhere also affects other countries

The issues are global

| show awareness of child abuse wherever it is in the world

| show awareness on universal issues (child labor, health, wars, etc.)

3
2
| try to raise awareness of people to solve problems. 1
1
1
1

Respect for different ideas

Total 13

| show awareness 13

| don’t show awareness 7
Total 20
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As based on Table 10, prospevtive teachers mostly stated that they react to the problems in the world through
social media, that an issue experienced anywhere in the world also affects other countries, that the problems
are global, that they are sensitive to the problems in the world, and that they respect differences. Accordingly,
it can be said that pre-service teachers have developed a sense of empathy. Considering the quantitative
findings of the study, it was determined that the altruistic responsibility scale sub-dimension was at a high
level. In another quantitative finding of the study, it can be said that the prospective teachers have a global
perception of social responsibility, if the national social responsibility scores, which include the questions about
negative views on social responsibility activities towards other countries and people, are low. The qualitative
findings of the study support this result. Some prospective teachers answered this question of the study as

follows:

S7. ‘I show awareness. For example, | react to the issues in the world through social media. | think it is more

effective to draw attention to problems in this way.’

S13. ‘Certainly. | mostly try to raise awareness on universal issues (child labor, health, wars, etc.). Because even

though we separate it as another country, we are all passengers of the same ship. The world is our home.’

CONCLUSION and DISCUSSION

This study aims to determine the global social responsibility levels of social studies prospective teachers. For
this purpose, according to the findings obtained from the research, it was found that the social studies teacher
candidates' global social responsibility levels were at a good level. The qualitative data of the study support this
result. Participating social studies prospective teachers in social responsibility projects, supporting the
campaigns of civil society organizations, and voluntarily participating in charity work show that they have an
action-oriented social responsibility. In another finding of the study, prospective teachers expressed their
reasons for participating in the campaigns and aid activities of non-governmental organizations as doing good
and helping people. Accordingly, it can be said that prospective teachers behave towards the benefit and
welfare of the society with an altruistic responsibility in order to do good and help people. Altruism is a
behavior for the benefit and welfare of the community, with altruistic motivations “to help others”, even with
sacrifices (Beata Berei, 2020). According to another qualitative finding of the study, it can be said that the
majority of prospective teachers react to the problems in the world through social media, show sensitivity to
the problems in the world, and respect differences. Accordingly, it can be said that prospective teachers have
altruistic social responsibility and develop a sense of empathy. Individuals with high global social responsibility
are individuals who have deep feelings of concern for others, even though the results are very costly
individually (Ewest, 2015). Considering the quantitative findings of the study, it was determined that the
altruistic responsibility scale sub-dimension was at a high level. The qualitative findings of the study support
this result. When the sub-dimensions of the scale are examined, it is seen that the highest average is in the

ecological responsibility dimension. The qualitative data of the study supports the result that the prospective
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teachers' ecological responsibility levels are high. Accordingly, it can be said that prospective teachers have
values and attitudes such as showing sensitivity to the environment, taking care of the environment and taking
responsibility for sustainable development. In another quantitative finding of the study, it can be said that the
prospective teachers have a global perception of social responsibility, if the national social responsibility scores,
which include the questions about negative views on social responsibility activities towards other countries and
people, are low. The finding in the study that teacher candidates have a good level of global social
responsibility is similar to the study of Seggin and Yazici (2018). However, according to the findings of the
research conducted by Biiylikdogan (2020), it was found that social studies teacher candidates have a good
level of global social responsibility. On the other hand, Kériikcli and Tangili (2021), in their study to determine
the individual and global social responsibility levels of teacher candidates, found that the level of individual
social responsibility is high and the level of global social responsibility is moderate. In the study of Kirilmaz et al.

(2018) and Yetis (2019) found that university students' global social responsibility levels were moderate.

As a result, according to the qualitative data of the research, prospective teachers stated that they mostly
engage in social responsibility activities such as participating in community service practices and helping
orphans and needy children, they are sensitive to environmental cleaning, and they are sensitive to the
problems in the world. Accordingly, it can be said that social studies prospective teachers have and develop
awareness of global social responsibility. This supports the quantitative data of the research. Similarly, looking
at the research results of Faiz and Karasu Avci (2018), it is seen that the prospective teachers expressed the
reason for their action-oriented responsibility as helping those in need and being in cooperation for the benefit
of society. It is concluded that the reason for developing the sense of altruistic responsibility is based on the
feeling of empathy and the reason for ecological responsibility is the importance of a clean environment. In the
dimension of national responsibility, it is seen that prospective teachers state that it is necessary to show
awareness because the problems encountered all over the world will affect everyone in the world. In the
research, the fact that teacher candidates have a good level of global social responsibility may have an effect
on the fact that they take more practical courses that can develop social responsibility awareness such as Social
Project Development, Community Service Practices, Today's World Problems, and Values Education during

their undergraduate education.

No significant difference was found in the total score of the social studies prospective teachers ' global social
responsibility levels according to the gender variable. On the other hand, there was no significant gender
difference in the dimensions of action-oriented responsibility, ecological responsibility, altruistic responsibility,
and national responsibility. In other words, it can be said that the gender variable is not a determining factor in
the global social responsibility levels of social studies prospective teachers. When the literature was examined,
similar findings supporting the study were found. Within the scope of Ozen's (2009) study on a study group
consisting of eighth grade primary school students, no significant difference was found between individual and
social responsibility scores according to the gender variable. In the study conducted by Kigiksen and Budak

(2017), no difference was found between male and female students in the sub-dimensions of responsibility for
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action, ecological responsibility, and altruistic responsibility. In addition, in the study of Baser (2015) on pre-
service teachers and Sezer (2008) on a study group consisting of primary school students, no significant
difference was found between genders. Similarly, Sahan (2011) did not find a significant difference in terms of
gender for 8th grade students in a study examining the sense of responsibility of these students. Contrary to
the research, there are other studies showing that the global social responsibility levels of teacher candidates
differ significantly according to gender (Bliylkdogan, 2020, Faiz & Karasu Avcl, 2018; Kaifi et al., 2014; Se¢gin &
Yazici, 2018; Ham et al. 2018; Golzar,2006).

When another finding of the study is examined, the global social responsibility levels of social studies
prospective teachers show a significant difference according to the year level. When the sub-dimensions of the
global social responsibility scale were examined, it was found that the dimensions of action-oriented
responsibility and ecological responsibility showed a significant difference according to the year level.
According to this, 4™ year social studies teacher candidates have higher global social responsibility levels. It is
thought that the social responsibility projects that prospective teachers participate during their education and
the courses aimed at raising social responsibility awareness are effective in this situation. On the other hand,
no significant difference was found in the dimensions of altruistic responsibility and national responsibility
according to year level. When the literature was examined, similar findings supporting the study were found. In
the study conducted by Faiz and Karasu Avci (2018) with social studies prospective teachers, a significant
difference was found in the ecological responsibility dimension when the year variable was examined. On the
other hand, Baser (2015) and Kirilmaz et al. (2018), no differentiation was observed according to the year level

variable.

A significant difference was found in the global social responsibility levels of social studies prospective teachers
according to the university variable. According to the results of the research, the global social responsibility
levels of prospective teachers attending A University are higher than the global social responsibility levels of
prospective teachers attending B University. On the other hand, while there is a significant difference
compared to the university in the dimensions of action-oriented responsibility and national responsibility, there
is no significant difference in the ecological responsibility and altruistic responsibility dimensions. According to
this finding of the study, it can be said that the university variable is a determining factor on the global social

responsibility levels of social studies prospective teachers.

RECOMMENDATIONS

Conducting similar studies with students from different faculties or graduate students and with different
professional groups can provide important information in determining the society's perception of global social
responsibility. In order to expand the global social responsibility awareness of teacher candidates, more studies
should be given to applications and projects that cover all classes. The cooperation to be established between

higher education institutions and the business world and civil society organizations can make a significant
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contribution to understanding the principles and practices of corporate social responsibility and to the

development of sense of responsibility.
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SOSYAL BILGILER OGRETMEN ADAYLARININ KURESEL SOSYAL SORUMLULUK
DUZEYLERININ ANALizi

0z

Bu arastirmanin amaci sosyal bilgiler 6gretmen adaylarinin kiresel sosyal sorumluluk dizeylerinin tespit
edilmesidir. Sosyal bilgiler 6gretmen adaylarinin kiresel sosyal sorumluluk diizeylerinin tespit edilmesi
ile programda ne gibi degisiklikler yapilabilecegi konusunda yol gosterici olabilecegi diistinilmektedir. Bu
arastirmada karma yontem kullaniimistir. Bu ¢alismada nicel arastirma yontemi olarak betimsel tarama
modeli kullanilmistir. Arastirmanin nitel kisminda ise durum c¢ahsmasi kullaniimigtir. Nicel arastirma
kisminda veri toplama araglari 182 katilimciya uygulanmisken, nitel kissmda 20 kisiye uygulanmustir.
Arastirmanin nicel bolimu icin veriler Baser ve Kiling (2015) tarafindan gelistirilen “Kiresel Sosyal
Sorumluluk Olgegi” ile toplanmistir. Olcek, arastirmacilar tarafindan 2020-2021 egitim-6gretim yili bahar
doneminde 1., 2., 3. ve 4. sinif sosyal bilgiler 6gretmen adaylarina uygulanmistir. Kiresel Sosyal
Sorumluluk Olgegi 30 maddeden olusmaktadir. 5’li likert tipinde gelistirilen &lgegin eyleme déniik
sorumluluk, ekolojik sorumluluk, 6zgeci sorumluluk, ulusal sorumluluk olmak Uzere doért alt boyutu
vardir. Arastirmaya katilanlardan elde edilen veriler SPSS 25.0 istatistik paket programi kullanilarak
analiz edilmistir. Arastirmanin nitel kisminda veriler betimsel analize tabi tutularak incelenmistir.
Arastirmanin glivenirligi, verilerin nitel arastirma alaninda deneyimli bir baska arastirmaci tarafindan
yeniden kodlanmasi ve ortaya ¢ikan kodlamalarin karsilastirilarak tutarliigin kontrol edilmesi ile
saglanmaya calisilmistir. Arastirmadan elde edilen sonuglara gore sosyal bilgiler 6gretmen adaylarinin
kiiresel sosyal sorumluluk diizeylerinin iyi seviyede oldugu goériilmistiir. Olgek alt boyutlarina
bakildiginda en yiksek ortalamanin ekolojik sorumluluk boyutuna en disuk ortalamanin ise ulusal
sorumluluk boyutuna ait oldugu gorilmektedir. Arastirma diger bir sonucuna gore, Sosyal bilgiler
O0gretmen adaylarinin kiresel sosyal sorumluluk diizeylerinde cinsiyet degiskenine gére anlamli bir fark
tespit edilmemistir. Sonug olarak, arastirmanin nitel verilerine gére, 6gretmen adaylari en ¢ok topluma
hizmet uygulamalarina katilma ve sivil toplum kuruluslarina katilma, kimsesizlere yardim gibi sosyal
sorumluluk faaliyetlerinde bulunduklarini, cevre temizligine ve diinyadaki sorunlarina duyarli olduklarini
ifade etmislerdir.

Anahtar kelimeler: Sorumluluk, sosyal sorumluluk, kiiresel sosyal sorumluluk, sosyal bilgiler, 6gretmen
adaylar
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GiRiS

Toplumun yapisinda hizli degisimleri beraberinde getiren sanayi inkilabiyla baslayan endiistrilesme, kentlesme,
teknoloji ve ekonomideki gelismeler, sosyal iligkilerde g¢atisma ve gerilimleri ortaya cikararak toplumsal olay ve
sorunlarin olusmasina neden olmaktadir. Bu toplumsal olay ve sorunlarin egitim, cevre kirliligi, issizlik, teror,
trafik, cinsiyet ayrimi, siddet, niifus artisi, teknoloji, saglk, ekonomi, sosyal- kiltiirel sorunlar, siyasal, milteci
sorunu, yaslilik, engellilik sorunlari, uyusturucu bagimhhgi, yoksulluk ile ilgili oldugu sdylenebilir. Toplumda
meydana gelen olay ve sorunlardan kurtulmanin bir araci olarak egitim gorilmektedir. Clinkl toplumlar, egitim
sistemleri vasitasiyla ihtiyag duyduklar bilgi, beceri ve degerleri kazanmis bireyleri yetistirerek varliklarini
devam ettirebilirler. Toplumsal yasamda meydana gelen toplumsal sorunlari fark edebilen ve problem ¢ézme
becerileri gelismis bireyler toplum yasaminin kalitesine katki saglarlar. Giniimuzde kargi karsiya kalinan kiresel
sorunlarin ¢ogu insan kaynakhdir. Sadece insanlari degil tim dogayi ve canlilari etkileyen bu tir sorunlarin hem
kaynagl hem de ¢6ziimi insandir. Sosyal sorumluluk bilincine sahip bireyler yetistirmek kiiresel sorunlarin
farkina varip sorunlara ¢oziim Uretmede en 6nemli unsurdur. Bu noktada sorumluluk kavramini anlamak

gerekir.

Sorumluluk kavrami Tirk Dil Kurumu’na (2014) gore “kisinin kendi davranislarini veya kendi yetki alanina giren
herhangi bir olayin sonuglarini Gstlenmesi, sorum, mesuliyet” olarak tanimlanmaktadir. Sorumluluk bireylerin
toplumsal, ulusal ve kiresel neticeler dogurabilen davranislari sonucunda meydana gelen durumlari
kabullenmesi ve olumsuz etkileri varsa bunlarin éniine gecmeye calismasi olarak degerlendirilebilir (Ozen,
2009). Egitimin en buylk amaglarindan biri toplumun ortaklasa olusturdugu degerleri yeni nesillere aktarmak
ve toplumsal butiinlGgi saglamaktir. Bu aktarim sirasinda sorumluluk degeri, bireylerin gorevlerini tamamlayip
tamamlamadiklarina ve davranislarinin sonuglarina katlanip katlanmadiklarina gére degerlendirilir. Clinki
bireyin kendisine verilen gorevleri zamaninda ve eksiksiz yapmasi sorumluluk duygusunun gelistigini gosterir
(Aktepe, 2015). Sosyal sorumluluk ise, kisilerin davranislarini davranislarin sonuclarini gézonine alarak
diizenlemeleri olarak tanimlanabilir (Saran vd., 2011). Sosyal sorumluluk Berman’a (1990) goére diger insanlarin
refahi ve gezegenin yarari igin yapilan kisisel yatirnmlardir. Schwartz (1992) ise bir deger olarak sosyal
sorumlulugu kendini gelistirmenin 6tesinde kendini asma durumu olarak tanimlamistir. Kiiresellesmenin etkisini
artirmasi ile birlikte daha c¢ok ulusal cercevede dusinilen sosyal sorumluluk artik kiresel baglamda
distinilmeye baslanmistir (Starret,1996). Kiresel sosyal sorumluluk, bireylerin topluma karsi olan
sorumluluklarini kiiresel baglamda birbirine baglayan bir kavramdir (Nakamura ve Watanabe-Muraoka,2006).
“Kuresel vatandas” olarak tanimlanan kiiresel sorumluluk sahibi insan “yerelden kuresele, cevresel, ekonomik,
politik, sosyal, kiiltlirel olarak yasanan sorunlarin, kendi roliinlin ve sorumluluklarinin farkindadir. Diinyayi daha
adil ve siirdirilebilir bir yer yapmak icin her tlrli eyleme hazirdir ve eylemlerinin sorumlulugunu alir” (Oxfam,
2006). Kiiresel sosyal sorumluluk; dogaya, varliklara, canlilara ve bireylere karsi sorumluluk bilinciyle hareket
etmektir. Cevre temizligi, is birligi gibi her tarli gorevin yerel bazda tim diinyayr kaplayacakmis gibi

sorumlulugu bireylerin hissetmesini gerektirir. Kiiresel sorunlarla miicadelede istenilen basarinin elde edilmesi,
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insanhgi etkileyen tim olumsuz durumlara karsi kiiresel sosyal sorumlulugu 6ziimseyen ve onu kisiliginin bir

parcasi haline getiren bireylerle miimkiin olacaktir (Se¢gin ve Yazici 2018).

Bireylerin kiiresel sorumluluk bilincini igsellestirip, bunun gerekliliklerini yerine getirebilmeleri igin sorumluluk
kavraminin egitim yoluyla kazandiriimasi énemlidir. Ogretmenlerin sosyal sorumluluk bilincinin gelismis olmasi,
yetistirecekleri 6grencilerin bakis acilarini da etkileyecektir. Bu nedenle 6gretmenlerin sosyal sorumluluk
bilincini heniiz lisans egitimlerini aldiklari siirecte gelistirmeleri gerekmektedir (Ergiil ve Kurtulmus, 2014).
Topluma Hizmet Uygulamalarina temel olusturan dislince, sosyal sorumluluk kavramidir. Bu konu ile alakah
bireylerde sosyal sorumluluk bilincini gelistirmk amaciyla tniversitelerde Topluma hizmet uygulamalari dersi
verilmektedir. GUnimdiziin Universite 6grencilerinin ashinda yarinin toplum liderleri oldugu distnuldigiinde
(Harris, Lang, Yates ve Kruck, 2011), bu konunun sosyal sorumluluk bilincinin kazandirilmasindaki rolii ve 6nemi

anlasilacaktir.

Alan yazin incelendiginde sorumluluk, sosyal sorumluluk, kiiresel sorumluluk bilinci ile ilgili ¢alismalara
rastlanmaktadir (Nakamura and Watanabe-Muraoka, 2006; Wildowicz-Giegiel, 2014; Baser and Kiling, 2015;
Sezer and Coban, 2016; Deveci and Eryilmaz, 2017; Kigiksen and Budak, 2017; Biliylikdogan, 2020; Korikgu ve
Tangili, 2021). Calismalar ¢ogunlukla kurumsal sosyal sorumluluk, etik, degerler egitimi ile iliskilidir. Sosyal
bilgiler dersi, 6grencilerin sorumluluk sahibi bilingli vatandaslar olarak yetismesinde ve birey ve toplumun ingasi
sirecinde, bu dersin gelecekteki 6greticileri olan sosyal bilgiler 6gretmen adaylarina 6nemli sorumluluklar
dismektedir. Bu arastirmanin amaci sosyal bilgiler 6gretmen adaylarinin kiiresel sosyal sorumluluk diizeylerinin
tespit edilmesidir. Sosyal bilgiler 6gretmen adaylarinin kiiresel sosyal sorumluluk diizeylerinin tespit edilmesi

sonucunda programda ne gibi degisikler yapilabilecegi konusunda yol gosterici olabilecegi dusinilmektedir.

Bu amag dogrultusunda asagidaki sorulara cevaplar aranmistir:
1. Sosyal bilgiler 6gretmen adaylarinin kiiresel sosyal sorumluluk dizeyleri nedir?
2. Sosyal bilgiler 6gretmen adaylarinin kiresel sosyal sorumluluk dlzeyleri cinsiyet degiskenine gore
farkhlagsmakta midir?
3. Sosyal bilgiler 6gretmen adaylarinin kiresel sosyal sorumluluk dizeyleri sinif diizeyi degiskenine gore
farkhlagsmakta midir?
4. Sosyal bilgiler 6gretmen adaylarinin kiiresel sosyal sorumluluk dizeyleri Universite degiskenine gore
farkhlagsmakta midir?
5. Sosyal bilgiler 6gretmen adaylarinin kiiresel sosyal sorumluluga yonelik;

a. Katildiklari sosyal sorumluluk faaliyetleri nelerdir?

b. Sosyal sorumluluk faaliyetlerine katilim nedenleri nelerdir?

c. Sosyal bilgiler 6gretmen adaylari gevrenin korunmasi igin bireysel olarak neler yapmaktadir?

d. Sosyal bilgiler 6gretmen adaylari Tirkiye’de yasadiklari bir olay ya da soruna karsi nasil bir yol

izlemektedir?
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e. Sosyal bilgiler 6gretmen adaylari Diinyanin herhangi bir Ulkesinde yaganan bir konuya karsi

farkindahk gostermekte midir?

YONTEM

Arastirma Modeli

Arastirma modeli olarak karma yoéntem kullanilmistir. Karma yontemde, veriler hem nicel hem de nitel
yontemler ile elde edilir ve bdylece her iki yontemin de avantajlarindan faydalanilarak sonug elde edilir
(Creswell, 2016). Arastirmada karma yontem arastirma desenlerinden, agiklayici desen kullaniimistir. Agiklayici
desen iki asamadan olusur; 6nce nicel veriler toplanir ve daha sonra nitel veriler toplanir. Bdylece nicel verilerin
nitel verilerle desteklenmesi veya agiklanmasi saglanir (Creswell ve Clark, 2015). Arastirma slreci, agiklayici
karma desenin dogasina uygun olarak ilk olarak nicel uygulamalarla baslatiimis, elde edilen sonuglar 1s18inda

nitel uygulamalar yapilmistir. Nicel ve nitel uygulama sonuglari birlestirilerek yorumlanmistir.

Bu calismada nicel arastirma yontemi olarak betimsel tarama modeli kullaniimistir. Betimsel tarama modeli,
gecmiste veya glinimuzde var olan veya halen var olan bir durumu tanimlamayi ve betimlemeyi amaglayan bir
yaklasimdir. Bu yaklasimda, arastirmanin konusu ne olursa olsun herhangi bir degisiklik ya da etkileme girisimi
yoktur (Buyukozturk vd., 2014). Arastirmanin nitel kisminda ise durum galismasi kullaniimistir. Bliylkoztiirk
(2010)’e gore nitel arastirma ayrintili ve derinlemesine veri toplamak, katilimcilarin bireysel algilarini,
deneyimlerini ve bakis acilarini dogrudan 6grenmek, mevcut durumlari anlamak ve agiklamak icin basvurulan

bir yontemdir.

Arastirmanin Calisma Grubu

Arastirmanin ¢alisma grubunu nicel arastirma igin 182, nitel arastirma icin 20 Sosyal Bilgiler 6gretmen aday
olusturmaktadir. Calisma grubu amagli 6rnekleme yontemlerinden kolay ulasilabilir durum o6rneklemesine
uygun olarak segilmistir. Bu ornekleme yontemi arastirmaya pratiklik kazandirir. Kolay ulagilabilir durum
orneklemesinde arastirmaci, kendisine yakin ve erisilmesi kolay olan bir grubu secer (Yildirim ve Simsek, 2006).
Arastirma arastirmaya hiz kazandirmak icin ulasilmasi kolay sosyal bilgiler 6gretmen adaylari tercih edilmistir.
Orneklemin demografik verileri Tablo 1'de verilmistir.

Tablo 1. Katilimcilarin Demografik Ozellikleri

Cinsiyet N %
Kadin 101 55,5
Erkek 81 44,5

Sinif diizeyi
1.sinif 20 11,0
2.sinif 71 39,0
3.sinif 69 37,9
4. sinif 22 12,1

Universite
A Universitesi 100 54,9
B Universitesi 82 45,1
TOPLAM 182 100

609



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 7, Issue: 16 2022

Arastirmaya katilan 6gretmen adaylarinin %55,5'i (f=101) kadin, %44,5'i (f=81) erkektir. Katihmci 6gretmen
adaylarinin %11’i 1. sinif, %39'u 2. sinif, %37,9'u 3. sinif ve %12,1'i 4. sinif diizeyindedir. Ogretmen adaylarinin

%54,9’u A Universitesi, %45,1’i B Universitesindendir.

Arastirmanin nitel kismina, 20 sosyal bilgiler 6gretmen adayi katilmistir. Arastirmaya katilan 6gretmen

adaylarinin 11’i kadin, 9'u erkektir.
Verilerin Toplanmasi

Arastirmanin nicel bolime iliskin verileri Baser ve Kiling (2015) tarafindan gelistirilen “Kiresel Sosyal
Sorumluluk Olgegi” ile toplanmistir. Olcek, arastirmacilar tarafindan 2020-2021 egitim-6gretim yili bahar

doéneminde 1., 2., 3. ve 4. sinif sosyal bilgiler 6gretmen adaylarina uygulanmistir.

Kiresel Sosyal Sorumluluk Olcegi 30 maddeden olusmaktadir. 5'li likert tipinde gelistirilen &lgegin eyleme
doniik sorumluluk, ekolojik sorumluluk, 6zgeci sorumluluk, ulusal sorumluluk olmak Uzere dért alt boyutu
vardir. Baser ve Kiling (2015) tarafindan yapilan ¢alismada ig tutarhlk katsayilari “Eyleme Donik Sorumluluk” alt
boyutu icin .88, “Ekolojik Sorumluluk” alt boyutu icin .74, “Ozgeci Sorumluluk” alt boyutu icin .77, “Ulusal
Sorumluluk” alt boyutu igin .73’ tiir. Olgegin tamam igin elde edilen i¢ tutarlilhk katsayisi .89 olarak

belirlenmistir.

Bu calismada ise “Eyleme D6nik Sorumluluk” alt boyutu igin i¢ tutarhhk katsayisi .88, “Ekolojik Sorumluluk” alt
boyutu igin i¢ tutarlilik katsayisi .74, “Ozgeci Sorumluluk” alt boyutu icin i¢ tutarlilik katsayisi .73, “Ulusal
Sorumluluk” alt boyutu icin i¢ tutarhlik katsayisi .71‘tiir. Olgegin tamami igin elde edilen i¢ tutarlilik katsayis

.89'dir.

Arastirmanin nitel kisminda, veri toplama araci olarak acik uclu sorulardan olusan bir form kullaniimistir.
Arastirmanin nitel kapsaminda, nicel 6l¢egin boyutlarina (eylem odakl, ekolojik, 6zgeci ve ulusal sosyal
sorumluluk) goére agik uglu sorulardan olusan bir form kullanilmistir. 5 agik uglu yapilandiriimis soru
hazirlanmistir. Arastirmanin bu bolimiinden elde edilen veriler nicel kismi desteklemek icin kullaniimistir.
Ogretmen adaylarindan yapilandiriimis acik uclu soru formunda bu sorulari yanitlamalari istenmistir. Katimci
gorusleri pandemi nedeniyle (yuz ylize goriisme yapilamadigi igin) ¢evrimici ortamda Google forms araciligiyla

toplanmistir.

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazara aittir. Makalenin etik kurul izni
Kirikkale Universitesi Sosyal ve Beseri Bilimler Arastirma ve Yayin Etigi Kurulu tarafinca 18.03.2021 tarih 03 sayili

karari ile alinmustir.
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Verilerin Analizi

Arastirmaya katilanlardan elde edilen veriler SPSS 25.0 istatistik paket programi kullanilarak analiz edilmistir.
Frekans ve ylzde analizleri yapilarak aritmetik ortalama ve standart sapma degerleri bulunmustur. Ortalamalar
arasindaki farkin olup olmadigini belirlemek igin dagihmlarin normalligi kontrol edilmistir. Mevcut ¢alismada
gruplarin normal dagilim gosterip gostermedigi belirlenmistir. Normallik testi i¢in Skewness ve Kurtosis
degerlerine bakilmistir. Skewness degeri .501 ve Kurtosis degeri ise 1.047 oldugu tespit edilmistir. Kurtosis ve
Skewness degerleri-1.5 ile +1.5 oldugu zaman normal dagilim oldugu kabul edilmektedir (Tabachnick and Fidell,
2013). Algilar arasindaki farkhliklar igin bagimsiz t testi ve tek yonli varyans analizi kullanilmistir. Gruplar

arasinda fark olup olmadigini belirlemek igin Post Hoc Test kullaniimistir.

Arastirmanin nitel kisminda veriler betimsel analize tabi tutularak incelenmistir. Sosyal bilgiler 6gretmen
adaylarinda elde edilen veriler éncelikle katilimci gizliligini korumak adina 01, 02, 03... seklinde kodlanmistir.
Arastirmanin gegerligini saglamak igin katilimci teyidi stratejisinden yararlaniimistir. Toplanan veriler daha genis
bir zamanda duzenlenip ilk analizler bir rapor halinde katilimcilara goénderilmistir. Katilimcilar bu raporu
okuyarak verilerin tamligini, analizlerin kendi gergekliklerini yansitmadaki yeterligini ve sonuglarin kendi
algilarina ve yasantilarina iliskin olup olmadigini degerlendirerek arastirmaciya yazili olarak diistiincelerini
belirtmistir. Arastirmanin guvenirligi, verilerin nitel arastirma alaninda deneyimli bir baska arastirmaci
tarafindan yeniden kodlanmasi ve ortaya ¢ikan kodlamalarin karsilastirilarak tutarliigin kontrol edilmesi ile
saglanmaya cahsiimistir. Farkh kodlar Gzerinde tartisilarak nihai kodlarda uzlasilmistir. Yazili dokiimanlar iki
farkli arastirmaci tarafindan ayri ayri kodlanmistir. iki arastirmaci arasindaki uzlasma korelasyon katsayisi
[Gorus Birligi/ (Gorus Birligi + Goris Ayriligl) x100] kullanilarak gtivenirlik %92 olarak hesaplanmistir (Miles &

Huberman, 1994).

BULGULAR

Birinci Alt Probleme iliskin Bulgular

Arastirmanin bu béliimiinde Sosyal bilgiler 6gretmen adaylarinin kiiresel sosyal sorumluluk diizeylerine iliskin

ortalama ve standart sapma puanlarina iliskin analizler yer almaktadir.

Tablo 2. Sosyal Bilgiler Ogretmen Adaylarinin Kiiresel Sosyal Sorumluluk Diizeylerine iliskin Ortalama ve
Standart Sapma Puanlari

Degiskenler X S
1. Eyleme donik sorumluluk 3,87 ,55
2. Ekolojik sorumluluk 4,32 ,59
3. Ozgeci sorumluluk 4,15 ,54
4. Ulusal sorumluluk 3,14 ,72
5. Toplam 3,48 ,32

Tablo 2 incelendiginde, 6gretmen adaylarinin kiresel sosyal sorumluluk toplam puaninin (X = 3.48) oldugu
bulunmustur. Ekolojik sorumluluk ve 6zgeci sorumluluk boyutunun ortalamanin Ustiinde (X =4.32) (X: 4.15)

oldugu gorilmektedir. Kiresel sosyal sorumluluk 6lgegine iliskin ortalamalar incelendiginde en yiksek
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ortalamanin ekolojik sorumluluk boyutuna (X = 4.32), en diisik ortalamanin ise ulusal sorumluluk boyutuna (

X = 3.14) ait oldugu goriilmektedir. Arastirmanin bu bulgularina goére, sosyal bilgiler 6gretmen adaylarinin

kiiresel sosyal sorumluluk diizeylerinin iyi seviyede oldugu sdylenebilir.

ikinci Alt Probleme iliskin Bulgular

Sosyal bilgiler 6gretmen adaylarinin kiiresel sosyal sorumluluk diizeylerinin cinsiyet degiskenine gore t-testi

sonuglari Tablo 3’ te verilmistir.

Tablo 3. Ogretmen Adaylarinin Kiiresel Sosyal Sorumluluk Diizeylerinin Cinsiyet Degiskenine Gére T-Testi

Sonuglari
Boyutlar Cinsiyet N |§ sd df t p

Eyleme doniik sorumluluk Kadin 101 3,86 ,485 146 -,340 734
Erkek 81 3,89 ,636

Ekolojik sorumluluk Kadin 101 4,37 ,481 134 1,186 .238
Erkek 81 4,26 ,711

Ozgeci sorumluluk Kadin 101 4,19 ,493 154 1,096 .275
Erkek 81 4,10 ,596

Ulusal sorumluluk Kadin 101 3,15 ,718 180 ,273 .785
Erkek 81 3,12 ,736

Toplam Kadin 101 3,47 ,286 150 -,452 .652
Erkek 81 3,50 ,359

Tablo 3 incelendiginde 6gretmen adaylarinin kiresel sosyal sorumluluk diizeylerinin cinsiyet degiskenine gore
Olcek toplam puaninda [t (150) =-.452, p>.05)] anlamh bir fark gérilmemektedir. Diger taraftan olgegin eyleme
donik sorumluluk [t (146) =-.340, p>05)], ekolojik sorumluluk [t (134) =1.186, p>.05)], 6zgeci sorumluluk [t
(154) = .273, p>.05)], ulusal sorumluluk [t (180) =-.273p>.05)] boyutlarinda cinsiyete gére anlaml bir fark
goralmemektedir. Diger bir ifadeyle, cinsiyet faktérinin sosyal bilgiler 6gretmen adaylarinin kiresel sosyal

sorumluluk diizeyleri izerinde dnemli bit etkisi olmadigi séylenebilir.

Uglincii Alt Probleme iliskin Bulgular

Sosyal bilgiler 6gretmen adaylarinin kiresel sosyal sorumluluk dizeylerinin sinif diizeyi degiskenine gore Anova

sonuglari Tablo 4 de verilmistir.

Tablo 4. Ogretmen Adaylarinin Kiiresel Sosyal Sorumluluk Diizeylerinin Sinif Diizeyi Degiskenine Gére Anova

Sonuglari
Boyutlar sinif N |§ sd df F p Fark
L.sinif 20 4,01 ,88 3 3.567
e 2.sinif 71 3,75 A4 181
Eyleme donuk 3.sinif 69 3,90 59 015 2.4
sorumluluk
4. sinif 22 4,15 ,47
Toplam 182 3,87 ,55
1.sinif 20 4,23 ,34 3
2.sinif 71 4,19 ,66 181 3.791
Ekolojik sorumluluk 3.sinif 69 4,39 ,56 .011 1-4*/2-4%*
4. sinif 22 4,63 ,38
Toplam 182 4,32 ,59
Ozgeci sorumluluk 1.sinif 20 4,16 ,41 3
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2.sinif 71 4,07 ,52 181 1.082
3.sinif 69 4,20 ,56 .358
4. sinif 22 4,27 ,57
Toplam 182 4,15 ,54
1.sinif 20 3,24 ,53 3
2.sinif 71 3,19 ,70 181 554

Ulusal sorumluluk 3.sinif 69 3,05 ,75 .646
4. sinif 22 3,18 ,78
Toplam 182 3,14 ,72
1.sinif 20 3,65 ,55 3 4.386
2.sinif 71 3,41 ,24 181

Toplam 3.sinif 69 3,49 ,32 .005 2-4*

4. sinif 22 3,64 ,31
Toplam 182 3,48 ,32

*p <.05

Tablo 4. incelendiginde Sosyal bilgiler 6gretmen adaylarinin kiiresel sosyal sorumluluk diizeyleri [F (3-181) =
4.386, p<.05)] sinif diizeyine gore anlamli bir fark géstermektedir. Kiiresel sosyal sorumluluk 6lgegi alt boyutlar
incelendiginde eyleme doniik sorumluluk [F (3-181 = 3.567, p<.05)] ve ekolojik sorumluluk [F (3-181 = 3.791,
p<.05)] boyutlarinin sinif diizeyine goére anlamh bir fark goésterdigi bulunmustur. Diger taraftan Ozgeci
sorumluluk [F (3-181 = 1.082, p>05)] ve ulusal sorumluluk [F (3-181 =.554, p>.05)] boyutlarinda sinif diizeyine
gore anlamli bir fark bulunmamigtir.

Farklarin hangi sinif diizeyleri arasinda oldugunu bulmak amaciyla yapilan Dunnett’s C testinin sonuglarina gére
kiiresel sosyal sorumluluk toplam puanlari ve eyleme doénik sorumluluk alt boyutunda 2. ve 4.sinif sosyal
bilgiler 6gretmen adaylari arasinda anlamli farklilk saptanmistir. Buna gore 4.sinif sosyal bilgiler 6gretmen
adaylarinin kiiresel sosyal sorumluluk diizeyleri daha yuksektir. Ekolojik sorumluluk alt boyutu incelendiginde 1
ve 4 sinif, 2 ve 4.sinif siniflar arasinda anlamli bir fark gorilmektedir. Ekolojik sorumluluk boyutunda 4.sinif
sosyal bilgiler 6gretmen adaylarinin kiresel sosyal sorumluluk diizeyleri daha yiksektir. Diger bir ifadeyle, sinif
diizeyinin sosyal bilgiler 6gretmen adaylarinin kiiresel sosyal sorumluluk diizeyleri tGzerinde 6nemli bit etkisi

oldugu soylenebilir.

Dordiincii Alt Probleme iliskin Bulgular
Sosyal bilgiler 6gretmen adaylarinin kiiresel sosyal sorumluluk diizeylerinin Universite degiskenine gore t-testi
sonuglari Tablo 5’ de verilmistir.

Tablo 5. Ogretmen Adaylarinin Kiiresel Sosyal Sorumluluk Diizeylerinin Universite Degiskenine Gére T-Testi

Sonuglari
Boyutlar Universite N |§ sd df t p

Eyleme donik sorumluluk A Universitesi 100 3,97 ,570 180 2,580 .011
B Universitesi 82 3,76 ,518

Ekolojik sorumluluk A Universitesi 100 4,35 ,533 180 ,663 .508
B Universitesi 82 4,29 ,664

Ozgeci sorumluluk A Universitesi 100 4,19 ,534 180 1,083 281
B Universitesi 82 4,10 ,551

Ulusal sorumluluk A Universitesi 100 3,24 ,732 180 2,034 .043
B Universitesi 82 3,02 ,700

Toplam A Universitesi 100 3,53 ,342 180 2,334 .021
B Universitesi 82 3,42 ,282
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Tablo 5 incelendiginde Sosyal bilgiler 6gretmen adaylarinin kiresel sosyal sorumluluk diizeyleri Universite
degiskenine gore anlamh bir farklilik gostermektedir [t (180) =2,334, p<.05)]. Arastirmanin t testi sonuglarina
gore, A lniversitesine devam eden 6gretmen adaylarinin kiresel sosyal sorumluluk diizeyleri B Universitesine
devam eden 6gretmen adaylarinin kiresel sosyal sorumluluk diizeylerinden yuksektir. Buna gore, Universite
faktoriiniin sosyal bilgiler 6gretmen adaylarinin kiiresel sosyal sorumluluk diizeyleri lizerinde 6nemli bit etkisi
oldugu soylenebilir. Diger taraftan 6lcegin eyleme doénik sorumluluk [t (180) = 2,580, p<.05, ulusal sorumluluk
[t (180) =2,034, p<.05)] boyutlarinda liniversiteye gore anlamli bir fark gortlirken, 6zgeci sorumluluk [t (180) =
1,083, p>.05)] ve ekolojik sorumluluk [t (180) =1.186, p>.05)] boyutunda anlaml bir fark gériilmemektedir.

Besinci Alt Probleme iliskin Bulgular

Arastirmanin bu boliminde nicel verilerle toplanan verilerin nitel verilerle desteklenerek agiklanmasi
amaglanmistir. Arastirmanin besinci alt problemini sosyal bilgiler 6gretmen adaylarinin kiresel sosyal
sorumluluga yonelik gorusleri olusturmaktadir. Buna yonelik olarak, elde edilen nitel verilere iliskin bulgular
tablolastirilarak yorumlanmistir. Nitel ¢alismanin ilk sorusu olarak 6gretmen adaylarina ‘Herhangi bir sosyal
sorumluluk faaliyetlerinde bulundunuz mu? Bulunduysaniz ne tir bir faaliyet? Katilim nedenlerinizi agiklayiniz.’
sorusu yoneltilmistir. Katiimcilardan 6’ si herhangi bir sosyal sorumluluk faaliyetinde bulunmadigini ifade

ederken 14’4 bulundugunu ifade etmistir.

Tablo 6. Ogretmen Adaylarinin Katildiklari Sosyal Sorumluluk Faaliyetlerine iliskin Bulgular

Kategori Frekans

Topluma hizmet uygulamalarina katilma 5
Kimsesiz ve ihtiyag sahibi ¢ocuklara yardim

Sivil toplum kuruluslarina katilma 3
Koy okuluna yardim etme 1
Eglence diizenleme (tiyatro vb.) 1
Deniz atik temizligine katilma 1
Okul boyama 1
Toplam 16
Katildim 14
Katilmadim 6
Toplam 20

Tablo 6 incelendiginde 6gretmen adaylari katildiklari sosyal sorumluluk faaliyetlerini topluma hizmet
uygulamalarina katilma, kimsesiz ve ihtiya¢ sahibi ¢ocuklara yardim, sivil toplum kuruluslarina katilma, koy
okuluna yardim etme, eglence dizenleme (tiyatro vb), denizel atik vb. temizligine katilma, okul boyama olarak
belirtmislerdir. Buna gore 6gretmen adaylari en ¢ok topluma hizmet uygulamalarina katilma ve kimsesiz ve
ihtiya¢ sahibi ¢ocuklara yardim gibi sosyal sorumluluk faaliyetlerinde bulunmuslardir. Buna goére 6gretmen
adaylarinin eyleme doniik sosyal sorumluluga sahip olduklari sdylenebilir. Arastirmanin nicel bulgularina
bakildiginda eyleme doniik sosyal sorumluluga 6lgcek alt boyunun yiliksek diizeyde oldugu tespit edilmistir.

Sosyal bilgiler 6gretmen adaylari gérislerini asagidaki gibi ifade etmislerdir:

013. Kizilay géniilliisii olarak faaliyete katildim ve insanlara yardim etmek istedim.
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04. Elbette katildim. Universite 6drencilerinden olusan bir amatér tiyatro grubunda oynadim. Elde edilen
kazangla ihtiyag sahibi ¢ocuklara yardimlarda bulunduk. Bunu yapma sebebim sanatin toplumu birlestirici bir
glice sahip oldugunu hissedip kanitlama amaciydi. Projeyi tamamladiktan sonra hemen hemen her sey

planlanildigi gibi ilerledi ve gergeklesti.

Nitel arastirmanin ikinci sorusu olarak 6gretmen adaylarina “Eger herhangi bir sosyal sorumluluk faaliyetine
katildiysaniz, katihm nedenlerinizi agiklayiniz” seklinde sorulmustur. Ogretmen adaylarinin sosyal sorumluluk

faaliyetlerine katihm nedenlerine iliskin bulgular Tablo 7’de verilmistir.

Tablo 7. Ogretmen Adaylarinin Sosyal Sorumluluk Faaliyetlerine Katilim Nedenlerine iliskin Bulgular

Kategori Frekans
iyilik yapmak 3
insanlar mutlu etmek 3
Topluma hizmet vermek ve korumak 2
insanlara yardim etmek 2
is birligi saglama 2
Bos vakitleri kaliteli degerlendirmek 1
Sanatin toplumun birlestirici glici oldugunu kanitlamak 1
Toplam 14
Katilmadim 6
Toplam 20

Tablo 7 incelendiginde 6gretmen adaylarinin sosyal sorumluluk faaliyetlerine katilim nedenlerini en ¢ok iyilik
yapmak, insanlari mutlu etmek, topluma hizmet vermek ve korumak, insanlara yardim etmek, is birligi
saglamak, bos vakitleri kaliteli degerlendirmek, sanatin toplumun birlestirici giicii oldugunu kanitlamak seklinde
ifade etmislerdir. Buna gore 6gretmen adaylari eylem odakli sorumluluk sahibi olma nedenini insanlara iyilik
yapmak ve yardim etmeninin mutluluk verici olmasi, topluma hizmet vermek ve korumak, is birligi saglamak
olarak belirtmislerdir. Buna goére 6gretmen adaylarinin insanlara iyilik yapmak ve yardim etmek igin 6zgeci bir
sorumlulukla toplum yararina ve refahina yonelik bir davranis sergiledikleri séylenebilir. Sosyal bilgiler

O0gretmen adaylari gorislerini asagidaki gibi ifade etmislerdir:

03.Tabiki bulundum. Kimsesiz ve ihtiya¢ sahibi ¢ocuklara yardimda bulundum, lyilik yapmak, birilerini mutlu

etmek icimden geliyor.

05. Toplum géniilliilerinde bulundum sahil kenarindaki denizel atiklari temizledik. Beraber bitirdigimiz
calismamiz kaynasmamizi ve dogayi temizlememizi sagladi bu gruba baglanmami sagladi ve is birligini égretti.

Arastirmanin {glncl sorusu olarak 6gretmen adaylarina ‘Cevrenin korunmasi icin bireysel olarak neler
yapiyorsunuz?’ Sorusu yoneltildi. Bu kapsamda elde edilen veriler ve frekanslara iliskin bilgiler Tablo 8 de yer

almaktadir.
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Tablo 8. Ogretmen Adaylarinin Cevre Korunmasina Yénelik Davranislarina iligkin Bulgular

Kategori Frekans

Copleri ¢op kutusuna atma 16

COp atanlari uyarma

Agacg, fidan dikme

Cevre bilinci saglama

Kurumlara sikayet bildirme

Deodoranta alternatif Grlnler kullanma

5
2
1
Su tasarrufu 1
1
1
1

Cevre projelerine destek

Toplam 28

Tablo 8 incelendiginde gevre korunmasina yonelik 6gretmen adaylarinin en ¢ok ¢épleri ¢op kutusuna atma, ¢ép
atanlari uyarma, agagc, fidan dikme davranislar sergiledikleri goriilmektedir. Buna gore 6gretmen adaylarinin
cevreye duyarlilik, cevreyle ilgilenme ve sirdirebilir gelisim icin sorumluk alma gibi deger ve tutumlara sahip
olduklari sdylenebilir. Arastirmanin nicel bulgularina bakildiginda ekolojik sorumluluk 6lgek alt boyunun en

yuksek diizeyde oldugu tespit edilmistir.
Sosyal bilgiler 6gretmen adaylari gorislerini asagidaki gibi ifade etmislerdir:

04. Copleri ¢6p kutusuna atmaya calisyorum. Doga ve gevre ile ilgili haberleri takip edip eder yapabilecedim bir

sey varsa yapiyorum.

018. Asla cevreye ¢ép vb. atmamakla birlikte atanlari gérdiigiim zaman mutlaka uyariyorum. Doda hepimizin

ancak asla tam anlamiyla bizim degil, tiim canhilarindir.

Arastirmanin nitel boliminin doérdinci sorusu ise ‘Turkiye’de yasadiginiz bir olay ya da soruna karsi nasil bir
yol izlersiniz?” Nedenlerini aciklayiniz seklindedir. Ogretmen adaylarinin bu soruya iliskin cevaplari tablo

verilmistir.

Tablo 9. Ogretmen Adaylarinin Tiirkiye’deki Sorunlara Yénelik Bakis Agilarina iliskin Bulgular

Kategori Frekans

Probleme ¢6ziim odakl yaklasma 6

Sorunu tarafsiz degerlendirme

Olumlu ve olumsuz yanlarini degerlendirme

Sorunun bireysel veya toplumsal olup olmadigina bakma

Karamsarliga kapilma

Digerlerinden farkl ve bireysel diisinme

Yasal hakkini arama

Cevre kirliligine karsi insanlari uyarma

Ayni sorunlarla tekrar karsilasmayi engelleme

RPIRIRP(RPINININDNW W

Bilmiyorum

Toplam

N
N

Tablo 9 da goruldiugli gibi 6gretmen adaylarinin Tirkiye’deki bir olay ya da soruna bakis agisina iliskin
kategoriler probleme ¢6zim odakli yaklasma, sorunu tarafsiz degerlendirme, karamsarliga kapilma,

digerlerinden farkli ve bireysel disiinme, olumlu ve olumsuz yanlarini degerlendirme, sorunun bireysel veya
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toplumsal olup olmadigina bakma, yasal hakkini arama seklindedir. Sosyal bilgiler 6gretmen adaylari goruslerini

asagidaki gibi ifade etmislerdir:

011.0ncelikle, sorunun neden kaynaklandiGina ve olasi ¢éziimlerine odaklanmaya ¢alisiyorum. En azindan

ilerde karsima sorun olarak tekrardan ¢ikmasini engelliyorum.
08.Tarafsiz bir sekilde anlamaya calisip sorunun nedenini tlkem icin arastirirdim.

Arastirmanin son sorusu ise ‘Diinyanin herhangi bir Ulkesinde yasanan bir olay ya da soruna karsi farkindahk
gosterirmisiniz? Bunun nedenlerini belirtiniz.” seklindedir. Arastirmaya katilan sosyal bilgiler 6gretmen

adaylarinin 7 si duyarli degilim bu soruya, 13 G duyarliyim seklinde cevap vermislerdir.

Tablo 10. Ogretmen Adaylarinin Diinyadaki Sorunlara Yénelik Bakis Acilarina iligkin Bulgular

Kategori Frekans

Diinyadaki sorunlara sosyal medya vasitasiyla tepki gosteririm 4

Diunyanin herhangi bir yerinde yasanan bir sorunun diger Ulkeleri de etkilemesi

Sorunlar kireseldir

Cocuk istismarina karsi diinyanin neresinde olursa olsun farkindalik gésteririm

Evrensel olan bazi konularda (gocuk isgi, saglik, savaslar vb.) farkindalik gésteririm

3
2
Olaylarin ¢ézllmesi igin insanlari bilinglendirmeye c¢alisirim. 1
1
1
1

Farkli fikirlere saygi duyulmali

Toplam 13
Farkindalik gosteririm 13
Farkindalik gostermem 7

Toplam 20

Tablo 10 incelendiginde 6gretmen adaylari diinyadaki sorunlara sosyal medya yoluyla tepki gosterdiklerini,
diinyanin herhangi bir yerinde yasanan bir konunun diger ulkeleri de etkiledigini, sorunlarin kiiresel oldugunu,
diinyadaki sorunlara duyarlilk gosterdiklerini, farkliliklara saygi duyduklarini, cogunlukla belirtmislerdir. Buna
gore, Ogretmen adaylarinin empati duygusunu gelistirdikleri sdylenebilir. Arastirmanin nicel bulgularina
bakildiginda 6zgeci sorumluluk 6lgek alt boyunun yilksek diizeyde oldugu tespit edilmistir. Arastirmanin bir
baska nicel bulgusunda ise, diger llke ve insanlara doénik sosyal sorumluluk faaliyetlerine olumsuz bakis
sorularini iceren ulusal sosyal sorumluluk puanlarinin disiik seviyede ¢ikmasi ise 6gretmen adaylarinda kiresel
boyutta bir sosyal sorumluluk algisinin oldugu soéylenebilir. Arastirmanin nitel bulgulari bu sonucu

desteklemektedir. Arastirmanin bu sorusuna bazi 6gretmen adaylari su sekilde cevap vermislerdir:

07. Farkindalik gésteririm. Mesela, diinyada yasanan sorunlara sosyal medya vasitasiyla tepki gésteririm. Bu

sekilde sorunlara dikkat gemenin daha etkili oldugunu diistiniiyorum

013.Elbette. Evrensel olan konularda (cocuk is¢i, saglik, savaslar vb.) codunlukla farkindalik géstermeye gayret

ederim. Ciinkii baska (ilke diye ayirsak da aslinda hepimiz ayni geminin yolcusuyuz. Diinya hepimizin evi.
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SONUC ve TARTISMA

Bu calisma sosyal bilgiler 6gretmen adaylarinin kiresel sosyal sorumluluk duizeylerinin tespit edilmesini
amaglamaktadir. Bu amag¢ dogrultusunda arastirmadan elde edilen bulgulara gore sosyal bilgiler 6gretmen
adaylarinin kiresel sosyal sorumluluk diizeylerinin iyi seviyede oldugu bulunmustur. Arastirmanin nitel verileri
bu sonucu desteklemektedir. Sosyal bilgiler 6gretmen adaylarinin sosyal sorumluluk projelerine katilmalari, sivil
toplum kuruluglarinin kampanyalarina destek vermeleri, yardim galismalarina gonilli katiimalari eyleme doniik
sosyal sorumluluga sahip olduklarini géstermektedir. Arastirmanin baska bir bulgusunda 6gretmen adaylari sivil
toplum kuruluslarinin kampanyalarina ve yardim galismalarina katilma nedenlerini iyilik yapmak ve insanlara
yardim olarak ifade etmislerdir. Buna gore 6gretmen adaylarinin insanlara iyilik yapmak ve yardim etmek igin
dzgeci bir sorumlulukla toplum yararina ve refahina yénelik bir davranis sergiledikleri sdylenebilir. Ozgecilik,
bedel 6deyerek bile olsa “baskalarina yardim etmek” i¢in 6zgecil motivasyonla, toplumun yararina ve refahina
yonelik bir davranistir (Beata Berei, 2020). Arastirmanin baska bir nitel bulgusuna gére 6gretmen adaylarinin
¢ogunlugunun diinyadaki sorunlara sosyal medya yoluyla tepki gosterdikleri, diinyadaki sorunlara duyarlilik
gosterdikleri, farkhliklara saygi duyduklari séylenebilir. Buna gbére Ogretmen adaylarinin 6zgeci sosyal
sorumluluga sahip olduklari ve empati dugusu gelistirdikleri séylenebilir. Kiiresel sosyal sorumlulugu yiksek
olan bireyler, sonuglari bireysel olarak ¢cok pahaliya mal olsa da baskalari i¢in derin endise duygularina sahip
olan bireylerdir (Ewest, 2015). Arastirmanin nicel bulgularina bakildiginda 6zgeci sorumluluk 6lgek alt boyunun
yiksek diizeyde oldugu tespit edilmistir. Arastirmanin nitel bulgulari bu sonucu desteklemektedir. Olgek alt
boyutlarina bakildiginda ise en yiksek ortalamanin ekolojik sorumluluk boyutunda oldugu goriilmektedir.
Arastirmanin nitel verileri, 6gretmen adaylarinin ekolojik sorumluluk diizeylerinin yiksek g¢ikmasi sonucunu
desteklemektedir. Buna gore Ogretmen adaylarinin cevreye duyarlilk gosterme, cevreyle ilgilenme ve
sirdirebilir gelisim igin sorumluk alma gibi deger ve tutumlara sahip olduklari séylenebilir. Arastirmanin bir
baska nicel bulgusunda ise, diger llke ve insanlara doénik sosyal sorumluluk faaliyetlerine olumsuz bakis
sorularini iceren ulusal sosyal sorumluluk puanlarinin disiik seviyede ¢ikmasi ise 6gretmen adaylarinda kiresel
boyutta bir sosyal sorumluluk algisinin oldugu sdylenebilir. Arastirmada 6gretmen adaylarinin kiiresel sosyal
sorumluluk dizeylerinin iyi seviyede oldugu bulgusu Seggin ve Yazici (2018)'nin galismasi ile de benzerlik
gostermektedir. Bununla birlikte, Bliyiikdogan (2020) tarafindan yapilan arastirmanin bulgularina goére, sosyal
bilgiler 6gretmen adaylarinin kiiresel sosyal sorumluluk dizeylerinin iyi seviyede oldugu bulunmustur. Diger
taraftan Korukcl ve Tanglli (2021), 68retmen adaylarinin bireysel ve kiiresel sosyal sorumluluk diizeylerini
belirlemek amaciyla yaptiklari galismada bireysel sosyal sorumluluk diizeyinin yiiksek, kiiresel sosyal sorumluluk
diizeyinin ise orta diizeyde oldugunu tespit etmistir. Kirllmaz ve ark. (2018) ve Yetis (2019) tarafindan yapilan
calismada ise (niversite Ogrencilerinin kiiresel sosyal sorumluluk dizeylerinin orta diizeyde oldugu

bulunmustur.

Sonug olarak, arastirmanin nitel verilerine gore, 6gretmen adaylari en ¢ok topluma hizmet uygulamalarina
katilma ve kimsesiz ve ihtiyag sahibi ¢ocuklara yardim gibi sosyal sorumluluk faaliyetlerinde bulunduklarini,

cevre temizligine duyarli olduklarini, diinyadaki sorunlarina duyarli olduklarini ifade etmislerdir. Buna goére
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sosyal bilgiler 6gretmen adaylarinin  kiresel sosyal sorumluluk farkindaliginin oldugu ve gelistigi soylenebilir.
Bu durum arastirmanin nicel verilerini desteklemektedir. Benzer seklide, Faiz ve Karasu Avci’nin (2018)
arastirma sonuglara bakildiginda 6gretmen adaylarinin eylem odakli sorumluluk sahibi olma nedenini ihtiyag
sahiplerine yardimda bulunmak ve is birligi icinde olmanin toplum yararina olmasi seklinde ifade ettikleri
goriilmektedir. Ozgeci sorumluluk duygusunu gelistirmenin nedeni, kaynagini empati duygusundan aldigi ve
Ekolojik sorumlulugun nedeni temiz ¢evrenin 6nemli olmasindan kaynaklandigi sonucuna ulasilmaktadir. Ulusal
sorumluluk boyutunda ise 6gretmen adaylari, tim dinyada karsilasilan sorunlarin dinyadaki herkesi
etkileyecegi i¢in farkindalik gostermenin gerekli oldugunu belirttikleri gérilmektedir. Arastirmada 6gretmen
adaylarinin kiresel sosyal sorumluluk diizeylerinin iyi seviyede olmasinda lisans egitimleri sliresince Sosyal
Proje Gelistirme, Topluma Hizmet Uygulamalari, Ginimiz Dilinya Sorunlari, Degerler Egitimi, gibi sosyal

sorumluluk bilinci gelistirebilecek ve daha ¢ok uygulamaya yonelik dersler almalarinin etkisi olabilir.

Arastirma sonuglarin gore, Sosyal bilgiler 6gretmen adaylarinin kiiresel sosyal sorumluluk diizeylerinin cinsiyet
degiskenine gore Olcek toplam puaninda anlamh bir fark tespit edilmemistir. Diger taraftan 6lgegin eyleme
doniik sorumluluk, ekolojik sorumluluk, 6zgeci sorumluluk, ulusal sorumluluk boyutlarinda cinsiyete gore
anlamli bir fark bulunmamistir. Baska bir deyisle cinsiyet degiskeninin Sosyal bilgiler 6gretmen adaylarinin
kiiresel sosyal sorumluluk diizeylerinde belirleyici bir etken olmadigl soylenebilir. Literatir incelendiginde
calismayi destekleyen benzer bulgulara rastlanmistir. Ozen'in (2009) ilkokul sekizinci sinif dgrencilerini iceren
bir calisma grubu Uzerinde yaptigl arastirma kapsaminda, bireysel ve sosyal sorumluluk puanlari arasinda
cinsiyet degiskenine gore anlamli bir farkhlik bulunmamistir. Kiigiksen ve Budak (2017) tarafindan yapilan
calismada ise eyleme yonelik sorumluluk, ekolojik sorumluluk, 6zgeci sorumluluk alt boyutlarinda kadin ve
erkek 6grenciler arasinda herhangi bir fark bulunmamistir. Ayrica Baser (2015)'in 6gretmen adaylari ile Sezer'in
(2008) ilkokul 6grencilerinden olusan bir calisma grubu Uzerinde yaptigl calismalarda ise cinsiyetler arasinda
anlamh bir farklilik tespit edilmemistir. Benzer sekilde Sahan (2011) da ilkdgretim 6grencilerinin sorumluluk
duygularinin incelendigi calismada 8. sinif 6grencileri icin cinsiyet degiskenine gore anlamli bir fark elde
edememistir. Arastirmanin aksine 6gretmen adaylarinin kiresel sosyal sorumluluk diizeylerinin cinsiyete gore
anlamh diizeyde farkhlastigini gésteren baska calismalar da yer almaktadir (Blyikdogan, 2020, Faiz ve Karasu

Avcl, 2018; Kaifi vd., 2014; Secgin ve Yazici, 2018; Ham vd. 2018; Golzar,2006).

Arastirmanin baska bir bulgusu incelendiginde ise Sosyal bilgiler 6gretmen adaylarinin kiiresel sosyal
sorumluluk dizeyleri sinif diizeyine goére anlaml bir fark gostermektedir. Kiiresel sosyal sorumluluk 6lgegi alt
boyutlari incelendiginde eyleme déniik sorumluluk ve ekolojik sorumluluk boyutlarinin sinif diizeyine gore
anlaml bir fark gosterdigi bulunmustur. Buna gore 4.sinif sosyal bilgiler 6gretmen adaylarinin kiiresel sosyal
sorumluluk diizeyleri daha yiksektir. Bu duruma 6gretmen adaylarinin egitimleri stiresince katildiklari sosyal
sorumluluk projelerinin ve sosyal sorumluluk bilincini kazandirmaya vyonelik derslerin etkili oldugu
duslintilmektedir. Diger taraftan 6zgeci sorumluluk ve ulusal sorumluluk boyutlarinda sinif diizeyine goére
anlamh bir fark bulunmamuistir. Literatir incelendiginde calismayi destekleyen benzer bulgulara rastlanmistir.

Faiz ve Karasu Avci'nin (2018) sosyal bilgiler 6gretmen adaylari ile yaptigi ¢calismada sinif diizeyi degiskenine
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bakildiginda ekolojik sorumluluk boyutunda anlaml farklilik bulunmustur. Diger taraftan Baser (2015) ve

Kirilmaz ve ark. (2018) tarafindan yapilan ¢alismalarda sinif diizeyi degiskenine gore farklilasma gézlenmemistir.

Sosyal bilgiler 6gretmen adaylarinin kiiresel sosyal sorumluluk diizeylerinde lniversite degiskenine gére anlamh
bir fark bulunmustur. Arastirmanin sonuglarina goére, A Universitesine devam eden 6gretmen adaylarinin
kiresel sosyal sorumluluk dlzeyleri B Universitesine devam eden 6gretmen adaylarinin kiresel sosyal
sorumluluk diizeylerinden yiksektir. Diger taraftan olgegin eyleme doénik sorumluluk, ulusal sorumluluk
boyutlarinda Universiteye goére anlaml bir fark gorilirken, 6zgeci sorumluluk ve ekolojik sorumluluk
boyutlarinda anlamh bir fark gérilmemektedir. Arastirmanin bu bulgusuna gore, Sosyal bilgiler 6gretmen
adaylarinin kiiresel sosyal sorumluluk dizeyleri Gzerinde Universite degiskeninin belirleyici bir etken oldugu

soylenebilir.

ONERILER

Benzer calismalarin farkli fakiltelerdeki 6grencilerle veya lisanststl diizeydeki 6grencilerle yapilmasi toplumun
kiiresel sosyal sorumluluk algisini belirlemede 8nemli bilgiler saglayabilir. Ogretmen adaylarinin kiiresel sosyal
sorumluluk bilincinin gelistiriimesi i¢in tim siniflari kapsayacak sekilde uygulama ve projelere yonelik
calismalara daha fazla yer verilmelidir. Yiksekégretim kurumu ve is diinyasi, sivil toplum kuruluslar arasinda
isbirligi yapilmasi, kurumsal sosyal sorumluluk prensiplerini ve uygulamalarini anlamak ve sorumluluk bilincinin

gelismesi agisindan énemli katki saglayabilir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazara aittir. Makalenin etik kurul izni
Kirikkale Universitesi Sosyal ve Beseri Bilimler Arastirma ve Yayin Etigi Kurulu tarafinca 18.03.2021 tarih 03 sayili

karari ile alinmustir.
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