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ABSTRACT

In this study, it is aimed to examine the reading status of first-grade students, who had to receive
their first reading and writing education in the 2020/2021 academic year mostly with distance
online education due to the COVID-19 pandemic, according to their end-of-year scores. For this
purpose, descriptive survey model was used. The sample of the study consisted of 104 primary
school first grade students who were determined by the stratified purposive sampling method,
taking into account the differences in distance online and face-to-face learning in settlements
(city, district, town and village). As a data collection tool, the text "Red Balloon" from the primary
school first grade Turkish textbook was used. The collected data were analyzed by using the
"False Analysis Inventory" for reading aloud. As a result of the analysis of the data; In the
2020/2021 academic year, it was seen that about 12% of the participants, who had to learn to
read and write for the first time through distance online education, were at independent level
reading, 8% at instructional level reading, and 81% at frustration level reading. It was also found
that many participants had reading problems such as spelling, pausing, self-correction, and
slower-than-anticipated reading.

Keywords: COVID-19, pandemic, distance education, online education, reading-writing education

* This research was presented as an oral presentation in “6thinternational Congress Of Eurasian Social Sciences” (13-16
May 2022, Mugla, Turkey).
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INTRODUCTION

As it is known, the first reading-writing education forms the basis of the individual's educational life. Therefore,
with the beginning of school life, especially in the first semester of the first grade, teachers mainly focus on
these skills. The main purpose here is to provide children with reading-writing skills that they will use
throughout their lives from the beginning of the education process. According to the Ministry of National
Education, “the purpose of primary reading-writing teaching is not only to gain skills such as reading and
writing, but also to develop mental skills such as thinking, understanding, sequencing, questioning,
classification, relating, analysis, synthesis and evaluation. In this process, it is expected that skills such as using
Turkish correctly, beautifully and effectively, communicating, solving problems, making decisions, and
continuing learning throughout life are expected to be developed.” (MEB, [Ministry of National Education]

2009, p. 232).

If these skills cannot be acquired adequately in the first years of school life, it is inevitable that the child will
experience great difficulties in his/her further education life. Therefore, the first reading-writing education has
a great importance for the educational life of the individual (Susar Kirmizi & Unal, 2019). Because students'
development of basic reading-writing skills and gaining habits are shaped especially in the first years of primary
education (MEB, 2009). However, in this period, it is necessary to acquire the first skills and habits for reading
and writing carefully. Because the first habits and gains acquired in any field are highly likely to be permanent
by penetrating deeply. It is seen that the acquired wrong behaviors negatively affect future learning and are
difficult to correct. On the other hand, it is observed that children who are not successful in the first literacy
education process or who encounter effects that will make their learning difficult have negative attitudes and

thoughts towards school, lessons and educational activities (Turan, 2007, p. 3).

Literacy skills, the foundations of which are laid in the pre-school period and taught systematically from the
first grade of primary school, are a process that continues throughout the entire life of the individual (Glines,
Uysal & Tag, 2016). However, learning to read and write is not an easy acquisition. It is a demanding and
complex process that requires putting many physical, mental and emotional skills to work. This situation
exposes the child to learning problems arising from many factors, especially individual differences (MEB, 2021).
Here, the most important task falls to the teachers who teach the first grades of primary school. First of all, the
teacher should be aware of this work and carry out educational activities in a systematic, planned and
programmed way, taking into account the readiness, individual differences and learning capacities of children
(Goéger, 2000). Because many factors such as the attitude, behavior, knowledge, skills and abilities of a teacher
who will take part in the first reading-writing teaching and planning, implementation of the lesson, and creating
learning environments are very important in the first reading-writing teaching. In addition, according to the
Ministry of National Education, it is very important to consider the individual differences of students (readiness
levels, learning styles and needs, socio-cultural differences, etc.) in the learning-teaching processes of language

skills and to give immediate feedback when necessary (MEB, 2019, p.8). That is, in the first reading-writing
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teaching, students' readiness levels, individual differences, learning styles, needs, sociocultural differences, etc.
taking into account the factors; Learning environments created by using the right materials, methods-
techniques, models and approaches are very important for the success of the process (Turan, 2007; Akyol,
2013; Glines, 2019; Bastug & Demirtas Senel, 2019). However, very different from all these materials, methods-
techniques, models, approaches and environments during the pandemic period, the first literacy skills were
tried to be gained through distance online education. In this process, teachers and students tried to learn and

teach this skill in different places, at the computer or with homework.

However, there are many points to be considered in the teaching of the first reading-writing skills. For example,
according to the Ministry of National Education (MEB, 2019, p.10), students should not lean their breasts on
the table while reading and writing, two thirds of their arms should be on the table, their feet should be side by
side, they should hold the pen between their thumb, forefinger and middle fingers without squeezing them too
tightly, etc. It seems very difficult for the teacher to observe and control the issues to be considered before the
teaching process mentioned here. On the other hand, a student who performs in learning environments
created by using the right materials, methods-techniques and approaches and shows normal development is
expected to read at the independent level reading at the end of the first grade academic year. In other words,
it is expected that first graders who study in appropriate learning environments will be able to read a material
suitable for their level with an accuracy rate of 99-100% at the end of the year (Akyol, Yildirim, Ates, Cetinkaya
& Rasinski, 2014, p. 10). However, first-grade students who started school in the 2020-2021 academic year did
not have the chance to receive adequate face-to-face reading-writing education in schools and normal
(appropriate) classroom environments. Because during the COVID-19 Pandemic Period, many restrictions were
made in social life in order to reduce the spread of the epidemic. These restrictions have also affected
educational activities. In the 2020/2021 academic year, according to the spread of the epidemic, face-to-face

education was frequently interrupted and education activities were continued online and remotely.

In this period, especially primary school first graders started face-to-face education on September 21, 2020,
and the first two weeks of school adaptation training were carried out (Integration training was held between
21.09.2020-02.10.2020 only with 1st grades face-to-face). This adaptation training was held face to face for a
total of 6 days, 2 days in the first week and 4 days in the second week. Since the classes are divided into two in
the provincial and district centers, the face-to-face integration training process of each student studying there
has been three days, and six days each in the towns and villages. Then, on October 5, 2020, face-to-face
education with primary school students started and continued until November 18 (33 days). From this date
until the end of the 1st semester, educational activities continued in the form of distance online courses. In the
second period, face-to-face education was held from March 2, 2021 to April 13, 2021 (26 days, 1 week break).
After April 13, education activities continued in the form of distance online courses. On June 1, 2021, face-to-
face education was resumed and schools were closed on June 18, 2021. However, first grade students were
included in the remedial training and continued face-to-face education for 1 more month (19 days). These

processes are valid for first year primary school students in the city and district centers where the study was
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conducted (because different applications were made in different cities and at different grade levels). In the
towns and villages where the study was conducted, the schools started the second term with full-time face-to-
face education on February 15, 2021, and continued until April 13, 2021 (37 days, 1 week break). Other periods

are on the same dates as the provincial and district centers.

When these explanations are examined, it is seen that in the 2020/2021 academic year, face-to-face education
can be held for 78 days in the city and district centers where the population is crowded (the city and district
where the study was conducted). However, this period refers to the number of days the school is open.
Because in this process, the classes were divided into two groups due to the diluted classroom practice (half of
the weekly lesson time is allocated to one group and the other half to the other group), the students were able
to attend school for half of this period. In addition, the number of daily course hours was reduced to 5 in this
period. Normally, a student can attend 180*6=1080 hours of lectures in an academic year, whereas in this
period, a student was able to participate in face-to-face education activities for approximately 39x5=195 hours
since he/she attended school for half of 78 days. This shows that due to the pandemic, only 18% of the course
hours that are normally held face-to-face was done face-to-face. The remaining periods were completed with

distance online courses.

In the towns and villages where the population is low, 89 days of face-to-face education was provided in the
2020/2021 academic year!. In the towns and villages where the study was conducted, the classes were not
divided because they were not crowded, and each student was able to participate in face-to-face education
activities full-time for 89 days. However, since the number of daily lesson hours was reduced to 5, 89x5=445
hours of face-to-face training was provided to students. This shows that 41% of the face-to-face lesson hours,
which should normally be 1080 hours in towns and villages, was done due to the pandemic. The remaining

periods were completed with distance online courses.

As it can be understood from the explanations above, there are differences in the realization of learning-
teaching activities in the 2020/2021 academic year according to the settlement (city, district, town and village).
In this process, education activities were carried out as part-time face-to-face (195 hours) for 78 days and
online courses for 102 days in the schools in the city and district centers where the research was conducted. In
towns and villages, 89 days of full-time face-to-face (445 hours) and 91 days of distance online courses were

conducted.

In addition, in this process, especially in the first semester, when the first reading-writing teaching was carried
out, only 33 days were held face to face under the conditions mentioned above, while it was conducted in the
form of distance online lessons throughout the term, with full closure. In other words, in the first semester of

the 2020/2021 academic year, the first reading-writing education is actually 33 days part-time face-to-face (83

! The implementation and control of the face-to-face education process in Turkey has been left to the governorships. If the
physical conditions of the school are suitable and the number of students is not crowded, all students can attend face-to-
face education full-time with the approval of the governorship.
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hours) in the city and district centers and 33 days full time (165 hours) in towns and villages where the study
was conducted. The remaining periods were completed with distance online courses similarly in all
settlements. Well, what are the reading skills of the students who had to learn to read and write for the first
time under these conditions? Therefore, in our study, it will be tried to determine how effective this process is,
the level of students' reading skills and their deficiencies in reading skills, if any, since it is the first time in the

whole country that the first reading-writing processes are being taught through distance online education.

1.1. Purpose

In this study, it is aimed to examine the reading status of first-grade students, who had to receive their first
reading and writing education in the 2020/2021 academic year mostly with distance online education due to
the COVID-19 pandemic, according to their end-of-year scores. In accordance with this purpose;

e What are the end-of-year reading errors and problems of 1st grade students who study 78 days part-
time face-to-face and 102 days online at schools in provincial and district centers under pandemic
conditions?

e What are the end-of-year reading errors and problems of first-year students who study 89 days full-
time face-to-face and 91 days online remotely in town and village schools under pandemic conditions?

e What are the reading errors and problems of all 1st grade students studying in pandemic conditions

and participating in the research from provincial, district, town and village schools?

METHOD
Model of the Research

In this study, a descriptive survey model was used to examine the end-of-year reading status of primary school
1st grade students who received online and face-to-face distance education during the pandemic period (2020-
2021 academic year). According to the Kaptan, since the descriptive survey model aims to explain what an
existing situation is (Kaptan, 1998) and to describe it as it existed in the past or still (Karasar, 2017), it was

considered as a suitable model for this research.

Sample

Stratified purposive sampling and easily accessible sampling methods were used to determine the participants
of this study. Among these sampling methods, stratified purposive sampling was preferred in order to show
and describe the characteristics of the subgroups of interest and to allow comparisons between them. Easily
accessible (appropriate) sampling was preferred because it can reach the desired data more quickly and it is
more economical (Buyukoztirk, Kiig Cakmak, Akgiin, Karadeniz & Demirel, 2012, pp. 91-92). Because, as
mentioned above, in the pandemic conditions of the 2020-2021 academic year, the duration of face-to-face
and distance education of primary school 1st grade students varies according to the settlement. On the other

hand, many factors such as socioeconomic status, parent education status, pre-school education status,
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internet access status, which are very important for the first literacy processes, especially in pandemic
conditions, differ according to the settlements. Therefore, at least one school was determined from each
settlement in the same city in order to provide maximum diversity, to show and describe the characteristics of
subgroups, as required by stratified purposive sampling. In the determination of these schools, the easily
accessible sampling method was preferred because it was more economical and to reach the data more
quickly. As a result, 4 branches of 2 schools from the city center of a city in the Central Anatolian region, 1
branch of 1 school from the district center, 2 branches of 1 school from the town, 1 branch of 1 school from the
village and first grade students of a combined classroom from a village school constitute the participants of the

research.

In the selection of the participants, the student's acceptance of the study and the approval of the school
administration and the teacher were taken into account. Afterwards, the names of schools and branches were
hidden in accordance with ethical rules and codes were given to the participants according to their settlements

and branches.

In this process, according to the branches of the participants studying in the city center, "MA" for the A branch
of the 1st school, "MB" for the B branch, "MC" for the C branch; A coding was made for the participants from
the second school as MO, for the participants from the district center, “IM” for the participants from the town
schools, “BE” for the participants from the village schools, “KO” for the participants from the village schools,
and “BSK” for the participants studying in the village schools with combined classrooms. The distribution of the

participants according to this coding and settlement units is presented in Table 1.

Table 1. Distribution of the Participants According to Their Education Period and Residence Units

Distance education periods Settlement Code Number of Students Total
MA 12
MB 19
City Center
78 days part time face to face, ¥ MC 12 67
102 days remote online MO 12
District Center iM 12
Town BE 24
89 days part time face to face, =
91 days remote online Village KO 12 37
Y a8 BSK 1
TOTAL 104

When Table 1 is examined, it is seen that the number of students in the branches is low. This is due to the fact
that when researchers go to school for the study, they work with whatever group is present in the classroom.
Therefore, the numbers given in Table 1 reflect the participants of the research, not the number of students of

the relevant branches.

As mentioned above, many factors such as socioeconomic status, parental support, and pre-school education
are very important for the first reading-writing processes under pandemic conditions. Therefore, in Table 2, the

parents' educational status of the participants and in Table 3 their pre-school education status are presented.
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Table 2. Percentage Distribution of the Participants' Parent Education Status

Education status Mother- Settlement Type
Father City & District Center f Town & Village f
Moth %30 20 %30 11
Primary school other % %
Father %24 16 %28 10
Mother %13 9 %58 21
Middle school
ccle Schoo Father %12 8 %53 20
High school Mother %30 20 %12 4
& Father %29 19 %19 7
Universit Mother %27 18 0 0
Y Father %35 23 0 0
Total Mother %100 67 %100 37
Father %100 67 %100 37

When Table 2 is examined, it is seen that the educational status of the parents of the participants from the

village and town schools is lower than that of the city and district centers.

Table 3. Pre-School Education Status of the Participants

Pre-School Education Status Settlement Type
City & District Center f Town & Village f
Have received preschool education %90 60 %90.5 33
Have not received preschool education %10 7 %9.5 4
Total %100 67 %100 37

When Table 3 is examined, it is seen that the pre-school education status of the participants according to the
settlement is very close to each other. In other words, pre-school education does not cause any advantage or

disadvantage among settlements.
Data Collection Tools and Data Collection

A voice recorder and a 26-word part of the text "Red Balloon" from the primary school first grade Turkish
textbook (Civelek ve dig. 2021, pp. 74-75) were used as data collection tools. Because the number of words in
the texts taught to the students is between 25-100 words for the first and second grades, according to the
criteria suggested by Akyol (2016). According to Akyol (2016, pp.98-99), “While choosing these texts, the
situation of the student and the difficulty level of the material should be taken into account. As the difficulty
level of the material increases, texts with a low number of words can be selected... (What is meant by the
difficulty level is the length or shortness of the text, the ease or difficulty of the word used).” The text used in
the study was chosen "by considering variables such as the number of words, the length of the words, the
quality of their meanings, and the level of recognition of the words by the students" (Ozer & Dedeoglu, 2014,
p.37). In the selection of the text, the expert opinions of 5 classroom teachers still teaching the 1st grade and 3
lecturers working in the field of classroom education literacy were taken. In line with these expert opinions and
the explanations above, it was concluded that the first grade text "Red Balloon" was a medium difficulty text,

and it was decided to use the 26-word part as a data collection tool.
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The data were collected in the school library, the guidance room and the deputy principal's room, taking into
account the student's request. Care was taken to ensure that these environments were free of stimuli that
would distract the child, and that they were free from noise and light. In addition, a study desksuitable for the

child's height and reading material were available in the environment.

The data were collected in the school library, the guidance room and the deputy principal's room, taking into
account the student's request. Care was taken to ensure that these environments were free of stimuli that
would distract the child, and that they were free from noise and light. In addition, a study desk and reading

material suitable for the child's height were available in the environment.

The data were collected in the above-mentioned environments on 07-18 June 2021 at the end of the 2020-
2021 academic year for the purposes of the research. In this process, the participants were given a 26-word
part of the text called "Red Balloon" and they were asked to read this text aloud. During the reading of the text,
no intervention was made to the students, but those who could not read were given 3 minutes and the process
was terminated at the end of these 3 minutes. This process was recorded (audio recording) in order to

determine the reading levels, errors and problems of the students.

Analysis of Data

In order to determine the reading level of the students, the “False Analysis Inventory” adapted into Turkish by
Akyol (2016, pp. 98-106) from Haris & Spay (1990), Ekwall & Shanker (1988) and May (1986) was used. With
this inventory, three types of reading levels are determined (Akyol, 2016, p. 83):

a) Independent level reading: It refers to the child's reading and understanding of materials

suitable for his level without the need for the help of a teacher or another adult.

b) Instructional level reading: It refers to the child's ability to read and understand as desired

with the support of a teacher or an adult.

d) Frustration level reading: It expresses the level at which the child understands very little of

what he reads and/or makes many reading mistakes.

Wrong Analysis Inventory helps to determine the mistakes made in the process of reading aloud and the
reader's vocabulary and phonetics, and the level of comprehension with the questions asked to the reader
after the text is read silently. In addition, the inventory provides information on determining what kind of
mistakes the reader makes in comprehension and word recognition (Akyol, 2016, p. 98). In this context, when
the literature is examined (Gilerer & Batur, 2004; Duran & Sezgin, 20212; Akyol, Yildirim, Ates, Cetinkaya &
Rasinski, 2014; Demir, 2015; Akyol, 2016), the most common error types encountered during oral reading are;
skipping, adding, repeating, misreading, not being able to read at all, reversing, spelling, pausing, self-
correction, finger starting/following, pronunciation mistakes and not paying attention to punctuation marks.
However, according to Akyol (2016), only "skipping, adding, repeating, misreading, not reading at all, and

reversing" errors should be considered incorrectly (as an error type) when calculating the reading level of the
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reader. Other “hyphenation, pause, self-correction, finger starting/reading errors such as following,
pronunciation errors and not paying attention to punctuation marks, it is not suitable to be used in
miscalculation although they provide information about reading problems (Akyol, 2016, p. 103). Therefore, in
our study, reading errors such as "skipping, adding, repeating, misreading, not being able to read at all and
inverting" were used in the calculation of reading levels. In this process, study continued in line with the
implementation processes of the Error Analysis Inventory (Demir, 2015, pp.19-35; Akyol, Yildirim, Ates,
Cetinkaya & Rasinski, 2014; Akyol, 2016, 103). On the other hand, mistakes such as "spelling, pausing, self-
correction, starting with fingers, following, pronunciation mistakes and not paying attention to punctuation

marks" were evaluated as "other reading problems".

The findings obtained from the study were analyzed in line with the explanations above. In this process, first of
all, analyzes were made for word recognition related to correct reading. For this, in the first stage, it was
calculated as "Total number of words read - mistake made = number of words read correctly”; In the second
stage, it was calculated as “(number of words read correctly / number of words read) x 100 = percentage of
word recognition” (Rasinski, 2007, p. 3; Keskin & Akyol, 2014, p.112-113). Three types of reading levels were
determined as "independent level reading", "instructional level reading" and " frustration level reading" among
the percentage values obtained as a result of this calculation. However, in the literature, some experts evaluate
the percentage values obtained from these calculations in different intervals. For example, according to
Rasinski, (2007, p.3) and Akyol (2016, p. 103), 99-100%, is “independent level reading", 90-98% is "
instructional level reading", and if it is less than 90, it is evaluated as “frustration level reading”. According to
Clay (1993, as cited in Ozer & Dedeoglu, 2014, p.39) and Vaughn & Linan Thompson (2004, p.51-52), the 95-
100% range is " independent level reading", the 90-94% range is " instructional level reading" 89% and below
are considered as “frustration level reading”. In this study, the evaluation intervals of Clay (1993, as cited in
Ozer & Dedeoglu, 2014, p. 39), Vaughn & Linan Thompson (2004) were preferred because the number of words
read was low (1 erroneous reading corresponds to 96%) and the participants were first-grade students in
calculating the resulting percentage values. That is, if the reader's word recognition percentage is between 95-
100%, it is evaluated as " independent level reading", if it is between 90-94%, " instructional level reading" and
if it is less than 90%, it is evaluated as " frustration level reading". After these processes were completed, other

reading problems of the readers were also numerically determined and analyzed.

Finally, the reading time of the 26-word first grade text was calculated to determine the reading speed of the
participants. According to the statements made by experts and some studies (Erden, Kurdoglu & Uslu, 2002;
Hudson, Lane & Pullen, 2005; Rasinski, 2007; Akyol, 2013; Akyol, Yildirim, Ates, Cetinkaya & Rasinski, 2014;
Glines, 2017; Babayigit, 2018; Glines, 2019) primary school first grade students are expected to be able to read
a text between 30 and 60 words per minute accurately aloud until the end of the academic year. According to
these predicted criteria, the average number of words that first grade students should read per minute at the

end of the academic year is 30. In this study, a text of 26 words was read. In other words, participants are
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expected to read this text in 52 seconds at most, according to the criteria prescribed by the experts.

Considering this situation, the reading speed of the participants was analyzed.

On the other hand, there are also differences in the face-to-face and distance learning durations of the
participants who received the first reading-writing education in the pandemic conditions, according to the
settlement. In this process, 1st grade students studying in provincial and district centers received 78 days part-
time face-to-face (195 hours) and 102 days distance online learning; On the other hand, students studying in
village and town schools received full-time face-to-face (445 hours) education for 89 days and online distance
learning for 91 days. Therefore, the data obtained from the participants studying in the provincial and district
centers and the data obtained from the participants studying in the town and village schools were analyzed and
evaluated separately. Then, the findings obtained from these tables were combined and the findings for the

general conclusion (findings of all participants) were presented.

FINDINGS

1. Table 4 presents the findings regarding the end-of-year reading status of 1st grade students who study part-
time for 78 days (195 hours) and distance online for 102 days at schools in provincial and district centers under

pandemic conditions.

Table 4. Reading Status of the Participants Studying in The City and District Centers

Misread Type Other Reading Problems
£

8 _ -

T 3 3 f
C & § § 3 3
= s 8 5 5 £ £ s &
g T 3 % 8 iz E<goy
£ P 3 w 5 8 8 s § 3 2 % 3 § &
£ ¥ w2 3T 5 5 & & &2 £ 5 owoc B FoE o op
g 5§ £ §f 883 1< 8 2522353t %

= Q 2 < o o o > E= e = o 2 ©
& % 2 & 5 8 & & = = & & g » & & S 6 &
MA1 4 1 1 4 10 62 E 6 1 7 17 43
MA2 1 3 1 6 11 58 E 20 20 31 76
MA3 1 1 1 6 9 65 E 5 1 6 15 38
MA4 4 1 1 1 7 73 E 2 2 9 36
MA5S 3 3 88 E 1 3 4 7 55
MA6 1 1 96 S 3 1 4 5 41
MA7 2 1 3 88 E 1 1 4 24
MAS8 1 2 4 7 73 E 7 1 8 15 44
MA9 1 1 96 S 0 1 19
MA10 1 2 3 88 E 2 2 5 28
MA11 4 6 10 62 E 19 1 1 21 31 130
MA12 2 1 3 88 E 1 1 4 80
MB1 1 2 3 88 E 2 2 2 6 9 50
MB2 1 6 7 73 E 9 2 11 19 41
MB3 2 1 4 7 73 E 1 1 8 21
MB4 3 1 2 2 8 69 E 18 4 22 30 66
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MB5 5 4 9 65 E 7 10 19 32
MB6 4 1 15 20 23 E 26 1 27 47 86
MB7 1 2 3 88 E 2 2 5 40
MBS 1 2 3 88 E 0 3 25
MB9 1 6 7 73 E 4 1 5 12 35
MB10 1 5 3 9 65 E 13 3 16 25 52
MB11 1 1 9 S 1 2 3 37
MB12 0 100 S 0 0 16
MB13 7 6 13 50 E 25 6 31 44 104
MB14 4 1 5 81 E 23 2 23 28 83
MB15 4 1 5 81 E 12 1 13 18 68
MB16 2 2 9 (o] 1 1 2 4 30
MB17 22 4 85 E 2 1 3 7 29
MB18 5 1 6 77 E 1 1 7 44
MB19 0 100 S 0 0 25
McC1 2 2 4 85 E 1 1 5 22
MC2 1 1 2 9 o] 2 2 4 25
Mmc3 1 2 1 4 85 E 1 1 1 3 7 23
Mc4 1 3 88 E 2 2 5 20
MC5 1 2 3 88 E 9 1 10 13 40
MC6 2 1 1 4 85 E 0 4 17
MC7 5 1 6 77 E 10 4 14 20 42
mcs8 1 1 2 1 5 81 E 3 3 6 11 39
MC9 20 20 23 E 2 2 4 24 33
MC10 0 100 S 0o o0 17
MC11 5 2 1 8 69 E 7 1 8 16 40
MC12 2 3 2 7 73 E o 7 23
mMo1 0 100 S 0 0 16
mo2 1 4 5 81 E 1 1 6 23
mMo63 1 1 9 S 1 1 2 3 22
moa 1 1 3 5 81 E 4 1 2 7 12 33
Mo5 2 2 6 6 14 46 E 6 2 8 22 70
mbe6 2 6 8 69 E 2 3 5 13 37
mMo7 2 1 6 9 65 E 1 1 10 17
MO8 3 1 3 4 11 58 E 3 1 4 15 33
MO9 2 2 92 o] 0o 2 25
mo10 2 2 4 2 10 62 E 3 2 5 15 35
mo611 1 1 9 S 2 1 3 4 32
mb12 1 1 2 3 7 73 E o 7 21
M1 1 2 1 4 85 E 19 19 23 94
M2 26 26 0 E 0 26 180
M3 3 1 4 85 E 1 1 5 25
IM4 2 2 22 26 0 E 3 3 29 180
IM5 1 1 2 4 85 E 5 1 6 10 29
IM6 1 2 3 88 E 12 2 14 17 48
M7 3 4 1 8 69 E 8 1 9 17 37
IM8 1 4 5 81 E 11 4 15 20 33
IM9 1 1 1 8 11 58 E 2 6 1 9 20 87
IM10 1 1 3 1 6 77 E 1 10 2 13 19 54
IM11 1 1 4 6 77 E 11 1 12 18 53
IM12 1 4 4 9 65 E 19 3 22 31 92

E= Frustration level reading, 6= Instructional level reading, S= Independent level reading

According to Table 4, when the end-of-year data for reading a 26-word text of first grade students (67
students) who participated in the study from schools in the city and district centers and received first reading-

writing education under pandemic conditions are analyzed, according to the type of faulty reading:,
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Independent level reading: 4 students were at independent level reading without making any mistakes (word
recognition levels were 100%), and 5 students were at independent level reading in terms of word recognition

level with one mistake (their word recognition level 96%);

Instructional level reading: 3 students were at the instructional level with two errors (their word recognition

level was 92%);

Frustration level reading: Its seen that three mistakes of 10 students (88% of word recognition levels), four
mistakes of 7 students of (85% of word recognition), five mistakes of 6 students (whose level of word
recognition is 81%), six mistakes of 4 students (a level of word recognition level of 77%), 7 students had seven
mistakes (word recognition levels were 73%), 4 students had eight mistakes (word recognition levels were
69%), 5 students had nine mistakes (word recognition levels were 65%), 3 students had ten mistakes (word
recognition levels were 62%), 3 students had eleven mistakes (word recognition levels were 58%), 1 student
had thirteen mistakes (word recognition levels were 50%), 1 student had fourteen mistakes (word recognition
levels were 46%), 2 students had twenty mistakes (word recognition level is 23%) and 2 students are at the

level of frustration level reading with twenty-six mistakes (word recognition level is 0%).

As a result, in terms of reading levels, 9 (about 13%) of 67 first-grade students from schools located in
provincial and district centers in pandemic conditions, according to the type of misreading, were at
Independent level reading, 3 (about 3%) at instructional level reading, and it is seen that 55 of them (about

82%) are at the frustration level reading.

According to Table 4, when other reading problems are examined;

Spelling: One student spells 26, one student 25, one student 23, one student 20, one student 19, one student
18, one student 13, two students 12, two students 11, one student 10, two students 9, one student 8, three
students 7, two students 6, two students 5, two students 4, three students 3, eleven students 2 and seven
students spell 1 word;

Pause: Two students paused at 19 words, one student paused at 10 words, three students paused at 3 words,

one student paused at 2 words, and two students paused for more than two seconds;

Self-Correction: One student corrected himself in 6 words, three students in 4 words, five students in 3 words,

nine students in 2 words and twenty-seven students in 1 word;

Reading Speed: When the reading speed of the participants is examined, it is seen that the reading time of a
26-word text by 16 students is over 52 seconds. In other words, the reading speed of approximately 24% of the

participants from the city and district centers is behind the determined criteria.

As a result, according to other reading problems, 45 (67%) of the 67 first grade students participating in the

study from schools located in provincial and district centers under pandemic conditions had a spelling problem,
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11 (16%) had a pause problem, 45 (67%) of them have self-correction problems in at least one word and 16 of

them (24%) have reading speed below the determined criteria.

On the other hand, when Table 4 is evaluated on the basis of citys and districts, it is seen that the participants
from the school in the district center (IM code) have higher errors and other reading problems; In fact, it is seen
that all of these participants are at the frustration level reading in terms of word recognition. In particular, one
of these participants (IM2) could not read at all, and one of them (IM4) tried to read 4 words but read them

incorrectly.

In addition, according to Table 4, it is seen that some students who are at the independent level reading in the
wrong reading type have problems with spelling, pause, self-correction and reading speed. For example, MB11,
which is at the level of free reading in terms of incorrect reading type, made 1 spelling and 1 self-correction;
MO3 made 1 pause, 1 self-correction; MA6 made 3 pauses, 1 self-correction; MB15 made 12 spellings, 1 self-

correction and read a 26-word text in 68 seconds.

2. Table 5 presents the findings regarding the end-of-year reading status of first-grade students who
study 89 days full-time face-to-face (445 hours) and 91 days distance online education in town and

village schools under pandemic conditions.

Table 5. Reading Status of the Participants Studying in Town and Village Schools

Misread Type _ Other Reading Problems
&

& _
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5§ 5 2

2 g B = <
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= 5 5 < 8 £ = s g
i B B 2 52 £ = L £ 2
] e e = s & £ s E < @
= W  © = & & g s S 3 = % ® E
5 £ ¢ w» S § 8 g ¢ 2 w =& 8§ 5 =
a Q0 © £ = I I a0 = = @ C o = ] oo
‘S S ¥ ® § © © uw c g £ = § el - £
= e £ o ¢ ¢ v w B T = b ¢ 5§ & 2 ® = o
5 3 8§ £ 5 8 8 8 £33 3 3 83 £ 8 & 8
a $ <« ¢ = S x Fr =2 = 4 & S ®» 2 a £ o e
BE1 1 2 4 7 73 E 1 1 2 9 30
BE2 2 1 3 88 E 0 3 18
BE3 4 4 85 E 1 1 5 24
BE4 1 2 1 4 85 E 2 2 2 6 25
BE5 7 7 73 E 2 2 9 40
BE6 3 2 5 3 13 50 E 1 3 3 7 20 46
BE7 2 1 3 6 77 E 2 2 8 24
BE8 5 5 81 E 20 20 25 137
BE9 1 2 3 88 E 1 1 2 5 24
BE10 6 77 E 1 2 1 7 33
BE11 1 1 96 S 1 1 2 28
BE12 2 3 5 81 E 3 3 8 31
BE13 3 3 88 E 0 3 25
BE14 1 3 4 85 E 1 1 5 35
BE15 1 1 96 S 3 2 5 6 32
BE16 1 1 2 92 0 1 1 3 31

1525



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 7, Issue: 18 2022

BE17 2 2 92 6 1 1 3 17
BE18 1 2 1 4 85 E 2 2 6 35
BE19 2 12 14 46 E 3 3 17 58
BE20 1 2 3 6 77 E 3 2 5 11 42
BE21 1 1 2 9 (o] 0o 2 20
BE22 0 100 S 1 1 1 17
BE23 1 1 2 4 85 E 1 1 5 28
BE24 2 1 6 77 E 10 1 11 17 45
KO1 1 1 2 9 (o] 6 6 8 40
K62 1 1 6 8 16 38 E 9 7 2 18 34 73
KO3 1 2 5 8 69 E 3 21 1 25 33 122
KO4 3 2 5 81 E 1 1 2 7 24
KO5 2 1 9 5 17 35 E 19 2 21 38 98
KO6 2 1 13 2 18 31 E 7 24 4 35 53 180
K67 2 5 7 73 E 23 1 3 27 34 92
KO8 1 1 2 9 o] 7 1 8 10 30
K69 11 11 58 E 2 3 5 16 39
K610 4 4 85 E 0 4 19
K611 2 1 7 10 62 E 18 18 28 65
K612 1 1 8 10 62 E 4 4 14 49
BSK1 7 2 3 7 19 27 E 1 7 1 9 28 52

E= Frustration level reading, O= Instructional level reading, S= Independent level reading

According to Table 5, when the end-of-year data of first grade students (37 students) who participated in the
research from town and village schools and received their first literacy education under pandemic conditions

were examined, for reading a 26-word text aloud, by type of misreading:

Independent level reading: 1 student was at independent level reading without making any mistakes (word
recognition levels were 100%), while 2 students were at independent level reading in terms of word

recognition level with one mistake (word recognition level 96%);

Instructional level reading: 5 students were at the instructional level with two errors (their word recognition

level was 92%);

Frustration level reading: 3 students made three mistakes (word recognition levels were 88%), 6 students had
four mistakes (word recognition levels were 85%), 3 students had five mistakes (word recognition levels were
81%), 4 students had six mistakes (word recognition levels were 77%), 2 students had seven mistakes (word
recognition levels were 73%), 1 student had eight mistakes (word recognition levels were 69%), 2 students had
ten mistakes (word recognition levels were 62%), 1 student had eleven mistakes ( word recognition level is
58%), 1 student had thirteen mistakes (word recognition level is 50%), 1 student had fourteen mistakes (word
recognition level is 46%), 1 student had sixteen mistakes (word recognition level is 38%), It is seen that 1
student had seventeen mistakes (word recognition level is 35%), 1 student had eighteen mistakes (word
recognition level is 31%), and 1 student is at the frustration level reading with nineteen mistakes (word

recognition level is 27%).
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As a result, in terms of reading level, 3 (about 8%) of 37 first-year students from town and village schools
participated in the study under pandemic conditions according to the type of misreading at Independent level

reading, 5 (about 14%) at instructional level reading, and 29 (about 78%) are at the frustration level reading.

According to Table 5, when other reading problems are examined;

Spelling: One student spells 23, one student 19, one student 10, one student 9, two students 7, one student 6,

one student 4, four students 3, four students 2 and nine students spell 1 word;

Pause: One student pauses at 24 words, one student at 21 words, one student at 20 words, one student at 18

words, two students at 7 words, two students at 3 words, and one student pauses for more than two seconds;

Self Correction: One student corrected himself in 4 words, three students in 3 words, six students in 2 words

and ten students in 1 word;

Reading Speed: It is seen that 8 (22%) of the participants from town and village schools have a reading time of

over 52 seconds.

As a result, according to other reading problems, 25 (68%) of 37 first grade students who participated in the
research from town and village schools in pandemic conditions had a spelling problem, 9 (24%) had a pause
problem, and 20 (%) had a spelling problem. It is seen that 54 of them (at least in one word) have self-

correction problems and 8 (22%) of them have reading speed below the determined criteria.

On the other hand, when Table 5 is evaluated on the basis of villages and towns, it is seen that the students in
the village school (with KO code) have higher errors and other reading problems. In particular, repeating,
misreading, spelling (KO07=23, K05=19, KR24=10, K02=9, K06=7, K8=7 words) and pause (KO6=24, KO3=21,
KR8=20, KO11 =19, KO2=7, BSK1= 7 words) rates are quite high. In fact, it is seen that two students at the
instructional level reading according to the type of misreading have significant spelling problems (K01=6,
KO8=7). This shows that all of the students who received first reading-writing education in the village and

participated in the study under pandemic conditions had significant reading errors and problems.

3. When the total data of all students (a total of 104 students) from city, district, town and village schools
studying in pandemic conditions are examined in general for reading a 26-word text aloud at the end of the
2020-2021 academic year (07-13 June 2021):

e According to the type of misreading; 12 out of 104 first-grade students (approximately 12%)
participating in the study were at Independent level reading, 8 (approximately 8%) were at
instructional level reading, and 84 (approximately 81%) were at frustration level reading,

e According to other reading problems; 104 first-grade students who participated in the study, 70
(about 67%) of them had spelling problems (in at least one word), 20 (about 19%) had a pause

problem, 65 (about 62.5%) of them had a self-correction problem (in at least one word) and 24 of
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them (approximately 23%) had reading times below the level (they read a 26-word text over 52

seconds).

CONCLUSION and DISCUSSION

As a result, when the errors in reading a 26-word text aloud at the end of the 2020-2021 academic year (07-13
June 2021) of all students (a total of 104 students) who participated in the research and received first literacy
education under pandemic conditions were examined in terms of reading level; it was seen that 12 students
(about 12%) were at the Independent level reading, 8 students (about 8%) were at the instructional level
reading, and 84 students (about 81%) were at the frustration level reading. These findings show that the
majority (81%) of the participants who participated in the study from across the city and received their reading-
writing education under pandemic conditions were at the frustration level reading in terms of word recognition

level at the end of the year.

However, it was also seen that 26 of these participants (about 25%) who were at the frustration level reading
were close to the instructional level reading (90% word recognition rate) with a word recognition rate of 85%
and above. However, nearly half of the participants (49, that is, 47%) are far from the instructional level reading
in terms of reading level (with a word recognition rate below 80%). In fact, 12 participants (approximately 12%)
who read a 26-word text with errors in 13 or more words are in a very risky situation with a word recognition
rate of 50% or less. According to Rasinski (2007, p.3), students who read significantly below the specified levels
(20% or more below the stated levels) are at risk for reading decoding and fluency and should be considered
for further evaluation and diagnosis. Therefore, it can be said that students with a word recognition rate below

80% have significant risks in terms of reading skills.

When other reading problems are examined, in a 26-word text; It was seen that 70 of the participants (about
67%) read at least 1 word by spelling, 20 of them (about 19%) read at least 1 word by pausing, and 65 of them
(62.5%) corrected themselves in at least 1 word. . In addition, it was observed that the reading speed of 24
(about 23%) of the participants (by reading in more than 52 seconds) was below the criteria determined by
their level. In fact, 8 of these students (about 8%) spelled out most or almost all of 26 words; 6 of them (about
6%) paused most or almost all of the text; 6 of them (approximately 6%) read more than twice the criteria

determined by their level.

When the general conditions of the students participating in the research are examined, another striking point
is that some participants who are at the independent level reading have problems with spelling, pause and self-
correction. For example, MB15, which is at the independent level reading in terms of misreading type, has 12
spellings, 1 self-correction; MA6 has 3 pauses, 1 self-correction; K15 has 3 spellings, 2 self-corrections; It was
observed that T11 also had 2 spelling and 1 self-correction problems. On the other hand, when the overall sum
of the errors and other problems of the participants was examined, it was found that 16 participants

(approximately 15%) read more than 26 incorrect/problematic errors in a 26-word text (number of errors +
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other reading problems = 26 and above); and it was observed that 2 of these participants could hardly read at

all.

These findings show that the majority of the participants who participated in the study and who received first
reading-writing training under pandemic conditions had significant reading errors and problems; shows that a
significant portion of them (approximately 15%) could hardly pass the word recognition stage (it is thought that
they could not recognize almost any word directly because they read more than 26 words in total in a 26-word
text with errors/problems) and that some of them (2 participants) could not even read at all. Whereas, children
with normal development should use a text suitable for their level until the end of the first grade, which
continues with normal face-to-face learning-teaching processes, at a independent level reading or at the
instructional level reading (it is foreseen that some students may be delayed due to various reasons and
therefore may be at the instructional level reading) are expected to read aloud between 30 and 60 words per

minute (Akyol, 2013; Akyol, Yildirim, Ates, Cetinkaya & Rasinski, 2014; Glnes, 2017; Giines, 2019).

According to Gines (2017, p.153), studies conducted in different languages in this direction also reveal similar
results. However, in the pandemic conditions, most of the students (88%) who received first reading-writing
education mostly in the form of distance online lessons, could not reach the level of independent reading of a
text suitable for their level by the end of the year, the majority (81%) could not pass to the level of instructional
reading; while a significant part of this majority (15%) could not pass the word recognition stage, some of them
never learn to read. This situation clearly shows that the reading skills of students who receive primary
education mostly through distance online education cannot develop as expected at the end of the academic

year in normal processes (face-to-face education processes).

As it is known, the first reading and writing processes are an important and sensitive process that affects the
whole life of the student. There are many internal and external factors that affect this process. According to
experts (Yildinnm, 2010; Akyol, 2013; Giines, 2019; Bastug & Demirtas Senel, 2019),Many factors such as the
student's readiness status; intelligence, skills and abilities; interest, desire, attitude and motivation; peer circle,
social circle; instructional level reading of the family, socio-cultural and economic structure, interest and
support play important roles in the first reading-writing processes. However, teachers and learning
environments are at the forefront of the most important factors in this process. Because the teacher's attitude,
behavior, knowledge, skill and ability; and other processes such as planning and implementing the lesson,
creating learning environments, taking individual differences into account (taking care of them one-to-one
when necessary), giving immediate feedback are of vital importance in first reading-writing teaching. According
to Glines (2019) and Bastug & Demirtas Senel (2019), the knowledge, skills, abilities and success of the teacher
and the characteristics of the learning environments offered to the students are the first and most important
factors in the success of the first reading-writing process. Studies conducted in this context reveal that the
effect of teachers and learning environments comes first in explaining student success (Glines, 2019; Bastug &

Demirtas Senel, 2019). For this reason, it is the most important factor for the success of the process that the
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first reading-writing teaching is carried out by experts and conscious people in appropriate learning

environments.

In Turkey, in the normal (face-to-face) education-teaching processes, the first reading-writing teaching process
is successfully applied and the predicted success is achieved in general, although there are some exceptions.
However, considering the findings of this study, it was seen that the majority of the students who were
educated in the first reading-wrting processes, which had to be given with distance online education, could not

reach the predicted reading success at the end of the year.

However, in the examinations it has been seen that the students in the same regions have reached the
predicted reading levels significantly in the normal education processes. In addition, in the first reading-writing
activities carried out in distance education processes, teachers tried to implement all reading-writing activities
within the possibilities. Then, it can be said that this situation is related to the distance online education given
to the student. Because, although all activities are tried to be implemented within the possibilities, the first
reading-writing process is a very special and challenging process for both the teacher and the student (Bastug &
Demirtas Senel, 2019). Therefore, as stated above, it is very important to prepare student-teacher interaction
and learning environments meticulously for the success of the first reading-writing processes. However, when
the findings of the studies on the subject are examined, especially in distance education-teaching processes;
some situations (it can be done with limited applications (method, technique and application richness) where
adequate communication and interaction cannot be provided, learning environments cannot be prepared at
the desired criteria, sufficient feedback and support cannot be provided to the student, interest and attention
cannot be gathered sufficiently, regular participation in the lessons cannot be ensured due to various reasons,

learning-teaching processes cannot be provided situations) come to the fore.

For example, in the study conducted by Alper (2020), most of the teachers stated that they could not
communicate like face-to-face education in distance education processes, they could not get enough feedback
from the students, they could not prepare the learning environments as they wanted, and they could not focus
enough in front of the screen. In this direction, in a study conducted by Ozdogan & Berkant (2020), the
disadvantages stated according to the opinions of various stakeholders (administrators, teachers, students,
parents...) regarding the distance education process; loss of motivation, lack of adequate assessment and
evaluation, lack of access to the course, lack of communication and interaction, technical problems, lack of
socialization and being unprepared for the distance education process. In the research conducted by Gir
Erdogan & Ayanoglu (2021), teachers stated that they do not have enough knowledge and experience about
activities suitable for distance education and that their interaction with students in distance education is
limited as the main difficulties they face. On the other hand, in the study conducted by Arslan, Gérgili Arn &
Hayir Kanat (2021), based on the opinions of parents, stated that the parents could not use the applications
used in distance education sufficiently, they had deficiencies in the internet and technological tools, they could

not connect to the lessons frequently and they could not access the course materials, and the students' sense
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of responsibility decreased. They found that students' technology and social media addictions increased. In the
research conducted by Kaysi (2020), it was concluded that students frequently experience connection problems
in the distance education process, and participation in classes and interaction in classes are low. In this context,
the findings of some other studies on distance education (Yilmaz, 2021; Konca & cakir, 2021; Kavuk and
Demirtas, 2021) are mainly focused on connection problems, lack of communication, decreased sense of
responsibility, insufficient concentration, disciplinary problems, and inadequate educational activities. These
situations are due to reasons such as not providing sufficient interaction in distance education processes, not
being able to prepare learning environments with the desired criteria, not providing enough feedback and
support, not being able to attract attention and attention, not being able to provide attendance regularly, and
conducting learning-teaching processes with limited applications and can be cited as the main reasons for the
failure to achieve success.As a matter of fact, some studies on the first reading-writing education conducted in

distance education processes support this view.

In this context, Erbas (2021), in his study on online first reading-writing teaching processes, concluded that
teachers had great difficulty in the steps of the sound-based sentence method, primarily because they could
not find sufficient interaction with the student; Girbiiz & Yilmaz (2021) stated that a significant majority of
primary school first grade teachers experienced access problems during the distance education process, they
had problems in teacher-family cooperation, and they thought that students could not benefit from online
courses adequately due to the inability to create sufficient learning environments for first reading-writing

teaching.

Yilmaz (2021), in his study of first reading-writing teaching of primary school teachers; has stated that students
experience problems such as lack of social experience, lack of interaction, order and discipline problems,
pressure on both students and teachers with the participation of parents in the lessons, attracting attention
and keeping it alive, time restrictions. In addition, according to the results of some other studies (Ugur Gé¢gmez
& Unal, 2021; Yiimaz, Yilmaz & Savas, 2021; Yilmaz, 2021), it is seen that the distance education process causes
significant problems especially in the first reading-writing teaching such as access problem, inability to give
sufficient feedback and correction, mixing similar sounds, inability to form syllables, dictation problems, time
problem, spelling- writing problems, not being able to fully control the students' understanding, not being able
to attract enough attention and motivation, socio-economic inadequacies, failure to form school culture and
course discipline, not attending / attending classes at all or attending the lesson irregularly, conscious /

unconscious involvement of parents.

On the other hand, one of the most important factors affecting the first reading-writing processes done online
with distance education is the contribution of the parents. According to experts, children who are cared for and
supported by their parents in the first literacy process and whose deficiencies are consciously tried to be
eliminated are more successful in the process. However, when this support is provided by people who do not

have sufficient equipment, the negative effects are greater. For example, parents who cannot distinguish
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between sound and letter in the process of sound-based first literacy teaching, teaching the name of the letter
instead of making the sound can cause significant problems in the transition process to reading (especially
during the transition from sound to syllable) (Akyol, 2013; Bastug & Demirtas Senel, 2019). This situation has
become much more important in the first reading-writing processes, which are compulsory with distance
education during the pandemic period. Because in distance online teaching processes, it is very important that
the support that cannot be provided by the teacher is provided by the parents. For example, many supports
such as student participation in the lesson, making the environment suitable for the lesson (many physical
environments such as sound, light, noise, sitting position), fulfilling homework and responsibilities, supporting
learning deficiencies, providing feedback when necessary, motivating the child are provided by the parents is

very important for the success of the process.

However, in the related studies, parents stated that they could not take their own learning responsibilities,
especially during the transition to primary school through distance education, due to their young age, that they
had to teach their children in a way, but often they did not know exactly what to do or they needed support
because they felt inadequate (Konca & Cakir, 2021). In this context, Bayat (2014) reached the conclusion that
adequate parent support could not be provided due to the parents' inadequacy or indifference towards first
reading-writing education with the sound-based sentence method; Similarly, in Ekici Calin (2019), study it was
concluded that parents caused wrong learning because they did not know the sound-based sentence method
sufficiently. Can & Koéroglu (2020) stated that many parents have to work outside the home; they argued that
their parents, who do not have such an obligation, could not provide sufficient educational support to their
children due to the increase in the domestic workload during the pandemic process. As a result, considering
the findings of these studies, it can be said that the contribution of parents, which is thought to have a very
important effect on the first reading-writing teaching, especially with distance online education, is not provided

at a sufficient level.

As a matter of fact, in the findings of this study, it was seen that the majority of the students who received their
first reading and writing education under pandemic conditions (mostly remotely online) had significant reading
errors and problems, and some of them did not learn to read at all. This situation reveals once again how
important it is for the first reading and writing processes to be taught in face-to-face learning environments, to
deal with students face-to-face, and to provide education (or educational support) by people who know the

job.

On the other hand, when the study participants' education status under pandemic conditions was examined, it
was seen that there were differences in face-to-face education processes according to the settlement.

Therefore, the findings were evaluated separately in the context of city-district and village-town.

In this direction, when the findings of the first grade students (67 students in total) who participated in the

research in the first semester of the 1st grade from the city and district center and received the first literacy
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education in the form of part-time face-to-face (about 83 hours) 33 days and 57 days distance online courses
under pandemic conditions were examined. In terms of reading level, approximately 13% (9 students) of these
students are at Independent level reading, 5% (3 students) are at instructional level reading and 82% (55
students) are at frustration level reading. When the errors of reading the same text of the participants (37
students in total) from village and town schools, who have the chance to receive primary literacy education
more face-to-face (33 days face-to-face full-time, that is, 165 hours) than provincial and district centers, are
examined, it was observed that 8% (3 students) were at the Independent level reading, 14% (5 students) were
at the instructional level reading, and 78% (29 students) were at the frustration level reading. This situation
includes students who receive first reading-writing education in the form of 33 days part-time (83 hours) face-
to-face, 57 days distance online lessons, and students who receive first reading-writing education in the form of
33 days full-time (165 hours) face-to-face, 57 days distance online lessons shows that there is not much
difference between the groups. When other reading problems were examined, it was seen that the situation

was similar.

In other words, during the pandemic period, the reading levels of the students who have the chance to receive
face-to-face first reading-writing education more in towns and villages and the students who have less chance
to receive first reading-writing education face-to-face in city and district centers are quite close to each other.
However, it was expected that students who had more chance to learn face-to-face would have better reading
levels. However, it is thought that children studying in towns and villages are more disadvantaged due to
factors such as the educational status of their parents, the fact that these adults often cannot take care of the
children due to their agriculture and animal husbandry, and access problems are more common than cities and
district centers (As it is known, electricity and internet access problems are more common in rural areas in our
country). Therefore, more face-to-face education of children in town and village schools does not increase their
reading level; however, it can be said that it contributes significantly to closing the disadvantages of distance
education processes. Despite these disadvantages, there are students who are less worried in terms of

percentage compared to students studying in city and district centers.

When the reading levels of the children (“BE” coded) who study in the town are examined, it is seen that they
are in a better situation than the others. In other words, although the educational status of the families of
these children, their ability to be interested in their education, and their access to distance education are lower
than in the province and district centers, their reading status is better. This situation can be interpreted as a
clear indication of how important it is to give face-to-face first reading-writing teaching by the teacher and to

take care of children closely.

As a result, a significant portion of the students who receive their first literacy education through distance
education still have not reached the level of word recognition or cannot read at all at the end of the year.
However, in normal face-to-face education processes, first-year students are expected to read a text

appropriate to their level, between 30 and 60 words per minute, at a independent level reading or at a
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instructional level reading, until the end of the year. However, according to the data of this study,

approximately 80% of the students (who participated in the research) could not reach to reading at a sufficient

level by the end of the year, since the first reading and writing teaching was mostly done online remotely. This

result demonstrates once again how important it is that the first reading and writing teaching is carried out by

experts in face-to-face learning environments and that students are dealt with one-on-one.

RECOMMENDATIONS

In line with these results,

e Children in the first literacy age generally do not reach the level where they can take their own

learning responsibilities. This process is usually completed with the support of teachers and parents,
with the influence of school culture and atmosphere. However, school culture, atmosphere and
teacher support are not sufficient in distance education conditions. Therefore, parents need to be
closely involved in fulfilling their children's learning responsibilities. In other words, they should
ensure that activities such as attending classes, listening, participating in activities and practices,
fulfilling their homework and responsibilities on time are carried out.

Parents or adults at home to provide learning support by controlling children's learning, especially
during distance education processes; In this process, it may also be necessary to make the necessary
repetitions and exercises, and to support the teaching processes with appropriate materials and
methods in order to eliminate the learning deficiencies of the child, if any. For this reason, it is
recommended that the parent or the adult participate in the initial literacy education programs or get
support from someone who knows the subject in order to contribute to the child's learning.
Otherwise, as mentioned above, wrong practices can negatively affect children's learning.

Considering the conditions in which distance education is compulsory, raising the awareness of
parents about the first reading-writing method and teaching them how they can help their children is
of vital importance, as revealed in the results of this study. Therefore, it is important to raise
awareness of parents about the first reading-writing process. On the other hand, the issue of raising
awareness of parents is not only valid for distance education processes. As mentioned above, parents
are the greatest helpers of teachers in first reading-writing and they always have an important role in
their children's success. For this reason, parents whose children will start primary school can be given
a certificate by opening courses and providing training on the subject. In order to encourage parents,
it is recommended that those who consciously support their children should be rewarded (taking into

account the students' situation).

® This study was carried out at the end of the 2020-2021 academic year during the pandemic process. In

this process, it is recommended to carry out studies that examine the situation of children who are

learning to read and write for the first time.

1534



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 7, Issue: 18 2022

ETHICAL TEXT

“This study has been prepared by considering research and publication principles and ethical criteria. Nevsehir
Haci Bektas Veli University Scientific Research and Publication Ethics Committee's Ethics Committee Approval
with dated 21.04.2021 and decision numbered 2021.06.178 and research permissions numbered E-82671082-
44-26440038 from Nevsehir Governorship Provincial Directorate of National Education were obtained.
Responsibility for research ethics that may arise within the scope of the prepared article belongs to the

authors.”

Author(s) Contribution Rate: 1% author's contribution rate to the article is 50%; The contribution rate of the

second author to the article is 50%.
REFERENCES

Akyol, H. (2013). Tiirk¢e ilk okuma yazma 6gretimi (13t Edition). Pegem Akademi.

Akyol, H. (2016). Tiirkce 6gretim yéntemleri (8™ Edition). Pegem Akademi.

Akyol, H., Yildirim, K., Ates, S., Cetinkaya, C., & Rasinski, T. V. (2014). Okumayi dederlendirme: Ogretmenler igin
kolay ve pratik bir yol. Pegem Akademi.

Alper, A. (2020). Pandemi sirecinde k-12 diizeyinde uzaktan egitim: Durum calismasi. Milli Egitim Dergisi, 49
(1), 45-67.

Arslan, K., Gorguli An, A., & Hayir Kanat, M. (2021). Covid-19 pandemi siirecinde verilen uzaktan egitim
hakkinda veli gorusleri. Ulakbilge-Sosyal Bilimler Dergisi, 9 (57), 192—206. DOI: 10.7816/ulakbilge-09-
57-03

Babayigit, 0. (2018). ilkokul 6grencilerinin kelime uzunluguna gére okuma hizlarinin incelenmesi. Mehmet Akif
Ersoy Universitesi Editim Fakiiltesi Dergisi, 1 (46), 409-427.

Bastug, M. & Demirtas Senel, G. (2019). ilk okuma ve yazma édretimi el kitabi (5t Edition). Pegem Akademi.

Bayat, S. (2014). Sinif 6gretmenlerinin ilkokuma yazma programinin uygulanmasinda karsilastiklari giicliiklere
iliskin gorusleri. ilkégretim Online, 13 (3), 759-775. http://ilkogretim-online.org.tr

Biyikéztirk, S., Kihg Cakmak, E. Akgiin, O.E., Karadeniz, S., & Demirel, F. (2012). Bilimsel arastirma yéntemleri
(12 Edition). Pegem Akademi.

Can, N., & Koroglu, Y. (2020). Covid-19 doneminde yayginlasan uzaktan egitimin degerlendirilmesi ve egitim
emekgileri agisindan incelenmesi. Madde, Diyalektik ve Toplum, 3 (4), 370-380.

Civelek, D., Yilmaz Giindiiz, D., & Karafilik, F. (2021). ilkokul Tiirkce 1 Ders Kitabi. Milli Egitim Bakanhgi Yayinlari.

Demir, H. (2015). Yanhs Analizi Envanteri’nin ilkokul 6grencilerinin okumalarinin degerlendirilmesinde kullanimi.
(Unpublished master's thesis), Hacettepe University.

Duran, E. ve Sezgin, B. (2012). Rehberli okuma yénteminin akici okumaya etkisi. Gazi Universitesi Gazi E§itim
Fakiiltesi Dergisi, 32 (3), s. 633-655. https://dergipark.org.tr/tr/download/article-file/76924

Ekici Calin, T. (2019). Sinif Ogretmenlerinin ilkokuma-yazma égretimine iliskin gériisleri. (Unpublished master's

thesis), Hacettepe University.

1535


http://ilkogretim-online.org.tr/
https://dergipark.org.tr/tr/download/article-file/76924

I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 7, Issue: 18 2022

Erbas, Y. H. (2021). Covid-19 salgini déneminde egitim: ilkokuma yazma 6gretiminde karsilagilan sorunlar ve
¢6zUm Onerileri. Ana Dili Egitimi Dergisi, 9 (2), 360-380.

Erden, G., Kurdoglu, F. & Uslu, R. (2002). ilkégretim okullarina devam eden Tiirk cocuklarinin sinif diizeylerine
gore okuma hizi ve yazim hatalari normlarinin gelistirilmesi. Tirk Psikiyatri Dergisi, 13 (1), 5-13.

Gocer, A. (2000). ilkdgretim dgretmeni adaylarina ilkokuma-yazma calismalari ile ilgili pratik &neriler. Milli Egitim
Dergisi, 148, 67-74.

Gilerer, S. & Batur, Z. (2004). Yanhs okuma tutum ve davranislari. Afyon Kocatepe Universitesi Sosyal Bilimler
Dergisi, 6 (2), 76-88. https://sbd.aku.edu.tr/VI2/gulerer.pdf

Giines, F. (2017). Tiirkgce 6gretimi: Yaklasimlar ve modeller (5% Edition). Pegem Akademi.

Giines, F. (2019). ilkokuma yazma 6§retimi: Yaklasimlar ve modeller. Pegem Akademi.

Giines, F., Uysal, H. & Tag, I. (2016). ilkokuma yazma 6gretimi siireci: Ogretmenim bana okuma yazmayi égretir
misin? Egitim Kuram ve Uygulama Arastirmalari Dergisi, 2 (2), 23-33.

Gur Erdogan, D. & Ayanoglu, C. (2021). Covid-19 pandemi déneminde egitim programlarinin uzaktan egitimde
EBA platformu yoluyla uygulanmasina yonelik 6gretmen gorisleri. Journal of Qualitative Research in
Education, 28, 100-128. DOI: 10.14689/enad.28.5

Gurbiz, E. & Yilmaz, M. (2021). Pandemi doneminde ilk okuma yazma 6gretimi sirecinde karsilasilan sorunlara
iliskin sinif 6gretmenlerinin gérusleri. Journal Of Social, Humanities and Administrative Sciences, 7 (40),
1088-1094.

Hudson, R. F., Lane, H. B. & Pullen, P. C. (2005). Reading fluency assessment and instruction: What, why, and
how? The Reading Teacher, 58 (8), 702-714. https://doi.org/10.1598/RT.58.8.1

Kaptan, S. (1998). Bilimsel arastirma ve istatistik teknikleri (11" Edition). Tekisik Web Ofset Tesisleri.

Karasar, N. (2017). Bilimsel arastirma yéntemi: Kavramlar ilkeler teknikler (32" Edition).Nobel Yayincilik.

Kavuk, E. & Demirtas, H. (2021). COVID-19 pandemisi slirecinde 6gretmenlerin uzaktan egitimde yasadig
zorluklar.  E-International  Journal of Pedandragogy (e-ijpa), 1 (1), 55-73. DOI:
https://trdoi.org/10.27579808/e-ijpa.20

Kaysi, F. (2020). Covid-19 salgini siirecinde Tirkiye’de gerceklestirilen uzaktan egitimin degerlendirilmesi. 5t
International Scientific Research Congress, 1-2 Eylal, ss.17-22,
https://www.researchgate.net/publication/344418456_Covid-19_Salgini_Surecinde_Turkiye'de_
Gerceklestirilen_Uzaktan_Egitimin_Degerlendirilmesi

Keskin, H. K. & Akyol, H. (2014). Yapilandirilmis okuma yénteminin okuma hizi, dogru okuma ve sesli okuma
prozodisi Gzerindeki etkisi. Ana Dili Egitimi Dergisi, 2 (4), 107-119.

Konca, A. S. & Cakir, T. (2021). Pandemi sirecinde uzaktan egitim ile okul dncesi egitimden ilkokula gecis
hakkinda veli gorisleri. Yasadik¢a Egitim, 35 (2), 520-545.

Ministry of National Education [MEB], (2009). ilkégretim Tiirkce dersi 6gretim programi ve kilavuzu (1-5.
siniflar). Devlet Kitaplari MidarlGga Basim Evi.

Ministry of National Education [MEB], (2019). Tiirkce dersi 6Gretim programi (ilkokul ve Ortaokul 1, 2, 3, 4, 5, 6,
7 ve 8. Siniflar). http://mufredat.meb.gov.tr/ProgramDetay.aspx?PID=663

1536


https://sbd.aku.edu.tr/VI2/gulerer.pdf
https://doi.org/10.1598/RT.58.8.1
https://trdoi.org/10.27579808/e-ijpa.20
https://www.researchgate.net/publication/344418456_Covid-19_Salgini_Surecinde_Turkiye'de_%20Gerceklestirilen_Uzaktan_Egitimin_Degerlendirilmesi
https://www.researchgate.net/publication/344418456_Covid-19_Salgini_Surecinde_Turkiye'de_%20Gerceklestirilen_Uzaktan_Egitimin_Degerlendirilmesi
http://mufredat.meb.gov.tr/ProgramDetay.aspx?PID=663

I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 7, Issue: 18 2022

Ministry of National Education [MEB], (2021). itk okuma-yazma é§retmen kilavuz kitabi: 1. Kademe (1, 2, 3 ve 4.
Sinif). Milli Egitim Bakanhgi Yayinlari.

Ozdogan, A. C. & Berkant, H. G. (2020). Covid-19 pandemi dénemindeki uzaktan egitime iliskin paydas
gorislerinin incelenmesi. Milli Egitim Dergisi, 49 (1), 13-43.

Ozer, A. & Dedeoglu, H. (2014). Yanlis analiz envanterinin birinci sinif 8grencilerinin okuma performanslarinin
degerlendirilmesinde kullanimi. Akdeniz Egitim Arastirmalari Dergisi, 8 (16), 35-46.

Rasinski, T. (2007). Effective teaching of  reading: From phonics to fluency.
http://www.timrasinski.com/presentations/phonics_to_fluency.pdf

Susar Kirmizi, F. & Unal, E. (2019). ilk okuma yazma 6gretimi (31" Edition). F. Susar Kirmizi & E. Unal (Eds). Ani
Yayincihk.

Turan, M. (2007). ilkégretim 1. sinif Tiirkge dersi ilk okuma yazma programinda uygulanan ses temelli ciimle
ybnteminin uygulamadaki etkililigi. (Unpublished doctoral thesis), Firat University.

Ugur Gégmez, A. & Unal, E. (2021). Dijital egitim siirecinde ilk okuma yazma 6gretiminde karsilasilan sorunlarin
dgretmen gorisleri dogrultusunda incelenmesi. Ahi Evran Universitesi Sosyal Bilimler Enstitiisii Dergisi,
7 (3), 936-955.

Vaughn, S. & Linan Thompson, S. (2004). Research-based methods of reading instruction, grades K-
3. Alexandria. VA: Association for Supervision and Curriculum Development.
https://www.amazon.com/Research-Based-Methods-Reading-Instruction
Grades/dp/0871209462?asin=0871209462&revisionld=&format=4&depth=1

Yildirim, 1. (2010). Anne baba destedi ve basari: Anne babalar ¢ocuklarina nasil destek olabilirler (21" Edition).
Ani Yayincilik.

Yilmaz, F. (2021). Pandemi Sireci ilkokuma ve yazma Ogretiminde karsilagilan sorunlara yonelik sinif
o6gretmenlerinin gorisleri. International Social Mentality and Researcher Thinkers Journal, 7 (49),
2025-2038.

Yilmaz, i., Yilmaz, E. & Savas, B. (2021). ilkokul 1. sinif 8gretmenlerinin pandemi déneminde yiiz yiize egitime

iliskin gorusleri. Disiplinlerarasi Egitim Arastirmalari Dergisi, 5 (9), 38-50.

1537


https://www.nadirkitap.com/kitapara.php?ara=kitap&tip=kitap&yayin_Evi=Milli+E%F0itim+Bakanl%FD%F0%FD+Yay%FDnlar%FD&siralama=fiyatartan
http://www.timrasinski.com/presentations/phonics_to_fluency.pdf
https://www.amazon.com/Research-Based-Methods-Reading-Instruction%20Grades/dp/0871209462?asin=0871209462&revisionId=&format=4&depth=1
https://www.amazon.com/Research-Based-Methods-Reading-Instruction%20Grades/dp/0871209462?asin=0871209462&revisionId=&format=4&depth=1

I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 7, Issue: 18 2022

COViD-19 PANDEMi KOSULLARINDA UZAKTAN EGIiTiMLE iLK OKUMA YAZMA OGRENEN
OGRENCILERIN OKUMA DURUMLARI*

0z

Bu calismada, 2020/2021 egitim 6gretim yilinda COVID-19 salgini nedeniyle ¢ogunlukla uzaktan
cevrimici egitimle ilk okuma yazma 6grenimi gérmek zorunda kalan birinci sinif 6grencilerinin
yilsonu verilerine gére okuma durumlarinin incelenmesi amaglanmistir. Bu amag dogrultusunda,
betimsel tarama modeli kullaniimistir. Calismanin 6rneklemini, yerlesim birimlerinin (il, ilce, belde
ve koy) uzaktan g¢evrimici ve yiiz ylize 6grenim gérme durumlarindaki farkhlklar géz 6niinde
bulundurularak tabakali amagsal 6rnekleme yontemiyle belirlenen 104 ilkokul birinci sinif
Ogrencisi olusturmustur. Veri toplama araci olarak ilkokul birinci sinif Tirkge ders kitabindan
“Kirmizi Balon” adli metin kullanilmistir. Toplanan verilerin analizinde ise sesli okumaya yonelik
“Yanlis Analiz Envanteri” kullanilmistir. Verilerin analizi sonucunda; 2020/2021 egitim 6gretim
yilinda c¢ogunlukla uzaktan cevrimici egitimle ilk okuma yazma 6grenmek zorunda kalan
katilimcilarin, okuma dizeyi agisindan yaklasik %12’sinin serbest okuma dizeyinde, %8’inin
O0gretim diizeyinde ve %81’'inin ise endise diizeyinde oldugu gorlilmustir. Ayrica pek cok
katilimcinin heceleme, duraklama, kendini diizeltme ve 6ngoriilenden daha yavas okuma gibi
okuma sorunlarinin da oldugu tespit edilmistir.

Anahtar kelimeler: COViD-19, salgin, uzaktan egitim, cevrimici egitim, ilk okuma yazma

* Bu arastirma, “6t" international Congress of Eurasian Social Sciences” de (13-16 Mayis 2022, Mugla) s6zlii bildiri olarak
sunulmustur.
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GiRiS

Bilindigi gibi ilk okuma yazma 6grenimi bireyin egitim-6gretim hayatinin temelini olusturmaktadir. Bu yiizden
okul yasaminin baslamasiyla birlikte, 6zellikle birinci sinifin ilk doneminde, agirlikli olarak bu beceriler {izerine
yogunlasiimaktadir. Burada temel amag, egitim sirecinin basindan itibaren ¢ocuklarin yasamlari boyunca
kullanacaklari okuma yazma becerilerini kazandirmaktir. MEB’e gore “ilk okuma-yazma Ogretiminin amaci
sadece okuma ve yazma gibi becerilerin kazandirilmasi degil, ayni zamanda dislinme, anlama, siralama,
sorgulama, siniflama, iliski kurma, analiz, sentez yapma ve degerlendirme gibi zihinsel becerilerin de
gelistirilmesini icermektedir. Bu siregte Tirkceyi dogru, glzel ve etkili kullanma, iletisim kurma, problem
¢bzme, karar verme, 6grenmeyi yasam boyu siirdiirme gibi becerilerin de gelistirilmesi beklenmektedir.” (MEB,

[Milli Egitim Bakanhgi] 2009, s. 232).

Eger bu beceriler, okul yasaminin ilk yillarinda yeterli diizeyde kazandirilamazsa ¢ocugun ileriki egitim-6gretim
yasantisinda buyik zorluklar yasamasi kaginilmazdir. Bu yiizden ilk okuma yazma 6grenimi bireyin egitim-
dgretim yasantisi icin hayati bir Sneme sahiptir (Susar Kirmizi ve Unal, 2019). Ciinkii 6grencilerin temel okuma
yazma becerilerini gelistirmeleri ve aliskanlik kazanmalari 6zellikle ilkégretimin ilk yillarinda sekillenmektedir
(MEB, 2009). Ancak bu dénemde, okuma yazmaya yonelik ilk beceri ve aliskanliklarin dikkatli bir sekilde
kazandirilmasi gerekmektedir. Clinkii herhangi bir alanda edinilen ilk aliskanliklarin ve kazanimlarin derine
isleyerek kalci olma olasiligl oldukga yiksektir. Kazanilan yanhs davranislarin ise gelecekteki 6grenmeleri
olumsuz etkiledigi ve zor diizeltildigi gériilmektedir. Ote yandan, ilk okuma yazma egitimi siirecinde basarili
olamayan veya Ogrenmesini zorlastiracak etkilerle karsilasan cocuklarin okula, derslere ve egitim-6gretim

faaliyetlerine karsi olumsuz tutum ve dusincelere sahip olduklari da gézlemlenmektedir (Turan, 2007, s.3).

Okul 6ncesi donemlerde temelleri atilmaya baslayan ve ilkokul birinci siniftan itibaren sistematik bir sekilde
Ogretilen okuma yazma becerileri, bireyin tim yasami boyunca devam eden bir siirectir (Glines, Uysal ve Tag,
2016).Ancak okuma yazmayi 6grenme, 6yle kolaylikla edinilecek bir kazanim degildir. Pek gok fiziksel, zihinsel
ve duygusal beceriyi ise kosmay! gerektiren zorlu ve karmasik bir strectir. Bu durum da ¢ocugu, basta bireysel
farkhihklar olmak tizere bircok etkenden kaynaklanan 6grenme sorunlariyla karsi karsiya birakmaktadir (MEB,
2021). Burada en dnemli gérev ilkokul birinci siniflari okutan &gretmenlere diismektedir. Ogretmen, dncelikle
bu isin bilincinde olmali ve egitim-6gretim faaliyetlerini, ¢ocuklarin hazirbulunusluklarini, bireysel farkliliklarini
ve 6grenme kapasitelerini dikkate alarak sistemli, planli ve programl bir sekilde yiritmelidir (Goger, 2000).
Clnkd ilk okuma yazma 6gretiminde gorev alacak olan bir 6gretmenin tutumu, tavri, davranisi, bilgi, beceri ve
yetenegi; dersi planlamasi, uygulamasi, 6grenme ortamlarini olusturmasi gibi pek ¢ok faktor ilk okuma yazma
ogretiminde oldukc¢a 6nemlidir. Ayrica MEB’e gore dil becerilerinin 6grenme-6gretme sireglerinde, 68rencilerin
bireysel farkliliklarinin géz 6niinde bulundurulmasi ve gerekli durumlarda aninda donditler verilmesi de olduk¢a
onemlidir (MEB, 2019, s.8). Yani, ilkokuma yazma 6gretiminde, 6grencilerin hazirbulunusluk dizeyleri, bireysel
farkhhklari, 6grenme stilleri, ihtiyaclari, sosyokdltirel farkhliklari vb. faktorler dikkate alinarak; dogru materyal,

yontem-teknik, model ve yaklasimlarin kullaniimasi ile olusturulan 6grenme ortamlari slirecin basarisi agisindan
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hayati bir 6nem tasimaktadir (Akyol, 2013; Bastug ve Demirtas Senel, 2019; Glines, 2019; Turan, 2007) Fakat
salgin déneminde tim bu materyal, yontem-teknik, model, yaklasim ve ortamlardan g¢ok farkli olarak ilk okuma
yazma becerileri uzaktan gevrimici egitim ile kazandiriimaya calisilmistir. Bu siirecte, 6gretmen ve 6grenciler
farkli mekanlarda bulunurken, ilk okuma yazma 6gretimi bilgisayar, tablet vb. teknolojik araglarin basinda

¢evrimigi ortamda veya 6devlendirme ile yiirGtilmeye galismiglardir.

Oysa, ilk okuma yazma becerilerinin 6gretiminde dikkat edilmesi gereken pek ¢ok husus bulunmaktadir.
Ornegin, MEB’e (2019, s. 10) gore 6grenciler, okuma yazma sirasinda viicutlarini masaya dayamamali, kollarinin
Ucte ikisi masa Uzerinde durmali, ayaklari yan yana vaziyette olmali, kalemi bas, isaret ve orta parmaklari
arasinda fazla sikmadan rahat olacaklan sekilde tutmalidirlar. Burada bahsedilen okuma yazma sireci
oncesinde dikkat edilecek hususlarin uzaktan egitim sirasinda 6gretmen tarafindan gozlemlenmesi ve kontrol

edilmesi oldukga zor gériinmektedir.

ilkokul birinci sinifta dogru materyal, yéntem-teknik ve yaklasimlarin kullaniimasi ile olusturulan égrenme
ortamlarinda gergeklestiren ve normal gelisim gosteren bir 6grencinin, egitim-6gretim yili sonunda serbest
okuma diizeyinde okumasi beklenmektedir. Yani, uygun 6grenme ortamlarinda 6grenim goéren birinci siniflarin
yllsonunda, seviyelerine uygun bir materyali %99-100 dogruluk oraniyla okuyor olmalari beklenmektedir (Akyol,
Yildirim, Ates, Cetinkaya ve Rasinski, 2014, s. 10). Fakat 2020-2021 egitim 6gretim yilinda okula baslayan birinci
sinif 6grencileri, okullarda ve normal sinif ortamlarinda (uygun ortamlarda) yeterince yiiz yize ilk okuma yazma
dgrenimi gérme sanslari bulamamislardir. Ciinkii COVID-19 Pandemi Déneminde, salginin yayilimini azaltmak
adina hayatimizda birgok kisitlamaya gidilmistir. Bu kisitlamalar egitim 6gretim faaliyetlerini de etkilemistir.
2020/2021 egitim 6gretim yilinda salginin yayihm hizina gére sik sik yiz ylze egitime ara verilmis ve egitim

Ogretim faaliyetlerine uzaktan gevrimigi olarak devam edilmistir.

COViD-19 Pandemi Déneminde, &zellikle ilkokul birinci siniflar 21 Eyliil 2020 tarihinde yiiz yiize egitime baslamis
ve ilk iki hafta okula uyum egitimi yapilmistir. Bu uyum egitimi, ilk hafta 2 giin, ikinci hafta ise 4 giin olmak Gzere
toplam 6 giin yiiz yiize surdiriilmistir. il ve ilce merkezlerinde siniflar ikiye béliindigi icin buralarda okuyan
her 6grencinin yiiz ylize uyum egitimi stireci Gger glin, belde ve kdylerde ise altisar giin seklinde gerceklesmistir.
Daha sonra 5 Ekim 2020 tarihinde, ilkokul 6grencileriyle yiiz yilize egitime baslanarak 18 Kasim’a kadar (33 gin)
devam edilmistir. Bu tarihten itibaren birinci donem sonuna kadar egitim-6gretim faaliyetlerine uzaktan
cevrimigi dersler seklinde devam edilmistir. ikinci ddnemde ise 2 Mart 2021 tarihinden 13 Nisan 2021 tarihine
kadar (26 gin, 1 hafta ara tatil) yliz ylze egitim yapilmistir. 13 Nisandan sonra tekrar egitim-6gretim
faaliyetlerine uzaktan cevrimici dersler seklinde devam edilmistir. 1 Haziran 2021 tarihinde tekrar ylz ylze
egitime gecilmis ve 18 Haziran 2021 tarihinde de karneler verilmistir. Ancak birinci sinif 6grencileri telafi
programina dahil edilerek 1 hafta daha (19 giin) ylz yize egitime devam etmislerdir. Bu siiregler, arastirmanin
yapildigi il ve ilce merkezlerindeki ilkokul birinci sinif 6grencileri igin gecerlidir (¢ink farklh illerde ve farkh sinif
seviyelerinde, farkli uygulamalar da yapilmistir). Arastirmanin yapildigi belde ve kdylerde ise okullar il ve ilge

merkezlerinden farkl olarak ikinci déneme 15 Subat 2021 tarihinde tam zamanli yiiz ylze egitimle baslamis ve
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13 Nisan 2021 tarihine kadar (37 giin, 1 hafta ara tatil) devam edilmistir. Diger sureler il ve ilge merkezleriyle

ayni tarihlerdedir.

Arastirmanin ylurittlduga il ve ilgelerdeki egitim-6gretim faaliyetleri incelendiginde, 2020/2021 egitim 6gretim
yilinda 78 glin yiiz ylze egitim yapilabildigi gérilmektedir. Fakat bu siire okulun agik oldugu giin sayisini ifade
etmektedir. Clinkl bu sirecte siniflar seyreltilmis sinif uygulamasi geregi iki gruba ayrildigi icin (haftalik ders
saatinin yarisi bir gruba, diger yarisi 6teki gruba ayrilmaktadir) 6grenciler bu siirenin yarisi kadar okula devam
edebilmistir. Ayrica bu donemde glnlik ders saati sayisi azaltilarak bese indirilmistir. Normalde bir 6grenci bir
egitim Ogretim yilinda 180*6=1080 saat derse katilabiliyorken bu dénemde bir 6grenci 78 gliniin yarisinda
okula devam ettigi icin yaklasik 39x5=195 saat ylz ylze egitim faaliyetine katilabilmistir. Bu durum, normalde
ylz ylze yapilan ders saatinin salgin nedeniyle sadece %18’inin yliz ylze yapilabildigini gdstermektedir. Kalan

sureler ise uzaktan ¢evrimici dersler ile tamamlanmistir.

Nufusun daha seyrek oldugu belde ve koylerde ise 2020/2021 egitim 6gretim yilinda 89 giin yiiz ylize tam
zamanli egitim yapilmistir2. Arastirmanin yapildigi belde ve kéylerde siniflar kalabalik olmadigi icin béliinmemis
ve her 6grenci 89 giin yiiz ylize egitim faaliyetine tam zamanli olarak katilabilmistir. Fakat gunlik ders saati
sayisl bese distruldigu icin 89x5=445 saat yiz yilze egitim yapilabilmistir. Bu da, belde ve kéylerde normalde
1080 saat olmasi gereken yiiz ylize ders saatinin salgin nedeniyle %41’inin yapilabildigini gostermektedir. Kalan

sureler ise uzaktan ¢evrimici dersler ile tamamlanmistir.

Yukaridaki aciklamalardan da anlagilacagi lzere 2020/2021 egitim ogretim yilinda O6grenme-6gretme
faaliyetlerinin gergeklestiriimesinde yerlesim birimine (il, ilce, belde ve kdy) gore farkliliklar bulunmaktadir. Bu
sirecte arastirmanin yapildigi il ve ilge merkezlerindeki okullarda egitim-6gretim faaliyetleri 78 giin yari zamanli
yuz ylze (195 saat), 102 gilin uzaktan gevrimigi dersler seklinde yurutulirken; belde ve koylerde ise 89 giin tam
zamanli ylz ylize (445 saat), 91 glin uzaktan gevrimici dersler seklinde yiruttilmastir. Ayrica bu siireg, 6zellikle
ilk okuma yazma 6gretiminin yapildigi birinci donemin basinda sadece 33 giin yukarida belirtilen kosullarda yiz
ylze gergeklesirken, tam kapanmayla birlikte birinci donem boyunca uzaktan c¢evrimigi dersler seklinde
yuritilmuastar. Yani, 2020/2021 egitim 6gretim yilinin birinci déneminde ilk okuma yazma sireci aslinda
arastirmanin yapildigi il ve ilce merkezlerinde 33 giin yari zamanh yiiz yiize (83 saat); belde ve koylerde ise 33
glin tam zamanl yiz ylze (165 saat) gercgeklestirilmistir. Kalan sireler ise tim yerlesim birimlerinde benzer
sekilde uzaktan cevrimici dersler ile tamamlanmistir. Bu kosullarda ilk okuma yazmayi 6grenen birinci sinif
ogrencilerinin okuma becerileri ne sekilde etkilenmistir. Bu nedenle arastirmada, ilk okuma yazma sireglerinin
tim Turkiye'de ilk defa uzaktan c¢evrimici egitim ile kazandirilmaya calisiliyor olmasi nedeniyle bu silirecin ne
kadar etkili oldugu, 6grencilerin okuma becerilerinin durumu ve varsa okuma becerilerine yonelik eksiklikleri

tespit edilmelidir.

2 Turkiye’de yiiz yiize egitim siirecinin uygulanmasi ve esnetilmesi valiliklere birakilmistir. Eger okulun fiziki kosullari
uygunsa ve oOgrenci sayilari kalabalik degilse valilik oluru ile yiiz ylze egitime tim 0Ogrenciler tam zamanl olarak
katilabilmektedir.
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Amag

Bu galismada, COVIiD-19 salgin kosullarinda (2020-2021 egitim-6gretim yili) uzaktan gevrimici ve yiiz yiize olarak
ilk okuma yazma 06grenimi goren ilkokul birinci sinif 6grencilerinin yilsonu okuma durumlarinin incelenmesi
amaglanmigtir. Bu amag dogrultusunda asagidaki sorulara cevap aranmistir.
e Salgin kosullarinda il ve ilge merkezlerindeki okullarda 78 glin yari zamanli yiiz ylze, 102 giin uzaktan
cevrimici olarak 6grenim géren birinci sinif 6grencilerinin yilsonu okuma hata ve sorunlari nelerdir?
e Salgin kosullarinda belde ve kdy okullarinda 89 giin tam zamanli ylz ylze, 91 giin uzaktan gevrimigi
olarak 6grenim goren birinci sinif 6grencilerinin yilsonu okuma hata ve sorunlari nelerdir?
e Salgin kosullarinda 6grenim goren ve arastirmaya 1. sinif 6grencilerinin tamaminin okuma hata ve

sorunlari nelerdir?

YONTEM

Arastirmanin Modeli

Bu calismada, salgin déneminde (2020-2021 egitim-6gretim yili) uzaktan ¢evrimici ve ylz yiize olarak ilk okuma
yazma o6grenimi goren ilkokul birnci sinif 6grencilerinin yilsonu okuma durumlarinin incelenmesi amaciyla
betimsel tarama modeli kullaniimistir. Kaptan’a gore betimsel tarama modeli, var olan bir durumun ne
oldugunu agiklamay! (Kaptan, 1998) ve gec¢miste ya da halen varoldugu sekliyle betimlemeyi amagladig

(Karasar, 2017) icin bu arastirmaya uygun bir model olarak gortlmustdr.
Orneklem

Bu arastirmanin katiimcilarinin belirlenmesinde tabakali amagsal 6rnekleme ve kolay ulasilabilir 6rnekleme
yontemleri kullanilmistir. Uygulanan bu 6rnekleme yontemlerinden tabakali amagsal 6rnekleme, ilgilenilen alt
gruplarin ozelliklerini gostermek, betimlemek ve bunlar arasinda karsilastirmalara olanak tanimak amaciyla;
uygun (elverisli) 6rnekleme ise istenen verilere daha ¢abuk ulasabilmek ve daha ekonomik oldugu (Buyukoztiirk
ve dig., 2012) icin tercih edilmistir. Cinkl yukarida da belirtildigi gibi 2020-2021 egitim-6gretim yili salgin
kosullarinda ilkokul birinci sinif 6grencilerinin ylz yiize ve uzaktan 6grenim gérme siireleri yerlesim birimine
gore farklihklar gdstermektedir. Ote yandan 6zellikle salgin kosullarinda ilk okuma yazma siiregleri icin oldukca
onemli olan sosyoekonomik durumlar, veli 6grenim durumlari, okul 6ncesi egitim alma durumlari, internet
erisim durumlari vb. pek ¢ok faktérde yerlesim birimlerine gore farkliliklar gostermektedir. Bu ylizden tabakali
amagsal ornekleme geregi maksimum gesitliligi saglamak, alt gruplarin 6zelliklerini géstermek ve betimlemek
icin ayni ilde bulunan her yerlesim biriminden en az bir okul belirlenmistir. Bu okullarin belirlenmesinde ise
verilere daha cabuk ulasabilmek ve daha ekonomik oldugu icin uygun (elverisli) 6rnekleme yolu tercih
edilmistir. Sonug olarak i¢ Anadolu bélgesinde bulunan bir ilin il merkezinden 2 okulun 4 subesi, ilge
merkezinden 1 okulun 1 subesi, beldeden 1 okulun 2 subesi, kdyden 1 okulun 1 subesi ve birlestirilmis sinifli bir

koy okulunun birinci sinif 6grencileri arastirmanin katihmcilarini olusturmaktadir.
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Katilimcilarin segiminde, 6grencinin ¢alismayi kabul etmesi ve okul idaresi ile 6gretmenin onayl dikkate
alinmistir. Daha sonra etik kurallar geregi okullarin ve subelerin adi gizlenmis ve katilimcilara yerlesim
birimlerine ve subelerine goére kod verilmistir. Bu sirecte il merkezinde okuyan katilimcilar subelerine gére
birinci okulun A subesi icin “MA”, B subesi icin “MB”, C subesi icin “MC”...2. okuldan katilimcilar icin “M0O”; ilce
merkezinden katiimcilar icin “IM”, belde okullarindan katiimcilar icin “BE”, kdy okullarindan katiimcilar igin
“KO” ve birlestirilmis sinifli kéy okullarinda okuyan katihmcilar igin “BSK” seklinde bir kodlama yapilmistir. Bu

kodlamaya ve yerlesim birimlerine gore katilimcilarin dagihmlari Tablo 1’de sunulmustur.

Tablo 1. Katilimcilarin Ogrenim Gérme Siireleri ve Yerlesim Birimlerine Gére Dagilimlar

Uzaktan Ogretim siireleri Yerlesim Birimi Kod Ogrenci Sayisi Toplam
MA 12
) N il Merkezi MB 19

78 giin yari zamanli yiiz ylize, MC 12 67
102 giin uzaktan gevrimici MO 12
ilce Merkezi iM 12
89glin yari zamanli yiiz ylze Belde BE 24

91 glin uzaktan gevrimigi , Koy KO 12 37
BSK 1

Genel Toplam 104

Tablo 1 incelendiginde subelerin 6grenci sayilarinin diisiik oldugu goérilmektedir. Bu durum, arastirma yapmak
icin gidildiginde siniflarda hangi grup varsa o 6grencilerle galisiimasindan kaynaklanmaktadir. Bu yiizden Tablo

1’de verilen sayilar ilgili subelerin 6grenci sayilarini degil arastirmanin katihmcilarini yansitmaktadir.

Yukarida da belirtildigi gibi sosyoekonomik durumlar, ebeveyn destegi, okul dncesi egitim alma durumlari vb.
pek cok faktor pandemi kosullarinda ilk okuma yazma siiregleri icin olduk¢a 6nemlidir. Bu ylzden Tablo 2'de

katilimcilarin veli 6grenim durumlari ve Tablo 3’te ise okul 6ncesi egitim alma durumlari sunulmustur.

Tablo 2. Katilimcilarin Veli Ogrenim Durumlarinin Yiizdelik Dagihmlar

Yerlegim Birimi

Ogrenim Durumu Ana-Baba

il veilge Merkezi f Belde ve Kéy f

ilkokul Ana %30 20 %30 11
Baba %24 16 %28 10

Ortaokul Ana %13 9 %58 21
Baba %12 8 %53 20

Lise Ana %30 20 %12 4
Baba %29 19 %19 7

Universite Ana %27 18 0 0
Baba %35 23 0 0

Toolam Ana %100 67 %100 37
P Baba %100 67 %100 37

Tablo 2 incelendiginde koy ve belde okullarindan katilimcilarin ebeveynlerinin 6grenim durumlarinin il ve ilge

merkezine gore daha disilik oldugu gérilmektedir.
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Tablo 3. Katilimcilarin Okul Oncesi Egitim Alma Durumlari

Okul Oncesi Egitim Alma Durumu Yerlesim Birimi
il veilge Merkezi f Belde ve Kéy f
Okul Oncesi Egitim Alan %90 60 %90.5 33
Okul Oncesi Egitim Almayan %10 7 %9.5 4
Toplam %100 67 %100 37

Tablo 3 incelendiginde katilimcilarin yerlesim birimine gore okul 6ncesi egitim alma durumlarinin birbirine gok
yakin oldugu gériinmektedir. Yani okul dncesi egitim alma durumu yerlesim birimleri arasinda herhangi bir

avantaj veya dezavantaja sebep olmamaktadir.

Veri Toplama Araglari ve Verilerin Toplanmasi

Veri toplama araci olarak ses kayit cihazi ve ilkokul birinci sinif Tlirkge ders kitabindan (Civelek, Yilmaz Glndiiz
ve Karafilik, 2021, s. 74-75)“Kirmizi Balon” adli metnin 26 kelimelik bolimu kullanilmistir. Cunkl 6grencilere
okutulan metinlerdeki kelime sayisi Akyol’un (2016) 6nerdigi kriterlere gore birinci ve ikinci siniflar i¢in, 25-100
kelime arasidir. Akyol’a (2016, ss. 98-99) gore “Bu metinler segilirken 6grencinin durumu ve materyalin gugliuk
seviyesi dikkate alinmalidir. Materyalin giglik seviyesi ylikseldikge kelime sayisi az olan metinler segilebilir...
(Guglik dizeyinden anlatilmak istenen, metnin uzunlugu veya kisaligi, kullanilan kelimenin kolayhgl veya
zorlugu gibi hususlardir).” Calismada kullanilan metin “kelime sayisi, kelimelerin uzunlugu, anlamlarinin niteligi,
dgrencilerin kelimeleri tanima diizeyleri gibi degiskenler dikkate alinarak” (Ozer ve Dedeoglu, 2014, s.37)
secilmistir. Metin seciminde halen birinci sinif okutan bes sinif 6gretmeni ve sinif egitimi okuma yazma alaninda
calisan Ug¢ Ogretim Uyesinin uzman gorisd alinmistir. Bu uzman gorusleri ve yukaridaki aciklamalar
dogrultusunda “Kirmizi Balon” adl birinci sinif metninin orta giigliikte bir metin oldugu kanaatine varilarak 26

kelimelik boltimuiniin veri toplama araci olarak kullanilmasina karar verilmistir.

Arastirma verileri, 6grencinin istegi de dikkate alinarak genellikle okul kitiiphanesi, rehberlik odasi ve muddr
yardimcisinin odasinda 07-18 Haziran 2021 tarihleri arasinda elde edilmistir. Bu ortamlarin 6zellikleri: gocugun
dikkatini dagitacak uyaranlarin olmamasi, giiriiltiisiiz ve aydinlik olmasidir. Ayrica ortamda, ¢ocugun boyuna
uygun c¢alisma masasi ve masanin (zerinde kullanilacak olan okuma materyali hazir bulundurulmustur. Bu
sirecte katihmcilara “Kirmizi Balon” adli metnin 26 kelimelik bolimi verilmis ve bu metni sesli olarak okumasi
istenmistir. Metnin okunmasi sirasinda o6grencilere herhangi bir miidahalede bulunulmamis ancak
okuyamayanlara U¢ dakika sire verilmis ve bu Ug¢ dakikanin sonunda islem sonlandiriimistir. Bu siireg,

ogrencilerin okuma dizeylerini, hatalarini ve sorunlarini belirlemek amaciyla kayit altina (ses kaydi) alinmistir.

Verilerin Analizi

Arastirmada Ogrencilerin okuma dizeyini tespit ederken, Akyol’'un (2016, s. 98-106) Haris ve Spay (1990),
Ekwall ve Shanker (1988) ve May’'dan (1986) yararlanarak Tirkgeye uyarladigi “Yanls Analiz Envanteri”

kullanilmistir. Bu envanterle (g tir okuma dizeyi tespit edilmektedir (Akyol, 2016, s. 83):
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a) Serbest okuma diizeyi: Cocugun 6gretmen ya da baska bir yetiskinin yardimina ihtiyag
duymadan dizeyine uygun materyalleri okumasi ve anlamasini ifade eder.

c) Ogretim diizeyi: Cocugun 6gretmen veya bir yetiskinin destegiyle istenilen sekilde okuma ve
anlamasini ifade eder.

d) Endise diizeyi: Cocugun okudugunun ¢ok azini anladigi ve/veya pek ¢ok okuma yanlisi yaptigi

diizeyi ifade eder.

Yanlis Analiz Envanter’i sesli okuma siirecinde yapilan hatalar ile okuyucunun kelime ve ses bilgisini, metin
sessiz okunduktan sonra okuyucuya sorulan sorularla da anlama seviyesini belirlemeye yardimci olur. Ayrica
okuyucunun anlama ve kelime tanimada hangi tir hata yaptigini belirleme konusunda da envanter bilgi verir
(Akyol, 2016, s. 98). Bu baglamda literatir incelendiginde (Akyol ve dig., 2014; Akyol, 2016; Demir, 2015; Duran
ve Sezgin, 20212; Gulerer ve Batur, 2004) sesli okuma sirasinda en sik karsilasilan hata tirlerinin; atlama,
ekleme, tekrar, yanlis okuma, hi¢ okuyamama, ters cevirme, heceleme, duraklama, kendini dlzeltme,
parmakla/basla vb. takip, telaffuz hatalari ve noktalama isaretlerine dikkat etmeme seklinde siralandigi
gorulmektedir. Ancak Akyol’a (2016) gére, okuyucunun okuma diizeyi hesaplanirken sadece “atlama, ekleme,
tekrar, yanlis okuma, hig okuyamama ve ters ¢evirme” hatalari yanlis olarak (hata turu olarak) ele alinmaldir.
Diger “heceleme, duraklama, kendini dizeltme, parmakla/basla vb. takip, telaffuz hatalari ve noktalama
isaretlerine dikkat etmeme” gibi okuma hatalari ise okuma sorunlariyla ilgili bilgiler vermesine ragmen yanlis
hesaplanmasinda kullanilmasi uygun degildir (Akyol, 2016, s. 103). Bu yiizden ¢alismada okuma diizeylerinin
hesaplanmasinda “atlama, ekleme, tekrar, yanlis okuma, hi¢c okuyamama ve ters gevirme” gibi okuma hatalar
kullanilmistir. Bu slirecte, Yanhs Analizi Envanteri’nin uygulanma sirecleri (Akyol ve dig., 2014; Akyol, 2016,
103; Demir, 2015, ss. 19-35;) dogrultusunda hareket edilmistir. Ote yandan, “heceleme, duraklama, kendini
dizeltme, parmakla/basla vb. takip, telaffuz hatalari ve noktalama isaretlerine dikkat etmeme” gibi hatalar ise

“diger okuma sorunlar” olarak degerlendirilmistir.

Calismadan elde edilen bulgular yukaridaki agiklamalar dogrultusunda analize tabii tutulmustur. Bu slirecte
oncelikle, dogru okuma ile ilgili kelime tanimaya yonelik analizler yapilmistir. Bunun igin ilk asamada “Toplam
okunan kelime sayisi — yapilan hata= dogru okunan kelime sayisi” seklinde hesaplanmis; ikinci asamada ise
“(dogru okunan kelime sayisi / okunan kelime sayisi) x 100 = kelime tanima ylizdesi” (Rasinski, 2007, s. 3; Keskin
ve Akyol, 2014, ss. 112-113) seklinde hesaplanmistir. Bu hesaplama sonucunda ortaya ¢ikan yizdelik
degerlerden “serbest okuma dizeyi”, “6gretim diizeyi” ve “endise diizeyi” olmak lzere Ug¢ tir okuma dizeyi
tespit edilmistir. Ancak alan yazinda, bu hesaplamalardan ortaya ¢ikan yiizdelik degerleri bazi uzmanlar farkl
araliklarda degerlendirmektedir. Ornegin Rasinski, (2007, s. 3) ve Akyol’a (2016, s. 103) gére okuyucunun
kelime tanima ylizdesi %99-100 araliginda ise “serbest okuma diizeyi”,%90-98 araliginda ise “Ogretim dilzeyi”,
%90’dan az ise “endise diizeyi” seklinde degerlendirilirken; Clay (1993’ten aktaran Ozer ve Dedeoglu, 2014,

sou

s.39) ve Vaughn ve Linan Thompson’a (2004, ss. 51-52) gore ise %95-100 aralig1 “serbest okuma dizeyi”, %90-

7

94 araligi “6gretim dlzeyi”, %89 ve alti ise “endise diizeyi” seklinde degerlendirilmektedir. Bu ¢alismada, ortaya

¢ikan yiizdelik degerlerin hesaplanmasinda, okunan kelime sayisinin az olmasi (1 hatali okuma, %96 degerine
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denk gelmektedir) ve katiimcilarinda birinci sinif grencileri olmasi nedeniyle Clay (1993’ten aktaran Ozer ve
Dedeoglu, 2014, s. 39), Vaughn ve Linan Thompson’in (2004) degerlendirme araliklari tercih edilmistir. Yani,
okuyucunun kelime tanima yilizdesi %95-100 araliginda ise “serbest okuma dizeyi”, %90-94 araliginda ise
“Ogretim duzeyi” ve %90’dan az ise “endise diizeyi” seklinde degerlendirilmistir. Bu islemler tamamlandiktan

sonra, okuyucularin diger okuma sorunlari da sayisal olarak belirlenmis ve analiz edilmistir.

Son olarak katimcilarin okuma hizlarinin belirlenmesi igcin 26 kelimelik birinci sinif metnini okuma sireleri
¢ikartilmistir. Uzmanlar tarafindan yapilan agiklamalara ve bazi arastirmalara gore (Akyol, 2013; Akyol ve dig.,
2014; Babayigit, 2018; Erden ve dig., Glnes, 2017; Glnes, 2019; 2002; Hudson ve dig., 2005; Rasinski, 2007)
ilkokul birinci sinif 6grencilerinin egitim-6gretim yili sonuna kadar dakikada 30 ile 60 kelime arasi bir metni sesli
olarak dogru bir sekilde okuyabilmeleri &ngériilmektedir. Ongériilen bu dlgiitlere gére birinci sinif 8grencilerinin
egitim 6gretim yil sonunda, dakikada en az okumalari gereken ortalama kelime sayisi 30’dur. Bu g¢alismada ise
26 kelimelik bir metin okutulmustur. Yani, uzmanlar tarafindan 6ngoriilen olgitlere gore katilimcilarin bu metni
en fazla 52 saniyede okumalari beklenmektedir. Bu durum géz 6niinde bulundurularak katihmcilarin okuma

hizlari analiz edilmistir.

Ote yandan, salgin kosullarinda ilk okuma yazma 6grenimi géren katilimcilarin yerlesim birimine gére yiiz yiize
ve uzaktan 6grenim goérme sirelerinde de farkhliklar bulunmaktadir. Bu siirecte, il ve ilce merkezlerinde
okuyan birinci sinif 6grencileri yil boyunca 78 gilin yari zamanh yiiz ylize (195 saat), 102 gin uzaktan cevrimigi
O6grenim gérmis; koy ve belde okullarinda okuyan 6grenciler ise 89 glin tam zamanli yliz ylze (445 saat), 91 giin
uzaktan cevrimici 6grenim gérmuslerdir. Bu ylzden, il ve ilge merkezinde okuyan katiimcilardan elde edilen
verilerle, belde ve koy okullarinda okuyan katilimcilardan elde edilen veriler ayri ayri tablolastirilarak analiz
edilmis ve degerlendirilmistir. Daha sonra bu tablolardan elde edilen bulgular birlestirilerek genel sonuca (tim

katihmcilarin bulgularina) yonelik bulgular verilmistir.

Etik Metni

Bu ¢alisma, arastirma ve yayin prensipleri ile etik dlgutler gozetilerek hazirlanmistir. Nevsehir Haci Bektas Veli
Universitesi Bilimsel Arastirmalar ve Yayin Etigi Kurulu’nun 21.04. 2021 tarih 2021.06.178 karar sayili Etik Kurul
Onayi ile Nevsehir Valiligi il Milli Egitim Mudarliigiiniin E-82671082-44-24278384 sayili arastirma izin olurlar

alinmistir. Makale ile ilgili dogabilecek her tiirlti ihlallerde sorumluluk yazarlara aittir.

BULGULAR

Arastirmada elde veriler, arastirma sorulari dogrultusunda tablolastiriimistir. Salgin kosullarinda il ve ilge
merkezlerindeki okullarda 78 giin yari zamanh yiz yize (195 saat), 102 glin uzaktan c¢evrimici olarak 6grenim

goren 1. sinif 6grencilerinin yilsonu okuma durumlarina yonelik bulgular Tablo 4’te sunulmustur.
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Tablo 4. il ve ilce Merkezinde Okuyan Katilimcilarin Okuma Durumu

Hatali Okuma Tiirii

Diger Okuma sorunlari
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43

17
31

62
58
65
73
88
96

10
11

MA1
MA2
MA3
MA4
MAS
MA6
MA7
MAS8
MA9

76
38
36
55
41

20

20

15

24
44

88
73
96

15

19
28

88
62

MA10

130
80
50

31
41

21

19

10

4
2

MA11

88
88
73
73
69
65
23
88
88
73
65
96

MA12
MB1
MB2
MB3
MB4
MB5
MB6
MB7
MBS
MB9

19

11

21

66
32
86
40
25

30
19
47

22

18

10
27

26

20

15

35
52
37

12
25

16

13

1

MB10

MB11

16

100
50
81

MB12

104
83

44
28
18

31

25
23
12

13

MB13

23
13

4

MB14

68
30
29
44
25

81

MB15

92

MB16

85

MB17

77

MB18

100
85

MB19
MC1
MC2
MC3
MC4
MC5
MC6
MC7
MC8
MC9

22
25

92

23

85

20
40

88
88
85

13

10

17
42

20
11
24

14

10

77
81

39
33

23

20

20

17
40
23

100
69
73

MC10

16

5

MC11

MC12
mMO1
mo2

16
23

100
81
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mO3 1 1 96 S 1 1 2 3 22
moa 1 1 3 5 81 E 4 1 2 7 12 33
mMo5 2 2 6 6 14 46 E 6 2 8 22 70
mbe6 2 6 8 69 E 2 3 5 13 37
mo7 2 1 6 9 65 E 1 1 10 17
MO8 3 1 3 4 11 58 E 3 1 4 15 33
MO9 2 2 92 o] 0o 2 25
mo10 2 2 4 2 10 62 E 3 2 5 15 35
mo11 1 1 9 S 2 1 3 4 32
mb12 1 1 2 3 7 73 E 0o 7 21
im1 1 2 1 4 85 E 19 19 23 94
im2 26 26 0 E 0 26 180
im3 3 1 4 85 E 1 1 5 25
ima 2 2 22 26 0 E 3 3 29 180
imMs 1 1 2 4 85 E 5 1 6 10 29
imMe 1 2 3 88 E 12 2 14 17 48
imz 3 4 1 8 69 E 8 1 9 17 37
ims 1 4 5 81 E 11 4 15 20 33
imo 1 1 1 8 11 58 E 2 6 1 9 20 87
im10 1 1 3 1 6 77 E 1 10 2 13 19 54
iMm11 1 1 4 6 77 E 11 1 12 18 53
iMm12 1 4 4 9 65 E 19 3 22 31 92

E= Endise diizeyinde, O= Ogretim diizeyinde, S= Serbest okuma diizeyinde

Tablo 4’e gore il ve ilce merkezindeki okullardan arastirmaya katilan ve pandemi kosullarinda ilk okuma yazma
Ogrenimi goren birinci sinif 68rencilerinin (67 6grenci) 26 kelimelik bir metni sesli okumaya yoénelik yilsonu

verileri incelendiginde, hatali okuma tiiriine goére:

Serbest okuma diizeyi: 4 6grencinin hi¢ hatali okuma yapmadan (kelime tanima diizeyleri % 100), 5 6grencinin
ise birer hata (kelime tanima diizeyleri % 96) ile kelime tanima dlzeyi agisindan serbest okuma diizeyinde

olduklari;

Ogretim diizeyi: 3 6grencinin iki hata (kelime tanima diizeylerinin % 92 oldugu) ile 6gretim diizeyinde olduklari;

Endise diizeyi:10 6grencinin Ug¢ hata (kelime tanima dizeylerinin % 88 oldugu), 7 6grencinin dort hata (kelime
tanima duzeylerinin % 85 oldugu), 6 68rencinin bes hata (kelime tanima diizeylerinin % 81 oldugu), 4 6grencinin
alti hata (kelime tanima duzeylerinin % 77 oldugu), 7 6grencinin yedi hata (kelime tanima dizeylerinin % 73
oldugu), 4 6grencinin sekiz hata (kelime tanima duzeylerinin % 69 oldugu), 5 6grencinin dokuz hata (kelime
tanima dizeylerinin % 65 oldugu), 3 6grencinin on hata (kelime tanima duzeylerinin % 62 oldugu), 3 6grencinin
on bir hata (kelime tanima diizeylerinin % 58 oldugu), 1 6grencinin on (¢ hata (kelime tanima diizeylerinin % 50
oldugu), 1 6grencinin on dort hata (kelime tanima diizeylerinin % 46 oldugu), 2 6grencinin yirmi hata (kelime
tanima dizeylerinin % 23 oldugu) ve 2 6grencinin de yirmi alti hata (kelime tanima diizeylerinin % 0 oldugu) ile

endise diizeyinde olduklari gérilmektedir.

Sonug olarak, hatali okuma tiiriine gore salgin kosullarinda il ve ilce merkezlerinde bulunan okullardan

arastirmaya katilan 67 birinci sinif 6grencisinin okuma diizeyi agisindan 9 tanesinin (yaklasik %13’lnlin) serbest
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okuma dlzeyinde, 3 tanesinin (yaklasik %3’tintin) 6gretim diizeyinde, 55 tanesinin (yaklasik %82’sinin) ise

endise diizeyinde oldugu gorilmektedir.

Tablo 4’e gore diger okuma sorunlari incelendiginde ise;

Heceleme: Bir 06grencinin 26, bir 6grencinin 25, bir 6grencinin 23, bir 6grencinin 20, bir 6grencinin 19, bir
Ogrencinin 18, bir 6grencinin 13, iki 6grencinin 12, iki 6grencinin 11, bir 6grencinin 10, iki 6grencinin 9, bir
Ogrencinin 8, U¢ 6grencinin 7, iki 6grencinin 6, iki 6grencinin 5, iki 6grencinin 4, ¢ 6grencinin 3, on bir

ogrencinin 2 ve yedi 6grencinin de 1 kelimeyi heceleyerek okudugu;

Duraklama: iki 6grencinin 19 kelimede, bir 6grencinin 10 kelimede, {i¢ 6grencinin 3 kelimede, bir 6grencinin 2

kelimede ve iki 6grencinin de 1 kelimede iki saniyenin tizerinde duraklama yaptig;

Kendini diizeltme:Bir 6grencinin 6 kelimede, l¢ 6grencinin 4 kelimede, bes 6grencinin 3 kelimede, dokuz

0grencinin 2 kelimede ve yirmi yedi 6grencinin de 1 kelimede kendini diizeltme yaptig;

Okuma hizi: Katihmcilarin okuma hizlar incelendiginde ise 16 6grencinin 26 kelimelik bir metni okuma
sirelerinin 52 saniyenin Gzerinde oldugu goérilmektedir. Yani, il ve ilge merkezinden katilimcilarin yaklasik

%24’Gnun okuma hizlari belirlenen 6lglitlerin gerisindedir.

Sonug olarak, diger okuma sorunlarina gére salgin kosullarinda il ve ilge merkezlerinde bulunan okullardan
arastirmaya katilan 67 birinci sinif 6grencisinden 45 tanesinin (%67’sinin en az bir kelimede) heceleme
sorununun oldugu, 11 tanesinin (%16’sinin) duraklama sorununun oldugu, 45 tanesinin (%67’sinin en az bir
kelimede) kendini dizeltme sorununun oldugu ve 16 tanesinin de (%’24’Unin) okuma hizlarinin belirlenen

Olgutlerin altinda oldugu gorilmektedir.

Tablo 4, il ve ilge bazinda degerlendirildiginde, ilce merkezindeki okuldan katilimcilarin (iM kodlu) hata ve diger
okuma sorunlarinin daha yiiksek oldugu; hatta, bu katilimcilarin tamaminin kelime tanima agisindan endise
diizeyinde oldugu goriilmektedir. Ozellikle bu katiimcilarin bir tanesi (iM2) hi¢ okuyamamus, bir tanesi (iM4) ise

4 kelimeyi okumaya ¢alismis ancak onlari da hatali okumustur.

Tablo 4’e gore hatali okuma tiriinde serbest okuma diizeyinde olan bazi 6grencilerinde heceleme, duraklama,
kendini diizeltme ve okuma hizi sorunlarinin oldugu goriilmektedir. Ornegin, hatali okuma tiirii bakimindan
serbest okuma diizeyinde olan MB11’in 1 heceleme, 1 kendini diizeltme yaptig;; MO3’iin 1 duraklama, 1
kendini diizeltme yaptigl; MA6'nin 3 duraklama, 1 kendini diizeltme yaptigi; MB15’in ise 12 heceleme, 1 kendini

diizeltme yaptigi ve 26 kelimelik metni 68 saniyede okudugu goriilmektedir.

Salgin kosullarinda belde ve koy okullarinda 89 giin tam zamanh yiz yiize (445 saat), 91 glin uzaktan gevrimigi
olarak 6grenim goren birinci sinif 6grencilerinin yilsonu okuma durumlarina yonelik bulgular Tablo 5’te

sunulmustur.
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Tablo 5. Belde ve Koy Okullarinda Okuyan Katilimcilarin Okuma Durumu

Hatali Okuma Tiirii Diger Okuma sorunlari

(] _—
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BE1 1 2 4 7 73 E 1 1 2 9 30
BE2 2 1 3 88 E 0 3 18
BE3 4 4 85 E 1 1 5 24
BE4 1 2 1 4 85 E 2 2 2 6 25
BE5 7 7 73 E 2 2 9 40
BE6 3 2 5 3 13 50 E 1 3 3 7 20 46
KA7 2 1 3 6 77 E 2 2 8 24
BE8 5 5 81 E 20 20 25 137
KA9 1 2 3 88 E 1 1 2 5 24
BE10 6 77 E 1 2 1 7 33
BE11 1 1 96 S 1 1 2 28
BE12 2 3 5 81 E 3 3 8 31
BE13 3 3 88 E 0 3 25
BE14 1 4 85 E 1 1 5 35
BE15 1 1 96 S 3 2 5 6 32
BE16 1 1 2 92 o] 1 1 3 31
BE17 2 2 92 o] 1 1 3 17
BE18 1 2 1 4 85 E 2 2 6 35
BE19 2 12 14 46 E 3 3 17 58
BE20 1 2 3 6 77 E 3 2 5 11 42
BE21 1 1 2 92 o] 0 2 20
BE22 0 100 S 1 1 1 17
BE23 1 1 2 4 85 E 1 1 5 28
BE24 2 1 6 77 E 10 1 11 17 45
KO1 1 1 2 92 0 6 6 8 40
K62 1 1 6 8 16 38 E 9 7 2 18 34 73
KO3 1 2 5 8 69 E 3 21 1 25 33 122
KO4 3 2 5 81 E 1 1 2 7 24
KO5 2 1 9 5 17 35 E 19 2 21 38 98
KO6 2 1 13 2 18 31 E 7 24 4 35 53 180
KO7 2 7 73 E 23 1 3 27 34 92
KO8 1 1 2 92 (o] 7 1 8 10 30
KO9 11 11 58 E 2 3 5 16 39
K610 4 4 85 E 0 4 19
K611 2 1 7 10 62 E 18 18 28 65
K612 1 1 8 10 62 E 4 4 14 49
BSK1 7 2 3 7 19 27 E 1 7 1 9 28 52

E= Endise diizeyinde, O= Ogretim diizeyinde, S= Serbest okuma diizeyinde

Tablo 5’'e gore belde ve koéy okullarindan arastirmaya katilan ve pandemi kosullarinda ilk okuma yazma
O6grenimi goren birinci sinif 6grencilerinin (37 6grenci) 26 kelimelik bir metni sesli okumaya yénelik yilsonu

verileri incelendiginde, hatali okuma tiirline goére:
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Serbest okuma diizeyi: 1 6grencinin hi¢ hatali okuma yapmadan (kelime tanima diizeyleri % 100), 2 6grencinin
ise birer hata (kelime tanima dizeyleri % 96) ile kelime tanima diizeyi agisindan serbest okuma dizeyinde

olduklari;
Ogretim diizeyi: 5 6grencinin iki hata (kelime tanima diizeylerinin % 92 oldugu) ile 6gretim diizeyinde olduklari;

Endise diizeyi: 3 6grencinin lg¢ hata (kelime tanima dizeylerinin % 88 oldugu), 6 6grencinin dort hata (kelime
tanima dizeylerinin % 85 oldugu), 3 6grencinin bes hata (kelime tanima diizeylerinin % 81 oldugu), 4 6grencinin
alti hata (kelime tanima duzeylerinin % 77 oldugu), 2 6grencinin yedi hata (kelime tanima dlzeylerinin % 73
oldugu), 1 6grencinin sekiz hata (kelime tanima diizeylerinin % 69 oldugu), 2 6grencinin on hata (kelime tanima
diizeylerinin % 62 oldugu), 1 6grencinin on bir hata (kelime tanima diizeylerinin % 58 oldugu), 1 6grencinin on
Ug hata (kelime tanima duzeylerinin % 50 oldugu), 1 6grencinin on dort hata (kelime tanima dizeylerinin % 46
oldugu), 1 6grencinin on alti hata (kelime tanima diizeylerinin % 38 oldugu), 1 6grencinin on yedi hata (kelime
tanima dizeylerinin % 35 oldugu), 1 6grencinin de on sekiz hata (kelime tanima diizeylerinin % 31 oldugu) ve 1
ogrencinin de on dokuz hata (kelime tanima dizeylerinin % 27 oldugu) ile endise diizeyinde olduklari

gorilmektedir.

Sonug olarak, hatali okuma tiiriine goére salgin kosullarinda belde ve koy okullarindan arastirmaya katilan 37
birinci sinif 6grencisinin okuma dizeyi agisindan 3 tanesinin (yaklasik %8’inin) serbest okuma diizeyinde, 5
tanesinin (yaklasik %14’(inlin) 6gretim dlizeyinde, 29 tanesinin (yaklasik %78’inin) ise endise diizeyinde oldugu

gorilmektedir.
Tablo 5’e gore diger okuma sorunlari incelendiginde ise;

Heceleme: Bir 6grencinin 23, bir 6grencinin 19, bir 6grencinin 10, bir 6grencinin 9, iki 6grencinin 7, bir
Ogrencinin 6, bir 6grencinin 4, dort 6grencinin 3, doért 6grencinin 2 ve dokuz 6grencinin de 1 kelimeyi

heceleyerek okudugu;

Duraklama: Bir 6grencinin 24 kelimede, bir 6grencinin 21 kelimede, bir 6grencinin 20 kelimede, bir 6grencinin
18 kelimede, iki 6grencinin 7 kelimede, ikiogrencinin 3 kelimede ve bir 6grencinin de 1 kelimede iki saniyenin

Uzerinde duraklama yaptigi;

Kendini diizeltme: Bir 6grencinin 4 kelimede, U¢ Ogrencinin 3 kelimede, alti 6grencinin 2 kelimede ve on

o6grencinin de 1 kelimede kendini diizeltme yaptigs;

Okuma hizi: Belde ve koy okullarindan katilimcilarin 8 tanesinin (%22’sinin) okuma siiresinin 52 saniyenin

Gzerinde oldugu gorilmektedir.

Sonug olarak, diger okuma sorunlarina gore salgin kosullarinda belde ve kdy okullardan arastirmaya katilan 37

birinci sinif 6grencisinden 25 tanesinin (%68’inin en az bir kelimede) heceleme sorunun oldugu, 9 tanesinin
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(%24’tniin) duraklama sorunun, 20 tanesinin (%54’Uniln en az bir kelimede) kendini diizeltme sorununun

oldugu ve 8 tanesinin de (%22’sinin) okuma hizlarinin belirlenen 6lgitlerin altinda oldugu gorilmektedir.

Ote yandan Tablo 5, kdy ve belde bazinda degerlendirildiginde, kdy okulundaki &grencilerin (KO kodlu) hata ve
diger okuma sorunlarinin daha yiiksek oldugu gériilmektedir. Ozellikle tekrar etme, yanls okuma, heceleme
(k07=23, KO5=19, BE24=10, KO2=9, KO6=7, K8=7 kelimede) ve duraklama (K06=24, KO3=21, BE8=20,
KO11=19, KO2=7, BSK1= 7 kelimede) oranlari oldukca yiiksektir. Hatta, hatali okuma tiiriine gére 6gretim
diizeyinde gériilen iki 6grencinin de 6nemli derecede heceleme sorunlarinin oldugu gériilmektedir (KO1=6,
KO8=7). Bu durum, salgin kosullarinda kéyde ilk okuma yazma &grenimi gbéren ve arastirmaya katilan

Ogrencilerin tamaminin 6nemli okuma hatalarinin ve sorunlarinin oldugunu géstermektedir.

Salgin kosullarinda 6grenim goren il, ilge, belde ve kdy okullarindan arastirmaya katilan 6grencilerin tamaminin
(toplam 104 6grenci), 2020-2021 egitim-6gretim yili sonunda (07-13 Haziran 2021) 26 kelimelik bir metni sesli
okumaya yonelik toplam verileri genel olarak incelendiginde:

e Hatali okuma tiiriine gére; arastirmaya katilan 104 birinci sinif 6grencisinden 12 tanesinin (yaklasik
%12’sinin) serbest okuma dizeyinde, 8 tanesinin (yaklasik %8’inin) 6gretim diizeyinde ve 84 tanesinin
(yaklasik %81’inin) ise endise dizeyinde oldugu,

e Diger okuma sorunlarina gére; arastirmaya katilan 104 birinci sinif 6grencisinden 70 tanesinin
(yaklasik %67’inin en az bir kelimede) heceleme sorunun oldugu, 20 tanesinin (yaklasik %19’unun)
duraklama sorunun, 65 tanesinin (%62.5’inin en az bir kelimede) kendini diizeltme sorununun oldugu
ve 24 tanesinin de (yaklasik %23’lniin) okuma siirelerinin seviyenin altinda (26 kelimelik bir metni 52

saniyenin Gstinde okuduklari) oldugu goéralmustar.

TARTISMA ve SONUC

Arastirmaya katilan 6grencilerin tamaminin (toplam 104 6grenci), 2020-2021 egitim-6gretim yili sonunda (07-
13 Haziran 2021) 26 kelimelik bir metni sesli okumaya yonelik hatalari incelendiginde; okuma diizeyi agisindan
12 6grencinin (yaklasik %12’sinin) serbest okuma diizeyinde, 8 6grencinin (yaklasik %8’inin) 6gretim diizeyinde
ve 84 ogrencinin (yaklasik %81’inin) ise endise diizeyinde oldugu gorilmdistir. Bu bulgular, il genelinden
arastirmaya katilan ve salgin kosullarinda ilk okuma yazma 0Ogrenimi goéren katilimcilarin biylk bir
¢ogunlugunun (%81) yilsonunda, kelime tanima diizeyi agisindan endise diizeyinde oldugunu géstermektedir.
Fakat endise dlizeyinde olan bu katilimcilardan 26’sinin (yaklasik %25’inin) %85 ve lzeri kelime tanima oraniyla
o0grenim dizeyine (%90 kelime tanima oranina) yakin olduklari da gorilmistir. Ama yine de katilimcilarin
yariya yakini (49 tanesi, yani %47’si) okuma diizeyi agisindan (%80’in altinda kelime tanima oraniyla) 6gretim
dizeyinden uzaktir. Hatta, 26 kelimelik bir metni 13 ve daha fazla kelimede hata yaparak okuyan 12 katilimcida
(yaklasik %12) %50 ve altinda kelime tanima oraniyla oldukga riskli bir durumdadirlar. Rasinski'ye (2007,s.3)
gore belirtilen dizeylerin 6nemli 6lglide altinda (belirtilen dizeylerin %20 veya daha fazla altinda) okuyan

ogrenciler, okuma kodunu ¢6zme ve akicilik agisindan risk altindadir ve daha ileri degerlendirme ve teshis icin
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disinidlmelidirler. Bu ylzden kelime tanima bakimindan o6zellikle %80’in altinda olan 6grencilerin okuma

becerileri agisindan énemli derecede riskler tasidiklari séylenebilir.

Diger okuma sorunlari incelendiginde ise 26 kelimelik bir metinde; katihimcilarin 70 tanesinin (yaklasik
%67'sinin) en az 1 kelimeyi heceleyerek okudugu, 20 tanesinin (yaklasik %19’unun) en az 1 kelimeyi
duraklayarak okudugu ve 65 tanesinin de (%62.5’inin) en az 1 kelimede kendini diizeltme yaptig1 gorilmistar.
Ayrica katiimcilarin 24 tanesinin (yaklasik %23’tiniin) okuma hizlarinin da (52 saniyeden daha fazla siirede
okuyarak) seviyelerine gore belirlenen olgutlerin altinda oldugu gértlmustiir. Hatta bu 6grencilerden 8 tanesi
(yaklasik %8'’i), 26 kelimenin blyilk bir ¢ogunlugunu veya tamamina yakinini heceleyerek okumus; 6 tanesi
(yaklasik %6’s1) metnin buyik bir cogunlugunda veya tamamina yakininda duraklama yapmis; 6 tanesi (yaklasik

%6’s1) ise seviyelerine gore belirlenen 6élgitlerin iki katindan fazla bir sirede okumustur.

Arastirmaya katilan 6grencilerin okumaya yonelik genel durumlari incelendiginde, géze garpan bir diger husus
ise serbest okuma diizeyinde olan bazi katilimcilarinda heceleme, duraklama ve kendini diizeltme sorunlarinin
oldugunun gériilmesidir. Ornegin, hatali okuma tiirii bakimindan serbest okuma diizeyinde olan MB15’in 12
heceleme, 1 kendini diizeltme; MA6'nin 3 duraklama, 1 kendini dizeltme; K15'in 3 heceleme, 2 kendini
diizeltme; 011’in de 2 heceleme, 1 kendini diizeltme sorunu yasadigi goriilmistiir. Ote yandan, katiimcilarin
hata ve diger sorunlarinin genel toplami incelendiginde, 16 6grencinin (yaklasik %15’inin), 26 kelimelik bir
metinde, toplamda 26 kelimeden daha fazla hatali/sorunlu okuma yaptig (hata sayisi + diger okuma sorunlari=

26 ve Uzeri); bu 6grencilerden 2 tanesinin de neredeyse hi¢ okuyamadigi goralmdistar.

Bu bulgular, arastirmaya katilan ve pandemi kosullarinda ilk okuma yazma 6grenimi géren 6grencilerin biylk
bir cogunlugunun, 6nemli dizeyde okuma hatalarinin ve sorunlarinin oldugunu; énemli bir bolimuanian (yaklasik
%15’inin) neredeyse hi¢ kelime tanima asamasina gegemediklerini (26 kelimelik bir metinde toplamda 26
kelimeden daha fazla hatali/sorunlu okuma yaptiklari igin nerdeyse higbir kelimeyi dogrudan taniyamadiklari
disinidlmektedir) ve hatta bazilarinin da (2 katilimci) hic okuyamadiklarini géstermektedir. Oysa, normal
gelisim gosteren cocuklarin, normal yiz ylize 6grenme-6gretme siireglerinde birinci sinifin yilsonuna kadar
seviyelerine uygun bir metni, dakikada 30 ile 60 kelime arasi serbest okuma diizeyinde veya 6gretim diizeyinde
(baz1 ogrencilerin cesitli nedenlerden dolayi gecikebilecegi ve bu nedenle 6gretim diizeyinde olabilecegi
ongorulmektedir) sesli olarak okumalari beklenmektedir (Akyol, 2013; Akyol, Yildirnm, Ates, Cetinkaya ve
Rasinski, 2014; Glines, 2017; Glines, 2019). Glnes’e (2017) gore bu dogrultuda farkli dillerde yapilan ¢alismalar
da benzer sonuglar ortaya koymaktadir. Fakat salgin kosullarinda ¢ogunlukla uzaktan gevrimici dersler seklinde
ilk okuma yazma 6grenimi goren 6grencilerin bliylik bir bélimi (%88’i) yilsonuna kadar seviyelerine uygun bir
metni bagimsiz okuma diizeyine erisememis, cogunlugu (%81’i) 6gretimsel okuma diizeyine gegcememis; bu
¢ogunlugun onemli bir kismi da (%15’i) kelime tanima asamasina gecemezken, bazilari ise okumayi hig
o6grenememistir. Bu durum, ¢cogunlukla uzaktan cevrimici egitimle ilk okuma yazma 6grenimi goéren 6grencilerin
okuma becerilerinin, egitim-6gretim yili sonunda normal slreclerde (ylz ylze verilen egitim sirecleri)

ongorulen diizeydeki gibi gelisemedigini acikga gostermektedir.
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Bilindigi gibi ilk okuma yazma siregleri 6grencinin tiim yasamini etkileyen énemli ve hassas bir siregtir. Bu
sirece de etki eden pek ¢ok i¢sel ve dissal faktor vardir. Uzmanlara (Yildirnm, 2010; Akyol, 2013; Giines, 2019;
Bastug ve Demirtas Senel, 2019) gére 6grencinin hazirbulunusluk durumu; zeka, beceri ve yetenekleri; ilgi,
istek, tutum ve motivasyonu; akran gevresi, sosyal ¢evresi; ailesinin egitim diizeyi, sosyokdiltiirel ve ekonomik
yapisi, ilgisi, destegi vb. pek ¢ok etken ilk okuma yazma sireglerinin basariya ulasmasinda 6nemli roller
oynamaktadir. Fakat yine de bu siirecte en dnemli faktorlerin basinda, 6gretmen ve 6grenme ortamlari
gelmektedir. Clinki 6gretmenin tutum, tavir, davranis, bilgi, beceri ve yetenegi; dersi planlamasi, uygulamasi,
6grenme ortamlarini olusturmasi, bireysel farkliliklari dikkate almasi (gerekli durumlarda bire bir ilgilenmesi),
aninda donitler vermesi... gibi pek ¢cok siireg ilk okuma yazma 6gretiminde hayati 6neme sahiptir. Giines (2019)
ve Bastug ve Demirtas Senel’e (2019) gore 6gretmenin bilgi, beceri, yetenek ve basarisi ile 6grenciye sunulan
0grenme ortamlarinin 6zellikleri, ilk okuma yazma siirecinin basariya ulasmasinda ilk ve en 6nemli etkendir. Bu
baglamda yapilan arastirmalar, 6grenci basarisini agiklamada birinci sirada 6gretmen ve 6grenme ortamlarinin
etkisinin geldigini ortaya koymaktadir (Glnes, 2019; Bastug ve Demirtas Senel 2019). Bu nedenle ilk okuma
yazma 6gretiminin uzman ve bilingli kisiler tarafindan uygun 6grenme ortamlarinda yiritilmesi slirecin basarisi

acisindan en 6nemli faktordr.

Tirkiye’de de normal egitim-6gretim donemlerinde, ilk okuma yazma 6gretim slireci basarili bir sekilde
uygulanmakta ve bazi istisnalar olsa da genel olarak éngoriilen basariya ulasilmaktadir. Ancak bu galismanin
bulgulari géz 6niinde bulunduruldugunda, uzaktan gevrimigi egitimle verilmek zorunda kalinan ilk okuma yazma
sireglerinde 6grenim goren 6grencilerin blyik bir ¢ogunlugunun, yilsonunda 6ngorilen okuma basarisina
ulasamadiklari tespit edilmistir. Oysa, yapilan incelemelerde normal 6gretim sireclerinde ayni bolgelerdeki
ogrencilerin 6ngorilen okuma dizeylerine 6nemli oranda ulastiklari gorGlmustiir. Ayrica uzaktan egitim
sireglerinde yapilan ilk okuma yazma faaliyetlerinde de 6gretmenler tiim okuma yazma etkinliklerini imkanlar
dahilinde uygulamaya calismiglardir. O halde bu durumun 6grenciye verilen uzaktan c¢evrimici egitimle iliskili
oldugu soylenebilir. Cinkl her ne kadar imkanlar dahilinde tiim etkinlikler uygulanmaya calisilsa da ilk okuma
yazma slregleri hem 6gretmen hem de 6grenci igin ¢ok 6zel (Bastug ve Demirtas Senel, 2019) ve zorlu bir
sirectir. Bu ylizden yukarida da belirtildigi gibi ilk okuma yazma sireglerinin basariya ulasmasinda 6grenci-
O0gretmen etkilesimi ve 6grenme ortamlarinin titizlikle hazirlanmasi olduk¢a 6nemlidir. Fakat konuyla ilgili
yapilan arastirmalarin bulgulari incelendiginde, uzaktan egitim-6gretim siireglerinde 6zellikle; yeterli iletisim ve
etkilesimin saglanamadigl, istenen olgltlerde 6grenme ortamlarinin hazirlanamadigi, 6grenciye yeterince dénit
ve destegin saglanamadigl, ilgi ve dikkatin yeterince toplanamadigi, derslere ¢esitli nedenlerden dolayi diizenli
katilimin saglanamadigi, 6grenme-6gretme siireglerinin kisith uygulamalarla (yontem, teknik ve uygulama

zenginliklerinin saglanamadigi) yapilabildigi gibi durumlar 6n plana ¢ikmaktadir.

Ornegin, Alper (2020) tarafindan yapilan ¢alismada, 6gretmenlerin cogunlugu uzaktan egitim siireglerinde yiiz
ylze egitim gibi iletisim kuramadigini, 6grenciden yeterli donit alamadigini, 6grenme ortamlarini istedigi gibi
hazirlayamadigini ve ekran karsisinda dikkatlerin yeterince toplanamadigini ifade etmislerdir. Bu dogrultuda,

Ozdogan ve Berkant'in (2020) yaptiklari bir ¢alismada uzaktan egitim siirecine iliskin cesitli paydaslarin
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(idareciler, 6gretmenler, 6grenciler, veliler...) goriislerine gore belirtilen dezavantajlar; motivasyon kaybi, yeterli
olgme ve degerlendirmenin olmamasi, derse erisim kaynagi yetersizligi, iletisim ve etkilesim yetersizligi, teknik
problemler, sosyallesme yetersizligi ve uzaktan egitim siirecine hazirliksiz olma durumlaridir. Gir Erdogan ve
Ayanoglu (2021) tarafindan yapilan arastirmada ise 6gretmenler; uzaktan egitime uygun etkinlikler hakkinda
yeterince bilgi ve deneyim sahibi olmamalarini ve uzaktan egitimde 6grenciler ile etkilegimlerinin sinirli olmasini
karsilastiklari temel giigliikler olarak belirtmislerdir. Ote yandan Arslan ve dig. (2021) tarafindan veli gériislerine
dayanarak yapilan ¢alismada ise velilerin, uzaktan egitimde kullanilan uygulamalari yeterince kullanamadiklari,
internet ve teknolojik aletlere yonelik eksiklerinin oldugu, sik sik derslere baglanamadiklari ve ders
materyallerine erisemedikleri, 6grencilerin sorumluluk bilinglerinde azalma oldugu, teknoloji ve sosyal medya
bagimliliklarinin arttigi gibi bulgulara ulagmislardir. Kaysi'nin (2020) yaptigl arastirmada da uzaktan egitim
sirecinde Ogrencilerin sik sik baglanti sorunlari yasadiklari, derslere katilim ve derslerde etkilesimin distk
oldugu belirtilmistir. Bu baglamda Uzaktan egitimle ilgili yapilan diger bazi ¢alismalarin bulgular (Kavuk ve
Demirtas,2021; Konca ve Cakir, 2021; Yilmaz, 2021) basta baglanti sorunlari olmak Gzere iletisim yetersizligi,
ogrencilerde sorumluluk bilincinde azalma, dikkatin yeterince toplanamamasi, disiplin sorunlari, 6gretimsel
faaliyetlerin yeterince gerceklesememesi seklinde siralanabilir. Bu durumlar; uzaktan 6gretim sireglerinde
yeterli etkilesimin saglanamamasi, istenen olgitlerde 6grenme ortamlarinin hazirlanamamasi, yeterince donit
ve destegin saglanamamasi, ilgi ve dikkatin yeterince toplanamamasi, devamin dizenli bir sekilde
saglanamamasi, 6grenme-6gretme sireglerinin kisith uygulamalarla yiritilmesi gibi nedenlerden dolayi ilk
okuma yazma 6gretiminde istenen diizeyde basariya ulagilamamasinin baslica nedenleri olarak gosterilebilir.
Nitekim uzaktan egitimle yurutilen ilk okuma yazma 6gretimine yonelik bazi ¢calismalarda bu gorisi destekler

niteliktedir.

Ornegin, Erbas (2021), uzaktan ilk okuma yazma &gretim siireglerine ydnelik yaptigi calismada, dgretmenlerin
basta Ogrenci ile yeterli etkilesim imkdni bulamamalarindan dolayr ses temelli cimle yonteminin
basamaklarinda ¢ok zorlandiklarini belirtiken; Girbiiz ve Yilmaz (2021), ilkokul birinci sinif 6gretmenlerinin
onemli bir cogunlugunun, uzaktan egitim siireci boyunca erisim sorunlari yasandigini, 6gretmen-aile isbirliginde
sorunlar yasandigini ve ilk okuma yazma 6gretimi icin yeterli 6grenme ortamlarinin olusturulamamasindan
dolay1 6grencilerin ¢evrimici derslerden yeterince yararlanamadiklarini distindiiklerini belirtmislerdir. Yilmaz’in
(2021) arastirmasinda ise sinif 6gretmenleri ilk okuma yazma 6gretiminde; 68rencilerin sosyal deneyim eksikligi,
devamsizliklarinin artmasi, etkilesimsizlik, diizen ve disiplin problemleri, velilerin de derslere katilimi ile hem
o0grenci hem 6gretmen (izerinde baski olusturulmasi, dikkat cekme ve dikkati canh tutma, siire kisitlamalari ve
okuma kayitlarini ezbere yapma gibi sorunlar yasadiklarini belirtmistir. Ayrica diger bazi arastirmalarin (Ugur
Goécmez ve Unal, 2021; Yiimaz, Yilmaz ve Savas, 2021; Yilmaz, 2021) sonuglarina gére de internete erisim
sorunu, yeterli doniit ve dizeltme verememe, benzer seslerin karistiriimasi, hece olusturamama, dikte
sorunlari, slire sorunu, imla ve yazimla ilgili eksikliklere yeterince miidahale edememe, 6grencilerin anlama
durumlarini tam olarak kontrol edememe, yeterince dikkat cekememe ve motive edememe, sosyoekonomik

yetersizlikler, okul kultirt ve ders disiplininin olusamamasi, derse hi¢ katilmama/katilamama ya da diizensiz
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katilma, velilerin bilingli/bilingsiz gereginden fazla dahil olmasi... gibi pek ¢ok sebeplerden dolayi uzaktan egitim

sirecinin ozellikle ilk okuma yazma 6gretiminde 6nemli sorunlar yasanmasina neden oldugu anlasiimaktadir.

Uzaktan egitimle ¢evrimigi yapilan ilk okuma yazma 6gretimine etki eden en 6nemli faktorlerden birisi de veli
katkisidir. Uzmanlara gore ilk okuma yazma siireglerinde ebeveynleri tarafindan ilgilenilen, destek goren ve
eksiklikleri bilingli bir sekilde giderilmeye galisilan gocuklar siiregte daha basarili olmaktadirlar. Fakat bu destek
yeterli donanima sahip olmayan kisiler tarafindan yapildigi zaman ise olumsuz etkileri daha fazla olmaktadir.
Ornegin, ses temelli ilk okuma yazma 6gretimi siirecinde ses ve harf ayrimini tam yapamayan velilerin sesi
¢ikarmak yerine harfin adini 6gretmeleri okumaya gegis sireglerinde (6zellikle sesten heceye gegis asamasinda)
onemli sorunlara sebep olabilmektedir (Akyol, 2013; Bastug ve Demirtas Senel, 2019). Bu durum, salgin
doneminde zorunlu olarak uzaktan egitimle yapilan ilk okuma yazma 6gretiminde ¢ok daha 6nemli bir hale
gelmis durumdadir. Clnk{ uzaktan gevrimici 6gretim slreglerinde, 6gretmen tarafindan saglanamayan ya da
saglanmasi miimkiin olmayan destegin veli tarafindan saglanmasi beklenmektadir. Ornegin 6grencinin derse
katilimi, bulundugu ortamin derse uygun hale getirilmesi (ses, 1sik, glriltl, oturma sekli vb. pek cok fiziksel
ortamlar), 6dev ve sorumluluklarin yerine getirilmesi, 6grenme eksikliklerinin desteklenmesi, gerektiginde
donit saglanmasi, cocugun motive edilmesi vb. pek ¢ok destegin veli tarafindan saglanmasi siirecin basarisi

acisindan oldukga 6nemlidir.

Yapilan arastirmalarda veliler; 6zellikle ilkokula uzaktan egitimle gegis slirecinde ¢ocuklarin kiiglik yasta olmalari
nedeniyle kendi 6grenme sorumluluklarini alamadiklarini, ¢ocuklarina bir nevi 6gretmenlik yapmak zorunda
kaldiklarini, ancak ¢ogu zaman ne yapacaklarini tam olarak bilemediklerini veya kendilerini yetersiz hissettikleri
icin destege ihtiya¢ duyduklarini ifade etmislerdir (Konca ve Cakir, 2021). Bu baglamda Bayat (2014), velilerin
ses temelli cimle yontemiyle yapilan okuma yazma 6gretimine yonelik yetersizliklerinden veya ilgisizliklerinden
dolayi yeterli veli desteginin saglanamadigi sonucuna ulasirken; benzer sekilde Ekici Calin’da (2019) velilerin, ses
temelli cimle yontemini yeterince bilemediklerinden dolayi yanlis 6grenmelere sebep olduklari sonucuna
ulasiimistir. Can ve Koéroglu (2020) ise pek c¢ok velinin ev disinda bir iste ¢alisma zorunlulugundan; boyle bir
zorunlulugu olmayan velilerinde salgin slrecinde ev ici is ylkiiniin artmasindan dolayl ¢ocuklarina yeterli
O0gretim destegini veremedigini savunmuslardir. Sonug olarak bu vb. calismalarin bulgulari da géz 6nilinde
bulunduruldugunda, ozellikle de uzaktan cevrimici egitimle yapilan ilk okuma yazma 6gretiminde oldukca

onemli bir etkiye sahip oldugu distinilen veli katkisinin da yeterli diizeyde saglanamadigi sdylenebilir.

Nitekim, bu g¢alismanin bulgularinda da salgin kosullarinda (¢ogunlukla uzaktan gevrimigi) ilk okuma ve yazma
O0grenimi goren 6grencilerin bliylik bir ¢cogunlugunun 6nemli diizeyde okuma hata ve sorunlarinin oldugu,
bazilarinin ise hi¢ okuma 6grenmedikleri gorilmustir. Bu durum, ilk okuma yazma sireglerinde 6gretimin yiz
ylize Ogrenme ortamlarinda yapilmasinin, 6grencilerle yiz yiize ilgilenilmesinin ve egitimin (veya egitim

desteginin) isi bilen kisiler tarafindan verilmesinin ne kadar 6nemli oldugunu bir kez daha ortaya koymaktadir.
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Arastirmanin katilimcilarinin salgin kosullarinda 6grenim gérme durumlari incelendiginde, yerlesim birimine
gore yiz ylize 6grenim gorme siireglerinde farhliklar bulundugu gorilmistir. Bu ylizden elde edilen bulgular il-
ilce ve belde-kdy baglaminda da ayri ayri degerlendirilmistir. Bu dogrultuda birinci sinifin ilk doneminde il ve ilge
merkezinden arastirmaya katilan ve salgin kosullarinda 33 giin yari zamanli yiiz yiize (yaklasik 83 saat), 57 giin
uzaktan cevrimici dersler seklinde ilk okuma yazma 6grenimi géren birinci sinif 6grencilerinin (toplam 67
ogrenci) bulgulari incelendiginde, bu 6grencilerin okuma dizeyi agisindan yaklasik %13’tniin (9 6grenci) serbest
okuma diizeyinde, %5’inin (3 6grenci) 6gretim diizeyinde ve %82’sinin de (55 6grenci) endise diizeyinde oldugu
goriliirken; il ve ilce merkezlerine gore yiiz yuze (33 gln yliz ylize tam zamanli, yani 165 saat) daha fazla ilk
okuma yazma Ogrenimi gérme sansi olan kdy ve belde okullarindan katilimcilarin (toplam 37 6grenci) ayni
metni okumaya yoénelik hatalari incelendiginde ise bu 6grencilerin de %8’inin (3 6grenci) serbest okuma
dizeyinde, %14’Unun (5 68renci) 6gretim dizeyinde ve %78’inin de (29 6grenci) endise dizeyinde oldugu
gorulmustir. Bu durum, 33 gln yari zamanh (83 saat)yliz ylize, 57 glin uzaktan g¢evrimigi dersler seklinde ilk
okuma yazma 6grenimi goren 6grenciler ile 33 glin tam zamanli (165 saat) ylz ylze, 57 glin uzaktan g¢evrimigi
dersler seklinde ilk okuma yazma 6grenimi géren 6grenciler arasinda pek bir farkin olmadigini géstermektedir.

Diger okuma sorunlari incelendiginde de durumun benzer sekilde oldugu goérilmustir.

Yani, pandemi déneminde belde ve koylerde yiiz yiize daha fazla ilk okuma yazma 6grenimi gérme sansi olan
ogrencilerle, il ve ilge merkezlerinde yiz yiize daha az ilk okuma yazma 6grenimi gérme sansi olan 6grencilerin
okuma dizeyleri birbirine oldukga yakindir. Oysa, yiiz ylize daha fazla 6grenim gérme sansi olan 6grencilerin
okuma duizeylerinin daha iyi olmasi beklenmekteydi. Ancak belde ve kdylerde okuyan ¢ocuklarin ebeveynlerinin
veya diger yetiskinlerinin 6grenim durumlari, bu yetiskinlerin genellikle tarim ve hayvancilikla ugrasmalarindan
dolayi ¢ogu zaman ¢ocuklarla ilgilenememesi (blylk gocuklarin ise kendi derslerinden dolayi ilgilenememesi
vb.), il ve ilge merkezlerine gore erisim sorunlarinin daha fazla yasanmasi (bilindigi gibi tlkemizde kirsalda
elektrik ve internet erisim sorunlari daha fazla yasanmaktadir) vb. faktérlerden dolayr daha dezavantajh
olduklari duslinilmektedir. Bu yiizden, belde ve kdy okullarindaki ¢ocuklarin daha fazla yiiz ylize 6grenim
gormelerinin onlarin okuma dizeylerini artirmadigi; fakat uzaktan egitim slreglerinde olusan dezavantajlarinin
kapatilmasina 6nemli derecede katki sagladigl soylenebilir. Hatta bu dezavantajlara ragmen il ve ilge
merkezlerinde okuyan o6grencilere goére vyizdelik oran acisindan daha az endise dizeyinde 06grenci

bulunmaktadir.

Ozellikle belde de 6grenim géren cocuklarin (“BE” kodlu) okuma diizeyleri incelendiginde, digerlerine oranla
daha iyi bir durumda olduklari gorilmdistir. Yani, bu ¢ocuklarin ailelerinin 6grenim durumlarinin, gocuklarin
ogrenimleriyle ilgilenebilme durumlarinin, uzaktan egitime erisim durumlarinin vb. il ve ilge merkezine oranla
daha dusik olmasina ragmen okuma durumlari daha iyidir. Bu durum, ilk okuma yazma 6gretiminin 6gretmen
tarafindan ylz yize verilmesinin ve c¢ocuklarla yakindan ilgilenilmesinin ne kadar 6énemli oldugunun bir

gostergesi olarak yorumlanabilir.
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Sonug olarak, uzaktan egitimle ilk okuma yazma 6grenimi goren 6grencilerin dnemli bir bolimi yilsonunda hala
kelime tanima dizeyine erisememis veya hi¢c okuyamamaktadirlar. Oysa normal ylz ylze egitim-6gretim
sireglerinde birinci sinif 6grencilerinin yilsonuna kadar seviyelerine uygun bir metni, dakikada 30 ile 60 kelime
arasi serbest okuma dlizeyinde veya 6gretim diizeyinde sesli olarak okumalari beklenmektedir. Ancak bu
¢alismanin verilerine gore ilk okuma ve yazma 6gretiminin ¢ogunlukla uzaktan g¢evrimigi olarak yapilmasi
nedeniyle 6grencilerin (arastirmaya katilanlarin) yaklasik %80’i yilsonuna kadar yeterli diizeyde okumaya
gecememistir. Bu sonug ilk okuma yazma 6gretiminin, isin uzmanlari tarafindan yiiz ylize 6grenme ortamlarinda

yapilmasinin ve 6grencilerle bire bir ilgilenilmesinin ne kadar 6nemli oldugunu bir kez daha ortaya koymaktadir.

ONERILER

Bu sonuglar dogrultusunda,

e ilk okuma yazma ¢agindaki ¢ocuklar genellikle kendi 8grenme sorumluluklarini alabilecek seviyeye
erisemedikleri gz 6nlinde bulunduruldugunda, uzaktan egitim sireglerinde velilerin, ¢ocuklarinin
o6grenme gorev ve sorumluluklarini yerine getirmeleri icin yakindan ilgilenmeleri olduk¢a 6nem arz
etmektedir. Yani veliler, uzaktan egitim siireclerinde cocuklarin derse katilim, dinleme, etkinlik ve
uygulamalara katiim, ders 6dev ve sorumluluklarini zamaninda yerine getirme vb. faaliyetleri

gerceklestirmelerini saglamalidirlar.

Ebeveyn veya evdeki yetiskinlerin Ozellikle uzaktan egitim sireclerinde cocuklarin 6grenmelerini
kontrol ederek 6grenme destegi vermesi; bu siirecte gerekli tekrar ve alistirmalari yaptirmasi, varsa
cocugun Ogrenme eksiklerini gidermek icin uygun materyal ve yontemlerle Ogretim sireclerini
desteklemesi de gerekebilir. Bu ylzden ebeveyn veya ilgili yetiskinin, cocugun 6grenmesine katkida
bulunmak igin ilk okuma yazma 6gretim programlarina katilmasi veya konuyu bilen birinden destek

almasi onerilir.

Uzaktan egitimin zorunlu oldugu kosullar géz 6ninde bulundurularak, mevcut ilk okuma yazma
yontemi konusunda velilerin bilinglendirilmesi ve g¢ocuklarina nasil yardimci olabileceklerinin
ogretilmesi, bu galismanin sonuglarinda da gorildigi gibi olduk¢a dnemlidir. Bu ylzden velilerin ilk
okuma yazma sireglerine yonelik bilinclendirilmeleri énerilir. Ote yandan velilerin bilinglendirilmesi
konusu sadece uzaktan egitim sirecleri icin gecerli degildir. Yukarida da belirtildigi gibi veliler ilk
okuma yazma konusunda 0Ogretmenlerin en bilylk yardimcilaridir ve her zaman c¢ocuklarinin
basarilarinda énemli bir role sahiptirler. Bu ylizden ¢ocugu ilkokula baslayacak velilere kurslar acilarak
basarili olanlara sertifika verilebilir. Hatta velilerin tesvik edilmesi icin ¢ocuklarina bilingli bir sekilde

destek olanlarin (6grencilerin durumlari da g6z 6niinde bulundurularak) édullendirilmeleri onerilir.

Bu calisma, salgin siirecindeki 2020-2021 egitim-6gretim yili sonunda yapilmistir. Bu siirecte ilk okuma
yazma 6grenimi goren gocuklarin ilerleyen sireglerdeki durumlarini inceleyen galismalarin da yapilmasi

onerilir.

1558



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 7, Issue: 18 2022

Etik Metni

“Bu ¢alisma, arastirma ve yayin prensipleri ile etik dlgitler gozetilerek hazirlanmistir. Nevsehir Haci Bektas Veli
Universitesi Bilimsel Aragtirmalar ve Yayin Etigi Kurulu’nun 21.04. 2021 tarih 2021.06.178 karar sayili Etik Kurul
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