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ABSTRACT

This research aims to evaluate the music-related reading and music listening habits of the
students studying in the Faculty of Education, Fine Arts Education, Music Education Department
in terms of class and gender variables. The descriptive survey model was used in the study, and
its sample group consisted of 70 volunteer students studying at Sanhlurfa Harran University,
Faculty of Education, Department of Fine Arts Education, Department of Music Education in the
2021-2022 academic year. Questionnaire form was used as data collection tool. SPSS program
was used to analyze the data, frequencies and percentages were calculated, and the data
obtained were presented in tables. Along with the frequency and percentage calculations of the
data obtained from the five-point Likert-type questions, their arithmetic means were calculated
and tabulated. The results show that female students' out-of-field reading habits are higher than
male students, and male students' field-related reading habits are higher than female students.
Students mostly prefer “music textbooks” as a type of book. The weekly field-related reading
time of the students does not differ in terms of gender, and it is limited to an average of 2 hours.
The study shows that the students mostly get the books related to their field from the internet or
by purchasing them, and it does not differ according to gender. In addition, students' reading
habits are negatively affected due to the intensity of their course schedule, economic factors, and
lack of motivation. The results show that the music listening habits of the students are generally
high, and do not differ according to the gender variable. The students prefer Turkish Folk Music,
pop music, and Turkish Classical Music genres. The female students mostly prefer pop music, and
the male students prefer Turkish Folk Music.
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INTRODUCTION

Ozkan (2006) marks that the phenomenon of culture is an important element of society. The individuals learn,
develop and shape their traditions, customs and ways of living in their social life since their birth through
culture in the society. For this reason, culture is not an innate feature, but a feature that is acquired later and
developed by learning (p. 30). Ginay (2011) defines culture as a complex whole that includes knowledge, moral
values, traditions and customs, art, many talents and habits acquired by human beings who constitute the

society.

Music is one of the important elements composing the culture. Music today is an important element that every
segment of society benefits and needs in daily life in the developing and changing conditions of time (Ciftgi,
2010, p. 150). According to Ugan (2018), human beings need music at every stage of their life. For this reason,
the importance and place of the art of music is quite large in human life. The value of music stems from the
functions of art that are needed in individual and social life (p.14). The functions of the art of music, which is an

important dimension of art, can be evaluated individually, socially, culturally, educationally and economically.

Tirkmen (2017) states that educators emphasize that the art of music is important both psychologically and
socially. In general, educators argue that music adds value to human life, improves aesthetic aspects of
humans, contributes to a better and more beautiful life by transforming people’s way of thinking into a more

positive one, and makes individuals' lives more valuable (p. 3).

Ciftci's (2010) mentions that music is one of the important elements that affect the cultural life and social life of
societies with different genres, as well as the education process (p.149). It should not be forgotten that the art
of music, which has an important place in the education process, is an important element that shapes the
musical lives of individuals when its educational function is evaluated. Individuals can acquire desired musical
behaviors with the musical education they have received, while at the same time making their musical lives

more efficient and effective.

Ugan (2018) defines music education as the process of acquiring musical behavior in the life of individuals since
birth, which is open to development over time. He adds that the individuals reach their goals as a result of the
plans prepared based on their social and musical life, and that the communication of individuals with their
environment, especially the musical environment is expected to be healthier, more efficient, effective and

beneficial through music education (p. 11).

Ugan (1994) evaluated music under three sub-headings as general music education, private music education
and vocational music education. General music education is important that it is given to individuals at all levels
and stages without any discrimination in terms of school, department and program, it creates a basic music
culture in students, it is an important building block that forms the basis of other music education types, and it

leads individuals on the way to vocational music education. Private music education is the music education that
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individuals who are amateurishly interested in music receive in line with their wishes. Vocational music
education, on the other hand, is the type of education received by individuals who want to choose any branch

of the art of music as a profession.

The most important feature of vocational music education is that it is aimed at people who want to choose
music as a profession. For this purpose, people who prefer vocational music education should have a certain
level of musical talent. According to Tarman (2006), one must have a certain level of talent and be successful in

the music talent exam held by institutions in order to start vocational music education.

Vocational music education is given in Conservatories, Music Education Departments of Fine Arts Education
Departments of Education Faculties, Fine Arts Faculties at undergraduate level, and in Fine Arts High Schools at
the secondary education level in Turkey. Teaching positive behaviors to students with general music education
is primarily the responsibility of music teachers. From this point of view, Music Education Departments of Fine

Arts Education Departments of Education Faculties that train music teachers holds an important place.

Students who graduate from these departments become music teachers and use their knowledge and
experience in their professional lives. In this process, music teachers, like other teachers, become role models
for their students with their behaviors, tastes and many habits. When evaluated from this aspect, it is
understood how important the aesthetic understanding, taste, behavior and habits of teachers are, along with

their professional knowledge and experience.

A teacher who has the habit of reading can positively affect their students in reading, and a teacher who is a
good music listener will help their students to develop a taste in music. Although the habit of reading is not
only necessary for the teaching profession, this habit has an extra important place in the teaching profession
rather than other occupational groups. In order to raise a generation that cultivates the habit of reading, it is
imperative that teachers or prospective teachers love reading and have a habit of reading (Susar Kirmizi, 2012).
According to Yilmaz (2008), reading is an indispensable tool that keeps individuals up-to-date, and an action

that forms the basis of learning and has many personal and social benefits for individuals.

Reading is considered as a result of the advancement of people in developed societies, their advancement in
their own fields, and the knowledge and experience they have gained through their advanced reading ability
nowadays (Ungiiren & Dogan, 2010). Transforming the reading behavior, which forms the basis of the progress
of the individual, into a habit and making this habit settled is the product of a process. According to Susar
Kirmizi (2012), the development of attitudes towards reading takes a long time. Parents and teachers, who
have cultivated the habit of reading, should make sure their children observe these positive attitudes and be a
model for students about these habits, so they will help children develop positive attitudes towards the habit

of reading.
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Dékmen (1994) says that “there are some criteria used to define reading habits. These criteria are: 1- What
kind of publications the reader reads, 2- Which type of book, how often and at what rate the reader reads, 3-
How many pages of books the reader reads at one time without interruption, 4- What kind of books the reader
enjoys reading at what time of the year, week or day, 5 - How the reader obtains the book they prefer to read.
The constant repetition of reading at regular intervals, being exploratory and critical are among the conditions

of a good reading habit.”

The behaviors, mentality and communication style of a teacher who reads books and has cultivated the habit of
reading are observed by students and taken as an exemplary behavior. A teacher who has a habit of reading
books guides students and introduces them to books, so students will first have the opportunity to discover the
beautiful and entertaining side of the books and will be able to turn reading into a habit. For this reason, it is an

expected behavior of a good teacher to instill a love of books first to themselves and then to their students.

According to Applegate and Applegate (2004), teachers are in an important position to reflect the significance
of reading to their students and to create environments that encourage reading. At the same time, teachers
who are interested and enthusiastic about reading set a more positive example for their students than teachers
who read very little. These teacher training institutions have an obligation to encourage their students to
develop the proper attitudes towards reading. According to Morrison, Jacobs and Swinyard (1998), teacher
candidates who lack enthusiasm for reading and who do not regularly engage in extensive reading may have

difficulty in modeling a passion for reading.

According to Mokhtari, Reichard and Gardner (2009), classroom teachers, teacher educators, and reading
researchers should monitor how students spend time during the day on activities such as recreational reading,
academic reading, television viewing, and internet use. Methods such as time diary questionnaire can be

implemented to identify these tendencies of students.

Education is of great importance in maintaining correct and important habits in a healthy way. The education
process can affect the expectations, perspectives and various preferences of individuals about life. Individuals
who receive music education are expected to train themselves in musical reading, writing, musical perception,
listening and musical evaluation in general. This situation is reflected in the field-related reading and listening
preferences and habits of those who receive music education, and enables them to evaluate and use music
correctly. From this point of view, it is important for future teachers, who have an important role in the

upbringing of individuals, to cultivate field-related reading and music listening habits.

The act of listening to music is generally performed every day by every individual in the society. The expression
area of music is wider for people who receive music education. As Ugan (2005) states: “Music education is
basically the process of gaining a musical behavior, changing a musical behavior or developing a musical
behavior” (p.14). In this direction, music education is expected to make many contributions to the individual as

musical behavior.
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Habit of listening to music and musical preference are forms of musical behavior that individuals acquire over
time. Ercan (2014) states that, at first glance, the phenomenon of musical preference seems to depend on what
kind of music people like or dislike. However, a closer look reveals that there are other factors affecting this
phenomenon besides these preferences (p.4). The musical environment in which people live is in constant
change with people. Individuals interact with various types of music in their environment in which they are
born and grow up (Oz, 2001, p.105). As a result of this interaction, individuals develop an aesthetic

understanding suitable for their own structure by recognizing many different music genres.

There are many diverse and different types of music that arise from the different needs of people such as
expression and communication, and each of them appeals to different emotions, and we come across new
genres over time. The choices we make among these music genres can be affected by our personality and the

social and cultural environment we live in.

Individuals are significantly affected by the environment, media and friends, as well as their education in the
process of creating a reading habit or musical taste. Education is one of the most important factors that will
ensure that these effects are positive. In this direction, it is important to know what level of music listening and
field-related reading habits future music teachers have, what their interests are, what technologies they use,
and to what extent they benefit from visual and printed materials in the education process. The information to
be obtained through this study will guide the efforts to make students good readers and listeners, and will also
contribute to the determination of the problems that students experience in field-related reading and listening
to music. In addition, it will contribute to the organization of in-class and extra-curricular educational studies
and activities that can be much more productive with the music genres that students like. In the light of this
information, the problem sentence of the research has been determined as “What are the reading and music

listening habits of the music teacher candidates?”.

Purpose of the Study

The aim of the research is to evaluate the reading and music listening habits of the students studying in the
Faculty of Education, Fine Arts Education Department of Music Education, in terms of class and gender

variables. For this purpose, answers to the following questions will be sought;

» What is the level of students' out-of-field reading habits? Is there a difference in the level of out-of-field
reading habits in terms of Class and Gender variables?

» What is the level of students' field-related reading habits? Is there a difference in the level of field-
related reading habits in terms of Class and Gender variables?

» What are the types of resources that students read in the field of music? Is there a difference in
resource types in terms of Gender variable?

» What type of books do students prefer in the field of music? Is there a difference in book type

preferences in terms of Gender variable?
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» How much time do students spend on reading on a weekly basis? Is there a difference in reading time in
terms of Gender variable?

» What are the ways in which students can obtain field-related books? Is there a difference in the ways of
obtaining books in terms of Gender variable?

» What are the reasons for students not to read or not being able to read the field-related resources? Is
there a difference in terms of Gender variable?

» What is the level of students' music listening habits? Is there a difference in music listening habits in
terms of Gender variable?

» How many hours a day do students listen to music? Is there a difference in the duration of listening to
music in terms of Gender variable?

» What types of music do students listen to? Is there a difference in the types of music they listen to in
terms of Gender variable?

» How do students access the music they listen to? Is there a difference in the ways of accessing music in
terms of Gender variable?

» What are the reasons for students not listening or not being able to listen to music? Is there a difference

in terms of Gender variable?

METHOD

Descriptive survey model, which is one of the quantitative research types, was used in the research. According
to Atalmis (2019), survey researches that we encounter in every field of daily life are used to measure the
characteristics of the researched group or to reveal the existing situation. Survey research is known as a non-
experimental research method based on questionnaires or interview protocols (p.97). First of all, a literature
review was made to justify the subject in the research, and then the sample group related to the subject was

determined by specifying the research questions.

Study Group

Convenience sampling method was preferred among the non-random sampling methods. According to Yildirim
(2019), the convenience sampling method is a method in which the researcher continues to select participants
until the target sample size is reached. It was aimed to reach 87 students studying in the 1st, 2nd, 3rd and 4th
grades of Sanhurfa Harran University Education Faculty Fine Arts Education Department Music Education
Department in the 2021-2022 academic year, and 70 volunteer students participated in the research. In the
study, all the rules specified to be followed within the scope of “Higher Education Institutions Scientific
Research and Publication Ethics Directive” were followed. None of the actions under the title of “Actions

Contrary to Scientific Research and Publication Ethics” were used.

Ethics committee permission information:
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Name of the committee that made the ethical evaluation: Harran University Social and Human Sciences Ethics

Committee

Date of ethics review decision: 18.03.2022

Number of meetings: 2022/39

The class and gender information of the students who were in the study group are presented in Table 1.

Table 1. Table of Data on the Study Group

Grade Male Female
f % f %
1st grade 6 9 7 10
2d grade 7 10 7 10
3rd grade 8 11 15 21
4th grade 5 7 15 21
Total 26 37 a4 63

Table 1 shows that 44 of the study group were female students and 26 of them were male students. 63% of the
study group consisted of female students, and 37% male students. Of the 13 students studying in the 1° grade,
9% was male and 10% was female. Of the 14 students studying in the 2" grade, 10% was male and 10% was
female. Of the 23 students studying in in the 3™ grade, 11% were male and 21% were female. Of the 20
students studying in the 4™ grade, 7% were male and 21% were female students. The total frequency numbers

showed that the number of female students was more than male students.

Data Collection Tools

Questionnaire form was one of the data collection methods used in the study. First of all, questionnaire items
were prepared regarding the purpose of the research in the process of creating the questionnaire. The
prepared items were sent to 3 field experts and 1 research methods expert, and necessary corrections were
made in line with the opinions of the experts. The prepared questionnaire was piloted to 4 students out of the
sample group, and the questionnaire was given its final form. The questionnaire form consists of 2 parts. The
1% part included questions about the demographic information of the students, and the 2™ part included 12
closed-ended questions. Five-point Likert type questions were 1st, 2nd, 5th, 8th, and 9th questions that the
answers were “never”, “almost never”, “sometimes”, “l read”, “l read a lot” or “never”, “1 hour”, “2 hours”, “3

hours”, “more than 3 hours”, and multiple choice questions were 3rd, 4th, 6th, 7th, 10th, 11th and 12

questions.

Analysis of the Data

First of all, each answer sheet was numbered and the data obtained was processed in this direction. SPSS

program was used to analyze the collected data. Numerical values as 1, 2, 3, 4, 5 were assigned to the options
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from negative to positive for the five-point Likert-type questions that were 1st, 2nd, 5th, 8th and 9™ questions
in the questionnaire. The data obtained were calculated as frequencies and percentages, and presented in
tables. Along with the frequency and percentage calculations of the data obtained from the five-point Likert-

type questions, the arithmetic mean calculations were made and tabulated.
FINDINGS

This section includes the data obtained from the answers given by the students to the questions, presented in
tables after calculating the frequencies, percentages and arithmetic means, and the findings related to the
survey question of the research.

Findings on the First Question

The first question of the research is “What is the level of students’ out-of-field reading habits?”. This section

contains the findings regarding the responses. The findings are presented in Table 2.

Table 2. Data Table Showing the Level of Students’ Out-of-Field Reading Habits

Almost
Never Never Sometimes I read I read a lot
(1) (2) (3) (4) (5)
Grade Gender N f % f % f % f % f % Avg.
1st Male 6 - 2 2,9 3 4,3 1 1,4 - - 2,8
grade Female 7 - - - 4 5,7 2 2,9 1 1,4 3,6
Total 13 - - 2 2,9 7 10 3 4,3 1 1,4 3,2
2nd Male 7 - - - 4 5,7 2 2,9 1 1,4 3,5
grade Female 1 1,4 - - 2 2,9 3 4,3 1 1,4 3,4
Total 1 1,4 - - 6 8,5 5 71 2 2,8 3,5
3rd Male 8 1 1,4 2 2,9 4 5,7 1 1,4 - - 2,6
grade Female 15 1 1,4 - - 3 4,3 9 12,9 2 2,9 3,7
Total 2 28 2 29 7 10 10 143 2 2,9 3,3
gth Male 5 - - 1 1,4 1 1,4 2 2,9 1 1,4 3,6
grade Female 15 2 2,9 - - 2 2,9 9 12,9 2 2,9 3,6
Total 2 29 1 14 3 43 11 158 3 43 3,6
Male Total 26 1 1,4 5 71 12 17 6 8,5 2 2,9 3,1
Female Total 44 4 5,7 - - 11 158 23 33 6 8,5 3,6
Total 70 5 7 5 7 23 33 29 42 8 11 3,4

Table 2 shows that the average out-of-field reading habit score of 7 female students out of 13 students
studying in the 1st grade, is 3.6, and the average of 6 male students is 2.8. These values reveal that the out-of-
field reading rate of female students in the first grade is higher than that of male students. The average out-of-
field reading habit score of 7 male students out of 14 students studying in the 2nd grade is 3.5, while the
average of 7 female students is 3.4. These values reveal that the out-of-field reading rate of male students in
the second grade is higher than that of female students. The average out-of-field reading habit score of the 15

female students out of 23 students studying in the 3rd grade, is 3.7, and the average of 8 male students is 2.6.
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These values reveal that the rate of out-of-field reading habits of female students studying in the 3rd grade is
higher than that of male students. The average out-of-field reading habit score of 15 female students and 5
male students out of 20 students studying in the 4th grade is 3.6, these values reveal that the out-of-field
reading habits of male and female students in the 4th grade are at an equal level. When all of the average out-
of-field reading habit scores are evaluated at the grade level, it is seen that the 4th grade with a rate of 3.6 and
the 2nd grade with a rate of 3.5 have higher reading rates than the other grades. Considering the gender
variable, the average out-of-field reading score of all female students is 3.6, and that of all male students is 3.1.

The average out-of-field reading score of all students in all grades is 3.4.

Findings on the Second Question

The second question of the research is “What is the level of students' field-related reading habits?”. This

section contains the findings regarding the responses. The findings are presented in Table 3.

Table 3. Data Table Showing the Level of Students’ Field-Related Reading Habits

Never Almost Never Sometimes I read I read a lot
(1) (2) (3) (4) (5)

Grade Gender N f % f % f % f % f % Avg.
1st Male 6 - - - 3 4,3 3 4,3 - 3,5
grade Female 7 1 1,4 - - 2 2,8 3 43 1 1,4 3,4
Total 1 1,4 - - 5 7 6 8,4 1 1,4 3,2

2nd Male 7 - - - - 1 1,4 5 7,1 1 1,4 4
grade Female 7 - - 2 2,8 1 1,4 3 4,3 1 1,4 3,4
Total - - 2 2,8 2 2,8 8 113 2 2,8 3,7
3rd Male 8 1 1,4 4 5,7 3 4,3 - - 3,2
grade Female 15 1 1,4 1 1,4 9 129 3 43 1 1,4 3,1
Total 1 1,4 2 2,8 13 18,6 6 8,4 1 1,4 3,1
4th Male 5 1 1,4 2 2,8 1 1,4 1 1,4 - - 2,4
grade Female 15 3 4,3 2 2,8 5 7,1 5 7,1 - - 2,8
Total 4 5,7 4 5,6 6 8,6 6 8,5 - - 2,7
Male Total 1 1,4 3 4,3 9 12,9 12 17,1 1 1,4 3,3
Female Total 5 71 5 71 17 24,3 14 20 3 4,3 3,1
Total 6 9 8 11 26 37 26 37 4 6 3,2

Table 3 shows that the average field-related reading habit score of 6 male students out of 13 students studying
in the 1% grade, is 3.5, and the average of 7 female students is 3.4. The field-related reading rate of male
students in the 1% grade is higher than that of female students. The average field-related reading habit score of
7 male students out of 14 students studying in the 2" grade is 4, and the average of 7 female students is 3.4.
The field-related reading rate of male students in the 2" grade is higher than that of female students. The
average field-related reading habit score of 8 male students out of 23 students studying in the 3™ grade is 3.2,
and the average of 15 female students is 3.1. The field-related reading rate of male students studying in the 3™
grade is higher than that of female students. The average field-related reading habit score of 15 female
students out of 20 students studying in the 4t grade is 2.8, and the average of 5 male students is 2.4. The field-

related reading rate of female students in the 4" grade is higher than that of male students. Considering the
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gender variable, the average field-related reading score of all male students is 3.3, and that of all female
students is 3.1. When all of the average field-related reading habit scores are evaluated at the grade level, it is
understood that the 3rd grade students with a rate of 3.7 have a higher rate than other students. The average

field-related reading score of all students in all grades is 3.2.

Findings on the Third Question

The third question of the research is “What are the types of resources that students prefer to read in the field

of music?”. This section contains the findings regarding the responses. The findings are presented in Table 4.

Table 4. Data Table of Students' Preferred Reading Resources in the Field of Music

Other
(Internet
Music book Textbook Journal Newspaper Article Thesis Content)
Gender f % f % f % f % f % f % f %
Male 12 34 12 30 2 29 - - 5 21 5 71 9 82
Female 23 66 28 70 5 71 2 100 19 79 2 29 2 18
Total 35 100 40 100 7 100 2 100 24 100 7 100 11 100

Table 4 shows that “textbook” is the most preferred resource type by the students in the music field with the
total value of f = 40, and they also prefer to read “music book” with the total value of f = 35, “article” with the
total value of f = 24, “internet content” with the total value of f = 11, “thesis” with the total value of f=7 value,
“journal” with the total value of f=7, and “newspaper” with the total value of f=2, respectively. Considering the

gender variable, both male and female students mostly prefer “textbooks” and “music books”.

Findings on the Fourth Question

The fourth question of the research is “What type of books do students prefer related to the field of music?”.

This section contains the findings regarding the responses. The findings are presented in Table 5.

Table 5. Data Table on What Type of Books the Students Read Related to the Field of Music

Music Music Music Music Music Music
Textbook History Education Technology Music Research Culture News
Gender f % f % f % f % f % f % f %
Male 13 36 4 22 12 44 8 62 4 44 11 46 4 20
Female 23 64 14 78 15 56 5 38 5 56 13 54 16 80
Total 36 100 18 100 27 100 13 100 9 100 24 100 20 100

Table 5 shows that students mostly prefer “music textbooks” with the total value of f = 36, followed by “music
education” with the total value of f = 27, “music culture” with the total value of f = 24, and “music news” with
the total value of f = 20, “music history” with the total value of f = 18, “music technologies” with the total value
of f =13, and “music research” with the total value of f = 9, respectively. Considering the gender variable, both

male and female students prefer “music textbooks” with a high rate.
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Findings on the Fifth Question

The fifth question of the research is “How much time do students spend on reading on a weekly basis?”. This

section contains the findings regarding the responses. The findings are presented in Table 6.

Table 6. Data Table Regarding the Time Spent By the Students Reading Related to the Field of Music Per Week

More Than
Never 1 Hour 2 Hours 3 Hours 3 Hours
(1) (2) (3) (4) (5)

Grade Gender N f % f % f % f % f % Ort.
1% grade Male 6 - - 3 4,3 2 2,9 1 1,4 - - 2,6
Female 7 - - 1 1,4 4 5,7 1 1,4 1 1,4 3,3

Total - - 4 5,7 6 8,6 2 2,8 1 1,4 3
24 grade Male 7 - - 3 4,3 1 1,4 1 1,4 2 2,9 3,3
Female 7 1 14 4 5,7 1 1,4 - - 1 1,4 2,4
Total 1 14 7 10 2 2,8 1 1,4 3 4,3 2,9
3 grade Male 8 - - 6 8,6 1 1,4 1 1,4 - - 2,4
Female 15 1 14 8 11,4 2 2,9 4 5,7 - - 2,6
Total 1 14 14 20 3 4,3 5 7,1 - - 2,5

4% grade Male 5 1 14 3 4,3 1 1,4 - - - - 2
Female 15 3 43 8 11,4 3 4,3 1 1,4 - - 2,1
Total 4 6 11 15,7 4 5,7 1 1,4 - - 2,1
Male Total 1 14 15 21,4 5 7,1 3 4,3 2 2,9 2,6
Female Total 5 71 21 30 10 14,3 6 8,6 2 2,6 2,5
Total 6 9 36 51 15 21 9 13 4 6 2,6

Table 6 shows that the average time spent on field-related reading per week of 7 female students out of 13
students studying in the 1st grade is 3.3 hours, and the average of 6 male students is 2.6 hours. The weekly
time spent by female students in the first grade on field-related reading is higher than that by male students.
The average time spent on field-related reading per week of 7 male students out of 14 students studying in the
2nd grade is 3.3 hours, while the average of 7 female students is 2.4 hours. The weekly spent time by male
students in the second grade on field-related reading is higher than that by female students. The average time
spent on field-related reading per week of 8 male students out of 23 students studying in the 3rd grade is 2.4
hours, and the average of 15 female students is 2.6 hours. The weekly spent time by female students in the
third grade on field-related reading is higher than that by male students. The average time spent on field-
related reading per week of 15 female students out of 20 students studying in the 4th grade is 2.1 hours, and
the average of 5 male students is 2 hours. The weekly spent time by female students in the fourth grade on
field-related reading is higher than that by male students. Considering the gender variable, the average time
spent by male students on field-related reading is 2.6 hours, and that by female students is 2.5 hours. When all
of the average times spent on field-related reading are evaluated at the grade level, it is seen that the 1st
graders with an average of 3 hours and the 2nd graders with an average of 2.9 hours spend more time than
others on field-related reading weekly. The average time spent by all students on field-related reading is 2.6

hours per week.
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Findings on the Sixth Question

The sixth question of the research is “What are the ways in which students can obtain field-related books?”.

This section contains the findings regarding the responses. The findings are presented in Table 7.

Table 7. Data Table on How Students Obtain Resources Related to the Field of Music

. . Music Borrowing from B
Libraries The Internet Education Friemg:ls PurchZ\sing Other
Gender f % f % f % f % f % f %
Male 2 50 24 41 - - 6 46 12 40 - -
Female 2 50 34 59 - - 7 54 18 60 - -
Total 3 100 58 100 - - 13 100 30 100 - -

Table 7 shows that the students obtain music-related resources mostly from the internet with the total value of
f=58, or “by purchasing” with the total value of f=30, “borrowing from friends” with the total value of f=13, or
from “libraries” with the total value of f=4, respectively. Considering the gender variable, there is no difference
in the methods of obtaining resources related to the field of music between female and male students, and
both mostly prefer “internet”.

Findings on the Seventh Question
The seventh question of the research is “What are the reasons for students not to read the field-related

resources?”. This section contains the findings regarding the responses. The findings are presented in Table 8.

Table 8. Data Table on the Factors That Cause Students Not to Read the Resources Related to The Field of

Music
. . Course . A Other
Economic Reasons Cultural (Habits) schedule Social Activities (Motivation)
Gender f % f % f % f % f %
Male 4 27 2 67 9 35 1 50 1 24
Female 11 73 1 33 17 65 1 50 3 75
Total 15 100 3 100 26 100 2 100 4 100

Table 8 shows that “the intensity of course schedule” with the total value of f=26 value is the most common
reason affecting the students negatively regarding reading the resources related to the field of music, followed
by “economic reasons” with the total value of f=15, “lack of motivation” with the total value of f=4, “cultural
habits” with the total value of f=3, and “social activities” with the total value of f=2, respectively. Considering
the gender variable, there is no difference between male and female students and they are mostly affected by

“the intensity of course schedule” in reading the resources related to the field of music.

Findings on the Eighth Question

The eighth question of the research is “What is the level of students' music listening habits?”. This section

contains the findings regarding the responses. The findings are presented in Table 9.
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Table 9. Data Table Showing the Level of Music Listening Habits of Students

Never Almost Never Sometimes | listen I listen a lot
(1) (2) (3) (4) (5)

Grade Gender N f % f % f % f % f % Avg.
1st Male 6 - - - - 1 1,4 3 4,3 2 2,9 4,2
grade Female 7 - - - - - - 1 1,4 6 8,6 4,8
Total - - - 1 1,4 4 6 8 12 4,5

nd Male 7 - - - - - - - - 7 10 5
grade Female 7 - - - - 1 1,4 1 1,4 5 7 4,6
Total - - - 1 1,4 1 1 12 17 4,8
3rd Male 8 - - - - - - 2 2,9 6 8,6 4,8
grade Female 15 - - - - 1 1,4 3 4,3 11 15,7 4,7
Total - - - - 1,4 5 7 17 25 4,7
4th Male 5 - - - - - - 1 1,4 4 5,7 4,8
grade Female 15 - - - - - - 4 5,7 11 15,7 4,7
Total - - - - - 0 5 7 15 21 4,8
Male Total - - - - 1 1,4 6 8,6 19 27,1 4,7
Female Total - - - - 2 2,9 9 12,9 33 47,1 4,7
Total - - - - 3 4 15 22 52 74 4,7

Table 9 shows that the average music listening habit score of 7 female students out of 13 students studying in
the 1st grade is 4.8, and the average of 6 male students is 4.2. The level of music listening habits of female
students in the first grade is higher than that of male students. The average score of 7 male students out of 14
students studying in the 2nd grade is 5, and the average score of 7 female students is 4.6. The level of music
listening habits of male students in the 2nd grade is higher than that of female students. The average score of 8
male students out of 23 students studying in the 3rd grade is 4.8, and the average score of 15 female students
is 4.7. The level of daily music listening habits of male students studying in the 3rd grade is higher than that of
female students. The average score of 5 male students out of 20 students in the 4th grade is 4.8, and the
average score of 15 female students is 4.7. The level of music listening habits of male students in the 4th grade
is higher than that of female students. Considering the gender variable, there is no difference between the
average music listening habit scores of male and female students, and both are 4.7. When the average music
listening habit scores are evaluated at the grade level, it is seen that the music listening habits of the 2nd and
4th graders with both an average of 4.8 are higher than the others. The average music listening habit score of

all students in all grades is 4.7.

Findings on the Ninth Question

The ninth question of the research is “How many hours a day do students listen to music?”. This section

contains the findings regarding the responses. The findings are presented in Table 10.
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Table 10. Data Table Showing the Average Amount of Hours Students Spend Listening to Music Per Day

Never 1 Hour 2 Hours 3 Hours Mo;eo':':::n 3
(1) (2) (3) 4 (5)

Grade Gender N f % f % f % f % f % Avg.
1st Male 6 - - 2 2,9 1 1,4 - - 3 4,3 3,6
grade Female 7 - - 2 2,9 - - - - 5 7,1 4,1
Total - 4 5,8 1 1,4 - - 8 11,4 3,9
2nd Male 7 - - 1 1,4 - - 1 1,4 5 7,1 4,4
grade Female 7 - - 2 2,9 1 1,4 1 1,4 3 4,3 3,7

Total - 3 4,3 1 1,4 2 2,8 8 11,4 4

3rd Male 8 - - 4 2,9 - - 2 2,9 2 2,9 3,3
grade Female 15 - - 3 7,1 3 4,3 5 7,1 4 5,9 3,7
Total - 7 10 3 4,3 7 10 6 8,8 3,5

4th Male 5 - - - 1 1,4 - - 4 5,7 4,6
grade Female 15 - - 1 1,4 4 5,7 1 1,4 9 12,9 4,2
Total - - 1 1,4 5 7,1 1 1,4 13 18,6 4,3
Male Total - - 7 10 2 2,9 3 4,3 14 20 3,9
Female Total - - 8 11,4 8 11,4 7 10 21 30 3,9
Total - - 15 21,4 10 143 10 14,3 35 50 3,9

Table 10 shows that the average time spent listening to music per day of 7 female students out of 13 students
studying in the 1st grade is 4.1 hours, and the average of 6 male students is 3.6 hours. The time spent listening
to music per day by female students in the 1st grade is higher than that by male students. The average time
spent listening to music per day of 7 male students out of 14 students studying in the 2nd grade is 4.4 hours,
and the average of 7 female students is 3.7 hours. The time spent listening to music per day by male students
in the 2nd grade is higher than that by female students. The average time spent listening to music per day of 15
female students out of 23 students studying in 3rd grade is 3.7 hours, and the average of 8 male students is 3.3
hours. The time spent listening to music per day by female students in the 3rd grade is higher than that by male
students. The average time spent listening to music per day of 5 male students out of 20 students in the 4th
grade is 4.6 hours, and the average of 15 female students is 4.2 hours. The time spent listening to music per
day by male students in the 4th grade is higher than that by female students. Considering the gender variable,
there is no difference between the average times spent listening to music by male and female students, and
both are 3.9 hours. When the average time spent listening to music per day is evaluated at the grade level, it is
seen that the 4th grade students with the average of 4.3 hours listen to music more than others. The average

time spent listening to music by all students is 3.9 hours per week.

Findings on the Tenth Question

The tenth question of the research is “What types of music do students listen to?”. This section contains the
findings regarding the responses. The findings are presented in Table 11. The values for each category are

presented separately in this question, as students could mark more than one option.
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Table 11. Data Table Showing the Types of Music Students Prefer to Listen to

Turkish Turkish L. Classical .
. Religious . Rock Educational
Folk Classical X Western  Pop Music . . Other
. . Music . Music Music

Music Music Music
Gender f % f % f % f % f % % % %
Male 24 43 10 26 2 33 7 25 15 31 7 35 5 38 9 41
Female 32 57 29 74 4 67 21 75 34 69 13 65 62 13 59
Total 56 100 39 100 6 100 28 100 49 100 20 100 13 100 22 100

Table 11 shows that they mostly prefer “Turkish folk music” with the total value of f=56, followed by “pop
music” with the total value of f=49, “Turkish Classical Music” with the total value of f=39, “classical western
music” with the total value of f=28, “other” with the total value of f=22, “rock music” with the total value of
f=20, “educational music” with the total value of f=13, and “religious music” with the total value of f=6,
respectively. Considering the gender variable, it is seen that female students mostly prefer “pop music” and

male students prefer “Turkish folk music”.

Findings on the Eleventh Question

The eleventh question of the research is “How do students access the music they listen to?”. This section
contains the findings regarding the responses. The findings are presented in Table 12. The values for each

category are presented separately in this question, as students could mark more than one option.

Table 12. Data Table on Which Sources Students Listen to Music From

Radio TV The Internet Live Music Other
Gender f % f % f % f % f %
Male 3 16 7 29 25 36 12 46 - -
Female 16 84 17 71 44 64 14 54 - -
Total 19 100 24 100 69 100 26 100 0 0

Table 12 shows that they mostly prefer “the internet environment” to listen to music with the total value of
f=69, followed by “live music” with the total value of f=26, “television” with the total value of f=24, and “radio”
with the total value of f=19, respectively. Considering the gender variable, it is seen that both male and female
students mostly prefer “the internet environment” to listen to music, while men mostly prefer “live music” and

women prefer “television”.

Findings on the Twelfth Question

The twelfth question of the research is “What are the reasons for students not listening or not being able to
listen to music?”. This section contains the findings regarding the responses. The findings are presented in
Table 13. The values for each category are presented separately in this question, as students could mark more

than one option.
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Table 13. Data Table on the Factors That Prevent Students From Listening to Music

Environmental

No disincentive Busyness Economic Factors Other
Factors
Gender f % f % f % f % f %
Male 26 37 - - - - - - - -
Female 44 63 - - - - - - - -
Total 70 100 - - - - - - - -

Table 13 shows that there are no factors that prevent 100% of the students from listening to music.
Considering the gender factor, female students (63%) and male students (37%) do not have any factors

preventing them from listening to music.

CONCLUSION and DISCUSSION

When the levels of out-of-field reading habits of the students are evaluated according to the gender variable,
we see that the average reading score of the female students are higher than the average of the male students.
This result is similar to the result of Okay, Cakirer, and Kurtaslan (2015) in their study on reading habits, that
female teacher candidates tend to read more than male pre-service teachers. Considering the grade variable,
the reading levels of the 4th and 2nd grade students are higher than others. The average out-of-field reading
habit score of all students is 3.4, so we can say students sometimes read out-of-field books. Nathenson,
Pruslow, and Lewitt (2008) found that little has changed over the decades and concluded that only 47% of the

747 candidate and practicum teachers surveyed were avid readers and 17% had little or no pleasure in reading.

When the levels of field-related reading habits of the students are evaluated according to the gender variable,
we see that the average filed-related reading score of male students is higher than the average of the female
students. The level of field-related reading habit of the 4th grade students is higher than the others. We see
that the average field-related reading habit score of all students is 3.2, so we can say that they sometimes read
the books related to the field. These results show that students' field-related reading habits and out-of-field

reading habits are at the same level.

The study shows that the students mostly prefer “textbooks” as a resource for the field and there is no
difference according to the gender variable. Moreover, the types of content read by the students related to the
field are mostly “music textbooks”, “music education”, “music culture” and “music news”. The results of Arici's
(2014) study, showing that students only read textbooks, support these data. in their study, Benevides &
Peterson (2010) found that candidate teachers frequently read newspapers and magazines in their leisure time

and read handbooks and reports the least.

The study reveals that the average time spent on field-related reading per week do not differ and it is limited to
an average of 2 hours. In addition, the average time spent on field-related reading per week of the 1st and 2nd
grade students are higher than the others, and the average time spent on field-related reading per week of all

students is 2 hours.
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The students mostly get resources related to the field of music from the internet, by purchasing or borrowing
from their friends. Considering the gender variable, there is no difference between genders in the methods of

obtaining resources related to the field of music.

The results show that mostly the intensity of course schedule, economic factors and lack of motivation
negatively affect students’ reading habits. The factors affecting the students’ field-related reading habits do not
differ regarding the gender variable. Unlike our study, the study of Yildiz, Ceran, and Sevmez (2015) aiming to
determine the reading habit profiles of pre-service teachers shows that one of the most important reasons
preventing students from reading is the lack of habit of reading. In addition, the study of Arici (2014) shows
that students do not read books because they find some of them boring and some of them expensive, it
supports our conclusion that economic factors are an important factor preventing reading. Based on the results
obtained from their study, Yilmaz (2006) suggests that “by ensuring the exchange of books among students,
each student should be able to read as many books as possible for less money. In this way, the economic
problem, which is put forward as an important reason for not reading books, will be overcome to some

extent.”.

Our study shows that the students' music listening habits are generally high with an average of 4.7 points and
do not differ according to the gender variable, but the music listening habit scores of the 2nd and 4th grade
students are higher than the others. At the same time, the students listen to music during the day for an
average of 3 hours, and there is no difference in terms of gender. The amount of time spent listening to music

per day by the 4th grade students is more than the other students.

The students mostly prefer Turkish folk music, pop music, Turkish classical music and classical western music
genres to listen. When evaluated according to the gender variable, we see that female students mostly prefer
the pop music, while male students prefer the Turkish folk music. The study conducted by Ozdemir and Can
(2019), which has similar results to our study, concluded that the students studying in the department of music

education mostly listen to pop music, Turkish folk music and classical western music.

The study reveals that the students mostly prefer the internet environment to listen to music, and this result
may be due to the fact that students can easily access the internet through their mobile phone they use as a
communication tool. At the same time, the results show that the male students mostly prefer live music while
the female students prefer television, and there is no factor that negatively affects the music listening habits of

the students.

RECOMMENDATIONS

As a result of the research, it is recommended to carry out broader studies, encourage pre-service teachers to
acquire the habit of reading field-related books, except music textbooks, and carry out activities that will

improve their musical knowledge in the field of music education and strengthen the habit of listening to music.
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At the same time, it is recommended to search for solutions by interviewing students and instructors in order
to carry out studies to remove the factors that prevent reading, improve the habits of students to use the
library, and increase the interest of teacher candidates in educational music that they will use continuously in

their professional life.
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MUZiK GGRETMENi ADAYLARININ ALANA YONELIK OKUMA VE MUZiK
DINLEME ALISKANLIKLARI

0z

Arastirmada, Eg8itim Fakuiltesi Guzel Sanatlar Egitimi Muzik Egitimi Anan Bilim Dalinda okuyan
ogrencilerin muzik alanina yonelik okuma ve mizik dinleme ahlskanliklarinin sinif ve cinsiyet
degiskenleri agisindan degerlendirilmesi amaglanmaktadir. Yontem olarak betimsel tarama
modeli kullanilan arastirmanin 6rneklem grubunu 2021-2022 egitim 6gretim yilinda Sanlurfa
Harran Universitesi Egitim Fakiiltesi Giizel Sanatlar Egitimi Bolimi Miizik Egitimi Anabilim Dalinda
O6grenim goren ve calismaya gonilli olarak katilan 70 6grenci olusturmaktadir. Veri toplama araci
olarak arastirmaci tarafindan hazirlanan anket formu kullanilmistir. Analiz slirecinde SPSS
programindan vyararlanilmis ve elde edilen verilerin frekans, ylzde hesaplamalari yapilarak
tablolar halinde sunulmustur. Ayrica begsli likert tipi sorulardan elde edilen verilerin frekans ve
yluzde hesaplamalari ile birlikte aritmetik ortalama hesaplamalari da yapilarak tabloda
gosterilmistir.  Yapilan arastirmada, kadin 6grencilerin alan disi kitap okuma aligkanliklarinin
erkeklere gore yiksek oldugu, erkek 6grencilerin ise alana yonelik kitap okuma aliskanhklarinin
kadin 6grencilere gére yiiksek oldugu tespit edilmistir. Ogrenciler kitap tiirii olarak daha ¢ok
“muzik ders kitaplarin” tercih etmektedirler. Alana yonelik 6grencilerin haftalik okuma sireleri
cinsiyet olarak farklilik gostermemekte ve bu siire ortalama 2 saat ile sinirlidir. Ogrencilerin alana
yonelik kitaplari gogunlukla internet ortamindan veya satin alarak temin ettikleri ve cinsiyete gore
farkhhk gostermedigi tespit edilmistir. Ayrica 6grenciler ¢ogunlukla ders yogunlugu, ekonomik
etkenler ve motivasyon eksikliginden dolayr okuma konusunda olumsuz etkilenmektedirler.
Ogrencilerin miizik dinleme aliskanliginin ise genel olarak yiiksek oldugu ve cinsiyet degiskenine
gore farklilik gostermedigi, 6grencilerin daha ¢ok Tirk Halk Muizigi, pop muzigi ve Tirk Sanat
Muzigi tlrlerini tercih ettikleri, kadin 6grencilerin ¢ogunlukla pop muzigi tirinl, erkek
ogrencilerin ise Turk Halk Mizigi tiirlinG tercih ettikleri sonuglarina ulasiimistir.

Anahtar kelimeler: Miizik 6gretmeni adayi, okuma aliskanhgi, mizik dinleme aliskanhgi.
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GiRiS

Ozkan’a (2006) gére kiiltiir olgusu, toplumun énemli bir dgesidir. Toplumu olusturan bireyler, dogumundan
itibaren sosyal yasantisi icinde slregelen gelenek, goéreneklerini, yasayis sekillerini kiltir vasitasiyla
ogrenmekte, gelistirmekte ve sekillendirmektedir. Bu nedenle kiltlir dogustan gelen bir 6zellik degil sonradan
kazanilan ve 06grenerek gelisen bir ozelliktir (s. 30). Glnay (2011) kiltlrd, toplumu meydana getiren
insanoglunun kazandigi bilgi birikim, ahlaki degerler, gelenek ve gorenekler, sanat, pek ¢ok yetenek ve

aliskanliklar kapsayan karmasik bir biitlin olarak tanimlamaktadir.

Kaltird meydana getiren 6nemli unsurlardan birisi miziktir. Ginlimizde muzik; gelisen ve zamanin degisen
sartlarinda her kesimin, toplumun giinlik yasamda faydalandigi ve gereksinim duydugu énemli bir unsurdur
(Ciftci, 2010, s. 150). Ugan’a (2018) gore, insanoglu yasaminin her asamasinda mizige ihtiya¢ duymaktadir. Bu
nedenle mizik sanatinin insan yasamindaki 6nemi ve yeri oldukga biyktlr. Mzigin bu degeri sanat olgusunun
bireysel ve toplumsal yasamda gerek duyulan islevlerinden kaynaklanmaktadir (s. 14). Sanatin 6nemli bir
boyutunu olusturan muzik sanatinin da islevleri bireysel, toplumsal, kiltirel, egitimsel ve ekonomik olarak

degerlendirilebilir.

Tirkmen’e (2017) gore egitimciler, mizik sanatinin hem psikolojik hem de toplumsal agilardan 6nemli oldugunu
vurgulamaktadirlar. Genel olarak egitimciler ¢ogunlukla mizigin insan yasamina deger kattigini, estetik
yonlerini gelistirdigini, duslince sekillerini daha olumlu bir hale donistiirerek daha iyi ve glizel yagamalarina

katki sagladigi ve bireylerin yasamlarini daha degerli kildig1 goristini savunurlar (s. 3).

Ciftgi’'nin (2010) gorustine gore miizik, kendine 6zgii farkh tiirleri ile toplumlarin kiltirel yasam ve sosyal yasam
ile birlikte egitim siirecine etki eden 6nemli unsurlardan biridir (s.149). Egitim slrecinde 6nemli bir yeri olan
muzik sanatinin, egitimsel islevi degerlendirildiginde bireylerin mizikal yasantilarini sekillendiren 6nemli bir
unsur oldugu unutulmamaldir. Bireyler, almis olduklari miizik egitimi ile istendik muzikal davranislar kazanirken

ayni zamanda muzikal yasantilarini daha verimli ve etkili hale getirebilmektedir.

Ugan (2018) muzik egitimini; bireyin yasaminda, dogumu ile birlikte var olan, zamanla gelistirilmeye acik olan ve
miiziksel anlamda davranis kazandirma siireci olarak tanimlamaktadir. Bu siiregte bireyin, miuziksel ve
toplumsal yasantisindan hareketle diizenlenen planlar neticesinde istenilen hedeflere ulastigi ve miizik egitimi
vasitasiyla bireyin icinde yasadigi cevresi, bilhassa miiziksel cevresi ile iletisiminin daha saghkli, verimli, etkili ve

birey icin faydali olmasi beklendigini agiklamistir (s. 11).

Ugan (1994) ayni zamanda miizik egitimini; genel mizik egitimi, 6zengen mizik egitimi ve mesleki muzik egitimi
olmak Uzere (g alt bashkta degerlendirmektedir. Genel mizik egitimi; okulu, bolimi ve programi bakimindan
herhangi bir ayrim yapmadan her diizeydeki ve asamadaki bireylere yonelik verilmesi, 6grencilerde temel bir
miizik kltirt olusturmasi, hem diger miuzik egitimi tiirlerinin temelini olusturan 6nemli bir yapi tasi olmasi

hem de mesleki miizik egitimine giden yolda bireylere énciilik etmesi bakimindan énemlidir. Ozengen miizik
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egitimi, amator olarak muzik ile ilgilenmek isteyen bireylerin kendi istekleri dogrultusunda almis olduklari mizik
egitimidir. Mesleki mizik egitimi ise mizik sanatinin herhangi bir dalini meslek olarak se¢mek isteyen bireylerin

almis olduklari egitim tiridr.

Mesleki muzik egitiminin en dnemli 6zelligi mizigi meslek olarak segmek isteyen kisilere yonelik olmasidir. Bu
amagla mesleki mizik egitimini tercih eden kisilerin belli bir dizeyde muzik yetenegine sahip olmasi gerekir.
Tarman’a (2006) goére mesleki mizik egitimine baslayabilmek igin, belirli diizeyde yetenege sahip olmasi ve

kurumlar tarafindan gergeklestirilen mizik yetenek sinavinda basarili olmasi gerekmektedir.

Mesleki muzik egitimi Tirkiye’de lisans dizeyinde Konservatuvarlarda, Egitim Fakdlltelerinin Glizel Sanatlar
Egitimi Bolimlerinin Mizik Egitimi Anabilim Dallarinda, Glizel Sanatlar Fakiltelerinde ve ortadgretim diizeyinde
ise Glzel Sanatlar Liselerinde verilmektedir. Genel mizik egitimi ile 6grencilere kazandiriimasi hedeflenen
olumlu davranislarin gergeklestiriimesi oncelikle miizik 6gretmeninin sorumlulugundadir. Bu 6zelligi ile miizik
O0gretmeni yetistiren Egitim Fakultelerinin Glzel Sanatlar Egitimi Bolimlerinin Mizik Egitimi Anabilim Dallar

6nem arz etmektedir.

Bu bélimlerden mezun olan 6grenciler mizik egitimcisi olarak mezun olmakta ve mesleki yasantilarinda bilgi ve
birikimleri ile 6gretmenlik meslegini yerine getirmektedir. Bu siregte mizik 6gretmenleri de diger 6gretmenler
gibi davranislari, begenileri ve pek ¢ok aliskanliklari ile 6grencilerine rol model olmaktadir. Bu yoniyle
degerlendirildiginde 6gretmenlerin mesleki bilgi ve birikimleri ile birlikte estetik anlayislari, begeni, davranis ve

aliskanliklarinin ne denli 6nemli oldugu anlasiimaktadir.

Okuma aliskanligi olan bir 6gretmen davraniglari ile 6grencilerini okuma yoniinde olumlu etkileyebilecegi gibi iyi
bir mizik dinleyicisi olan 6gretmende 6grencilerinin mizikal begenilerinin gelismesine yardimci olacaktir. Kitap
okuma davranisi yalnizca 6gretmenlik meslegi igin gegerli olmasa da, bu aligkanhk 6gretmenlik meslegini diger
meslek gruplarindan ayri bir yere koyacaktir. Okuma aliskanligl edinmis bir nesil yetistirmek igin dncelikle
O0gretmen veya O0gretmen adaylarinin okumayi sevmesi ve okuma aliskanligi edinmis olmasi zorunludur (Susar
Kirmizi, 2012). Yilmaz’a (2008) gore okuma, bireyi cagin gerisinde kalmayacak bicimde gincel tutan
vazgecilemez bir vasita, 6grenme isinin temelini olusturan ve bireylere kisisel ve toplumsal olarak pek ¢ok

faydasi olan bir eylemdir.

Gunlimiizde okuma, gelismis toplumlarda insanlarin ilerlemesi, kendi alanlarinda yikselmesi, gelismis okuma
yetenegi ile kazanmis oldugu bilgi ve birikimlerinin sonucu olarak degerlendirilmektedir (Ungiiren ve Dogan,
2010). Bireyin ilerlemesinin temelini olusturan kitap okuma davranisinin bir aliskanlik haline dénustirilmesi ve
bu aliskanhgin yerlesik hale getirilmesi bir strecin Grinddiar. Susar Kirmizi'ya (2012) gére, okumaya iliskin
tutumlarin gelismesi uzun zamanda gerceklesmektedir. Okuma aliskanligi edinmis olan ebeveynlerin ve
o6gretmenlerin, bu olumlu tutumlarini gocuklara hissettirmeleri ve bu aliskanliklari konusunda 6grencilere

model olmalari ¢ocuklarin okuma aliskanliginda olumlu yonde tutum gelistirmelerine yardimci olacaktir.
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Dokmen’e (1994) gore “okuma aliskanhginin tanimlanmasinda kullanilan bazi 6lgutler vardir. Bu olgutler: 1-
Okuyucunun ne tirde yayinlari okudugu, 2- Hangi kitap tirini ne siklikta ve hangi oranda okudugu, 3- Araliksiz
olarak tek seferde hangi miktarda okuyabildigi, 4- Yil, hafta veya ginin hangi zamaninda ne tir kitaplar
okumaktan zevk aldigi, 5- Okumak igin tercih ettigi kitabi ne sekilde temin ettigi. Okuma eylemenin sirekli
olarak duzenli araliklarla tekrar edilmesi, irdeleyici ve elestirici olmasi, iyi bir okuma aliskanhginin kosullari

arasinda sayllmaktadir.”

Kitap okuyan ve okuma aliskanligi edinmis bir 6gretmenin davranislari, diisiince yapisi ve iletisim sekli
ogrenciler tarafindan gézlemlenerek érnek davranig olarak alinmaktadir. Kitap okuma davranisini sergileyen bir
O0gretmen, 6grenciyi bu dogru davranisa yonlendirerek kitaplarla bulusma firsati verebilir. Kitaplarla bulusan
Ogrenci kitaplarin glzel ve eglenceli tarafini kesfetme firsati bulacak ve okumayl bir davranisa
donistirebilecektir. Bu sebeple iyi bir 6gretmenin kitap sevgisini dnce kendisine sonra bu sevgiyi 6grencilerine

asilamasi beklenen bir davranigtir.

Applegate ve Applegate ‘e (2004) gbre 6gretmenler, 6grencilerine okumanin 6nemini yansitmasi ve okumayi
tesvik edecek ortamlarin olusturulmasinda énemli bir konumdadir. Ayni zamanda ilgili ve hevesli 6gretmenler
Ogrencilerine ¢cok az okuyan 6gretmenlerine gore daha olumlu bir 6rnek olusturmaktadir. Bu ylizden 6gretmen
yetistiren kurumlarin 6grencilerini okumaya karsi dogru tutumlar gelistirmesinde yukimldltkleri vardir.
Morrison, Jacobs ve Swinyard’a (1998) gore, okuma hevesi tasimayan ve dizenli olarak serbest okumayla

ugrasan 6gretmen adaylari, okuma sevgisini modellemede zorlanabilirler.

Mokhtari, Reichard ve Gardner'a (2009) gore sinif 6gretmenleri, 68retmen egitimcileri ve okuma
arastirmacilari, 6grencilerin eglence amagli okuma, akademik okuma, televizyon izleme ve internet kullanimi
gibi eylemlere giin icinde nasil zaman ayirdigini 6lgmesi gerekir. Ogrencilerin bu egilimlerinin tespitinde zaman

gunlGgu anketi gibi yontemler kullanilabilir.

Dogru ve 6nemli aliskanhklarin saghkli bir sekilde sirdirilebilmesinde, egitimin biylk 6nemi vardir. Egitim
slireci, bireylerin hayata iliskin beklentilerini, bakis agilarini ve ¢esitli tercihlerini etkileyebilmektedir. Miizik
egitimi almis bireylerde, genel olarak muziksel okuma, yazma, mizikal algi, dinleme ve miizikal degerlendirme
konularinda kendini yetistirmesi beklenir. Bu durum, mizik egitimi alan kisilerin alana iliskin okuma, dinleme
tercihlerine, aliskanliklarina yansimakta ve miizigi dogru bir bicimde degerlendirmeleri ve kullanabilmelerine
olanak saglamaktadir. Bu agidan bakildiginda bireylerin yetismesinde 6nemli bir role sahip olan gelecegin

o6gretmenlerinin, alana yonelik okuma ve muzik dinleme aliskanliklari edinmesi dnemlidir.

Genellikle her gilin gercgeklestirilen mizik dinleme eylemi, toplumun her bireyi tarafindan gercgeklestirilen bir
davranistir. Mizik egitimi alan kisilere gére ise miizigin ifade alani daha genistir. Ugan’in (2005) ifade ettigi gibi:
“mizik egitimi temelde, bir miiziksel davranis kazandirma, bir miziksel davranis degistirme veya bir muziksel
davranis gelistirme sirecidir” (s.14). Bu dogrultuda mizik egitiminin, muzikal davranis olarak bireye pek ¢ok

katki yapmasi beklenir.
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Miizik dinleme ve mizik tercihi gibi aliskanlklar bireylerin zamanla kazandig§i muzikal davranis bicimleridir.
Ercan’a (2014) gore, mizik tercihi olgusu, ilk bakista insanlarin hangi tiir miiziklerden hoslanip hoslanmadiklari
ya da ne tir miuziklere ilgi duyup duymadiklarina bagli gibi gériinmektedir. Fakat daha yakindan bakildiginda, bu
tercihlerin yaninda bu olguyu etkileyen farkli etmenlerinde bulundugu ortaya ¢ikmaktadir (s.4). insanin icinde
yasadigl miziksel ¢evre insanla birlikte siirekli degisim halindedir. Birey, icinde dogup bliyidigi bu gevrede
gesitli mizik tirleriyle etkilesim icindedir (Oz, 2001, s. 105). Bu etkilesim sonucunda bireyler pek ¢ok farkli

mizik trind taniyarak kendi 6z yapisina uygun bir estetik anlayis gelistirmektedir.

Cevremizde, insanlarin ifade ve iletisim gibi degisik ihtiyaglarindan dogan ve her biri farkli duygulara hitap eden
cok degisik ve farkh mizik tirleri vardir ve karsimiza zamanla yeni tiurler ¢gikmaktadir. Bu muzik tirleri arasinda

yaptigimiz tercihler, kisiligimiz ve iginde bulundugumuz sosyal ve kiltiirel ortamdan etkilenebilmektedir.

Bireylerin ister okuma aliskanhgi isterse mizik begenisi olusturma siirecinde, egitiminin yani sira, ¢evre, medya
ve arkadas ortamlarindan énemli dl¢lide etkilendigi gortlmektedir. Egitim bu etkilerin olumlu yonde olmasini
saglayacak en 6nemli etkenlerden biridir. Bu dogrultuda, gelecegin mizik 6gretmenlerinin egitimi slrecinde,
mizik dinleme aligkanhgi ve alana yénelik okuma aliskanhgi diizeyinin ne oldugunu belirlemek, ilgi alanlarini,
kullandigi teknolojileri, gorsel ve basili materyallerden ne 6lglide yararlandiklarini incelemek 6nem arz
etmektedir. Bu calisma ile edinilecek bilgiler 6grencileri iyi birer okuyucu, dinleyici haline getirme c¢abalarina
yon verecek ve ayni zamanda 6grencilerin mizik okuma ve mizik dinlemede yasadiklari sorunlarin tespitine
katki saglayacaktir. Bununla birlikte 6grencilerin begendigi miizik tiirlerine yonelik cok daha verimli olabilecek
ders ici ve ders disi egitsel calismalar ve faaliyetler diizenlemek agisindan katkilari olacaktir. Bu bilgiler 1s1ginda,
arastirmanin problem cimlesi “muizik 6gretmeni adaylarinin alana yonelik okuma ve mizik dinleme

aliskanliklari nasildir?” olarak belirlenmistir.

Aragtirmanin Amaci

Arastirmada, Egitim Fakiltesi Glizel Sanatlar Egitimi Mizik Egitimi Ana Bilim Dalinda okuyan 6grencilerin muzik
alanina yonelik okuma ve mizik dinleme aliskanhklarinin sinif ve cinsiyet degiskenleri agisindan
degerlendirilmesi amaglanmaktadir. Bu amagla ¢alisma kapsaminda hazirlanan asagidaki anket sorularina cevap

aranmistir;

» Ogrencilerin alan disi okuma aliskanligi ne diizeydedir? Sinif ve Cinsiyet degiskenleri agisindan alan
disi okuma aliskanhgi diizeyinde bir fark var midir?

» Ogrencilerin mizik alanina yénelik okuma aliskanligi ne diizeydedir? Sinif ve Cinsiyet degiskenleri
acisindan alana yonelik okuma aliskanhgi diizeyinde bir fark var midir?

» Ogrencilerin miizik alanina yénelik okudugu kaynak tiirleri nelerdir? Cinsiyet degiskeni agisindan
kaynak tirlerinde farkhlik var midir?

» Ogrenciler miizik alanina ydnelik hangi tiirde kitaplari tercih etmektedir? Cinsiyet degiskeni acisindan

kitap turu tercihlerinde bir fark var midir?
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> Ogrencilerin haftalik olarak okumaya ayirdiklari siire ne diizeydedir? Cinsiyet degiskeni agisindan
okuma sirelerinde farkhhk var midir?

» Ogrencilerin miizik alanina yénelik kitaplari temin etme yollari nelerdir? Cinsiyet degiskeni agisindan
kitap temini yollarinda farklilik var midir?

> Ogrencilerin mizik alanina yénelik kaynaklari okumama veya okuyamama nedenleri nelerdir? Cinsiyet
degiskeni agisindan bir fark var midir?

» Ogrencilerin miizik dinleme aliskanligi ne diizeydedir? Cinsiyet degiskeni agisindan mizik dinleme
aliskanliklarinda farkhlik var midir?

» Ogrencilerin ortalama giinlik mizik dinleme siiresi ne diizeydedir? Cinsiyet degiskenleri agisindan
muzik dinleme sirelerinde bir fark var midir?

> Ogrencilerin dinledigi mizik tirleri nelerdir? Cinsiyet degiskeni acisindan dinledigi mizik tirleri
arasinda farkhhk var midir?

» Ogrenciler dinledigi miziklere nasil ulasabilmektedir? Cinsiyet degiskeni agisindan miizige ulasma
yollarinda farklilik var midir?

> Ogrencilerin miizik dinlememe veya dinleyememe nedenleri nelerdir? Cinsiyet degiskeni agisindan bir

fark var midir?

YONTEM

Arastirmada nicel arastirma tirlerinden betimsel tarama modeli kullaniimistir. Atalmis’a (2019) gore gilinlik
yasamda her alanda karsimiza ¢ikan tarama arastirmalari, arastirma yapilan grubun &zelliklerini 6lgmek veya var
olan durumu ortaya ¢ikarmak igin kullanilmaktadir. Tarama arastirmalari, anket ya da goriisme protokollerine
dayanan deneysel olmayan bir arastirma yontemi olarak bilinir (s.97). Arastirmada Oncelikle konunun
temellendirilmesi icin literatur taramasi yapilmis ve arastirma sorulari belirlenerek konuyla ilgili 6rneklem grubu

tespit edilmistir.

Calisma Grubu

Seckisiz olmayan 6rnekleme yontemleri igcinden uygun ornekleme yontemi tercih edilmistir. Yildirrm’a (2019)
gore, uygun ornekleme yontemi, arastirmacinin hedefledigi 6rneklem buyukligine ulasana kadar katilimci
secmeye devam ettigi bir yontemdir. Arastirmada, 2021-2022 egitim Ogretim yilinda Sanliurfa Harran
Universitesi Egitim Fakiltesi Giizel Sanatlar Egitimi Bolim{ Mizik Egitimi Anabilim Dalinda 1., 2., 3 ve 4. sinifta
o0grenim goren 87 06grenciye ulasiimasi hedeflenmis, calismaya gonilli 70 6grenciye ulasilmistir. Calisma
grubunu olusturan ogrencilerin sinif ve cinsiyet bilgileri Tablo 1’de sunulmustur. Arastirma sirecinde
“Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi” kapsaminda uyulmasi gereken tim
kurallara uyulmustur. “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemler” bashg altindaki hicbir eylem

kullanilmamustir.
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Tablo 1. Calisma Grubuna iliskin Veriler Tablosu

Sinif Erkek Kadin
f % f %
Lisans 1 6 9 7 10
Lisans 2 7 10 7 10
Lisans 3 8 11 15 21
Lisans 4 5 7 15 21
Toplam 26 37 a4 63

Tablo 1 incelendiginde, toplam 70 6grenciden olusan ¢alisma grubunun 44’G kadin, 26’s1 erkektir. Diger bir
ifadeyle calisma grubunun %63’UG kadin, %37’si erkek O6grencilerden olusmaktadir. Lisans 1’de okuyan 13
o6grencinin %9’unu erkek, %10’unu ise kadin 6grenci olusturmaktadir. Lisans 2’de okuyan 14 G&grencinin
%10’unu erkek, %10’unu ise kadin 6grenci olusturmaktadir. Lisans 3’te okuyan 23 6grencinin %11’ini erkek,
%21’ini kadin Ogrenci olusturmaktadir. Lisans 4’'te okuyan 20 6grencinin %7’sini erkek, %21’ini ise kadin
ogrencilerin olusturdugu goriilmektedir. Toplam frekans sayilari degerlendirildiginde kadin 6grenci sayisinin

erkek 6grencilerden fazla oldugu gorilmektedir.

Veri toplama Araci

Arastirmada veri toplama yontemlerinden anket formu kullanilmigtir. Anket formunun olusturulmasi siirecinde
oncelikle arastirmanin amacina yonelik anket maddeleri hazirlanmistir. Hazirlanan maddeler 3 alan uzmaniile 1
arastirma yontemleri uzmanina goénderilmis ve uzmanlarin gorisleri dogrultusunda gerekli dizeltmeler
yapilmistir. Hazirlanmis olan anket formu 6rneklem disindan 4 6grenciye pilot uygulama yapilarak ankete son
sekli verilmistir. Anket formu 2 bélimden olugmaktadir. 1. Béliimde 6grencilerin demografik bilgilerine iligkin

” o«

sorular, 2. Bélimde ise 12 kapali uglu soru yer almaktadir. Ankette 1, 2, 5, 8. ve 9. sorular “hi¢”, “neredeyse

hi¢”, “kismen”, “okurum”, “cok okurum” veya “hi¢”, “1 saat”, “2 saat”, “3 saat”, “3 saatten fazla” bigiminde

besli likert tipi sorular, 3, 4, 6, 7, 10, 11 ve 12. sorularda ise goktan segmeli soru tipi yer almaktadir.

Verilerin Analizi

Oncelikle cevap kagitlarinin her birine bir numara verilmis ve bu dogrultuda elde edilen veriler islenmistir.
Toplanan verilerin ¢éziimlenmesinde SPSS programi kullaniimistir. Anketin 1, 2, 5, 8 ve 9. sorularinda yer alan
besli likert tipi sorular icin segeneklere olumsuzdan olumluya dogru 1, 2, 3, 4, 5 seklinde sayisal degerler

atanmistir. Elde edilen verilerin frekans, ylizde hesaplamalari yapilarak tablolar halinde sunulmustur. Ayrica
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besli likert tipi sorulardan elde edilen verilerin frekans ve ylzde hesaplamalari ile birlikte aritmetik ortalama

hesaplamalari da yapilmis ve tabloda gosterilmistir.

BULGULAR

Bu bolimde, 6grencilerin sorulara verdikleri yanitlarda elde edilen verilerin frekans, ylizde hesaplamalari ve
aritmetik ortalamalari hesaplanarak tablolar halinde sunulmus ve ankette yer alan sorulara iliskin bulgulara yer
verilmistir.

Birinci Soruya iliskin Bulgular

Bu bélimde anket formunun birinci sorusu olan “Ogrencilerin alan disi okuma aliskanligi ne diizeydedir?

Sorusuna verilen yanitlara iliskin bulgular Tablo 2’de sunulmustur.

Tablo 2. Ogrencilerin Miizik Alani Disinda Okuma Aliskanliginin Ne Diizeyde Oldugunu Gésteren Veri Tablosu

Hig Neredeyse Kismen Okurum Cok
Hig Okurum

(1) (2) (3) (4) (5)
Sinif Cinsiyet f % f % f % f % f % Ort.
Lisans Erkek 6 - 2 2,9 3 4,3 1 1,4 - - 2,8
1 Kadin 7 - - - 4 5,7 2 2,9 1 1,4 3,6
Toplam 13 - - 2 29 7 10 3 4,3 1 1,4 3,2
Lisans Erkek 7 - - - 4 5,7 2 2,9 1 1,4 3,5
2 Kadin 7 1 1,4 - - 2 2,9 3 43 1 1,4 3,4
Toplam 14 1 1,4 - - 6 8,5 5 7,1 2 2,8 3,5
Lisans Erkek 8 1 1,4 2 2,9 4 5,7 1 1,4 - - 2,6
3 Kadin 15 1 1,4 - - 3 43 9 129 2 2,9 3,7
Toplam 23 2 28 2 29 7 10 10 143 2 2,9 3,3
Lisans Erkek 5 - - 1 1,4 1 1,4 2 2,9 1 1,4 3,6
4 Kadin 15 2 29 - - 2 2,9 9 129 2 2,9 3,6
Toplam 20 2 29 1 1,4 3 43 11 158 3 4,3 3,6
Erkek Genel Toplam 26 1 1,4 5 71 12 17 6 8,5 2 2,9 3,1
Kadin Genel Toplam 44 4 57 - - 11 158 23 33 6 8,5 3,6
Genel Toplam 70 5 7 5 7 23 33 29 42 8 11 3,4

Tablo 2 incelendiginde, lisans 1’de okuyan 13 6grenciden 7 kadin 6grencinin miizik alani diginda kitap okuma
puani ortalamasi 3,6, 6 erkek 6grencinin kitap okuma aliskanligl puan ortalamasi ise 2,8'dir. Bu degerlere gore
lisans 1’de kadin 6grencilerin okuma oraninin erkek 6grencilere gére daha fazla oldugu goriilmektedir. Lisans
2’de okuyan 14 6grenciden 7 erkek 6grencinin miizik alani disinda kitap okuma aliskanhgi puani ortalamasi 3,5,
7 kadin 6grencinin okuma puani ortalamasi ise 3,4’tlr. Bu degerlere gore lisans 2'de erkek 6grencilerin okuma
oraninin kadin oOgrencilerin okuma oranlarindan yiksek oldugu anlasilmaktadir. Lisans 3’te okuyan 23
ogrenciden 15 kadin 6grencinin mizik alani disinda kitap okuma aliskanhgl puani ortalamasinin 3,7, 8 erkek
ogrencinin kitap okuma puani ortalamasinin ise 2,6 oldugu gorilmektedir. Bu degerlere gore lisans 3’te okuyan
kadin 6grencilerin mizik alani disinda okuma aliskanligi oraninin erkek 6grencilerin okuma aliskanligl oranindan

fazla oldugu anlasilmaktadir. Lisans 4’te okuyan 20 6grenciden 15 kadin 6grenci ile 5 erkek 6grencinin mizik
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alani disinda kitap okuma aligkanligi puani ortalamalarinin her ikisinin de 3,6 oldugu ve bu degerlere gére lisans
4'te erkek ve kadin Ogrencilerin mizik alani disinda kitap okuma aliskanliklarinin esit diizeyde oldugu
anlasilmaktadir. Sinif diizeyinde mizik alani disinda okuma aliskanligi puan ortalamalari degerlendirildiginde
daha ¢ok 3,6 oranla 4.sinifin ve 3,5 oranla 2. Sinifin diger siniflara gore daha fazla okuma oranlarina sahip
olduklari gériilmektedir. Cinsiyet degiskenine gore kadin 6grencilerin alan digi okuma puani genel ortalamasinin
3,6, erkek 6grencilerin okuma puani genel ortalamasinin 3,1 oldugu anlasiimaktadir. Tim siniflarin mazik alani

disinda kitap okuma aliskanligi genel puan ortalamasinin ise 3,4 oldugu gérilmektedir.

ikinci Soruya iliskin Bulgular

Bu bélimde anket formunun ikinci sorusu olan “Mizik alanina yénelik okuma sikhigi nasildir? Sorusuna verilen

yanitlara iliskin bulgular Tablo 3’te sunulmustur.

Tablo 3. Ogrencilerin Miizik Alanina Yénelik Okuma Aliskanliginin Ne Diizeyde Oldugunu Gosteren Veri Tablosu

Hig Neredeyse Kismen Okurum Cok
Hig Okurum

(1) (2) (3) (4) (5)
Sinif Cinsiyet N f % f % f % f % f % Ort.
Lisans Erkek 6 - - - 3 4,3 3 4,3 - 3,5
1 Kadin 7 1 1,4 - - 2 2,8 3 43 1 1,4 3,4
Toplam 13 1 1,4 - - 5 7 6 8,4 1 1,4 3,2

Lisans Erkek 7 - - - - 1 1,4 5 7,1 1 1,4 4

2 Kadin 7 - - 2 28 1 1,4 3 4,3 1 1,4 3,4
Toplam 14 - - 2 28 2 2,8 8 11,3 2 2,8 3,7
Lisans Erkek 8 1 1,4 4 5,7 3 4,3 - - 3,2
3 Kadin 15 1 1,4 1 1,4 9 129 3 43 1 1,4 3,1
Toplam 23 1 1,4 2 28 13 186 6 8,4 1 1,4 3,1
Lisans Erkek 5 1 1,4 2 2,8 1 1,4 1 1,4 - - 2,4
4 Kadin 15 3 4,3 2 28 5 7,1 5 7,1 - - 2,8
Toplam 20 4 5,7 4 56 6 86 6 8,5 - - 2,7
Erkek Genel Toplam 26 1 14 3 43 9 129 12 171 1 14 3,3
Kadin Genel Toplam 44 5 71 5 71 17 243 14 20 3 43 3,1
Genel Toplam 70 6 9 8 11 26 37 26 37 4 6 3,2

Tablo 3 incelendiginde, lisans 1’de okuyan 13 6grenciden 6 erkek 6grencinin muzik alanina yonelik kitap okuma
aliskanlig puani ortalamasi 3,5, 7 kadin 6grencinin okuma puani ortalamasi ise 3,4’tiir. Bu durumda lisans 1'de
erkek ogrencilerin okuma oraninin kadin 6grencilerin okuma oranina gore daha yiksek oldugu gorilmektedir.
Lisans 2’de okuyan 14 6grenciden 7 erkek 6grencinin mizik alanina yonelik kitap okuma puani ortalamasi 4, 7
kadin 6grencinin okuma puani ortalamasi ise 3,4’tlr. Bu dorumda lisans 2’de erkek 6grencilerin mizik alanina
yonelik okuma oraninin kadin 6grencilerin okuma oranina gore daha yiksek oldugu anlasiimaktadir. Lisans 3'te
okuyan 23 6grenciden 8 erkek 6grencinin mizik alanina yonelik kitap okuma puani ortalamasinin 3,2, 15 kadin
O0grencinin okuma puani ortalamasinin ise 3,1 oldugu gortlmektedir. Bu durumda lisans 3’te okuyan erkek
ogrencilerin muzik alanina yonelik okuma oraninin kadin o6grencilerin okuma oranindan ylksek oldugu

anlasilmaktadir. Lisans 4’te okuyan 20 0Ogrenciden 15 kadin 6grencinin mizik alanina iliskin kitap oluma
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aliskanligl puan ortalamasi 2,8, 5 erkek 6grencinin okuma aliskanligl puani ortalamasi ise 2,4’tiir. Bu durumda
lisans 4’te kadin 6grencilerin mizik alanina yonelik okuma oranlarinin erkek 6grencilere gore daha yuksek
oldugu gorilmektedir. Cinsiyet degiskenine gére erkek 6grencilerin alana yonelik okuma puani genel
ortalamasinin 3,3, kadin 6grencilerin okuma puani genel ortalamasinin ise 3,1 oldugu anlasiimaktadir. Sinif
diizeyinde muzik alanina yoénelik kitap okuma aliskanli§i puan ortalamalari degerlendirildiginde 3,7 oranla
3.sinifin diger siniflardan daha yiksek bir orana sahip oldugu anlasilmaktadir. Tim siniflarin muzik alanina

yonelik okuma aliskanligi genel puan ortalamasinin 3,2 oldugu gorilmektedir.

Ugiincii Soruya iliskin Bulgular

Bu boélimde anket formunun Uglinci Sorusu olan “Miizik alanina iligskin tercih ettiginiz okuma kaynaklari
nelerdir? Sorusuna verilen yanitlara iliskin bulgular Tablo 4’de sunulmustur. Bu soruda 6grenciler birden fazla

secenegi isaretleyebildikleri icin her bir kategori igin degerler ayrica sunulmustur.

Tablo 4. Ogrencilerin Miizik Alanina iliskin Tercih Ettikleri Okuma Kaynaklarina iliskin Veri Tablosu

Miizik Diger

. Ders Kitaplar Dergi Gazete Makale Tezler (internet
Kitaplari
Yazilan)

Cinsiyet f % f % f % f % f % f % f %
Erkek 12 34 12 30 2 29 - - 5 21 5 71 9 82
Kadin 23 66 28 70 5 71 2 100 19 79 2 29 2 18
Toplam 35 100 40 100 7 100 2 100 24 100 7 100 11 100

Tablo 4 incelendiginde, 6§rencilerin miizik alanina yonelik okuma kaynaklarinin ¢ogunlukla toplam f=40 degeri
ile “ders kitaplar” oldugu ve sirasiyla toplam f=35 degeri ile “muzik kitaplari”, toplam f=24 degeri ile “makale”,
toplam f=11 degeri ile “internet yazilar”, toplam f=7 degeri ile “tezler”, toplam f=7 degeri ile “dergiler” ve
toplam f=2 degeri ile “gazete” gibi muzik kaynaklarini tercih ettikleri gériilmektedir. Cinsiyet degiskenine gore
degerlendirildiginde erkeklerin ve kadinlarin cogunlukla “ders kitaplari” ve “miizik kitaplar” tirtinde kaynaklari

tercih ettikleri anlasiimaktadir.

Dérdiincii Soruya iliskin Bulgular

Bu boélimde anket formunun doérdiinci sorusu olan “Mduzik alanina iliskin genellikle hangi turde kitaplari
okumayi tercih edersiniz? Sorusuna verilen yanitlara iliskin bulgular Tablo 5’te sunulmustur. Bu soruda

ogrenciler birden fazla secenegi isaretleyebildikleri igin her bir kategori icin degerler ayrica sunulmustur.

Tablo 5. Ogrencilerin Miizik Alanina iliskin Hangi Tiirde Kitaplari Okuduguna iliskin Veri Tablosu

Muizik
Miizik Ders Miizik Miizik Miizik Miizik Magazin
Kitaplari Miizik Tarihi Egitimi Teknolojisi Arastirmalan Kiiltlirii Haberleri
cinsiyet f % f % f % f % f % f % f %
Erkek 13 36 4 22 12 44 8 62 4 44 11 46 4 20
Kadin 23 64 14 78 15 56 5 38 5 56 13 54 16 80
Toplam 36 100 18 100 27 100 13 100 9 100 24 100 20 100
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Tablo 5 incelendiginde, 6grencilerin muzik alanina yénelik ¢cogunlukla toplam f=36 degeri ile “mizik ders
kitaplari” tercih ettigi ve sirasiyla toplam f=27 degeri ile “muzik egitimi”, toplam f=24 degeri ile “muzik kaltlrd”,
toplam f=20 degeri ile “muzik magazin haberleri”, toplam f=18 degeri ile “miizik tarihi”, toplam f=13 degeri ile
“muzik teknolojileri” ve toplam f=9 degeri ile “muzik aragtirmalari” tiriinde kitaplari tercih ettigi goriilmektedir.
Cinsiyet degiskenine gore degerlendirildiginde erkek ve kadin 6grencilerin “miizik ders kitaplar” tiirinde

kitaplari yiksek oranla tercih ettikleri goriilmektedir.

Besinci Soruya iliskin Bulgular

Bu boéliimde anket formunun besinci sorusu olan “Haftada muzik alanina yénelik okuyarak gecirdiginiz ortalama

sure ne kadardir? Sorusuna verilen yanitlara iliskin bulgular Tablo 6’da sunulmusgtur.

Tablo 6. Ogrencilerin Hafta icinde Miizik Alanina Yénelik Okuyarak Gegirdikleri Siireye iligkin Veri Tablosu

Hig 1 Saat 2 Saat 3 Saat 3 Saatten
Fazla
(1) 2) (3) (a) (5)
Sinif Cinsiyet N f % f % f % f % f % Ort.
Lisans 1 Erkek 6 - - 3 4,3 2 2,9 1 1,4 - - 2,6
Kadin 7 - - 1 1,4 4 5,7 1 1,4 1 1,4 3,3
Toplam 13 - - 4 5,7 6 8,6 2 2,8 1 1,4 3
Lisans 2 Erkek 7 - - 3 4,3 1 1,4 1 1,4 2 2,9 3,3
Kadin 7 1 1,4 4 5,7 1 1,4 - - 1 1,4 2,4
Toplam 14 1 1,4 7 10 2 2,8 1 1,4 3 4,3 2,9
Lisans 3 Erkek 8 - - 6 8,6 1 1,4 1 1,4 - - 2,4
Kadin 15 1 1,4 8 11,4 2 2,9 4 5,7 - - 2,6
Toplam 23 1 1,4 14 20 3 4,3 5 71 - - 2,5
Lisans 4 Erkek 5 1 14 3 4,3 1 1,4 - - - - 2
Kadin 15 3 4,3 8 11,4 3 4,3 1 1,4 - - 2,1
Toplam 20 4 6 11 15,7 4 5,7 1 14 - - 2,1
Erkek Genel Toplam 26 1 14 15 214 5 71 3 43 2 2,9 2,6
Kadin Genel Toplam 44 5 71 21 30 10 143 6 86 2 2,6 2,5
Genel Toplam 70 6 9 36 51 15 21 9 13 4 6 2,6

Tablo 6 incelendiginde, lisans 1’de okuyan 13 6grenciden 7 kadin 6grencinin miizik alanina yonelik haftahk
okuyarak gecirdikleri stire puani ortalamasi 3,3, 6 erkek 6grencinin okuma stiire puan ortalamasi ise 2,6’dir. Bu
durumda lisans 1'de kadin 6grencilerin haftalik kitap okuma sireleri, erkek 6grencilerin okuma sirelerinden
yuksek oldugu anlasilmaktadir. Lisans 2’de okuyan 14 6grenciden 7 erkek 6grencinin mizik alanina iliskin
haftalik okuyarak gecirdikleri stire puani ortalamasi 3,3, 7 kadin 6grencinin okuyarak gecirdikleri siire puani
ortalamasi ise 2,4’tlr. Bu durumda lisans 2’de erkek 6grencilerin muzik alanina yonelik haftalik okuyarak
gecirdikleri strenin kadinlara oranla fazla oldugu gorilmektedir. Lisans 3’te okuyan 23 6grenciden 8 erkek
o6grencinin mizik alanina yonelik haftalik kitap okuma siire puani ortalamasinin 2,4, 15 kadin 6grencinin okuma
slire puani ortalamasi ise 2,6’dir. Bu durumda lisans 3’te okuyan kadin 6grencilerin mizik alanina yonelik
haftalik kitap okuma sirelerinin erkek 6grencilerin kitap okuma siirelerinden daha yiiksek bir oranda oldugu

anlasilmaktadir. Lisans 4’te okuyan 20 6grenciden 15 kadin 6grencinin muzik alanina yénelik haftalik okuyarak
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gegirdikleri sire puani ortalamasi 2,1, 5 erkek 6grencinin okuyarak gegirdikleri siire puani ortalamasi ise 2’dir.
Bu durumda lisans 4’te kadin 6grencilerin okuma siire oranlari erkek 6grencilerin okuma siiresi oranlarindan
yuksektir. Cinsiyet degiskenine gore erkek 6grencilerin alana yonelik okuyarak gecirdikleri siire puani genel
ortalamasi 2,6, kadin 6grencilerin okuyarak gecirdikleri stire puani genel ortalamasi ise 2,5 tir. Sinif diizeyinde
muzik alanina yonelik haftalik kitap okuma siure puani ortalamalari degerlendirildiginde 1.sinifin 3 puan
ortalamasi ile 2.sinifin ise 2,9 puan ortalamasi ile haftalik olarak diger siniflardan daha fazla kitap okuma
sirelerine sahip olduklari gorilmektedir. Tum siniflarin mizik alanina yonelik haftalik kitap okuma siresi genel

puan ortalamasinin 2,6 oldugu anlasiimaktadir.

Altinci Soruya iliskin Bulgular

Bu bolimde anket formunun altinci sorusu olan “Miizik alanina iliskin kaynaklari nasil temin etmektesiniz?
Sorusuna verilen yanitlara iliskin bulgular Tablo 7’de sunulmustur. Bu soruda 6grenciler birden fazla secenegi

isaretleyebildikleri igin her bir kategori icin degerler ayrica sunulmustur.

Tablo 7. Ogrencilerin Miizik Alanina iliskin Kaynaklari Nasil Temin Ettiklerine iliskin Veri Tablosu

internet Miizik Arkadaslardan Odiing Satin
Kiitiphaneler Ortamindan Egitimi Alarak Alarak Diger
Cinsiyet f % f % f % f % f % f %
Erkek 2 50 24 41 - - 6 46 12 40 - -
Kadin 2 50 34 59 - - 7 54 18 60 - -
Toplam 3 100 58 100 - - 13 100 30 100 - -

Tablo 7 incelendiginde, muzik alanina iliskin kaynaklari toplam f=58 degeri ile 6grencilerin gogunlukla internet
ortamindan temin ettigi ve sirasiyla toplam f=30 degeri ile “satin alarak”, toplam f=13 degeri ile
“arkadaslarindan 6diing alarak” ve toplam f=4 degeri ile “kiitiphanelerden” temin ettikleri gorilmektedir.
Cinsiyet faktoriine gore degerlendirildiginde, kadin ve erkek 6grencilerin miizik alanina iliskin kaynaklari temin

etme yontemlerinde farkhhk olmadigi daha ¢ok “internet ortamindan” faydalandiklari anlasiimaktadir.

Yedinci Soruya iliskin Bulgular

Bu bélimde anket formunun yedinci sorusu olan “Miuzik alanina iliskin kaynaklari okumama nedeni nedir?

Sorusuna verilen yanitlara iliskin bulgular Tablo 8’de sunulmustur.

Tablo 8. Ogrencilerin Miizik Alanina iliskin Kaynaklari Okumasini Etkileyen Etkenlere iliskin Veri Tablosu

Kiiltiirel Sosyal Diger
Ekonomik (Aligkanhiklar) Ders Yogunlugu Faaliyetler (Motivasyon)
Cinsiyet f % f % f % f % f %
Erkek 4 27 2 67 9 35 1 50 1 24
Kadin 11 73 1 33 17 65 1 50 3 75
Toplam 15 100 3 100 26 100 2 100 4 100

Tablo 8 incelendiginde, toplam f=26 degeri ile 6grencilerin ¢ogunlukla “ders yogunlugundan” dolayr miizik

alanina iliskin kaynaklari okumada olumsuz etkilendikleri, sirasiyla toplam f=15 degeri ile “ekonomik”
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nedenlerden, toplam f=4 degeri ile “motivasyon”, toplam f=3 degeri ile “kiiltiirel aliskanliklar” ve toplam f=2
degeri ile “sosyal faaliyetlerden” dolayr olumsuz etkilendikleri gorilmektedir. Cinsiyet faktériine gore
degerlendirildiginde, kadin ve erkek 6grenciler arasinda farklilik olmadigi ve ¢ogunlukla muzik alanina iliskin

kaynaklari okumada “ders yogunlugundan” dolay etkilendikleri gérilmektedir.

Sekizinci Soruya iliskin Bulgular

Bu bolimde anket formunun sekizinci sorusu olan “Mizik dinleme aliskanliginiz hangi diizeydedir? Sorusuna

verilen yanitlara iliskin bulgular Tablo 9'da sunulmustur.

Tablo 9. Ogrencilerin Miizik Dinleme Aliskanliginin Hangi Diizeyde Oldugunu Gésteren Veri Tablosu

Hig Neredeyse Kismen Dinlerim Cok
Hig Dinlerim

1) (2) (3) (4) (5)
Sinif Cinsiyet N f % f % f % f % f % Ort.
Lisans Erkek 6 - - - - 1 1,4 3 4,3 2 2,9 4,2
1 Kadin 7 - - - - - - 1 1,4 6 8,6 4,8
Toplam 13 - - - 1 1,4 4 6 8 12 4,5

Lisans Erkek 7 - - - - - - - - 7 10 5

2 Kadin 7 - - - - 1 1,4 1 1,4 5 7 4,6
Toplam 14 - - - 1 1,4 1 1 12 17 4,8
Lisans Erkek 8 - - - - - - 2 2,9 6 8,6 4,8
3 Kadin 15 - - - - 1 1,4 3 4,3 11 15,7 4,7
Toplam 23 - - - - 1,4 5 7 17 25 4,7
Lisans Erkek 5 - - - - - - 1 1,4 4 5,7 4,8
4 Kadin 15 - - - - - - 4 5,7 11 15,7 4,7
Toplam 20 - - - - - 0 5 7 15 21 4,8
Erkek Genel Toplam 26 - - - - 1 1,4 6 8,6 19 27,1 4,7
Kadin Genel Toplam 44 - - - - 2 2,9 9 129 33 47,1 4,7
Genel Toplam 70 - - - - 3 4 15 22 52 74 4,7

Tablo 9 incelendiginde, lisans 1’de okuyan 13 6grenciden 7 kadin 6grencinin muzik dinleme aliskanhgi puani
ortalamasi 4,8, 6 erkek 6grencinin muzik dinleme aliskanligi puani ortalamasi ise 4,2’dir. Bu durumda lisans 1'de
kadin 6grencilerin muzik dinleme aliskanliklarinin erkek 6grencilere oranla yiiksek oldugu goériilmektedir. Lisans
2’de okuyan 14 6grenciden 7 erkek 6grencinin mizik dinleme aliskanligi puani ortalamasi 5, 7 kadin 6grencinin
muzik dinleme aliskanligl puan ortalamasi ise 4,6’dir. Bu durumda lisans 2’de erkek 6grencilerin miizik dinleme
aliskanhgi oranlarinin kadin 6grencilere oranla yiksek oldugu gortlmektedir. Lisans 3’te okuyan 23 6grenciden
8 erkek 6grencinin mizik dinleme aliskanhigi puani ortalamasi 4,8, 15 kadin 6grencinin mizik dinleme aliskanligi
puani ortalamasi ise 4,7’'dir. Bu durumda lisans 3’te okuyan erkek 6grencilerin gilinlik miizik dinleme aliskanhgi
oranlarinin kadin 6grencilerin muzik dinleme aliskanligi oranlarindan ylksek oldugu anlasiimaktadir. Lisans 4’te
okuyan 20 6grenciden 5 erkek 6grencinin miizik dinleme aliskanhgl puani ortalamasi 4,8, 15 kadin 6grencinin
muzik dinleme aliskanligl puani ortalamasi ise 4,7’dir. Bu durumda lisans 4’te okuyan erkek 6grencilerin mizik
dinleme aliskanligi oranlarinin kadin 6grencilerin miuzik dinleme aliskanligi oranlarindan yiliksek oldugu

gorilmektedir. Cinsiyet degiskenine gore erkek 6grencilerin mizik dinleme aliskanligi puani genel ortalamasi ile
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kadin 6grencilerin muzik dinleme aliskanlhigl genel ortalamalar 4,7’dir ve farkhlik gdstermemektedir. Sinif
diizeyinde miuzik dinleme aliskanligi puani ortalamalari degerlendirildiginde 2.sinifin ve 4.sinifin 4,8 puan
ortalamasi ile mazik dinleme aliskanlklarinin diger siniflardan yiiksek oldugu gorilmektedir. Tum siniflarin

muzik dinleme aliskanligi genel puan ortalamasinin 4,7 oldugu anlasiimaktadir.

Dokuzuncu Soruya iliskin Bulgular

Bu bolimde anket formunun dokuzuncu sorusu olan “Gin iginde ortalama miizik dinlemek igin ayirdiginiz siire

ne kadardir? Sorusuna verilen yanitlara iliskin bulgular Tablo 10’da sunulmustur.

Tablo 10. Ogrencilerin Giin iginde Ortalama Olarak Miizik Dinlemek igin Ayirdiklari Siireye iliskin Veri Tablosu

Hig 1 Saat 2 Saat 3 Saat 3 Saatten
Fazla
(1) (2) (3) (4) (5)
Simf Cinsiyet N f % f % f % f % f % ort
Lisans 1 Erkek 6 - - 2 2,9 1 1,4 - - 3 4,3 3,6
Kadin 7 - - 2 2,9 - - - - 5 7,1 41
Toplam 13 - 4 5,8 1 1,4 - - 8 114 39
Lisans 2 Erkek 7 - - 1 1,4 - - 1 1,4 5 71 4,4
Kadin 7 - - 2 2,9 1 1,4 1 1,4 3 43 37
Toplam 14 - 3 4,3 1 1,4 2 2,8 8 114 4
Lisans 3 Erkek 8 - - 4 2,9 - - 2 2,9 2 2,9 3,3
Kadin 15 - - 3 71 3 4,3 5 71 4 59 37
Toplam 23 - 7 10 3 4,3 7 10 6 88 35
Lisans 4 Erkek 5 - - - 1 1,4 - - 4 5,7 4,6
Kadin 15 - - 1 1,4 4 5,7 1 1,4 9 129 4.2
Toplam 20 - - 1 1,4 5 71 1 1,4 13 186 43
Erkek Genel Toplam 26 - - 7 10 2 2,9 3 43 14 20 39
Kadin Genel Toplam a4 - - 8 11,4 8 11,4 7 10 21 30 39
Genel Toplam 70 - - 15 21,4 10 143 10 143 35 50 39

Tablo 10 incelendiginde, lisans 1’de okuyan 13 6grenciden 7 kadin 6grencinin giin icinde muzik dinlemek igin
gegirdikleri stire puani ortalamasi 4,1, 6 erkek 6grencinin mizik dinlemek igin gegcirdikleri siire puani ortalamasi
ise 3,6’dir. Bu durumda lisans 1’de kadin 6grencilerin giin icinde miizik dinlemek igin gegirdikleri stirenin erkek
ogrencilerin gecirdikleri slireye oranla yliksek oldugu gorilmektedir. Lisans 2’de okuyan 14 6grenciden 7 erkek
Ogrencinin gin icinde muzik dinlemek igin gegirdikleri siire puani ortalamasi 4,4, 7 kadin 6grencinin muzik
dinlemek igin gegcirdikleri siire puani ortalamasi ise 3,7'dir. Bu durumda lisans 2’de erkek 6grencilerin giin
icinde muzik dinlemek icin gecirdikleri slirenin kadin 6grencilere oranla yliksek oldugu goérilmektedir. Lisans
3’te okuyan 23 oOgrenciden 15 kadin 6grencinin gin icinde mizik dinlemek icin gecirdikleri slire puani
ortalamasi 3,7, 8 erkek 6grencinin muzik dinlemek icin gegirdikleri slire puani ortalamasi ise 3,3’tlr. Bu
durumda lisans 3’te okuyan kadin 6grencilerin giin icinde miuzik dinlemek igin gecirdikleri slirenin erkek
ogrencilerin gecirdikleri slireye oranla yiiksek oldugu goriilmektedir. Lisans 4’te okuyan 20 6grenciden 5 erkek
ogrencinin gilin icinde muzik dinlemek igin gecirdikleri siire puani ortalamasi 4,6, 15 kadin 6grencinin giin iginde

muzik dinlemek igin gegirdikleri slire puani ortalamasi 4,2’dir. Bu durumda lisans 4’te okuyan erkek 6grencilerin
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gun iginde mizik dinlemek igin gegirdikleri stirenin kadin 6grencilerin gegirdikleri sireye oranla ylksek oldugu
anlasilmaktadir. Cinsiyet degiskenine gore erkek 6grencilerin mizik dinlemek icin ayirdiklar siire puani genel
ortalamasi ile kadin 6grencilerin miizik dinleme slre puani genel ortalamalari 3,9’dur ve farkhlik yoktur. Sinif
dizeyinde glin icinde mizik dinlemek igin gecirdikleri siire puani ortalamalari degerlendirildiginde 4.sinifin 4,3
puan ortalamasi ile diger siniflarin puan ortalamasindan yiiksek oldugu gorilmektedir. Tim siniflarin giin igcinde

muzik dinlemek icin gecirdikleri siire puani genel ortalamasinin 3,9 oldugu anlasiimaktadir.

Onuncu Soruya iliskin Bulgular

Bu bolimde anket formunun onuncu sorusu olan “Dinlemek ic¢in tercih ettiginiz muzik tdrleri nelerdir?
Sorusuna verilen yanitlara iliskin bulgular Tablo 11’de sunulmustur. Bu soruda 6grenciler birden fazla segenegi

isaretleyebildikleri igin her bir kategori icin degerler ayrica sunulmustur.

Tablo 11. Ogrencilerin Dinlemek igin Tercih Ettikleri Miizik Tiiriine iliskin Veri Tablosu

Tiirk Halk  Tiirk Sanat Dini Klasik Bati Egitim
Muzigi Muizigi Musiki Muizigi pop Rock Mizikleri Diger
Cinsiyet f % f % f % f % f % f % f % f %
Erkek 24 43 10 26 2 33 7 25 15 31 7 35 5 38 9 41
Kadin 32 57 29 74 4 67 21 75 34 69 13 65 8 62 13 59
Toplam 56 100 39 100 6 100 28 100 49 100 20 100 13 100 22 100

Tablo 11 incelendiginde, toplamda f=56 degeri ile cogunlukla “Tirk halk muzigi [THM]” turiinG tercih ettikleri
gorialmektedir. Sirasiyla toplamda f=49 degeri ile “pop” mizik, toplam f=39 degeri ile “Tiirk Sanat Muzigi
[TSM]”, toplam =28 degeri ile “klasik bati miizigi [KBM]”, toplam =22 degeri ile “diger muzik tirlerini”, toplam
f=20 degeri ile “rock” mizik tirind, toplam f=13 degeri ile “egitim muzikleri” ve toplam f=6 degeri ile “dini
musiki” tirlerini tercih ettikleri anlasilmaktadir. Cinsiyet faktériine gore degerlendirildiginde, kadin 6grencilerin

¢ogunlukla “pop” mizik tirini erkek 6grencilerin ise “THM” tlirlinG tercih ettikleri gorilmektedir.

On Birinci Soruya iligkin Bulgular

Bu bolimde anket formunun onbirinci sorusu olan “Genel olarak hangi kaynaklardan muzik dinlemeyi tercih
edersiniz? Sorusuna verilen yanitlara iliskin bulgular Tablo 12’de sunulmustur. Bu soruda 6grenciler birden fazla

secenegi isaretleyebildikleri icin her bir kategori icin degerler ayrica sunulmustur.

Tablo 12. Ogrencilerin Hangi Kaynaklardan Miizik Dinledigine iliskin Veri Tablosu

internet
Radyo Televizyon Ortami Canli Miizik Diger
Cinsiyet f % f % f % f % f %
Erkek 3 16 7 29 25 36 12 46 - -
Kadin 16 84 17 71 44 64 14 54 - -
Toplam 19 100 24 100 69 100 26 100 0 0

Tablo 12 incelendiginde, toplam f=69 degeri ile ¢cogunlukla mizik dinlemek i¢in “internet ortamini” tercih

ettikleri gortlmektedir. Sirasiyla toplam f=26 degeri ile “canh muzik”, toplam f=24 degeri ile “televizyon” ve
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toplam f=19 degeri ile “radyo” kaynagini tercih ettikleri anlasilmaktadir. Cinsiyet faktoriine gore
degerlendirildiginde, kadin ve erkek 6grencilerin cogunlukla muzik dinlemek igin “internet ortamini” tercih
ettikleri bunun yaninda erkeklerin ¢ogunlukla “canli muzikleri”, kadinlarin ise “televizyonu” tercih ettikleri

gorilmektedir.

On ikinci Soruya iliskin Bulgular

Bu boélimde anket formunun onikinci sorusu olan “Mizik dinleyemiyorsaniz nedeni nedir? Sorusuna verilen
yanitlara iliskin bulgular Tablo 13’te sunulmustur. Bu soruda 6grenciler birden fazla segenegi isaretleyebildikleri

icin her bir kategori icin degerler ayrica sunulmustur.

Tablo 13. Ogrencilerin Miizik Dinlemesini Engelleyen Etkenlere iligkin Veri Tablosu

Engel Yok Yogunluktan Ekonomik Cevresel Diger
Cinsiyet f % f % f % f % f %
Erkek 26 37 - - - - - - - -
Kadin 44 63 - - - - - - - -
Toplam 70 100 - - - - - - R -

Tablo 13 incelendiginde, 6grencilerinin %100 oraninda tamaminin muzik dinlemesini engelleyen faktorlerin
olmadig gorilmektedir. Cinsiyet faktoriine gore degerlendirildiginde, %63 oraninda kadin 6grencinin ve %37

oraninda erkek 6grencinin mizik dinlemesine engel olmadigini isaret etmektedir.

TARTISMA ve SONUC

Ogrencilerin miizik alani disinda okuma aliskanlig diizeyi cinsiyet degiskenine gére degerlendirildiginde, kadin
Ogrencilerin okuma puan ortalamasinin erkek oOgrencilerin okuma puani ortalamasindan yiiksek oldugu
anlasilmistir.  Bu sonug, Okay, GCakirer ve Kurtaslan’in (2015) yapmis olduklari galismada okuma aliskanhgina
yonelik bayan o0gretmen adaylarinin, erkek 6gretmen adaylarina gore daha yiksek bir okuma egilimi
gosterdikleri sonucu ile benzerlik gostermektedir. Sinif degiskenine gore degerlendirildiginde ise 4.sinif ve 2.
sinif 6grencilerinin okuma diizeylerinin diger siniflara gére yiiksek oldugu goériilmiistir. Ogrencilerin tamaminin
alan disi okuma aliskanhgl dlzeyi ortalamasi degerlendirildiginde puan ortalamasinin 3,4 oldugu yani
ogrencilerin alan disi kitaplari kismen okuduklari tespit edilmistir. Nathenson, Pruslow ve Lewitt’'in (2008)
yapmis olduklari ¢alismada, on yillar boyunca ¢ok az seyin degistigini ifade ederek ankete katilan 747 6gretmen
adayi veya uygulama 6gretmeninin sadece %47’sinin hevesli bir okuyucu oldugunu %17’sinin ise okumaktan ¢ok

az zevk aldigi veya hig zevk almadigi yoniinde sonuglara ulasmislardir.

Ogrencilerin alana yénelik kitap okuma aliskanliklari diizeyi cinsiyet degiskenine gére degerlendirildiginde erkek
ogrencilerin alana yonelik okuma aliskanligi puaninin kadin 6grencilerden yiksek oldugu goriilmektedir.
4.sinifin alana yonelik okuma aliskanlhigl diizeyinin diger siniflardan yiiksek oldugu tespit edilmistir. Tim

ogrencilerin alana yonelik kitap okuma aliskanhginin 3,2 oldugu yani alana yonelik kitaplari 6grencilerin kismen
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okuduklari gorilmektedir. Bu sonuglar 6grencilerin alan i¢i okuma aliskanliklar ile alan disi okuma

aliskanliklarinin ayni oranlarda oldugunu géstermektedir.

Ogrencilerin alana yénelik kaynak olarak daha ¢ok “ders kitaplarini” tercih ettikleri ve cinsiyet degiskenine gére
bir farklilik gostermedigi tespit edilmistir. Alana yonelik 6grencilerin okudugu kitap tiirlerinin ise ¢ogunlukla
“muzik ders kitaplar”, “mizik egitimi”, “muzik kaltiri” ve “mizik magazin haberleri” tlriinde yazilar tercih
ettikleri goérilmektedir. Arici’'nin (2014) galismasinda, 6grencilerin sadece ders kitaplarini okuduklarina iliskin
elde ettigi sonuglar bu verileri desteklemektedir. Benevides ve Peterson (2010) yapmis olduklari ¢alismada,

O0gretmen adaylarinin bos zamanlarinda siklikla gazete ve dergileri okuduklari en az ise el kitaplari ve raporlari

okuduklarina iliskin sonuglara ulasmislardir.

Alana yonelik haftalik okuma sirelerinin farklihk géstermedigi ve bu sirenin ortalama 2 saat ile sinirh oldugu
gorulmektedir. Ayrica 1. ve 2. sinifin alana yonelik haftalik okuma siirelerinin diger siniflara gére daha yiiksek
oldugu ve tim o6grencilerin alana yonelik haftalik kitap okuma siirelerinin ortalama 2 saat oldugu tespit

edilmistir.

Ogrencilerin mizik alanina iliskin kaynaklari cogunlukla internet ortamindan, satin alarak veya arkadaslarindan
odung alarak temin ettikleri gériilmektedir. Cinsiyet faktoriine gore miizik alanina iliskin kaynaklari temin etme

yontemlerinde farklilik géstermemektedir.

Ogrencilerin cogunlukla ders yogunlugundan dolayi, ekonomik etkenlerden ve motivasyon eksikliginden dolay:
okuma konusunda olumsuz etkilendikleri tespit edilmistir. Cinsiyet faktériine gore alanina iliskin kaynaklari
okumada ogrencileri etkileyen faktorler farklilik gostermemektedir. Bu sonuglardan farkli olarak Yildiz, Ceran ve
Sevmez (2015) yaptiklari calismada 6gretmen adaylarinin okuma aliskanhgi profillerini belirlemeyi amaglamislar
ve dgrencilerin okumalarina engel olarak ilk sirada okuma aligkanliklarinin olmamasini 6nemli etkenlerden birisi
olarak tespit etmislerdir. Bununla birlikte Arici (2014) ¢alismasinda, 6grencilerin bazi kitaplarin sikici, bazi
kitaplarin da pahali olmasi nedeni ile kitap okumadiklari sonucu ekonomik etmenlerin kitap okumayi engelleyen
onemli bir etmen oldugu sonucunu desteklemektedir. Yilmaz (2006) calismasindan elde ettigi sonuglara
dayanarak, “Ogrenciler arasinda kitap degisimi saglanarak, her 6grencinin mimkin oldugu kadar ¢ok sayida
kitabi, daha az para 6deyerek okumalari saglanmalidir. Bu yolla kitap okumamada 6nemli bir gerekce olarak

one sirilen ekonomik sorun bir dlglide asilacaktir.” 6énerisinde bulunmustur.

Ogrencilerin miizik dinleme aliskanhiginin 4,7 puan ortalamasi ile genel olarak yiiksek oldugu ve cinsiyet
degiskenine gore farkhlik gostermedigi fakat 2. ve 4. Siniflarin mizik dinleme aliskanhgr puanlarinin diger
siniflardan yiksek oldugu tespit edilmistir. Ayni zamanda 6grencilerin giin icinde mizik dinleme siirelerinin
ortalama 3 saat oldugu ve cinsiyet degiskeni olarak farkhlik gostermedigi gorilmektedir. 4. Sinif 6grencilerinin

gilinliik miizik dinleme sirelerinin diger sinif 6grencilerinden fazla oldugu tespit edilmistir.
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Ogrencilerin dinlemek icin daha ¢ok [THM], pop miizigi, [TSM] ve [KBM] tiirlerini tercih ettikleri gériilmektedir.
Cinsiyet degiskenine gore degerlendirildiginde ise kadin 6grencilerin ¢ogunlukla pop muzigi tirind, erkek
dgrencilerin ise [THM] tiiriini tercih ettikleri tespit edilmistir. Bu sonuglar ile benzerlik gdsteren Ozdemir ve
Can’in (2019) yapmis oldugu ¢alismada, miizik 6gretmenligi boliminde okuyan 6grencilerinin ¢ogunlukla pop

muzik, [THM] ve [KBM] tirlerini dinledigi sonuglarina ulagiimigtir.

Ogrencilerin cogunlukla mizik dinlemek icin internet ortamini tercih ettikleri sonucuna ulasiimis ve bu sonucun
ogrencilerin iletisim araci olarak kullandiklari telefon araciligi ile bu ihtiyaglarina kolaylikla erisim
saglayabilmelerinden kaynaklandigi distinilmektedir. Ayni zamanda erkeklerin ¢ogunlukla canh muzikleri,
kadinlarin ise televizyonu tercih ettikleri ve 6grencilerin mizik dinleme aliskanligini olumsuz etkileyebilecek bir

durumun olmadigi sonuglarina ulasilmistir.

ONERILER

Arastirma sonucunda, benzer c¢alismalara yonelik daha genis capli ve boylamsal ¢alismalarin yapilmasi,
O0gretmen adaylarini muazik ders kitaplarindan farkli olarak alana yonelik kitap okuma aliskanligi edinmelerine ve
muzik egitimi alanina yonelik mizikal birikimlerini gelistirecek muzik dinleme aliskanhgini gliclendirecek
etkinliklerin yapilmasi 6nerilir. Ayni zamanda, kitap okumayi engelleyen unsurlarin kaldiriimasina yonelik
¢alismalar yapilmasi, 6grencilerin kiitiphane kullanimi aliskanhklarinin gelistirilmesi ve 6gretmen adaylarinin
mesleki yasantisinda stirekli kullanacaklari egitim mdziklerine olan ilgilerini artirmak igin 6grenciler ve 6gretim

elemanlari ile gérismeler yapilarak ¢éziim yollari aranmasi 6nerilmektedir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tirlu ihlallerde sorumluluk yazara aittir. Bu arastirma, Harran

Universitesi Sosyal ve Beseri Bilimler Etik Kurulunun 18.03.2022 tarihli 2022/39 sayili onayi ile yiiriitiilmistiir.
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