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ABSTRACT

Recent studies on social intelligence, which defined as the ability to understand the emotions,
thoughts, and intentions of people through their apparent expressions and behaviours, have
confirmed the great difference of performance between socially intelligent leaders and those
who not. In this study, it was aimed to investigate the effect of social intelligence levels of school
principals on their leadership behaviours. It was designed according to the mixed method
research methodology. The study group of the quantitative phase of the study consisted of 217
school principals working at secondary schools in Sahinbey district centre of Gaziantep. The study
group in qualitative phase included 20 school principals determined by the snowball sampling
method. The quantitative data of the study were collected through Tromso Social Intelligence
Scale developed by Silvera et al. (2001) and the Leader Behaviour Scale by Alia (2015) and a semi-
structured interview protocol was used to collect qualitative data. While regression and
correlation analyses were performed in the analysis of quantitative data, content analysis
technique was used for qualitative data. According to the findings of the study, there exists a
statistically significant relationship between the social intelligence levels and the leadership
behaviours of school principals at a moderate level. Furthermore, the social intelligence levels of
school principals can meaningfully predict their leadership behaviours. Moreover, principals with
high social skills will exhibit participative and supportive leadership behaviours such as creating
social environments, building good relationships and acting together in the decision making
process in order to increase their interaction and sharing with teachers.
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INTRODUCTION

People have to meet their psychological, social and exclusively physiological needs in order to maintain their
lives and overall well-being. During this process, they are not only influenced by the people around but also
affect them. Based on general assumptions, it is important for the individuals who are social beings to have a
high level of social intelligence and the ability to use it effectively in building good relationships, understanding
the others and behaving appropriately in social environments. That’s why, social intelligence allows individuals

to predict or anticipate the people’s reactions to a certain degree of accuracy.

Dewey (1909: 43) has been known as the first psychologist to use the term “social intelligence” in academic
sense. In his book Ethics in Education, Dewey described social intelligence as “the power to grasp and observe
social situations”. Social intelligence theory, which can be defined as understanding, knowing, perceiving and
witting, is the first model that embraces intelligence out of the perspective of cognitive dimensions. This theory
was first introduced by Thorndike in 1920. Based on the relevant theory, we can define social intelligence as a
type of intelligence that includes highly positive and low level of negative behaviours during interpersonal
interaction. Thorndike (1920) explained intelligence to be composed of social, mechanical and abstract
categories, and identified social intelligence as “the ability to act wisely in human relations, to understand and
manage men, women, girls and boys” and introduced it to the use of educational environments.From another
point of view, Marlowe (1986), designated the term as “social intelligence or social competence is the ability to
understand the people's and his/her own feelings, thoughts and behaviours and to behave in compliance with
that insight in interpersonal circumstances. Though great many definitions have been made so far, and the
term social intelligence gained a large number of different meanings over time after Thorndike’s original
interpretation of the artefact, a consensus over a definition of social intelligence could not be reached (Walker
& Foley, 1973). During these periods, social intelligence theorists tried to find a similar method of IQ that can
be applied to social life skills while defining the field of psychometrics in the process of new formation
(Goleman, 2007: 405). That’s why, social intelligence was regarded to be the reflection of one’s behaviours
towards others, namely, an indicator of them. As stated by Demirel, Basbay and Erdem (2006), the individuals
acquire social skills and gain the ability to work with others such as taking part in team games, group projects
and group works through this type of intelligence. Moreover, teaching other people helping, sharing and
supporting each other can be regarded among the basic features of this dimension of intelligence. As the
people with high social intelligence are able to communicate with others easily and healthily in social settings,

they are accepted to be the negotiators who prevent conflicts (Ginaydin, 2017).

There are divergent views on the dimensions of social intelligence in parallel to the difficulties encountered for
the definition of social intelligence. Although social intelligence was examined under two dimensions as
cognitive (understanding people) and behavioural (managing people) in the early studies, ongoing research has
revealed that it has a multi-dimensional structure. While Kozmitzki and John (1993) indicated that social
intelligence includes seven components as (i) the perception of people’s internal states and moods, (ii) the

overall ability in building relationships with human beings, (iii) knowledge about social theories and life, (iv)
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social intuition and sensitivity in complex social conditions, (v) the use of techniques to manipulate other
people, (vi) empathy and (vii) social adaptation, Silvera et al. (2001) asserted that social intelligence consists of
three dimensions as social information process, social awareness and social skills. Goleman (2007) pointed out
that social intelligence is basically composed of two dimensions as social awareness and social skills and
defined social awareness with anticipating the inner state of others, understanding their feelings and thoughts,

and grasping complex social situations, and explained social skills to be communicating effectively.

As social intelligence is essentially the cornerstone and basis of the relationships with others, it is recognized as
the key to performance and development in all cases and a component of good leadership, as well. In similar
vein, Northouse (2013) also stated that “as social intelligence is related to the ability of recognizing the
motivation of others while predicting their responses and potential behaviours, social skills are necessary for
effective leadership in interpersonal relations”. In recent studies, it is stipulated that the relationship between
leadership behaviour and intelligence should be explained through the concept of social intelligence in
organizations as social structures. That’s why, leadership involves not only effective relationships with others,
but also knowledge-based decision-making, making inferences, and promoting the performance development
of one’s followers. According to Bass (1990), leadership is the sum of the behaviours of activating the
organizational structure, role differentiation, influencing, achieving goals and convincing. In this context, the
leaders’ behaviours become prominent. Studies on leadership behaviours were initiated in the 1945s.0hio
State University, in particular, tried to explain the leadership behaviours from various perspectives. Based on
the studies of Ohio State, leadership is defined as personal behaviours when directing the activities of a group
to the target, and the leadership behaviours are divided into two main categories as task-oriented and
relationship-oriented behaviours (Bass, 1990; Hersey & Blanchard, 1993). In particular, relationship-oriented
leaders tend to build high-quality relationships, have good feelings, support and treat equally towards the
people they work with. All these behaviours can be alleged to indicate that leadership has both social and
functional qualities and that social intelligence is related to the social components of leadership. Bass (1990)
voiced that “as good leaders are the individuals who can best understand and interact with their followers,
those who are able to evaluate their own and others' feelings and adapt their behaviours appropriately to a
particular situation based on this assessment are expected to be the leaders”. That's why, good leaders
empathize to understand the needs of their followers, spend time to evaluate groups' attitudes and
motivations, and deal with their level of satisfaction. These components of good leadership can be explained by
the notion of social intelligence. The leaders who use these skills can establish good relationships between
subordinates, identify common points between their colleagues, gain trust of their peers through active
listening and positive mood. In similar vein, Seidman (2007) stated that relationships tie leaders and followers

in business and social environments.

Zaccaro et al. (1991) emphasized that social intelligence is essential for leadership effectiveness and that
leadership ties the person with situational conditions and discussed social perspectiveness and behavioural

flexibility as the two personal characteristics of leadership. In this regard, while social perspectiveness refers
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the ability of a leader to be aware and sensitive to the needs, goals and problems of employees and the
organization, behavioural flexibility is explained to be the leader’s ability and willingness to respond
distinctively and appropriately to different situations. The individuals with high level of social intelligence are
aware of the social condition that includes the problems and requirements of others (social perspectiveness).
In this context, it can be claimed that people with social intelligence skills are likely to be successful leaders.
That’s why, the leaders who make decisions on the basis of interpersonal knowledge and intuition often obtain
more successful outcomes based on the predictions in that vein as they often have the ability to predict the
potential responses more accurately (Kozmizki & John, 1993; Goleman, 2007). The reflection of social
intelligence on leadership behaviours positively affects the performance of both the organization and the
employees. It was revealed in limited number of studies that social intelligence both influences and predicts
creativity and job performance respectively. In his study, Rahim (2014) concluded that managers with higher
level of social intelligence contribute more to creative performance. Moreover, the managers with high levels
of social intelligence pave the way for social innovation and activities that seek to improve human well-being,
to strengthen citizenship culture, to increase responsibility towards other people, and to bring about positive
changes in society (Joseph & Lakshmi, 2010). These great influences are probably the result of improved
relationships through social intelligence. Goleman and Boyatzis (2008) detected that social intelligence,
especially the components of empathy and self-knowledge, play an important role in leadership and that there

is a huge difference between the performance of leaders with and without social intelligence.

The reflection of the relationship between social intelligence and leadership behaviours in the school
environment, as stated by McQade (2013) can be observed in school principals exhibiting behaviours related to
social intelligence in order to promote teacher development. When the relevant literature is reviewed, it can
be witnessed that there are great many studies about what the leadership behaviours of school principals
should be as the leaders of schools. Wirt and Krug (1998) listed the principals’ leadership behaviours as
monitoring student progress, defining the mission, managing the curriculum, supervising the teaching and
improving the teaching climate while Gruenert (2005) sorted collaborative leadership, teacher collaboration,
professional development, goal congruence, tactfulness, professional support and partnership inlearning. In
addition, as a leader, principals have to understand the expectations and desires of the people they work with,
anticipate when, where and what to know and how to behave, and easily adapt to plenty of different
environments, including the social ones. The relevant studies revealed the importance of school principals’
having social intelligence when exhibiting all these leadership behaviours, and the leaders with high social
intelligence are also found to be effective in the areas of persuasion (Hackworth & Brannon, 2006), trust
(Yamagishi, Kikuchi, & Kosugi, 1999) and communication. As a result, social intelligence affects leadership
behaviours in that it is the intelligence underlying the abilities of communicating effectively, producing rational
solutions to the problems encountered, making friends, convincing, empathizing and so on (Vural, 2004: 253)
and its true understanding and use is a requirement for the success of employees. In this context, the aim of
this study was to investigate the effect of social intelligence levels of school principals on their leadership

behaviours. For this purpose, in mind, the following sub-problems were sought:
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e What are the opinions of the secondary school principals about their own social intelligence and
leadership behaviours?

e Do the social intelligence levels of secondary school principals have an impact upon their leadership
behaviours?

e  What are the opinions of secondary school principals about the reflection of their social intelligence
levels on their leadership behaviours?

METHODOLOGY

The study was designed as a mixed method research in order to explain the main problem in the best way and
to provide logical and intuitive results in a holistic way. Mixed-method research is a methodology that allows
the verification of quantitative findings with qualitative ones or qualitative findings with quantitative ones and

minimizes the disadvantages of two different research paradigms (Morse, 2003; Creswell & Clark, 2008).

In our study, sequential descriptive mixed research design was used as qualitative data were collected based on
the quantitative ones. Sequential descriptive method is a design starting with quantitative research and
continuing with the qualitative one. In this type of research design, quantitative research findings are examined
in depth with qualitative research techniques (Creswell & Plano-Clark, 2008). Within the scope of this study,
qualitative data collection method was used for the close examination of the opinions about the effects of
social intelligence on leadership behaviours. During the research process, journal writing rules, publishing

principles, publication ethics rules and journal ethics rules were complied.

Study Group

The study group of the quantitative phase of the study consisted of school principals working at secondary
schools in Sahinbey district centre of Gaziantep. No sampling procedure was followed in the study and the
scales were applied to all 237 secondary school principals. However, 20 of the returned scales were excluded
from the assessment procedure as they were not filled in properly and 217 scales in total were taken into
consideration. Among the 217 school principals participated in the study, 96% (209) were male and 4% (8) were
female. According to the variable of age, 4% (9) of the respondents were between 25-35 years, 43% (93) were
between 36-45 years, 53% (115) were 46 and over. 47% (102) of the participating principals had 10-19 years

and 53% (115) of them had 20 or more years of professional seniority.

The study group in qualitative phase included 20 school principals determined among those who can provide

rich data by the snowball sampling method on a voluntary basis.
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Data Collection Instruments

Quantitative data were collected using “Tromso Social Intelligence Scale and Leader Behaviour Scale”. The
linguistic validity studies were conducted initially for the scales translated from their original languages. To
ensure language validity, the scales were administered to English teachers first in English and in Turkish three
weeks later. Paired-samples t tests for the linguistic equivalence was performed on the results obtained from
both applications. At the end of the test, t value (p <0.05) was found to be significant. In order to determine the
comprehensibility of the scale items translated into Turkish, 15 school principals who were not included in the

study group, were pre-applied.

Tromso Social Intelligence Scale: Tromso Social Intelligence Scale- TSIS is a twenty-one-item self-report
instrument developed by Silvera et al. (2001) to determine the level of social intelligence. The sub-dimensions
of the scale are Social Information Process, Social Skills and Social Awareness. Cronbach's alpha values of the
sub-dimensions of the original scale were established to be Social Information (a = 0.80), Social Skill (o = 0.86)
and Social awareness (o = 0.79). The items in the scale are accompanied by a five-point Likert-type rating scale.
The scores in the rating scale ranges from one to five from the lowest to the highest. The internal consistency
coefficient of the scale was estimated to be .92 according to the answers of the participants in this study. The

reliability coefficients of the sub-dimensions of the scale are shown in Table 1.

Table 1. Cronbach's Alpha Reliability Coefficients of the Sub-dimensions of Social Intelligence Scale

Original Social Intelligence Turkish Version of Social

Sub-dimensions

Scale Intelligence Scale
Social Information Process .81 .89
Social Skills .86 91
Social Awareness .79 .90

To examine the factor structure of the scale for the participating group, Confirmatory Factor Analysis (CFA) was
performed using Lisrel 8.80 software. Likelihood (Maximum Likelihood, ML) method was chosen for the

analyses. The goodness of fit indices of the model are given in Table 2.

Table 2. The Comparison of Standard Goodness of Fit Criteria with Model Results

Criteria Perfect Fit Acceptable Fit Fit Indices

RMSEA 0<RMSEA<0.05 0.05<RMSEA<0.08 0.073
NFI 0.95<NFI<1.00 0.90<NFI<0.94 0.94
NNFI 0.95<NNFI<1.00 0.95<NNFI<0.96 0.94
CFI 0.95<CFI<1.00 0.95<CFI<0.96 0.97
GFI 0.95<GFI<1.00 0.90<GFI<0.94 0.90
AGFI 0.90<AGFI<1.00 0.85<AGFI<0.90 0.91
RFI 0.90<RFI<1.00 0.85<RFI<0.90 0.95
SRMR 0<SRMR< 0.05 0.05< SRMR<0.10 0.049

X 0< y?<2df 2df< y?<3df 147.39
x2/df 0< x?/df <2 2< ¥2/df<3 2.87
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As shown in Table 2, x2/df values below 3, RMSEA value below 0.008 and CFl, AGFI and GFI values above 0.90
indicate that the goodness of fit indices of the tested scales are above the acceptable threshold. According to
Hooper, Caughlan and Muller (2008), 0.90 refers to acceptable fit and 0.95 to perfect fit for GFI, CFI, NFI, RFI, IF|
and AGFI indices. These goodness of fit indices indicate that the model-data fit is achieved for the tested

model.

Leader Behaviour Scale: Leader Behaviour Scale developed by Alia (2015) based on the literature on leadership
behaviours defined by Hemphill and Andrew was used. The scale consists of four sub-dimensions titled
Participative, Supportive, Assertive and Directive and 30 items.5-point Likert-type rating scale (Never, Rarely,
Sometimes, Frequently, Always) is used in the scale. The Cronbach alpha internal consistency coefficient of the
scale was estimated to be .90 according to the answers of the participants in this study. Cronbach's alpha
values of the subscales were found to be Participative (a = 0.91) Supportive (a = 0.90) Assertive (o = 0.93) and
Directive (a = 0.89). Confirmatory factor analysis (CFA) was performed to determine whether the factor
structure of the scale’s original version was validated in Turkish sample. The goodness of fit indices of the

model are presented in Table 3.

Table 3. The Comparison of Standard Goodness of Fit Criteria with Model Results

Criteria Perfect Fit Acceptable Fit Fit Indices

RMSEA 0<RMSEA<0.05 0.05<RMSEA<0.08 0.069
NFI 0.95<NFI<1.00 0.90<NFI<0.94 0.92
NNFI 0.95<NNFI<1.00 0.95<NNFI<0.96 0.93
CFI 0.95<CFI<1.00 0.95<CFI<0.96 0.95
GFI 0.95<GFI<1.00 0.90<GFI<0.94 0.87
AGFI 0.90<AGFI<1.00 0.85<AGFI<0.90 0.89
RFI 0.90<RFI<1.00 0.85<RFI<0.90 0.94
SRMR 0<SRMR< 0.05 0.05< SRMR<0.10 0.053

Ve 0< y?<2df 2df< y?<3df 1023.48
x2/df 0< x?/df <2 2< ¥2/df<3 2.35

In CFA, the fit indices of the obtained model were examined and the minimum chi-square value (x2 = 1023.48,
p = 0.00) was found to be significant. x2/df values below 3, RMSEA value below 0.008 and CFI, AGFI and GFI
values above 0.90 indicate that the goodness of fit indices of the tested scales are above the acceptable

threshold. These goodness of fit indices indicate that the model-data fit is also achieved for the tested model.

Qualitative data were collected through a semi-structured interview protocol developed by the researcher. The
interview form was designed considering that there was a high and significant relationship between the social
skills sub-dimension of social intelligence and the sub-dimensions of participative and supportive leadership
behaviours according to the correlation coefficients and consisted of a total of six questions, two sub-questions

per two main questions.
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Data Analysis

Quantitative data analysis: Descriptive statistics (means and standard deviations) were used to calculate the
levels of social intelligence and leadership behaviours. Cronbach’s alpha was tested for internal consistency and
the validity of the scales. Correlation coefficients were estimated to determine the relationship between the
variables. Hierarchical multiple linear regression analysis was performed with the controlled variables to

examine the direct effect of social intelligence levels of school principals on their leadership behaviours.

Qualitative data analysis: Qualitative data were recorded through voice recorder. Recorded interviews were
transformed into data sets through transcribing and analysed through content analysis technique. In content
analysis, the data are analysed in depth and interrelated concepts are gathered under the same themes and
codes (Yin, 2011; St. & Jackson, 2014). During the content analysis, the concepts having similar meanings were
gathered under a single code (e.g.disturbed, uneasy: anxious; help: support) and pseudonyms were used for
each participant (P1, P2, etc.).In order to increase the reliability of the study, participants were visited to share
information about the topic before the interview. The interviews were conducted face-to-face in a favourable
place of each school principal’s own school for between 35 and 60 minutes. Another method to increase the
reliability in qualitative research is the analysis of data by a field expert apart from the researcher (Merriam,
2013). In this regard, the research data were analysed by a field expert as well as the researcher, incompatible
themes and codes were excluded from the procedure, and the consistency coefficient of the congruent data
was calculated to be 89%. In addition, direct quotations belonged to some participants were included in order

to enhance the credibility of the study.

FINDINGS

Table 4 demonstrates the school principals’ levels of social intelligence and leadership behaviours, the
relationships between the variables of social intelligence and leadership behaviour and the mean, standard

deviation and binary correlations of the sub-dimensions.

Table4. Mean, Standard Deviation and Binary Correlation Matrix of The Observed Variables with
Regard to The School Principals’ Levels of Social Intelligence and Leadership Behaviours

X sb 1 2 3 4 5 6 7 8 9
1- Social
. .564*  .641*  441*  425*%  234* 217* . 578*  .326*
Information 382 093 1 « « N * * * *
Process
. . A78*  .767*  .740*  .337* .314*  .615*  .225*
2-Social Skills ~ 3.14  0.83 1 " " " " " " "
3- Social .664*  .580*  .379*  .400* .672*  .290*
Awareness 3.42 0.79 1 « * N " * *
S 715%  .674*  344*  413*  742*
4-Participative  3.81  0.72 1 * * " * *
. .372*  .309*  .319*  .673*
5-Supportive 3.73 0.72 1 * N N "
6-Assertive 3.69 0.77 1 .284*  .304*  .531*
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* * *

_Di B * *
7-Directive 375 070 1 ;225 .*650
8- Social 411
intelligence 346 0.87 o=.89 1 "
(Overall)
9-Leadership
Behaviours(Ov  3.76  0.69 a=.95 1
erall)

*p<.05, **p<.01

The examination of Table 4 indicates that the sub-dimensions with the highest mean are social information
process (X= 3.82) among social intelligence dimensions and participative (X= 3.81) among leadership behaviour
dimensions. According to the correlation coefficients, it is revealed that there are significant and positive
relationships at higher levels exclusively between the social skills sub-dimension of social intelligence and the
participative and supportive sub-dimensions of the leadership behaviour when compared to other social
intelligence sub-dimensions. Furthermore, there is a statistically significant relationship between school
principals’ levels of social intelligence and their leadership behaviours at moderate level. In other words, school

principals with high social intelligence exhibit high levels of leadership behaviours.

Table 5 submits the results of multiple linear regression analysis in order to determine the social intelligence

sub-dimensions which are the best predictors of school principals’ leadership behaviours.

Table 5. The Results of Multiple Linear Regression Analysis to Determine Social Intelligence Sub-dimensions
which are The Best Predictors of School Principals’ Leadership Behaviours

Model Predicted Variable - Leadership Behaviour
Predictive Variable B ShB B t p R?
Stepwise Social Skills .320 .037 .384*** 7709 .000 0.153

***p<0.001

The results of the hierarchical multiple regression analysis for predicting the school principals’ leadership
behaviours through the social intelligence sub-dimensions are introduced in Table 5.As a result of the analysis,
in which three sub-dimensions of social intelligence were placed into the model using stepwise method, it was
proved that only one of these dimensions significantly predicted leadership behaviours and the remaining sub-
dimensions were excluded from the model by the program as the correlation coefficients were confirmed to be
meaningless. Accordingly, the social skills dimension of social intelligence has emerged as the best predictor of
leadership behaviours (B=0.380). It is clear that this sub-dimension of social intelligence explained 15.3% of the

variance in leadership behaviours (R? change= 0.153, p <0.001).

Hierarchical multiple regression analysis was conducted to investigate the effect of social intelligence levels of

school principals on leadership behaviours. The findings of analysis are given in Table 6.
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Table 6. The Results of Hierarchical Multiple Regression Analysis for Predicting the School Principals’ Leadership
Behaviours through the Levels of Social Intelligence

Model Dependent Variable - Leadership Behaviour
Predictive Variable B ShB B t p R?
Social intelligence ,387 ,022 ,A471%*%* 16,801 ,000 0.169
**%p<0.001

According to Table 6,as a result of the hierarchical multiple regression analysis with the controlled variables of
gender, age and professional seniority, social intelligence levels of school principals predicted their leadership
behaviours statistically significantly (B=.471).Variance of 16.9% in leadership behaviours was explained by this
model (R2model=.169, p <.001).As there was no significant contribution of demographic variables, almost all of

the variance in the model was based on social intelligence.

According to the quantitative findings, there is a positive and significant relationship at higher levels between
the social skills sub-dimension of social intelligence and participative and supportive sub-dimensions of
leadership behaviours. Interviews were conducted with the participants to elaborate on what behaviours the
aforementioned relationship stemmed from. The findings were analysed under two headings as participation

and supportiveness.

Participation: The majority of the principals (n= 14) stated that they managed the decision-making process
together and some of them (n= 6) declared to have created social environments in order to increase sharing
and sincerity. When the interview documents were examined as a whole, it was concluded that the
participants created social environments since they cared about social interaction and they acted together with
the teachers in the decision-making process as they did not regard the decision-making as their own privilege.

Some participants expressed their opinions on the subject as follows:

“For me, it is very important for teachers to love their profession, to integrate with the school and to share their
ideas clearly with me. | want to be a person they can always share with, not an unachievable, unspeakable
entity. That’s why, harmony is one of the key to success. Therefore, the mentality of “not | but we” should be

taken as a basis in the decision-making process.” (P9)

“..As the principal, we organize social activities with the personnel of my school. Such facilities provide
motivation for team work between teachers and administrators. So, a family-like atmosphere grows in school.
It makes easier to implement the decisions taken. Everyone shares ideas on the projects and activities

intended.” (P1)

“«

. | think that principals should create the necessary social environments for their staff besides the
educational processes. Under these circumstances, sharing and sincerity increase. We know each other more

closely, and we can easily express ourselves to each other.” (P17)
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Supportiveness: Some of the participants (n= 10) uttered that they created an atmosphere of trust, some (n=6)
expressed that they built good relations, and a small part (n=4) voiced that they designed activities to support
the individual development of teachers. According to the obtained data, the participants pointed out that they
cared about good relationships, and made their teachers feel comfortable and happy to work in that institution
through behaving in an easy fashion. Some of the participants have expressed their opinions on the subject and

quoted the followings:

“..1 am trying to create an environment where supportive and intimate relationships based on trust are uplifted
in our school. | motivate teachers to take risks and share responsibilities. | try to encourage information
exchange and participation in the decision-making. That’s why, | know that strength comes from unity, and so

we can achieve our goals more easily.” (P2)

“..1 think it is important for educational institutions to keep teachers together around common goals. To this
end, | regard it as one of my primary responsibilities to establish open communication with teachers and to
motivate them. A school principal needs to understand the thoughts, concerns, problems and expectations of
the staff and develop his/her own skills to manage these differences. The promotion of teachers and a
participatory approach in the management process will contribute positively to our school. The principal should

know that happy people do good work.” (P3)

“..We often interact about what we can do for individual development and so for institutional development. In
this process of interaction, | determine their needs for self-development and try to create the necessary

conditions.” (P11)

CONCLUSION and DISCUSSION

The leader’s insight in discovering the intuitions, thoughts and problems of others contributes to establish
empathy and intimacy with ease and increase the effectiveness of social system. That’s why, service
orientation, the promotion of subordinates’ development, social skills, collaboration and so on are listed to be
the characteristics of good leadership (Glrsoy, 2005: 19). In this study, investigating the effects of social
intelligence on leadership behaviours, it is revealed that the sub-dimensions with the highest mean are social
information process among social intelligence dimensions and participative among leadership behaviour
dimensions. Accordingly, it can be alleged that school principals who exhibit high social intelligence behaviours
in social information process tend to understand others and build good relationships with people and promote
participation within the educational institution. Goleman (2007) pointed out that being able to understand
others and behave wisely in their social relationships are the most important features of people with high
social intelligence and that they can communicate more easily with people and recognize their reactions
profoundly. Based on the definition of social information process as the mechanism of understanding people's

self and others, the participants can be regarded to have a high ability to predict the wishes and expectations
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of the people around them. Similarly, Barber, Franklin and Yoshimura (2010) also noted that social intelligence

is related to the ability of individuals to understand, empathize and direct others.

Cantor and Kihlstrom (1985) highlighted that social intelligence is a personality trait and affects behaviours, and
that the mastery of the individual's social behaviours stems from the information in their minds and they can
act skilfully using them. According to research results, it is also ascertained that there are significant and
positive relationships at higher levels between the social skills sub-dimension of social intelligence and the
participative and supportive sub-dimensions of leadership behaviour in comparison with other social
intelligence sub-dimensions. Based on this finding, it can be interpreted that school principals create social
environments where they can spend time with the people they work with, support their development,
encourage them in the actions they intend to do and are always open to new ideas. In support of this finding,
Marlowe (1986) emphasized that social intelligence depends on social competences and that individuals with
high social skills have the ability to make sense of the feelings, thoughts and behaviours of both themselves
and others and behave accordingly. Social skill, based on social awareness, allows for smooth and effective
relationships, and includes the abilities such as empathy, coordination (harmony) and altruism (Karadogan,

2010).

A positive significant relationship has been uncovered between social intelligence and leadership behaviours.
This finding is similar to that of Kobe et al. (2001). In support of this finding, they determined a moderate
significant relationship between social intelligence and leadership behaviours. Considering the mentioned
positive relationship for the school environment, it can be claimed that the social intelligence of the school
principal has a positive effect on teachers' performance by allowing them to understand and respect the
feelings of teachers. Louis, Leithwood, Wahlstrom and Anderson (2010) revealed that social intelligence has
positive effect not only on the interpersonal relationships of school principals, but also on effective leadership

and student achievement.

Zaccaro, Gilbert, Thor and Mumford (1991) examined social intelligence as a quality of effective organizational
leaders. They claimed that successful leaders have characteristics such as social intelligence, social perception
and behavioural flexibility. In support of this discourse, the social skill sub-dimension of social intelligence has
emerged as the best predictor of leadership behaviour in our study. Turhal (2019) stated that the individuals
are not good leaders even if their social intelligence is high unless they unveil their social intelligence through
their leadership behaviours because the possibility of undesirable organizational behaviours will be increased
in the organizations of the leaders who do not respect the people they work with, do not constantly motivate
them in an environment of mutual trust, do not care about them and ignore their thoughts. In parallel to all
that has been narrated, it can be asserted that today, leaders are expected to be able to create harmony
among the school staff by understanding the thoughts of both their staff and themselves, to allow people to

express themselves and to recognize even the unexpressed thoughts through behaviours.
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As a result of hierarchical multiple regression analysis with the controlled variables, it is confirmed that social
intelligence predicts leadership behaviours statistically significantly. Therefore, it can be claimed that social
intelligence plays an important role in the emergence of leadership. Furthermore, this finding supports the idea
that social intelligence can be the main component of leadership and that leadership has a social aspect. In
addition, it can be alleged that leaders with high levels of social intelligence will react more accurately when
they use intuition and social knowledge rather than the predictions without knowledge. According to Katz-
Buonincontro (2011), intuitive actions based on inferences can be effective in leadership skills and contribute
to informed decision-making. In addition, as Gardner (2006) states, socially intelligent leaders, seen as the art
of interpersonal relations, have a high level of understanding of what motivates people to do business and how

to work in collaboration with them.

As a result of the quantitative research, it is concluded that there is a high, positive and significant relationship
between the social skills sub-dimension of social intelligence and the participative and supportive sub-
dimensions of leadership behaviours. In the qualitative interviews conducted to illustrate the reasons of the
above-mentioned relationship, the opinions of school principals about how they perform participatory and
supportive behaviours were taken. In this regard, school principals expressed in qualitative interviews that they
established social interaction in order to create participative and intimate environments within the institutions
they worked for, they cared about participation in the decision-making process, they were aware of the
benefits of building good relationships for the organization, and teachers felt comfortable and happy to work in
the educational institution when they behaved in an easy fashion. In line with these opinions, Yilmaz and
Ceylan (2011) indicated that school principals who are in an effort to manage their schools well should try not
only to achieve organizational goals but also to meet the personal expectations of teachers and to ensure that
they are motivated in order to reach the projected level of achievement. Moreover, an ideal school principal,
who establishes good relationships with all the staff (Bursalioglu, 2002), be sensitive to the demands of people
around him/her (Blyukgolak, 1997), be capable of providing warm, supportive and helpful communication
(Marsap, 1999), takes care of communicating with the feeling of sympathy (Schmidt & Tannenbaum, 2000),
should exhibit leadership behaviours caring about the ideas of his/her staff, laying emphasis on involving them

in the decision-making process and moving together for the academic achievement of students.

In summary, social skills are important in any circumstance, especially where human relationships are the key
to performance and development. From this perspective, it can be asserted that social intelligence in schools,
which are social organizations, will contribute positively to the leadership behaviours of school principals and
that these skills support a better organizational climate for the school leaders with high social intelligence

which results in mutual success both individually and organizationally.
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SOSYAL ZEKANIN OKUL MUDURLERININ LIDERLIK DAVRANISINA ETKiSi: BiR
KARMA YONTEM ARASTIRMASI

0z

Diger insanlarin goériinebilen ifadelerinden ve davranislarindan duygu, disiince ve niyetlerini
anlama yetenegi olarak tanimlanan sosyal zeka ile ilgili son yillardaki arastirmalarda, sosyal agidan
zeki olan liderlerle olmayan liderler arasinda biyik bir performans farkinin bulundugu
dogrulanmistir. Bu ¢alismada da okul mudurlerinin sosyal zeka diizeylerinin liderlik davranislar
Uzerine etkisinin arastirilmasi amaglanmistir. Arastirma, karma yontem arastirma modeline gore
tasarlanmistir. Arastirmanin nicel ¢alisma gurubunu, Gaziantep ili, Sahinbey ilce merkezindeki
ortaokullarda gorev yapmakta olan 217 okul mudiri olusturmaktadir. Nitel ¢alisma grubu ise,
kolay ulasilabilir 6rnekleme yéntemine gore secilmis 20 okul mudarinden olusmaktadir.
Arastirmanin nicel verileri, Silvera ve arkadaslari (2001) tarafindan gelistirilen Tromso Social
Intelligence Scale (Tromso Sosyal Zeka Olgegi) ve Alia (2005) tarafindan gelistirilen lider davranis
Olgcegi ile nitel veriler ise yari yapilandiriimis goériisme formu ile toplanmistir. Nicel verilerin
analizinde, regresyon ve korelasyon analizleri, nitel verilerin analizinde ise igerik analiz teknigi
kullanilmigtir. Arastirmada elde edilen bulgulara gére; okul mudirlerinin sosyal zeka diizeyleri ile
liderlik davranislari arasinda orta diizeyde pozitif ve anlamh bir iliski bulunmaktadir. Bununla
birlikte, okul muddrlerinin sosyal zekd dizeyleri, liderlik davranisinin anlamh bir yordayicisidir.
Ayrica sosyal becerisi yiksek olan midirler 6gretmenler ile aralarindaki etkilesim ve paylasimin
artmasi icin sosyal ortamlar olusturma, iyi iliskiler kurma ve kara alma sirecinde birlikte hareket
etme gibi katilimci ve destekleyici liderlik davranislar sergilemektedirler.

Anahtar Kelimeler: Sosyal zeka, liderlik davranisi, okul midard.
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GiRIS

insanlarin, yasamlarini ve genel iyi olus hallerini devam ettirebilmeleri icin basta fizyolojik olmak (zere
psikolojik ve sosyal gereksinimlerini kargilamalari gerekmektedir. Tum bu ihtiyaclari karsilarlarken de
cevrelerindeki diger insanlardan etkilenmekte ve onlari da etkilemektedirler. Genel kabullere gére, sosyal bir
varlik olan insanlarin iyi iliskiler kurabilmesi, karsisindakini anlayabilmesi ve sosyal ortamlara uygun davranislar
sergileyebilmesinde sosyal zekdya sahip olmalari ve bunu iyi kullanabilmeleri 6nemlidir. Clinkl sosyal zeka;

bireylerin, baskalarinin tepkilerini belirli bir dogruluk derecesinde 6ngérmeyi veya sezmeyi saglar.

Dewey, sosyal zeka terimini akademik olarak kullanan ilk psikolog olarak taninmaktadir. Dewey (1909: 43),
“Egitimde Ahlak ilkeleri” adl kitabinda sosyal zekay: "sosyal durumlari kavrama ve gézlemleme giici" olarak
tanimlamistir. Anlama, bilme, algilama ve farkinda olma olarak tanimlanan sosyal zeka kurami, zekayi biligsel
boyutlar disinda degerlendiren ilk modeldir. Bu kuram, ilk kez Thorndike (1920) tarafindan ortaya konmustur.
ilgili kurama bagh olarak, sosyal zekdyi, kisiler arasi etkilesimde yiiksek diizeyde olumlu, diisiik diizeyde
olumsuz davranislar olarak kendi gosteren bir zeka tlrd olarak tanimlayabiliriz. Thorndike (1920), da zekay,
sosyal, mekanik ve soyut zekd olarak belirterek, sosyal zekayr “insan iliskilerinde akillica hareket etme,
erkekleri, kadinlari, kiz ve erkek cocuklarini anlama ve yonetme yetenegi” olarak tanimlamis ve bu kavrami
egitim ortamlarinda uygulama imkani sunmustur. Bir baska bakis agisiyla, Marlowe (1986), sosyal zekayi,
“sosyal zeka ya da sosyal yeterlik, kisiler arasi durumlarda kisinin kendisi dahil, insanlarin duygu, disilince ve
davranislarini anlama ve o anlayisa uygun davranma yetenegidir.” diye tanimlamistir. Bu tanimlamalarin
yapilmasina ragmen, sosyal zekd terimi, Thorndike'in yapiyi orijinal olarak yorumlamasindan sonra zaman
icerisinde ¢ok farkli anlamlar kazanmis ve sosyal zekanin herkesge kabul edilebilecek bir tanimi konusunda
mutabakata varilamamistir (Walker ve Foley, 1973). Bu dénemlerde sosyal zeka kuramcilari, ayni zamanda yeni
olusum igerisinde olan psikometri alanini tanimlarken, IQ’nun sosyal yasamdaki yeteneklere de uygulanabilecek
benzer bir yontemini bulmaya calismislardir (Goleman, 2007: 405). CunkU sosyal zeka kisinin baskalarina
yonelik davraniglarinin bir yansimasi yani baskalarina yonelik bir davranisin gostergesi olarak belirtilmekteydi.
Demirel, Basbay ve Erdem (2006)’in de belirttigi gibi, bu zeka tlrlyle kisiler sosyal beceriler kazanarak, takim
oyunlari icerisinde yer alma, grup projeleri ve grup calismalari yapma gibi baskalariyla birlikte ¢alisma becerisini
kazanirlar. Ayrica gevresindeki kisilere; yardimlagsma, paylasma ve birbirine destek ¢ikmayi 6gretme de yine bu
zeka boyutunun temel o6zellikleri arasinda sayilabilinir. Clinkl sosyal zekasi yiksek kisiler, sosyal ortamlarda
kolayca ve saglikh bir sekilde digerleriyle iletisim kurabildikleri icin ¢catismayi 6nleyen, ara bulucu kisiler olarak

gorilmektedirler (Glinaydin, 2017).

Sosyal zeka ile ilgili tanimlanmalarda karsilasilan zorluklara paralel olarak sosyal zekanin hangi boyutlardan
olustugu ile ilgili farkh gorislerde vardir. Sosyal zeka ilk zamanlarda yapilan g¢alismalarda bilissel (insanlari
anlama) ve davranisgsal (insanlari idare etme) olmak Uzere iki boyutlu olarak incelense de daha sonra yapilan
calismalarda ¢ok boyutlu bir yapisinin oldugu ortaya konmustur. Kozmitzki ve John (1993) sosyal zekanin; (i)

diger insanlarin i¢sel durumlarini ve ruh hallerini algilama, (ii) insanlarla iliski kurmada genel beceri, (iii) sosyal
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kuramlar ve yasam hakkinda bilgi, (iv) karmasik sosyal durumlarda sosyal sezgi ve duyarllk, (v) diger insanlar
maniple etmek icin teknikler kullanma, (vi) empati ve (vii) sosyal uyum olarak yedi bilesenden olustugunu
belirtirken, Silvera ve arkadaslari (2001) da sosyal zekdnin sosyal bilgi slireci, sosyal farkindalik ve sosyal beceri
olmak Uzere Ug¢ boyuttan olustugunu belirtmislerdir. Goleman (2007) ise sosyal zekanin temelde sosyal
farkindalik ve sosyal beceri olmak lzere iki boyuttan olustugunu belirterek, sosyal farkindaligi, baska birinin
icsel durumunu sezmek, hislerini ve duslincelerini anlamak ve karmasik sosyal durumlari kavramak olarak,

sosyal beceriyi ise etkili bir sekilde iletisim kurmak olarak tanimlamistir.

Oziinde, sosyal zeka diger insanlarla olan iliskilerin mihenk tasi ve temeli oldugu igin sosyal beceriler her
ortamda performans ve gelisimin pUf noktasidir denebilir. Northouse (2013), “sosyal becerilerin kisilerarasi
iliskilerde etkili liderlik igin zorunluluk” oldugunu ifade etmistir. Clinki sosyal zeka baskalarinin tepki ve gelecek
davranislarini tahmin ederken onlarin motivasyonlarini fark etme yetenegi ile de iliskilidir. Son yillarda yapilan
arastirmalarda da orgtler sosyal yapilar oldugu icin liderlik davranisi ile zeka iliskisinin sosyal zeka kavrami
lizerinden acgiklanmasi gerektigi goristi on goriilmektedir. Clnki liderlik sadece baskalariyla kurulan etkili
iliskilerle ilgili degildir. Bass'a gore (1990) liderlik, 6rgutsel yapinin harekete gecirilmesi, rol farkhlastiriimasi,
etkileme, amaglara ulasma, inandirma ve davranislarin bltiniddir. Bu baglamda liderlerin gosterecegi
davranislar 6n plana gikmaktadir. Liderlik davraniglari ile ilgili galismalar 1945'li yillarda yapilmaya baglanmistir.
Ozellikle Ohio State Universitesi bu konuda calismalar yaparak liderlik davranislarini farkli agilardan agiklamaya
calismistir. Ohio State calismalarina gore liderlik bir grubun faaliyetlerini hedefe yonlendirirken bireysel
gosterilen davranislar olarak tanimlanmis ve liderlik davranislari gérev odakh davranis ve iliski odakli davranis
olarak iki ana kategoriye ayirmistir (Bass, 1990; Hersey ve Blanchard, 1993). Yapilan arastirmalarda, sosyal
zekanin liderlikteki sosyal bilesenle baglantili oldugunu gostermektedir. Bass (1990), iyi liderlerin “takipgilerini
en iyi anlayabilecek ve etkilesimde bulunulabilecek bireyler oldugunu bundan dolayi kendi ve baskalarinin
duygularini degerlendirebilen ve bu degerlendirmeye dayanan belirli bir durum igin davraniglarini uygun bir
sekilde uyarlayan bireylerin lider olmasinin beklendigini” ifade etmistir. Clnki iyi liderler takipgilerinin
ihtiyaclarini anlamak icin empati kurar, gruplarin tutum ve motivasyonlarini degerlendirmek icin zaman harcar
ve onlarin memnuniyet diizeyleri ile ilgilenirler. lyi liderligin bu bilesenleri de sosyal zekd kavrami ile
aciklanabilir. Bu becerilerini kullanan liderler, astlar arasinda iliski kurabilir, is arkadaslari arasindaki ortak
noktalari belirleyebilir, aktif dinleme ve olumlu ruh hali ile akranlarindan gliven kazanabilir. Buna paralel olarak,
Seidman (2007), da iliskilerin, liderleri ve takipgilerini is ortaminda ve sosyal durumlarda birbirine bagladigini

belirtmistir.

Zaccaro ve ark. (1991) sosyal zekanin liderlik etkililigi icin esas oldugunu ve liderligin kisi ve durum ozelliklerini
birbirine bagladigini vurgulayarak, liderligin iki kisisel 6zelligi olan sosyal algisallik ve davranissal esnekligi
tartismiglardir. Bu baglamda sosyal algisallik; bir liderin, galisanlarin ve orgitsel ihtiyaglarin, hedeflerin ve
sorunlarin farkinda olma ve bunlara duyarli olma kabiliyetini ifade ederken, davranissal esneklik ise; bir liderin,
farkh durumlara farkli ve uygun cevap verme yetenegi ve istekliligi olarak agiklanmaktadir. Sosyal zekasi yiiksek

kisiler, baskalarinin sorunlarini ve ihtiyaglarini (toplumsal algisallik) iceren sosyal durumun farkindadirlar. Bu
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anlamda, sosyal zeka alanindaki becerileri olan kisiler basarili liderler olmaya yatkindirlar denebilir. Clnki
kisilerarasi bilgi ve sezgiler temelinde kararlar alan liderler ¢ogu kez tepkileri daha dogru tahmin etme
yetenegine sahip olduklari igin, bu bilgiler 1siginda yapilan 6ngoriilerde daha basarili sonuglar dogurmaktadir
(Kozmizki ve John, 1993; Goleman, 2006). Sosyal zekanin liderlik davranislarina yansimasi gerek orgitiin
gerekse calisanlarin performansini olumlu etkileyebilmektedir. Dolayisiyla mevcut g¢alismada, sosyal zekanin
liderlik davraniglari Gzerine etkisine odaklaniimasinin temel nedeni de budur. Kisith sayida yapilan ¢alismalarda
da sosyal zekdnin yaraticiligl ve is performansini ayri ayri hem etkiledigi hem de yordadigi bulunmustur. Rahim
(2014), calismasinda, daha fazla sosyal zekaya sahip yoneticilerin yaratici performansa daha fazla katki
sagladigini bulmustur. Ayrica, sosyal zeka diizeyi yuksek yoneticiler; insanin iyi olus durumunu gelistirmeye,
vatandaslik kultturini kuvvetlendirmeye, diger insanlara olan sorumlulugu arttirmaya ve toplumda olumlu
degisiklikler meydana getirmeye ¢alisan sosyal yenilik ve faaliyetlerin 6nliini agmaktadirlar (Joseph ve Lakshmi,
2010). Muhtemelen bu buyik etkiler, sosyal zeka araciligiyla gelismis iliskilerin bir sonucudur. Goleman ve
Boyatzis (2008), sosyal zekanin, 6zellikle de empati ve benlik bilgisi bilesenlerinin liderlikte dnemli rol oynadigi

ve sosyal zekasi yiiksek olan ve olmayan liderler arasinda biyik bir performans farki oldugunu bulmuslardir.

Sosyal zeka ve liderlik davranislari arasindaki iliskinin okul ortamina yansimasi ise, McQade’nin (2013), belirttigi
gibi okul midirlerinin 6gretmen gelisimin desteklemek igin sosyal zeka ile ilgili davranislar sergilemeleri
seklinde ortaya ¢ikmaktadir. Alan yazin incelendiginde bir lider olan okul muddrlerinin sergiledikleri liderlik
davranislarinin ne olmasi gerektigi ile ilgili bircok calismalar yapildigi géze carpmaktadir. Wirt ve Krug (1998)
middrlerin liderlik davranisini; 6grencinin ilerleyisini izleme, misyonu tanimlama, mifredati ydnetme,
O6gretmeyi denetleme ve 6gretim iklimini gelistirme olarak belirtirken, Gruenert (2005) ise, isbirlikgi liderlik,
o6gretmen isbirligi, mesleki gelisim, amag birligi, baskalarina duyarlilk, mesleki destek ve 6grenme ortaklig
saglama olarak belirtmistir. Ayrica lider olarak mudurlerin birlikte calistigi kisilerin beklenti ve isteklerini
anlayabilmesi, ne zaman nerede ne yapacagini, nasil davranacagini bilmesi, sosyal ortamlarda dahil birgok fakli
ortama kolayca uyum saglayabilmesi gerekmektedir. Okul mudurlerinin de tim bu liderlik davranislarini
sergilerken sosyal zekaya sahip olmalarinin 6nemi ve sosyal zekdya sahip olan liderlerin; ikna (Hackworth ve
Brannon, 2006), glven (Yamagishi, Kikuchi, ve Kosugi, 1999) ve iletisim alanlarinda daha etkili olduklari ilgili
arastirmalarla ortaya konmustur. Sonug olarak, etkili iletisim kurabilme, karsilasilan problemlere akilci ¢dziimler
Uretebilme, arkadaslik edinebilme, ikna becerisine sahip olma, empati kurabilme gibi yeteneklerin ardindaki
zeka olmasi (Vural, 2004: 253), bu zekdnin dogru bir sekilde anlasilmasi ve kullanilmasinin g¢alisanlarin basarisi
icin bir gereklilik olmasi sosyal zekanin, liderlik davranislarini etkiledigini géstermektedir. Bu baglamda bu
arastirmanin amaci, okul mduddarlerinin sosyal zekd duazeylerinin liderlik davranislari (zerine etkisinin

arastiriimasidir. Bu amaca bagli olarak su alt problemler tasarlanmistir:

e  Ortaokul muddirlerinin kendi liderlik davraniglarina iliskin gérusleri ne diizeydedir?
e  Ortaokul muddrlerinin sosyal zekalarinin liderlik davranislari tizerinde etkisi var midir?
e  Ortaokul muddrlerinin sahip olduklari sosyal zekanin liderlik davranisina yansimasina yonelik madir

gorisleri nelerdir?
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YONTEM

Arastirma, temel problemi en iyi sekilde agiklayabilmek, bir butiinlik icerisinde mantiksal ve sezgisel sonuglar
sunabilmek amagli karma yontem aragtirmasi olarak tasarlanmistir. Karma yéntem arastirmalari, nicelden elde
edilen bulgularin nitel bulgular ile ya da nitelden elde edilen bulgularin nicel bulgular ile dogrulanmasina olanak
saglayan ve iki farkl arastirma paradigmasinin dezavantajlarini en aza indirgeyen bir yontemdir (Morse, 2003;

Creswell ve Clark, 2008).

Arastirmada nicel verilere bagh olarak nitel veri toplama yoluna gidildigi igin sirali agiklayici karma arastirma
deseni kullanilmistir. Sirali agiklayici desen, nicel arastirma ile baslayip nitel arastirma ile devam eden bir
desendir. Bu arastirma deseni ile nicel aragtirma bulgulari, nitel arastirma teknikleri ile derinlemesine incelenir
(Creswell ve Plano-Clark, 2008). Bu arastirmada da sosyal zekanin liderlik davranislari izerindeki etkisindeki
gorislerin daha derinlemesine incelenmesi amach nitel veri toplama yoluna gidilmistir. Arastirma sirecinde,

dergi yazim kurallarina, yayin ilkelerine, yayin etigi kurallarina ve dergi etik kurallarina uyulmustur.

Calisma Grubu

Arastirmanin nicel ¢alisma grubunu, Gaziantep ili, Sahinbey ilce merkezindeki ortaokullarda gérev yapmakta
olan okul muddurleri olusturmaktadir. Arastirmada 6rnekleme alma yoluna gidilmemis toplam 237 ortaokul
midiridnidn tamamina olgek uygulanmistir. Ancak uygulanan 6lgeklerin 20 tanesi uygun sekilde doldurulmadigi
icin degerlendirme disi birakilmis, 217 okul muduarinin doldurdugu olgek degerlendirmeye alinmistir.
Arastirmaya katilan 217 okul midiriniin %96’s1 (209) erkek, %4'U (8) kadindir. Yas degiskenine goére ise %4l
(9) 25-35 yas arasi, %43’U (93) 36-45 yas arasi, %530 (115) 46 ve Ustl yasa sahiptir. Arastirmaya katilan okul
muddrlerinin %47’si (102) 10-19 yil, %53l (115) 20 ve Ustlu mesleki kideme sahiptirler.

Arastirmanin nitel calisma grubu ise, kolay ulasilabilir 6rnekleme yéontemine ve gonilltlik esasina bagli olarak

secilmis 20 okul mudirinden olugsmaktadir.

Veri Toplama Araglari

Nicel veriler, “Tromso Sosyal Zeka Olgegi ve Lider Davranis Olgegi” kullanilarak toplanmustir. Orijinal dilden
cevirisi yapilan olgekler icin 6ncelikle dilsel gegerlik calismalari yapilmistir. Dil gegerligini saglamak icin olgekler,
ingilizce 6gretmenlerine 6nce Ingilizce olarak, 3 hafta sonra ise Tiirkce olarak uygulanmistir. Her iki
uygulamadan elde edilen sonuglar Gzerinde dilsel esdegerlik olglti eslestirilmis grup t-testi yapilmistir. Test
sonucunda t degeri (p<0.05 )anlamli bulunmustur. Tirkceye ¢evrilmis olan 6lcek maddelerinin anlasilabilirligini

tespit etmek icin ise calisma grubunda yer almayan 15 okul midirine 6n uygulamasi yapilmistir.

Tromso Social Intelligence Scale (Tromso Sosyal Zeka Olgegi): Tromso Sosyal Zeka Olcegi (TSZO) (Tromso Social
Intelligence Scale- TSIS) Silvera ve arkadaslar (2001) tarafindan, sosyal zekd dlzeyini ortaya koymak lzere

hazirlanmis yirmi bir maddelik kendini tanimlama (self-report) tiiriinde bir aractir. Olcegin alt boyutlari; Sosyal
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Bilgi Streci, Sosyal Beceri ve Sosyal Farkindalktir. Orijinal 6lgegin alt boyutlarina ait Cronbach alfa degerleri;
Sosyal Bilgi (o = 0,80) Sosyal Beceri (a =0.86) ve sosyal farkindalik (o = 0.79) olarak bulgulanmistir. Olgekteki
maddeler igin 5’li likert tipi bir cevaplama anahtari hazirlanmistir. Anahtarda en disiik puan 1, en yiksek puan
ise 5’dir. Olgegin bu arastirmadaki katihmcilarin verdikleri cevaplara gére Cronbach alfa ig tutarlik katsayisi .92

olarak bulunmustur. Olgegin alt boyutlarina ait giivenirlilik katsayilari Tablo 1’de gésterilmistir.

Tablo 1. Sosyal Zeka Olgegi Alt Boyutlarinin Cronbach Alpha Giivenirlik Katsayilari

Orijinal Sosyal Zeka

Boyutlar Olcegi Sosyal Zeka Olgegi Tiirkce Versiyonu
Sosyal Bilgi Sureci .81 .89
Sosyal Beceri .86 91
Sosyal Farkindahk .79 .90

Olgegin faktér yapisini uygulanan katilimei grup icin incelemek igin Lisrel 8.80 programi kullanilarak, Dogrulayici
Faktor Analizi (DFA) yapilmistir. Analizlerde en ¢ok olabilirlik (Maximum Likelihood, ML) yontemi kullaniimigtir.

Modelin uyum iyiligi indeks degerleri Tablo 2’de yer almaktadir.

Tablo 2. Standart Uyum lyiligi Olgiitleri ile Olcme Modeli Sonuglarinin Karsilastiriimasi

Uyum fyi Uyum Kabul Edilebilir Uyum Uyum indeksleri
Olciileri
RMSEA 0<RMSEA<0.05 0.05sRMSEA<0.08 0.073
NFI 0.95<NFI<1.00 0.90<NFI<0.94 0.94
NNFI 0.95<NNFI<1.00 0.95<NNFI<0.96 0.94
CFI 0.95<CFI<£1.00 0.95<CFI<0.96 0.97
GFI 0.95<GFI<1.00 0.90<GFI<0.94 0.90
AGFI 0.90<AGFI<1.00 0.85<AGFI<0.90 0.91
RFI 0.90<RFI<£1.00 0.85<RFI<0.90 0.95
SRMR 0<SRMR< 0.05 0.05< SRMR<£0.10 0.049
P 0< y’<2df 2dfs y2<3df 147.39
x/df 0< y?/df <2 2< x%/df<3 2.87

Tablo 2’de goruldugi tzere, x2/df degerlerinin 3’lGn altinda olmasi, RMSEA degerinin 0.008’in altinda olmasi ve
CFl, AGFI ve GFI degerlerinin ise 0.90'in lzerinde olmasi test edilen 6lgeklerin uyum iyiligi degerlerinin kabul
edilebilir esik degerlerin Gzerinde oldugunu géstermektedir. Hooper, Caughlan ve Muller’e (2008) gére GFI, CFl,
NFI, RFI, IFI ve AGFI indeksleri icin 0.90 kabul edilebilir uyum degeri, 0.95 ise miikemmel uyum degeri olarak
kabul edilmektedir. Bu uyum iyiligi indeks degerleri test edilen model icin model-veri uyumunun saglandigini

gostermektedir.

Lider Davranis Olgegi: Hemphill ve Andrew tarafindan tanimlanan liderlik davranislar literatiiriinden yola
cikarak Alia (2015) tarafindan gelistirilen lider davranis dlcegi kullanilmistir. Olgek; Participative, Supportive,
Assertive ve Directive olarak isimlendirilen dért alt boyut ve 30 maddeden olusmaktadir. Olgekte 5’li Likert tipi
derecelendirme (Hicbir Zaman, Nadiren, Bazen, Sik sik, Daima) kullaniimistir. Olcegin bu arastirmadaki
katilimcilarin verdikleri cevaplara gore Cronbach alfa i¢ tutarlik katsayisi .90 olarak bulunmustur. Alt boyutlarina

ait Cronbach alfa degerleri; Participative (o = 0,91) Supportive (a =0.90) Assertive (o = 0.93) ve Directive (a =
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0.89) olarak bulgulanmistir. Olgekteki 6zgiin formun faktdér yapisinin Tiirk 6rneklemde dogrulanip
dogrulanmayacagini ortaya koymak lzere dogrulayici faktor analizi (DFA) yapilmistir. Modelin uyum iyiligi

indeks degerleri Tablo 3’de yer almaktadir.

Tablo 3. Standart Uyum lyiligi Olgiitleri ile Olgme Modeli Sonuglarinin Karsilastiriimasi

Uyum iyi Uyum Kabul Edilebilir Uyum Uyum indeksleri
Olciileri
RMSEA 0<RMSEA<0.05 0.05<RMSEA<0.08 0.069
NFI 0.95<NFI<1.00 0.90<NFI<0.94 0.92
NNFI 0.95<NNFI<1.00 0.95<NNFI<0.96 0.93
CFI 0.95<CFI<1.00 0.95<CFI<0.96 0.95
GFI 0.95<GFI<1.00 0.90<GFI<0.94 0.87
AGFI 0.90<AGFI<1.00 0.85<AGFI<0.90 0.89
RFI 0.90<RFI<1.00 0.85<RFI<0.90 0.94
SRMR 0<SRMR< 0.05 0.05< SRMR<£0.10 0.053
X 0< y’<2df 2df< x?<3df 1023.48
x/df 0< x?/df <2 2< ¥2/df<3 2.35

Yapilan DFA’da elde modelin uyum indeksleri incelenmis ve minimum ki-kare degerinin (x2=1023.48, p=0.00)
anlamli oldugu gorilmistir. x2/df degerlerinin 3'Gn altinda olmasi, RMSEA degerinin 0.008'in altinda olmasi ve
CFl, AGFI ve GFI degerlerinin ise 0.90'In lzerinde olmasi test edilen 6lgeklerin uyum iyiligi degerlerinin kabul
edilebilir esik degerlerin lzerinde oldugunu gostermektedir. Bu uyum iyiligi indeks degerleri test edilen model

icin model-veri uyumunun saglandigini géstermektedir.

Nitel veriler ise, arastirmaci tarafindan hazirlanan yari yapilandirilmis gériisme formu ile toplanmistir. Gériisme
formu, korelasyon degerlerine gore sosyal zekanin liderlik davranislari Gzerine etkisinde aralarinda yiksek ve
anlamli iliskinin olan sosyal beceri, katilimcilik ve destekleyicilik alt boyutlari dikkate alinarak hazirlanmig 2

temel ve her bir ana soruyu yansitan 2 sonda soru olmak (izere toplam 6 soruyu icermektedir.

Veri Analizi

Nicel veri analizi: Sosyal zeka ve liderlik davranisi dizeylerini hesaplamak icin tanimlayici istatistik hesaplamasi
(ortalamalar ve standart sapmalar) yapilmistir. Olgeklerin i¢ tutarlilk ve gegerlilik degerlendirmelerinde,
Cronbach’s alfa degeri hesaplanmistir. Degiskenler arasindaki iliskiyi tespit etmek icin ise korelasyon analizleri
yapilmistir. Okul muddrlerin sosyal zekad diizeylerinin, liderlik davranislari Gizerine dogrudan etkisini incelemek

icin ise, kontrol degiskenlerinin de yer aldigi hiyerarsik ¢coklu dogrusal regresyon analizi yapilmistir.

Nitel veri analizi: Nitel veriler ses kayit cihazi ile kayit altina alinmistir. Kayit altina alinan gérismeler yazili
metine dokilerek, veri seti haline dénustirilmis ve icerik analiz teknigi ile ¢dziimlenmistir. icerik analizi ile
veriler derinlemesine incelenerek, birbirleri ile iliskili kavramlar ayni tema ve kod altinda toplanir (Yin, 2011; St.
& Jackson, 2014 ). igerik analizinde kodlamalar yapilirken benzer anlamlar ifade eden kavramlar tek bir kod
altinda toplanmis (Or: rahatsiz, kaygili: endiseli, yardimci olmak: desteklemek) ve her katilimciya bir kod

verilmistir (M:1, M:2 vb.). Arastirmanin glivenirligini arttirmak icin goériisme 6ncesinde konuya iliskin bilgi
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paylasiminda bulunmak amacgh katihmcilar ziyaret edilmistir. Gortismeler her okul midirin kendi okulunun
uygun gordigl bir mekaninda en az 35, en fazla 60 dakika olarak yiz ylize gergeklestirilmistir. Nitel
arastirmalarda guvenirliligi arttirici bir diger yontem ise arastirmaci diginda alan uzmani bir kisinin verileri
¢6ziimlemesidir (Merriam, 2013). Bu baglamda arastirma verileri arastirmacinin yani sira bir alan uzmani
tarafindan da ¢6ziimlenerek, elde edilen temalar ve kodlardan (zerinde uzlasi saglanmayanlar analiz disinda
tutulmus ve uzlasi saglanan verilerin tutarlik kat sayisi hesaplanmistir (% 89). Ayrica arastirmanin inandiriciligini

arttirabilmek icin katilimcilarin bazilarinin dogrudan goérislerine yer verilmistir.

BULGULAR

Okul mudurlerinin sosyal zeka ve liderlik davranisi diizeyleri, sosyal zeka ve liderlik davranisi degiskenlerinin

birbirleriyle olan iligkileri ve alt boyutlarin ortalamasi, standart sapma ve ikili korelasyonlari Tablo 4’de yer

almaktadir.
Tablo 4. Okul Mudirlerin Sosyal Zeka ve Liderlik Davranisi Diizeyleri ile Gozlenen Degiskenlerin
Ortalama, Standart Sapma ve ikili Korelasyon Matrisi
X s 1 2 3 4 5 6 7 8 9

- * * *
LSosval —5g) o3 1 searr  earsr MY oo B340 o000 gogee 326
Bilgi Sureci * * *

_ * * *
2-Sosyal 314 0.83 1 azgee T gggee BT gppee grser 2B
Beceri
3-Sosyal .664* .379* .290%*

42 7 1 . ** A00** .B672%*
Farkindahk 3 0.79 * >80 * 00 6 *

* *
4-Katilimcl 3.81 0.72 1 J15%* ;674 .344%* A13%* ;:742
> 372% 673*
Destekleyici 3.73 0.72 1 . 309%*%  319%*
6-Kendine

. " e 531%
glivenen 3.69 0.77 1 .284 .304 *
7Emredicd 375 070 1 225%x 220
8-Sosyal

411*
Zeka 3.46 0.87 a=.89 1 *
(Genel)
9-Liderlik
Davraniglart  3.76  0.69 a=.95 1
(Genel)

*p<.05, **p<.01

Tablo 4 incelendiginde, sosyal zekd boyutlar arasinda en yiksek ortalamaya (X=3.82) sosyal bilgi siireci
boyutunun, liderlik davranisi boyutlari arasinda ise Participative (X=3.81) boyutunun sahip oldugu
gorilmektedir. Korelasyon degerlerine gore ise, 6zellikle sosyal zekanin, sosyal beceri boyutu ile liderlik
davranisi boyutlarindan participative ve supportive boyutlari arasinda, diger sosyal zeka boyutlarina gére daha

yiksek pozitif ile anlamli iliskiler bulundugu tespit edilmistir. Ote yandan okul mudirlerinin sosyal zek
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dizeyleri ile liderlik davranislari arasinda istatistiksel olarak orta dizeyde anlamli iliskiler bulunmaktadir. Baska

bir deyisle, sosyal zekasi yiuksek olan okul mudirlerinin liderlik davranis diizeyleri de yliksek olmaktadir.

Okul mudurlerinin liderlik davranisinin en iyi yordayicilari olan sosyal zekd boyutu belirlemeye yonelik ¢oklu

dogrusal regresyon analizi sonuglari Tablo 5’de yer almaktadir.

Tablo 5. Okul Miidiirlerinin Liderlik Davranislarinin En lyi Yordayicilari Olan Sosyal Zeka Boyutunu Belirlemeye
Yonelik Coklu Dogrusal Regresyon Analizi Sonuglari

Model Yordanan Degisken Liderlik Davranisi
Yordayici Degisken B ShB B t p R?
Stepwise metodu Sosyal Beceri .320 .037  .384***  7.709 .000 0.153
**%1n<0.001

Okul middirlerinin sosyal zeka alt boyutlarinin, liderlik davranisini yordamasina iliskin hiyerarsik coklu regresyon
analizi sonuglari Tablo 5’de verilmektedir. Adim adim ekleme (stepwise) yontemi kullanilarak sosyal zekanin 3
alt boyutunun modele eklendigi bu analizde; bu boyutlardan sadece bir tanesinin liderlik davranisini anlamli bir
sekilde yordadigi, geriye kalan diger alt boyutlarin ise korelasyon degerleri anlamsiz ¢iktigl icin program
tarafindan bu modelden cikarildigi gorilmektedir. Buna gore sosyal zekanin; sosyal beceri boyutu, liderlik
davranisinin en iyi yordayicisi olarak ortaya ¢ikmistir (B = 0.380). Sosyal zekanin bu alt boyutunun, liderlik

davranigindaki varyansin % 15.3” (inii agikladigi gérilmektedir (R%degisim = 0.153, p < 0.001).

Okul middrlerinin sosyal zekd diizeylerinin liderlik davranisina etkisini arastirmak amaciyla hiyerarsik coklu

regresyon analizi yapilmistir. Analiz bulgulari Tablo 6’da yer almaktadir.

Tablo 6. Okul Mudurlerinin Sosyal Zeka Duizeylerinin Liderlik Davranigini Yordamasina iliskin Hiyerarsik Coklu
Regresyon Analizi Sonuglari

Model Bagimli Degisken Liderlik Davranisi
Yordayici Degisken B ShB B t p R?
Sosyal Zeka ,387 ,022 ,A71%** 16,801 ,000 0.169

***p<0.001

Tablo 6. incelendiginde, cinsiyet, yas ve mesleki kidem degiskenleri kontrol edildikten sonra yapilan hiyerarsik
¢oklu regresyon analizi sonucunda, okul middrlerinin sosyal zeka diizeyleri liderlik davranisini anlamli bir
sekilde yordamaktadir (3=.471). Liderlik davranisindaki varyansin %16,9’u bu model tarafindan agiklanmaktadir
(R? model=.169, p<.001). Demografik degiskenlerin anlamli bir katkisinin olmadigi icin modeldeki varyansin

tamamina yakini sosyal zeka tarafindan saglanmaktadir.

Nicel bulgulara gore sosyal zekdnin sosyal beceri boyutu ile liderlik davranisinin katilimci ve destekleyici alt
boyutlari arasinda yliksek, pozitif ve anlamh iliski oldugu ortaya c¢ikmistir. Bu anlamh iliskinin hangi
davranislardan kaynaklandigini daha derinlemesine ortaya c¢ikarmak icin katihmcilar ile gérismeler yapiimistir.

Elde edilen bulgular katilimcilik ve destekleyicilik olmak lizere iki baslk altinda analiz edilmistir.

294  Ozdemir, G. (2020). The Effect Social Intelligence Levels of School Principals on Their Leadership
Behaviours: A Mixed Method Research, International Journal of Eurasian Education and Culture,
Issue: 8, pp. (270-300).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)

Vol / Cilt: 5 Issue / Sayi: 8 Year / Yil: 2020

Katilimcilik: Mudurlerin gogunlugu (n = 14), karar alma sirecini birlikte yonettiklerini, bazilari ise paylasimi ve
samimiyeti arttirabilme adina sosyal ortamlar yarattiklarini (n = 6), belirtmislerdir. Gérisme dokimanlari
incelendiginde katilimcilarin genel olarak, sosyal etkilesimi 6nemsedikleri igin sosyal etkilesim ortamlari
olusturduklari, karar almayi sadece kendilerine 6zgii olarak gérmedikleri disiincesinde olduklari igin karar alma
sirecinde 6gretmenler ile birlikte hareket ettikleri sonucuna ulasiimistir.  Bazi katihmcilar, konuya iliskin

goruslerini su ifadelerle aktarmislardir:

“Benim igcin 6dgretmenlerin mesleklerini sevmeleri, okulla biitiinlesmeleri, fikirlerini agik¢a benimle
paylasabilmeleri oldukga 6nemlidir. Ben onlar igin erisilemez, konusulamaz kisi degil her zaman igin paylasimda
bulunabilecekleri bir kisi olmak isterim. Ciinkii uyum basarinin temel anahtarlarindandir. Bundan dolayi karar

alma siirecinde ben dedil, bizizdir.” (M9)

“...0kul mudirt olarak okulumda calisanlarla sosyal etkinlikler diizenliyoruz. Bu tir etkinlikler 6gretmenler ve
yoneticiler arasinda takim olarak calisma motivasyonu sagliyor. Okul icerisinde aile gibi bir ortam olusuyor.
Aldigimiz kararlarin daha kolay uygulanmasini sagliyor. Yapilmak istenen proje ve etkinliklerde herkes fikir

paylasiminda bulunuyor.” (M1)

“... Yoneticilerin egitim-6gretim sireci konular disinda da calisanlarina gerekli sosyal ortamlari yaratmasi
gerektigini dusliniyorum. Bdyle olunca paylasim ve samimiyet artiyor. Birbirimizi daha yakindan taniyor,

rahatga birbirimize kendimizi ifade edebiliyoruz.” (M17)

Destekleyicilik: Katihmcilarin bazilari (n = 10), gliven ortami olusturduklarini, bazilari (n = 6), iyi iliskiler
kurduklarini, kiiglik bir kismi ise, (n = 4), 6gretmenlerin bireysel gelisimlerini destekleyen etkinlikler yaptiklarini
belirtmislerdir. Elde edilen verilere gore katilimcilar, genel olarak, iyi iliskileri nemsediklerini, rahat davraniglar
sergileyerek, 6gretmenlerinde kendilerini rahat ve kurumda calismaktan mutlu hissetmelerini sagladiklarini

ifade etmislerdir. Katilimcilarin bazilari, konuya iliskin goruslerini su ifadelerle aktarmislardir:

“...Okulumuzda giivene dayali destekleyici ve dostga iliskilerin 6nemsendigi bir ortam olusturmaya g¢alisiyyorum.
Ogretmenlerin risk alma ve sorumluluklari paylasmasi yéniinde motive ederim. Bilgi alisverisi ve karara katiima
konularinda tesvik etmeye calisiyorum. Ciinkii biliyorum ki birlikten kuvvet dogar ve hedeflere daha kolay

ulasabiliriz.” (M2)

“..Ogretmenlerin ortak amaglar etrafinda bir arada tutulmasi editim kurumlarn igcin énemli oldudunu
diistiniiyorum. Bunun igin d&gretmenlerle acik bir iletisim kurmak ve onlari motive etmek éncelikli
sorumluluklarimdan biri olarak gériiyorum. Bir okul miidiirii personelin diisiince, endise, sorun ve beklentilerini
anlamasi ve bu farkliliklarin yénetimine yénelik beceriler gelistirmesi gerekmektedir. Ogretmenlerin
desteklenmesi ve yénetim siirecinde katilimci bir anlayisin sergilenmesi okulumuza olumlu katki saglayacaktir.

Yénetici bilmelidir ki mutlu insan iyi isler yapar. ” (M3)
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“..Cok sikhikla bireysel gelisim dolayisiyla da kurumsal kalkinma igin neler yapabiliriz noktasinda bir etkilesim
icerisindeyizdir. Bu etkilesim siirecinde onlarin kendilerini gelistirmeleri igin ihtiyaglarini belirler, gerekli sartlari

olusturmaya ¢alisirm.” (M11)

SONUC ve TARTISMA

insanlarin, baskalarinin sezgi, diisiince ve problemlerini kesfedebilmede i¢gérii sahibi olabilmesi, onlarla empati
ve kolaylikla yakinlik kurabilmesine yol agabilir. Arastirma sonucuna gore; sosyal zeka boyutlari arasinda en
yliksek ortalamaya, sosyal bilgi sireci boyutunun, liderlik davranisi boyutlari arasinda ise Participative
boyutunun sahip oldugu gorilmektedir. Bu bulguya gore sosyal zekdnin sosyal bilgi slirecinde yiksek sosyal
zekd davraniglar sergileyen okul midirlerinin baskalarini anlama ve insanlarla iyi iligkiler kurma egilimlerinin
yuksek oldugu ve kurumda katilimciligi destekleyen davranislar sergiledigi soylenebilir. Goleman (2007), diger
insanlari anlayabilme ve insanlarla olan iliskilerinde akillica davranabilme sosyal zekasi yliksek insanlarin en
onemli ozelligi oldugunu ve yiksek sosyal zekdya sahip insanlarin, diger insanlarla daha kolay baglanti
kurabildiklerini, onlarin tepkilerini akillica okuyabildiklerini belirtmistir. Sosyal bilgi stirecinin, kisilerin kendini
ve digerlerini anlayabilme sireci olarak tanimlamasindan hareketle, katilimcilarin karsilarindaki kisilerin istek ve
beklentilerini tahmin edebilme becerilerinin yiksek oldugu seklinde yorumlanabilir. Benzer seklide, Barber,
Franklin & Yoshimura (2010) da sosyal zekanin, kisilerin baskalarini anlama, empati kurma ve yonlendirme
becerisi ile iliskili oldugunu ifade etmistir.

Cantor ve Kihlstrom (1985), sosyal zekanin tanimindan ¢ok kisilik 6zelligi olarak gorilmesinin sonucu olarak
davranisi nasil etkiledigi Uzerinde durmaktadirlar. Onlara goére bireyin sosyal davranislarindaki ustaliklari
bireylerin zihinlerindeki bilgilerden ileri gelmektedir. Bu agidan, sosyal zeka kurami biligsel agirhkhdir. Birey
sosyal ortamlarda bu bilgilerini kullanarak “ustaca” davranislarda bulunabilmektedir. Arastirmada da, sosyal
zekanin sosyal beceri boyutu ile liderlik davranisi boyutlarindan participative ve supportive boyutlari arasinda,
diger sosyal zeka boyutlarina gore daha yiksek pozitif ile anlamli iliskiler bulundugu tespit edilmistir. Bu
bulguya bagli olarak okul mudurlerinin, birlikte ¢alistigl insanlarla vakit gegirebilecegi sosyal ortamlar yarattigi,
onlarin gelisimlerini destekledigi, yapmayi disindikleri islerde onlari cesaretlendirdigi ve yeni fikirlere her
zaman agik oldugu seklinde yorumlanabilir. Marlowe’in (1986) de ifade ettigi gibi sosyal zek3, sosyal yeterliklere
baghdir. Clnkii sosyal becerisi yiksek olan kisiler, hem kendilerinin hem de diger insanlarin hislerini,
dislincelerini ve davranislarini anlamlandirarak bu anlamlandirmaya gore hareket etme becerisine sahiptirler.
Sosyal farkindaliga dayanan sosyal beceri, pirizsiiz ve etkili iliskilere olanak saglamakta birlikte empati,

esgldim (ahenk) 6zgecilik gibi yetenekleri igermektedir (Karadogan, 2010).

Sosyal zeka ile liderlik davranisi arasinda pozitif anlamli iliski tespit edilmistir. Bu bulgu Kobe ve ark. (2001)
calismasiyla ortismektedir. Kobe ve ark. Sosyal zeka ile liderlik davranislari arasinda orta diizeyde anlamli iliski
bulmuslardir. Bu pozitif iliski okul ortaminda dusiindldiginde, liderin sosyal zekasi, 6gretmenlerin hislerini
anlamalarina ve onlara saygl gdstermelerine imkan verir. Ogretmenlerin hisleri bilinir ve saygi duyulursa

performanslarina olumlu etkileri olabilir. Dolayisiyla sosyal zekasi yiksek olan okul midirinin gosterecegi
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liderlik davranisi okul performansina olumlu yansiyabilir. Louis, Leithwood, Wahlstrom, & Anderson (2010),
sosyal zekanin, okul muaddrlerinin sadece kisiler arasi iliskileri Gzerinde degil, ayni zamanda etkili liderlik ve

Ogrenci basarisi lizerinde de pozitif yonli etkileri oldugunu belirtmislerdir.

Zaccaro, Gilbert, Thor ve Mumford (1991), sosyal zekayi, etkili orgltsel liderlerin bir kalitesi olarak
incelemislerdir. Onlara gore basarili liderler, sosyal zeka, sosyal algi ve davranissal esneklik gibi 6zelliklere
sahiptirler. Bu soylemi destekler nitelikte de, arastirmada, sosyal zekanin; sosyal beceri boyutu, liderlik
davranisinin en iyi yordayicisi olarak ortaya ¢ikmistir. Glinlimizde liderlerden, hem calisanlarinin, hem de
kendilerinin duslincelerini anlayarak, aradaki uyumu vyakalayabilmesi, karsisindakinin de kendisini ifade
etmesine firsat vermesi ve ortaya konulmamig disiinceleri bile davranislardan algilayabilmesinin beklendigi
soylenebilir. Turhal (2019), kisilerin sosyal zekalarinin yiiksek olsa bile bunu liderlik davraniglari ile ortaya
koymadiklari muddetce iyi liderler olmadiklarini belirtmektedir. Cunki birlikte calistigi kisilere saygi
gostermeyen, karsilikli gliven ortami icerisinde stirekli onlari motive etmeyen, onlarla birebir ilgilenmeyerek
onlarin dislincelerini 6nemsemeyen liderlerin, orgiitlerinde istenmeyen orgitsel davraniglarin gérilme olasihg

da artmis olacaktir.

Demografik degiskenler kontrol edildikten sonra yapilan hiyerarsik ¢oklu regresyon analizi sonucunda sosyal
zekanin, liderlik davranigini anlamli olarak yordadigi bulgusuna ulasiimistir. Bu nedenle, sosyal zeka, liderligin
ortaya ¢tkmasinda énemli bir rol oynadigi sdylenebilir. Ayrica bu bulgu, sosyal zekanin liderligin temel bileseni
olabilecegini ve liderligin sosyal yoni oldugu fikrini desteklemektedir. Bu bulguya dayanarak orgitlerin,
calisanlarin sosyal zekalarini degerlendirerek kimin lider olabilecegi konusunda daha iyi tahminde
bulunabilecekleri sdylenebilir. Ayrica sosyal zekasi yiiksek liderler dnseziyi ve sosyal bilgiyi kullandiklarinda bilgi
sahibi olmaksizin yaptiklari tahminden daha dogru reaksiyonlar gostereceklerdir. Katz-Buonincontro'ya (2011)
gore, cikarimlara dayali sezgisel eylemler liderlik becerilerinde etkili olabilir, ¢linkii bu nitelikler bilgili karar
vermeye katkida bulunur. Egitim alaninda, yoneticiler isbirlik¢i ¢abalar ile gérevler arasinda bir ayrim yaparak
liderlik niteliklerini en iyi sekilde 6rnekleyebilirler. Ayrica, Gardner'in (2006) da ifade ettigi gibi kisiler arasi
iliskiler sanati olarak goriilen sosyal zekdya sahip liderlerin, insanlari is yapma konusunda neyin motive

edecegini ve onlarla isbirligi icinde nasil ¢alisacagini anlama becerileri yliksektir.

Nicel arastirma sonucunda sosyal zekanin sosyal beceri boyutu ile liderlik davranisinin katilimci ve destekleyici
alt boyutlari arasinda ylksek, pozitif ve anlamli iliski oldugu sonucuna ulasilmistir. Bu bulguyu destekler
nitelikte nitel gérismelerde, okul middirleri, ¢alistiklari kurumlarda paylasimci ve samimi ortamlar yaratmak
icin sosyal etkilesim ortamlari olusturduklarini, karar alma stirecinde katilimci karar almayi 6nemsediklerini, iyi
iliskiler kurmanin kuruma saglayacag fayday: bildiklerini, kendileri rahat davranislar sergiledikleri zaman,
o6gretmenlerinde kendilerini rahat ve kurumda calismaktan mutlu hissettiklerini ifade etmisilerdir. Okullarini iyi
yonetme c¢abasi icerindeki okul mudurleri, bir taraftan hedeflenen basariya ulasmak igin 6rgitsel amaglari
gerceklestirmeye calismakta, bir taraftan da 6gretmenlerin kisisel beklentilerini karsilamaya ve 6gretmenlerinin

motive olmalarini saglamaya calismaktadir (Yilmaz ve Ceylan, 2011). Bu baglamda iyi bir okul madard, tim
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cahisanlari ile iyi iliskiler kurabilen (Bursalioglu, 2002), etrafindaki insanlarin taleplerine duyarlh olabilen
(Buyikegolak, 1997), sicak, destekleyici ve yardim edici tarzda iletisim saglayabilen (Marsap, 1999), sempati
duygulariyla iletisim kurmaya 6zen gosteren (Schmidt ve Tannenbaum, 2000), calisanlarinin fikirlerini
onemseyen ve onlari karar alma siirecine dahil ederek, birlikte karar almayl 6nemseyen ve 6grenci akademik

basari icin birlikte hareket eden liderlik davranislari sergilemelidir.

Ozetle, sosyal beceriler her ortamda énemlidir, dzellikle insan iliskilerinin oldugu yerde performans ve gelisimin
pif noktasidir. Bu acgidan bakildiginda sosyal bir orgut olan okullarda sosyal zekanin okul mudirlerinin
sergileyecegi liderlik davranisina olumlu katki saglayacagi séylenebilir. Sosyal zekasi yiiksek olan okul liderleri
icin bu beceriler daha iyi bir 6rgit iklimine sahip olmay destekleyerek sonugta hem bireysel hem de orgitsel
anlamda karsilkh basariyi saglar. Kohlrieser’'e (2006) gore, yoneticinin kendisine deger verdigi, kendisini
anladigi, 6nemsedigi ve destekledigi algisinda olan ¢alisanlar risk alma, yenilik yapma ve hedefe odaklanma
konularinda daha 6z guvenli ve istekli olmaktadirlar. Bunlarda sosyal zekanin, liderlik davranislari Gzerine

etkisinin orglite saglayacagi diger yararlardir.
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