I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 7, Issue: 18 2022

- Akkus, Z., Kuglk-Turgut, B. & Cevger, F. (2022). Examination Of the Literary Genres in
_J : @ - E' Social Studies Textbooks in terms of Learning Objectives, Content and Values,
— International Journal of Eurasian Education and Culture, 7(18), 1864-1916.

DOI: http://dx.doi.org/10.35826/ijoecc.615

(ISSN: 2602-4047) Article Type (Makale Tiirli): Research Article

EXAMINATION OF THE LITERARY GENRES IN SOCIAL STUDIES TEXTBOOKS IN TERMS OF
LEARNING OBJECTIVES, CONTENT AND VALUES

Zekerya AKKUS
Dog. Dr., Atatlirk University, Erzurum, Turkey, zakkus@atauni.edu.tr
ORCID:0000-0001-8990-8936

Birgiil KUCUK TURGUT
Ars. Gér. Dr., Atatiirk University, Erzurum, Turkey, birgulkucuk@atauni.edu.tr
ORCID: 0000-0001-9273-501X

Figen CEVGER
Dr., Atatiirk University, Erzurum, Turkey, figengedik2583@gmail.com
ORCID: 0000-0002-6842-1085

Received: 29.04.2022 Accepted: 11.08.2022 Published: 03.09.2022

ABSTRACT

The purpose of the study is to determine the appropriateness of the literary genres used in social
studies textbooks in terms of learning objectives, content and values and to identify their
distribution according to grade levels and learning domains. For this purpose, a total of three
textbooks at the 5th, 6th, and 7th grade levels were examined. Employing the qualitative approach,
the study utilized the document analysis method and the data were analyzed with the content
analysis technique. The study results revealed that apart from the genres of novels, stories and
poems used in the subject of “Gift from the Past to the Future: Common Heritage” in the 5th grade
textbook, the literary genres used at all grade levels and the activities developed based on these
genres help to achieve the related learning objective, and appropriate for the subject’s content
and the values the students are desired to attain. In addition, literary genres were found the most
in the 7th grade textbook and the least were found in the 6th grade textbook. Furthermore, poetry
was the most used literary genre in all grade levels, and the literary genres were used the most in
the learning domains of Culture and Heritage, and Production, Distribution and Consumption. At
the end, the study determined that literary genres used and the activities developed based on
these genres were appropriate for achieving the relevant learning objectives, some of the literary
genres used in the 5th and 7th grade textbooks were not appropriate for the content and values
of the related subject, the literary genres were used the most in the learning domains of Culture
and Heritage, and Production, Distribution and Consumption, there were no literary genres in the
5th grade textbook’s “Individual and Society” and “Science, Technology and Society” learning
domains, 6th grade textbook’s “People, Places, and Environments”, “Science, Technology, and
Society”, “Production, Distribution, and Consumption”, “Active Citizenship”, and “Global
Connections” learning domains, and 7th grade textbook’s “Global Connections” learning domain.
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INTRODUCTION

Along with the rapid changes and developments in the sociocultural, scientific and technological fields in the
world and in Turkey, the qualifications and characteristics that students should have in the future have also
changed. In the age we live in, it is important for students to have basic knowledge, skills and values, as well as
their awareness in the process of acquiring them. In addition, students being well equipped and having a good
foundation is another necessity so that they can use these acquired features in different areas of life. This has
led to the need to renew the curricula in order to raise individuals who can meet the requirements of the age
and to raise a better equipped next generation. For this reason, in 2018, the current curricula were renewed in
a way to meet the requirements of the age and the changing needs of the individual and society in line with the
innovations and developments in learning-teaching theories and approaches. From past to present, curricula are
the most important guiding resources that shape education within the framework of basic knowledge and skills
aimed at students to attain under the guidance of teachers (MEB [Ministry of National Education], 2017).
Curricula is a guide that shows the subjects to be taught at certain grade levels and courses, the goals of these
subjects, how many periods a week the subjects will be taught based on the course and grade, and the teaching
methods (Blylkkaragoz & Civi, 1999). Curricula aim to make the individuals active members of the society in
which they live. Thus, individuals can follow the developments closely and overcome the problems they

encounter easily (Bircan & Aridil, 2010).

In the Social Studies Curriculum, which includes many purposes such as preparing individuals for society, the
future, life, change, development, technology and science, many social science disciplines are used as a
requirement of the interdisciplinary approach in order to achieve these goals (Turan, 2019). An interdisciplinary
approach is an approach and teaching style that emphasizes the relationships between different fields of
knowledge, enables students to see life in its entirety, shows the internal relationship between disciplines, and
enables integration with other subject areas (Tanner & Tanner, 1980 as cited in Ata, 2000). The interdisciplinary
approach is also defined as a program understanding that consciously utilizes the methods and knowledge of
more than one discipline for the examination of a concept, subject, problem or experience” (Jacobs 1989 as cited
in Yildirnm, 1996). The use of this understanding in social studies lessons can contribute significantly to students.
According to the US National Council for Social Studies (NCSS), social studies is a study field that combines arts,
literature, and social sciences with an interdisciplinary approach for students to gain citizenship competencies
(NCSS, 1993). In elementary school, social studies is an interdisciplinary subject that needs to be integrated using
different theories and principles so that students can apply what they have learned in their daily lives (Chuang et

al. 2018).

Many subjects that students have to learn in the classroom have an interdisciplinary nature. Meaningful and
effective results may not be obtained when these subjects are taught through with only one discipline or course
(Yildirim, 1996). For this reason, using the methods and products of the fields outside of each course will bring a

new blood to the education-teaching process (Celikcan, 2005; Kaya & Given, 2012). As a matter of fact, it is
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known that the subjects that students learn through activities are more permanent and they enjoy the lessons
more. Therefore, it is absolutely necessary to use different disciplines in order to ensure students’ active
participation in the lessons and help them enjoy the lessons (Bircan & Aridil , 2010). However, social studies is a
course where student activity is low and there are shortcomings in terms of course materials (Celikcan, 2005;
Kaya & Guven, 2012). Although it has a data flow where many materials and activities can be used, this aspect is

ignored (Bircan & Aridil, 2010).

The most important feature of social studies is that it is an interdisciplinary field of study. In fact, the relationship
between social studies and literature, one of these disciplines, is particularly noteworthy. Since social studies
addresses individuals and relationships between individuals, it allows people to express their feelings, thoughts
and dreams, which reveals the necessity of using literary genres, and this brings the field of literature and social
studies together with a common goal (Cetisli, 2006). The use of literary genres in social studies lessons supports

the objectives to be achieved (Fredericks, 2007 as cited in Beldag & Aktas, 2016).

Making use of the emotion-based power of literature in social studies will contribute to the development of
different behavior and learning areas in students. In this direction, it is beneficial to take advantage of literary
genres (Oztiirk & Otluoglu, 2002) since literary genres are the liveliest and basic teaching materials of social
studies (Orug, 2009a). According to Inan (1938 cited in Ocak, 1997), literary genres are more important than the
potteries found during the excavations because these are not just crumbs left under the ground, but documents
that have lived in the spirit of the community for thousands of years. Kavcar (1999) stated that literary genres
soften individuals’ inner worlds, develop and reinforce values such as kindness, friendship, tolerance,
forgiveness, solidarity, diligence, and honesty, direct individuals to turn towards the good, the beautiful and the
right, and to gain new values, and educates individuals in line with these values. The effective use of literary
genres in education helps students to better understand the subjects by concretizing them, to develop their skills
of comprehension, interpreting, analyzing, seeing different perspectives, and empathizing, and to gain national
and universal values (McGowan & Guzetti, 2004). Furthermore, the use of literary genres increases students'
interest in the lessons, affects their reading habits, increases their participation in the lessons, visualizes what
has been learned, helps them narrate better and enables them to recall what has been learned better (Tekgoz,
2005). For this reason, educators have recently begun to emphasize that there is a strong link between literature

and social studies (McGowan & Guzetti, 2004).

The examination of the literature shows that many studies were conducted on the use of literary genres in social
studies. There are studies that explored the relationship between student achievement and the use of literary
genres in social studies in terms of various variables (Arslan, 2014; Bacak, 2008; Bolticek, 2008; Combs & Beach,
1994; Davis & Palmer, 1992; Demir, 2011; Geveng, 2014; Gulim & Ulusoy, 2008; Johennessen, 2003; Orug &
Erdem, 2010; Oztiirk & Otluoglu, 2002; Tekgdz, 2005; Tindall, 1996; Top, 2009). There are also studies that
assessed the use of literary genres in social studies based on the views of students, teachers, and teacher

candidates (Beldag & Aktas, 2016; Bircan & Aridil, 2010; Cencen, 2010; Kolag & Ozer, 2018; Unli, 2016; Yesilbursa
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& Sabanci, 2015). In addition, there are studies on the examination, evaluation or use of literary genres in social
studies textbooks (Orug 2009a, Kaymakci 2013, Gérmez, 2018; Subasi, 2017; Yanci & Evci, 2021). Furthermore,
there is a study that evaluated the 8™ grade Revolution History textbook in terms of literary works (Celik &

Dolanbay, 2021). Most of these studies concluded that the use of literary genres in social studies is extremely

important in realizing the course’s goals and learning objectives.

In addition, it is stated under the heading of Points to Consider in the Implementation of the Curriculum in the
2018 Social Studies Curriculum that social studies should be supported with literary works by making use of
genres such as legends, epics, fairy tales, proverbs, folk tales, folk songs, and poems. It is also stated that students
should be encouraged to read literary works such as novels, historical novels, stories, memoirs, travel writings
and jokes that will make them love the subjects. Furthermore, it is suggested that the learning objectives deemed
appropriate should be supported with traditional or modern art works such as painting, music, miniature,
engraving, calligraphy, sculpture, architecture, theater and cinema. Finally, there are certain learning objectives
on the use of literary genres. For instance, SB.4.3.5. states, “The student makes inferences about the landforms
and population characteristics of the place where he/she lives and its surroundings. The Political and Physical
Map of Turkey is examined together with the students. During the achievement of this learning objective, literary
works such as poetry, stories and epics are used.”. Also, the learning objective SB.6.2.1. states, “The student
makes inferences about the geographical, political, economic and cultural characteristics of the first Turkish
states founded in Central Asia. During the achievement of this learning objective, epics, inscriptions, and other

sources are used” (MEB, 2018).

In the learning-teaching process, textbooks, an indispensable element and the most basic teaching materials, are
one of the most preferred materials in terms of transferring and teaching information to students and guiding
them (Tan-Sisman & Akkaya, 2017; Dogan & Tug, 2017; Hayta et al.. 2003). Textbooks are educational materials
organized in order to realize the goal with the use of curriculum developed in line with the national interests of
each country. Undertaking such an important function, textbooks must have certain competencies in order to

serve their purpose (Dogan & Tug 2017).

The materials used in the field of education change according to time, place, and scientific and technological
developments. Accordingly, textbooks also change and develop (Ulusoy, 2008). Social studies textbooks were
also renewed after the curriculum update in 2018. Literary genres are used in these renewed textbooks. The use

of literary genres in these textbooks provides a great richness (Orug, 2009a).

It is important to emphasize the necessity of making use of literary genres in the implementation principles of
the social studies curriculum and to include the use of them among the social studies learning objectives, but it
is also extremely important for these genres to be appropriate for the learning objectives and values to be
attained and content to be learned and for these genres to be used at the right places in the textbooks. Therefore,

the present study aimed to determine the appropriateness of the literary genres found in the social studies
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textbooks, which were renewed in 2018 and began to be taught in all middle schools, in terms of learning
objectives, content, and values and to identify their distribution according to grade levels and learning domains.
In line with this purpose, in the study, the answers to the questions of “Are the literary genres used in the 5%,
6™, and 7t grade social studies textbooks appropriate in terms of learning objectives, content, and values?” and

“How is literary genres’ distribution according to grade levels and learning domains?” were sought.

METHOD

Adopting the qualitative approach, the present study employed the document analysis method. The document
analysis method refers to obtaining, reviewing, questioning, and analyzing certain documents, which are
considered as primary or secondary sources that make up the study data set (Bowen, 2009). Although document
analysis is mostly complementary to other research methods, it can also be used as an independent method
(Kiral, 2020). According to the literature, there are a number of stages that can be followed during document
analysis. However, researchers categorize these stages in different ways. In this study, the stages determined by
Forster (1995) were used. These stages are accessing the documents, checking the originality, understanding the

documents, analyzing the data and using the data (as cited in Yildirrm & Simsek, 2011).

As with every research method, document analysis has its advantages and disadvantages. The advantages of the
document analysis are as follows: It is more efficient in terms of time and cost compared to other methods. It
allows the researcher to carry out his/her study in an original way by determining the study’s limits in the
environment and time period of his/her choice, as he/she wishes. In studies such as interviews and observations,
it does not cause the participant responsiveness problem. There is no direct physical, behavioral, and emotional
interaction between the researcher and the individuals participating in the study. It offers researchers the
opportunity to analyze over a wide period of time. It allows a large sample to be formed (Bowen, 2009; Corbetta,
2003 as cited in Kiral, 2020; Yildirim & Simsek, 2011). The disadvantages of the document analysis are lack of
details, selection and incompleteness, access difficulty, biased selectivity, possible bias, interpretation difficulty,
lack of a standard format, and difficulty in coding (Sak et al., 2021). The present study was carried out using the
document analysis method since it serves the study purpose, gives chance to examine the textbooks as part of

the written materials of the study, and has the aforementioned advantages.

Data Source and Data Collection

The documents can be an additional data source, or they can form the entire data set of a single study (Bailey,
1982 as cited in Yildirnm & Simsek, 2011). The data source of this study consists of three social studies textbooks
that were published by private publishing houses and used in the 5%, 6", and 7*" grades in the 2021-2022

academic year. The citations are given below.
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Harut, S. B. (2021). Ortaokul ve imam Hatip Ortaokulu Sosyal Bilgiler 5 Ders Kitabi. Ankara: Ata Yayincilik
(Accepted as a textbook for five years starting from the 2019-2020 academic year with the decision of the Board

of Education and Discipline of the Ministry of National Education, dated 18.04.2019 and numbered 8.).

Sahin, E. (2021). Ortaokul ve imam Hatip Ortaokulu Sosyal Bilgiler 6 Ders Kitabi. Ankara: Anadol Yayincilik
(Accepted as a textbook for five years starting from the 2020-2021 academic year with the decision of the Board

of Education and Discipline of the Ministry of National Education, dated 24.06.2019 and numbered 15).

Azer, H. (2019). Ortaokul ve imam Hatip Ortaokulu Sosyal Bilgiler 7 Ders Kitabi. Ankara:Ekoyay Yayincilik
(Accepted as a textbook for five years starting from the 2019-2020 academic year with the decision of the Board

of Education and Discipline of the Ministry of National Education, dated 18.04.2019 and numbered 8.).

The examined textbooks were selected with the criterion sampling method, one of the purposive sampling
methods. The basic understanding in this sampling method is to study situations that meet a set of
predetermined criteria (Yildinm & Simsek, 2011). The criterion in the present study is to examine the inclusion
of literary genres in the textbooks published by private publishing houses and allowed to be taught by the Board

of Education and Discipline. The steps and procedures followed in the examination of documents were as follows:

The textbooks were obtained from a social studies teacher working in a public school. Then, the textbooks were
checked by three researchers to see who wrote the textbooks, in what year they were written, and which board,
institution and commission examined them, and the originality of the textbooks were confirmed. Textbooks are
prepared by the book writing commission working under the Ministry of National Education and private
publishing houses. The prepared text books are then presented to the Board of Education and Discipline. The
Book Review Commission of the Board of Education and Discipline examines the textbooks in terms of content,
visuality, language and spelling, and the textbooks that are deemed appropriate for students’ use (Orug, 2009b).
The textbooks examined in the present study were determined to be approved after passing the above-

mentioned stages and found to be original.

In the next step, three researchers independently made a comparative analysis to understand and analyze the
textbooks. The examination revealed that the textbooks were written on a unit basis, and that the learning
objectives were included at the beginning of each unit (values to be attained were also included in the 5% grade
textbook along with the learning objectives), and various activities were included in the content and evaluation

questions at the end of the unit.

In the last step, the data were analyzed. The data analysis process is detailed below.

Data Analysis

In this study, the data were analyzed using the content analysis technique. The basic procedure in content

analysis is to gather similar data under certain concepts and themes and interpret them in a way that the reader
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can understand (Yildirim & Simsek, 2011). Since the present study was aimed to determine which literary genres
were included in social studies textbooks, whether they were appropriate in terms of learning objectives, content
and values, and to identify how these literary genres were distributed according to grade levels and learning
domains, and since content analysis technique covers the systematic analysis of documents, content analysis was
used in the analysis of the study data. While analyzing the data, open content coding was performed. In this
context, first, which literary genre/genres were included in which subject/subjects, and the learning objectives
and values desired to be given related to the subject/subjects in which the literary genre/genres were identified.
Then, whether the literary genre(s) used was appropriate for the subject’s learning objectives, content and values
was checked. Finally, whether the literary genre(s) used was appropriate for the subject’s learning objectives,
content and values was checked. During this process, expert evaluation and opinion was sought in order to
ensure the accuracy and validity of the study data. If a decision could not be made regarding the characteristics
of the literary genre included in the textbooks, expert opinion was taken. In the classification of literary genres,
the book titled Sosyal Bilgilerde S6zlii ve Yazili Edebiyat incelemeleri (Oral and Written Literature Examinations
in Social Studies) edited by Tokcan (2019) was taken as a reference. In order to increase the validity of the data
in the study, diversification strategy was used in the analysis process. The diversification strategy is the
application of more than one procedure to the information and results in the study through crosschecking (Gigl,
2019). In this context, analyzes were made independently by three researchers, the data were compared by
crosschecking, and consistency between the findings was checked. The reliability formula (Reliability =
Agreement/ (Agreement + Disagreement)) suggested by Miles and Huberman (2016, p. 64) was used. The
reliability percentage was calculated as 79.16%. In order to increase the validity of the study, the literary genres

used in the textbooks are included in the study (photos of the relevant pages) exactly the same way.

FINDINGS

The textbooks included in the sample were analyzed using content analysis and the findings were presented in
tables and interpreted.

Table 1. Findings of Literary Genres Included in the 5™ Grade Textbook

Subject Learning Objective Value Literary
Genre

Our Common Analyzes the role of cultural elements in Sensitivity towards cultural heritage, Folk song

Values the coexistence of people. aesthetics, and respect

Natural Explains the effects of natural disasters Sensitivity towards natural Poem

Disasters and on social life with examples. environment, solidarity, responsibility,

Their Effects and savings

We Develop Develops new ideas based on Responsibility, diligence, and solidarity ~ Biography

New ldeas production, distribution and

consumption by collaborating.

Symbols That Values our flag and the National Anthem, Justice, benevolence, freedom, Poem

Make Us Who symbols of national sovereignty and independence, and patriotism

We Are independence.

A Gift from the Gives examples of common heritage Love, respect, peace, and sensitivity Novel, Story,

Past to the works found in various countries. towards cultural heritage and Poem

Future:

Common

Heritage
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As seen in Table 1, the literary genre of “folk song” was included under the subject of “Our Common Values”. In
this context, a photograph of one of our folk poets, Neset Ertas, was placed on page 52. Below this photo, it was
emphasized that folk songs are an important part of our common culture and a reflection of our feelings, and
was stated that they are a value that strengthens our social unity. On page 53, it was emphasized that we lost
many martyrs in the Hejaz-Yemen Front during the First World War, and it was stated that this was the subject
of the Yemen Folk Song, and some verses of this folk song were included. Under the title “I Apply What | Learned”,
an activity was included. The activity was “You should research the Canakkale Folk Song and evaluate it in terms
of our national unity and solidarity and write it down.” It can be said that the literary genre used and the activity
that students were expected to do related to this genre were appropriate for the learning objective of SB.5.2.4.
(Analyzes the role of cultural elements in the coexistence of people.), the content of the subject and the values
desired to be attained by the students (sensitivity towards cultural heritage). In fact, the aforementioned literary
genre is more appropriate for the value of solidarity, but this value was not included in the relevant learning

domain and unit in the reviewed book. The image of the literary genre used in the book is given below.

I Osmanli Devileti'nin I. Dunya Savagi’'nda mdcadele ettigi cephelerden biri de
/'\y Hicaz-Yemen Cephesi’dir. Anadolu’nun farkli yerlerinden Yemen’e giden askerlerin
|
.\ bircogu burada sehit diagmugtir. Bu cephede yasanan acilar ve kaybedilenlere
— duyulan 6zlem Yemen Turkust’'ne konu olmustur.
Havada bulut yok bu ne dumandir.
Mahlede 6lim yok bu ne givandir.
Su yemen elleri ne de yamandir.
Adi Yemen'dir, guld ¢imendir.
Giden gelmiyor, acep nedendir?

(..)

Remzi Oktar, Sarkilor Bizi SOyler, s.138 (Kisaltimigtr.)

. Ogrendiklerimi Uyguluyorum

t /J"( Siz de Canakkale Tiirkiisii’'nii arastirarak bu tiirkiiydi milli birlik ve beraberligimiz
acisindan degerlendirip yaziniz.

Image 1. Literary Genre Used in the 5th Grade Textbook /Folk Song (Harut, 2021)

As seen in Table 1, the literary genre of “poem” was included under the subject of “Natural Disasters and Their
Effects”. In this context, on page 83, the destructive effects of natural disasters on people were emphasized, and
it was stated that people's sadness, fear, and desperation became the subject of folk songs, songs and poems,
and three stanzas of Asik Veysel's poem “Kizilirmak Seni Seni” are included. Under the title “I Apply What |
Learned”, an individual activity was given. The activity was “Find a poem about the effects of natural disasters
on people’s lives and write it down”. It can be said that the literary genre used and the activity that students
were expected to do related to this genre were appropriate for the learning objective of SB.5.3.5 (Explains the
effects of natural disasters on social life with examples.”, and the content of the subject. However, it is not
appropriate for the values desired to be attained by the students (sensitivity towards natural environment,
solidarity, responsibility, and savings). The exact excerpt of the literary genre used in the book is given below.

The image of the literary genre used in the book is given below.
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Dogal afetlerin yikici etkileri insanlarda derin izler birakir. Yaganan 0zantd, endige, korku ve Ogrendiklerimi Uyguluyorum
caresizlik; tarkd, ~sarkl ve 51|rlenmxzde'yev alir. Biyak halk oza‘m Agik Veysel (Gorsel 3.55), sel ;Y Dogal afetlerin insan yagam iizerindeki T N
felaketini igledigi “Kizilirmak Seni Seni” adli siiri ile bunun en gizel Gmeklerinden birini vermigtir ! X etlierini konu alan bir giir bularak yan =

l Kizilirmak Seni Seni

I—S‘J Bahar gelir gudurursun
= Kizilirmak seni seni

Ne uyursun ne durursun
Kizilirmak seni seni

Gelin yedin, kizlar yedin
Nice ela gozler yedin
Seksen doksan yuzler yedin
Kizilirmak seni seni

Geng de yersin, koca yersin
Glndaz yersin, gece yersin
Hakim benden sormaz dersin
Kizilirmak seni seni

()

3.55 Agik Veysel

Asik Veysel SATIROGLU, Dosttar Boni Hatwrtasm, 5.65. (Csalttmust)

Image 2. Literary Genre Used in the 5th Grade Textbook/Poem (Harut, 2021)

As seen in Table 1, the literary genre of “biography” was included under the subject of “We are Developing New
Ideas”. The biography, given on pages 127-128, emphasized that Zihni Derin, the first General Director of
Agriculture of the National Struggle Government had a diligent, observant, determined and resolute researcher
personality, and attention was drawn to the fact that cooperation and solidarity among people is an important
factor in achieving success. The biography was divided into two parts, the period when Zihni Derin was
unsuccessful and after. Between these two parts, an activity was given. The activity had the questions of “Do you
think failure might have stopped Zihni Derin? Are there any similarities between Zihni Derin's personality traits
and the common characteristics of scientists? Discuss this with your friends”. It can be said that the literary genre
used and the activity that students were expected to do related to this genre were appropriate for realizing the
aforementioned purpose, the learning objective of SB.554 (Develops new ideas based on production, distribution
and consumption by collaborating.), the content of the subject and the values desired to be attained by the
students (responsibility, diligence, and solidarity). The exact quotation of the literary genre used in the book is

given below. The image of the literary genre used in the book is given below.

5. YENI FIKIRLER GELISTIRIYORUZ

ne > pay-

e mI7 Zihni Derin‘in kiglitk
rtak Szellikior! aracinda bonzoriik var mi? Bu du-

Image 3. Literary Genre Used in the 5th Grade Textbook/ Biography (Harut, 2021)

As seen in Table 1, the literary genre of “poem” was included under the subject of “Symbols that Make Us Who
We Are”. On page 153, the concepts of independence and freedom were emphasized, and the theme “flag”, one
of the symbols of independence, was discussed. On page 154, the meaning of the flag in the eyes of the Turkish
nation, the feelings and thoughts it evokes were expressed, and it was emphasized that it is the most important

subject of certain rituals that are encountered in Anatolia. On the same page, Arif Nihat Asya's poem named
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“Flag” was included and a research activity on the “Turkish Flag Law” was given. On page 155, a text about the
story of the writing of our National Anthem was shared and an activity about our Flag and National Anthem
was given. It can be said that the literary genre used and the activity that students were expected to do related
to this genre were appropriate for the learning objective of SB.5.6.4. (Values our flag and the National Anthem,
symbols of national sovereignty and independence.), the content of the subject and the values desired to be
attained by the students (justice, benevolence, freedom, independence, and patriotism). The image of the

literary genre used in the book is given below.

Bu nedenle bayrak Turk milletinin mutiulu- Bayrak - Ogrendikierimi Uyguluyorum
gunda, kederinde, sevincinde her aninda yanin- o T ; ¥ Bayragimiz ya da lotikial Marsi'mzin sizde uy g alana
dadir. Anadolu'da digun evierine bayrak asilir. Ey mavi gdklerin beyaz ve kezil siisii siir ya da dizyaz: seklinde ifade ediniz.

Ml bayramlarimizda ya da uluslararas: spor

Kiz kardegimin gelinligi, sehidimin son ortiisii,
misabakalannda alinan baganlar sonrasinda

sokak ve caddelerimiz gelincik tarlast gibi olur. Istk 151k, dalga dalga bayragim,
Bayrak sevgisi sanatin birgok alanina da Senin destamim okudum, senin destanmi
konu oimustur. Bayrak sevgisini konu edinen yazacagim,

birgok giir kaleme alinmigtir. Bunlardan biri de
Arif Nihat Asya tarafindan yazilan “Bayrak” gi-
ridir Banigin giivercini, savagin kartal

Ey gimdi siizgiin, riizgdriarda dalgal;

Yiiksek yerlerde agan gigedim ‘
Senin altinda dogdum, f

Senin altinda dlecegim.
Arif Nihat ASYA

Kahramanidk Siirteri Antolojisi, 5. 706 (Kealimeglr)

Image 4. Literary Genre Used in the 5th Grade Textbook/Poem (Harut, 2021)

As seen in Table 1, the literary genres of “novel, story, poem” was included under the subject of “ A Gift from the
Past to the Future: Common Heritage “. On page 174, the definition of “literary work” was made, photos of
covers of books that can be considered as examples to humanity’s common literary heritage works were given,
and a brief explanation of each work was made. It can be said that the literary genre used and the activity that
students were expected to do related to this genre were appropriate for the learning objective of SB.5.7.4. (Gives
examples of common heritage works found in various countries.), and the value desired to be attained by the
students (sensitivity towards cultural heritage). However, the construction of the subject and the way literary
genres were used were not appropriate. In this context, the textbook stated that one of the common heritage
elements of humanity is cultural heritage, and cultural heritage elements are divided into two, namely tangible
heritage and intangible heritage, and examples of tangible cultural heritage were included. Then, without any
explanatory and connecting statement, a definition for literary work was given and examples were provided.
There, an explanation could have been made about how literary works are intangible cultural heritage elements,
and the subject and examples of literary works could have been discussed. In short, it can be said that the literary
genres used were included in the subject detached from its context with a disorganized content. Furthermore, it
can be stated that not including any exercises related to literary genres and activities that would teach the subject

through them was a shortcoming. The image of the literary genre used in the book is given below.

1873



I.l OE E C (International Journal of Eurasian Education and Culture) Vol: 7, Issue: 18 2022

Yaganan, gorllen, duyulan bir olayin ya da bir duygu ve diglincenin estetik bir kayg ile ele
alindigi roman, hikaye ve giir gibi Urinlerin geneline “edebi eser” denir. Igte size insanigin edebiyat
mirasina ait bazi dmekler (Gorsel 7.29, 7.30, 7.31)

SAFAHAT

Don Kisot MEHMED AKIF ERSOY
C S
)/
| 4

7.20 Dode Korkut Hikdyeler! 7.30 Don Kigo! romeam 7.31 Safihal
Oguz Tarklerinin bilinen Modern Bati edebiyatinin Mehmet Akif Ersoy'un yayimia-
en eski destansi hikdyeleridir.  onemli kurgu romaniarin digji yedi giir kitabindaki giirler

dandir. bir araya getiren eserdir.

Image 5. Literary Genre Used in the 5th Grade Textbook/ Novel, Story, Poem (Harut, 2021)

Table 2. Findings of Literary Genres Included in the 6™ Grade Textbook

Subject Learning Objective Value Literary Genre
Cooperation SB.6.1.4. Participates in activities that Solidarity, helpfulness Proverb
Solidarity support social cooperation and solidarity in

the formation of social unity.
The First Turkish SB.6.2.1. Makes inferences about the Sensitivity towards Epic
States Founded in geographical, political, economic and cultural heritage
Central Asia cultural characteristics of the first Turkish

states established in Central Asia.

As seen in Table 2, the literary genre of “proverb” was included under the subject of “Cooperation and Solidarity”.
In this context, under the heading “Let's Interpret Wise Sayings” on page 23, an activity was given. The activity
included the question of “What do you think the following proverbs mean? Share your thoughts with your

friends”. The following proverbs were:

» There is strength in numbers.

» Teamwork makes the dream work.

» One hand washes the other and together they wash the face.
It can be said that the literary genre used and the activity that students were expected to do related to this genre
were appropriate for the learning objective of SB.6.1.4. (Participates in activities that support social cooperation
and solidarity in the formation of social unity.), the content of the subject and the value desired to be attained

by the students (solidarity). The image of the literary genre used in the book is given below.

Ozlii Sézleri Yorumlayalim

Asadidaki atasozleri sizce ne anlama gelmektedir? Disglncelerinizi arkadasg-
lannizla paylasiniz.

¥ Birlikten kuvvet dogar.

¥ Yalniz tas, duvar olmaz.

= Bir elin nesi var, iki elin sesi var.

Anonim
Genel Ag'dan alinmmistir (19.04.2018).

Image 6. Literary Genre Used in the 6th Grade Textbook/Proverb (Sahin, 2021).
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Asseenin Table 2, the literary genre of “epic” was included under the subject of “The First Turkish States Founded
in Central Asia”. In this context, the subject was introduced with an activity on pages 41-42 under the title of The
Asian Huns. The activity was “Examine the following passages from the Oguz Kagan Epic of the Hun Turks. Based
on the passages, what can be said about the geographical, political, economic, and cultural characteristics of the
Huns? Share your thoughts with your friends.” Accordingly, a section from the Oguz Kagan Epic was given
afterwards. Also, with another activity regarding the First Goktiirks on page 44, introduction to the subject was
made. The activity was “Examine the following sections from the Ergenekon Epic of the First Goktiirks. Based on
these, what can be said about the geographical, political, economic, and cultural characteristics of the First
Goktlirks? Share your thoughts with your friends.” Accordingly, a section from the Ergenekon Epic was given
afterwards. In addition, with another activity regarding the Uyghurs on pages 47-48, introduction to the subject
was made. The activity was “Examine the following sections from the Gog Epic of the Uyghurs. Based on these,
what can be said about the geographical, political, economic, and cultural characteristics of the Uyghurs? Share
your thoughts with your friends.” Accordingly, a section from the Gé¢ Epic was given afterwards. It can be said
that the literary genre used and the activity that students were expected to do related to this genre were
appropriate for the learning objective of SB.6.2.1. (Makes inferences about the geographical, political, economic
and cultural characteristics of the first Turkish states established in Central Asia.), the section of the explanation
of the learning objective (Uses epics, inscriptions, and other sources), and the value desired to be attained by the
students (sensitivity towards cultural heritage solidarity). The image of the literary genre used in the book is given

below.

ERGENEKON DESTANI'NDAN ] I ORHUN YAZITLARI'NDAN (Kiil Tigin Yazty, Giiney Yiizi))

Kk Torkder digmaniaryle bir savag yapar ve savagy kazsnviar Bunun drevinde dagmanisn bir . o T . »
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| il yapacak, fikderi bir anda aniden Kok Tarklarin gevgek bir arum ysklayan | | glineyde glin ortasina, batida giin batisina, kuzeyde gece ortasina kadar, onun igindeki millet hep

|| czgmanian hamen vurusmaya bagisr ve galip gelider. O zamaniards Kk Tarkerin begnds i Hen, | | 2 2 x ey X

| AR en kiicdk ogls & § Tk ciigrnans asie cligar) ‘jbana tabidir. Bunca milleti hep diizene soktum. O simdi kit degiidir. Tark kagani Otilken Orma-
(..} Fakat on gin gecmeden kachlar esirikten kurtuiduiar, Kok Tirk yurduna geidiler Burada| | M'nda otursa iide sikint yoktur. Doguda Santung Ovasi'na kadar ordu sevk ettim, denize ulagmama

|| dmmandan kacip gelen birgok deve, at, Gkiiz ve kayun buldulas. Oturup digiindiler. "Dort bir yane | 37 kald), Glineyde Dokuz Ersin'e kadar ordu sevk ettim, Tibet's ulasmama az kaldi. Babda Inci
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|| buup oraya yerlegelim.” diye karar verp sirllerini de alarak daga dodru vanp gogtiser. (..) | Nehri'ni gecerek Demir Kapi'ya kadar ordu sevk ettim. Kuzeyde Yir Bayirku yerine kadar ordu sevk

| ek Tarklerin varcidan Gilsde skarsular, prriariar, 1060 bitkiler, meyve afiacisn ve av vardk. Bayle | | ettim. Bunca yere kadar ydrittiim. Otilken Ormani'ndan daha lyisi hig yokmus. |l tutacak yer Otliken

|| bir yesi gBriince Tann'ya gikrettiler. Kigin hayvanlann etini yediler, derisini giydiler, yazn sitind ict- | | = ¢ R B

ler. Omcenin achna Er dodier (. 3i Ormani imig. Bu yerde oturup Cin milleti lle anlagtim. Altin, gimiish, iped, ipekliyi sikintisiz Sylece

| Daet yz yi sonra Ergenekon'da hem kendieri hem de sixdleri o kadar arth ki Glkeye sgmaz | | Vertyor. Gin milletinin s620 tath, Ipek kumag: yumusak imi. Tath szle, yumugak ipek kumasla aldatip

|okdular. Bu ylzden topianp konugtular, care bulmak stedler. Dediler ki “Atstanmdan duyardik. | | yzak milleti Sylace yaklagtinrmig. Yaklastinp konduktan sonra, kbtd seyler o zaman disinirms. (...
Ergenskon'un diginds genig yerler, giizel yurtlar olurmug. Eskiden oralar bizim &2 yurdumuzmusg.
Daglann arasindan bir gilalacak yol srayip bulalim, Gkip buradan gielim. Ergenekon’un drginda kim \

| bizimée dost okursa dost olalim, Giigman clursa vurugalm.” (..) I ORHUN YAZITLARI'NDAN (Bilge Kagan Yaziti, Dogu Yiizil)

[ DTk Qe AR RIS QENERNGC KNI DS Yrid B ENLGEkin ik 8 SOSRI R ‘ (... Tairk millets, il treni kim bozabilecekti? Tiirk milleti, vazgeg, pisman ol! Disiplinsizliginden
Daha sorra dagn Ostiind, arka yanni, Ste yanm, beri yarun bir sra odun bir srs kémiirle doldurduk-

|| tan sonra yetmig deriden, yetmis kirik yapp yeimis yerde kurdular; oduntarts kdmisler stesleyip ;dolayn, beslemis olan kaganina, hiir ve mistakil iy lline karg: kendin hata ettin, kotd hale soktun.

|| Kdridedier. || Silahli nereden gelip dagitarak gonderdi? Mizrakli nereden gelerek sirlip gdnderdi? (...)
|| Tann'nn yarders ve izniyle ateg lizd. Kizdikga demir dagin demini erimeye basiady, eriyip sk
|| verdi. Dag deling, yikii bir deve gecebiecek kadar yol oldu O kutsal yikn, kutssl aynin kutsal Varlkli, zengin millet Gzerine oturmadim. Igte assiz, dista elbisesiz; diskin, perisan millet dze-

{|ginntin kutsal ssatinde Kok Tarkler, Ergenekon’dan gktilar. O ginki, o ay ve o saati i bellediler. | | rjqq otyrdum. Kilgiik kardegim Kl Tigin, iki sad, kiigk kardesim Kal Tigin ile konugtuk. Babamizin,
|| Bu kutsal giin, 0 ginden sonra Kak Tirkler igin bayram oldu. Her yl, o gin gelince blyGk torenier |

|| yapidh. Bu térenserde, bir parga demir alinep ategte kzdinhyordu sonra da kzdnlan demiri Snce Kk \ amcamizin kazanmig oldugu milletin adi sani yok olmasin diye Ttrk milleti icin gece uyuyamadim,
| Tork Hakan luskagia tutup Brse koyuyor, cekice dovilyordu. Ondan sorea dier Tirk beyleri ayni | | giindz oturmadin. (..)
Pﬂ:ekeb yaparak bayrami bagkstiyoriards. () M
Mustata Necati Tidrk (D isti) | I

|

Muharrem Ergin, “Orhun Abideleri® (DXizenlenmistir)

Image 7. Literary Genre Used in the 6th Grade Textbook/Epic (Sahin, 2021).
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Table 3. Findings of Literary Genres Included in the 7™ Grade Textbook

Subject Learning Objective Value Literary Genre
We Understand Each SB.7.1.1. Analyzes attitudes and Freedom, responsibility Story, Poem
Other Through behaviors that affect communication
Communication and questions his/her own attitudes
and behaviors.
Positive SB.7.1.2. Uses positive communication Freedom, responsibility Traditional Turkish
Communication, ways in individual and social Theater
Happy Individual and relationships.
Society
Establishment of the SB.7.2.1. Explains the emergence of the  Sensitivity to cultural Memoir

Ottoman State

Ottoman Empire as a political power
and the factors affecting this process.

heritage, aesthetics

Reform Movements in
the Ottoman Empire

SB.7.2.4. Makes inferences about social
and economic change based on the
institutions that emerged as a result of
the reform movements in the Ottoman
Empire.

Sensitivity to cultural
heritage, aesthetics

Folk song, Memoir

Ottoman Empire SB.7.2.5. Gives examples from the Sensitivity to cultural Travel book
through the Eyes of Ottoman culture, art and aesthetics. heritage, aesthetics
Travelers
Migration with its SB7.3.3. Discusses the causes and Freedom Proverb, Poem,
Causes and Results consequences of migration through Novel
case studies.
The Adventure of SB7.4.1. Recognizes the change and Scientificness, freedom Proverb

Information from Past
to Present

continuity in the protection,
dissemination and transfer of
information.

Mother Earth

SB7.5.1. Explains the importance of
land production and management with
examples from the past and present.

Solidarity, honesty, diligence

Theater Play, Poem

Production Tools from  SB.7.5.2. Evaluates the effects of Solidarity, honesty, diligence Story
Past to Present developments in production technology
on social and economic life.
Vocational Institutions  SB.7.5.4. Recognizes the institutions Solidarity, honesty, diligence  Travel Book
that have played a role in providing
profession and professional ethics in
Turks throughout history.
Ataturk and SB.7.6.2. Explains Atatiirk's contribution  Peace Memoir
Democracy to Turkish democracy.

As seen in Table 3, the literary genres of “story and poem” were included under the subject of “We Understand

Each Other Through Communication”. On page 14, a story from the book “ldioms and Interesting Stories was

given. The story emphasized how attitudes and behaviors affect communication between people and the

importance of body language. Another literary genre used on the same page was poetry. The importance of the

words used in communication was emphasized using a poem of Yunus Emre. It was stated that people's positive

attitudes and behaviors in the face of problems or situations and people reflecting this to their verbal

communication ensure a healthier and stronger communication. Accordingly, it can be said that the literary

genres used were appropriate for the learning objective of SB.7.1.1. (Analyzes attitudes and behaviors that affect

communication and questions his/her own attitudes and behaviors.), the content of the subject, and the value

desired to be attained by the students (responsibility). The image of the literary genre used in the book is given

below.
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”

Image 8. Literary Genre Used in the 7th Grade Textbook/ Story, Poem (Azer, 2021).

The shadow play “Hacivat ve Karagdz”, one of the popular performances of the Traditional Turkish Theater, was
featured under the subject of “Positive Communication, Happy Individual and Society”. In the conversations
between Hacivat and Karagoz, since Karagbz always misunderstands Hacivat, positive communication cannot be
established between them. Attention was drawn to what is effective in establishing positive or negative
communication with people. Thus, it can be said that the literary genre used was appropriate for the learning
objective of SB.7.1.2. (Uses positive communication ways in individual and social relationships.), and the content
of the subject. However, the literary genre used was not appropriate for the value desired to be attained by the

students (freedom and responsibility).

As seen in Table 3, the literary genre of “memoir” was included under the subject of “Establishment of the
Ottoman State “. In the activity given on page 47, information on the military system of the Ottoman Empire was
provided from the work titled “Memories of a Janissary” and questions were asked to the students on this
subject. Thus, it can be said that the literary genre used and the activity that students were expected to do related
to this genre were appropriate for the learning objective of SB.7.2.1. (Explains the emergence of the Ottoman
Empire as a political power and the factors affecting this process.), and the explanation of the learning objective
(The places where the Ottoman Empire ruled in the period from the establishment of the empire to the conquest
of Istanbul, the settlement policy, and the empire’s military, economic and social structure are discussed without
going into detail). However, the value desired to be attained by the students (sensitivity towards cultural heritage
solidarity) was not found appropriate for the value desired to be attained by the students (sensitivity to cultural
heritage and aesthetics). The image of the literary genre used in the book is given below.

Bir iilke alindiktan sonra padigah katibi o yoreye gelir ve erkek cocuklari yenigeri olarak askere alir.

Her biri icin beg altin der ve onlart Anadolu'ya yetistirilecekleri yere génderir. Sayet buradan aldig

cocuk yeterli gelmezse kenc

sindeki erkek gocuklara sahip Hristiyanlara gider. Onlardan her geh-
rin payina diisen miktarda ¢ocugu toplar. Cocuklar kime emanet edildiyse o kisi gocuklar: yetigtirmek-
le ve sonra kendisine sdylenen yere yollamakla miikelleftir. Geri alinan gocuklar savag talimi yapmaya

baglar. Padigah onlara ulufeleri 6der. En iyilerini sarayina secer ve ulufelerini arttirir.

Konstantin Mihailovig (Swp), Bir Yenicerinin Hatwralary, 5.115-116 (Diizenlenmistir.)

1. Metinlerde hangi asker alma sisteminden soz edilmektedir?

2. Alinan gocuklar hangi ocaga asker olmaktadir?
3. Cocuklar neden Tiirk ailelere verilmektedir?
4. Saray icin segilen ¢ocuklarn 6zellikleri neler olabilir?

Image 9. Literary Genre Used in the 7th Grade Textbook/ Memoir (Azer, 2021).
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The literary genres of “song and memoir” were included under the subject of “Reform Movements in the
Ottoman Empire”. The image from the folk song, which addresses the effects of Fire Brigade on social life, is

given below.

umb:

besp://itfaiye.ibb.gov.tr

Image 10. Literary Genre Used in the 7th Grade Textbook/ Folk song (Azer, 2021).

Along with the picture of the 19t century firefighters, the students were asked to answer the question “What
are the differences between today's firefighters and fire brigade?” Another literary genre included in the subject
of “Reform Movements in the Ottoman Empire” is memoir. In the activity related to the subject, information
from Abdiilhamid II's memoirs was given, and the positive effects of the reforms in terms of economy were
mentioned. Students were asked questions about the subject. Thus, it can be said that the literary genres used
and the activities that students were expected to do related to this genre were appropriate for the learning
objective of SB.7.2.4. (Makes inferences about social and economic change based on the institutions that
emerged as a result of the reform movements in the Ottoman Empire.), and the content of the subject. However,
the values desired to be attained by the students (sensitivity towards cultural heritage, solidarity) were not found
appropriate for the value desired to be attained by the students (sensitivity to cultural heritage and aesthetics).

The image of the literary genre used in the book is given below.

Osmanl padigahi olan Sultan II. Abdilhamid hatiralarinda sunlari ifade ediyor: “Biitiin kuvvetimle
Anadolu demir yollarinin ingasina hiz verdim. Bu yolun gayesi Mezopotamya ve Bagdat’1, Anadolu’ya
baglamak, Iran Kérfezi'ne kadar ulagmaktir. Alman yardimu sayesinde bu bagarilmugtir. Eskiden tarla
larda giirliyen hububat simdi satidabilmektedir. Madenlerimiz diinya piyasasina arz edilmektedir. Ana-
dolu igin iyi bir istikbal hazirlanmigtir.”

www.tedd.gov.tr
1. Osmanli padigahlari demir yolu yapimina neden énem vermiglerdir?

2. Demir yollarinin Osmanlh Devleti'ne sagladin yararlar nelerdir?

Image 11. Literary Genre Used in the 7th Grade Textbook/ Memaoir (Azer, 2021).

The travel books of many local and foreign travelers were included in the subject of “Ottoman Empire through
the Eyes of Travelers”. In the travel book named “Anatolia 1913” on page 82, the Turkish people's attitude
towards guests was discussed. It was also emphasized that Turkish people try to help their guests. Therefore, it
can be said that the travel book help students attain the value of benevolence. In the works titled “Sehristan

|)I

Seyyahlarin Hayal Sehri istanbul”and “Yabancilara Gore Eski Tiirkler” on page 82, emphasis was placed on the
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respect people show to each other, and their family members and elders. It can also be said that the travel books
help students attain the value of respect. The picture of the Grand Bazaar is on the side of the page . On page
83, a painting depicting daily life in the neighborhood was given and the question of “What can you say about
the Ottoman culture and art understanding based on the painting?” was asked. On page 83, the benevolence
shown to animals was expressed in the work titled “Sehristan Seyyahlarin Hayal Sehri istanbul”. In addition, it is
seen that the value of equality was also emphasized. The works titled “Yabancilara Gore Eski Turkler”, and “1655-
1656’da Turkiye” on page 84 stated that there were baths in cities and towns in the Ottoman Empire and that
the people gave importance to cleanliness, and gave information on the architectural features of the baths. On
page 84, the Austrian ambassador admired the Turks' fondness for flowers in his work titled “Tirkiye'yi Boyle
Gordiim” and included this subject in his travel book. The travel book “Blyiik Diinya Seyahatnamesi” on page 84
and the travel book “Tirkiye’nin Doért Yili 1552-1556" on page 85 gave information about the help given to the
needy in the Ottoman Empire. The students were asked the question “Which institutions and organizations today
are carrying out activities similar to aid activities in the Ottoman Empire? Please explain.” In the travel book
“Anadolu 1913” on page 85, positive behaviors of tradesmen and merchants in shopping in the Ottoman Empire
were addressed. The students were asked the question “Which characteristics of the Turkish traders impressed

you the most? Why?”

An activity related to the aforementioned travel books on page 85. In the activity, the following question was
asked: “In the examples between the pages 82-85, which behaviors of the Ottomans the travelers were

impressed with? Write.”

In the work titled “Avrupali Seyyahlarin Gdziinden Osmanl Diinyasi ve insanlari (1530-1699)” on page 86,
structures such as caravanserais, mosques, baths and soup kitchens were introduced. A picture of a caravanserai
was given on the side of the travel book, and the students were asked the question “What kinds of historical
buildings are there in your surroundings? What needs of the people do these structures meet? In the work titled
“Osmanli'ya Yolculuk 1799-1800-1801” on page 86, the interior layout of the Ottoman houses and their
furnishings were discussed. A picture showing the features of an Ottoman house was given to the students and
the students were asked the question “Which of the features of the house described in the text above do you
see in the picture on the right?” On page 87, in the works titled “Tiirkiye’yi Béyle Gérdiim” and “Anadolu 1913",
information on Ottoman food, drinks, table setting and dining etiquette was given. The students were asked the
question "Which of the foods and drinks mentioned in the texts are still consumed today?" On page 88, Turkish
coffee was detailed in the work titled “Turkey in 1655-1656” and a foreign traveler's holiday celebration
explanation was provided in the work called "Osmanh Uygarhg!". A miniature depicting the swings at the
Ramadan festival site was given in the textbook, and the students were asked the question “What are the
similarities and differences between the Eid al-Fitr celebrations in 1574 and today’s Eid al-Fitr celebrations?” The
work titled “1655-1656'da Trkiye” given on page 89 also included the celebrations of Eid al-Fitr. In addition, the
value of peace was emphasized. On page 89, information on the javelin game and on clothing were given in the

work named “GUnUmuz Tirkcesiyle Evliya Celebi Seyahatnamesi” and “Turkiye’nin Dort Yih 1552-1556”,
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respectively. The students were asked the questions “What are the similarities and differences between today's
clothes and shoes and what is described in the text?” and “Which features of the clothes and shoes worn in the
Ottoman Empire impressed the traveler?” In the activity, the students were asked to “Research examples of the
cultural characteristics of the Ottoman Empire. Write three examples for each characteristic.” In another activity,
the students were asked to “Read the texts taken from the travel books and answer the questions. Write your
answers in your notebook.” Examples from travel books were given “Avrupali Seyyahlarin Géziinden Osmanl
Diinyasi ve insanlari (1530-1699)”, “Seyyahlarin Aynasinda Sehirlerin Sultani stanbul,”, and “1655-1656’da
Tiirkiye, Sehristan Seyyahlarin Hayal Sehri istanbul”. Then, the students were asked the questions “Which
cultural characteristics are the texts related to? Tell them in order. Why did these cultural characteristics attract
the attention of the travelers? Do these cultural characteristics in the texts continue today? Why do you think
the ones that did not continue may have disappeared? Which of these cultural characteristics do you think should

be kept alive? Why?"

It can be said that the literary genres used and the activities that students were expected to do related to this
genre were appropriate for the learning objective of SB.7.2.5. (Gives examples from the Ottoman culture, art and
aesthetics.), the content of the subject, and the value desired to be attained by the students (sensitivity to
cultural heritage and aesthetics). Furthermore, the values of benevolence, respect, equality, and peace were
emphasized in the travel books given under the subject. The image of the literary genre used in the book is given

below.

Image 12. Literary Genre Used in the 7th Grade Textbook/ Travel Book (Azer, 2021).

As seen in Table 3, the literary genres of proverb, poem, and novel were included in the subject of “Migration
with its Causes and Results”. With the proverb "Dogdugun yer degil, doydugun yer " given on page 112, the
subject of migration was introduced and the students were asked what they knew about migration. On page 116,
the poem "Go6¢" from the work named "Eyliile Beste" was given. The subject of the poem was people leaving
their homeland and their loved ones to go to Europe in order to find a job. In the activity, the students were
asked to answer questions about the results of migration by using the information on the subject. In the activity
on page 117, a section from the novel “Yedinci Bayrak — Urumeli’den izmir'e” was given and questions were

asked about immigration again. It can be said that the literary genres used and the activities that students were
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expected to do related to this genre were appropriate for the learning objective of SB.7.3.3. (Discusses the causes
and consequences of migration through case studies.), the content of the subject, and the value desired to be

attained by the students (freedom). The image of the literary genre used in the book is given below.

éé i1
GOC
(..
Gorsel 3.25'te yasanan gogtin nedenleri neler Sitluset en sreu Kder,
L s Ona giden verem gider.
Olﬁhmf} Tilrfl 1n17: Bir kampana calar, analar aglar.
' § " C)guuul. ogul!
Cocuklar 6ksiiz, gelinler dul.
Sirkeci'den tren gider,
Evim barkim viran gider.
oy
4 ) : Sirkeci’den tren gider,
Baz: sozler vardur. “Dogdugun yer degil, doydugun Vanm yogum, térem gider.
. . : Sirkeci’den tren gider,
yer.", “Istanbul’un tass toprags altin.” gibi. Bu sozler ta- Bir yaldizh Kur’an gider
5 " Burada ezan var, orada ¢an,
rih boyunca insanlarin yasadig goce isaret etmektedir. Her sabah ginlar tepemizde,
. < R Upyaan, uyaan, uyan!
Peki, goc hakkinda neler biliyoruz? Asagidaki alintidan
- ' ot Ali Akbas, Eyliile Beste,
ogrenelim. (Dizents

Image 13. Literary Genre Used in the 7th Grade Textbook/ Proverb, Poem (Azer, 2021).

As seen in Table 3, the literary “proverb” was included in the subject of “The Adventure of Information from Past
to Present”. On page 128, the students were asked what the proverb “Buy book, write down what you know
because worlds fly away but writings remain” mean and the subject was introduced. In the activity, the question
of “Write what you understand by the expressions of protection, dissemination and transfer of information" was
asked. In this context, it can be said that the proverb emphasizing the importance of writing in the protection
and dissemination of information was appropriate for the learning objective of SB7.4.1. (Recognizes the change
and continuity in the protection, dissemination and transfer of information.), and the value desired to be attained

by the students (scientificness). The image of the literary genre used in the book is given below.

Asadaki atasoziiyle anlatilmak istenen nedir? Aqiklayiniz,

“Kitap alin, bildiklerinizi yazn; zira s6z ugar ama yaz kali.” (Arap atasizi)

Salim T 8. Al-Hassani, 1001 feat Diinyamzda Tslam Mirass, 5.219.

Image 14. Literary Genre Used in the 7th Grade Textbook/ Proverb (Azer, 2021).

As can be seen in Table 3, the literary genres of “theater play and poem” was included in the subject of “Mother
Earth”. On page 152, a section from the theater play “Vatan Yahut Silistra” was given. By asking “Explain the
relationship between man, land, nation and state based on the text”, the subject was introduced. Again, on page
152, the relationship between man and land was explained by including the poem called “Dostlar beni hatirlasin”
by Asik veysel. The students were asked the questions of “Why did Asik Veysel call the land a faithful lover?

According to Asik Veysel, what does land bring us? Give examples.” Thus, it can be said that the literary genres
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used were appropriate for the learning objective of S.B.7.5.1. (Explains the importance of land production and
management with examples from the past and present.). While the value (diligence) can be attained by the

students with the poem, the value (patriotism) that is not in the learning domain can be attained with the theater

play. The image of the literary genre used in the book is given below.

A section from the story titled “Degirmenimden Mektuplar” was given in the subject “Production Tools from Past
to Present”. The students were asked the questions “What are the reasons for mills to be replaced by factories?
What methods did people use to turn their wheat into flour before the mills? How did the expansion of factories
affect people's lives? Discuss.” questions were asked. Therefore, it can be said that the literary genre used was
appropriate for the learning objective of SB.7.5.2. (Evaluates the effects of developments in production

technology on social and economic life.), and the value desired to be attained by the students (diligence). The

Metind 1 ki prak devlet iliskisini

Devlet sava ilan etmig. Diigman, sinir boylanmiza gelmis, vatan topragns gignemeye hazirlanyor.
Vatan topragn tehlikede olsun da ben evimde rahat dégegimde yatayim. Nasil olur? Vatan topragn tehlike-
dedir. Beni yiice kudret sahibi yaratts. Vatanmm biiyiittii. Ben agtim, karnim vatan doyurdu. Uzerimde hig-

bir giysi yoktu, vatan sayesinde giyindim. Bedenim vatan topragandan, nefesim vatan havastndan, Bir defa

! diigtin, Vatanimiz sayesinde herkesin hakks, hukuku ve hayati korunuyor.

Nawirk Kemal, Vatan yabut Sifistre, 5. 30, 33 (Diczenlenmigtis.)

Toprakla insan arasindaki iliski tarih ncesi devirlere kadar uzansr. Insanlik igin hicbir dénemde énemi azalmayan
insan ve toprak ligkisi bakinz asagidaki giire nasil konu olmugtur?

66

KARA’
Dost dost diye nicesine sanldim.
Benim sadik yarim kara topraktu.
Beyhude dofandim, boga yoruldam.
Benim sadik yarim kara topr “'
) 3 ’
Koyun verdi, kuzu verdi, sut verdi.  yaptikga bana gulerdi.
Yemek verdi, ekmek verdi, et verdi.  Bunda yalan yoktur herkes de gordi,
Kazma ile dogmeyince kat verdi. Bir gekirdek verdim, dort bostan verdi, 3
Benim sadik yirim kara toprakeir,. Benim sadik yirim kara topraktie. '
[P - Vet f_ e .
‘eysel Satiroglu, Dostlar Ben -ml_mn, I?“?
ety :

€ Asik Veysel toprags neden sadik yir olarak adlandirmugtir?

@ Ank Veysele gore topragan bize kazandurdiklan nelerdir? Ornekler veriniz.

Image 15. Literary Genre Used in the 7th Grade Textbook/ Theater Play, Poem (Azer, 2021).

image of the literary genre used in the book is given below.

Ah efendim, bizim memleker eskiden bugiin-

ki gibi 8k, sesi kasilmas bir yer degildi. Eskiden bu

rada degiirmencilik éyle iglek bir sanatts ki gepegev-
re on fersahlik yerden giftgiler ogitilecek bugday:
bize getirirlerdi. Koy saran tepeler yel degirmenle-
1i (Gérsel 5.6) le kapliyd:. Sagda solda riizgir esince
samlanin iistiinden, donen kanatlarla, yollar boyun

ca inip gikan quval yiklii egek katarlanndan bagka
bir sey gorinmezdi. Bitin hafta yukandan gelen
Karbag seslerini, kanat tikartisim, degirmenci girak-

larinin deh sesini dinlemek ne hogtul.. Gorsel 5.6: Yel degirmeni

Ne yazk ki Parisli birkag Fransiz'in aklina Parascon (Piraskon) Yolu iizerinde bir un fabrikas: kurmak

geldi. Bilirsiniz ya “Eskinin alicist olmaz.’ derler. Bizimkiler de bugdaylanmi fabrikaya gond bagla-

dilar, Zavall yel degirmenleri, béylece igsiz kalds, Bagl bir siire dayanmaya yeltendiler. Ama fabrika
daha giiglii gaka ve hepsine topu attirdu... Artik o kiigiciik egekler gelmez oldu... Sonunda bir giin belediye
bu yikintlan yerle bir ettirdi ve yerlerine asmalar ve zeytin agaglan dikildi.

Bu bozgun havast iginde, bir tek degirmen kafa tutuyor; tepenin iistiinde, fabrikacilara inat, boyuna do-
niip duruyordu. Bu Cornille (Komnil) Usta'nin degirmeniydi. Iste su anda iginde bulundugumuz degirment..

Alponse Daudet (Alfos Dude, Fransiz), Degirmenimden Mektuplar, . 16-17 |
>

9r lesin yerini fabrikalarn al sebepleri nelerdir?
@ Degirmenden dnce insanlar bugdaylarmi un hiline getirmek igin hangi yéntemleri kullanmuslardur?

© Fabrikalarin yaygnl insanl Sicern ruaeet otk it Ticta

Image 16. Literary Genre Used in the 7th Grade Textbook/Story (Azer, 2021).
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Information about the ahis (members of Turkish-Islamic guild) from the work “Biiyiik Diinya Seyahatnamesi (The
Great World Travel Book)” was given on page 166 in the subject of “Vocational Institutions”. In the activity, the
question “Why is it important to keep the Ahi culture alive?” was asked. In this context, it can be said that the
literary genre used was appropriate for the learning objective of SB.7.5.4. (Recognizes the institutions that have
played a role in providing profession and professional ethics in Turks throughout history.), and the values desired

to be attained by the students (solidarity, honesty, diligence).

In the activity on page 190 in the subject "Atatiirk and Democracy", Atatlirk's words about the transition to a
multi-party democratic life from the work titled “Fethi Okyar’in Anilari (Memoirs of Fethi Okyar)” were included.
Then, the students were asked the questions “Why did Atatlirk say this word? Explain. Why does Atatiirk want
another party to be formed to oppose his own party? Please explain. What is the relationship between political
parties and democracy? Please explain.”. Thus, in this context, it can be said that the literary genre used was
appropriate for the learning objective of SB.7.6.2. (Explains Atatlrk's contribution to Turkish democracy.).
However, this literary genre was not found to be appropriate for the related value (peace). The image of the

literary genre used in the book is given below.

N/ B
) Etkinlik Zamans

w =

Image 17. Literary Genre Used in the 7th Grade Textbook/Memoir (Azer, 2021).

Table 4. Findings Regarding the Distribution of Literary Genres According to Learning Domains and Grade

Levels
| 5™ GRADE 6™ GRADE 7™ GRADE
Learning Domain Literary Genre Used Literary Genre Used Literary Genre Used
Individual and - Proverb Story, Poem and
Society Theatre Play
Culture and Heritage folk song Epic Moment,Folk Song and
Travel Book
People, Places and Poem - Proverb,
Environments Poem, and
Novel
Science, Technology - - Proverb
and Society
Production, Biography Theatre Play,
Distribution and Poem, Story and
Consumption Travel Book
Active Citizenship Poem - Memoir
Global Connections Novel, - -
Story and
Poem
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According to Table 4, five different literary genres (folk song, poem, biography, novel, and story) were used in
the 5t grade textbook. No literary genres were included in the learning domains of Individual and Society and

Science, Tecnology and Science.

As seen in Table 6, in the 6% grade textbook, two different literary genres (proverb and epic) were used, one in
the learning domain of Individual and Society and one in the learning domain of Culture and Heritage. There was

no literary genre used in the other learning domains.

Eight different literary genres (story, poem, theater play, memoir, folk song, travel book, proverb, and novel)
were used in the 7" grade textbook. Also, there were no literary genres included in the learning domain of global

connections.

Furthermore, among the literary genres, poem was used the most at all grade levels (6). Poem was followed by
the literary genres of story (3), proverb (3), theater play (2), memoir (2), folk song (2), travel book (2), novel (2),

biography (1), and epic (1) respectively.

Among the learning domains, literary genres were used the most at all grade levels in the learning domains of
Culture and Heritage (5) and Production, Distribution and Consumption (5). These learning domains were
followed by Individual and Society (4), People, Places, and Environments (4), Global Connections (3), Science,

Technology, and Society (1), and Active Citizenship (1), respectively.

CONCLUSION and DISCUSSION

The present study determined the appropriateness of the literary genres used in 5" grade, 6% grade, and 7t
grade Social Studies textbooks in terms of learning objectives, content, and values and identified their

distribution according to grade levels and learning domains.

In the 5t grade textbook, the literary genres of folk songs, poems, biography, novels, and stories were used.

Poems were used the most at this grade level.

The literary genres used in the 6 grade textbook were only proverbs and epics. The study results showed that
literary genres were used very little at this grade level. Similarly, Gormez (2018) stated in his study that literary

genres were not sufficiently included in the 6! grade social studies textbook.

However, the variety of the literary genres used in the 7th grade textbook increased. In fact, literary genres such
as story, poem, theater play, memoir, folk song, travel book, proverb, and novel were included in the textbook.
At this grade level, poem and travel books were the literary genres that were mainly used, and many examples

from travel books were included.

While biography was included in the 5th grade textbook and epic was included in the 6% grade textbook, theater

play, memoir, and travel book were included in the 7" grade textbook. Parallel to the results of the present study,
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Kaymakgi (2013) stated that the travel book was less preferred in the 4™ and 5% grades but it was used a lot in
the 6™ and 7t grades. In their study, Aktin and Karagal Taze (2021) determined that the literary genres used in
the 7t grade textbook were mostly travel books and miniatures. Also, the results of the study conducted by Yanci
Evci (2021) were in line with the results of the aforementioned studies. Yanci Evci (2021) expressed that many

travel books were included in the textbooks, especially in the 7th grade.

The present study revealed that the most frequently used literary genre at all grade levels was poetry. However,
Kaymakgi (2013) concluded that the literary genre used the most in the textbooks was story, and Subasi and
Cakmak (2018) concluded that the literary genre used the most in the4th, 5, 6%, and 7t" grade textbooks was
travel book. Thus, the conclusion reached regarding the most used literary genre in 5%, 6%, and 7™ grade

textbooks in the present study differs from the conclusions of previous studies.

In addition, it was determined that the least amount of literary genres was used in the 6% grade textbook,
whereas the most amount of literary genres was used in the 7t grade textbook. Similar to these results, Aktin
and Karagali Taze (2021) concluded that literary genres were mostly used in the 7t" grade social studies textbook.
Also, the present study revealed that the learning domains where literary genres were used the most were
"Culture and Heritage" and "Production, Distribution, and Consumption". Furthermore, according to the results
of the present study, there were no literary genres used in the learning domains of "Individual and Society" and
"Science, Technology and Society" in the 5™ grade textbook, in the learning domains of "People, Places, and
Environments"”, "Science, Technology, and Society", "Production, Distribution, and Consumption", "Active
Citizenship", and "Global Connections" in the 6% grade textbook, and in the learning domains of "Global
Connections" in the 7" grade textbook. Thus, there was not a balanced distribution of literary genres at all grade
levels according to learning domains and subjects. There are previous studies that had similar results. In his study,
Acik (2014) stated that while in some units in the 6% and 7t" grade social studies textbooks, literary genres were
included a lot, some units did not include literary genres at all. Therefore, Agik (2014) concluded that there was
a problem in the distribution of the literary genres used. Similarly, in his study, Ozer (2016) put forth that the

literary genres were not distributed equally.

The present study also determined that the literary genres reviewed in the 5" grade textbook in terms of learning
objectives, content and values were appropriate for the realization of the learning objectives, contents and
values. Only the literary genres of novels, stories, and poems used in the subject "Gift from the Past to the Future:
Common Heritage" were found to be detached from the content of the subject and the poem used in the subject

"Natural Disasters and Their Effects" was not appropriate for the values desired to be attained by the students.

The literary genres in the 6th grade textbook were determined to be appropriate for the learning objectives,

contents and values.

In addition, the literary genres in the 7th grade textbook were found appropriate for the learning objectives and

content of the subject. However, the shadow play (Hacivat and Karagoz) in the subject "Positive Communication,
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Happy Individual, and Society", the memoire in the subject "The Establishment of the Ottoman Empire", the
memoire in the subject "Reform Movements in the Ottoman Empire" and the memoire in the activity in the

subject "Atatlirk and Democracy" were determined not appropriate for teaching of the related values.

The present study concluded that the literary genres used were appropriate at all grade levels for realizing the
learning objectives. However, it was determined that certain literary genres used in the 5™ and 7™ grade
textbooks were not appropriate in terms of subject content and transference of values. Considering the
importance of social studies in the transference of value, it is believed that it will be beneficial to include literary
genres appropriate for the content of the subject and the transference of values. In the literature, there are
studies that support this result. As a matter of fact, in his study, Ozer (2016) stated that the associations with
literary products in the Social Studies Curriculum are insufficient, that more subjects should be associated with
literary products, and that the skill and value dimensions of the literary genres that can be used are not properly
examined. Also, Kolag and Ozer (2018) and Seving (2018) expressed in their studies that value transfer through
literary products is important in teaching social studies. In his study, Orug¢ (2009a) concluded that when literary
genres are used effectively and appropriately in learning environments, they will contribute to the development

of students.

RECOMMENDATIONS

Poems and folk songs were included in the examined books the most. Other literary genres appropriate for the
learning objectives, contents and values can also be included. In the study, it was determined that literary genres
were given a lot of space in some learning domains, while others were not included at all. Therefore, the

distribution of literary genres in textbooks can be made in a more balanced way.

Sample activities can be included on how the subjects can be taught through literary genres. In addition, besides
the literary genres included in the textbooks, the names of other genres that can be used in teaching the related
subjects can also be included. This can help practitioners to choose teaching materials and design activities that
are appropriate for the characteristics of the school they work in, the resources they have, and the socioeconomic

status of the students.
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SOSYAL BILGILER DERS KITAPLARINDA YER ALAN EDEBi TURLERIN KAZANIM, iCERIK VE
DEGERLER ACISINDAN iNCELENMESIi

0z

Arastirmanin amaci; sosyal bilgiler ders kitaplarinda kullanilan edebi tirlerin kazanim, igerik ve
degerler agisindan uygunlugunu saptamak; sinif diizeyleri ve 6grenme alanlarina gére dagilimini
tespit etmektir. Bu amag dogrultusunda 5, 6 ve 7. sinif diizeylerinde olmak (zere toplam 3 adet
ders kitabi incelenmistir. Nitel yaklasimin benimsendigi bu arastirma, dokiiman incelemesi yontemi
ile yuratilmus ve veriler igerik analizi teknigi ile ¢ozimlenmistir. Arastirma sonunda; 5. sinif ders
kitabinda yer alan “Geg¢misten Gelecege Armagan: Ortak Miras” konusunda kullanilan roman,
hikdye ve siir tirlerinin disinda, tim sinif diizeylerinde kullanilan edebi tirlerin ve bu turler
Gzerinden hazirlanan etkinliklerin ilgili kazanimlari gerceklestirmeye, konunun igerigine ve
ogrencilerin sahip olmasi istenilen degerleri kazandirmaya uygun oldugu; en fazla edebf tlrin 7.
sinif ders kitabinda; en az edebi turtiin 6. sinif ders kitabinda yer aldigi; tim sinif dizeyleri
toplaminda en ¢ok kullanilan edebf tirin siir oldugu; en fazla edebi tirin kullanildigl 6grenme
alanlarinin ise; Kiltiir ve Miras ile Uretim, Dagitim ve Tiiketim 6grenme alanlarinin oldugu tespit
edilmistir. Arastirma sonunda vyararlanilan edebi tirlerin ve bu tirler Gzerinden hazirlanan
etkinliklerin ilgili kazanimlari gergeklestirmeye uygun oldugu; 5. ve 7. sinifta kullanilan bazi edebi
tirlerin ise ilgili konu iceriklerine ve degerlere uygun olmadigi; en fazla edebf tirin kullanildig
dgrenme alanlarinin “Kiltir ve Miras” ile “Uretim, Dagitim ve Tiiketim” &grenme alanlarinin
oldugu; 5. sinif ders kitabinda “Birey ve Toplum” ile “Bilim, Teknoloji ve Toplum” 6grenme
alanlarinda; 6. sinif ders kitabinda “insanlar, Yerler ve Cevreler”, “Bilim, Teknoloji ve Toplum”,
“Uretim, Dagitim ve Tiiketim”, “Etkin Vatandashk” ve “Kiiresel Baglantilar” 6grenme alanlarinda;
7. sinif ders kitabinda“Kiiresel Baglantilar” 6grenme alaninda herhangi bir edebi tire yer
verilmedigi tespit edilmistir.

Anahtar kelimeler: Sosyal Bilgiler ders kitabi, Sosyal Bilgiler 6gretimi, edebi tir
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GiRiS

Diinyada ve Turkiye’de yaganan sosyokiiltiirel, bilimsel ve teknolojik alandaki hizli degisim ve gelismelerle birlikte,
dgrencilerin gelecekte sahip olmalari gereken vasiflar ve nitelikler de degismistir. icerisinde bulundugumuz cagda,
ogrencilerde bulunmasi gereken temel bilgi, beceri ve degerlerin yani sira bunlari edinme sirecindeki
farkindaliklari da 6nem arz etmektedir. Ayrica 6grencilerin edindigi bu 6zellikleri hayatin farkl alanlarinda
kullanabilmesi igin iyi bir donanim ve altyapiya sahip olmalari da bir diger gereklilik olarak karsimiza ¢ikmaktadir.
Bu durum, hem c¢agin gereklerini karsilayabilecek bireylerin yetistiriimesi hem de daha donanimh bir gelecek
neslin yetismesi icin 6gretim programlarinin yenilenmesi ihtiyacini dogurmustur. Bu nedenle 2018 yilinda mevcut
Ogretim programlari, 6§renme-6gretme teori ve yaklasimlarindaki yenilik ve gelismeler dogrultusunda g¢agin
gerekliliklerini, bireyin ve toplumun degisen ihtiyaclarini karsilayacak sekilde yenilenmistir. Ogretim programlari,
o6gretmen rehberliginde 6grencilerin edinmesi hedeflenen temel bilgi ve beceriler cercevesinde (MEB, 2017),
gecmisten giinlimiize egitimi sekillendiren en énemli yol gdsterici kaynaklardir. Ogretim programlari, belli bir
O0gretim basamaginda bulunan gesitli siniflarda ve derslerde okutulmak istenen konulari; bu konularin amaglarini,
ders ve sinifa gore haftada kag saat okutulacagini ve 6gretim yontemlerini gésteren kilavuzdur (Bliylikkaragoz ve
Civi, 1999). Ogretim programlari bireyi icinde yasadigl toplumun etkin birer iiyesi yapmayi amaglamaktadir.
Boylece birey, gelismeleri yakindan izleyebilir ve karsilastigi sorunlarin tstesinden kolaylikla gelebilir (Bircan ve

Aridil, 2010).

Bireyleri topluma, gelecege, hayata, degisime, gelisime, teknolojiye, bilime hazirlamak gibi bircok amaci
blinyesinde bulunduran Sosyal Bilgiler 6gretim Programinda bu amaglara ulasabilmek icin de disiplinlerarasi
yaklasimin bir geregi olarak bircok sosyal bilim disiplinlerinden yararlaniimaktadir (Turan, 2019). Disiplinlerarasi
yaklasim, degisik bilgi alanlari arasindaki iligkileri vurgulayan, 6grencinin hayati butlinlyle gdormesini saglayan,
disiplinler arasindaki ic iliskiyi gosteren, diger konu alanlari ile entegrasyonu miimkiin kilan yaklasim ve 6gretim
tarzidir (Tanner ve Tanner, 1980°den aktaran: Ata, 2000). Disiplinlerarasi yaklasim "bir kavramin, konunun,
problemin ya da tecriibenin incelenmesi igin birden fazla disiplinin ydntem ve bilgisini bilingli bir bicimde ise kosan
program anlayisi" (Jacobs 1989’dan aktaran: Yildinm, 1996) olarak da tanimlanmaktadir. Bu anlayisin sosyal
bilgiler derslerinde kullaniimasi 6grencilere 6nemli katkilar saglayabilir. ABD Sosyal Bilgiler Ulusal Konseyi’'ne gére
(NCSS) sosyal bilgiler, vatandaslik yeterlikleri kazandirmak igin sanat, edebiyat ve sosyal bilimlerin disiplinler arasi
bir yaklasimla bir araya getirilmesinden olusan bir calisma alanidir (NCSS, 1993). ilkokulda sosyal bilgiler,
ogrencilerin 6grendiklerini glinliik yasamlarinda uygulayabilmeleri igcin 6grenme alanlarinin farkl teori ve ilkeler

kullanilarak buttnlestiriimesi gereken disiplinlerarasi bir konudur (Chuang vd. 2018).

Ogrencilerin sinif iginde 6grenmek zorunda olduklari bircok konunun disiplinlerarasi bir niteligi bulunmaktadir.
Bu konular, sadece bir disiplin ya da ders ile ogretiimeye calisildiginda anlamli ve etkili sonuglar elde
edilemeyebilir (Yildirim, 1996). Bu nedenle her dersin kendi disindaki alanlarin yontemlerinden ve triinlerinden
yararlanmasi egitim-6gretim siirecine yeni bir soluk getirecektir (Celikcan, 2005; Kaya ve Gliven, 2012). Nitekim

ogrencilerin etkinlikler yoluyla 6grendikleri konularin daha kalici oldugu ve 6grencilerin dersten daha fazla zevk
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aldiklari bilinmektedir. Dolayisiyla 6grencilerin derse aktif katilimini saglamak ve dersten zevk almalarina yardimci
olmak i¢cin mutlaka farkli disiplinlerden yararlaniimasi gerekmektedir (Bircan ve Aridil, 2010). Ancak sosyal bilgiler
dersi, 6grenci aktifliginin az oldugu ve ders materyali kullanma konusunda eksikliklerin tespit edildigi bir alan
olarak karsimiza ¢ikmaktadir (Celikcan, 2005; Kaya ve Given, 2012). Pek ¢ok materyalin ve etkinligin

kullanilabilecegi veri akisina sahip olmasina ragmen bu yoni goz ardi edilmektedir (Bircan ve Aridil, 2010).

Sosyal bilgilerin en 6nemli 6zelligi disiplinler arasi bir calisma alani olmasidir. Nitekim bu disiplinlerden edebiyat
ile sosyal bilgiler arasindaki iliski 6zellikle dikkate degerdir. Sosyal bilgiler dersi, insan ve insan iliskilerini konu
edindigi icin insanlarin duygu, dislince ve hayallerini anlatmalarina olanak tanimakta bu da edebi tirlerin
kullanilmasinin gerekliligini ortaya ¢ikarmakta ve bu durum edebiyat ile sosyal bilgiler alanini ortak bir hedefte
bulusturmaktadir (Cetisli, 2006). Sosyal bilgiler derslerinde edebi tirlerin kullanimi ulasilmak istenen hedefleri

desteklemektedir (Fredericks, 2007’den aktaran: Beldag ve Aktas, 2016).

Sosyal bilgiler dersinde 6zellikle edebiyatin duygu agirlikli giciinden yararlaniimasi 6grencilerde farkl davranis
ve 6grenme alanlarinin gelismesine katki saglayacaktir. Bu dogrultuda edebf tiirlerden yararlanilmasinda fayda
vardir (Oztiirk ve Otluoglu, 2002). Ciinkii edebi tiirler, sosyal bilgiler gretiminin en canli ve temel 6gretim
materyalleridir (Orug, 2009a). inan'a (1938'den aktaran: Ocak, 1997) gére edebi tiirler "kazilarda elde edilen
¢anak ¢comleklerden daha mihimdirler; ¢cinki bunlar toprak altinda 6l kalan kirintilar degil, cemiyetin ruhunda
binlerce yil yasayan vesikalardir." Kavcar (1999), edebi tiirlerin insanin i¢ diinyasini yumusattigini; iyilik, dostluk,
hosgorl, bagislama, dayanisma, ¢aliskanlik, duristlik gibi degerleri gelistirip pekistirdigini; iyiye, glizele ve
dogruya yonelme ve yeni degerler kazandirma yolunda telkinlerde bulundugunu ve insanlari bunlar
dogrultusunda egittigini ifade etmektedir. Edebi tirlerin egitim-6gretimde etkili bir sekilde kullanilmasi konulari
somutlastirarak daha iyi anlagiimasina; 6grencilerin anlama, yorumlama, analiz yapma, farkli bakis agilarini
gorme, empati kurma becerilerinin gelismesine, milli ve evrensel degerleri kazanmalarina yardimci olmaktadir
(McGowan and Guzetti, 2004). Ayrica edebi tirlerin kullanimi 6grencilerin derse olan ilgisini artirmakta, okuma
aliskanligini etkilemekte, derse katiimi artirmakta, 6grenilenleri zihinde canlandirmakta, rahat bir anlatima
yardimci olmakta ve 6grenilenleri kolay hatirlamayi saglamaktadir (Tekgoz, 2005). Bu nedenle son zamanlarda
egitimciler, edebiyat ve sosyal bilgiler arasinda giicli bir bag oldugunu vurgulamaya baslamislardir (McGowan

and Guzetti, 2004).

Literatdr incelendiginde sosyal bilgiler 6gretiminde edebi tirlerin kullanimina iliskin pek ¢ok arastirmanin
yapildigi gérilmektedir. Sosyal bilgiler 6gretiminde edebi tlrlerin kullanimina iliskin 6grenci basarisini gesitli
degiskenler acisindan inceleyen arastirmalar (Arslan, 2014; Bacak, 2008; Bolticek, 2008; Combs ve Beach, 1994;
Davis ve Palmer, 1992; Demir, 2011; Geveng, 2014; Gllim ve Ulusoy, 2008; Johennessen, 2003; Orug ve Erdem,
2010; Oztiirk ve Otloglu, 2002; Tekgdz, 2005; Tindall, 1996; Top, 2009) seklinde; sosyal bilgiler 6gretiminde edebi
turlerin kullaniminin 6grenci, 6gretmen ve 6gretmen adaylarinin gorislerine gore degerlendirildigi arastirmalar
ise (Beldag ve Aktas, 2016; Bircan ve Aridil, 2010; Cencen, 2010; Kolag ve Ozer, 2018; Unlii, 2016; Yesilbursa ve

Sabanci, 2015) seklinde o©zetlenebilir. Sosyal bilgiler ders kitaplarinda yer alan edebi tirlerin
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incelenmesi/degerlendirilmesi/kullanilma durumuna (Orug 2009a, Kaymakci 2013, Gérmez 2018; Subasi, 2017;
Yanci ve Evci, 2021) iliskin arastirmalarin da mevcut oldugu gorilmektedir. Ayrica 8. sinif inkilap tarihi ders
kitabinin edebi eserler agisindan degerlendirilmesinin yapildigi bir arastirma da bulunmaktadir (Celik ve
Dolanbay, 2021). Yapilan bu galismalarin cogunda edebi tirlerin sosyal bilgiler derslerinde kullaniimasinin, dersin

amag ve kazanimlarini gergeklestirmede son derece 6nemli oldugu sonucuna ulagilmistir.

Ayrica 2018 Sosyal Bilgiler Ogretim Programinda, programin uygulanmasinda dikkat edilecek hususlar bashg
altinda: “Efsane, destan, masal, atasozi, halk hikayesi, tlirkli ve siir gibi tirlerden yararlanilarak sosyal bilgiler
dersi edebi Uriinlerle desteklenmelidir. Ogrenciler; konulari sevdirecek roman, tarihi roman, hikaye, hatira, gezi
yazisi ve fikra gibi edebi Urinler okumaya tesvik edilmelidir. Ayrica uygun gorilen kazanimlar resim, musiki,
minyatlr, gravir, hat, heykel, mimari, tiyatro, sinema gibi geleneksel veya modern sanat Urlnleriyle
desteklenmelidir” ifadesi ge¢mektedir. Buna ek olarak, SB.4.3.5. numarali “Yasadigl yer ve gevresindeki yer
sekilleri ve niifus 6zellikleri hakkinda gikarimlarda bulunur. Turkiye’nin Siyasi ve Fiziki Haritasi 6grencilerle birlikte
incelenir. Bu kazanim islenirken siir, hikdye, destan gibi edebi trtinlerden yararlanilir.” ile SB.6.2.1. numarali “Orta
Asya’da kurulan ilk Turk devletlerinin cografi, siyasal, ekonomik ve kiltirel 6zelliklerine iliskin gikarimlarda
bulunur. Destan, yazit ve diger kaynaklardan yararlanilir” (MEB, 2018) kazanimlarinin da 6gretim programinda

yerini aldig1 gérilmektedir.

Ogrenme-6gretme siirecinde, bilgiyi 6grencilere aktarmada ve dgretmede, 6grenciye yol géstermesi agisindan
en cok tercih edilen materyallerin basinda, vazgecgilmez unsur ve en temel 6gretim materyalleri olarak ders
kitaplari gelmektedir (Tan-Sisman ve Akkaya, 2017; Dogan ve Tug, 2017; Hayta vd. 2003). Ders kitaplari her
Glkenin milli menfaatleri dogrultusunda olusturulan 6gretim programlariyla amaca ulasilabilmesiicin diizenlenen
egitim materyalleridir. Boyle énemli bir islevi Gstlenmis olan ders kitaplarinin amacina hizmet edebilmesi igin

birtakim yeterliklere sahip olmalari gerekmektedir (Dogan ve Tug 2017).

Egitim alaninda kullanilan materyaller, zamana, mekana, bilimsel ve teknolojik gelismelere gbre degisim
gostermektedir. Buna baglh olarak ders kitaplari da degisip gelismektedir (Ulusoy, 2008). Sosyal bilgiler ders
kitaplari da 2018 yilinda gilincellenen 6gretim programindan sonra yenilenmistir. Yenilenen ders kitaplarinda
edebi tdrlerin kullanildigi gorilmektedir. Bu kitaplarda edebi tirlerin kullanimi da blyik bir zenginlik

saglamaktadir (Orug, 2009a).

Sosyal bilgiler 6gretim programinin uygulama esaslarinda edebf tlrlerden faydalanilmasinin gerekliligine vurgu
yapilmasi ve kazanimlarinda yer verilmesi kadar bu tiirlerin gergeklestirilmek istenilen kazanimlara, kazandirilmak
istenilen degerlere ve 0Ogretilmek istenilen iceriklere uygun olmasi ve ders kitaplarinda dogru yerlerde
kullanilmasi da 6nem arz etmektedir. Dolayisiyla bu arastirmada 2018 yilinda yenilenen ve tim ortaokullarda
okutulmaya baslanan sosyal bilgiler ders kitaplarindaki edebi tiirlerin; kazanim, icerik ve degerler agisindan
uygunlugunu saptamak; sinif diizeyleri ve 6grenme alanlarina goére dagilimini tespit etmek amaglanmistir. Bu

amag dogrultusunda sosyal bilgiler 5, 6 ve 7. sinif ders kitaplarinda kullanilan edebf tirler; kazanim, igerik ve
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degerler agisindan uygun mudur?, edebi tirlerin sinif diizeyleri ile 6grenme alanlari agisindan dagilimi nasildir?

sorularina cevap aranmistir.

YONTEM

Nitel yaklasiminin benimsendigi bu arastirma, dokiiman incelemesi yontemi ile yiritilmustir. Dokiman
incelemesi yontemi, arastirmanin veri setini olusturan birincil veya ikincil kaynak olarak nitelendirilen cesitli
dokimanlarin elde edilmesi, gézden gegirilmesi, sorgulanmasi ve analizi olarak tanimlanabilir (Bowen, 2009).
Dokiiman incelemesi, cogunlukla diger arastirma yontemlerini tamamlayici nitelikte olmasina ragmen, bagimsiz
bir yontem olarak da kullanilabilir (Kiral, 2020). Alanyazinina bakildiginda, dokiiman incelemesi yapilirken
izlenebilecek bir dizi asgamanin oldugu ancak arastirmacilarin bu asamalari farkli sekillerde kategorize ettikleri
gorulebilir. Bu arastirmada, Forster (1995) tarafindan belirlenen asamalar tercih edilmistir. Bu asamalar;
dokimanlara ulasma, orjinalligini kontrol etme, dékiimanlari anlama, veriyi analiz etme ve veriyi kullanma

seklinde siralanabilir (aktaran: Yildirim ve Simsek, 2011).

Her arastirma yonteminde oldugu gibi dokiiman incelemesi yontemi de bazi avantaj ve dezavantajlara sahiptir.
Dokiiman incelemesi yonteminin avantajlari sdyle siralanabilir: Zaman ve maliyet agisindan diger yontemlere
gore daha verimlidir. Arastirmacinin kendi sectigi ortam ve zaman diliminde, istedigi sekilde, sinirlarini kendisi
belirleyerek arastirmasini 6zgin bir sekilde yuriitmesine imkan saglar. Gorlisme ve gozlem gibi ¢alismalarda
katihmcilarin tepkiselligi sorununa yol agmaz. Arastirmaci ve arastirmaya katilan bireyler arasinda dogrudan
fiziksel, davranissal ve duygusal etkilesim olmaz. Arastirmacilara genis bir zaman diliminde analiz yapma imkani
sunar. Genis bir drneklem olusturulmasina olanak tanir (Bowen, 2009; Corbetta, 2003’den aktaran: Kiral, 2020;
Yildirim ve Simsek, 2011). Dokiiman incelemesi yonteminin dezavantajlari ise detaylarin yetersizligi, secilmislik
ve eksiklik, erisim zorlugu, 6nyargili secicilik, olasi yanhlk, yorumlama glicliGg, standart bir formatin olmamasi
ve kodlama giicligi seklinde 6zetlenebilir (Sak vd., 2021). Arastirmanin amacina hizmet etmesi, yazili materyaller
kapsaminda degerlendirilen ders kitaplarini incelemeye olanak saglamasi, yukarida zikredilen avantajlara sahip

olmasi sebebiyle ilgili arastirma dokiiman incelemesi yontemi ile ylritilmustar.

Veri Kaynagi ve Verilerin Toplanmasi

Dokiiman, ek bir veri kaynagi olabilecegi gibi tek basina bir arastirmanin tim veri setini de olusturabilir (Bailey,
1982’den aktaran: Yildirim ve Simsek, 2011). Bu arastirmanin veri kaynagini, 2021-2022 egitim 6gretim yilinda 5,
6 ve 7. siniflarda okutulan ve asagida acik kiinyelerine yer verilen 6zel yayinevlerine ait toplam 3 ders kitabi

olusturmaktadir.

Harut, S. B. (2021). Ortaokul ve imam Hatip Ortaokulu Sosyal Bilgiler 5 Ders Kitabi. Ankara: Ata Yayincilik (Milli
Egitim Bakanligl Talim ve Terbiye Kurulu Baskanhginin 18.04.2019 tarihli ve 8 sayil kurul karariyla 2019-2020

6gretim yilindan itibaren 5 yil stireyle ders kitabi olarak kabul edilmistir).
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Sahin, E. (2021). Ortaokul ve imam Hatip Ortaokulu Sosyal Bilgiler 6 Ders Kitabi. Ankara: Anadol Yayincilik (Milli
Egitim Bakanligi Talim ve Terbiye Kurulu Baskanhginin 24.06.2019 tarihli ve 15 sayili kurul karariyla 2020-2021

ogretim yilindan itibaren 5 yil stireyle ders kitabi olarak kabul edilmistir).

Azer, H. (2019). Ortaokul ve imam Hatip Ortaokulu Sosyal Bilgiler 7 Ders Kitabi. Ankara: Ekoyay Yayincilik (Milli
Egitim Bakanligl Talim ve Terbiye Kurulu Baskanliginin 18.04.2019 tarihli ve 8 sayili kurul karariyla 2019-2020

ogretim yilindan itibaren 5 yil siireyle ders kitabi olarak kabul edilmistir).

incelenen ders kitaplari, amagli érnekleme tiirlerinden birisi olan 6lgiit 6rnekleme ydntemi ile segilmistir. Bu
ornekleme yontemindeki temel anlayis, 6nceden belirlenmis bir dizi 6lgitli karsilayan durumlarin ¢ahisilmasidir
(Yildirnrm ve Simsek, 2011). Bu g¢alismadaki olclit, 6zel yayinevleri tarafindan basilan ve Talim Terbiye Kurulu
tarafindan okutulmasina izin verilen ders kitaplarinda edebf tiirlerin yer alma durumlarini incelemektir. Dokiiman

incelenmesinde takip edilen agamalar ve yapilan islemler sunlardir:

Ders kitaplari, bir devlet okulunda gorev yapan sosyal bilgiler 6gretmeninden temin edilmistir. Ardindan ilgili
kitaplarin kimler tarafindan, kag yilinda hazirlandigi, hangi kurul, kurum ve komisyonun incelemesinden gectigi
Ug arastirmaci tarafindan kontrol edilmis ve 6zgiin olup olmadiklari hakkinda karar verilmistir. Ders kitaplari, Milli
Egitim Bakanhgina bagh olarak calisan kitap yazim komisyonu ve 6zel yayin evleri tarafindan hazirlanmaktadir.
Hazirlanan kitaplar, Talim ve Terbiye Kuruluna sunulmaktadir. Talim ve Terbiye Kurulu Kitap inceleme Komisyonu,
ders kitaplarini icerik, gorsellik, dil ve imla agisindan incelenmekte ve basarili gorilen kitaplar okutulmaya hak
kazanmaktadir (Orug, 2009b). Bu arastirma kapsaminda incelenen kitaplarin yukarida zikredilen asamalardan

gecerek onay aldig1 ve 6zgiin oldugu tespit edildikten sonra kullaniimasina karar verilmistir.

Bir sonraki asamada (¢ arastirmaci birbirinden bagimsiz olarak ilgili ders kitaplarini anlamak ve ¢éziimlemek igin
karsilastirmal bir sekilde inceleme yapmistir. Yapilan incelemede kitaplarin Unite temelli hazirlandigi, her
Unitenin basinda kazanimlara (5. sinif ders kitabinda kazanimlarla kazandirilacak degerlere de yer verilmis),

icerikte cesitli etkinliklere ve linite sonunda degerlendirme sorularina yer verildigi tespit edilmistir.

Son asamada ise veriler analiz edilmistir. Verilerin analizi slirecine asagida detayl bir sekilde yer verilmistir.

Verilerin Analizi

Bu arastirmada veriler, icerik analizi teknigi ile ¢dziimlenmistir. icerik analizinde temelde yapilan islem, birbirine
benzeyen verileri belirli kavramlar ve temalar cercevesinde bir araya getirmek ve bunlari okuyucunun
anlayabilecegi bir bicimde diizenleyerek yorumlamaktir (Yildirim ve Simsek, 2011). Bu arastirmanin; sosyal bilgiler
ders kitaplarinda hangi edebi tiirlere yer verildigini; bunlarin, kazanim, icerik ve degerler agisindan uygun olup
olmadigini; sinif diizeyleri ve 6grenme alanlarina gore nasil dagilim gosterdigini tespit etmeye yonelik olmasi;
dokimanlarin sistematik olarak ¢éziimlenmesini kapsamasi gibi gerekgelerle verilerin analizinde igerik analizi

teknigi tercih edilmistir. Veriler ¢oziimlenirken, acik icerik kodlamasi yapilmistir. Bu baglamda, 6nce hangi
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konuda/konularda hangi edebi tire/tirlere yer verildigi, edebi turin kullanildigi konunun/konularin ilgili
kazanimlari ve verilmek istenilen degerleri tespit edilmistir. En sonunda kullanilan edebi turtin/tlrlerin konun
kazanimlarina, icerigine ve degerlerine uygun olup olmadigina iliskin karar verilmistir. Bu sliregte arastirma

verilerinin dogrulugunu ve gegerliligini saglamak amaciyla uzman degerlendirmesi ve gérisiine bagvurulmustur.

Ders kitaplarinda yer verilen edebi turiin niteligine iliskin karar verilememesi durumunda uzman goriisi
alinmistir. Edebi tirlerin siniflandiriimasinda editorligini Tokcan (2019)’in yapmis oldugu Sosyal Bilgilerde Sozli
ve Yazili Edebiyat incelemeleri isimli kitap referans alinmistir. Arastirmada verilerin gegerliligini artirabilmek igin
analiz slrecinde gesitleme stratejisine basvurulmustur. Cesitleme stratejisi, capraz kontrol etme yoluyla
arastirmada yer alan bilgi ve sonuglara birden fazla prosediriin uygulanmasidir (Gligli, 2019). Bu baglamda (g
arastirmaci tarafindan bagimsiz olarak analiz islemleri yapilmis, capraz kontrol etme yoluyla veriler karsilastiriimis
ve bulgular arasindaki tutarliiga bakilmistir. Miles ve Huberman’in (2016, s. 64) 6nerdigi glivenirlik formlu
(Guvenirlik = Goris Birligi/ (Gorus Birligi + Gorts Ayriligl) kullanilmistir. Guvenirlik ylzdesi %79.16 olarak
hesaplanmistir. Arastirmada gecerliligi artirabilmek amaciyla ders kitaplarinda kullanilan edebi tirlere aynen

(ilgili sayfalarin fotograflarina) yer verilmistir.

BULGULAR

Orneklemde yer alan ders kitaplari, icerik analizi ile ¢éziimlenmis ve bulgular tablolar halinde sunulmus ve

yorumlanmistir.

Tablo 1. 5. Sinif Ders Kitabinda Yer Verilen Edebi Tiirlere Ait Bulgular

Konu Kazanim Deger Edebi Tiir
Ortak Kiltirel o6gelerin, insanlarin bir arada Kdiltirel mirasa duyarlilik, estetik ve  Tirkl
Degerlerimiz yasamasindaki roliini analiz eder. saygl
Dogal Afetler ve Dogal afetlerin toplum hayati lzerine Dogal c¢evreye duyarlilik, dayanisma, Siir
Etkileri etkilerini 6rneklerle agiklar. sorumluluk ve tasarruf
Yeni Fikirler isbirligi yaparak Gretim, dagitim ve Sorumluluk, ¢aliskanlik ve dayanisma Biyografi
Gelistiriyoruz tiketime dayali yeni fikirler gelistirir.
Bizi Biz Yapan Milli egemenlik ve bagimsizhk  Adalet, yardimseverlik, Ozgurluk,  Siir
Semboller sembollerimizden Bayragimiza ve istiklal  bagimsizlik ve vatanseverlik

Marsina deger verir.
Gegmisten Cesitli Ulkelerde bulunan ortak miras Sevgi, saygi, baris ve kiltirel mirasa Roman,
Gelecege ogelerine 6rnekler verir. duyarhhk Hikaye ve Siir

Armagan: Ortak
Miras

Tablo 1’de gorildiGgi gibi “Ortak Degerlerimiz” konusunda edebi tiirlerden “Tirklye” yer verilmistir. Bu
baglamda sayfa 52’de halk ozanlarimizdan birisi olan Neset Ertas’in bir fotografi konulmustur. Bu fotografin
altinda; tirkdlerin ortak kiltlrlimiziin dnemli bir pargasi, duygularimizin bir yansimasi oldugu vurgulanmis ve
toplumsal birligimizi gliclendiren bir deger oldugu ifade edilmistir. Sayfa 53’te ise |. Dlinya savasinda Hicaz-Yemen
Cephesinde ¢ok sayida sehit verdigimize vurgu yapilmis ve bu durumun Yemen Tirkistne konu oldugu ifade
edilerek tiirkiiniin bazi dizelerine yer verilmistir. “Ogrendiklerimi Uyguluyorum” baslig altinda ise “Siz de

Canakkale Turklisini arastirarak bu tiirkiya milli birlik ve beraberligimiz agisindan degerlendirip yaziniz.”
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seklinde bir etkinlige yer verilmistir. Kullanilan edebf tiirin ve bu tir Gzerinden 6grencilerin yapmasi istenilen
etkinligin; SB.5.2.4. numarali “kiltiirel 6gelerin, insanlarin bir arada yasamasindaki roliinii analiz eder”
kazanimina, konunun igerigine ve kazandirilmak istenilen degerlere (kiltiirel mirasa duyarhhk) uygun oldugu
soylenebilir. Esasinda bahsi gecen edebf tlriin dayanisma degerini kazandirmaya daha uygun oldugu ancak bu
degere incelenen kitapta ilgili 6grenme alani ve Unitede yer verilmedigi gorilmektedir. Kitapta kullanilan edebi

tirin aynen alintisina asagida yer verilmistir.

l Osmanli Devleti'nin I. Dinya Savagi’nda mdcadele ettigi cephelerden biri de
Hicaz-Yemen Cephesi'dir. Anadolu’nun farkl yerlerinden Yemen'e giden askerlerin

.\f bircogu burada sehit diusmugtir. Bu cephede yasanan aciar ve kaybedilenlere
duyulan 6zlem Yemen Turkdsa’ne konu olmusgtur.

Havada bulut yok bu ne dumandir.
Mahlede 6lim yok bu ne sivandir.
Su yemen elleri ne de yamandir.
Adi Yemen'dir, guld ¢imendir.
Giden gelmiyor, acep nedendir?
(..)

Remzi Oktar, Sarkilor Bizi SOyler, s.138 (Kisaltimigtir.)

l Ogrendiklerimi Uyguluyorum

Siz de Canakkale Tiirkiisii'nii arastirarak bu tiirkiiyii milli birlik ve beraberligimiz
acisindan degerlendirip yaziniz.

Gorsel 1. 5. Sinif Ders Kitabinda Kullanilan Edebft Tar/Tirka (Harut, 2021)

Tablo 1'de goruldigi gibi “Dogal Afetler ve Etkileri” konusunda edebi tirlerden “Siir” kullaniimistir. Bu baglamda
sayfa 83’te dogal afetlerin insanlar Gzerindeki yikici etkilerine vurgu yapilmis; insanlarin Gzlntl, korku ve
caresizliklerinin turk, sarki ve siirlere konu oldugu ifade edilmis ve Asik Veysel’'in “Kizilirmak Seni Seni” isimli
siirinin tic kitasina yer verilmistir. Ogrendiklerimi Uyguluyorum basligi altinda, “Dogal afetlerin insan yasami
Uzerindeki etkilerini konu alan bir siir bularak yaziniz” seklinde bir bireysel etkinlik ¢alismasi tasarlanmistir.
Kullanilan edebf tiirlin ve bu tir Gzerinden 6grencilerin yapmasi istenilen etkinligin; SB.5.3.5 numaral “Dogal
afetlerin toplum hayati tzerine etkilerini 6rneklerle aciklar.” kazanimini gerceklestirmeye ve konunun igerigine
uygun oldugu ancak kazandirilmak istenilen degerlere (dogal ¢evreye duyarlilik, dayanisma, sorumluluk ve

tasarruf) uygun olmadigi sdylenebilir. Kitapta kullanilan edebf tiiriin gorseline asagida yer verilmistir.

Dogal afetlerin yikici etkileri insanlarda derin izler birakir. Yaganan (zintd, endige, korku ve Ogrendiklerimi Uyguluyorum
caresizlik; tirkd, sarki ve siirlerimizde yer alir. Biyak halk ozani Agik Veysel (Gorsel 3.55), sel i, Dogal afetlerin insan yagami {izerindeki O ) IR
felaketini igledigi “Kiziirmak Seni Seni” adli siiri ile bunun en gazel &meklerinden birini vermitir. (,’;7 etkilerini konu alan bir siir bularak yan //

I Kizilirmak Seni Seni

!—.Sl Bahar gelir gudurursun
Kizilirmak seni seni

Ne uyursun ne durursun
Kizilirmak seni seni

Gelin yedin, kizlar yedin
Nice ela gozler yedin
Seksen doksan yazler yedin
Kizilirmak seni seni

Geng de yersin, koca yersin
Glndaz yersin, gece yersin
Hékim benden sormaz dersin
Kizilirmak seni seni

)

3.55 Agik Veysel

Apik Voysel SATIROGLU, Dostiar Boni Hatrlasin, .65, (Ksattimgte)

Gorsel 2. 5. Sinif Ders Kitabinda Kullanilan Edebi Tar/Siir (Harut, 2021)
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Tablo 1'de gorildiugi gibi “Yeni Fikirler Gelistiriyoruz” konusunda edebi tirlerden “Biyografi” kullaniimistir. Sayfa
127-128'de yer alan biyografide, Milli Micadele HiukGmetinin ilk Tarim Genel Muduri olan Zihni Derin’in;
caliskan, arastirmaci, gdzlemci, azimli ve kararli bir kisilik yapisina sahip oldugu 6n plana cikarilmis, insanlar
arasindaki isbirligi ve dayanismanin basari elde etmede 6nemli bir husus olduguna dikkat cekilmistir. Biyografi,
Zihni Derin’in basarisiz oldugu dénem ve sonrasi olmak Uzere iki kisma ayrilmis. Bu iki kisim arasinda “Sizce
basarisizlik Zihni Derin’i durdurmus olabilir mi? Zihni Derin’in kisilik 6zelligi ile bilim insanlarinin ortak 6zellikleri
arasinda benzerlik var mi? Bu durumu arkadaslarinizla tartisiniz” seklinde bir etkinlige yer verilmistir. Kullanilan
edebi tlrin ve bu tir lizerinden 6grencilerin yapmasi istenilen etkinligin yukaridaki amaci gergeklestirmeye;
SB.554 numarali “isbirligi yaparak tiretim, dagitim ve tiiketime dayali yeni fikirler gelistirir.” kazanimina, konunun
icerigine ve kazandirilmak istenilen degere (sorumluluk, ¢aliskanlik ve dayanisma) uygun oldugu soylenebilir.

Kitapta kullanilan edebi tlriin gorseline asagida yer verilmistir.

5. YENI FIKIRLER GELISTIRIYORUZ

ne - pay-

Gorsel 3. 5. Sinif Ders Kitabinda Kullanilan Edebft Tar/Biyografi (Harut, 2021)

Tablo 1’de goriildigl gibi “Bizi Biz Yapan Semboller” konusunda edebi tiirlerden “Siir” kullaniimistir. Sayfa 153’te
bagimsizlik ve 6zgurlik kavramlari Gizerinde durulmus, bagimsizlik sembollerinden birisi olan “bayrak” temasi
islenmistir. Sayfa 154’te bayragin Turk milleti nazarindaki anlami, uyandirdigi duygu ve disiincelerin neler oldugu
ifade edilmis ve Anadolu’da ortaya c¢ikan bazi ritiiellerin en 6nemli 6znesi olduguna vurgu yapilmistir. Yine ayni
sayfada Arif Nihat Asya’nin “Bayrak” isimli siirine yer verilmis ve “Turk Bayragi Kanunu” ile ilgili bir arastirma
etkinligi sunulmustur. Sayfa 155’te ise istiklal Marsi’mizin yazilis hikayesini konu edinen bir metin ile Bayragimiz
ve istiklal Marsi’mizla ilgili bir etkinlik diizenlenmistir. Kullanilan edebf tiiriin ve bu tiir lizerinden dgrencilerin
yapmasi istenilen etkinligin; SB.5.6.4 numarali “Milli egemenlik ve bagimsizlik sembollerimizden Bayragimiza ve
istiklal Marsina deger verir.” kazanimini gergeklestirmeye, konunun icerigine ve kazandirilmak istenilen degerlere
de (Ozgiirliik, bagimsizlik ve vatanseverlik) uygun oldugu ifade edilebilir. Kitapta kullanilan edebf tiiriin gérseline

asagida yer verilmistir.
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Bu nedenle bayrak Turk milletinin mutiulu- Bny:ak : Ogrendikierimi Uyguluyorum
gunda, kederinde, sevincinde her aninda yanin- ,,Y Bayragimiz ya da lstikial Marsi'mizin sizde alana
dadir. Anadolu'da digin evierine bayrak asiir. Ey mavi gaklerin beyaz ve kezil slisii slir ya da dizyaz: seklinde ifade ediniz.

Ml bayramlarimizda ya da uluslararas: spor
misabakalannda alinan baganlar sonrasinda
sokak ve caddelerimiz gelincik tarlasi gibi ofur. Istk 151k, dalga dalga bayragim,

Kiz kardegimin gelinligi, sehidimin son ortiisii,

Bayrak sevgisi sanatin birgok alanina da Senin destamm okudum, senin destanmi
konu olmustur. Bayrak sevgisini konu edinen yazacagim,
birgok giir kaleme alinmigtir. Bunlardan biri de
Arif Nihat Asya tarafindan yazilan “Bayrak” gii-
idir Barigin giivercini, savagin kartali

Ey gimdi siizgiin, riizgdriarda dalgali;

Yiiksek yerlerde agan gicedim
Senin altinda dogdum,

Senin altinda dlecegim.
Arif Nihat ASYA

Kahramaniik Siirteri Antolojisi, s. 206 (Kisaltimeglit)

Gorsel 4. 5. Sinif Ders Kitabinda Kullanilan Edebi Tiir/Biyografi (Harut, 2021)

Tablo 1'de goruldiigu gibi “Gegmisten Gelecege Armagan: Ortak Miras” konusunda edebi tlrlerden “Roman,
Hikaye ve Siir” kullanilmistir. Sayfa 174’te “edebi eser”in tanimi yapilmis, insanligin ortak edebiyat mirasina 6rnek
teskil edebilecek eserlerin dis kapak resimlerine yer verilmis ve her bir eserin kisa bir tanitimi yapilmistir.
Kullanilan edebi tirlerin SB.5.7.4 numarali “Cesitli tlkelerde bulunan ortak miras ogelerine 6rnekler verir.”
kazanimini gerceklestirmeye ve “kiltlrel mirasa duyarlilik” degerini 6grencilere kazandirmaya uygun olduklari
soylenebilir. Ancak konunun kurgulanisinin ve edebf tiirlerin kullaniima bigiminin uygun olmadigi ifade edilebilir.
Bu baglamda insanligin ortak miras 6gelerinden birisinin kiltlirel miras oldugu, kiltirel miras unsurlarinin da
tasinabilir ve tasinamaz olmak tizere ikiye ayrildig ifade edilmis ve tasinamaz kiiltlirel miras érneklerine yer
verilmistir. Ardindan herhangi bir agiklayici ve baglayici bir ifadeye yer verilmeden dogrudan edebi eser tanimi
yapilmis ve 6rnekler sunulmustur. Burada edebfi eserlerin tasinabilir kiltlrel miras unsuru olduklarina iliskin bir
aciklama yapilip sonra edebi eser konusu ve érnekleri islenebilirdi. Kisacasi kullanilan edebf tlrlerin baglamindan
kopuk bir icerik diizenlemesinin unsuru olarak konu icinde yer aldigi sdylenebilir. Ayrica edebi tirlerle ilgili
herhangi bir alistirmaya ve bunlar Gizerinden konunun 6gretimini saglayacak etkinliklere yer verilmemesinin de
bir eksiklik oldugu ifade edilebilir. Kitapta kullanilan edeb tiirin aynen alintisina asagida yer verilmistir. Kitapta

kullanilan edebi tiirlin gorseline asagida yer verilmistir.

Yaganan, gorllen, duyulan bir olayin ya da bir duygu ve digincenin estetik bir kayg ile ele
alindigi roman, hikaye ve giir gibi Urinlerin geneline “edebi eser” denir. Igte size insanhigin edebiyat
mirasina ait bazi émekler (Gdrsel 7.29, 7.30, 7.31)

SAFAHAT

MEHMED AKIF ERSOY

7.29 Dode Korkut Hikdyeler! 7.30 Don Kigo! romean 7.31 Safihat

Oguz Tarklerinin bilinen Modern Bati edebiyatinin Mehmet Akif Ersoy'un yayimia-

en eski destanst hikdyeleridir.  onemli kurgu romaniarin- dig yedi giir kitabindaki giirler
dandir. bir araya getiren eserdir.

Gorsel 5. 5. Sinif Ders Kitabinda Kullanilan Edebi Tir/Roman, Hikaye, Siir (Harut, 2021)
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Tablo 2. 6. Sinif Ders Kitabinda Yer Verilen Edebi Tiirlere Ait Bulgular

Konu Kazanim Deger Edebi Tiir
Yardimlasma ve SB.6.1.4. Toplumsal birlikteligin  Dayanigma Atasozi
Dayanisma olusmasinda sosyal vyardimlasma ve Yardimseverlik

dayanismayi destekleyici faaliyetlere katilir.
Orta Asya’da Kurulan SB.6.2.1. Orta Asya’da kurulan ilk Tdrk Kaltirel mirasa Destan
ilk Tiirk Devletleri devletlerinin cografi, siyasal, ekonomik ve duyarlilik

kiiltirel ozelliklerine iliskin ¢ikarimlarda

bulunur.

Tablo 2’'de goriildugi gibi “Yardimlagsma ve Dayanisma” konusunda edebi tiirlerden “Atasozlerine” yer verilmistir.
Bu baglamda sayfa 23’te “Ozlii S6zleri Yorumlayalim” bashgi altinda; Asagidaki atasozleri sizce ne anlama

gelmektedir? Duslincelerinizi arkadaslarinizla paylasiniz.

> Birlikten kuvvet dogar.
» Yalniz tas, duvar olmaz.

»  Bir elin nesi var, iki elin sesi var.” seklinde bir etkinlige yer verilmistir.

Kullanilan edebi tiirin ve bu tir Uzerinden 06grencilerin yapmasi istenilen etkinligin; yukaridaki amaci
gerceklestirmeye, SB.6.1.4. numarali “Toplumsal birlikteligin olusmasinda sosyal yardimlasma ve dayanismayi
destekleyici faaliyetlere katilir.” kazanimina, konunun igerigine ve kazandirilmak istenilen degere (dayanisma)

uygun oldugu soylenebilir. Kitapta kullanilan edebf tiiriin gorseline asagida yer verilmistir.

Ozlii Sézleri Yorumlayalim

Asagidaki atasdzleri sizce ne anlama gelmektedir? DislUncelerinizi arkadas-
lannizla paylasiniz.

¥» Birlikten kuvvet dogar.

* Yalniz tas. duvar clmaz.

¥* Bir elin nesi var, iki elin sesi var.

Anonim
Genel Ag'dan alinrmistir (19.04.2018).

Gorsel 6. 6. Sinif Ders Kitabinda Kullanilan Edebi Tuir/Atas6zu (Sahin, 2021)

Tablo 2’de goriildiigii gibi “Orta Asya’da Kurulan ilk Tirk Devletleri” konusunda edebi tiirlerden “destan”
kullanilmigtir. Bu baglamda sayfa 41-42’de Asya Hun Devleti baghgl altinda “Hun Turklerine ait Oguz Kagan
Destani’'ndan asagida verilen bolimleri inceleyiniz. Buna gbére Hunlarin cografi, siyasal, ekonomik ve kiiltirel
ozellikleriyle ilgili neler soylenebilir? Dislincelerinizi arkadaslarinizla paylasiniz.” seklinde bir etkinlikle konuya
giris yapilarak Oguz Kagan Destani’'ndan bir kesite yer verilmistir. Sayfa 44’te |. K6k Tirk Devleti basligi altinda “I.
Koktirk Devleti'ne ait Ergenekon Destani’'ndan asagida verilen bolimleri inceleyiniz. Buna gore I. Koktirk
Devleti'nin cografi, siyasal, ekonomik ve kiltlirel o6zellikleriyle ilgili neler sdylenebilir? Dislincelerinizi
arkadaslarinizla paylasiniz” seklinde bir etkinlikle konuya giris yapilarak Ergenekon Destani’ndan bir kesite yer
verilmistir. Sayfa 47-48'de “Uygurlara ait Go¢ Destani’ndan verilen bélimleri inceleyiniz. Buna gére Uygurlarin

cografi, siyasal, ekonomik ve kultlrel 6zellikleriyle ilgili neler soylenebilir? Dislincelerinizi arkadaslarinizla
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paylasiniz” seklinde bir etkinlikle konuya giris yapilarak Go¢ Destani’ndan bir kesite yer verilmistir. Kullanilan
edebf tlrin ve bu tir Gzerinden 6grencilerin yapilmasi istenilen etkinligin; SB.6.2.1. numarali “Orta Asya’da
kurulan ilk Tirk devletlerinin cografi, siyasal, ekonomik ve kiltirel 6zelliklerine iliskin ¢ikarimlarda bulunur.”
kazanimini gergeklestirmeye ve bu kazanimin agiklamasinda bulunan “Destan, yazit ve diger kaynaklardan
yararlanilir.” agiklamasina, konunun igerigine ve kazandiriimak istenilen degere de (kiiltiirel mirasa duyarhhk)

uygun oldugu ifade edilebilir. Kitapta kullanilan edebf tiiriin gorseline asagida yer verilmistir.

ERGENEKON DESTANI'NDAN ‘ [

Kk Thrkler digmanianyls bir savag yapar ve savag: kazsnwiar Bunun dzevinde digmanisn bir
{lavays gevansi konugup sniagiriar ve Kk Tairkderin Nerleyiglerinl curckirmaya Kavor vevidar, KAk Thriders () Dokuz Oguz beyleri, milleti! Bu sbziimi lyice isit, adamakilh dinle: Doguda giin dogusuna,
| ke yapacak, bekfemedikieri bir ands aniden ssidracaklardr. Kok Tarkierin gevsek bir anus yskaiayan || alineyde giin ortasina, batda giin batisina, kuzeyde gece ortasina kadar, onun igindeki millet hep |
|| dizgmanian hamen vurusmaya bagler ve galip gelider. O zamanlards Kok Torkdedn begnda § Han, |
{|akan o,,;k Buknmaktade: y;,m o ,::w Bl Kayan ve yegens Tukuz w:ﬂm esic diper) | bana tabidir. Bunca milleti hep diizene soktum. O simdi kbt dedidi. Tark kagian Otiken Oma-

(.} Fakat on gin gegmeden kachlas esirikten kurtuiduiar, Kok Tirk yurduns geldiler Burada ‘ ni'nda otursa lide sikinti yoktur. Doguda Santung Ovasi'na kadar ordu sevk ettim, denize ulagmama |
‘m:ﬁf Z:”‘ ppcHe d"_'f";: f:‘f;q‘:’:;::“;z:“;dm"mm:';z \az kaldi. Gineyde Dokuz Ersin'e kadar ordu sevk ettim, Tibet'e ulasmama az kaldi. Batda Inci
bulup oraya yeresslim.” diye karar verp sirilarini de alarak daja dogru vanp gdgtider. (..) | Nehri'ni gegerek Demir Kapi'ya kadar ordu sevk ettim. Kuzeyde Yir Bayirku yerine kadar ordu sevk |
Kk Tarklerin vardiian Gikede skarsular, pinariar, 100 bitidler, meyve agagian ve av vard. Bayle | ettim. Bunca yere kadar ylrittim. Otilken Omani'ndan daha iyisi hig yokmus. |l tutacak yer Otiken |
R e st R ; Ot . Buyrdechrup Gin et e anstm. A, s, el ipedyskontsz e
|| verlyor. Gin milletinin 5620 tath, Ipek kumag yumugak imis. Tath sozle, yumugak ipek kumasla aldatip |

i uzak milleti Gylece yak Yak konduktan sonra, kétd seyler o zaman digintrmis. (...) |

ORHUN YAZITLARI'NDAN (Kl Tigin Yazt, Giiney Yizti)

| Dortyiz yi sonra Ergenekon'da hem kendieri hem de sislleri o kadar arth ki dlkeye sgmaz
|| okdutar. Bu ylzden topianp konugtular, Gane busmak stedier. Dediler ki "Atatanmadan duyardik,
|| Ergenskon’un digincs geniy yerler, glizel yurtlar clumnug. Eskiden oralar bizim &2 yurdumuzmug.
| Daglann arasindan bir gikalacak yol arsyip bulslim, Gkip buradan gdcelim. Ergenskon’un diginda kim
|| bizimée dost clursa doat olahm, Slgman olursa vurugalm.™ () |
: Hep birkkte gidip demir madenini gbrdiler. Dadin genig yerine bir kat odun bir ket kdmir dizdiler. |
|| Daha sorra dagn Gstdnd, arka yarnni, Ste yanm, beri yarun bir sra odun bir sra kémiirle doldurduk-
|| tan sonra yetmig deriden, yetmis kirlk yapp yetmis yerde kurdular; odunlarts kdmirlen stesieyip
|| krisadadier. |
Tann'nn yarders ve izniyle steg kizdi. Kizdika demir dagin demin erimeye bagiad, erlyip ake-
|| verdi. Dag deling, yikii bir deve gegebiecek kadar yol oldu. O kutsl yiln, kutssl aynin kutssl Varhikl, zengin millet dzerine oturmadim. Ite agsiz, dista elbisesiz; diskiin, perisan millet dze- |

j{guninin kusal sastinde Kok Turker Ergeneken'dan chtiar. O gini, © 2 ve o saati i belledler: | I |0 oy, Kigik kardesim Kl Tigin, ik sad, kiigOk kardesim Kl Tgin le konustuk. Babamzin,

|| Bu kutsal gin, o ginden sonra Kak Tirkier igin bayram oldu. Her yil, o gin gelince bilyGi tarenier I
|| yapddh. Bu tarenierde, bir parca dernir alinep ategte kadinhyordu sonra da kezdnlan demiri Snce Kok | amcamizin kazanmig oldugu milletin adi sani yok olmasin diye Tirk milleti icin gece uyuyamadim,
| glindiiz oturmadin, (...

ORHUN YAZITLARI'NDAN (Bilge Kagan Yaziti, Dogu Ydizi)
(...) Ttirk millets, ilini, toreni kim bozabilecekti? Tiirk milleti, vazgec, pisman ol! Disiplinsizliginden
dolay:, beslemis olan kagamina, hir ve mistakil fyi iline kargt kendin hata ettin, koti hale soktun.
| Silahl nereden gelip dagitarak gonderdi? Mizrakli nereden gelerek sirip aonderdi? (...)

“Tak Hakan kskagla tutup Srse koyuyor, gekicie ddwviyordu. Ondan sorva diger Tirk beyleri ayr |
|| hareketi yaparak bayrami bagistiyoriande. () ‘ |

Mustata Necati Tiirk (Du igtie) {

Muharrem Ergin, “Orhun Abideleri® (Dizenlenmistir) |

Gorsel 7. 6. Sinif Ders Kitabinda Kullanilan Edebfi Tir/Destan (Sahin, 2021)

Tablo 3. 7. Sinif Ders Kitabinda Yer Verilen Edebi Turlere Ait Bulgular

Konu Kazanim Deger Edebi Tiir
iletisim Kurarak SB.7.1.1.iletisimi etkileyen tutum ve Ozgiirliik, Sorumluluk Hikaye, Siir
Anlasiriz davranislari analiz ederek kendi tutum

ve davranislarini sorgular.
Olumlu iletisim, SB.7.1.2.Bireysel ve toplumsal Ozgiirliik, Sorumluluk Geleneksel Turk
Mutlu Birey ve iliskilerde olumlu iletisim yollarini Tiyatrosu
Toplum kullanir.
Osmanli Devleti’nin SB.7.2.1.0smanli Devleti’nin siyasi gli¢ Kalttrel mirasa duyarlilik, Ani
Kurulusu olarak ortaya ¢ikis siirecini ve bu stireci  Estetik

etkileyen faktorleri agiklar.
Osmanli Devleti’'nde SB.7.2.4.0smanli Devleti’'nde i1slahat Kdltlrel mirasa duyarhlik, Tarka
Islahat Hareketleri hareketleri sonucu ortaya gikan Estetik Ani

kurumlardan hareketle toplumsal ve

ekonomik degisim hakkinda

cikarimlarda bulunur.
Seyyahlarin Goziiyle SB.7.2.5.0smanli kiiltiir, sanat ve Kdlttrel mirasa duyarhlik, Seyahatname
Osmanli estetik anlayisina 6rnekler verir. Estetik
Nedenleriyle ve S$.B.7.3.3.0rnek incelemeler yoluyla Ozgiirliik Atasozi
Sonuglariyla Gég gbglin neden ve sonuglarini tartigir. Siir

Roman

Gegmisten Glinimiize  S.B.7.4.1.Bilginin korunmasi, Bilimsellik, Ozgiirliik Atasozi

Bilginin Seruveni

yayginlastiriimasi ve aktariimasindaki
degisim ve surekliligi fark eder.
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Toprak Ana S.B.7.5.1.Uretimde ve ydnetimde Dayanisma, Diiristlik, Tiyatro, Siir
topragin 6nemini gegmisten ve Gahskanhk
glnumuzden o6rneklerle agiklar.
Gegmisten Giinlimiize  $B.7.5.2.Uretim teknolojisindeki Dayanisma, Diiriistluk, Hikaye
Uretim Araglari gelismelerin sosyal ve ekonomik hayata  Caliskanlik
etkilerini degerlendirir.
Meslek Edindiren SB.7.5.4. Tarih boyunca Tirklerde Dayanisma, Diristlak, Seyahatname
Kurumlar meslek edindirme ve meslek etigi Gahskanhk
kazandirmada rol oynayan kurumlari
tanir.
Atatlirk ve Demokrasi  SB.7.6.2.Atatlrk’Gn Tirk demokrasisine  Barisg Ani

katkisini agiklar

Tablo 3’te goriildiigii gibi “iletisim Kurarak Anlasinz” konusunda edebi tiirlerden “hikaye ve siire” yer verilmistir.
Sayfa 14’te “Deyimler ve ilging Hikayeleri” adli eserden bir hikayeye yer verilmistir. Hikdyede, tutum ve
davranislarin insanlar arasindaki iletisimi nasil etkiledigine, beden dilinin 6nemine vurgu yapilmistir. Ayni sayfada
yer verilen bir diger edebi tiir ise siir olmustur. Yunus Emre’nin siiri ile iletisimde kullanilan s6zctiklerin ne denli
dnemli oldugu vurgulanmistir. insanlarin herhangi bir problem veya bir durum karsisinda olumlu tutum ve
davranig sergilemesinin ve bunu sozIU iletisimine yansitmasinin daha saglkh ve guglu iletisimin kurulmasini
sagladigi ifade edilmistir. Bu baglamda konu icinde kullanilan edebi tiirlerin SB.7.1.1. numarali “iletisimi etkileyen
tutum ve davranislar analiz ederek kendi tutum ve davranislarini sorgular.” Kazanimina, konu icerigine ve
kazandirilmak istenen degere (sorumluluk) uygun oldugu soylenebilir. Kitapta kullanilan edebi turtin/tirlerin

gorseline asagida yer verilmigtir.

s

e

Gorsel 8. 7. Sinif Ders Kitabinda Kullanilan Edebi Tiir/Hikaye, Siir(Azer, 2021)

“Olumlu iletisim, Mutlu Birey ve Toplum” konusunda Geleneksel Tiirk Tiyatrosunun sevilen seyirlerinden biri olan
goblge oyunu “Hacivat ve Karagdz” e yer verilmistir. Hacivat ve Karag6z arasinda gecen konusmalarda Karagoz'lin
Hacivat’t hep yanlis anlamasi Uzerine aralarinda olumlu iletisim kurulamamaktadir. insanlarla olumlu veya
olumsuz iletisimin kurulmasinda nelerin etkili olduguna dikkat ¢ekilmistir. Dolayisiyla bu edebf tiiriin SB.7.1.2.
numaral “Bireysel ve toplumsal iliskilerde olumlu iletisim yollarini kullanir.” kazanima ve konu igerigine uygun
oldugu soylenebilir. Kullanilan edebi tiiriin 6grenme alaninda yer alan degerleri (6zgurlik ve sorumluluk)

kazandirmaya uygun olmadigi séylenebilir.

Tablo 3’te gorildugl gibi “Osmanli Devleti’nin Kurulusu” konusunda edebi tirlerden “ani” kullaniimistir. Sayfa

47’de yapilan etkinlikte “Bir Yenigerinin Hatiralar1” adli eserden Osmanli Devleti’nin askeri sistemi ile ilgili bir bilgi
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verilmis, 6grencilere bu konu hakkinda sorular sorulmustur. Dolayisiyla bu edebi tiirin SB.7.2.1. numarali
“Osmanli Devleti’nin siyasi gii¢c olarak ortaya cikis slirecini ve bu sireci etkileyen faktorleri agiklar.” kazanimina
ve bu kazanim dahilinde “kurulustan istanbul’un fethine kadar olan dénemde devletin hiikiim stirdiigii yerler ile
iskan politikasi, askeri, ekonomik ve toplumsal yapi detaya girmeden ele alinir” seklinde yapilan agiklamaya uygun
oldugu sdylenebilir. Ancak bu edebf turiin ilgili degerleri (kiiltlirel mirasa duyarllik ve estetik) kazandirmaya
uygun olmadigi sdylenebilir. Kitapta kullanilan edebi tiiriin gorseline asagida yer verilmistir.

Bir iilke alindiktan sonra padigah kitibi o ydreye gelir ve erkek cocuklar: yenigeri olarak askere alir.

Her biri i¢in beg altin dder ve onlar1 Anadolu'ya yetistirilecekleri yere génderir. Sayet buradan aldig

cocuk yeterli gelmezse kendi tilkesindeki erkek gocuklara sahip Hristiyanlara gider.

Inlardan her seh-
rin payina diisen miktarda ¢ocugu toplar. Cocuklar kime emanet edildiyse o kisi cocuklari yetigtirmek-
le ve sonra kendisine sylenen yere yollamakla miikelleftir. Geri alinan ¢ocuklar savag talimi yapmaya

baglar. Padigah onlara ulufeleri 6der. En iyilerini sarayina seger ve ulufelerini arttinir,

Ko

tantin Mih nlenmistir. )

it (Swrp), Bir Yenicerinin Hatwralars, 5.115-116 (Diize

1. Metinlerde hangi asker alma sisteminden s6z edilmektedir?
2. Alinan gocuklar hangi ocaga asker olmaktadir?
3. Cocuklar neden Tiirk ailelere verilmektedir?

4, Saray icin segilen gocuklarin 6zellikleri neler olabilir?

Goérsel 9. 7. Sinif Ders Kitabinda Kullanilan Edebi Tir/Ani(Azer, 2021)

“Osmanli Devleti’'nde Islahat Hareketleri” konusunda edebi tirlerden “ tlrkd ve an1” kullanilmistir. Tulumbaci

Ocagl’'nin toplumsal hayata etkilerini konu edinen tiirki ile ilgili gorsele asagida yer verilmistir.

Tulumbact Ocaginin toplumsal hayata etkileriyle ilgili agagidaki metni okuyal

e taraftarlan arasinda

Tulumba mahaller

idial oluyordu. “Yan

lizliklerini gekip

1. Tulumbacilik

Gorsel 10. 7. Sinif Ders Kitabinda Kullanilan Edebi Tur/Tirki (Azer, 2021)

19. yizyila ait tulumbacilar resmine yer verilirken 6grencilere konu ile ilgili “Ginimuzdeki itfaiye teskilati ile
tulumbacilar arasinda ne gibi farkliliklar bulunmaktadir?” seklinde soru sorulmustur. “Osmanli Devleti’'nde Islahat
Hareketleri” konusu iginde yer verilen bir diger edebi tir ise anidir. Konu ile ilgili yapilan etkinlikte II.
Abdulhamid’in hatiralarindan bilgilere yer verilmis, yapilan islahatlarin ekonomik agidan yaptigi olumlu etkilere
deginilmistir. Ogrencilere konu ile ilgili sorular sorulmustur. Dolayisiyla bu edebi tiirlerin ve bu tiirler Gizerinden
ogrencilerin yapmasi istenilen etkinliklerin SB.7.2.4. numarali “Osmanli Devleti’'nde islahat hareketleri sonucu
ortaya c¢ikan kurumlardan hareketle toplumsal ve ekonomik degisim hakkinda gikarimlarda bulunur.” kazanimina
ve konu icerigine uygun oldugu sdylenebilir. Ancak bu edebf tirtn ilgili degerleri (kiltlirel mirasa duyarlilik ve
estetik) degerlerini kazandirmaya uygun olmadigi soylenebilir. Kitapta kullanilan edebf tiriin gorseline asagida

yer verilmistir.
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Osmanli padigahi olan Sultan II. Abdilhamid hatiralarinda gunlar ifade ediyor: “Biitiin kuvvetimle
Anadolu demir yollarinin ingasina hiz verdim. Bu yolun gayesi Mezopotamya ve Bagdat’i, Anadolu’ya
baglamak, Tran Kérfezi'ne kadar ulagmaktir. Alman yardimi sayesinde bu bagarilmigtir. Eskiden tarla
larda ciirtiiyen hububat gimdi satdabilmektedir. Madenlerimiz diinya piyasasina arz edilmektedir. Ana-

dolu i¢in iyi bir istikbal hazirlanmigtir.”
www.tedd.gov.tr

(=3

. Osmanli padigahlar1 demir yolu yapimina neden énem vermiglerdir?

2. Demir yollarinin Osmanlh Devleti'ne sagladi yararlar nelerdir?

Gorsel 11. 7. Sinif Ders Kitabinda Kullanilan Edebi Tur/Ani (Azer, 2021)

“Seyyahlarin Goziyle Osmanh” konusu icinde pek ¢ok yerli ve yabanci seyyahlarin seyahatnamelerine yer
verilmistir. Sayfa 82’de “Anadolu 1913” adl seyahatnamede Tiirk halkinin misafirlere kargi tutumu konu
edilmistir. Ayrica Tidrk halkinin misafirlere yardimci olmaya calistigi da vurgulanmaktadir. Dolayisiyla
seyahatnamenin yardimseverlik degerini de kazandirma konusunda katki sagladigi séylenebilir. Sayfa 82’de
“Sehristan Seyyahlarin Hayal Sehri stanbul” ve "Yabancilara Gére Eski Tiirkler” adli eserlerde insanlarin
birbirlerine, aile bireylerine ve yaslilara gosterdigi saygiya vurgu yapiimistir. Saygi degerinin de kazandirilmasinda
katki saglayacagi sdylenebilir. Sayfanin yan tarafinda Kapalicarsi resmine yer verilmistir. Sayfa 83’te mahallede
gunlik yasami resmeden tablo verilmis ve “Tablodan hareketle Osmanl kiiltiirli ve sanat anlayisiyla ilgili neler
sdyleyebilirsiniz?” seklinde soru sorulmustur. Sayfa 83’te “Sehristan Seyyahlarin Hayal Sehri istanbul” adli eserde
hayvanlara gosterilen iyilikseverlik ifade edilmistir. Ayrica esitlik degerinin de vurgulandigi gériilmektedir. Sayfa
84’te “Yabancilara Gére Eski Tiirkler”, “1655-1656’da Tiirkiye” adli eserlerde, Osmanl Devleti’'nde sehir ve
kasabalarda hamamlar bulundugu, halkin temizlige 6nem verdigi belirtilirken hamamlarin mimari 6zelliklerine de
yer verilmistir. Sayfa 84’te, Avusturya elgisi “Tiirkiye’yi Boéyle Gérdiim” adh eserinde Turklerin giceklere olan
disklnligine hayran kalmis ve seyahatnamesinde bu konuya yer vermistir. Sayfa 84’te “Bliyiik Diinya
Seyahatnamesi”, sayfa 85’'te “Tiirkiye’nin Dért Yili 1552-1556" adli seyahatnamelerde Osmanl Devleti’nde ihtiyag
sahiplerine yapilan yardimlarla ilgili bilgiler verilmistir. Ogrencilere bu konu ile ilgili “Giiniimiizde Osmanl
Devleti’'ndeki yardim faaliyetlerine benzer calismalari hangi kurum ve kuruluslar yapmaktadir? Aciklayiniz.”
seklinde soru sorulmustur. Sayfa 85’te “Anadolu 1913” adli seyahatnamede Osmanl Ulkesinde aligveriste esnaf
ve tiiccarin olumlu davranislar konu edilmistir. Ogrencilere bu konu ile ilgili “Tirk tiiccarlarin hangi 6zelligi sizi

daha cok etkiledi? Neden?” seklinde soru sorulmustur.

Yukarida belirtilen seyahatnameler ile ilgili sayfa 85’te etkinlik yapilmistir. Etkinlikte “82-85. sayfalar arasindaki
orneklerde seyyahlar Osmanh halkinin hangi davranislarindan etkilenmislerdir? Yaziniz.” seklinde soru

sorulmustur.

Sayfa 86’da “Avrupali Seyyahlarin Géziinden Osmanh Diinyasi ve insanlari (1530-1699)” adli eserde, kervansaray,
cami, hamam, imaret gibi yapilar tanitilmistir. Seyahatnamenin yan tarafinda bir kervansaray resmi verilmis,
Ogrencilere “Cevrenizde hangi turde tarihi yapilar bulunmaktadir? Bu yapilar halkin hangi ihtiyaclarina cevap

vermektedir?” seklinde soru sorulmustur. Sayfa 86’da “Osmanli’ya Yolculuk 1799-1800-1801” adli eserde,
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Osmanli evlerinin i¢ dizeni ve egyalari konu edilmistir. Osmanh evinin 6zelliklerini gdsteren bir resim verilerek
ogrencilere “Yukaridaki metinde anlatilan evin 6zelliklerinden hangilerini yandaki resimde goériyorsunuz?”
seklinde soru sorulmustur. Sayfa 87’'de “Tlirkiye’yi Béyle Gérdiim”, “Anadolu 1913” adli eserlerde, Osmanli’daki
yemekler, icecekler, sofra diizeni ve yemek adabu ile ilgili bilgiler verilmistir. Ogrencilere “Metinlerde s6z edilen
yemek ve igeceklerin hangileri ginimuizde de tiketilmektedir?” seklinde soru sorulmustur. Sayfa 88'de “1655-

7

1656’da Tiirkiye” adh eserde Turk kahvesi ile ilgili; “Osmanli Uygarligi” adli eserde ise yabanci bir seyyahin bayram
kutlamalar ile ilgili anlatimina yer verilmistir. Bayram yerinde salincaklari resmeden minyatir verilmis,
Ogrencilere “1574’teki Ramazan Bayrami kutlamalari ile ginimuzdeki Ramazan Bayrami kutlamalari arasindaki
benzerlik ve farkliliklar nelerdir?” seklinde soru sorulmustur. Sayfa 89'da “1655-1656’da Tiirkiye” adl eserde de
Ramazan bayrami kutlamalarina yer verilmistir. Ayrica baris degerine vurgu yapilmistir. Sayfa 89’da “Gliniimiiz
Tiirkgesiyle EvliyG Celebi Seyahatndmesi” adli eserde cirit oyunu ile ilgili; “Tiirkiye’nin Dért Yili 1552-1556” adli
eserde ise giyim konusunda bilgiler verilmistir. Ogrencilere “Giinimizdeki giysi ve ayakkabilarla metinde
anlatilanlar arasinda ne gibi benzerlikler ve farkhlklar bulunmaktadir?”, “Seyyah Osmanli’da kullanilan giysi ve
ayakkabilarin hangi 6zelliklerinden etkilenmistir?” seklinde sorular sorulmustur. Etkinlikte “Osmanli Devleti’nin
kiltirel 6zelliklerine ait 6rnekleri arastiriniz. Her bir 6zellik igin t¢ 6rnek yaziniz.” seklinde soru sorulmustur.
Yapilan bir diger etkinlikte ise “Seyahatnamelerden alinmis metinleri okuyunuz ve sorulari cevaplayiniz.
Cevaplarinizi defterinize yaziniz.” seklinde soru sorulmus, “Avrupali Seyyahlarin Géziinden Osmanli Diinyasi ve
insanlari (1530-1699), Seyyahlarin Aynasinda Sehirlerin Sultani istanbul, 1655-1656’da Tiirkiye, Sehristan
Seyyahlarin Hayal Sehri istanbul” adl seyahatnamelerden &rnekler verilmistir, Daha sonra “Metinler kiiltirel
ozelliklerden hangileriyle ilgilidir? sirasiyla soyleyiniz.”, Bu kiltlrel 6zellikler neden seyyahlarin ilgisini cekmistir?,
Metinlerdeki kiltlrel 6zellikler gliniimiizde devam ediyor mu? Devam etmeyenler neden yok olmus olabilir?, Bu

kultirel 6zelliklerden hangilerini yagatmak gerektigini diisiinliyorsunuz? Neden?” seklinde sorular sorulmustur.

Kullanilan edebi tiriin ve bu tir Gzerinden 6grencilerin yapmasi istenilen etkinliklerin; SB.7.2.4. numaral
“Osmanli kiltiir, sanat ve estetik anlayisina érnekler verir.” kazanimina, konunun icerigine ve kazandiriimak
istenen degerlere (kiltiirel mirasa duyarlilik ve estetik) uygun oldugu soylenebilir. Ayni zamanda konu iginde
verilen seyahatnamelerde yardimseverlik, saygi, esitlik, baris degerlerinin de vurgulandigi gérilmektedir. Kitapta
kullanilan edebf tirin/tirlerin gérseline asagida yer verilmistir.

seyvabaroamelands Owmank Revicel nde halcn dlll, @ink, ke ne slura clsan conuel a kxrp ptiersrdiMt mbsatir

Gorsel 12. 7. Sinif Ders Kitabinda Kullanilan Edebi Tur/Seyahatname (Azer, 2021)
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Tablo 3’te gorildugl gibi “Nedenleriyle ve Sonuglariyla Go¢” konusunda kullanilan edebf tiirler atasoz, siir ve
romandir. Sayfa 112’de verilen “Dogdugun yer degil, doydugun yer” atasozi ile go¢ konusuna giris yapilmis,
ogrencilere gog hakkinda neler bildikleri sorulmustur. Sayfa 116’da “Eylile Beste” adli eser icinde yer alan “Gog”
adli siir verilmigtir. Siirde insanlarin is bulabilmek icin vatanlarini ve sevdiklerini birakip Avrupa’ya gidisleri konu
edinilmistir. Yapilan etkinlikte “Konu igindeki bilgilerden de yararlanarak gog¢ln sonuglari ile ilgili sorularin
cevaplanmasi istenmistir. Sayfa 117’de etkinlik yapilmis, “Yedinci Bayrak — Urumeli’den izmir’e” adli romandan
bir béliim verilerek gég ile ilgili sorular sorulmustur. Bu baglamda kullanilan edebi tirlerin ve bu tiirler Gzerinden
dgrencilerin yapmasi istenilen etkinliklerin; SB.7.3.3. numarali “Ornek incelemeler yoluyla gégiin neden ve
sonuglarini tartisir.” kazanimina ve ilgili degerleri (6zglrlik) kazandirmaya uygun oldugu soylenebilir. Kitapta

kullanilan edebf tirun/tirlerin gorseline asagida yer verilmistir.

8& 1
GOC

..

Gorsel 3.25'te yaganan goguin nedenleri neler Sitkeel den sren e

Ona giden verem gider.

Olﬂbiliﬁ TATTI§ml'/; Bir kampana calar, analar aglar.
: 9 C);;nluul, ogul!

Cocuklar 6ksiiz, gelinler dul.

Sirkeci'den tren

Evim barkim viran gider.
(...)

Sirkeci’den tren gider,

Baz sozler vardur. “Dogdugun yer degil, doydugun Varim yogum, térem gider.
. Sirkeci’den tren gid
yer.”, “Istanbul’un tass toprags altin.” gibi. Bu sozler ta- Bir yaldizl Kur’an gider.
5 LV % Burada ezan var, orada ¢an,
rih boyunca insanlann yasadif1 goce isaret etmektedir. Her sabah ginlar tepemizde,

Uyaan, uyaan, uyan!
Peki, g6¢ hakkinda neler biliyoruz? Asagdaki alintidan ()
= b o Ali Akbas, Eyliile Beste, s. 82-84

ogrenelim. (Dizentonsmisi.)

4 4
Gorsel 13. 7. Sinif Ders Kitabinda Kullanilan Edebi Tur/Atasézi, Siir (Azer, 2021)

Tablo 3’te goruldigi gibi “Gegmisten Glnlimiize Bilginin Seriveni” konusunda kullanilan edebi tir atasoézidir.
Sayfa 128’de “Kitap alin, bildiklerinizi yazin; zira s6z ucar ama yazi kalir” atasozi ile ne anlatilmak istendigi
sorulmus ve konuya giris yapilmistir. Yapilan etkinlikte “bilginin korunmasi, yayginlastiriimasi ve aktarilmasi
ifadelerinden ne anladiginizi yaziniz” seklinde sorular sorulmustur. Bu baglamda bilginin korunmasi ve
yayginlastirilmasinda yazinin 6nemi vurgulanan atasozinidn S.B.7.4.1. numarah “Bilginin korunmasi,
yayginlastirilmasi ve aktarilmasindaki degisim ve sirekliligi fark eder.” kazanimina ve bilimsellik degerine uygun

oldugu soylenebilir. Kitapta kullanilan edebi tlriin gorseline asagida yer verilmistir.

Asadak atasoziiyle anlatilmak istenen nedir? Aqiklayiniz,

“Kitap alin, bildiklerinizi yazin; zira soz ugar ama yaz: kalir.” (Arap atasii)

Salim T' 8. Al-Hassani, 1001 feat Diinyamizda Islam Miras, 5.219.

Gorsel 14. 7. Sinif Ders Kitabinda Kullanilan Edebi Tlr/Atasézi (Azer, 2021)
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Tablo 3'te gorildiugl gibi “Toprak Ana” konusunda sayfa 152’de “Vatan yahut Silistre” adli tiyatro oyunundan
bir bolim verilmis, “Metinden yararlanarak insan-toprak-vatan-devlet iliskisini agiklayiniz.” seklinde soru
sorularak konuya giris yapilmistir. Yine sayfa 152’de “Dostlar beni hatirlasin” adli siir verilerek insan ile toprak
arasindaki iligki anlatilmistir.” Asik Veysel topragi neden sadik yar olarak adlandirmistir?, Asik Veysel’e gére
topragin bize kazandirdiklari nelerdir? Ornekler veriniz.” seklinde sorular sorulmustur. Dolayisiyla kullanilan edebi
turlerin S.B.7.5.1. numaral “Uretimde ve yénetimde topragin dnemini gegmisten ve giiniimizden érneklerle
aciklar.” kazanimina uygun oldugu soylenebilir. Siir ile caliskanlik degerinin kazandirilabilecegi sdylenebilirken;
tiyatro tirl ile 6grenme alaninda yer almayan vatanseverlik degerine vurgu yapildigl soylenebilir. Kitapta

kullanilan edebf tirun/tirlerin gbrseline asagida yer verilmistir.

Metinden yararlanarak insan-toprak-vatan-devlet iligkisini agiklayiniz

Devlet savay ilan e
tehlikede

dedir. Beni yiice kudret sahibi yaratt

Diigman, sinir boylarimiza gelmis, v

n topragan: cignemeye hazirlansyor.
Vatan topr un da ben evimd de n. Nas Vatan toprafa tehlike-
Ben agtim, karnims vatan doyurdu. Uzerimde hig-

tanim biiyiitt
keu, vatan sayesinde giy topragindan, nefesim vatan havasindan, Bir defa

animiz sayesinde herke at: korunuyor.

Vatan yabut Sifistre, « 30, 33 (Diizenlenmistir.

Toprakla insan

insan ve toprak il

KARA TOPRAK

Koyun verdi, kuzu verdi, sit verdi.

Dost dost diye nicesine sanldim. Adem'den bu deme neslim getirdic
Benim sadik yirim kara roprakie. Bana tiirlil tiirlil meyve yedirdi.
Beyhude dofandim, boga yoruldum.  Her giin beni tepesinde gotirdit
Benim sadik yisim kara topraktir.  Benim sadik yirim kara toprakor,
() ()

Tskence yaptikga bana gilerdi

Yemek verds, ekmek verdi, et verdi.  Bunda yalan yoktur herkes de gordi,

Kazma ile dogmeyince kit verdi Bir gekirdek verdim, dort bostan verdi.

Benim sadik yirim kara topraktir.  Benim sadik yirim kara topraknie,

Atk Vey wregin, Dostlar Beni Haterlast

”

Girsel 5.2

@ Ask Veysel toprags neden sadik yir olarak adlandirmgtir?

@ Asik Veysel'e gore topragan bize kazandurdiklan nelerdir? Ornekler veriniz.

Gorsel 15. 7. Sinif Ders Kitabinda Kullanilan Edebi Tur/Tiyatro, Siir (Azer, 2021)

“Gegmisten Giiniimiize Uretim Araclar” konusunda sayfa 158’de “Degirmenimden Mektuplar” adli hikdyeden bir
béliim verilmistir. “Degirmenlerin yerini fabrikalarin almasinin sebepleri nelerdir?, Degirmenden 6nce insanlar
bugdaylarini un héaline getirmek icin hangi yontemleri kullanmislardir?, Fabrikalarin yayginlasmasi insanlarin
yasamlarini nasil etkilemistir? Tartisiniz.” seklinde sorular sorulmustur. Dolayisiyla SB. 7. Numarali “Uretim
teknolojisindeki gelismelerin sosyal ve ekonomik hayata etkilerini degerlendirir.” kazanimina uygun oldugu
soylenebilir. Bu edebi tirln ilgili degeri (¢aliskanhk) kazandirmaya uygun oldugu séylenebilir. Kitapta kullanilan

edebf tirin gorseline asagida yer verilmistir.
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Ah efendim, bizim memleker eskiden bugiin-

ki gibi 5, sesi kostlmug bir yer deildi. Eskiden bu

rada degirmenci

inip gikan guval yiik tarlanindan baska

sriinmezdi yukaridan gelen

kurbag seslerini,

arinin deh sesini dinlemek ne hogtu! Gorsel 5.6: Yel degirmeni

[
|
Ne yazik ki Parisl birkg Fransiz'in aklina Parascon (Piraskon) Yolu fizerinde bir un fabrikas: kurmak ~ |

! fabrikaya gond bagla ’

geldi. Bilirsiniz ya “Eskinin alicist ol erler. B de bugdayl. fal

dilar. Zavalli yel degirmenleri, béylece igsiz kaldr. Baglangta, bir siire dayanmaya yeltendiler. Ama fabrika

elmez oldu... Sonunda bir giin belediye

dikildi.

tik o kiigiiciik es:

walar ve zeytin aaglan

a tutuyor; tepenin iistiinde, fabrikacilara inat, boyuna do-

niip duruyordu. Bu Cornille (Kornil) Usta'nin d di.Tste su anda iginde bulundugumuz deg

), Degirmenimden Mektuplar, 5. 16-17

Alpense Daudet (Alfors Dude, Franssz

S—
@ Degirmenlerin yerini fabrikalarin al sebepleri nelerdir?

© Degirmenden dnce insanlar bugdaylarim un hiline getirmek igin hangi yéntemleri kullanmuglardir?
© Fabrikalariny 1 insanlarin yagamlarini nasil etkilemigtir? Tartiginz.

Gorsel 16. 7. Sinif Ders Kitabinda Kullanilan Edebi Tuir/Hikaye (Azer, 2021)

“Meslek Edindiren Kurumlar” konusunda sayfa 166’da “Biiyiik Diinya Seyahatnamesi” adli eserde ahiler ile ilgili
bilgilere yer verilmistir. Yapilan etkinlikte “Ahilik kaltlrinin yasatilmasi neden 6nemlidir?” seklinde soru
sorulmustur. Bu baglamda kullanilan edebi tiiriin SB.7.5.4. numaral “Tarih boyunca Turklerde meslek edindirme
ve meslek etigi kazandirmada rol oynayan kurumlari tanir.” kazanimina ve kazandirilmak istenen degere

(durustlik, dayanisma ve galiskanlik) uygun oldugu séylenebilir.

“Atatirk ve Demokrasi” konusunda sayfa 190’da yapilan etkinlikte “Fethi Okyar’in Anilari” adli eserden
Atatlirk’iin ¢ok partili demokratik hayata gegis icin soyledigi sozlere yer verilmistir. Daha sonra “Atatiirk bu s6z
neden soylemistir? Agiklayiniz.”, “Atatiirk kendi partisine muhalefet yapacak bir baska partinin kurulmasini neden
istiyor? Aciklayiniz.”, “Siyasi partiler ile demokrasi arasinda nasil bir iliski vardir? Aciklayiniz.” seklinde sorular
sorulmustur. Dolayisiyla bu edebf tiirlin SB.7.6.2. numarali “Atatlrk’in Tirk demokrasisine katkisini agiklar”
kazanimina uygun oldugu sdylenebilir. Ancak bu edebi turtn ilgili degeri (baris) kazandirmaya uygun olmadigi

soylenebilir. Kitapta kullanilan edebi tirin gérseline asagida yer verilmistir.

;‘&:\‘:/ Etkinlik Zamans

Asatiick’tin asagdaki séziini okuyunuz ve sorular: cevaplayinz

Memickette muhalif bir firka teskil etmek Iazimdis. Boyle bir firka viicuda gelirse Mecliste tar—
fisma daha serbest olur. Mescla, siz boyle bir firkanin basina gecerseniz bildiklerinizi serbestse Mec
liste sdylersiniz. Bu surctle|uygulamada gorilen birgok hatalarin 6ni alinmus olur.

Osmarn Okyar, Mecbmer Seyirdaniiogiu, Fethi Okyar'in Amilare, 5. 96 (Diuzenlenmistir.)

1. Asatiirk bu s&zii neden séylemistir? Agiklayiniz.

2. Atariirk kendi partisine muhalefer yapacak bir baska partinin kurulmasin: neden istiyor> Agiklayinsz

3. Siyasi partiler ile demokrasi arasinda nasil bir iligki vardir? Agklayinez.

Goérsel 17. 7. Sinif Ders Kitabinda Kullanilan Edebi Tuir/Ani (Azer, 2021)
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Tablo 4. Edebi Tiirlerin Ogrenme Alanlari ve Sinif Diizeylerine Gére Dagilimina Ait Bulgular

5.SINIF 6. SINIF 7. SINIF
Ogrenme Alami Kullanilan Edebi Tiir Kullanilan Edebi Tiir Kullanilan Edebi Tiir
Birey ve Toplum - Atasozl Hikaye,
Siir ve
Tiyatro
Kultlir ve Miras Tarkd Destan Ani,
Turkl ve
Seyahatname
insanlar, Yerler ve Siir - Atasozi,
Cevreler Siir ve
Roman
Bilim, Teknoloji ve - - Atasozi
Toplum
Uretim, Dagitim ve Biyografi Tiyatro,
Tuketim Siir,
Hikaye ve
Seyahatname
Etkin Vatandaslik Siir - Ani
Klresel Baglantilar Roman, - -
Hikaye ve
Siir

Tablo 4 incelendiginde; 5. sinif ders kitabinda 5 farkli (tiirkd, siir, biyografi, roman ve hikaye) edebi tirin
kullanildigi; Birey ve Toplum 6grenme alani ile Bilim, Teknoloji ve Toplum 6grenme alaninda herhangi bir edebi

tire yer verilmedigi,

6. sinif ders kitabinda Birey ve Toplum 6grenme alaninda 1, Kiltlr ve Miras 6grenme alaninda 1 olmak lzere 2
farkh (atasozli ve destan) edebi tirin kullanildigl, diger 6grenme alanlarinda herhangi bir edebi tiire yer

verilmedigi,

7. sinif ders kitabinda 8 farkh ( hikaye, siir, tiyatro, ani, tirki, seyahatname, atasozii ve roman) edebi tiirtin

kullanildigs; kiiresel baglantilar 6grenme alaninda higbir edebi tire yer verilmedigi,

Tum sinif diizeyleri toplaminda en fazla siir tirinin (6) kullanildigi; bu tlrd sirasiile hikaye (3), atasozi (3), tiyatro

(2), ani (2), turka (2), seyahatname (2), roman (2), biyografi (1) ve destan (1) gibi edebi turlerin izledigi,

Tim sinif diizeyleri toplaminda en ¢ok edebi tiiriin kullanildig1 6grenme alanlarinin; Kiiltiir ve Miras (5) ile Uretim,
Dagitim ve Tiiketim (5) 6grenme alanlari oldugu; bunlari sirasi ile Birey ve Toplum (4), insanlar, Yerler ve Cevreler
(4), Karesel Baglantilar (3), Bilim, Teknoloji ve Toplum (1) ve Etkin Vatandaslik (1) 6grenme alanlarinin izledigi

gorilmektedir.

TARTISMA ve SONUC

Sosyal Bilgiler 5, 6 ve 7. sinif ders kitaplari incelenerek kullanilan edebi tiirlerin kazanim, icerik ve degerler
acisindan uygunlugu, sinif dizeyleri ve 6grenme alanlarina gore dagilimi tespit edilerek cesitli sonuglara

ulasilmistir.
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5. sinif ders kitabinda turkd, siir biyografi, roman ve hikaye kullanilmistir. Bu sinif diizeyinde agirlikli olarak siire

yer verildigi tespit edilmistir.

6. sinif ders kitabinda kullanilan edebi tlrlerin sadece atasozi ve destan oldugu gérilmistiir. Bu sinif diizeyinde
edebf tirlerden ¢ok az yararlanildigl sonucuna ulasiimistir. Gérmez (2018) yapmis oldugu ¢alismasinda 6. sinif

sosyal bilgiler ders kitabinda edebi tirlere yeterince yer verilmedigini belirtmistir.

7. sinif ders kitabinda kullanilan edeb tirlerin gesitliliginin arttigi gortilmastir. Hikaye, siir, tiyatro, ani, tirka,
seyahatname, atasozii ve roman gibi edebi tirlerin kullanildigi tespit edilmistir. Bu sinif diizeyinde agirlikli olarak

siir ve seyahatnamenin oldugu, seyahatnameden pek cok 6rnege yer verildigi gdriilmustir.

5. sinif ders kitabinda biyografi, 6. Sinif ders kitabinda destan goéruiliirken; tiyatro, ani, seyahatnameye 7. sinif ders
kitabinda yer verildigi goralmustir. Kaymakei (2013) yaptigi calismasinda seyahatnamenin 4. ve 5. siniflarda daha
az tercih edildigini, 6. ve 7. siniflarda ¢okca kullanildigini; Aktin ve Karagali Taze (2021) yaptigi ¢alismasinda, 7.
sinif ders kitabinda kullanilan edeb tiirlerin ¢ogunlukla seyahatname ve minyatiir oldugunu; Yanci Evci (2021),
yapmis oldugu calismasinda, bu sonuclari destekleyen ifadelere yer vermis, 6zellikle 7. sinifta pek ¢ok sayida

seyahatnamelere yer verildigini dile getirmistir.

Tum sinif dizeylerinde en fazla yer verilen edebfi tiirlin siir oldugu tespit edilmistir. Kaymakgi (2013) galismasinda
kullanilan edebf tirin hikaye oldugunu; Subasi ve Cakmak (2018) yaptiklari calismada 4, 5, 6 ve 7. sinif Sosyal
Bilgiler ders kitaplarinda en fazla kullanilan edebi tiiriin seyahatname oldugunu belirtmistir. Bu ¢calismada 5, 6 ve
7. sinif ders kitaplarinda en fazla kullanilan edebf tir ile ilgili ulagilan sonucun daha 6nce yapilan ¢alismalarla

farklilik gosterdigi ifade edilebilir.

En az edebi tlrin 6. sinif ders kitabinda, en fazla edebi turin ise 7. sinif ders kitabinda oldugu sonucuna
ulasiimistir. Aktin ve Karagall Taze (2021) yaptigi ¢calismada edebi tirlerin en fazla 7. sinif sosyal bilgiler ders
kitabinda kullanildigini belirtmistir. En fazla edebi turin kullanildigi 6grenme alanlarinin “Kiltir ve Miras” ile
“Uretim, Dagitim ve Tiketim” 6grenme alanlarinin oldugu goériilmiistiir. Ayrica bazi grenme alanlarinda birden
fazla edebi tlirden yararlanirken bazi 6grenme alanlarinda ise edebf tirlere hig yer verilmedigi gérilmustir. 5.
sinif ders kitabinda “Birey ve Toplum” ile “Bilim, Teknoloji ve Toplum” 6grenme alanlarinda; 6. sinif ders kitabinda
“Insanlar, Yerler ve Cevreler” “Bilim, Teknoloji ve Toplum”, “Uretim, Dagitim ve Tiketim”, “Etkin Vatandaslik” ve
“Kuresel Baglantilar” 6grenme alanlarinda; 7. sinif ders kitabinda“Kiresel Baglantilar” 6grenme alaninda
herhangi bir edebf tiire rastlanilmamistir. Dolayisiyla tim sinif diizeylerinde edebi tiirlerin 6grenme alanlarina ve
konulara dengeli dagiliminin olmadigi sonucuna ulasiimistir. Bu sonug ile benzerlik gosteren calismalara
rastlamak mumkindir. Acik (2014) yaptigi calismasinda 6. ve 7. sinif sosyal bilgiler ders kitaplarinda bazi
Unitelerde edebi tiirlere yogun sekilde yer verilirken bazi tnitelerde hig yer verilmedigini belirtmis, edebi tirlerin
kullanim dagiliminda sorun oldugunu ifade etmistir. Ozer (2016) yapmis oldugu calismada, yer verilen edebi

turlerin esit bir dagilim gostermedigini dile getirmistir.
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5. sinif ders kitabinda kazanim, igerik ve degerler agisindan uygunlugu incelenen edebi tirlerin; kazanimlari,
icerikleri ve degerleri gergeklestirmeye uygun oldugu gorilmiistir. Sadece “Gegmisten Gelecege Armagan: Ortak
Miras” konusunda kullanilan roman, hikaye ve siir tlrlerinin konu iceriginden kopuk oldugu; “Dogal Afetler ve
Etkileri” konusunda kullanilan siirin 6grenme alaninda yer alan degerleri kazandirmaya uygun olmadig! tespit

edilmistir.

6. sinif ders kitabinda yer alan edebf tiirlerin; kazanimlari, icerikleri ve degerleri gergeklestirmeye uygun oldugu

tespit edilmistir.

7. sinif ders kitabinda yer alan edebf tiirlerin konu igeriklerine ve kazanimlari gergeklestirmeye uygun oldugu
tespit edilmistir. Ancak “Olumlu iletisim, Mutlu Birey ve Toplum” konusunda yer verilen gdlge oyununun (Hacivat
ve Karagdz), “Osmanli Devleti’nin Kurulusu” konusunda yer verilen “ani”nin, “Osmanli Devleti’'nde Islahat
Hareketleri” konusu iginde yer verilen aninin ve “Atatlirk ve Demokrasi” konusunda yapilan etkinlikte kullanilan

aninin, ilgili konularin degerlerini kazandirmaya uygun olmadigi tespit edilmistir.

Tim sinif dizeylerinde yararlanilan edebi tirlerin kazanimlari gerceklestirmeye uygun oldugu sonucuna
ulasilmigtir. Ancak 5. ve 7. sinifta kullanilan bazi edebi tiirlerin, konu igerikleri ve degerlerin aktarilmasi noktasinda
uygun olmadigi tespit edilmistir. Sosyal bilgiler dersinin deger aktarimindaki 6nemi goéz 6niine alindiginda konu
iceriklerine ve degerler aktarimina uygun edebf tiirlere yer verilmesinin fayda saglayacagi diisinilmektedir. Alan
yazin incelendiginde ulasilan bu sonucu destekleyen calismalarin oldugu gériilmektedir. Ozer (2016) yapmis
oldugu calismada, Sosyal Bilgiler Ogretim Programinda edebi iiriinlerle olan iliskilendirmelerin yetersiz oldugunu,
daha fazla konunun edebi trinlerle iliskilendirilmesi gerektigini ifade etmis, kullanilabilecek edebi turlerin beceri
ve deger boyutunun dogru sekilde irdelenmedigini belirtmistir. Yine Kolag ve Ozer (2018), Seving (2018) yapmis
olduklari galismalarda, sosyal bilgiler 6gretiminde edebi Griinler araciligiyla deger aktariminin énemli oldugunu
dile getirmistir. Orug (2009a), calismasinda edebf tirlerin 68renme ortamlarinda etkili ve uygun kullanildiginda,

ogrencilerin gelismesine fayda saglayacagini belirtmistir.

ONERILER

incelenen kitaplarda agirlikli olarak siir ve tiirkilere yer verildigi gériilmektedir. Kazanimlara, iceriklere, degerlere
uygun diger edebi tiirlere de yer verilebilir. Arastirmada edebi tiirlere bazi 6grenme alanlarinda ¢ok yer verildigi
bazilarinda ise hig yer verilmedigi gértilmustir. Dolayisiyla ders kitaplarinda edebf tirlerin dagihmi daha dengeli

bir sekilde yapilabilir.

Konularin edebi tlrler tGzerinden nasil 6gretilebilecegine iliskin 6rnek etkinliklere yer verilebilir. Ayrica ders
kitaplarinda yer verilen edebf tiirlerin disinda ilgili konularin 6gretiminde kullanilabilecek diger tiirlerin isimlerine
de yer verilebilir. Bu durum uygulayicilarin gorev yaptiklari okulun 6zelliklerine, sahip olduklari kaynaklara ve
ogrencilerin sosyoekonomik durumlarina uygun 6gretim materyali segmesine ve etkinlikler tasarlamalarina

yardim edebilir.
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Etik Metni

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tiirll ihlallerde sorumluluk yazarlara aittir. Makale etik kurul iznine

ihtiya¢c duyulmayan bir arastirmadir.”

Yazarlarin Katki Orani Beyani: Bu ¢alismada her bir yazarin galismaya katki orani esittir.
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