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ABSTRACT

This research investigated the opinions of teachers about Professional Learning Communities
(PLCs) including supportive and shared leadership, shared mission and vision, collaborative
learning and collaborative practices, shared personal practices and supportive conditions in
schools. Mixed method research design was used. While the sample of the quantitative study
consisted of 179 teachers working in secondary schools, the study group for qualitative study
consisted of 24 teachers chosen through purposeful sampling from the teachers working in the
school in which the scale was initially administered. The findings unveiled the presence of PLCs in
Turkish school settings. The qualitative findings revealed a pattern of opportunities and challenges
which are a) teacher-related issues, (b) administration-related issues, (c) student-related issues,
(d) parent-related issues, and (e) school-climate-related issues. According to this pattern, PLCs in
schools were closely linked to decision making in PLCs. Positive perspectives on shared values and
vision, collaboration among teachers, impact of colleagues on teachers’ professional development
led to satisfying students’ learning needs, supporting parents’ academic and social behavioral
demands, an effective communication between administrators and the other stakeholders in the
school. In conclusion, this present investigation draws the attention of the researchers aiming to
examine and understand more about PLCs in school settings.
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INTRODUCTION

Professional Learning Communities (PLCs) in the school setting refer to the processes in which teachers are
working collaboratively to improve their professional development as well as their students’ learning. PLCs are
important because they enhance not only the quality of teaching and learning processes but also create positive
school culture which support continues learning for teachers and students (e.g., Gore & Rosser, 2020; Colak,
2017). Professional Learning Communities has been a popular research topic among international researchers
(e.g., Luyten & Bazo, 2019; Thompson, Hagenah, McDonald, & Barchenger, 2019), but PLCs seems to be a new
research topic in Turkey considering the limited number of research conducted with Turkish samples. This current
research aims to fill this gap in the Turkish literature by investigating the thoughts of the secondary school
teachers about PLCs. Specifically, supportive and shared leadership, shared mission and vision, collaborative
learning and collaborative practices, shared personal practices and supportive conditions in schools were

examined by using the mixed method research design.

PLCs are centered on social learning theories. In adult learning, theories of Bandura, Vygotsky, and Wenger have
developed significant principles regarding social settings. Bandura (1977) states that people learn most of the
behaviors by observing and modelling others. Vygotsky (1978), in his zone of proximal development, emphasizes
the importance of peer collaboration and learning when encouraged and supported through working together
on various tasks. In other words, Vygotsky (1978) suggests that learning is a social process with the help of more
capable people where social interaction processes transform learning experiences. In this social process, human
beings collaborate to help colleagues improve their own learning and to develop themselves. Additionally,
Wenger (2010), in his social learning theory, focuses on active and social involvement and emphasizes
“community of practice”as a condition for learning construction and transfer of knowledge. In parallel with this,
Yakhlef (2010) states that individuals have to be participants in the social process of everyday life of community
to learn. In addition to the classical social learning theories of Bandura and Vygotsky, more recent theories of
social learning has been developed including Structuation Theory (Giddens, 1984) or Bourdieu’s habitus/field
theory (Bourdieu, 1984). These theories have brought newer perspectives in terms of social learning theories.
Yet, the PLCs literature has mainly been based upon theory of Bandura to conceptualize PLCs. Therefore, this

present study has made use of Bandura’s Social Learning Theory as the theoretical framework.

There are different definitions of PLCs in the extant literature. Desimone (2009) and Wenger (2010) define PLCs
as the processes in which teachers can construct knowledge and apply the knowledge to new strategies. Its basis
depends on collaborative learning through teachers’ interactions in the society which increases their professional
development through fostering relationships, collegial interactions and collaborations (Van Driel & Berry, 2012).
Dufour and Marzano (2011) define PLCs as educators’ working collaboratively with collective inquiry and action
research processes to achieve better results for students. Weisner (2000) defines PLCs as encouraging teachers
to be learners. Likewise, Barton and Stepanek (2012) describes PLCs as supporting teachers to work

collaboratively for ongoing growth and improvement of both for themselves and students. According to Harris

110 Sahin, S. (2020). Professional Learning Communities for Teachers: Opprtunities and Challenges,
International Journal of Eurasian Education and Culture, Issue: 8, pp. (109-143).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 8 Year / Yil: 2020

and Jones (2010), making educators use collective knowledge in decision-making and accepting joint
responsibility for the outcomes of their work in PLCs include collaboration to improve school (Van Driel & Berry
, 2012 ), a shared vision, collaborative culture, self-reflection, a shared leadership (Wenger, 2010). Besides the

definition, the characteristics of PLCs have also been elaborated.

Hord (1997) defines the characteristics of PLCs as shared and supportive leadership, shared values and vision,
collaborative learning and practices, shared personal practices and supportive conditions. Stoll, et al., (2006) add
three more characteristics which are mutual trust, inclusive school-wide membership, partnerships and
networks. According to Stoll et al., (2006), these characteristics re-conceptualize the school beyond and above
being only a source of learning. Little (1990) and Kruse et al., (1995) and MclLaughlin and Talbert (2001) add
reflective dialogue, de-privatization of practice, professional growth, mutual support and mutual obligation as
important characteristics of PLCs. However, researchers unanimously agree to consider the characteristics of
PLCs defined by Dufour and Marzano (2011) who point out that shared mission, vision, values, and goals focus
on student learning, a collaborative culture focuses on learning of teachers by collective inquiry into the best
practice and current reality, and learning by doing focus on commitment to improvement and goal-orientation.
Therefore, PLCs create an environment in which teachers share their instructional applications for the learning
of students and their own professional developments. PLCs help teachers learn together as they rethink their
practice, challenge present assumptions about their instruction and reanalyze their students’ learning needs
(Barton & Stepanek, 2012) provide the support system for teachers’ professional needs and form networks that
will benefit them as well as their students (Wenger, 2010). The characteristics of PLCs have been considered by
the extant research. As an example, Kalkan (2015) as well as Karadag &Bellibas, (2017) explored shared values
and vision, collective learning and application, shared personnel practice and supportive conditions by reporting

that these characteristics of PLCs exist in the school settings.

In school settings, Hord (1997) states that teachers who feel supported in their continuous learning and in-class
practice can be more committed and effective than the ones who do not feel that support. As stated by Jackson
(2006), in changing teaching practices and teachers’ behaviours, PLCs have a positive effect on creating greater
confidence, enthusiasm for collaboration, and more commitment to experiencing something new. Furthermore,
participating in PLCs results in reduced isolation, higher job satisfaction, higher morale, less absenteeism and
more academic gains for students. Lippy & Zamara (2012) as well as Colak (2017) reported that that PLCs can
modify and improve the standards in schools initiating change in school climate and culture, constructivist lesson

plans as well as instructional practices.

On the other hand, PLCs are not free from challenging issues. Dufour and Marzano (2011) note that the presence
of collaborative environment can result in problematic situations. For example, educators use PLCs to make
excuses for low student achievement instead of using it as a mechanism for learning and growth. Likewise,
considering the PLCs processes, Wood (2007) expresses that more time was spent for companionship among

teachers rather than professional development for supporting each other in their classroom practices. Hollins et
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al., (2004) underline the fact that teachers and administrators experience burdens of time to implement and
sustain PLCs processes. Moreover, Stoll et al., (2006) report that school size, location of school in rural or isolated
areas, school climate and history of school were additional challenges of PLCs processes. McLaughlin and Talbert
(2006) point out the administrational issues in PLCs including complex organizational structures of schools with
departmental boundaries, principals functioning as managers rather than instructional leaders, individuals
orientation to change and group dynamics. In addition, Mesa and Pringle (2019) note that teacher related issues
may hinder the implementation PLCs in the schools. Mesa and Pringle (2019) underline the fact that teachers
may be accustomed to the classical methods of teaching strategies, may have poor content knowledge, may

experience problems while applying principles of PLCs with students having diverse backgrounds.

Considering the current knowledge on PLCs, it is evident that more research is required to understand more
about the nature and the extent of PLCs on the school settings. This requirement is apparent especially in the
studies carried out with Turkish samples. This is because the number of the research with Turkish samples is
quite limited (Cansoy &Parlar, 2017; Colak, 2017; ilgan .vd., 2011; Kalkan, 2015; Karadag & Bellibas, 2017).
Therefore, this current study aims to contribute to the existing knowledge in PLCs on the school setting by
investigating the current situation of PLCs in Turkey. More specifically, opinions of teachers about PLCs including
supportive and shared leadership, shared mission and vision, collaborative learning and practices, shared
personal practices and supportive conditions in schools are explored in this present investigation. In this way, a
culture-specific perspective aiming to unravel the opportunities and challenges of PLCs in the Turkish school

context can be understood and discussed.

METHOD

In this study, mixed method study design was used. The mixed method study design is defined as a technique
which combines quantitative and qualitative methods (Johnson& Onwuegbuzie, 2004). According to Creswell
(2016), the mixed method study design is the technique which answers the research question more detailed
comparing the use of quantitative and qualitative methods individually. Among the methods of the mixed
method study design, sequential explanatory design characterized by using qualitative results to assist explaining
and interpreting the findings of a quantitative data was performed (Cresswell, 2016) in this study. Study group
for qualitative analysis was chosen among the sampling strategies in quantitative analysis (Patton, 2014). In this

way, participants who are considered to be more competent to obtain data could be selected.

On the other hand, readers should be aware that this current research was limited to teachers working in
secondary schools. Also, PLCs were researched regarding the impacts of PLCs’ on (a) teaching, (b) teachers’

professional development and (c) student learning.

During the research processes, journal writing rules, publishing principles, research and publishing ethics rules,

journal ethics rules are followed.
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Sample

Convenient sampling strategy was used in this study. Voluntariness was the only main criterion for the
participation of this present study. The sample of the study for quantitative data consisted of 179 teachers
working in secondary schools. The participants were selected from four different secondary schools in a
southeastern city in Turkey. These 179 participants were the sample considered in the quantitative section of
this study. Of these 179 participants, while 57% (N= 102) were females, 43% (N= 77) were males. The age of the
participants ranged from 24 to 47, and the mean age was 32. The mean of the year the participants spent in the
teaching profession was 12 years. The study group for qualitative study consisted of 24 participants chosen from
the teachers working in the schools in which the scale was previously administered. These 24 participants were
purposefully selected considering that they were individuals who could contribute to the aims of this present
study. The purposeful selection strategy was guided by the school principals’ opinions. By this way, more

competent participants were aimed to be picked up (Onwuegbuzie, & Collins, 2017).

Data Collection Instruments

Quantitative data of this study were obtained using the “Professional Learning Community Scale”” developed by
Olivier, Hipp and Huffman (2003) and adapted to Turkish by Kalkan (2015). The scale is 4-point Likert type and is
ranged from “Strongly Disagree” (1), “Disagree” (2), “Agree” (3), to “Strongly Agree” (4). The scale consists of
45 items in five dimensions which were “shared and supportive leadership dimension” (10 items), “shared values
and vision dimension” (8 items), “collaborative learning and practice dimension” (8 items), “shared personal
practice dimension” (6 items), “relational and structural supportive conditions” (13 items). The question of “At
which level the dimensions of PLCs exist in schools?” was examined in the quantitative part of this present

investigation.

Qualitative data of the study were collected using semi-structured interview technique. These kind of interviews
aim to understand the unobservable data such as participants’ attitudes, thoughts, experiences, mental
perceptions and interpretations for events (Yildirm& Simsek, 2013). In line with these purposes, a semi-
structured interview form was created, and questions were asked to the participants considering the dimensions

of the PLCs. The qualitative questions were as follows;

Shared and Supportive Leaderships;

o Do the teachers participate in the decision-making process about the school?

. Do the school stakeholders (administrators, teachers, parents) carry out the necessary responsibilities
in their learning process?

Shared Values and Vision;

. Do you think that the perception of shared values and vision exist among teachers?

Collaborative Learning and Practices;
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. How is collaboration among teachers carried out?

Shared Personal Practices;

o What kinds of influences do colleagues have on each other’s’ professional development?

. What is the nature of the relationships of the teachers with each other and the students? What might
be the effects of these relationships on the student learning?

Supportive Conditions;

o How does school’s physical structure support the cooperation among teachers?

o How does time constrains affect cooperation among teachers?

Data Analysis

As this study used mixed method study design, a descriptive analysis specifically mean values analysis was

conducted for the quantitative part of the data by using SPSS 21.

For the qualitative part, semi-structured in-depth interviews were conducted to obtain qualitative data. Data
were collected between September 2018 and October 2018. The interviews took approximately 50 minutes, and
it was the researcher who performed the interviews. Audio-records were taken with the permission of each
participant. At the very beginning of the interviews, an explanation was made to the participants about PLCs in
the school context as well as the goals of the research. A content analysis was carried out to investigate the
underlying themes and codes from the qualitative data. As suggested by Bogdan and Biklen (2007), the
qualitative data of this current investigation were initially transcribed verbatim. Then, themes were determined
based on the eight research questions of the qualitative section. The research questions were used as guidelines
to obtain the themes. After that, categories were created, and codes were derived under the categories. The
qualitative findings were explained and exemplified by using the participant reports through quotations. With
this aim, the participant reports were translated into English from Turkish. An expert researcher who is
competent in Turkish and English writing reviewed and corrected the English translated quotations to preserve

the actual meanings of the participants’ reports used as quotations in this study.
Validity and Reliability

In relation to construct validity of the scale, CFA values of adopted scale were found (Kalkan, 2015) x2 =
1542.37,sd = 935,p = .ooo,xz/sd = 1.65,RMSEA = .057,CFI = .98, NFI = .96, NNFI = 97,IFI =

.98, SRMR = .072; factor loadings of the items were ranged from .48 to .84; the total percentage of varience
was .54%.For internal reliability; Cronbach alpha coefficient was calculated 0.90 by the overall assessment of the

scale administered for this research.

Trustworthiness of the qualitative data (Marshall & Rossman, 2006) was ensured. As a first criterion of
trustworthiness, credibility of the data was assured since the interview questions were reviewed and corrected

by two experts having considerable research experience in PLCs. Secondly, transferability was ensured by the
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purposive sampling strategy by giving detailed information regarding the participant characteristics, context of
the study, data collection procedure, analysis and results. Lastly, for dependability and confirmability of the data,
transcripts of the interviews were used to assure consistency and objectivity of the findings in addition to
obtaining feedback from the experts who are competent in qualitative research process. In the analysis of the
content in order to find codes, categories and themes, the conforming percentage of two faculty staff was found

.92, which was in the appropriate internal validity criteria proposed by Huberman and Miles (2002).

RESULTS

Quantitative findings

Dimensions of the Professional Learning Community Scale

According to the results, the means were 3.24 for shared and supportive leadership dimension, 3.12 for shared
values and vision dimension, 3.17 for collaborative learning and practice dimension, 3.09 for shared personal
practice dimension, and 3.27 relational and structural supportive conditions dimension. Considering that the
mean of the lowest and the highest scores ranged from 1 to 4, the means scores of the five dimensions of the
“Professional Learning Community Scale” were high. These findings indicated that PLCs were present in
secondary schools at a satisfactory level which means that teachers working in secondary schools were aware of

the importance of PLCs in increasing quality in their teaching and in students’ learning.

Qualitative findings

Shared and Supportive Leadership

Do the teachers participate in the decision-making process about the school?

As an outstanding opportunity of the shared and supportive leadership dimension, the participants unanimously
underlined the fact that the participation to the decision making process was the main area of concern in school-
related learning issues. Some participants pointed out that shared and supportive leadership contributed to a
positive school culture which fosters production and motivation. Participant 7 reported that “While dealing with
school-related issues, our school administrators ask all teachers’ opinions including mine. Expressing our opinions
which involves the reasons of our thoughts leads to a more productive and effective school climate”. In line with
this report, participant 19 also concurred that “I participate in decisions. | mean, | express my opinions about
school-related learning issues. My ideas are esteemed by the school administration. This makes me more
motivated”. According to the participants, shared and supportive leadership not only has a positive effect on
production and motivation, but also positively impacts administrative processes. For example, participant 17
stated that “In my opinion, when we participate in decisions in our school, the administrative processes are
handled more quickly and effectively. In such a situation, | feel myself more committed to my school and | trust

my school more”. In addition to the teachers and the administrators, shared and supportive leadership was
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reported to be linked to student achievement. Participant 8 stated that “When there are decisions taken
collaboratively, | think, our students’ achievement is increasing because we, teachers, are becoming more

dedicated to student learning processes”.

However, some challenges of shared and supportive leadership were also highlighted with regards to decision
making processes at school. Some participants emphasized that bureaucracy, prejudice against teachers and
school principals’ leadership style may hinder teachers from participating in decision making in school-related
learning. In this context, participant 2 pointed out that “We are generally the practitioners of the decisions taken.
Our opinions are not taken in to consideration too much. Our decisions are taken as a formality, ; | don’t think it
has an effect”. Similarly, participant 3 stated that “lI have never been asked for my opinions. The school
procedures are clear and so are our duties. Our opinions are not taken much. | feel uncomfortable and
ineffective”. More dramatically participant 13 expressed his feelings as “There have been many issues related to
my teaching and curriculum. They are only informing us and forcing to apply. In these cases, | really feel myself
very worthless. | lose my motivation for teaching, and even my commitment to my teaching profession”. Student
achievement was emphasized by participant 14 as “Not participating in the decision making process in school-

related learning is negatively affecting my students’ achievements”.

Do the school stakeholders (administrators, teachers, parents) carry out the necessary responsibilities in their

learning process?

Under the shared and supportive leadership dimension, the second theme was teachers’ taking responsibility for
student learning. Participants mostly emphasized that they supported student learning processes through
voluntarily participating in the cooperative teaching activities with the support of school administration and
parents. Participants noted that they achieved assisting student learning processes by being aware of shared
responsibilities, having a conscious approach, believing in school administrations’ fair task distribution.
Participant 1 said that “The support of the administrators is very important, we feel this support very much, and
the parents are interested in students. Parents’ interest, of course, is increasing teachers’ interest, positively
affecting both of school administration and students’ learning. When there is a problem, we can contact to the
parents immediately. We can involve the parents into to the learning process by this way”’. Participant 12 pointed
out that “I think our school is good in taking responsibilities for students’ learning because our administrators
and teachers are very sensitive to students’ learning. | think assisting students’ learning is also effective in

increasing our success”.

On the contrary, some of the teachers noted that everyone could not take responsibilities in students’ learning.
Participant 9 expressed that “No. It’s all about one’s own morality. It is due to the system because there should
be a formal system requiring teachers to be involved in the students’ learning process. In addition, subject field
is another challenging issue. For example, the teachers of music, crafts, technology, sports do not need to take

responsibility for students’ learning. However, we, maths teachers, have to feel more responsible since the
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Turkish education system is strictly based on exams”. Similarly, participant 21 stated the “The same sense of
responsibility may not be held by all the stakeholders in the school. For instance, student success may not be so
important for the school administration as long as there is not a serious problem in national exams. Teachers
care about their own classes; they don’t mind the school success or failure of other classes. Yet, everyone should

III

take responsibility to increase the success of the schoo

Shared Values and Vision

Do you think that the perception of shared values and vision exist among teachers?

Being student-oriented, having effective and sustainable communication with students, being aware of different
personal values and organizational values in participants’ schools were cited as the necessary themes for
developing shared values and visions among teachers. Participant 16 expressed that “We have the feeling of the
shared values and vision. Our goal is not only to educate our students academically but also making them feel
safe and happy, which also corresponds to parents’ demand. We must create values and vision to respond
students’ and parents’ demands in the school”. Participant 4 noted that “At this point, school principal and vice
principals have great responsibilities in bringing vision for creating values in school environment. When teachers
have a common vision, communication becomes a significant organizational value. Effective communication
between teachers and students leads to the development of student-oriented academic success and the
improvement of students’ social behaviours. Similarly, participant 7 and participant 4 stated that “An
environment with shared values and visions is positively affecting our students’ learning and making our school

more productive.”

On the contrary, thinking that every teacher does not have shared vision and values equally, participant 22
expressed that “Teachers do not have the same perceptions. In some cases, they are giving different reactions.
Sometimes the problem is getting so bad that teachers do not want to share even the same space. While one
group is sitting in the kitchen, the other group is sitting in the teachers’ room. They are not communicating with
each other. There is a competition among them. They are not sharing their ideas or teaching experiences”.
Participant 6 stated that “Unfortunately, each teacher may not have the same values. We can see many different
personalities in this profession. But, if our aim is to educate people, we must have shared values and visions.
Otherwise, we cannot raise good and successful human beings. Unfortunately, some teachers care more about

salary rather than value and vision”.

Shared Personal Practices

What kinds of influences do colleagues have on each other’s’ professional development?

According to the participants, they contribute significantly to the development of each other, and learn a lot from

ul

their colleagues by being mutual role model and sharing teaching experiences. Participant 10 reported that
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always think that | have a lot to benefit and learn from my colleagues whether they are experienced or not. Just
a while ago, when | was chatting with a friend of my subject matter, he said ‘I learnt a lot from your teaching
experiences’. Benefitting from colleagues is absolutely crucial and should be more systematic”. In the same
manner, participant 18 pointed out that “When | want to evaluate and improve my teaching, | watch other
colleagues, compare myself with them, my class with theirs and, | question my own shortcomings. If | see
something good in them, | realize my own shortcomings. At least you understand your level and, when you see

better ones than you, you try to improve yourself”.

On the other hand, participant 6 pointed out the challenges of colleague support as “I never get this support, |
felt myself inadequate at the beginning. Now, | can manage it though it is difficult. Sometimes | think if we would
have this kind of support, we could be more successful and highly motivated”. In accordance with participant 6,
participant 5 expressed same thoughts as “It was really hard when | started my career. | did not know anything
and | found myself in teaching. You looked for a support or a guide. For example, | did not know how to fill in

classroom notebook or to teach effectively. | still need this support because everyone cannot know everything”.

What is the nature of the relationships of the teachers with each other and the students? What might be the

effects of these relationships on student learning?

In terms of teachers’ relationships among themselves, the participants pointed out that the important issues
were focusing on students’ learning and behaviours, being willing to communicate with colleagues, students,
families as well as administrators, being a role model to students. Stating that these relationships have a positive
effect on student learning, participant 24 expressed his thoughts as “When they see that the teachers support
each other, they are learning the value of relationship among people. Students observing that teachers have
constant communication and contact with each other, they try to behave accordingly”. In the same manner,
participant 10 underlined the fact that “The nature of relationships among teachers absolutely affects student
learning and behaviours because they get the idea of how they can manage communication with other students
and people around them”. Emphasizing the importance of these relationships, participant 20, participant 11 and
participant 7 focused on being a role model for the students. They agreed that “Being a role model for the
students at this level affect their behaviours in schools. They respect to other teachers, administrators and staff
in the school. Our behaviours teach them how to behave in the society in fact”. Contrary of these opinions,
participant 13 and participant 6 noted that “These relationships do not have any effect on students’ learning and
behaviours, because we do not reflect our problems to students. We should be role models otherwise we cannot

maintain the control”.

Supportive Conditions

How does school physical structure support the cooperation among teachers?
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According to the participants, extra-curricular activity hall, technological network, teachers’ room, meeting hall
and audio-visual materials were the fundamental physical structures supporting the cooperation among
teachers. Participant 24 stated that “I think the important thing is the physical structure. It would certainly be
better if it were more professional and well-equipped”. If this physical condition were not available in a school,
it would be difficult to establish PLCs because there had to be a separate place for activities”. Interestingly, four
of the participants pointed out the technological network as a significant school physical structure to improve
collaboration among teachers. Participant 11, 12, 2 and 6 expressed that “If there is no technological network,
easily accessible by teachers, there will be a slow communication which will lead to time consumption”. On the
other hand, agreeing that school physical structure is of high importance for collaboration among teachers,
participant 9 reported that some creative solutions can be made. Specifically, the same participant noted that
“In order to establish these structures, the places are needed to hold events and meetings. At this point, it is

already possible to find a room in the schools, these activities can even be done in teachers’ room”.

How does time constrains affect cooperation among teachers?

In terms of time constrains for establishing PLCs in schools, challenges were the need of extra time for activities,
heavy work load in the classrooms, difficulty in finding time suitable for every teacher. Participant 13 stated that
“Time is a problem because we are in the school until 3pm. It is not possible for us to stay at the school until 3
pm and go to any place after 6 pm. | have children at home to look after”. Participant 19 told that “If we have to
stay after school, | think it will be a problem. | cannot stay. We also have a lot to do out of school. We can hardly
keep up with children and housework. Since our life is not of just here, we cannot spare extra time”. Nevertheless,
participant 4 expressed that he could allocate extra time and participate in establishing a PLCs by reporting that
“I will take a part with my pleasure. It is not a problem for me because it could contribute to our own professional

development. But | have to be sure that it is worth spending time”.

Participant 3 pointed out heavy work load in the classrooms which consumes a lot of time by reporting that “To
carry out these kind of activities, the administration should support teachers’ work in the school. We are
teaching, preparing extracurricular activities, meeting with parents or participating in meeting”. Participant 9
pointed out that “It is really difficult for all teachers at the school to meet at the same time since we all have
different courses. However, if the school administration makes a good plan, time constraints can be managed.

Otherwise, it may not be possible even if the teachers are volunteers”.

DISCUSSION

Based on a mixed study design, this present research investigated the current opportunities and challenges of
Professional Learning Communities (PLCs) in the Turkish school context. More specifically, opinions of teachers
about PLCs including supportive and shared leadership, shared mission and vision, collaborative learning and
practices, shared personal practices and supportive conditions in schools were examined in this present study.

Overall, the results of this current investigation contributes to the current knowledge regarding PLCs literature
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by focusing on the Turkish school context. Before discussing the findings, it should be noted that this present
study is one of the pioneer research with its mixed study design. To the best of the author’s knowledge, there
are a few studies unravelling PLCs with a mixed study design, and this current research is one of the first studies

which focuses on PLCs especially with a Turkish sample in secondary schools.

That PLCs are present in the Turkish school context have been reported by the previous investigations. For
instance, the research conducted by Cansoy and Parlar (2017) focused on the conceptual framework, basic
assumptions, theoretical foundations, objectives, dimensions and samples of professional learning communities.
Moreover, Karadag and Bellibas (2017) examined the extent to which Turkish primary schools has the potential
to be organized as PLCs and to shed light on issues and mechanisms that enable or hinder effective practices of
PLCs, depending on the perceptions of teachers. Also, Kalkan (2015) examined professional learning community
perception of primary education teachers according to some variables. And, ilgan et al., (2011) determined the
situation of primary schools’ being professional learning societies. In line with the previous investigations
mentioned above, the quantitative findings of this study also unveiled the presence of PLCs in Turkish secondary
school settings. Therefore, PLCs appears to be an already existing phenomenon in Turkish secondary school
context, and the Turkish teachers have already made use of the concept of the professional learning communities
in teaching practices. Yet, PLCs still remain an under-researched topic in the Turkish literature, and there is a
specific scarcity in the research focusing on implementation of PLCs in schools. Therefore, future studies

researching the practice of PLCs would certainly contribute to the extant knowledge on PLCs in schools.

The qualitative findings revealed a pattern of opportunities and challenges. According to this pattern, PLCs in

schools is closely linked to decision making in Shared and Supportive Leadership dimension of PLCs.

Decision making in shared and supportive leadership can be a significant factor affecting the stakeholders in
schools abovesuch as teachers, students or school administrators. An effective decision making mechanism in
schools can lead teachers to be more motivated and effective in the classroom, to create a trusting relationship
with colleagues and administrators. In addition, a positive decision making mechanism not only assists the
administrative processes to be more effective, but it also increases students’ academic success, and generates a
positive school climate. In line with this, Karadag and Bellibas (2017) found that shared leadership is perceived
as practices related taking part in decision making processes with regards to school issues such as classroom
management, socio-cultural activities, and instructional materials. Pashiardis (1994) also underlined that when
teachers participate in decision making process, they take more active roles in school success. Similarly,
Sarafidou and Chatziioannidis (2013) participating in the decision making processes was the foremost significant
predictor of teachers’ self-efficacy and job satisfaction. These findings imply that, the lack of an effective decision
making mechanism may not only causes teachers to feel worthless, ineffective, uncomfortable, and isolated, but
it is may also be related to low school success. Therefore, decision making mechanisms in the school context

should be considered as a fundamental factor in PLCs by the future researchers. More specifically, future
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research based on practices to improve the decision making processes in schools could add up to the existing

knowledge in PLCs in school environment.

According to the findings of this research, a pattern emerges about shared values and vision, collaboration among
teachers, impact of colleagues on teachers’ professional development. This pattern shows that shared values
and vision, collaboration among teachers, impact of colleagues on teachers’ professional development are
closely linked to (a) teacher-related issues, (b) administration-related issues, (c) student-related issues and (d)
school-climate-related issues. In other words, more positive perspectives on shared values and vision,
collaboration among teachers, impact of colleagues on teachers’ professional development leads to satisfying
students’ learning needs, supporting parents’ academic and social behavioral demands, an effective
communication between administrators and the other stakeholders in the school. This link has been supported
by the extant literature. For example, the collaboration among teachers in terms of teaching and learning issues
benefits not only the teachers but also the students (Barton & Stepanek, 2012). In addition, PLCs with its
collaborative dimension have the power to create a positive school climate supporting instructional practices

(Lippy & Zamara, 2012).

However, the findings of this investigation revealed that negative perspectives on shared values and vision,
collaboration among teachers, impact of colleagues on teachers’ professional development had a disturbing
impact on school climate. This may be because these factors of PLCs seem to be directly related to the school
climate. When shared values and vision, collaboration among teachers, impact of colleagues on teachers’
professional development exist in the school setting, stakeholders including administrators, teachers, students
could experience a more positive school climate. Therefore, this finding implies that shared values and vision,
collaboration among teachers, impact of colleagues on teachers’ professional development are essential factors
in sustaining a positive climate in schools ( DuFour & Marzano 2011; Lippy &Zamara, 2012; Wenger, 2010). For
this reason, more future research is needed to understand more about the specific roles of each factors of PLCs

with regards to positive school climate.

Physical structure was another factor affecting the presence of PLCs in school settings. The findings of this current
research pointed out the teacher-related issues in terms of physical structure. Accordingly, the presence of well-
equipped physical facilities in the school ground can assist teachers to handle student learning issues more
professionally. The importance of the physical structure was mentioned by the existing studies. Chediak,
Kunnari, do Carmo Inforsato, and Juanior (2018) as well as Feldman & Schechter (2017) found that group
interaction, sense of ownership and accountability and learning processes may be negatively impacted without
appropriate physical structures. It is important to note that physical structure as a factor of PLCs may have a
system-related perspective. As an example, some of the Turkish schools may not have proper physical structures
to support teachers to sustain PLCs due to the crowded-classes or financial difficulties. For this reason, as
suggested by one of the participating teachers of this current research (participant 9), teachers may have to

create some solutions to the barriers in terms of appropriate physical structures in schools. This implies that the
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researchers and the practitioners working with PLCs should be aware of the impact of system-related

perspectives affecting the physical structures in schools.

Time constraints were the final factor affecting the presence of PLCs in school settings. The findings of this current
research signified the teacher-related issues in terms of time constraints. The participating teachers unanimously
underlined the fact that parental duties, housework, extracurricular activities and workloads limit them although
they are eager to join in PLCs activities at school. This finding was in line with Lee and Kim (2016) who revealed
that participating in more activities can become a bulky management task for teachers. The implication of this
finding suggests that PLCs activities should be conducted in formal school hours. Otherwise, teachers may not

contribute to the PLCs culture even if they want to actively be a part of PLCs.

In this study, there are several limitations. To begin with, the teachers working in secondary school were only
included in the study. Moreover, the framework of PLCs was restricted to the presence of its dimensions in terms
of their effects on teaching, teacher’s professional development as well as student learning. Also, the point
regarding how PLCs was conducted and what kind of activities were done in schools were not included in this
study. Therefore, these limitations should be remembered while generalizing or interpreting the findings of this

present study.

In conclusion, PLCs as a phenomenon exists in the daily practices of teachers. However, it seems that this
phenomenon does not take the satisfactory attention of the researchers. Being one of the pioneer studies in
PLCs research in the Turkish literature with its mixed research study design, this present investigation draws the
attention of the researchers aiming to examine and understand more about the professional learning
communities in school settings. More knowledge on PLCs can positively contribute to teacher-related issues,
administration-related issues, student-related issues, parent-related issues, and school-climate-related issues

concerning PLCs in schools.
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OGRETMENLER iCiN MESLEKi OGRENME TOPLULUKLARI: FIRSATLAR VE
GUCLUKLER

6z

Bu arastirma, destekleyici ve paylasilan liderlik, paylasilan misyon ve vizyon, isbirlikli 6grenme ve
uygulamalar, paylasilan kisisel uygulamalar ve okullardaki destekleyici kosullari igeren Mesleki
Ogrenme Topluluklari (MOT) ile ilgili 6gretmen gérislerini incelemeyi hedeflemektedir. Calisma
karma yontem arastirmasi ile desenlenmistir. Arastirmanin nicel kisminin 6rneklemini
ortaokullarda galisan 179 6gretmen olustururken, nitel kisim igin galisma grubu 6lgegin uygulandigi
okullarda gorev yapmakta olan 6gretmenler arasindan amagli 6rnekleme yontemi ile belirlenen 24
dgretmeni kapsamaktadir. Arastirma sonuglari Tirkiye’deki okul ortamlarinda MOT lerin yiiksek
diizeydeki varligini ortaya koymustur. Nitel bulgular, a) 6gretmenle ilgili konular, (b) yonetim ile
ilgili konular, (c) 6grenci ile ilgili konular, (d) velilerle ilgili konular ve (e) okul iklimi ile ilgili konular
basliklari altinda firsatlar ve glglikler 6riintisiini ortaya koymustur. Bu modele gore, okullardaki
MOT’ler MOT’lerdeki karar verme ile yakindan baglantilidir. Paylasilan degerler ve vizyon,
O0gretmenler arasindaki isbirligi ve 6gretmenlerin mesleki gelisimi Gzerinde meslektaslarin etkisi
hakkinda daha olumlu yaklasimlar 6grencilerin 6grenme ihtiyaclarini karsilamaya, ebeveynlerin
akademik ve sosyal davranis taleplerini desteklemeye, yoneticiler ile okuldaki diger paydaslar
arasinda etkili bir iletisimi beraberinde getirmektedir. Sonug¢ olarak, bu arastirma okul
ortamlarindaki mesleki 6grenme topluluklarini incelemeyi ve anlamlandirmayr amacglayan
arastirmacilarin dikkatini gekmektedir.

Anahtar Kelimeler: Mesleki 6grenme topluluklari, 6gretmenler, karma ydontem arastirmasi.
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GiRIS

Ogretmenler igin Mesleki Ogrenme Topluluklari (MOT), hem kendilerinin profesyonel mesleki gelisimlerini hem
de 6grencilerinin 6grenmelerini ilerletmek amaciyla 6gretmenlerin is birligi iginde ¢alisma sureglerini ifade
etmektedir. Ogretme ve dgrenme siireclerinin kalitesini arttirmanin yani sira 6grencilerin ve 6gretmenlerin
dgrenmelerini destekleyen bir okul iklimi olusturma &zellikleri olduklari icin MOT’ler okullar i¢in &nemlidir (e.g.,
Gore ve Rosser, 2020; Colak, 2017). Uluslararasi alanyazinda popiiler bir konu olmasina ragmen (e.g., Luyten &
Bazo, 2019; Thompson, Hagenah, McDonald, ve Barchenger, 2019) oldukga sinirli sayidaki arastirmalar géz 6niine
alindiginda MOT’lerin Tiirk alanyazini igin oldukga yeni bir arastirma konusu oldugu sdylenebilir. Bu arastirma
Turk alanyazinindaki bu boslugu doldurmak icin ortaokul kademesinde gérev yapan 6gretmenlerin MOT ler
hakkindaki goruslerini degerlendirmeyi amaglamistir. Bu amag dogrultusunda, destekleyici ve paylasilan liderlik,
paylasilan misyon ve vizyon, isbirlikli 6grenme ve uygulamalar, paylasilan kisisel uygulamalar ve okullardaki

destekleyici kosullar karma arastirma yontemi kullanilarak arastirilmistir.

Mesleki Ogrenme Topluluklarinin (MOT) temeli sosyal grenme kuramlarina dayanmaktadir. Bandura, Vygotsky
ve Wenger teorileri yetiskin 6grenmesinde sosyal ortamlarla ilgili 6nemli ilkeler ortaya atmiglardir. Bunlardan
Bandura (1977) insanlarin davranislarinin gogunu baskalarini gézlemleyerek ve modelleyerek 6grendigine dikkat
cekmektedir. Vygotsky (1978) ise, proksimal gelisim boélgesinde, farkli gérevler icin birlikte ¢calismak tizere tesvik
etmek ve desteklemek icin akran isbirligi ve 6grenmesinin 6nemine vurgu yaparken, 6grenmenin daha yetenekli
bireylerin yardimiyla sosyal etkilesim sireglerinin 6grenme deneyimlerini donustlrdigi sosyal bir siireg
oldugunu 6ne strmektedir. Bu sosyal siirecte, insanlar meslektaslarinin bireysel 6grenmelerini saglamak ve
gelisimlerine yardimci olmak igin isbirligi yapmaktadirlar. Buna ek olarak, Wenger (2010), sosyal 6grenme
teorisinde, aktif ve sosyal katilim Uzerine odaklanmakta ve “ugras toplulugu”nu 6grenmenin insasi ve bilgi
transferinin bir kosulu olarak géstermektedir. Buna paralel olarak Yakhlef (2010) bireylerin 6grenmesi igin
toplumun guinlik yasaminin sosyal slrecine katilmalari gerektigini belirtmektedir. Bandura’nin ve Vygotsky’'nin
klasik 6grenme kuramlarinin yani sira, Yapilasma Kurami (Giddens, 1984) veya Bourdieu’nun Alskanlik/Alan
Kuram’i gibi kuramlar gelistirilmistir. Bu yeni kuramlar sosyal 6grenme kuramlarina yeni bakis agilan
kazandirmistir. Fakat, MOT lerin teorik olarak kavramsallastiriimasi temelde Bandura’ya dayanmaktadir. Bu

sebeple, bu arastirmanin kuramsal alt yapisi Bandura’nin sosyal 6grenme Kurami’'na dayanmaktadir.

Mevcut literatiirde Mesleki Ogrenme Topluluklarinin (MOT) pek ¢ok farkli tanimi vardir. Desimone (2009) ve
Wenger (2010) MOT’leri 6gretmenlerin bilgiyi insa edebilecegi ve yeni stratejilere uygulayabilecegi siiregler
olarak tanimlamaktadirlar. Temelleri, 6gretmenlerin toplumdaki etkilesimleri yoluyla isbirlik¢i 6grenmeye
dayanan MOTler iliskileri, mesleki etkilesimleri ve isbirligini artirarak mesleki gelisimi artirir (Van Driel ve Berry,
2012). DuFour ve Marzano (2004) ise MOT leri, 6grenciler igin daha iyi sonuclar elde etmek {izere egitimcilerin
ortak sorgulama ve eylem arastirma stiregleriyle birlikte isbirligi icinde ¢alismasi olarak tasvir etmektedir. Weisner
(2000) de MOT’leri 6gretmenleri 6grenci olmaya tesvik etmek olarak betimlemektedir. Benzer sekilde, Barton ve

Stepanek (2012) MOT leri 8gretmenleri hem kendilerinin hem de égrencilerinin siirekli gelisim ve ilerlemeleri igin
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isbirligi icinde calismasini desteklemek seklinde agiklamaktadir. Harris ve Jones'a (2010) gére, egitimcilerin karar
vermede kolektif bilgiyi kullanmasini saglamak ve MOT’lerde yaptiklari calismalarin sonuglari igin ortak
sorumluluk tstlenmeleri okulu gelistirmek igin isbirligini (Van Driel ve Berry, 2012), paylasilan vizyonu, isbirlikgi
kiltard, kendini yansitmayi ve ortak liderligi (Wenger, 2010) kapsamaktadir. Alanyazinda, tanimin yani sira

MOT lerin 6zelliklerinin de detaylandirildig gériilmektedir.

Hord (1997) Mesleki Ogrenme Topluluklarinin (MOT) &zelliklerini paylasilan ve destekleyici liderlik, paylasilan
degerler ve vizyon, isbirlikli 6renme ve uygulamalar, paylasilan kisisel uygulamalar ve destekleyici kosullar olarak
siralamaktadir. Stoll ve arkadaslari (2006) bunlara karsilikh gliven, kapsayici okul tGyeligi, ortakliklar ve aglar olmak
Uzere Ug nitelik daha eklemektedirler. Stoll ve arkadaslarina (2006) gére, bu 6zellikler okulu sadece bir 6grenme
kaynagi olmaktan 6te ve 6tesinde yeniden kavramsallastirmaktadir. Little (1990), Kruse ve digerleri (1995) ve
McLaughlin ve Talbert (2001) MOT’lerin karakteristik &zellikleri arasina yansitici diyalog, bireysel uygulamalardan
vazgecilmesi, mesleki gelisim, karsilikli destek ve karsilikh yukimlilik faktorlerini ilave etmektedirler. Bununla
birlikte, paylasilan misyon, vizyon, degerler ve hedeflerin 6grenci 6grenmesine, isbirlik¢i bir kiltlrin en iyi
uygulama ve mevcut gergeklik hakkinda toplu sorgulama yoluyla 6gretmen 6grenmesine ve yaparak 6grenmenin
gelisim ve hedef yonelimi bagliligina odaklandigina dikkat ¢eken DuFour ve Marzano (2004) tarafindan
tanimlanan MOTlerin &zelliklerini dikkate almak noktasinda arastirmacilar arasinda bir mutabakat oldugu
gdzlemlenmektedir. Bu nedenle MOT ler 6grenci 6grenmesi ve bireysel mesleki gelisim amaciyla 6gretmenlerin
dgretim uygulamalarini paylastigi bir ortam vyaratmaktadir. MOT’ler 6gretmenlerin pratiklerini yeniden
disinirken birlikte 6grenmelerine, 6gretimleriyle ilgili mevcut varsayimlara meydan okumalarina ve
ogrencilerinin 6grenme ihtiyaglarini yeniden analiz etmelerine yardimci olmakta (Barton ve Stepanek, 2012),
o0gretmenlerin mesleki ihtiyaglari icin destek sistemi saglamakta ve 6grencilerinin yani sira kendilerine de fayda
saglayacak aglar olusturmaktadir (Wenger, 2010). Mesleki Ogrenme Topluluklarinin (MOT) yukarida bahsi gegen
dzellikleri giincel literatiir tarafindan ele alinmistir. Ornegin, Kalkan (2015) ve Karadag ve Bellibas, (2017) okul
ortaminda MOT’lerin paylasilan misyon ve vizyon, isbirlikli 6grenme ve uygulamalar ve paylasilan kisisel

uygulamalar ve okullardaki destekleyici kosullar 6zelliklerinin var oldugunu raporlamiglardir.

Hord (1997) okul ortamlarinda siirekli 6grenmelerinde ve sinif ici uygulamalarinda desteklenmis hisseden
o6gretmenlerin, bu destegi hissetmeyenlere gére daha adanmis ve etkili olabilecegine isaret etmektedir. Jackson
(2006) tarafindan da isaret edildigi tizere, degisen 6gretim uygulamalari ve 6gretmenlerin davraniglari tizerinde
Mesleki Ogrenme Topluluklarinin (MOT) daha fazla giiven, isbirligine yénelik heves ve yeni bir sey yasamaya
yonelik daha fazla bagllik yaratma seklinde olumlu etkileri bulunmaktadir. Ayrica, MOT lere katiimak, daha az
izolasyon, daha yiiksek is memnuniyeti, daha yiksek moral, daha disiik devamsizlik ve 6grenciler icin daha fazla
akademik kazanim ile sonuglanmaktadir (Hord, 1997). Lippy ve Zamara (2012) ve Colak (2017) MOT’lerin okul
iklimi ve kiltiriinde ve yapisalci ders planlari ile degisim baslatan okullardaki standartlarin yani sira okul ve

ogretim uygulamalarini da degistirebilecegini ve ilerletebilecegini ilave etmektedirler.
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Ote yandan, Mesleki Ogrenme Topluluklari (MOT) getrefilli hususlardan da uzak degildir. Dufour ve Marzano
(2011) isbirligi ortaminin varliginin problematik durumlara yol agabilecegini belirtmektedir. Ornegin, egitimciler
MOT’leri 6grenme ve gelisim icin bir mekanizma olarak kullanmak yerine diisiik 6grenci basarisi icin mazeret
Uretmek icin kullanmaktadirlar. Benzer sekilde Wood (2007), MOT siiregleri g6z 6niinde bulunduruldugunda, sinif
uygulamalarinda birbirlerini desteklemek icin mesleki gelisimden ziyade 6gretmenler arasindaki arkadaslik igin
daha fazla zaman harcandigini ifade etmektedir. Hollins ve digerleri (2004) ise 6gretmen ve yoneticilerin MOT
sureglerini uygulamak ve surdiirmek icin zaman sikintisi yagadiklarinin altini gizmektedir. Ayrica Stoll ve ark.
(2006) okul biyiikliigiiniin, okulun kirsal veya yalitiimis konumunun, okul ikliminin ve okul tarihinin MOT siiregleri
icin ilave zorluk yaratabilecegini bildirmektedirler. McLaughlin ve Talbert (2006) ise bolimsel sinirlari olan
okullarin karmasik érgutsel yapilari, 6gretim lideri yerine yonetici olarak islev géren mudurler, bireylerin degisime
ve grup dinamiklerine yonelimi gibi MOT lerdeki ydnetimsel problemlere dikkat cekmektedir. Bahsi gegen
zorluklarin yani sira, Mesa ve Pringle (2019) 6gretmenlerle ilgili konularin da MOTlerin uygulanmasini
engelleyebilecegini belirtmektedir. Mesa ve Pringle (2019), bu konularin 8gretmenlerin MOT’lerin prensiplerini
uygularken farkl egitim ihtiyaclarina gereksinim duyan 6grencilerle sorunlar yasayabilmeleri, zayif alan bilgisine

sahip olabilmeleri veya klasik 6gretim metotlarina alismis olmalarinin oldugunun altini ¢izmistir.

Mesleki Ogrenme Topluluklari (MOT) hakkindaki mevcut bilgiler g6z éniinde bulunduruldugunda, MOT lerin okul
ortamindaki niteligi ve kapsami hakkinda daha fazla bilgi edinmek igin farkli calismalara gerek oldugu asikardir.
Bu gereklilik ozellikle Turkiye 6rnekleminde yapilan calismalarda kendini hissettirmektedir. Bunun nedeni,
Tlrkiye 6rnekleminde yapilan arastirma sayisinin oldukca sinirli olmasidir (Cansoy ve Parlar, 2017; Colak, 2017;
ilgan .vd., 2011; Kalkan, 2015; Karadag ve Bellibas, 2017). Bu nedenle, mevcut ¢alisma Tirkiye'deki MOT’lerin
mevcut durumunu arastirmak suretiyle okul ortamindaki MOT’lere iliskin halihazirdaki bilgi dagarcigina katkida
bulunmayi amaglamaktadir. Daha spesifik olarak, bu arastirmada destekleyici ve paylasilan liderlik, paylasilan
misyon ve vizyon, isbirlikli 6grenme ve uygulamalar, paylasilan kisisel uygulamalar ve okullardaki destekleyici
kosullari iceren MOT'lerle ilgili dgretmenlerin gorislerini incelemek hedeflenmistir. Bu suretle, MOT'lerin firsat
ve glgliklerini Turkiye’deki okullar baglaminda aydinlatmayl amaglayan kiltlire 6zgi bir bakis agisi elde

edilebilecek ve tartisilabilecektir.

YONTEM

Bu calisma karma ydontem arastirmasi seklinde desenlenmistir. Karma yontem arastirmasi deseni, nicel ve nitel
yontemleri bir araya getiren bir teknik olarak tanimlanmaktadir (Johnson ve Onwuegbuzie, 2004). Creswell'e
(2014) gore, karma yontem arastirmasi deseni, nicel ve nitel yontemlerin mustakil kullanimini kiyaslamak
suretiyle arastirma sorusu hakkinda daha detayl yanitlar sunan bir tekniktir. Karma yontem arastirmasi desenleri
arasindan nicel verilere iliskin bulgularinin agiklanmasina ve yorumlanmasina yardimci olmak Uzere nitel
sonuglarin kullaniimasi ile karakterize edilen siral agiklayici desen uygulanmistir (Cresswell, 2003). Nitel analiz
icin calisma grubu nicel analizdeki 6rneklem yontemleri arasindan secilmistir (Baki ve Gokgek, 2012). Bu sekilde,

veri elde etme konusunda daha yetkin oldugu diisiinilen katilimcilarin segilebilmesi miimkiin olmaktadir. Ote
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yandan, bu galismanin yalnizca ortaokul dgretmenleri ile sinirli oldugu ve bu arastirmada Mesleki Ogrenme
Topluluklarinin (MOT) (a) 6gretme siirecine, (b) égretmenlerin mesleki gelisimlerine ve 6grencilerin 6grenme

sureglerine odaklanildigi unutulmamalidir.

Arastirma siregleri boyunca dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi

etik kurallarina uyulmustur.
Orneklem

Bu calismada kolay ulasilabilir durum &rnekleme stratejisi kullanilmistir. Bu ¢alismaya katilmanin tek sarti
gondlluluktar. Arastirmanin érneklemini ortaokullarda gorev yapan 179 6gretmen olusturmaktadir. Nitel kisim
icin calisma grubu, daha 6nce 6lgek uygulanan okullarda gorev yapan 6gretmenler arasindan segilen 24 katihmciy!
kapsamaktadir. Bu 24 katilimci, bu g¢alismanin amaclarina katkida bulunabilecek bireyler olarak diistiniilerek
amaclh olarak secilmistir. Amach érneklem stratejisi, okul muddurleri gorisleri dogrultusunda yonlendirilmistir.

Boylece daha yetkin katimcilarin segilmesi hedeflenmistir (Baki ve Gokgek, 2012).
Veri Toplama Araglari

Bu ¢alismanin nicel verileri, Olivier, Hipp ve Huffman (2003) tarafindan gelistirilen ve Kalkan (2015) tarafindan
Tiirkge've uyarlanan "Mesleki Ogrenme Toplulugu Olgegi" kullanilarak elde edilmistir. Olgek 4'lii Likert tipinde ve

”i

“Kesinlikle Katilmiyorum” (1), “Katiimiyorum” (2), “Katiliyorum”' (3) ile “Kesinlikle Katiliyorum” (4) seklinde
derecelendirilmistir. Olcek, “paylasilan ve destekleyici liderlik boyutu” (10 madde), “paylasilan degerler ve vizyon
boyutu” (8 madde), “isbirlikli 6grenme ve uygulama boyutu” (8 madde), “paylasilan kisisel uygulama boyutu” (6
madde) ve “iliskisel ve yapisal destekleyici kosullar” (13 madde) olmak (izere bes boyutta 45 maddeden
olusmaktadir. Okullarda MOT lerin boyutlarinin hangi diizeyde oldugu sorusu bu arastirmanin nicel bélimiinde

ele alinmistir.

Calismanin nitel verileri yari yapilandirilmis gorisme teknigi kullanilarak toplanmistir. Bu tlr goriismeler
katihmcilarin  tutumlari, dusinceleri, deneyimleri, zihinsel algilari ve olaylara iliskin yorumlari gibi
gozlemlenemeyen verileri anlamayi amaglamaktadir (Yildirim ve Simsek, 2013). Bu amaglar dogrultusunda yari
yapilandirilmis bir gériisme formu olusturulmus ve katihmcilara MOT’lerin boyutlari dikkate alinarak sorular

yoneltilmistir. Gorisme sorulari asagidaki gibidir;
Paylasilan ve Destekleyici Liderlik;
e Ogretmenler okulla ilgili karar verme siirecine katilmakta midirlar?

e  Okul paydaslari (yoneticiler, 6gretmenler, veliler) 6grenme sireglerinde gerekli sorumluluklari yerine

getirmekte midirler?
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Paylasilan Degerler ve Vizyon;

e Ogretmenler arasinda paylasilan degerler ve vizyon algisinin var oldugunu diisiiniiyor musunuz?
isbirlik¢i Ogrenme ve Uygulamalar;

e Ogretmenler arasinda isbirligi nasil saglanmaktadir?
Paylasilan Kisisel Uygulamalar;

e Meslektaslarin birbirlerinin mesleki gelisimi Gizerinde ne gibi etkileri vardir?

e Ogretmenlerin birbirleri ve 6grencilerle olan iliskilerinin dogasi nedir? Bu iliskilerin grencinin 6grenmesi

Gzerindeki ne gibi etkileri olabilir?

Destekleyici Kosullar;

e Okulun fiziksel yapisi 6gretmenler arasindaki igbirligini nasil desteklemektedir?

e Zaman kisitlamalari 6gretmenler arasindaki isbirligini nasil etkilemektedir?

Nicel verilerin glivenilirligi Cronbach alfa guivenilirlik katsayisi ile 6lgtlmistiir. Calismanin nicel kismiigin glivenirlik
analizi sonucunda Cronbach alfa glvenirlik katsayisi 0.90 bulunmustur. Nitel veriler agisindan, i¢ gvenirlilik
katilimcilarin géruslerinin herhangi bir yorum yapilmaksizin kelimesi kelimesine sunulmasi yoluyla saglanmustir.
Dis giivenilirlik icin kavramsal cerceve ve varsayimlar tanimlanmistir. i¢ gegerlilik veri analizi sonuglarinin
katilimcilara génderilmesi ve onaylarinin alinmasi suretiyle elde edilmistir. i¢ gegerlik icin, kod, kategori ve
temalari elde etmek lzere gerceklestirilen icerik analizinde iki 6gretim Uyesinin gorisleri arasindaki uyum .92

olarak tespit edilmistir. Bu deger, Huberman ve Miles’in (2002) i¢ gecerlik degerlerine gore uygun bir degerdir.
Verilerin Analiz Siireci

Nicel verilerin analizinde bir betimleyici analiz tiiri olan ortalama deger analizi (mean values analysis) SPSS 21
programi kullanilarak yapilmistir. Nitel veriler, derin yari-yapilandirilmis goriismelerle toplanmistir. Veriler, Eylil
2018 ve Ekim 2018 tarihleri arasinda toplanmigtir. Her goriisme yaklasik 50 dakika sirmustir ve gériismeleri
arastirmacinin kendisi yurttmustir. Katihmcilarin izinleri alinarak her gorismenin ses kaydi alinmistir. Her
gorismenin basinda katilimcilara ¢alismanin amaci ve igerigi agiklanmistir. Nitel veriden temalar ve kodlar
ctkarma amaciyla nitel veri tizerinde icerik analizi yapilmistir. icerik analizi siireci Bogdan ve Biklen’in (2007)
onerdigi gibi yurutilmustir. Bogdan ve Biklen’in (2007) 6nerdigi Uzere ilk olarak yapilan her gérismenin
desifreleri yapiimistir. Ardindan, nitel arastirma sorulari baz alinarak temalar ¢ikarilmistir. Tema gikarma sirecine
arastirma sorulari rehberlik etmistir. Sonrasinda, dnce kategoriler ardindan da kategoriler esas alinarak kodlar
¢ikarilmistir. Nitel bulgular, katilimcilarin kendi ifadeleri kullanilarak agiklanip 6rneklendirilmistir. Bu amaca
yonelik olarak, katimcilarin kendi ifadeleri Tiirkceden ingilizceye cevrilmistir. Katilimcilarin kendi ifadelerinin
anlamlarini degismeden koruyabilmek icin ingilizce ceviriler hem Tiirkce hem de ingilizce dillerinde yetkin

arastirmaci bir uzman tarafindan revize edilip dizeltilmistir.
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Gegerlik ve Giivenirlik

Mesleki Ogrenme Toplulugu Olgeginin yapi gecerligi yapilan dogrulayici faktér analizi sonucunda Kalkan (2015)
tarafindan x?=1542.37, sd=935, p=.000, x%/sd=1.65, RMSEA=.057, CFI=.98, NFI=.96, NNFI=97, IFI=.98, SRMR=.072
olarak raporlanmistir. Kalkan (2015) 6lgegin maddelerinin faktor yiklerinin .48 ile .84 arasinda oldugunu ve
aciklanan toplam varyansin %54 oldugunu bulmustur. Bu arastirma verisi Uzerinde yapilan gilivenirlik analizi

(Cronbach’s alpha) i¢ guivenirlik kat sayisinin .90 oldugunu ortaya koymustur.

Bu islemlerin yani sira, nitel verinin givenirligi (trustworthiness) de saglanmistir (Marshall ve Rossman, 2006).
Nitel verinin giivenirliginin ilk kriteri olan verilerin konu ile ilgili ve gegerli olmasi (credibility), Mesleki Ogrenme
Topluluklari (MOT) konusunda kayda deger arastirma deneyimi olan iki arastirmacini nitel gériisme sorularini
gozden gegirip gerekli diizeltmeleri yapmalari sayesinde saglanmistir. Nitel verinin givenirliginin ikinci kriteri
olan verilerin transfer edilebilirligi (transferability) amacli 6rneklem kullanilarak katihmci 6zellikleri, arastirmanin
baglami, veri toplama sireci, analiz siireci ve bulgular konusunda detayli bilgiler verilerek saglanmistir. Nitel
verinin glivenirliginin ikinci kriteri olan verilerin inanilirhg (dependability) ve teyit edilebilirligi (confirmability) ise
nitel bulgularin yapilan goriisme desifrelerinin okuyucuya sunulmasi ve nitel arastirma konusunda uzmanlardan

ger bildirimler alinarak saglanmistir.

SONUCLAR

Nicel Bulgular

Mesleki Ogrenme Toplulugu Olgeginin Boyutlar

Arastirma sonuglarina goére, paylasilan ve destekleyici liderlik boyutu icin aritmetik ortalama 3.24, paylasilan
degerler ve vizyon boyutu icin 3.12, isbirlikli 6¢renme ve uygulama boyutu icin 3.17, paylasilan kisisel uygulama
boyutu icin 3.09 ve iliskisel ve yapisal destekleyici kosullar boyutu igin 3.27 olarak tespit edilmistir. Olcekten
alinabilecek en diisiik ve en yiiksek puanlarin bir ile dért arasinda degistigi diistinildiigiinde, “Mesleki Ogrenme

vy

Toplulugu Olgegi”nin bes boyutunun da ortalama puanlarinin genel olarak yiiksek oldugu sonucuna ulasiimistir.

Bu bulgular, ortaokul kademesinde Mesleki Ogrenme Topluluklarinin (MOT) var oldugunun kanitidir. Yani,
ortaokul kademesinde gérev yapan dgretmenler, MOT lerin yaptiklari 6gretmenlik faaliyetlerinin ve égrencilerin

o6grenme sireclerine olan olasi katkilarindan haberdarlar.

Nitel Bulgular

Paylasilan ve Destekleyici Liderlik

Ogretmenler okulla ilgili karar verme siirecine katiimakta midirlar?
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Paylasilan ve destekleyici liderlik boyutunun olaganisti bir firsati olarak, katiimcilar oybirligiyle karar verme
sirecine katihmin okulla ilgili 6grenme konularinda ana endise kaynagi oldugunun altini ¢izmislerdir. Bazi
katihmcilar ise paylasilan ve destekleyici liderligin Gretimi ve motivasyonu artiran pozitif bir okul kiltirine
katkida bulunduguna dikkat ¢cekmislerdir. Bu dogrultuda, Katilimci 7 “Okulla ilgili konularla ilgilenirken, okul
yéneticilerimiz ben de ddhil olmak lizere tiim 6gretmenlerin gérislerini aliyorlar. Gerekgeleri ile birlikte
gorislerimizi ifade etmek daha verimli ve etkili bir okul iklimine yol agiyor.” seklinde géris belirtmistir. Katilimci
19 da ayni fikirdedir: “Kararlara katiliyorum. Demek istedigim, okulla ilgili 6grenme konularindaki gériislerimi
ifade ediyorum. Fikirlerim okul idaresi tarafindan takdir ediliyor. Bu beni daha da motive ediyor.” Katilimcilara
gore, paylasilan ve destekleyici liderlik sadece lretim ve motivasyon lzerinde degil, ayni zamanda yonetimsel
stirecler (izerinde de olumlu bir etkiye sahiptir. Ornegin, katiimci 17 “Kanimca, okulumuzdaki kararlara
katildigimizda, idari siiregler daha hizli ve etkili bir sekilde yiiriitiilmektedir. Béyle bir durumda kendimi okuluma
daha fazla bagh hissediyorum ve okuluma daha fazla gliveniyorum” seklinde gorlslerini beyan etmistir.
Ogretmenlere ve idarecilere ek olarak, paylasilan ve destekleyici liderlik 6grenci basarisiyla da iligkili
goriilmektedir. Bu dogrultuda katiimci 8 gérislerini séyle bildirmistir: “Isbirligi icinde alinan kararlar oldugunda,
bence, biz 6gretmenler olarak égrenci 6grenme siireglerine daha fazla adandigimiz igin 6grencilerimizin basarisi

da artiyor.”

Bununla birlikte, okuldaki karar alma sirecglerinde paylasilan ve destekleyici liderligin bazi guglikleri de
vurgulanmistir. Bazi katilimcilar biirokrasinin, 6gretmenlere karsi dnyarginin ve okul middurlerinin liderlik tarzinin
o6gretmenlerin okulla ilgili 6grenmede karar verme sireclerine katilmalarini engelleyebilecegini vurgulamistir. Bu
baglamda, katihmci 2 “Biz genellikle alinan kararlarin uygulayicilariyiz. Gériislerimiz fazla dikkate alinmaz.
Kararlarimiz formalite olarak alinir, bunun bir etkisi olacagini diisiinmiyorum.” demistir. Benzer sekilde, katilimci
3 sunlari séylemistir: “Hicbir zaman gériislerim sorulmadi. Okul prosediirleri net ve bizim gérevlerimiz de 6yle.
Goriislerimiz fazla alinmiyor. Kendimi rahatsiz ve etkisiz hissediyorum ”. Daha dramatik bir sekilde, katihmci 13
duygularini séyle ifade etmistir: “Ogretimim ve miifredat ile ilgili bircok sorun var. Sadece bizi bilgilendiriyorlar ve
uygulamaya zorluyorlar. Bu tiir durumlarda kendimi gercekten dedersiz hissediyorum. Odretme motivasyonumu
ve hatta 6§retmenlik meslegime olan bagliligimi kaybediyorum ”. Ogrenci basarisi, katilimci 14 tarafindan “Okulla
ilgili 6Grenmede karar verme siirecine katiimamak 6grencilerimin basarilarini olumsuz etkilemektedir” seklinde

vurgulanmistir.

Okul paydaslari (yoneticiler, 6Gretmenler, veliler) 6grenme siireclerinde gerekli sorumluluklari yerine getirmekte

midirler?

Paylasilan ve destekleyici liderlik boyutu altindaki ikinci tema 6gretmenlerin 6grenci 6grenmesi i¢in sorumluluk
almasi idi. Katilmcilar ¢ogunlukla okul yonetimi ve velilerin destegiyle isbirlikli 6gretim faaliyetlerine gonulll
olarak katilarak 06grenci 6grenme siireglerini desteklediklerini vurgulamislardir. Katilimcilar, paylasilan
sorumluluklarin farkinda olmak, bilingli bir yaklasima sahip olmak ve okul yénetiminin adil gérev dagilimina

inanmak suretiyle 6grenci 6grenme sireglerine yardimci olduklarini belirtmislerdir. Katilimer 1, “Yéneticilerin
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destegi ¢ok 6nemlidir, bu destegi ¢ok hissediyoruz ve ebeveynler 6grencilerle ilgileniyor. Ebeveynlerin ilgisi,
elbette, 6gretmenlerin ilgisini arttirmakta ve hem okul yénetimini hem de égrencilerin 6grenmesini olumlu yénde
etkilemektedir. Bir sorun oldugunda, hemen ebeveynlerle iletisime gecebilmekteyiz. Ebeveynleri bu sekilde
6grenme siirecine ddahil edebiliriz” demistir. Katiimci 12 ise, “Bence okulumuz égrencilerin 6grenmesi igin
sorumluluk almakta iyi ¢linkii yéneticilerimiz ve 6gretmenlerimiz 6grencilerin 6grenmesine karsi ¢ok hassaslar.

Bence dgrencilerin 6grenmelerine yardimci olmak basarimizi artirmada da etkili 7 seklinde goris bildirmistir.

Buna karsilik, bazi 6gretmenler herkesin 6grencilerin 6grenmesinde sorumluluk alamayacagini belirtmistir. Bu
dogrultuda katihmci 9, “Hayir. Her sey kisinin kendi ahlaki ile ilgilidir. Bu, sistemden kaynaklanmaktadir, ¢iinkii
6gretmenlerin 6grencilerin 6grenme siirecine katilmasini gerektiren resmi bir sistem olmalidir. Buna ek olarak,
konu alani diger bir karmasik meseledir. Ornedin, miizik, el sanatlari, teknoloji, spor é§retmenlerinin égrencilerin
6grenmesi icin sorumluluk almasina gerek yoktur. Ancak biz matematik 6gretmenleri olarak, Tiirk egitim sistemi
kati bir bicimde sinavlara dayandidi icin daha sorumlu hissetmeliyiz” demistir. Benzer sekilde katilimci 21, “Ayni
sorumluluk duygusu okuldaki tiim paydaslar tarafindan saglanamayabilir. Ornedin, ulusal sinavlarda ciddi bir
sorun olmadidi siirece, 6§renci basarisi okul yénetimi icin o kadar 6nemli olmayabilir. Ogretmenler kendi siniflarini
6nemserler; diger derslerin okul basarisina veya diger siniflarin basarisizligina aldirmazlar. Yine de herkes okulun

basarisini artirmak igin sorumluluk almalidir.” seklinde gorus beyan etmistir.

Paylasilan Degerler ve Vizyon

Odgretmenler arasinda paylasilan dederler ve vizyon algisinin var oldugunu diisiiniiyor musunuz?

Ogrenci odakl olmak, 6grencilerle etkili ve siirdirilebilir iletisim kurmak, katimcilarin okullarindaki farkli kisisel
degerlerin ve kurumsal degerlerin farkinda olmak, 6gretmenler arasinda paylasilan degerler ve vizyonlar
gelistirmek icin gerekli temalar olarak belirtilmistir. Katilimci 16, “Paylasilan degerler ve vizyon hissine sahibiz.
Amacimiz sadece 6grencilerimizi akademik olarak egitmek dedil, ayni zamanda ebeveynlerin taleplerini de géz
éniinde bulundurarak kendilerini giivenli ve mutlu hissetmelerini saglamaktir. Ogrencilerin ve ebeveynlerin
okuldaki taleplerine cevap vermek igin dederler ve vizyon insa etmeliyiz” demistir. Katilimci 4 sunlari kaydetmistir:
“Bu noktada okul miidiirii ve miidiir yardimcilari okul ortamina deder yaratma vizyonu getirmek icin biiyiik
sorumluluklara sahipler. OGretmenler ortak bir vizyona sahip oldugunda, iletisim énemli bir érgiitsel deder haline
gelir. Ogretmenler ve 6drenciler arasindaki etkili iletisim, é§renci odakl akademik basarinin artmasina ve
ogrencilerin sosyal davranislarinin gelismesine yol a¢ar.” Benzer sekilde, katilimci 7 ve katilimci 4 “Paylasilan
dederlere ve vizyonlara sahip bir ortamin égrencilerimizin 6grenmesini olumlu yénde etkiledigini ve okulumuzu

daha verimli hale getirdigini” belirtmistir.

Buna karsilik, her 6gretmenin ortak vizyonu ve degerleri esit bicimde paylasmadigini diisiinen katilimci 22 sunlari
kaydetmistir: “Ogretmenlerin algilari ayni dedil. Bazi durumlarda farkli tepkiler veriyorlar. Bazen sorun o kadar
kétiiye gidiyor ki, 6gretmenler ayni alani bile paylasmak istemiyorlar. Bir grup mutfakta otururken, diger grup

égretmenlerin odasinda oturuyor. Birbirleriyle iletisim kurmuyorlar. Aralarinda bir rekabet var. Fikirlerini ya da
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6gretimsel deneyimlerini paylasmiyorlar”. Katihmci 6 ise “Ne yazik ki, her égretmen ayni dedgerlere sahip
olmayabilir. Bu meslekte birgok farkli kisilik gérebiliriz. Ancak amacimiz insanlari egitmekse, paylasilan degerlere
ve vizyonlara sahip olmaliyiz. Aksi takdirde iyi ve basarili insanlari yetistiremeyiz. Ne yazik ki, bazi 6gretmenler

deger ve vizyondan ziyade maasa daha fazla 6nem veriyorlar” seklinde ilave yapmustir.

isbirlik¢i Ogrenme ve Uygulamalar

Ogretmenler arasinda isbirligi nasil saglanmaktadir?

Ogretim materyallerinin ve yéntemlerinin paylasilmasi, ydnetimsel birimlerden teknik destek alinmasi, okul
basarisinin bir biitin olarak 6Gneminin anlasiimasi ve 6gretmenlerin basari igcin bencil olmasi isbirlikli 6grenme ve
uygulamalar boyutu altindaki ana temalar ile ilgili 6ne ¢ikan kodlar arasindadir. Katimci 23, 6gretmenler arasinda
isbirligi oldugunu soyle agiklamistir: “Buraya ilk geldigimde, e-okul ¢evrimici uygulamasinin nasil kullanilacagini,
bir yazimin nasil hazirlanacadini her zaman deneyimli 6gretmenlere sorarak 6grendim. Gergekten ihtiyacim olan
sey buydu”. Katihmci 19 da, “Ogretmenler arasinda isbirligi var. Tiirkce 6Gretmenimiz ile 6§rencilerimiz icin hem
sosyal hem de akademik bir ¢calisma programi planladik. Okul yénetiminin fikrini sorduk ve bizi desteklediler. Diger

6gretmenler ve paydaslar arasinda da benzer érnekler var ” sozleri ile benzer gorisler ortaya koymustur.

Buna karsilik, katilimci 2 okuldaki 6gretmenler arasinda isbirligi eksikligine soyle dikkat cekmistir: “isbirliginin cok
az oldugunu, hatta olmadigini bile séyleyebilirim. Okulumuzda isbirligini amaglayan bir iletisim yasamadim. Okul
basarisinda égretmenler ¢ok bencildirler. Basariyi biitiin okul basarisi olarak degil, bireysel basari olarak gériirler.
Bu égretmenlerin motivasyonunu diisiirliyor ve meslektaslarimizia iletisim kurmak istemiyoruz ”. Ayni sekilde,
katilimer 11 okulundaki isbirligini “isbirligi olduguna inanmiyorum. Herkes kendi sinifinin basarili olmasini istiyor.
Ogretmenler bencilce davraniyorlar. Ancak, isbirligi olsaydi, okulumuz ve dolayisiyla égrencilerimiz fayda

saglayacakti” sozleri ile nitelendirmistir.

Paylasilan Kisisel Uygulamalar

Meslektaslarin birbirlerinin mesleki gelisimi lizerinde ne gibi etkileri vardir?

Katilimcilara gore, 6gretmenler birbirlerinin gelisimine 6nemli dlglide katkida bulunmaktadirlar ve karsilikh rol
modeli almak ve 6gretim deneyimlerini paylasmak suretiyle meslektaslarindan ¢ok sey 6grenmektedirler.
Katiimc1 10, “Deneyimli olsun olmasin, meslektaslarimdan her zaman yararlanacak ve 6grenecek ¢ok seyim
oldugunu diisiiniiyorum. Kisa bir siire énce, konu alanimla ile ilgili bir arkadasimla sohbet ederken, kendisi
“Ogretim deneyimlerinizden cok sey 6grendim.” dedi. is arkadaslarindan faydalanmak kesinlikle cok énemlidir ve
daha sistematik olmalidir” ifadelerinde bulunmustur. Ayni sekilde, katilimci 18, “Odretimimi dederlendirmek ve
gelistirmek istedigimde, diger meslektaslari izliyorum, kendimi onlarla, sinifimi onlarin siniflariyla

karsilastiriyorum ve kendi eksikliklerimi sorguluyorum. iclerinde iyi bir sey gériirsem, kendi eksikliklerimi farkina
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variyorum. En azindan seviyenizi anliyorsunuz ve sizden daha iyi olanlari gérdiigiiniizde kendinizi gelistirmeye

calisiyorsunuz” demistir.

Buna karsilik, katiimci 6 meslektas desteginin glicliiklerini “Bu destegi asla almadim, baslangicta kendimi yetersiz
hissettim” Simdi zor olsa da yénetebiliyorum. Bazen béylesi bir destede sahip olsaydik daha basarili ve motive
olabilirdik diye diisiiniiyorum” seklinde belirtmistir. Katilimci 6'ya benzer bicimde katiimci 5, "Kariyerime
basladigimda gercekten zor oldu. Higbir sey bilmiyordum ve kendimi 6gretirken buldum. Bir destek ya da rehber
ararsiniz. Ornedin, sinif not defterini nasil dolduracagimi veya etkili bir sekilde 6§retmeyi bilmiyordum. Hala bu

destege ihtiyacim var ¢iinkii herkes her seyi bilemez” gbris beyan etmistir.

Odgretmenlerin birbirleri ve égrencilerle olan iliskilerinin dodasi nedir? Bu iliskilerin égrencinin éGrenmesi

tizerindeki ne gibi etkileri olabilir?

Katiimcilar 6gretmenlerin kendi aralarindaki iliskileri agisindan 6nemli noktalarin 6grencilerin 6grenme ve
davranislari, meslektaslariyla, 6grencilerle, velilerle ve yoneticilerle iletisim kurmaya istekli olma ve 6grenciler
icin rol model olma hususlarina odaklandigini isaret etmislerdir. Bu iliskilerin 68renci 6grenmesi tizerinde olumlu
bir etkisi oldugunu belirten katiimci 24 gérislerini “Ogretmenler birbirlerini desteklediklerini gérdiiklerinde
insanlar arasindaki iliskinin degerini 6§reniyorlar. O§retmenlerin birbirleriyle siirekli iletisim ve irtibat halinde
olduklarini gézlemleyen 6grenciler, buna gére davranmaya ¢alisiyorlar” sozleri ile ifade etmistir. Ayni sekilde,
katihmcr 10 su gercegin altini gizmistir: “Ogretmenler arasindaki iliskilerin dogasi, é§rencilerin 6Grenmesini ve
davranislarini kesinlikle etkilemektedir ¢iinkii diger &dgrenciler ve c¢evrelerindeki kisilerle iletisimi nasil
yénetebilecekleri hakkinda fikir sahibi olmaktadirlar”. Bu iliskilerin 6nemini vurgulayan katimci 20, katilimci 11
ve katilimci 7 6grenciler igin rol model olmaya odaklanmistir. S6z konusu katilimcilar “Bu diizeydeki égrenciler
icin rol model olmak okullardaki davranislarini etkiler. Okuldaki diger 6gretmenlere, yoneticilere ve personele
saygi duyarlar. Davranislarimiz onlara ashnda toplumda nasil davranacaklarini 6gretiyor” hususunda
hemfikirdirler. Bu gorlslerin aksine, katilimci 13 ve katiimci 6, “Bu iliskilerin égrencilerin égrenmesinde ve
davranislari lzerinde herhangi bir etkisi yoktur ¢iinkii sorunlarimizi 6grencilere yansitmiyoruz. Rol modelleri

olmaliyiz, aksi takdirde kontrolii stirdiiremeyiz” seklinde goris bildirmislerdir.

Destekleyici Kosullar

Okulun fiziksel yapisi 6gretmenler arasindaki isbirligini nasil desteklemektedir?

Katilimcilara gére, miifredat disi etkinlik salonu, teknolojik ag, 6gretmenler odasi, toplanti salonu ve gorsel-isitsel
materyaller 6gretmenler arasindaki isbirligini destekleyen temel fiziksel yapilardir. Katiimci 24, “Onemli olanin
fiziksel yapi oldugunu diisiiniiyorum. Daha profesyonel ve iyi donanimli olsaydi kesinlikle daha iyi olurdu. Eger bu
fiziksel durum bir okulda mevcut olmasaydi, MOT'ler kurmak zor olurdu ¢iinkii etkinlikler igin ayri bir yer olmasi
gerekiyordu” demistir. ilging bir sekilde, katimcilardan doérdii teknolojik agin 6gretmenler arasindaki isbirligini

gelistirmek icin dnemli bir okul fiziki yapi unsuru olduguna dikkat ¢ekmistir. Katilimci 11, katihmci 12, katilimci 2
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ve katilimci 6, “Ogretmenler tarafindan kolayca erisilebilen bir teknolojik a§ olmamasi zaman kaybina yol acacak
yavas bir iletisime neden olur” ifadesini kullanmislardir. Ote yandan, okul fiziki yapisinin 6gretmenler arasindaki
isbirligi icin ¢cok onemli oldugunu kabul eden katilimci 9, bazi yaratici ¢éziimlerin Gretilebilecegini bildirmistir.
Ozellikle, katilimci 9 sunlari kaydetmistir: “Bu yapilari kurmak igin, etkinlik ve toplantilarin yapilabilecedi yerlere
ihtiyag vardir. Bu noktada, okullarda bir oda bulmak zaten miimkiin, bu etkinlikler 6gretmenler odasinda bile

yapilabilir”.

Zaman kisitlamalari 6gretmenler arasindaki isbirligini nasil etkilemektedir?

Okullarda MOT kurmak icin zaman kisitlamalar agisindan giigliikler, etkinlikler icin fazladan zaman ihtiyaci,
siniflardaki agir is yukd, her 6gretmen igin uygun zaman bulma zorlugu seklinde tespit edilmistir. Katilimci 13,
“Zaman bir sorundur ¢iinkii saat 15.00'e kadar okuldayiz. Saat 15.00'e kadar okulda kalip, 18.00'den sonra
herhangi bir yere gitmek bizim icin miimkiin degildir. Evde bakmam gereken g¢ocuklarim var ” demistir. Katiimci
19 ise, “Okuldan sonra kalmak zorunda kalirsak, bunun bir sorun olacadini diisiinliyorum. Kalamam. Okul disinda
da yapacak ¢ok isimiz var. Cocuklara ve ev islerine pek yetisemeyiz. Hayatimiz sadece buradan ibaret olmadidi
icin fazladan zaman ayiramayiz” diye eklemistir. Yine de, katilimci 4 fazladan zaman ayirabilecegini ve bir MOT
kurmaya katilabilecegini su sozlerle belirtmistir: “Memnuniyetle rol alirm. Benim igin sorun dedil ¢iinkii kendi

mesleki gelisimimize katkida bulunabilir. Ama zaman ayirmaya dedger oldugundan emin olmaliyim ”.

Katiimcr 3, zaman kaybina yol agan siniflardaki agir is ylUkiine dikkat ¢ekerek sunlari sdylemistir: “Bu tiir
faaliyetleri yiiriitmek icin yénetim, 6gretmenlerin okuldaki calismalarini desteklemelidir. Dersler veriyor, ders disi
aktiviteler hazirliyor, ebeveynlerle bulusuyoruz veya toplantilara katiliyoruz”. Buna ek olarak, Katiimc1 9, “Farkl
derslerimiz oldugu igin, okuldaki tiim égretmenlerin ayni anda bulusmasi gergekten zor. Ancak, okul idaresi iyi bir
plan yaparsa, zaman kisitlamalari yénetilebilir. Aksi takdirde égretmenler géniillii olsalar bile miimkiin

olmayabilir ” demistir.

TARTISMA

Karma yéntem arastirmasi desenindeki bu calismada Mesleki Ogrenme Topluluklarinin (MOT'lerin) Tiirkiye’deki
okullar baglamindaki mevcut firsatlari ve glcliklerini incelenmistir. Daha spesifik olarak, bu calismada,
destekleyici ve paylasilan liderlik, paylasilan misyon ve vizyon, isbirlikli 6grenme ve uygulamalar, paylasilan kisisel
uygulamalar ve okullardaki destekleyici kosullari iceren MOT lerle ilgili 6gretmenlerin gériisleri tespit edilmistir.
Netice olarak, bu arastirmanin sonuglari Tiirkiye’deki okullar baglamina odaklanarak MOT literatiirii hakkindaki
mevcut bilgilere katkida bulunmaktadir. Bulgulari tartismadan dnce, bu ¢alismanin, karma yontem arastirmasi
deseniyle 6nci arastirmalardan biri olduguna dikkat edilmelidir. Yazarin bilgisi dahilinde, karma yodntem
arastirmasi deseni ile MOT'leri ele alan kisitl sayida calisma bulunmakla birlikte mevcut arastirma 6zellikle

Tirkiye ortaokul kademesinde bir 6rneklemde MOT'lere odaklanan ilk arastirmalardan biridir.

137  Sahin, S. (2020). Professional Learning Communities for Teachers: Opprtunities and Challenges,
International Journal of Eurasian Education and Culture, Issue: 8, pp. (109-143).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)

Vol / Cilt: 5 Issue / Sayi: 8 Year / Yil: 2020

Bu calismanin nicel bulgulari Tiirkiye’deki okul ortamlarinda Mesleki Ogrenme Topluluklarinin (MOT'lerin) yiiksek
diizeydeki varligini ortaya koymustur. Bu bulgu MOT'lerin Tiirkiye’deki okullar baglaminda halihazirda mevcut bir
fenomen oldugunu ve Tirk 6gretmenlerin mesleki 6grenme topluluklari kavramini giinliik pratiklerde halihazirda
kullanmakta olduklarini géstermektedir. Tiirk arastirmacilar son zamanlarda okul ortamindaki MOT'lerle
ilgilenmektedirler. Cansoy ve Parlar (2017) tarafindan yapilan arastirma, mesleki 6grenme topluluklarinin
kavramsal gergevesi, temel varsayimlari, teorik temelleri, hedefleri, boyutlari ve 6rnekleri tizerine odaklanmigtir.
Ayrica, Karadag ve Bellibas (2017), etkili MOT uygulamalarini destekleyen veya engelleyen hususlara ve
mekanizmalara 1sik tutmak lizere &gretmen algilarina bagh olarak Tiirk ilkégretim okullarinin MOT olarak
orgutlenme potansiyeline sahip olma dizeylerini incelemislerdir. Kalkan (2015) ilkbgretim 6gretmenlerinin
mesleki 6grenme toplulugu algisini bazi degiskenlere gére degerlendirmistir. ilgan ve digerleri (2011) ise
ilkogretim okullarinin mesleki 6grenme toplumlari olma durumlarini irdelemislerdir. Alanyazinda halihazirda var
olan calismalara benzer bir sekilde bu arastirmanin sonuglari da MOT'lerin Tiirk ortaokullarindaki varligini
belgelemistir. Dolayisiyla, MOT'lerin Tirk ortaokullarinda varhgini sirdiiren bir olgu oldugu ve Tirk

dgretmenlerin MOT'lerin temel kavramlarindan yararlandiklari séylenebilir.

Yine de, MOT'ler Tirkiye alanyazininda hala yeterince arastirilmamis bir konu olmaya devam etmektedir ve
MOT'lerin okullarda uygulanmasina odaklanan arastirmalarda gézle gériiliir bir siirlilik bulunmaktadir. Bu
nedenle, MOT'lerin uygulanmasini konu edinen gelecek calismalar, okullardaki MOT'ler hakkindaki mevcut

bilgilerimize stphesiz katki saglayacaktir.

Nitel bulgular ise bir firsatlara ve giigliiklere yonelik bir 6riintl ortaya koymustur. Bu orintiye goére, okullardaki
MOT'ler, MOT'lerin Paylasilan ve Destekleyici Liderlik boyutundaki karar verme ile yakindan iliskilidir ve bu durum
yukarida bahsedilen tim okul paydaslarini etkileyen 6nemli bir faktor gibi gorlinmektedir. Okullarda etkili bir
karar alma mekanizmasi 6gretmenleri meslektaslari ve yoneticileri ile glivene dayali bir iliski kurmalari icin motive
eder ve sinifta daha etkili olmalarini saglar. Buna ek olarak, olumlu bir karar alma mekanizmasi yonetimsel
sureclerin daha etkili olmasina katki saglamanin yaninda 6grencilerin akademik basarilarini arttirir ve pozitif bir
okul iklimi yaratir. Ote yandan, etkili bir karar alma mekanizmasinin eksikligi 5gretmenlerin sadece kendilerini
degersiz, etkisiz, rahatsiz ve izole hissetmelerine neden olmakla kalmaz, ayni zamanda dusiik okul basarisi ile de
iligkilidir. Bu bulguya yonelik olarak, Karadag ve Bellibas (2017) paylasilan ve destekleyici liderligin 6gretim
materyalleri, sosyal kiiltiirel aktiviteler veya sinif yonetimi ile karar alma sireglerinde yer alan etkin uygulamalar
oldugunu bulmustur. Pashiardis (1994) ise karar alma siirecine katilan 6gretmenlerin okul basarisinda daha etkin
bir roller oynadiklarinin altini ¢izmistir. Benzer bir sekilde, Sarafidou ve Chatziioannidis (2013) ise karar alma
sirecine katilmanin 6gretmenlerin 6z yeterligi ve is doyumuna katiliminin en énemli belirleyici faktér oldugunu
bulgulamistir. Yukarida bahsedilen bu bulgular, karar alma stirecine diisiik seviyede katilimin okulun basarisini
disirmesinin yani sira 6gretmelerin yalniz, huzursuz, etkisiz ve degersiz hissetmelerine neden olabilecegini

ortaya koymaktadir.
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Bu nedenle, okul baglamindaki karar alma mekanizmalari, gelecekteki arastirmacilar tarafindan MOT'lerin temel
bir unsuru olarak ele alinmaldir. Daha spesifik olarak, okullarda karar alma sireglerini iyilestirmeye yonelik
uygulamalara odaklanan gelecekteki arastirmalar okul ortamindaki MOT'lere iliskin mevcut bilgilere katki

saglayabilir.

Bu arastirmanin bulgulari, paylasilan degerler ve vizyon, 6gretmenler arasindaki is birligi ve meslektaslarin
O0gretmenlerin mesleki gelisimi hakkinda bir 6rintiinin olabilecegini gdstermektedir. Paylasilan degerler ve
vizyon, 6gretmenler arasindaki isbirligi, meslektaslarin 6gretmenlerin mesleki gelisimi Gzerindeki etkisine iligkin
gorisler (a) 6gretmenle ilgili konular, (b) yonetim ile ilgili konular, (c) 6grenci ile ilgili konular, (d ) velilerle ilgili
konular ve (e) okul iklimi ile ilgili konularla yakindan ilintilidir. Diger bir ifadeyle, paylasilan degerler ve vizyon,
O0gretmenler arasindaki ig birligi ve meslektaslarin 6gretmenlerin mesleki gelisimi tGzerindeki etkisine iliskin daha
olumlu bakis agilari 6grencilerin 6grenme ihtiyaglarini karsilamaya, velilerin akademik ve sosyal davranis
taleplerini desteklemeye, yoneticiler ve okuldaki diger paydaslar arasinda etkili bir iletisime zemin
hazirlamaktadir. Bu bulgu alanyazin tarafindan desteklenmektedir. Mesela, 6gretmenler arasindaki is birligi hem
Ogrenicilere hem de 6gretmenlere 6grenme ve 6gretme sireglerinde bir¢ok fayda saglamaktadir (Barton ve
Stepanek, 2012). Bununla birlikte, Mesleki Ogrenme Topluluklarinin is birligi boyutu ozelliginin 6gretim

faaliyetlerini destekleyen olumlu bir okul iklimi yaratma glict de vardir (Lippy ve Zamara, 2012).

Ancak, bu arastirmanin sonuglari, paylasilan degerler ve vizyon, 6gretmenler arasindaki isbirligi ve meslektaslarin
o6gretmenlerin mesleki gelisimine yonelik etkisine iliskin negatif dislinceler okul iklimi Gzerinde tedirgin edici bir
etkiye sahiptir. Ciinkii MOT'lerin bu faktérleri dogrudan okul iklimi ile ilgili oldugunu géstermektedir. Okul
ortaminda paylasilan degerler ve vizyon, 6gretmenler arasindaki is birligi, meslektaslarin 6gretmenlerin mesleki
gelisimi tzerinde etkisi oldugu zaman yoneticiler, 6gretmenler, 6grenciler de dahil olmak tzere paydaslar daha
pozitif bir okul iklimi tecriibe edebilirler. Bu sebeple, bu bulgu paylasilan degerlerin ve vizyonun, 6gretmenler
arasindaki isbirliginin ve meslektaslarin 6gretmenlerin mesleki gelisimine yonelik etkisine iliskin negatif
disincelerin olumlu okul iklimi igin gerekli faktorler oldugunu ortaya koymaktadir (DuFour ve Marzano 2011;
Lippy ve Zamara, 2012; Wenger, 2010). Bu da MOT'lerin her faktériiniin olumlu okul iklimi yaratmadaki rollerinin

gelecekte daha cok arastirilmasi gerektigini gostermektedir.

Fiziksel yapi, okul ortamlarinda MOT'lerin varligini etkileyen bir baska faktérdii. Bu arastirmanin bulgulari, fiziksel
yapi acgisindan 6gretmenle ilgili konulara dikkat ¢cekmistir. Buna gore, okul alaninda iyi donanimli fiziksel tesislerin
bulunmasi 6gretmenlerin 6grenci 6grenme sorunlarini daha profesyonel bir sekilde ele almalarina yardimci
olabilir. Glincel alanyazin fiziksel yapinin 6neminin altini gizmistir. Chediak, Kunnari, do Carmo Inforsato, ve Junior
(2018) ve Feldman ve Schechter (2017) fiizksel yapidaki yetersizligin 6grenme siireglerini, hesap verilebilirligi,

sahiplenmeyi ve grup etkilesimini olumsuz etkileyebilecegini bulmustur.

MOT'lerin bir unsuru olarak fiziksel yapinin sistemle ilgili bir perspektife sahip olabilecegini belirtmek énemlidir.

Ornek olarak, Tiirkiye’deki bazi okullar kalabalik siniflar veya finansal zorluklar nedeniyle MOT'leri siirdiirmek icin
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ogretmenleri destekleyecek uygun fiziksel donatilara sahip olmayabilir. Bu nedenle, arastirmaya katilan
ogretmenlerden birinin 6nerdigi tzere (katilimci 9), 6gretmenlerin okullardaki uygun fiziksel yapilar agisindan
karsilasilan engellere yonelik bazi ¢6ziimler Giretmeleri gerekebilir. Bu durum MOT'ler lizerine ¢alisan arastirmaci
ve uygulayicilarin, okullardaki fiziksel yapilari etkileyen sistemle ilgili perspektiflerin etkisinin farkinda olmalari

gerektigi anlamina gelmektedir.

Okul ortamlarinda MOT'lerin varligini etkileyen son unsur zaman kisitlamalaridir. Bu arastirmanin bulgulari,
zaman kisitlamalari agisindan 6gretmenle ilgili konulara isaret etmektedir. Katilimci 6gretmenler oybirligiyle,
okuldaki MOT faaliyetlerine katilmak icin istekli olmalarina ragmen ebeveynlik gérevleri, ev isleri, ders disi
faaliyetler ve is yliklerinin kendilerini sinirlandirdiklari gergeginin altini ¢izmislerdir. Bu bulgu, daha fazla etkinlige
katilmanin 6gretmenler icin hantal bir yénetim gérevi haline gelebilecegini ortaya ¢ikaran Lee ve Kim’in (2016)
sonuglari ile uyumludur. Bu durum MOT'lerin faaliyetlerinin resmi okul saatleri igerisinde yapilmasi gerektigine
isaret etmektedir. Aksi takdirde, 6gretmenler aktif olarak MOT'lerin bir parcasi olmak isteseler bile MOT

kaltirine katkida bulunamayabilirler.

Bu ¢alismanin gesitli sinirhhklari vardir. Baslangi¢ olarak, sadece ortaokulda ¢alisan 6gretmenler ¢alismaya dahil
edilmistir. Ayrica, MOT'lerin cercevesi, 6gretme, 6gretmenin mesleki gelisimi ve dgrenci 6grenmesi iizerindeki
etkileri baglaminda boyutlarinin durumu ile sinirlandirilmistir. Buna ek olarak, MOT'lerin nasil yiiriitildigi ve
okullarda ne tiir faaliyetler gergeklestirildigi hususlari da ¢alismaya dahil edilmemistir. Bu nedenle, arastirmanin

bulgulari genellenirken veya yorumlanirken bu sinirhliklar hatirda bulundurulmalidir.

Ozetle, bir olgu olarak MOT'ler &gretmenlerin giinliikk uygulamalarinda yer almaktadir. Ancak, bu olgunun
arastirmacilar tarafindan yeterince ilgi gérmedigi ifade edilebilir. Karma yontem arastirmasi deseni ile
Turkiye’deki alanyazinda MOT arastirmalari icin dncii nitelikteki bu arastirma, okul ortamlarindaki mesleki
dgrenme topluluklarini incelemeyi ve anlamayi amaglayan arastirmacilarin dikkatini hak etmektedir. MOT'ler
hakkinda daha fazla bilgi, okullardaki MOT'lerle iliskili 6gretmenle, yénetimle, 6grenci, veliyle ve okul iklimi ile

ilgili konulara katki saglayabilir.
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