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ABSTRACT

The purpose of this research is to determine secondary school students’ perceptions of the
concept of “common heritage” through metaphors. This study is a descriptive research. In the
study, survey model was used. The research was carried out with 296 students studying in 6th
and 7th grades in the 2021-2022 academic year in 5 secondary schools in Konya. In order to
collect the data related to the research, the first part is the gender information of the students,
the second part is “Common heritage is like ........ because ....... " A form containing the sentence
was used. The collected data were subjected to ‘content analysis’ processes to transform them
into meaningful and systematic structures. As a result of the analysis of the research data, it was
determined that the students explained the concept of common heritage with 136 metaphors.
According to the results of the analysis, the students mostly used books, treasure, tree, rope,
water, time, chain, gold, sun, light, diamond, knowledge, building, sea, world, gene, piggy bank,
telephone, food, etc. to explain the concept of common heritage. parent, friend, moon, bond,
connective, mountain, labor, lantern, lake, internet, pen, culture, ladder, money, stream,
memory, antique, mirror, value, flash memory, gift, bridge, jewellery, teacher It has been
determined that they use the metaphors of painting, historical artifacts, technology, space, and
road. Considering the common features of the metaphors expressed by the students, 19 different
categories were created. Accordingly, the category common heritage in terms of past and future
connection, common heritage in terms of teaching, common heritage in terms of value, common
heritage in terms of progress by accumulation, common heritage in terms of transmission from
generation to generation heritage, common heritage in terms of guiding, common heritage in
terms of continuity, common heritage in terms of universality, common heritage in terms of
unity, common heritage in terms of permanence, common heritage in terms of development,
common heritage in terms of sharing, common heritage in terms of utility, common heritage in
terms of labor, common heritage in terms of significance, common heritage in inclusiveness,
common heritage in gradualism, common heritage in terms of complementarity, common
heritage in terms of facilitation. Finally, in the study, it was examined how the categories of
metaphors developed by the students to explain the concept of common heritage differ
according to the genders of the students and it was determined that some differences emerged
according to the categories.
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INTRODUCTION

Common heritage is the material and spiritual values created by all people, societies, civilizations and nations
from past to present. The common heritage has been created as a result of the knowledge, experience and
labor of many people starting from the earliest periods of history. The subject of common heritage covers
pages 180 to 186 in the "Global Interaction" unit in the Social Studies 5th grade textbook (MEB, 2021).
Regarding the common heritage, the acceptance of Gobekli Tepe as a common heritage was emphasized.
"Louis Pasteur, Madame Curie, Gazi Yasargil, Aziz Sancar" are given as examples of the scientific heritage of
humanity. "Oguz Kagan Legend, Victor Hugo's Les Miserables, Homer's Ilayda" are given as examples of the
literary heritage of humanity. “A miniature by Levni and Leonardo Da Vinci's Mona Lisa painting” are given as
examples of the artistic heritage of humanity. The UNESCO World Heritage list was mentioned, and some

natural and historical places in our country included in this list were mentioned.

After the 1970s, as environmental problems reached global dimensions, natural environmental values, global
environmental goods and local historical-cultural values began to be accepted as the common heritage of
humanity. The concept of common heritage can be used instead of the concept of world heritage. It is possible
to define the concept of common heritage, also known as world heritage, as follows: “What remains of our past
is our heritage that we exist together today and that we will leave to future generations." Each of our cultural
and natural heritage are irreplaceable sources of life and inspiration (Yesilbursa and Ugarkus, 2021). Today,
almost every country is in an effort to protect and promote its cultural and natural assets for reasons such as
the desire to transfer existing values to future generations and to have a respectable position in the world. In
this direction, while international organizations are working to protect the common heritage and international
laws are being enacted, education is also emphasized (Akpinar, 2007). One of the educational goals of the
European Union is to make people aware of the common heritage. In line with the educational goals of the
European Union, the national education system aims to train individuals who have learned their own national
culture and can interpret different cultures. In addition, our country has agreed to carry out training and
awareness programs on protection by signing the "Convention on the Protection of the World Cultural and
Natural Heritage" created by UNESCO, of which it is a member. In this context, the Republic of Turkey has
accepted the need to raise public awareness about protecting nature and has included concepts such as

common heritage in the program (Asatekin, 2004).

The 1972 UNESCO Convention for the Protection of the Cultural and Natural Heritage of the World was
established to preserve cultural and natural heritage of outstanding universal value for future generations. To
achieve this goal, it is vital that the people of each nation are aware of not only their particular heritage, but
also the immense richness and diversity of our world heritage, from the Egyptian Pyramids to the Galapagos
Islands in Ecuador, from the Acropolis in Greece to the Rice Fields of the Philippine Cordilleras. The 177
countries that have signed the World Heritage Convention have undertaken an ongoing mission to protect our

world heritage (Ryan and Silvanto, 2009). There are 19 UNESCO World Heritage Sites in Turkey. First, the
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Historical Sites of Istanbul, Géreme National Park and Cappadocia and Divrigi Great Mosque and Hospital were
included in the list in 1985, and finally Arslantepe Tumulus in 2021. Of the listed assets, 17 are cultural and 2

are mixed sites. Turkey has 84 assets on the World Heritage Tentative List (www.unesco.org.tr).

The perceptions of secondary school students about the concept of common heritage are important. These
perceptions can be identified through metaphors. The word, metaphor, comes from the Greek word
metapherein. Meta means 'between' and pherein means 'to carry'. Many researchers and writers have defined
metaphors in many different ways. Traditional metaphor or a study of metaphor in the line of rhetorics can be
traced back to scholars from Aristotle to Richards. In his famous works Poetics, Aristoteles gives his definition
of metaphor: “Metaphor consists in giving the thing a name that belongs to something else; the transference
being either from genus to species, or from species to genus, or from species to species, or on grounds of
analogy” (Cerit, 2008). Although metaphors are known as the figures of languages that add charm to a speech,
they have a wide usage area in daily life. In addition to certain features of metaphors such as clarity, intensity
and explanatory power, they also have important effects on the expression, behavior, intuition and emotional
development of individuals. Metaphors affect cognitive processes and actions and enable individuals to express
themselves while shaping their expressions. Metaphors that affect individuals not only reflect thoughts, but
also shape them and contribute to the emergence of behaviors. They also enable individuals to establish strong
modeling mechanisms for them to understand and construct their own world by improving their intuition and

emotional development (Kogak, 2013).

When the relevant literature is examined, it is seen that metaphor studies are related to the concepts of
museum (Bozdogan ve Siinbiil, 2016), tolerance (Mutluer, 2015), peace (Bulut ve Koca, 2017), constitution
(Memisoglu ve Soylu (2017), identity and culture (Akdogan, Ciydem ve Ocak, 2017) and national holiday
(Oteles, 2020). The aim of this research is to determine the perceptions of secondary school students about the
concept of "common heritage" through metaphors. In accordance with this aim, the following questions were
searched for an answer: With which metaphors do secondary school students explain their perceptions of the
concept of "common heritage"? Under which categories can the metaphors stated by secondary school
students regarding the concept of common heritage be included in terms of their common characteristics? Is
there a gender difference in the perceptions of secondary school students about the concept of common

heritage?

METHOD

Model of the Study

This study is a descriptive research. In the study, survey model was used. Survey is a research model that aims

to identify a past or present situation as it exists (Karasar, 2020).

727



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 8, Issue:21 2023

Study Group of the Research

The research was carried out with 296 students studying in 6th and 7th grades in the 2021-2022 academic year
in 5 secondary schools in Konya. Criterion sampling, which is one of the sampling methods used in qualitative
research, was used. In this sampling technique, the sample is determined according to predetermined criteria
(Patton, 2014; Karagdz, 2017). The subject of “Common Heritage” discussed in this research is one of the last
units of the 5th grade. Data were collected at the beginning of the term. For this reason, it was thought that
the 5th graders would not have a full grasp of the research subject and the 6th and 7th grade secondary school
students, who were thought to have knowledge about the subject, were included in the research, as they had
covered the issue of common heritage in the 5th grade. In terms of 8th grade students' transition to Revolution
History and Kemalism course, the study was carried out only with 6th and 7th grades. In addition, volunteerism
was taken into account in determining the students who would participate in the research. The gender

distribution of the students participating in the research is shown in Table 1.

Table 1. The gender distribution of the students

Feature Group n %

Gender Female 152 51,4
Male 144 48,6
Total 296 100,0

As seen in Table 1, a total of 296 students participated in the study, 152 of which were females (51.4%) and 144
of which were males (48.6%). Accordingly, it can be said that the gender distribution of the participants is close

to each other and shows a balanced distribution.

Data Collection Tools and Techniques

In order to reveal the metaphors of the students participating in the research about the concept of common
heritage, each of them was asked to complete the sentence “Common inheritance is like... because ...”. For this
purpose, forms were distributed to the students. In studies where metaphor is used as a research tool, the
concept of "like" is generally used to more clearly evoke the connection between the subject of the metaphor
and the source of the metaphor. By including the concept of "because", participants are asked to provide a

justification or logical basis for their metaphors (Saban, 2008).

Data Collection

After the questionnaire form used in the collection of research data was prepared, summary information about
the subject was provided to the participants firstly. During the questionnaire application phase, the participants
were asked to complete the questionnaires distributed to them with their original thoughts. Data were
obtained in September-October 2021. The forms were completed in written form by the students and collected
back in about 10 minutes. Afterwards, the information of the students who filled out the questionnaires was

coded as S1M, S1F... to be used in the analysis of the data.
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Analysis of Data

The data obtained in order to search for answers to the research problems were analyzed by qualitative
methods. For this purpose, the collected data were subjected to 'content analysis' processes in order to
transform them into meaningful and systematic structures. Content analysis focuses on the phenomenon and
the origin of the event, which forms the basis of the research, and an inductive approach is put forward
(Baltaci, 2019). In content analysis, data obtained through interviews, observations or documents can be
analyzed in four stages. These are; (1) resolving the data, (2) generating categories and themes,(3) organizing
categories and themes,(4) reaching and interpreting the findings (Eysenbach and Kéhler, 2002; Miles and
Huberman, 1994). In the study, the data were analyzed by performing the above-mentioned steps. During
resolving the data, the answers that were not suitable for the purpose of the study, the questionnaires in which
the area determined for the definition of the concept was empty, the questionnaires in which the metaphor
was defined, however, the reason was not stated, and the questionnaires in which the metaphor and the
reason were not consistent were deemed invalid. Then, the metaphors and their reasons were divided into
groups to constitute a meaningful whole among themselves, in other words, themes were generated. After the
themes were generated, the concepts that had the same meaning but were expressed with different
metaphors in the metaphor tables were simplified and the tables were rearranged. In the last stage, the
process of creating a table containing the frequency and percentiles of the metaphors and related themes and
data visualization was carried out, the research findings were reached and the obtained findings were

interpreted.

In the study, cross-table analyzes were carried out to determine how the opinions of the participants differ
according to independent variables such as gender etc. Cross table analysis is an analysis method applied in
social sciences to examine the relationships between two or more variables (Ozbay, 2008). An example of this
is examining whether there is a relationship between the ethnic origin of individuals and the region they live in
(Sweet and Grace-Martin, 2003). In the cross table, the ratios of male and female individuals were written in
vertical columns and metaphor groups were written in horizontal rows, and in this way, it was analyzed
whether the students thought the same or differently on a certain subject according to their gender groups,

and if there was a difference, how the distribution emerged.

Validity and Reliability of The Research

In the research, it was examined how the concept of 'common heritage' is perceived and defined by secondary
school students. In this direction, data were collected from 296 secondary school students studying in five
different schools with a questionnaire. What the students wrote to the relevant places in the questionnaires
was limited to their metaphors and justifications. The statements of the students were presented to the reader
by quoting directly. Participant coding has been added to the last part of these directly quoted statements. A

second list was prepared with a list of valid metaphors obtained from the participants and category names.
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These lists were given to an expert working at Necmettin Erbakan University, Ahmet Kelesoglu Education
Faculty, Social Studies Education Department. The expert was asked to place all of the metaphors in the first
list to the category list present in the second list. In the next process, the categories created by the researcher
and the matches made by the expert were compared. With this comparison, consensus and disagreements
were determined and the reliability of the research was calculated. Miles and Huberman's formula [Reliability:
Consensus / (Consensus + Disagreement) x 100] was used for this calculation. Reliability for the unplanned
urbanization metaphor (294/(294+2) x 100=) was 99%. In qualitative studies, a desired level of reliability is

achieved when the agreement between expert and researcher evaluations is 90% or more (Saban, 2008).

FINDINGS

Findings regarding the Metaphors Explained by the Participants Regarding the Concept of 'Common Heritage'
Based on the responses to the open-ended question like “Common inheritance is like/similar to ....... Because,
...... ” asked to secondary school 6th and 7th students, metaphors used by students to explain the concept of

common heritage were determined. The frequency and percentage distributions of the identified metaphors

are presented in Table 2.

Table 2. Metaphors Regarding the Concept of 'Common Heritage'

Number Metaphor f % Number Metaphor f %

1 Book 18 6,1 29 internet 3 1,0
2 Treasure 17 5,7 30 Pen 3 1,0
3 Tree 11 3,7 31 Culture 3 1,0
4 Rope 10 34 32 Ladder 3 1,0
5 Water 8 2,7 33 Money 3 1,0
6 Time 8 2,7 34 Stream 2 0,7
7 Chain 8 2,7 35 Memory 2 0,7
8 Gold 6 2,0 36 Antique 2 0,7
9 Sun 6 2,0 37 Mirror 2 0,7
10 Light 6 2,0 38 Value 2 0,7
11 Diamond 5 1,7 39 Flash memory 2 0,7
12 Knowledge 4 1,4 40 Gift 2 07
13 Building 4 14 a1 Bridge 2 07
14 Sea 4 1,4 42 Jewellery 2 0,7
15 World 4 1,4 43 Teacher 2 0,7
16 Gene 4 1,4 a4 Painting 2 0,7
17 Piggy bank 4 1,4 45 Historical artifacts 2 0,7
18 Telephone 4 14 46 Technology 2 0,7
19 Food 4 1,4 47 Space 2 0,7
20 Parent 3 1,0 48 Road 2 0,7
21 Friend 3 1,0 49 Network 1 0,3
22 Moon 3 1,0 50 Family 1 0,3
23 Bond 3 1,0 51 Albert Einstein 1 0,3
24 Connective 3 1,0 52 Encyclopedia 1 0,3
25 Mountain 3 1,0 53 Scarf 1 0,3
26 Labor 3 1,0 54 Flag 1 0,3
27 Lantern 3 1,0 55 Scholar 1 0,3
28 Lake 3 1,0 56 Science 1 0,3
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Table 2. Metaphors Regarding the Concept of 'Common Heritage' (continuing)

Number Metaphor f % Number Metaphor f %
57 Sentence 1 0,3 97 Landscape 1 0,3
description
58 Wallet 1 0,3 98 Magnet 1 0,3
59 Bag 1 0,3 99 Breath 1 0,3
60 Multiplication 1 0,3 100 River 1 0,3
61 Core 1 03 101 Blessing 1 0,3
62 Hole 1 03 102 Arrow 1 0,3
63 Notebook 1 0,3 103 School 1 0,3
64 Listen to the 1 0,3 104 Ocean 1 0,3
teacher
65 Giant 1 03 105 Forest 1 0,3
66 State 1 03 106 Student 1 0,3
67 Language 1 03 107 Liberty 1 0,3
68 Deposit 1 03 108 Window 1 0,3
69 Enes Batur 1 0,3 109 Plan 1 0,3
70 Object 1 0,3 110 Puzzle 1 0,3
71 Universe 1 0,3 111 Novel 1 0,3
72 Future 1 0,3 112 Clock 1 0,3
73 Google 1 0,3 113 Hair 1 0,3
74 Sky 1 0,3 114 Love 1 0,3
75 Eyeglass 1 0,3 115 Exam 1 0,3
76 Halay 1 0,3 116 Grade 1 0,3
77 Public dowery 1 03 117 infinity 1 0,3
78 Pool 1 0,3 118 Surname 1 0,3
79 Animal species 1 0,3 119 Word 1 0,3
80 Share 1 03 120 Dictionary 1 0,3
81 Communication 1 0,3 121 Song 1 0,3
82 innovation 1 0,3 122 City 1 0,3
83 Positively 1 0,3 123 History 1 0,3
Alzheimer
84 Wire 1 0,3 124 Telescope 1 0,3
85 Paper 1 0,3 125 Seed 1 0,3
86 Heart 1 0,3 126 Plane 1 0,3
87 Door 1 0,3 127 Kite 1 0,3
88 Snow flakes 1 0,3 128 usB 1 0,3
89 Sword 1 0,3 129 Country 1 0,3
90 Bucket 1 0,3 130 Native Country 1 0,3
91 Stem 1 0,3 131 Rain 1 0,3
92 Sand 1 0,3 132 Fake news 1 0,3
93 Koran 1 0,3 133 Jigsaw 1 0,3
94 Library 1 0,3 134 Composition 1 0,3
95 Cave 1 0,3 135 Writing 1 0,3
96 Mushroom 1 0,3 136 Star 1 0,3
Total 296 100

When the information in Table 2 was examined, it was determined that the students explained the concept of

common heritage with 136 metaphors.
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Findings Regarding Conceptual Categories Carrying Common Features of Metaphors Expressing Secondary

School Students' Perceptions on the Concept of 'Common Heritage'

After determining that secondary school students used 136 different metaphors to explain the concept of

common heritage, conceptual categories with common characteristics of these metaphors, in other words, the

themes, were determined. While creating the categories, the reasons why metaphors were preferred, in other

words, their reasons, were taken into account. As a result of the analyzes performed, it was determined that

metaphors could be classified under 19 different categories/themes. The categories created in this context and

their related metaphors are shown in Table 3.

Table 3. Metaphor Categories Developed by Students Regarding the Concept of Common Heritage

Number Category Metaphor n f %
1. Common heritage in Road(2), time(5), river, bridge, mirror, time, telephone, 26 37 12,50
terms of past and chain(5), stairs(2), moon, plane, sword, bond(2),
future connection universe, tree, treasure, object, history, share, gene,
antique, rope, door, window, light, wire
2. Common heritage in Glasses, telescope, mother and father(2), sea, pencil, 24 37 12,50
terms of teaching book(13), science, clock, painting, friend, Google,
blessing, student, teacher, internet, information,
encyclopedia, treasure, library, scholar, word dictionary,
rope, sun
3. Common heritage in Antique, treasure(13), diamond(4), flag, gold(4), net, 13 32 10,81
terms of value jewel(2), value, love, novel, world, piggy bank, emerald
4. Common heritage in  Giant, pit, hair, bucket, snowflakes, tree(4), mountain(3), 21 30 10,14
terms of progress by  lake(3), halay, seed, fake news, piggy bank(3), cave, core,
accumulation chain, gene, money(2), rope, forest, pool
5. Common heritage in Root, paper, gene (2), historical artifact (2), surname, 19 22 7,43
terms of transmission trust, unifying, mirror, gift, water, sun, homeland,
from generation to building, gold, culture(2), value, treasure, infinity, rope
generation
6. Common heritage in Light(5), star, sun(3), lantern(3), teacher, moon, arrow, 10 18 6,08
terms of guiding Quran, book, mother and father
7. Common heritage in Country, puzzle, building, water(3), money, river, pen, 14 16 5,41
terms of continuity tree, lecture, USB, food, stream, flash memory, time
8. Common heritage in Sky, time, space(2), unifying, water, sea(2), freedom, 14 16 5,41
terms of universality earth, song, knowledge, Albert Einstein, gold, painting,
state
9. Common heritage in Bridge, puzzle, connector, magnet, bond, 12 15 5,07
terms of unity communication, family, chain(2), culture, ocean, rope(3),
scarf
10. Common heritage in Flash memory, water, tree, memory(2), school, 12 14 4,73
terms of permanence  notebook, book, string(2), knowledge, world, heart, kite
11. Common heritage in Bag, book, innovation, tree(2), technology, animal 10 11 3,72
terms of development species, labor, earth, sun, ladder
12. Common heritage in Future, benign Alzheimer's disease, class, information, 10 11 3,72
terms of sharing dowry of the people, internet, planning, Enes Batur, meal
(2), gift
13. Common heritage in City, pen, landscape, sea, phone(3), internet, tree, food 8 10 3,38
terms of utility
14. Common heritage in Composition, labor(2), exam, sand, wallet 5 6 2,03
terms of labor
15. Common heritage in Water(2), language, time, breath 4 5 1,69

terms of significance
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Table 3. Metaphor Categories Developed by Students Regarding the Concept of Common Heritage (continuing)

Number Category Metaphor n f %
16. Common heritage in Book(2), tree, mushroom, rain 4 5 1,69
inclusiveness
17. Common heritage in Building(2), multiplication, diamond, rope 4 5 1,69
gradualism
18. Common heritage in Writing, definition of sentence, friend, moon 4 4 1,35
terms of

complementarity

19. Common heritage in Technology, friend 2 2 0,68
terms of facilitation

Total 216 296 100,0

* Values in parentheses indicate how many times the metaphor was used in the relevant category

As seen in Table 3, the metaphors are discussed in 19 conceptual categories as common heritage in terms of
past and future connection, common heritage in terms of teaching, common heritage in terms of value,
common heritage in terms of progress by accumulation, common heritage in terms of transmission from
generation to generation, common heritage in terms of guidance, common heritage in terms of continuity,
common heritage in terms of universality, common heritage in terms of unification, common heritage in terms
of permanence, common heritage in terms of development, common heritage in terms of sharing, common
heritage in terms of utility, common heritage in terms of labor, common heritage in terms of significance,
common heritage in inclusiveness, common heritage in gradualism, common heritage in terms of
complementarity, common heritage for facilitation. It was observed that the most metaphor repetitions are in
the category of "common heritage in terms of past and future connection" and "common heritage in terms of
teaching" with 37 repetitions. Examples of the metaphors, categories and thoughts developed by secondary

school students regarding the concept of common heritage are presented below:

1. Common heritage in terms of past and future connection includes the metaphors of path, time, stream,
bridge, mirror, time, phone, chain, ladder, moon, plane, sword, connection, universe, tree, treasure, item,
history, share, gene, antique, rope, door, window, light and cable.

S31M: “Common heritage is like time. Because it connects the past with the future.”

S258F: “Common heritage is like a chain. Because it connects the past and the future, and it is very difficult to
break. ”

S220F: “Common heritage is like a share. Because it enables the transfer of inheritances or values in the fields
of art, culture, etc. from the past to the present. ”

S196M: “Common heritage is like history. Because it comes from the past to the present and shows the way.

2. Common heritage in terms of teaching contains the metaphors of glasses, telescope, mom and dad, sea,
pen, book, science, clock, picture, friend, Google, blessing, student, teacher, internet, knowledge, encyclopedia,
treasure, library, wise person, word, dictionary, rope and sun.

S88M: “Common heritage is like a book. Because it teaches new information about the past."
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S103F: “Common heritage is like science. Because it is the valuable information that Ibn Sina gave us."
S211F: “Common heritage is like a treasure. Because the knowledge from the past enlightens us and makes us

sensitive to our past. ”

3. Common heritage in terms of value includes the metaphors of antique, treasure, diamond, flag, gold, mesh,
jewelry, value, love, novel, world, piggy bank and emerald.

S9F: “Common heritage is like an antique. Because, over time, its value increases and it has remained for a long
time.”

S117M: “Common heritage is like a flag. Because it is very precious and valuable. ”

S138M: “Common heritage is like a treasure. Because it is very valuable. ”

4. Common heritage in terms of progress by accumulation includes the metaphors of giant, pit, hair, bucket,
snowflakes, tree, mountain, lake, halay, seed, fake news, piggy bank, cave, core, chain, gene, money, rope,
forest and pool.

S10F: “Common heritage is like a bucket. Because it accumulates one after another.”

S12M: “Common heritage is like a tree. Because it takes root and grows.”

S71F: “Common heritage is like a mountain. Because it is the accumulation of material and spiritual things from
the past like a mountain. ”

S286F: “Common heritage is like a piggy bank. Because, over time, knowledge accumulates. ”

S277F: “Common heritage is like money. Because, as it is accumulated, it is transferred to future generations. ”

5. Common heritage in terms of transmission from generation to generation includes the metaphors of root,
paper, gene, historical artifact, surname, trust, unifier, mirror, gift, water, sun, homeland, building, gold,
culture, value, treasure, infinity and rope.

S3M: “ Common heritage is like a root, because it conveys it to new generations.”

S$32M: “Common heritage is like a trust. Because it enables to pass on what has been taught and given to the
next generations.”

S83F: “Common heritage is like a building. Because its foundation is laid, it is passed down from generation to

generation, and it continues to survive. ”

6. Common heritage in terms of guidance includes the metaphors of light, star, sun, lantern, teacher, moon,
arrow, Qur 'an, book, mother and father.

S48M: “Common heritage is like light. Because although it dies out, it still iluminates the environment.”
S108M: “Common heritage is like a lantern. Because the light of the lantern reflects on another, its light on
another.”

S123F: “Common heritage is like an arrow. Because it points the way.”

7. Common heritage in terms of continuity includes the metaphors of country, puzzle, building, water, money,

river, pen, tree, listening to lectures, USB, food, stream, flash memory and time.
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S76F: “Common heritage is like water. Because it is a never-ending generation. ”

S28M: “Common heritage is like a puzzle. Because it is connected to each other, if a part of it breaks, the
connection breaks.”

S243M: “Common heritage is like listening to lectures. Because if you do not listen to the beginning, you will

not know the end.”

8. Common heritage in terms of universality includes the metaphors of sky, time, space, unifier, water, sea,
freedom, earth, song, information, Albert Einstein, gold, painting and state.

S68M: “Common heritage is like a common factor. Because it is universal, all people should take care of it.”
S$127M: “Common heritage is like a sea. Because it spreads everywhere. ”

S174F: “Common heritage is like universal knowledge. Because it concerns all of humanity. ”

9. Common heritage in terms of unification includes bridge, puzzle, unifier, magnet, bond, communication,
family, chain, culture, ocean, rope and scarf metaphors.

S34F: “Common heritage is like a bridge. Because it binds people together. ”

S106F: “Common heritage is like a shoelace. Because it keeps people together. ”

S270M: “Common heritage is like an ocean. Because it connects the world. ”

10. Common heritage in terms of permanence includes the metaphors of flash memory, water, tree, school,
notebook, book, rope, information, world, heart and kite.

S76M: “Common heritage is like water. Because it never ends. ”

S56M: “Common heritage is like a school. Because even if you study it, it's not over."

S$168M: “Common heritage is like a kite. Because it will dominate an unlimited area and it will continue to

increase as long as the rope gets longer and life allows.”

11. Common heritage in terms of development includes the metaphors of bag, book, innovation, tree,
technology, animal species, labor, earth, sun and stairs.

S$215M: “Common heritage is like a bag. Because it carries all knowledge and carries it forward. ”

S$198M: “Common heritage is like technology. Because every day new things are added to it.”

S$268M: “Common heritage is like the world. Because it builds up gradually and everyone benefits.”

12. Common heritage in terms of sharing includes the metaphors of future, well-directed Alzheimer's disease,
class, information, public dowry, internet, planning, Enes Batur, food and gift.

S43F: “Common heritage is like a class. Because all students use the same smart board. ”

S77M: “Common heritage is like knowledge. Because it multiplies when it is shared. ”

S170M: “common inheritance is like sharing your food. Because it is the food of all nations. ”

13. Common heritage in terms of utility includes metaphors of city, pen, landscape, sea, telephone, internet,

tree and food.
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S27F: “Common heritage is like a pen. Because it will always be useful to us.”
S16M: “Common heritage is like a city. Because everyone benefits, it is useful for everyone. ”

S42F: “Common heritage is like a landscape. Because it refreshes people and gives them peace.”

14. Common heritage in terms of labor includes the metaphors of work, labor, exam, sand and wallet.

S14M: "Common heritage is like a work. Because it requires the labor of many people.”

S151M: “Common heritage is like a wallet. Because you have to protect the wallet at all times, money can enter
that wallet with labor.”

S231F: “Common heritage is like labor. Because the continuation of the family is a share of that legacy with

anything earned by working hard.”

15. Common heritage in terms of significance includes metaphors of water, language, time and breath.

S76F: “Common heritage is like water. Because it is something that everyone uses, and without water, there is
no life.”

S234M: “Common heritage is like a language. Because if the language is lost, humanity will also disappear, if
the common heritage is lost, science and common views will disappear."

S266M: “Common heritage is like breathing. Because without our breath, we cannot live, it is important and

our greatest value.”

16. Common heritage in inclusiveness contains the metaphors of book, tree, mushroom and rain.
S248M: “Common heritage is like a history book. Because it covers the material and spiritual values related to
the old period. ”

S287F: “Common heritage is like a leaf. Because it's made up of a lot of lines. ”

17. Common heritage in gradualism contains the metaphors of building, multiplication, diamond and rope.
S21F: “Common heritage is like a brick wall. Because the cultures of the world have created an infrastructure
for it and it has grown like a wall.”

S$120M: “Common heritage is like multiplication. Because when people reveal their inventions, things increase.”

S242F: “Common heritage is like a rope. Because it was formed as a result of long processes.”

18. Common heritage in terms of complementarity includes metaphors of text, definition of the sentence,
friend and moon.

S62F: “Common heritage is like the definition of a sentence. Because it represents us, without the definition of
the sentence, the sentence is nonsensical.”

S124F: “Common heritage is like a friend. Because it's consoling."

19. Common heritage for facilitation contains the metaphors of technology and friend.
S7M: “Common heritage is like technology tools. Because it makes life easier.”

S80M: “Common heritage is like a close friend. Because it helps people to live, learn, eat and drink.”
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Findings on Metaphor Categories Related to the Concept of Common Heritage and Differentiation of

Students by Gender

In order to explain the concept of common heritage of secondary school students and to determine how the

categories of metaphors they developed differ according to their genders, a 'cross-table' analysis was

performed. The results obtained are shown in Table 4.

Table 4. Differentiation of Metaphor Categories According to Gender of Students

Gender
Female Male Total
Common heritage in terms of past and future n 18 19 37
connection %Metaphor Category 48,6% 51,4% 100,0%
% Gender 11,8% 13,2% 12,5%
Common heritage in terms of teaching n 21 16 37
% Metaphor Category 56,8% 43,2% 100,0%
% Gender 13,8% 11,1% 12,5%
Common heritage in terms of value n 15 17 32
% Metaphor Category 46,9% 53,1% 100,0%
% Gender 9,9% 11,8% 10,8%
Common heritage in terms of progress by n 17 13 30
accumulation % Metaphor Category 56,7% 43,3% 100,0%
% Gender 11,2% 9,0% 10,1%
Common heritage in terms of transmission n 11 11 22
from generation to generation % Metaphor Category 50,0% 50,0% 100,0%
% Gender 7,2% 7,6% 7,4%
Common heritage in terms of guiding n 9 9 18
% Metaphor Category 50,0% 50,0% 100,0%
% Gender 5,9% 6,3% 6,1%
Common heritage in terms of continuity n 9 7 16
% Metaphor Category 56,3% 43,8% 100,0%
% Gender 5,9% 4,9% 5,4%
Common heritage in terms of universality n 5 11 16
% Metaphor Category 31,3% 68,8% 100,0%
% Gender 3,3% 7,6% 5,4%
Common heritage in terms of unity n 10 5 15
% Metaphor Category 66,7% 33,3% 100,0%
% Gender 6,6% 3,5% 5,1%
Common heritage in terms of permanence n 8 6 14
% Metaphor Category 57,1% 42,9% 100,0%
% Gender 5,3% 4,2% 4,7%
Common heritage in terms of development n 4 7 11
% Metaphor Category 36,4% 63,6% 100,0%
% Gender 2,6% 4,9% 3,7%
Common heritage in terms of sharing n 6 5 11
% Metaphor Category 54,5% 45,5% 100,0%
% Gender 3,9% 3,5% 3,7%
Common heritage in terms of utility n 8 2 10
% Metaphor Category 80,0% 20,0% 100,0%
% Gender 5,3% 1,4% 3,4%
Common heritage in terms of labor n 1 5 6
% Metaphor Category 16,7% 83,3% 100,0%
% Gender 0,7% 3,5% 2,0%
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Table 4. Differentiation of Metaphor Categories According to Gender of Students (continuing)

Gender
Female Male Total

Common heritage in terms of significance n 1 4 5
% Metaphor Category 20,0% 80,0% 100,0%

% Gender 0,7% 2,8% 1,7%

Common heritage in inclusiveness n 3 2 5
% Metaphor Category 60,0% 40,0% 100,0%

% Gender 2,0% 1,4% 1,7%

Common heritage in gradualism n 3 2 5
% Metaphor Category 60,0% 40,0% 100,0%

% Gender 2,0% 1,4% 1,7%

Common heritage in terms of n 3 1 4
complementarity % Metaphor Category 75,0% 25,0% 100,0%
% Gender 2,0% 0,7% 1,4%

Common heritage in terms of facilitation n 0 2 2
% Metaphor Category 0,0% 100,0% 100,0%

% Gender 0,0% 1,4% 0,7%

Total n 152 144 296
% Metaphor Category 51,4% 48,6% 100,0%

% Gender 100,0% 100,0% 100,0%

When Table 4 was examined, it was determined that female and male students preferred metaphors close to
each other in the categories of common heritage in terms of guidance (female, 50.0%; male, 50.0%) and
common heritage in terms of transmission from generation to generation (female, 50.0%; male, 50.0%).

Compared to male students, female students preferred metaphors in the categories of common heritage in
terms of accumulative/increasing progress (female, 56.7%; male, 43.3%), common heritage in terms of
teaching (female, 56.8%; male, 43.2%), common heritage in terms of continuity (female, 56.3%; male, 43.8%),
common inheritance in terms of benefit (female, 80.0%; male, 20.0%), common heritage in terms of
cohesiveness (female, 66.7%; male, 33.3%), common heritage in terms of unification (female, 75.0%; male,
25.0%), common inheritance in terms of sharing (female, 54.5%; male, 45.5%), common inheritance in terms of
permanence (female, 57.1%; male, 42.9%), common inheritance in terms of comprehensiveness (female,

60.0%; male, 40.0%) and common inheritance in terms of progressivity (female, 60.0%; male 40.0%)

On the other hand, compared to female students, male students adopted the metaphors in the categories of
common heritage in terms of past and future connection (male, 51.4%; female, 48.6%), common heritage in
terms of value (male, 56.8%; female, 43.2%), common heritage in terms of development (male, 63.6%; female,
36.4%), common heritage in terms of universality (male, 68.8%; female, 31.3%), common inheritance in terms
of importance (male, 80.0%; female, 20.0%), common heritage in terms of facilitation (male, 100.0%; female,

0.0%) and common inheritance in terms of labor (male, 83.3%; female, 16.7%) more.

According to the relevant table, the metaphor groups that female students attribute the most meaning to can

be listed as common heritage in terms of didactic quality (13.8%), common heritage in terms of past and future
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connection (11.8%), common heritage in terms of accumulative/increasing progress (11.2%), common heritage
in terms of value (9.9%), common heritage in terms of transmission from generation to generation (7.2%),
common heritage in terms of unification (6.6%), common heritage in permanence (5.3%), common heritage in
terms of sharing (3.9%) and common heritage in terms of universality (3.3%). The order of male students'
preferences in this regard is as follows: common heritage in terms of past and future connection (13.2%),
common heritage in terms of value (11.8%), common heritage in terms of didactic quality (11.1%), common
heritage in terms of accumulative/increasing progress (9.0%), common heritage in terms of transmission from
generation to generation and common heritage in terms of universality (7.6%), common heritage in terms of
guidance (6.3%), common heritage in terms of development and common heritage in terms of continuity

(4.9%).

CONCLUSION and DISCUSSION

In this study, it was examined through which metaphors secondary school students explained their perceptions
about the concept of common heritage. In the study, first of all, a conceptual framework was created by
revealing all the details of the concepts related to the subject. A questionnaire was applied to 296 secondary
school students studying in 5 different secondary schools in Konya province, and research data were collected
by qualitative methods. It was determined that students were able to produce metaphors containing quite

different areas in order to explain the concept of common heritage.

It was determined that secondary school students explained the concept of common heritage with 136
different metaphors. According to the results of the analysis, it was determined that the students used the
metaphor of book 18 times, the metaphor of treasure 17 times, the metaphor of tree 11 times, the metaphor
of rope 10 times, the metaphor of water, time and chain 8 times, the metaphor of gold, sun and light 6 times,
and the metaphor of diamond 5 times, the metaphors of knowledge, building, sea, world, gene, piggy bank,
phone and food 4 times, the metaphors of mother-father, friend, month, bond, connective, mountain, labor,
lantern, lake, internet, pen, culture, ladder and money 3 times, the metaphors of river, memory, antique,
mirror, value, flash memory, gift, bridge, jewelry, teacher, painting, historical artifact, technology, space and

road twice and other metaphors once in order to explain the concept of common heritage.

In the study, after determining that secondary school students used 136 different metaphors to explain the
concept of common heritage, conceptual categories with common characteristics of the determined
metaphors were created. In the study, it was determined that the metaphors used by the students can be
classified under 19 different categories/themes. As a result of the analyzes related to the categories created, it
has been determined that the metaphors developed by the students regarding the concept of common
heritage are mostly in the categories of common heritage in terms of past and future connection and common
heritage in terms of didactic quality, and they are lowest in the categories of common heritage in terms of

facilitation and common heritage in terms of complementarity.
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Finally, the study examined how the metaphor categories developed by the students to explain the concept of
common heritage differ according to their gender. As a result of the 'cross-table' analysis, it was determined
that male and female students preferred metaphors close to each other in the categories of common heritage

in terms of guidance and in terms of transmission from generation to generation.

Compared to male students, female students were determined to prefer metaphors in the categories of
common heritage in terms of accumulative/increasing progress, common heritage in terms of teaching,
common heritage in terms of continuity, common inheritance in terms of benefit, common heritage in terms of
cohesiveness, common heritage in terms of unification, common inheritance in terms of sharing, common
inheritance in terms of permanence, common inheritance in terms of comprehensiveness and common
inheritance in terms of progressivity. On the other hand, compared to female students, male students adopted
the metaphors in the categories of common heritage in terms of past and future connection, common heritage
in terms of value, common heritage in terms of development, common heritage in terms of universality,
common inheritance in terms of importance, common heritage in terms of facilitation and common inheritance

in terms of labor more.

When the studies on the subject in the literature are reviewed, it has been determined that the results of the
study show parallelism with the literature. For example, in a study conducted by Kéroglu, Yildirim, and Avcikurt
(2018), the perceptions of students receiving tourism guidance education regarding the concept of 'cultural
heritage' were examined through metaphor analysis. As a result of the analysis of the data obtained from the
open-ended questionnaires applied to 284 students studying in the 1st, 2nd, 3rd and 4th grades in the spring
semester of 2016-2017 academic year, it was determined that students expressed the concept of cultural
heritage in 106 metaphors and in 6 categories formed by grouping these metaphors according to their common
characteristics. In the study, it was determined that the metaphor of "treasure" for the concept of cultural

heritage was produced the most.

A study was conducted by Selanik and Fidan (2013) with 532 teacher candidates studying in order to determine
the perceptions of teacher candidates regarding the concept of cultural heritage through metaphors. In the
study, the data collected with the form of identifying cultural heritage metaphors were analyzed and
interpreted with descriptive analysis technique. At the end of the study, it was determined that the students
developed a total of 69 valid metaphors in 5 different categories related to the concept of cultural heritage.
When the metaphors developed by the teacher candidates were examined, it was concluded that the most
frequently expressed metaphors regarding cultural heritage were ‘'history', language', 'treasure’, 'important’,

'protected' and 'everything'.

In the research of Glinden and Giineren (2021), it is aimed to determine the level of attitudes towards concrete
cultural heritage and metaphorical perceptions of the concept of cultural heritage of individuals who directly or

indirectly receive higher education with cultural heritage. Research data were obtained from 355 individuals.
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At the end of the study, it was stated that 154 metaphors were developed by the participants and that the
metaphors could be classified into 8 categories according to their common characteristics. According to the
data within the scope of the research, it was determined that the metaphorical perceptions of individuals with
higher education towards cultural heritage and their levels of attitude towards concrete cultural heritage were
significantly higher. In the study conducted by Giingér, Oztiirk, and Ogelman (2022), it was aimed to determine
the perceptions of preschool education teaching undergraduate students' perspectives and approaches to the
concept of cultural heritage. In the study, it was determined that cultural heritage metaphors were divided into
7 categories. The most commonly used metaphors are tree, treasure, family, past and future, bridge, historical

artifact and society.

RECOMMENDATIONS

In line with the results obtained in the study, the following suggestions have been developed for experts,

researchers and students who are interested in the subject.

In the study, it was observed that the students mostly expressed the metaphors related to the concept of
common heritage with concrete or objective facts or concepts. For example, literary and abstract concepts
such as poetry, novels were used much less frequently. In this direction, it is suggested that improvements
should be made in secondary school course content so that students can develop abstract and literary
concepts. The study was carried out on a single concept, the relationships between the concepts can be
examined by conducting studies involving more than one concept in the future. In addition, this study was
carried out on 6th and 7th grade students. It can be brought to the literature by making larger-scale studies

involving different age and class groups.
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ORTAOKUL OGRENCILERININ “ORTAK MiRAS” KAVRAMINA iLiSKiN METAFORIK
ALGILARI*

0z

Bu arastirmanin amaci, ortaokul o6grencilerinin “ortak miras” kavramina iliskin algilarini
metaforlar araciligiyla tespit etmektir. Calisma, betimsel bir arastirmadir. Calismada, tarama
modeli kullanilmistir. Arastirma Konya ilinde bulunan 5 ortaokulda, 2021-2022 egitim 6gretim
yilinda 6. ve 7. siniflarda 6grenim goéren 296 6grenci ile ylritilmustir. Arastirma ile ilgili verileri
toplamak amaciyla birinci kismi 6grencilerin cinsiyet bilgilerini, ikinci kismi “Ortak miras ........
gibidir, ¢linkd ....... ” ciimlesini iceren bir form kullanilmistir. Toplanan veriler anlamli ve sistematik
yapilara donistirilmek Uzere ‘igerik analizi’ islemlerine tabi tutulmustur. Arastirma verilerinin
analizleri sonucunda, 6grencilerin ortak miras kavramini 136 metafor ile acikladiklari tespit
edilmistir. Analiz sonugclarina gére, 6grencilerin ortak miras kavramini agiklamak i¢in en ¢ok; kitap,
hazine, agag, ip, su, zaman, zincir, altin, glines, 1sik, elmas, bilgi, bina, deniz, diinya, gen, kumbara,
telefon, yemek, anne-baba, arkadas, ay, bag, birlestirici, dag, emek, fener, gol, internet, kalem,
kiltir, merdiven, para, akarsu, ani, antika, ayna, deger, flash bellek, hediye, kdprii, micevher,
Ogretmen, resim, tarihi eser, teknoloji, uzay ve yol metaforlarini kullandiklar tespit edilmistir.
Ogrenciler tarafindan ifade edilen metaforlarin ortak &ézellikleri g6z dniinde bulundurularak 19
farkh kategori olusturulmustur. Bu kategoriler, gegcmis ve gelecek baglantisi agisindan ortak miras,
Ogreticilik acgisindan ortak miras, degerlilik acisindan ortak miras, birikerek/cogalarak ilerleme
bakimindan ortak miras, nesilden nesile aktarim agisindan ortak miras, yol gostericilik agisindan
ortak miras, sureklilik agisindan ortak miras, evrensellik agisindan ortak miras, birlestiricilik
acisindan ortak miras, kalcilik bakimindan ortak miras, gelisme gdsterme agisindan ortak miras,
paylasimcilik agisindan ortak miras, fayda saglama agisindan ortak miras, emeksellik agisindan
ortak miras, 6nemlilik agisindan ortak miras, kapsayicilik agisindan ortak miras, asamallik
bakimindan ortak miras, tamamlayicilik agisindan ortak miras, kolaylastiriclik agisindan ortak
miras olarak adlandiriimistir. Calismada son olarak, 6grencilerin ortak miras kavramini agiklamak
icin gelistirdikleri metaforlarin kategorilerinin cinsiyetlerine gore nasil farkhlastig1 incelenmis ve
kategorilere gore bazi farkliliklar ortaya c¢iktigi belirlenmistir.

Anahtar kelimeler: Ortak miras, ortaokul, metafor.

1 Bu makale, Fadimana Rabia Biiyiikdikmen’in 2022 yilinda Necmettin Erbakan Universitesi Egitim Bilimleri Enstitisti Tiirkge
ve Sosyal Bilimler Egitimi Anabilim Dali Sosyal Bilgiler Egitimi Bilim Dalinda Dog. Dr. Tugba Cevriye Ozkaral'in
danismanliginda tamamladigr “Ortaokul Ogrencilerinin Ortak Miras Kavramina iliskin Metaforik Algilar” baslikl yiiksek lisans
tezinden Uretilmistir.
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GiRiS

Ortak miras gegcmisten gunimuze kadar tum insanlarin, toplumlarin, uygarlklarin ve uluslarin olusturdugu
maddi ve manevi degerlerdir. Ortak miras tarihin en eski dénemlerinden baglayarak pek ¢ok insanin bilgi
birikimi, deneyimi ve emegi sonucunda olusturulmustur. Ortak miras konusu Sosyal Bilgiler 5.sinif ders kitabi
(MEB, 2021), “Kuresel Etkilesim" Unitesi icerisinde sayfa 180 ile 186'y1 kapsamaktadir. Ortak miras ile ilgili
Gobekli Tepe’nin ortak miras kabul edilmesi iizerinde durulmustur. insanligin bilim mirasina “Louis Pasteur,
Madam Curie, Gazi Yasargil, Aziz Sancar” 6érnek olarak verilmistir. insanligin edebiyat mirasina érnek olarak
“Oguz Kagan Destani, Victor Hugo’nun Sefiller romani, Homeros’un ilayda’si“ verilmistir. insanhgin sanat
mirasina “Levni’ye ait bir minyatiir ve Leonardo Da Vinci’'nin Mona Lisa tablosu” &6rnek olarak verilmistir.
UNESCO Diinya Miras listesinden bahsedilmis, ilkemizde bulunan bu listeye giren bazi dogal ve tarihi yerlerden

bahsedilmistir.

1970’lerden sonra gevre sorunlarinin kiiresel boyutlara ulagsmasi sonucunda dogal cevre degerleri kiiresel gevre
mallari ve yerel tarihi-kiltirel degerler insanligin ortak mirasi olarak kabul edilmeye baslanmistir. Diinya mirasi
kavrami yerine ortak miras kavrami kullanilabilir. Diinya mirasi olarak da bilinen ortak miras kavramini su
sekilde tanimlamak mumkindir: “Gegmisimizden geriye kalanlar, bugln birlikte var oldugumuz ve gelecek
nesillere birakacagimiz mirasimizdir. Kiltirel ve dogal mirasimizin her biri yeri doldurulamaz yagsam ve ilham
kaynaklaridir (Yesilbursa ve Ugarkus, 2021). Giiniimiizde hemen her (ilke, var olan degerleri gelecek nesillere
aktarma, diinyada saygin bir konuma sahip olma istegi gibi nedenlerle kiltlr ve tabiat varliklarini koruma ve
tanitma cabasi igindedir. Bu dogrultuda uluslararasi kuruluglar ortak mirasin korunmasi igin ¢alisilirken ve
uluslararasi yasalar gikarilirken egitime de agirhk verilmektedir (Akpinar, 2007). Avrupa Birligi'nin egitim
hedeflerinden biri, insanlari ortak mirastan haberdar etmektir. Avrupa Birligi'nin egitim hedefleri dogrultusunda
Milli egitim sistemi, kendi ulusal kaltirinG 6grenmis ve farkh kiltirleri yorumlayabilen bireyler yetistirmeyi
amaglamaktadir. Ayrica (lkemiz, Gyesi oldugu UNESCO tarafindan olusturulan “Diinya Kultir ve Tabiat
Mirasinin Korunmasi S6zlesmesi”ni imzalayarak koruma konusunda egitim ve farkindalik programlari ylritmeyi
kabul etmistir. Bu kapsamda Tiirkiye Cumhuriyeti, halkin dogayi koruma konusunda bilinglendirilmesi geregini

kabul etmis ve ortak miras gibi kavramlari programa dahil etmistir (Asatekin, 2004).

1972 UNESCO Diinyanin Kiltiirel ve Dogal Mirasinin Korunmasina iliskin Sézlesmesi, gelecek nesiller icin
olaganistl evrensel degere sahip kiiltlirel ve dogal mirasi korumak igin kurulmustur. Bu amaca ulasmak igin,
her ulusun halkinin yalnizca kendi 6zel mirasinin degil, ayni zamanda Misir Piramitlerinden Ekvador’daki
Galapagos Adalarina, Yunanistan’daki Akropolis’ten Filipin Cordilleras’in Piring Tarlalarina kadar dinya
mirasimizin muazzam zenginligi ve ¢esitliliginin de farkinda olmasi hayati 6nem tasimaktadir. Diinya Mirasi
Sozlesmesini imzalayan 177 ulke, diinya mirasimizi korumak icin devam eden bir misyon Ustlenmistir (Ryan ve
Silvanto, 2009). Tiirkiye'de on dokuz tane UNESCO Diinya Mirasi bulunmaktadir. ilk olarak 1985'te istanbul'un

Tarihi Alanlari, Géreme Milli Parki ve Kapadokya ile Divrigi Ulu Camii ve DarUssifasi, son olarak da 2021'de
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Arslantepe Hoyugu listeye dahil edilmistir. Listedeki varliklardan on yedisi kiltirel, ikisi karma alandir.

Tirkiye'nin Diinya Mirasi Gegici Listesi'nde ise seksen dort tane varligi bulunmaktadir (www.unesco.org.tr).

Ortaokul 6grencilerinin ortak miras kavramina iliskin algilari 6nem tasimaktadir. Bu algilar metaforlar yoluyla
tespit edilebilmektedir. Metafor kelimesi Yunanca bir kelime olan metapherein kelimesinden gelmektedir.
Meta ‘arasinda’, pherein ise ‘tagimak’ anlamina gelir. Birgok arastirmaci ve edebiyatgi, metaforlari birgok farkli
sekilde tanimlamistir. Geleneksel metafor veya retorik cizgisindeki bir metafor calismasi, Aristoteles’ten
Richards’a kadar bilginlere kadar uzanabilir. Aristoteles, Poetika adli (inli eserlerinde metafor tanimini verir:
“Metafor, bir seye baska bir seye ait olan bir ad vermekten ibarettir; aktarim ya cinsten tire, ya tlirden cinse, ya
tirden tlre ya da analojiye dayahdir” (Cerit, 2008). Metaforlar, bir konusma yazisina gekicilik katan dillerin
figlirleri olarak bilinse de giinlik hayatta genis bir kullanim alanina sahiptir. Metaforlarin netlik, yogunluk ve
aciklayicilik gibi belirli 6zelliklerinin yani sira bireylerin ifade, davranis, sezgi ve duygusal gelisimleri Gizerinde de
onemli etkileri vardir. Metaforlar biligsel stregleri ve eylemleri etkiler ve bireylerin ifadelerini sekillendirirken
kendilerini ifade etmelerini saglar. Bireyleri etkileyen metaforlar sadece distinceleri yansitmakla kalmaz, ayni
zamanda onlari sekillendirir ve davranislarin ortaya ¢ikmasina katkida bulunur. Ayrica bireylerin sezgilerini ve
duygusal gelisimlerini gelistirerek, bireylerin kendi dinyalarini anlamalari ve yapilandirmalari igin gigli

modelleme mekanizmalari kurmalarina olanak saglar (Kogak, 2013).

ilgili alanyazin incelendiginde metafor calismalarinin; miize (Bozdogan ve Siinbiil, 2016), hosgérii (Mutluer,
2015), baris (Bulut ve Koca, 2017), anayasa (Memisoglu ve Soylu (2017), kimlik ve kiltiir (Akdogan, Ciydem ve
Ocak, 2017), milli bayram (Oteles, 2020) kavramlarina yénelik oldugu gériilmektedir. Bu arastirmanin amaci ise,
ortaokul 6grencilerinin “ortak miras” kavramina iligskin algilarini metaforlar araciligiyla tespit etmektir. Bu amag

dogrultusunda asagidaki sorulara yanit aranmigtir:

Ortaokul oOgrencileri “ortak miras” kavramina iliskin sahip olduklari algilarini hangi metaforlar ile
aciklamaktadirlar?

Ortaokul 6grencileri tarafindan ortak miras kavramina iliskin olarak belirtilen metaforlar ortak ozellikleri
acisindan hangi kategoriler altinda yer alabilirler?

Ortaokul 6grencilerinin ortak miras kavramiyla ilgili algilarinda cinsiyete gore farklilik var midir?

YONTEM

Arastirmanin Modeli

Bu ¢alisma, betimsel bir arastirmadir. Calismada, tarama modeli kullaniimistir. Tarama, ge¢miste ya da halen

var olan bir durumu var oldugu sekliyle tespit etmeyi amaglayan arastirma modelidir (Karasar, 2020).
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Arastirmanin Calisma Grubu

Arastirma Konya ilinde bulunan 5 ortaokulda, 2021-2022 egitim 6gretim yilinda 6. ve 7. siniflarda 6grenim
goren 296 oOgrenci ile ylritUlmustir. Nitel arastirmalarda kullanilan 6rnekleme yontemlerinden o6lgit
ornekleme kullanilmistir. Bu 6rnekleme tekniginde 6rneklem &nceden belirlenmis Olglitlere gore belirlenir
(Patton, 2014; Karagbz, 2017). Bu arastirmada ele alinan “Ortak Miras” konusu 5.sinifin son (nitelerinden
birisidir. Veriler donem basinda toplanmistir. Bu nedenle 5. siniflarin arastirma konusuna tam olarak hakim
olmayacaklari distintlmis ve 5.sinifta ortak miras konusunu islemis olmalari 6lgiti itibari ile konu hakkinda
bilgi sahibi olduklari diigunilen 6. ve 7. sinif ortaokul 6grencileri arastirmaya dahil edilmis olup 8.sinif
dgrencilerinin inkilap Tarihi ve Atatiirkgiiliik dersine gegis yapmalari agisindan ¢alisma yalnizca 6. ve 7. Siniflar
ile yaratalmustdr. Ayrica, arastirmaya katilim saglayacak 6grencilerin belirlenmesinde gonillik esasi goz

onlinde bulundurulmustur. Arastirmaya katilan 6grencilerin cinsiyet dagihmlari Tablo 1'de gosterilmistir.

Tablo 1. Ogrencilerin Cinsiyet Dagilimi

Ozellik Grup N %

Cinsiyet Kiz 152 51,4
Erkek 144 48,6
Toplam 296 100,0

Tablo 1’de goruldugl Uzere, arastirmaya 152 kiz (%51,4) ve 144 erkek (%48,6) toplam 296 6grenci katihm
saglamistir. Buna gore, katihmcilarin cinsiyet dagilimlarinin birbirlerine yakin sayida ve dengeli bir dagilim

gosterdigi soylenebilir.

Veri Toplama Arag ve Teknikleri

Arastirmaya katilan 6grencilerin ortak miras kavramina iliskin sahip olduklari metaforlari ortaya c¢ikarmak
amaciyla onlarin her birinden “Ortak miras... gibidir, ¢linkii ...” climlesini tamamlamasi istenmistir. Bu amagla
ogrencilere form dagitilmistir. Metaforun bir arastirma araci olarak kullanildigi ¢alismalarda “gibi” kavrami
genellikle metaforun konusu ile metaforun kaynagi arasindaki bagi daha net bir sekilde cagristirmak icin
kullanilmaktadir. “Cink(” kavramina da yer verilerek, katihmcilarin kendi metaforlar icin bir gerekce veya

mantiksal dayanak sunmalari istenmektedir (Saban, 2008).

Verilerin Toplanmasi

Arastirma verilerinin toplanmasinda kullanilan anket formu hazirlandiktan sonra, éncelikle katilimcilara konu ile
ilgili 6zet bilgiler verilmistir. Anket uygulamasi asamasinda, katilimcilardan kendilerine dagitilan anket formlarini
6zglin duslnceleri ile tamamlamalari istenmistir. Veriler, Eylil-Ekim 2021 aylan igerisinde elde edilmistir.
Formlar, 6grenciler tarafindan yaklasik 10 dakika icerisinde yazili olarak tamamlanmis ve geri toplanmistir. Daha
sonra, anketleri dolduran &grencilerin bilgileri, verilerin analizinde kullaniimak {zere O1E, O1K... seklinde

kodlanmistir.
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Verilerin Analizi

Arastirma problemlerinin cevaplarinin aranmasina yonelik olarak elde edilen veriler nitel yontemlerle analiz
edilmistir. Bu amagla, toplanan veriler anlamli ve sistematik yapilara dondstirilmek Uzere ‘icerik analizi’
islemlerine tabi tutulmustur. icerik analizinde arastirmanin temelini olusturan olgu ve olayin kékenine

odaklaniimakta ve timevarimci bir yaklagim ortaya konulmaktadir (Baltaci, 2019).

icerik analizinde goriisme, gézlem veya dokiimanlar yoluyla elde edilen veriler, dért asamada analiz edilebilir.
Bunlar;

(1) verilerin ¢g6zimlenmesi,

(2) kategoriye temalarin olusturulmasi,
(3) kategori ve temalarin diizenlenmesi,
)

(4) bulgulara ulasiimasi ve yorumlanmasi (Eysenbach ve Kohler, 2002; Miles ve Huberman,1994).

Calismada, yukarida ifade edilen islem basamaklari gergeklestirilerek veriler analiz edilmistir. Verilerin
¢O6zUmlenmesi asamasinda, ¢alismanin amacina uygun olmayan cevaplar, kavramin tanimlanmasi icin belirlenen
alanin bos oldugu anketler, metaforun tanimlandigi, ancak gerekgesinin belirtilmedigi anketler ve metafor ile
gerekgenin tutarli olmadigl anketler gegersiz sayllmistir. Daha sonra, metafor ve gerekgeleri kendi aralarinda
anlamh bir butiin olusturacak sekilde gruplara ayrilmis, diger bir ifadeyle temalar olusturulmustur. Temalar
olusturulduktan sonra, metafor tablolarinda ayni anlami olan fakat farkli metaforlarla ifade edilen kavramlar
sadelestirilmis ve tablolar yeniden diizenlenmistir. Son asamada ise, metaforlar ve ilgili temalarin frekans ve
yuzdelik dilimlerini iceren tablo olusturma ve veri gorsellestirme islemi gergeklestirilmis, arastirma bulgularina

ulasilimis ve elde edilen bulgular yorumlanmistir.

Calismada, katihmcilarin gorislerinin cinsiyet vb. bagimsiz degiskenlere gore nasil bir farkhlik gosterdiginin
belirlenmesine yonelik olarak ¢apraz tablo analizleri gergeklestirilmistir. Capraz tablo analizi, sosyal bilimlerde,
iki veya daha fazla degisken arasindaki iliskileri incelemeye yonelik olarak uygulanan bir analiz yéntemidir
(Ozbay, 2008). Buna; bireylerin etnik kdkeni ve yasadiklari bélge arasinda bir iliskinin olup-olmadiginin
incelenmesi 6rnek olarak verilebilir (Sweet ve Grace-Martin, 2003). Capraz tabloda, kadin ve erkek bireylerin
oranlari dikey situnlara, metafor gruplari ise yatay satirlara yazilmis ve bu sayede, 6grencilerin cinsiyet
gruplarina gore belirli bir konuda ayni ya da farkl distinlip diisinmedikleri ve farklilik varsa oransal olarak nasil

bir dagilim ortaya c¢iktigi analiz edilmistir.
Arastirmanin gegerliligi ve giivenirligi

Yapilan arastirmada, ‘ortak miras’ kavraminin ortaokul 6grencileri tarafindan nasil algilandigi ve tanimlandigi
incelenmistir. Bu dogrultuda calismada, bes farkli okulda 6grenim goren 296 ortaokul 6grencisinden anket
formu ile veri toplanmistir. Ogrencilerin anket formlarinda bulunan ilgili yerlere yazdiklari metaforlar ve

gerekgeleri ile sinirlandinlmistir. Ogrencilerin ifadeleri dogrudan alinti yapilarak okuyucuya sunulmustur.
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Dogrudan alinti yapilan bu ifadelerin son kismina katilimci kodlamalari da eklenmistir. Katihmcilardan elde
edilen gecgerli metaforlarin bir listesi ile kategori adlarinin yer aldigi ikinci bir liste hazirlanmistir. Bu listeler
Necmettin Erbakan Universitesi, Ahmet Kelesoglu Egitim Fakiiltesi, Sosyal Bilgiler Egitimi Anabilim Dali’nda
gorevli bir uzmana verilmistir. Uzmandan, verilen ilk listede yer alan metaforlarin tamamin, ikinci listede yer
alan kategori listesine yerlestirmesi istenmistir. Sonraki siiregte arastirmacinin olusturdugu kategorilerle
uzmanin yapmis oldugu eslestirmeler karsilastirilmistir. Bu karsilastirma sayesinde goriis birligi ile goris
ayriliklari belirlenmis ve arastirmanin givenirligi hesaplanmistir. Bu hesaplama i¢in; Miles ve Huberman’in
formilu [Glvenirlik: Gorls birligi / (Gorls birligi + Gorls ayrihig) x 100] kullanilmistir. Carpik kentlesme
metaforu icin glvenirlik (294/ (294+2) x 100=) % 99 oraniyla saglanmistir. Nitel arastirmalarda, uzman ve
arastirmaci degerlendirmeleri arasindaki uyumun %90 ve Uzeri oldugu durumlarda arzu edilen diizeyde bir

glvenirlik saglanmis olmaktadir (Saban, 2008).

BULGULAR

Katiimcilarin, ‘Ortak Miras’ Kavramina iliskin Algilarini Agikladiklari Metaforlara iliskin Bulgular

Ortaokul 6. ve 7. 6grencilerine sorulan; “Ortak miras ....... gibidir/benzerdir. Cunkd, ....... " seklindeki acik uglu
soruya verdikleri cevaplardan hareketle, 6grencilerin ortak miras kavramini agiklamak amaciyla kullandiklari

metaforlar tespit edilmistir. Belirlenen metaforlarin frekans ve yiizde dagilimlari Tablo 2’de sunulmustur.

Tablo 2. Ortak Miras Kavramina iliskin Gelistirilen Metaforlar

S/N  Metafor f % S/N  Metafor f %

1 Kitap 18 6,1 29 internet 3 1,0
2 Hazine 17 5,7 30 Kalem 3 1,0
3 Agac 11 3,7 31 Kaltar 3 1,0
4 ip 10 3,4 32 Merdiven 3 10
5 Su 8 2,7 33 Para 3 1,0
6 Zaman 8 2,7 34 Akarsu 2 0,7
7 Zincir 8 2,7 35 Ani 2 0,7
8 Altin 6 2,0 36 Antika 2 0,7
9 Gunes 6 2,0 37 Ayna 2 0,7
10 sk 6 2,0 38 Deger 2 07
11 Elmas 5 1,7 39 Flash bellek 2 0,7
12 Bilgi 4 14 40 Hediye 2 07
13 Bina 4 1,4 41 Kopru 2 0,7
14 Deniz 4 1,4 42 Miicevher 2 0,7
15 Diinya 4 1,4 43 Ogretmen 2 0,7
16 Gen 4 1,4 44 Resim 2 0,7
17 Kumbara 4 1,4 45 Tarihi eser 2 0,7
18 Telefon 4 1,4 46 Teknoloji 2 0,7
19 Yemek 4 1,4 47 Uzay 2 0,7
20 Anne ve 3 1,0 48 Yol 2 0,7

baba

21 Arkadas 3 1,0 49 Ag 1 0,3
22 Ay 3 1,0 50 Aile 1 0,3
23 Bag 3 1,0 51 Albert Einstein 1 0,3
24 Birlestirici 3 1,0 52 Ansiklopedi 1 0,3
25 Dag 3 1,0 53 Atki 1 0,3
26 Emek 3 1,0 54 Bayrak 1 0,3
27 Fener 3 1,0 55 Bilge insan 1 0,3
28 Gol 3 1,0 56 Bilim 1 0,3
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Tablo 2. Ortak Miras Kavramina iliskin Gelistirilen Metaforlar (Devami)

S/N  Metafor f % S/N  Metafor f %
57 Cumlenin 1 0,3 97 Manzara 1 0,3

tanimi
58 Clizdan 1 0,3 98 Miknatis 1 0,3
59 Canta 1 0,3 99 Nefes 1 0,3
60 Carpmaislemi 1 0,3 100 Nehir 1 0,3
61 Cekirdek 1 0,3 101 Nimet 1 0,3
62 Cukur 1 0,3 102 Ok 1 0,3
63 Defter 1 0,3 103  Okul 1 0,3
64 Ders dinlemek 1 0,3 104 Okyanus 1 0,3
65 Dev 1 0,3 105 Orman 1 0,3
66 Devlet 1 0,3 106  Ogrenci 1 0,3
67 Dil 1 0,3 107  Ozgirluk 1 0,3
68  Emanet 1 0,3 108 Pencere 1 0,3
69 Enes Batur 1 0,3 109 Planlamak 1 0,3
70 Esya 1 0,3 110 Puzzle 1 0,3
71 Evren 1 0,3 111 Roman 1 0,3
72 Gelecek 1 0,3 112 Saat 1 0,3
73 Google 1 0,3 113 Sag 1 0,3
74 Gokyuzl 1 0,3 114 Sevgi 1 0,3
75 Gozliuk 1 0,3 115 Sinav 1 0,3
76 Halay 1 0,3 116 Sinif 1 0,3
77 Halkin geyizi 1 0,3 117 Sonsuzduk 1 0,3
78 Havuz 1 0,3 118 Soyadi 1 0,3
79 Hayvan tiru 1 0,3 119 SOz 1 0,3
80 Hisse 1 0,3 120 Sozluk 1 0,3
81 iletisim 1 0,3 121 Sarki 1 0,3
82 inovasyon 1 0,3 122 Sehir 1 0,3
83 iyi yonli 1 0,3 123 Tarih 1 0,3

Alzheimer

hastalig
84 Kablo 1 0,3 124 Teleskop 1 0,3
85 Kagit 1 0,3 125 Tohum 1 0,3
86 Kalp 1 0,3 126 Ugak 1 0,3
87 Kapi 1 0,3 127 Ugurtma 1 0,3
88 Kar taneleri 1 0,3 128 USB 1 0,3
89 Kilig 1 0,3 129 Ulke 1 0,3
20 Kova 1 0,3 130 Vatan 1 0,3
91 Kok 1 0,3 131 Yagmur 1 0,3
92 Kum 1 0,3 132 Yalan haber 1 0,3
93 Kur’an-i Kerim 1 0,3 133 Yapboz 1 0,3
94 Kutiiphane 1 0,3 134 Yapit 1 0,3
95 Magara 1 0,3 135 Yaz 1 0,3
96 Mantar 1 0,3 136 Yildiz 1 0,3

Toplam 296 100

Tablo 2’'deki bilgiler incelendiginde, 6grencilerin ortak miras kavramini 136 metafor ile acikladiklari tespit

edilmistir.
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Ortaokul Ggrencilerinin ‘Ortak Miras’ Kavramina iliskin Algilarini ifade Eden Metaforlarin Ortak Ozelliklerini

Tasiyan Kavramsal Kategorilere iliskin Bulgular

Ortaokul oOgrencilerinin  ortak miras kavramini agiklamak icin 136 farkli metafor kullandiklarinin
belirlenmesinden sonra, bu metaforlarin ortak o6zelliklerini tasiyan kavramsal kategoriler diger bir ifadeyle
temalar belirlenmistir. Kategoriler olusturulurken metaforlarin neden tercih edildigi diger bir ifadeyle sebepleri
dikkate alinmistir. Yapilan analizler sonucunda metaforlarin 19 farkli kategori/tema altinda gruplandirilabilecegi

tespit edilmistir. Bu kapsamda olusturulan kategoriler ve ilgili metaforlari Tablo 3’de gosterilmistir.

Tablo 3. Ogrencilerinin Ortak Miras Kavramina iliskin Gelistirdikleri Metafor Kategorileri

Metafor Frekans Metafor
S/N Kategori Metaforlar Sayisi ) Yizdesi
(n) (%)
1. Gegmis ve gelecek Yol(2), zaman(5), akarsu, kopri, ayna, zaman, telefon, 26 37 12,50
baglantisi agisindan zincir(5), merdiven(2), ay, ucak, kilig, bag(2), evren, agag,
ortak miras hazine, esya, tarih, hisse, gen, antika, ip, kapi, pencere, 151k,
kablo
2.  Ogreticilik agisindan Gozluk, teleskop, anne ve baba(2), deniz, kalem, kitap(13), 24 37 12,50
ortak miras bilim, saat, resim, arkadas, Google, nimet, 6grenci, 6gretmen,
internet, bilgi, ansiklopedi, hazine, kiitliphane, bilge insan, soz,
sozlik, ip, glines
3. Degerlilik agisindan  Antika, hazine(13), elmas(4), bayrak, altin(4), ag, miicevher(2), 13 32 10,81
ortak miras deger, sevgi, roman, diinya, kumbara, zimrit
4. Birikerek/cogalarak Dev, cukur, sag, kova, kar taneleri, agag(4), dag(3), gol(3), 21 30 10,14
ilerleme bakimindan halay, tohum, yalan haber, kumbara(3), magara, ¢ekirdek,
ortak miras zincir, gen, para(2), ip, orman, havuz
5. Nesilden nesile Kok, kagit, gen (2), tarihi eser(2), soyadi, emanet, birlestirici, 19 22 7,43
aktarim agisindan ayna, hediye, su, glines, vatan, bina, altin, kiltiir(2), deger,
ortak miras hazine, sonsuzuk, ip
6. Yol gostericilik Isik(5), yildiz, giines(3), fener(3), 68retmen, ay, ok, Kur’an-i 10 18 6,08
acisindan ortak miras Kerim, kitap, anne ve baba
7.  Sdreklilik agisindan Ulke, yapboz, bina, su(3), para, nehir, kalem, agag, ders 14 16 5,41
ortak miras dinlemek, USB, yemek, akarsu, flash bellek, zaman
8. Evrensellik agisindan Gokylzl, zaman, uzay(2), birlestirici, su, deniz(2), 6zgurluk, 14 16 5,41
ortak miras diinya, sarki, bilgi, Albert Einstein, altin, resim, devlet
9. Birlestiricilik Képri, puzzle, birlestirici, miknatis, bag, iletisim, aile, zincir(2), 12 15 5,07
acisindan ortak miras kiltar, okyanus, ip(3), atki
10. Kalicilik bakimindan Flash bellek, su, agag, ani(2), okul, defter, kitap, ip(2), bilgi, 12 14 4,73
ortak miras diinya, kalp, ugurtma
11. Gelisme gosterme  Canta, kitap, inovasyon, agag(2), teknoloji, hayvan tiri, emek, 10 11 3,72
acisindan ortak miras diinya, glines, merdiven
12. Paylasimcilik Gelecek, iyi yonli alzymer hastalig, sinif, bilgi, halkin geyizi, 10 11 3,72
acisindan ortak miras internet, planlamak, Enes Batur, yemek (2), hediye
13. Fayda saglama Sehir, kalem, manzara, deniz, telefon(3), internet, agag, yemek 8 10 3,38
acisindan ortak miras
14. Emeksellik agisindan Yapit, emek(2), sinav, kum, ciizdan 5 6 2,03
ortak miras
15. Onemlilik agisindan Su(2), dil, zaman, nefes 4 5 1,69
ortak miras
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Tablo 3. Ogrencilerinin Ortak Miras Kavramina iliskin Gelistirdikleri Metafor Kategorileri (Devami)

Metafor Frekans Metafor
S/N Kategori Metaforlar Sayisi ) Yiizdesi
(n) (%)
16. Kapsayicilik Kitap(2), agag, mantar, yagmur 4 5 1,69
acgisindan ortak
miras
17. Asamalilik Bina(2), carpma islemi, elmas, ip 4 5 1,69
bakimindan ortak
miras
18. Tamamlayicilik Yazi, cimlenin tanimi, arkadas, ay 4 4 1,35
acisindan ortak
miras
19. Kolaylastiricilik Teknoloji, arkadas 2 2 0,68
acgisindan ortak
miras
Toplam 216 296 100,0

*Parantez icindeki degerler metaforun ilgili kategoride kag kez kullanildigini géstermektedir

Tablo 3’'de gorildigi Gzere metaforlar; gegmis ve gelecek baglantisi agisindan ortak miras, 6greticilik agisindan
ortak miras, degerlilik agisindan ortak miras, birikerek/cogalarak ilerleme bakimindan ortak miras, nesilden
nesile aktarim agisindan ortak miras, yol gostericilik agisindan ortak miras, sureklilik agisindan ortak miras,
evrensellik agisindan ortak miras, birlestiricilik agisindan ortak miras, kalicilik bakimindan ortak miras, gelisme
gosterme agisindan ortak miras, paylasimcilik agisindan ortak miras, fayda saglama agisindan ortak miras,
emeksellik agisindan ortak miras, dnemlilik agisindan ortak miras, kapsayicilik agisindan ortak miras, asamalilik
bakimindan ortak miras, tamamlayicilik agisindan ortak miras, kolaylastirichk agisindan ortak miras olmak lzere
19 kavramsal kategoride ele alinmistir. En fazla metafor tekrarinin 37 tekrar ile ‘gecmis ve gelecek baglantisi
acisindan ortak miras’ ile ‘Ggreticilik agisindan ortak miras’ kategorisinde oldugu goériilmektedir. Ortaokul
Ogrencilerinin ortak miras kavramina iliskin gelistirdikleri metaforlar, kategorileri ve bu yondeki diistincelerine

ornekler asagida sunulmustur:

1. Gegmis ve gelecek baglantisi agisindan ortak miras: Yol, zaman, akarsu, képri, ayna, zaman, telefon, zincir,
merdiven, ay, ucak, kili¢, bag, evren, agag, hazine, esya, tarih, hisse, gen, antika, ip, kapi, pencere, isik, kablo
metaforlarini icermektedir.

0O31E: “Ortak miras zaman gibidir. Ciinkii, gecmisle gelecek arasinda baglanti kurar.”

0258K: “Ortak miras zincir gibidir. Clinkii, gecmisle gelecegi birbirine baglar ve kopmasi oldukga zordur.”
0220K: “Ortak miras hisse gibidir. Ciinkli, gecmisten giinimiize kadar gelen sanat, kiiltiirel vb. alanlardaki
miraslar veya degerlerin aktarilmasini saglar.”

0196E: “Ortak miras tarih gibidir. Clinkii, gecmisten giiniimiize kadar siire gelir ve yol gdsterir.”

2. Ogreticilik agisindan ortak miras: Gozliik, teleskop, anne ve baba, deniz, kalem, kitap, bilim, saat, resim,
arkadas, Google, nimet, 6grenci, 6gretmen, internet, bilgi, ansiklopedi, hazine, kiitiiphane, bilge insan, soz,

sozlik, ip, giines metaforlarini icermektedir.
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O88E: “Ortak miras kitap gibidir. Clinkii, ge¢mis hakkinda yeni bilgiler 6gretir.”
0103K: “Ortak miras bilim gibidir. Clinkd, ibn-i Sina’nin bize verdigi degerli bilgilerdir.”
0211K: “Ortak miras hazine gibidir. Ciinkii, ge¢misten kalan bilgileri bizi aydinlatir ve bunlar bizim gegcmisimize

karsi duyarl olmamizi saglar.”

3. Degerlilik agisindan ortak miras: Antika, hazine, elmas, bayrak, altin, ag, miicevher, deger, sevgi, roman,
diinya, kumbara, zlimrit metaforlarini icermektedir.

0O9K: “Ortak miras antika gibidir. Ciinkii, zamanla degeri artar ve uzun zaman kalmstir.”

0117E: “Ortak miras bayrak gibidir. Clinkii, cok kiymetli ve degerlidir.”

0138E: “Ortak miras hazine gibidir. Ciinkii, cok degerlidir.”

4. Birikerek/¢ogalarak ilerleme bakimindan ortak miras: Dev, cukur, sag, kova, kar taneleri, agag, dag, gol,
halay, tohum, yalan haber, kumbara, magara, ¢ekirdek, zincir, gen, para, ip, orman, havuz metaforlarini
icermektedir.

010K: “Ortak miras kova gibidir. Clinkd, birike birike ilerler.”

012E: “Ortak miras agac gibidir. Ciinkii, kdk salarak ilerler ve biyir.”

071K: “Ortak miras dag gibidir. Ciinkii, gecmisten gelen maddi ve manevi seylerin dag gibi birikmesidir.”

0286K: “Ortak miras kumbara gibidir. Ciinkii, zamanla bilgiler birikir.”

0277K: “Ortak miras para gibidir. Clinkd, biriktirildikce gelecek nesillere aktarilir.”

5. Nesilden nesile aktarim agisindan ortak miras: Kok, kagit, gen, tarihi eser, soyadi, emanet, birlestirici, ayna,
hediye, su, glines, vatan, bina, altin, kiltir, deger, hazine, sonsuzluk, ip metaforlarini icermektedir.

O3E: “ Ortak miras kok gibidir, Clink{i yeni nesillere ulastirir.”

032E: “Ortak miras emanet gibidir. Clinkii, 6gretilen ve verilen seyleri sonraki nesillere aktarmayi saglar.”

083K: “Ortak miras bina gibidir. Ciinkii, temeli atilir, nesilden nesile aktarilir, ayakta tutmaya devam edilir.”

6. Yol Gostericilik agisindan ortak miras: Isik, yildiz, giines, fener, 6gretmen, ay, ok, Kur’an-1 Kerim, kitap, anne
ve baba metaforlarini icermektedir.

O48E: “Ortak miras 151k gibidir. Clinki, kendisi tiikkenir ama ortamin aydinlanmasini saglar.”

O108E: “Ortak miras fener gibidir. Ciinki, fenerin 15181 bir baskasina yansir onun 15181 baskasina.”

0123K: “Ortak miras ok gibidir. Ciinkii, yon gésterir.”

7. Siireklilik agisindan ortak miras: Ulke, yapboz, bina, su, para, nehir, kalem, agag, ders dinlemek, USB, yemek,
akarsu, flash bellek, zaman metaforlarini icermektedir.

076K: “Ortak miras su gibidir. Clinkii, sonu gelmeyen bir nesildir.”

028E: “Ortak miras yapboz gibidir. Ciinkd, birbiriyle baglantilidir, bir pargasi koparsa baglanti kopar.”

0243E: “Ortak miras ders dinlemek gibidir. Ciinkii, basini dinlemezsen sonunu 6grenemezsin.”
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8. Evrensellik Agisindan ortak miras: Gokyuzi, zaman, uzay, birlestirici, su, deniz, 6zglrlik, dinya, sarki, bilgi,
Albert Einstein, altin, resim, devlet metaforlarini icermektedir.

0O68E: “Ortak miras ortak carpan gibidir. Clinki, evrenseldir, tiim insanlarin sahip ¢ikmasi gerekir.”

0127E: “Ortak miras deniz gibidir. Clinkii, her yere yayilr.”

0174K: “Ortak miras evrensel bilgi gibidir. Clinki, biitiin insanhgr ilgilendirir.”

9. Birlestiricilik agisindan ortak miras: Kopri, puzzle, birlestirici, miknatis, bag, iletisim, aile, zincir, kiltdr,
okyanus, ip, atki metaforlarini icermektedir.

034K: “Ortak miras képrii gibidir. Clinkii, insanlari birbirine baglar.”

0106K: “Ortak miras ayakkabi bagcigi gibidir. Clink, insanlari bir arada tutar.”

0270E: “Ortak miras okyanus gibidir. Ciinkii, diinyayi birbirine baglar.”

10. Kaliciik bakimindan ortak miras: Flash bellek, su, agag, okul, defter, kitap, ip, bilgi, diinya, kalp, ugurtma
metaforlarini icermektedir.

026E: “Ortak miras su gibidir. Clinkii hicbir zaman bitmez.”

O56E: “Ortak miras okul gibidir. Clinkii oku oku bitmez.”

0168E: “Ortak miras ugurtma gibidir. Ciinkii sinirsiz bir alana hakim olur ve ip uzadikca hayat imkan verdikge

artmaya devam edecektir.”

11. Gelisme gosterme agisindan ortak miras: Canta, kitap, inovasyon, agag, teknoloji, hayvan tiiri, emek,
diinya, giines, merdiven metaforlarini igermektedir.

0215E: “Ortak miras ¢anta gibidir. Clinkii, biitiin bilgileri tasir, ileri gétirir.”

0198E: “Ortak miras teknoloji gibidir. Clinkii, her gecen giin {izerine yeni seyler katiliyor.”

0268E: “Ortak miras diinya gibidir. Ciinkii, yavas yavas olusur ve herkes faydalanir.”

12. Paylagimcilik agisindan ortak miras: Gelecek, iyi yonli Alzheimer hastaligi, sinif, bilgi, halkin geyizi, internet,
planlamak, Enes Batur, yemek, hediye metaforlarini icermektedir.

043K: “Ortak miras sinif gibidir. Ciinki, biitiin 6grenciler ayni akill tahtayi kullanir.”

O77E: “Ortak miras bilgi gibidir. Clinkii, paylastikga cogalir.”

0170E: “Ortak miras yemegini paylasmak gibidir. Clinki, tim milletlerin ortak yemegidir.”

13. Fayda saglama agisindan ortak miras: Sehir, kalem, manzara, deniz, telefon, internet, agag, yemek
metaforlarini icermektedir.

027K: “Ortak miras kalem gibidir. Clinkii, her zaman isimize yarar.”

O16E: “Ortak miras sehir gibidir. Clinkii, herkes faydalanir, herkes icin yararhdir.”

042K: “Ortak miras manzara gibidir. Ciinki, insanlarin igini acar, huzur verir.”

14. Emeksellik agisindan ortak miras: Yapit, emek, sinav, kum, clizdan metaforlarini icermektedir.
O14E “Ortak miras yapit gibidir. Clinkii bircok kisinin emegini gerektirir.”
0O151E: “Ortak miras clizdan gibidir. Ciinkii clizdani her zaman koruman gerekir, ¢calismalarla emeklerle o

clizdana para girebilir.”
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0231K: “Ortak miras emek gibidir. Ciinkii, emek harcayip kazanilan herhangi bir seyle ailenin devaminin o

mirasa ortak olmasi.”

15. Onemsellik agisindan ortak miras: Su, dil, zaman, nefes metaforlarini icermektedir.

0O70K: “Ortak miras su gibidir. Clinki, herkesin kullandigi bir seydir, su olmazsa hayat da olmaz.”

0234E: “Ortak miras dil gibidir. Clink, dil kaybolursa insanlikta kaybolur, ortak miras kaybolursa bilim, ortak
gorasler kaybolur.”

0266E: “Ortak miras nefes gibidir. Ciinkii, nefesimiz olmazsa yasayamayiz, d5nemlidir ve en biiyiik degerimizdir.”

16. Kapsayicilik agisindan ortak miras: Kitap, agag, mantar, yagmur metaforlarini icermektedir.
0248E: “Ortak miras tarih kitabi gibidir. Clink{i eski dénemle ilgili maddi ve manevi degerleri kapsar.”

0287K: “Ortak miras yaprak gibidir. Ctinkii bir siirii cizgiden olusur.”

17. Asamalilik bakimindan ortak miras: Bina, carpma islemi, elmas, ip metaforlarini igermektedir.

021K: “Ortak miras tugla duvar gibidir. Clinkii dinyadaki kiltiirler altyapr olusturmus ve duvar gibi
blylimustar.”

0120E: “Ortak miras carpma islemi gibidir. Ciinkii insanlar buluslarini ortaya cikardikga olaylar artar.”

0242K: “Ortak miras ip gibidir. Clinkii uzun siirecler sonucunda olusmustur.”

18. Tamamlayicilik agisindan ortak miras: Yazi, climlenin tanimi, arkadas, ay metaforlarini icermektedir.
062K: “Ortak miras climlenin tanimi gibidir. Clinkii, bizi temsil eder, ciimlenin tanimi olmazsa ciimle sagma
olur.”

0124K: “Ortak miras arkadas gibidir. Ciink, teselli eder.”

19. Kolaylastiricilik agisindan ortak miras: Teknoloji, arkadas metaforlarini icermektedir.
O7E: “Ortak miras teknoloji aletleri gibidir. Clinkii hayati kolaylastirir.”
O80E: “Ortak miras yakin arkadas gibidir. Ciinki, insanlarin yasamasina, égrenmesine, yemesine, icmesine

yardimci olur.”

Ortak Miras Kavramina iliskin Metafor Kategorileri ve Ogrencilerin Cinsiyetlerine Gore Farklilasmasina iliskin

Bulgular

Ortaokul 6grencilerinin ortak miras kavramini agiklamak gelistirdikleri metaforlarin kategorilerinin cinsiyetlerine

gore nasil farkhlastiginin belirlenmesi amaciyla ‘capraz tablo’ analizi yapiimistir.

Elde edilen sonuglar Tablo 4’te gosterilmistir.
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Tablo 4. Metafor Kategorilerinin Ogrencilerin Cinsiyetlerine Gére Farklilasmasi

Cinsiyet
Kiz Erkek Toplam
Gegmis ve gelecek baglantisi agisindan ortak n 18 19 37
miras %Metafor kategorisi 48,6% 51,4% 100,0%
%Cinsiyet 11,8% 13,2% 12,5%
Ogreticilik agisindan ortak miras n 21 16 37
%Metafor kategorisi 56,8% 43,2% 100,0%
%Cinsiyet 13,8% 11,1% 12,5%
Degerlilik agisindan ortak miras n 15 17 32
%Metafor kategorisi 46,9% 53,1% 100,0%
%Cinsiyet 9,9% 11,8% 10,8%
Birikerek/¢ogalarak ilerleme bakimindan n 17 13 30
ortak miras %Metafor kategorisi 56,7% 43,3% 100,0%
%Cinsiyet 11,2% 9,0% 10,1%
Nesilden nesile aktarim agisindan ortak miras n 11 11 22
%Metafor kategorisi 50,0% 50,0% 100,0%
%Cinsiyet 7,2% 7,6% 7,4%
Yol gostericilik agisindan ortak miras n 9 <) 18
%Metafor kategorisi 50,0% 50,0% 100,0%
%Cinsiyet 5,9% 6,3% 6,1%
Sureklilik agisindan ortak miras n 9 7 16
%Metafor kategorisi 56,3% 43,8% 100,0%
%Cinsiyet 5,9% 4,9% 5,4%
Evrensellik agisindan ortak miras n 5 11 16
%Metafor kategorisi 31,3% 68,8% 100,0%
%Cinsiyet 3,3% 7,6% 5,4%
Birlestiricilik agisindan ortak miras n 10 5 15
%Metafor kategorisi 66,7% 33,3% 100,0%
%Cinsiyet 6,6% 3,5% 5,1%
Kalicihk bakimindan ortak miras n 8 6 14
%Metafor kategorisi 57,1% 42,9% 100,0%
%Cinsiyet 5,3% 4,2% 4,7%
Gelisme gosterme agisindan ortak miras n 4 7 11
%Metafor kategorisi 36,4% 63,6% 100,0%
%Cinsiyet 2,6% 4,9% 3,7%
Paylasimcilik agisindan ortak miras n 6 5 11
%Metafor kategorisi 54,5% 45,5% 100,0%
%Cinsiyet 3,9% 3,5% 3,7%
Fayda saglama agisindan ortak miras n 8 2 10
%Metafor kategorisi 80,0% 20,0% 100,0%
%Cinsiyet 5,3% 1,4% 3,4%
Emeksellik agisindan ortak miras n 1 5 6
% Metafor kategorisi 16,7% 83,3% 100,0%
%Cinsiyet 0,7% 3,5% 2,0%
Onemlilik agisindan ortak miras n 1 4 5
%Metafor kategorisi 20,0% 80,0% 100,0%
%Cinsiyet 0,7% 2,8% 1,7%
Kapsayicilik agisindan ortak miras n 3 2 5
%Metafor kategorisi 60,0% 40,0% 100,0%
%Cinsiyet 2,0% 1,4% 1,7%
Asamalilik bakimindan ortak miras n 3 2 5
%Metafor kategorisi 60,0% 40,0% 100,0%
%Cinsiyet 2,0% 1,4% 1,7%
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Tablo 4. Metafor Kategorilerinin Ogrencilerin Cinsiyetlerine Gére Farklilasmasi (Devami)

Cinsiyet
Kiz Erkek Toplam
Tamamlayicilik agisindan ortak miras n 3 1 4
%Metafor kategorisi 75,0% 25,0% 100,0%
%Cinsiyet 2,0% 0,7% 1,4%
Kolaylastiricilik agisindan ortak miras n 0 2 2
%Metafor kategorisi 0,0% 100,0% 100,0%
%Cinsiyet 0,0% 1,4% 0,7%
Toplam n 152 144 296
% Metafor kategorisi 51,4% 48,6% 100,0%
%Cinsiyet 100,0% 100,0% 100,0%

Tablo 4 incelendiginde; yol gostericilik agisindan ortak miras (kiz, %50,0; erkek, %50,0) ve nesilden nesile
aktarim agisindan ortak miras (kiz, %50,0; erkek, %50,0) kategorilerinde kiz ve erkek 6grencilerin birbirlerine

yakin metafor tercihleri yaptiklari belirlenmistir.

Kiz 6grenciler erkek 6grencilere gore, birikerek/cogalarak ilerleme bakimindan ortak miras (kiz, %56,7; erkek,
%43,3), 6greticilik agisindan ortak miras (kiz, %56,8; erkek, %43,2), sureklilik agisindan ortak miras (kiz, %56,3;
erkek, %43,8), fayda saglama acisindan ortak miras (kiz, %80,0; erkek, %20,0), birlestiricilik agisindan ortak
miras (kiz, %66,7; erkek, %33,3), tamamlayicilik agisindan ortak miras (kiz, %75,0; erkek, %25,0), paylasimcilik
acisindan ortak miras(kiz, %54,5; erkek, %45,5), kalicilik bakimindan ortak miras (kiz, %57,1; erkek, %42,9),
kapsayicilik acisindan ortak miras (kiz, %60,0; erkek, %40,0) ve asamalilik bakimindan ortak miras (kiz, %60,0;

erkek, %40,0) kategorilerindeki metaforlari tercih etmislerdir.

Erkek 6grenciler ise kiz 6grencilere gore; gegmis ve gelecek baglantisi agisindan ortak miras (erkek, %51,4; kiz,
%48,6), degerlilik agisindan ortak miras (erkek, %56,8; kiz, %43,2), gelisme gosterme acgisindan ortak
miras(erkek, %63,6; kiz, %36,4), evrensellik agisindan ortak miras (erkek, %68,8; kiz, %31,3), onemlilik agisindan
ortak miras (erkek, %80,0; kiz, %20,0), kolaylastiricilik agisindan ortak miras(erkek, %100,0; kiz, %0,0) ve
emeksellik agisindan ortak miras (erkek, %83,3; kiz, %16,7) kategorilerindeki metaforlari daha ¢ok

benimsemislerdir.

ilgili tabloya gére, kiz 6grencilerin kendi iginde en ¢ok anlam yiikledikleri metafor gruplari; 6greticilik agisindan
ortak miras (%13,8), ge¢cmis ve gelecek baglantisi agisindan ortak miras (%11,8), birikerek/cogalarak ilerleme
bakimindan ortak miras (%11,2), degerlilik agisindan ortak miras (%9,9), nesilden nesile aktarim agisindan ortak
miras (%7,2), birlestiricilik agisindan ortak miras (%6,6), kalicilk bakimindan ortak miras (%5,3), paylasimcilik
acisindan ortak miras (%3,9) ve evrensellik agisindan ortak miras (%3,3) seklinde siralanmaktadir. Erkek
ogrencilerin bu husustaki tercihlerinin siralamasi ise; ge¢cmis ve gelecek baglantisi agisindan ortak miras (%13,2),
degerlilik agisindan ortak miras (%11,8), 6greticilik agisindan ortak miras (%11,1), birikerek/cogalarak ilerleme

bakimindan ortak miras (%9,0), nesilden nesile aktarim agisindan ortak miras ve evrensellik agisindan ortak
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miras (%7,6), yol gostericilik agisindan ortak miras (%6,3), gelisme gosterme agisindan ortak miras ve streklilik

acisindan ortak miras (%4,9) seklindedir.

TARTISMA ve SONUC

Bu c¢alismada, ortaokul &grencilerinin ortak miras kavrami hakkindaki algilarini hangi metaforlar yolu ile
acikladiklari incelenmistir. Calismada 6ncelikle konuya iliskin kavramlar tim detaylari ile ortaya konularak bir
kavramsal cerceve olusturulmustur. Konya ilindeki 5 farkli ortaokulda 6grenim goéren 296 ortaokul 6grencisine
anket uygulanmis ve nitel ydntemlerle arastirma verileri toplanmistir. Ogrencilerin ortak miras kavramini

aciklamak amaciyla oldukga farkli alanlar igeren metaforlar tiretebildikleri tespit edilmistir.

Ortaokul 6grencilerinin ortak miras kavramini 136 metafor ile acgikladiklar tespit edilmistir. Analiz sonuglarina
gore, 6grencilerin ortak miras kavramini agiklamak icin, en ¢ok kitap metaforunu 18 kez, hazine metaforu 17
kez ve agag 11 kez, ip metaforu 10 kez, su, zaman ve zincir metaforlarini 8 kez, altin, glines ve i1sik metaforlarini
6 kez, elmas metaforunu 5 kez, bilgi, bina, deniz, diinya, gen, kumbara, telefon ve yemek metaforlarini 4 kez,
anne-baba, arkadas, ay, bag, birlestirici, dag, emek, fener, gol, internet, kalem, kiltir, merdiven ve para
metaforlarini 3 kez, akarsu, ani, antika, ayna, deger, flash bellek, hediye, kdpri, micevher, 6gretmen, resim,
tarihi eser, teknoloji, uzay ve yol metaforlarini 2’ser kez ve diger metaforlari ise 1’er kez kullandiklari

saptanmustir.

Calismada, ortaokul 6grencilerinin ortak miras kavramini agiklamak icin 136 farkh metafor kullandiklarinin
belirlenmesinden sonra, belirlenen metaforlarin  ortak 6zelliklerini tasiyan kavramsal kategoriler
olusturulmustur. Yapilan incelemede, 6grenciler tarafindan kullanilan metaforlarin 19 farkl kategori/tema
altinda gruplandirilabilecegi tespit edilmistir. Olusturulan kategorilerle ilgili analizler sonucunda; 6grencilerinin
ortak miras kavramina iliskin gelistirdikleri metaforlarin en ¢ok geg¢mis ve gelecek baglantisi agisindan ortak
miras ile 6greticilik agisindan ortak miras en az ise kolaylastiricilik agisindan ortak miras ve tamamlayicilik

acisindan ortak miras kategorilerinde yer aldigi tespit edilmistir.

Calismada son olarak, 6grencilerin ortak miras kavramini agiklamak icin gelistirdikleri metafor kategorilerinin
cinsiyetlerine gore nasil farklilastigl incelenmistir. Yapilan ‘capraz tablo’ analizi sonucunda; yol gostericilik
acisindan ortak miras ve nesilden nesile aktarim agisindan ortak miras kategorilerinde kiz ve erkek 6grencilerin

birbirlerine yakin metafor tercihleri yaptiklari saptanmistir.

Kiz 6grenciler erkek 6grencilere gore, birikerek/cogalarak ilerleme bakimindan ortak miras 6greticilik agisindan
ortak miras, slreklilik agisindan ortak miras, fayda saglama agisindan ortak miras, birlestiricilik agisindan ortak
miras, tamamlayicilik acisindan ortak miras, paylasimcilik agisindan ortak miras, kaliciik bakimindan ortak
miras, kapsayicilik agisindan ortak miras ve asamalilik bakimindan ortak miras kategorilerindeki metaforlari
tercih ettikleri tespit edilmistir. Erkek 6grenciler ise kiz 6grencilere gore; gegmis ve gelecek baglantisi agisindan

ortak miras, degerlilik acisindan ortak miras, gelisme gosterme agisindan ortak miras, evrensellik agisindan
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ortak miras, 6nemlilik agisindan ortak miras, kolaylastiricilik agisindan ortak miras ve emeksellik agisindan ortak

miras kategorilerindeki metaforlari daha ¢cok benimsedikleri tespit edilmistir.

Literatirde konuyla ilgili yapilan c¢alismalar incelendiginde, c¢alisma sonuglarinin literatlrle paralellikler
gosterdigi belirlenmistir. Ornegin, Kéroglu, Yildinm ve Avcikurt (2018) tarafindan bir calismada, turizm
rehberligi egitimi alan 0Ogrencilerin ‘klltiirel miras’ kavramina iliskin algilarinin metafor analizi yoluyla
incelenmesi yapilmistir. 2016-2017 egitim-6gretim yili bahar déneminde 1. 2. 3. ve 4. siniflarda 6grenim goéren
284 6grenciye uygulanan agik uglu anketlerden elde edilen verilerin analizi neticesinde, 6grencilerin kilturel
miras kavramini 106 metafor ve bu metaforlarin igerdikleri ortak 6zelliklerine gére gruplandirilmasiyla olusan 6
kategoride ifade ettikleri belirlenmistir. Calismada kultirel miras kavramina yonelik en fazla “hazine”

metaforunun dretildigi belirlenmistir.

Selanik ve Fidan (2013) tarafindan, 6gretmen adaylarinin kiltiirel miras kavramina iliskin algilarini metaforlar
aracihigiyla belirlemek amaciyla, 532 6gretmen aday ile bir ¢alisma gergeklestirilmistir. Calismada, kilturel
miras metaforlarini belirleme formu ile toplanan veriler betimsel analiz teknigi ile analiz edilmis ve
yorumlanmistir. Calismanin sonunda, 6grencilerin kiltirel miras kavramiyla iliskili 5 farklh kategoride toplam 69
gecerli metafor gelistirdikleri belirlenmistir. Ogretmen adaylarinin gelistirmis oldugu metaforlar incelendiginde

kiltirel mirasa iliskin olarak en sik ifade edilen metaforlarin ‘tarih’, dil’, “hazine”, “6nemli”, “korunmali” ve “her

sey” oldugu sonucuna ulasiimistir.

Glnden ve Glneren’in (2021) arastirmalarinda, dogrudan ya da dolayh olarak kiltiirel miras igerikli
yuksekogrenim goren bireylerin, somut kiltiirel mirasa yonelik tutum dizeyleri ile kiltlirel miras kavramina
iliskin metaforik algilarinin belirlenmesini amaclanmistir. Arastirma verileri, 355 bireyden elde edilmistir.
Calismanin sonunda, katilimcilar tarafindan 154 metafor gelistirildigi ve metaforlarin ortak 6zelliklerine gore de
8 kategoride tasnif edilebilecegi ifade edilmistir. Arastirma kapsamindaki verilere gore, yiiksekdgrenim géren
bireylerin kiltirel mirasa yonelik metaforik algilari ile somut kiltiirel mirasa iliskin tutum dizeylerinin anlamli
sekilde yiiksek seyrettigi belirlenmistir. Giingér, Oztiirk ve Ogelman (2022) tarafindan yapilan calismada ise,
okul éncesi egitimi 6gretmenligi lisans 6grencilerinin kiltirel miras kavramina bakis agilari ve yaklagimlarina
iliskin algilarinin belirlenmesi amaclanmistir. Calismada, kiltiirel miras metaforlarinin 7 kategoriye ayrildigi
gorialmustar. En ¢ok kullanilan metaforlar ise; agag, hazine, aile, gecmis ve gelecek, kopri, tarihi eser ve

toplumdur.

ONERILER
Calismada ulasilan sonuglar dogrultusunda konuyla ilgilenen uzman, arastirmaci ve 6grenciler icin asagidaki

Oneriler gelistirilmistir.

Calismada, 6grencilerin ortak miras kavramina iliskin metaforlari daha ¢ok somut ya da nesnel olgu veya

kavramlarla ifade ettikleri gériilmistir. Ornegin, siir, roman vb. edebi ve soyut kavramlar ¢ok daha az
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kullanilmigtir.  Bu dogrultuda, ortaokul ders igeriklerinde Ogrencilerin soyut ve edebi kavramlar
gelistirebilmelerine yonelik iyilestirmeler yapilmasi onerilmektedir. Calisma tek bir kavram ({zerinden
gerceklestirilmistir, ilerde birden fazla kavram iceren c¢alismalar yapilarak kavramlar arasindaki iliskiler
incelenebilir. Ayrica bu galisma 6.ve 7. sinif 6grencileri Uzerinde gergeklestirilmistir. Farkli yas ve sinif gruplarini

iceren daha genis 6lgekli calismalar yapilarak literatiire kazandirilabilir.
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