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ABSTRACT

The goal of this study is to investigate whether or not critical thinking plays a role as a mediator in
the connection between having an empathic tendency and attitude towards human rights. The
research was designed in accordance with the correlational survey model, which is one of the
guantitative research designs. Structural equation modeling based on the correlational survey
model was used in the study because it was aimed to examine the mediating effect of critical
thinking on the relationship between empathic tendency and human rights attitude. In this
direction, structural equation modeling was used to test the mediation model after it had been
theoretically developed in the study. The research was conducted on a total of 494 secondary
school students, with 211 female and 283 male participants. The participants of the research are
fifth, sixth, seventh, and eighth grades students. The sample of the study was determined by
simple random sampling method. As data collection tools, the KA-SI Empathic Tendency Scale-
Adolescent Form, the Human Rights Attitude Scale, and the Critical Thinking Tendency Scale was
used. In the study, structural equation models were used to perform descriptive data analysis,
reliability analysis, correlation analysis, and mediation analysis. According to the study, there is a
comparable and weak correlation between human rights and empathy, and a comparable and
moderate correlation exists between empathy and critical thinking. Comparable and subordinate
connections exist between critical thinking and human rights. In the relationship between an
empathic disposition and a human rights attitude, it has been discovered that critical thinking
plays a significant and full mediator role.
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INTRODUCTION

Empathy is a multi-dimensional notion that becomes a subject to scientific studies because of its connection to
many disciplines. The multi-dimensionality of empathy is shaped by the affective and cognitive aspects of the
notion in particular. Expressing sensitivity and understanding to the mental and emotional states of others
(Smith, 2006), the emotional component of empathy involves the indirect experience of emotions in a way
consistent with other people. On the other hand, the cognitive component involves understanding someone

else through simple associations or more complex perspective-taking processes (de Wied et al., 2005).

The emotional component of empathy is indicated by the fact that it is an emotional reaction that results from
understanding the emotional state of another person (Eisenberg & Fabes, 1998; Eisenberg, 2000), and involves
both recognizing and experiencing that person's emotional state (Eisenberg & Fabes, 1990; Zaki & Ochsner,
2012). Compassion and sympathy are some of the emotions that go along with empathy (Liew et al., 2003; Zaki
& Ochsner, 2012; Cuff et al., 2016; Hall & Schwartz, 2019; Lamm et al., 2019). Recent studies have also noted
that empathy has components like personal distress and empathic anxiety (Fabi et al., 2019; Israelashvili et al.,
2020). On the other hand, the cognitive aspect of empathy appears with a perspective such as understanding
the inner state of another person in addition to understanding and experiencing the emotional state (Faulkner,
2018; Mekliowska, 2018). This aspect of empathy involves analyzing and interpreting the actions, motions, and
nonverbal cues of another (Youngvorst & Jones, 2017). While highlighting the aspect of empathy that occurs
with mental processes (Lockwood, 2016; Murphy, 2017), many studies also highlight the process of empathy
that occurs at the neuroscientific level (Stietz vd., 2019) by adopting another person's perspective (Vollm vd.,

2006).

It could be said that empathy is a multifaceted phenomenon with both emotional and cognitive components
(Eisenberg & Fabes, 1990; Decety & Jackson, 2004; Shamay-Tsoory et al., 2004). Although there are ongoing
discussions regarding the affective and cognitive components of empathy, it is clear that there is broad
agreement regarding its effects and how they influence behavior. In fact, it can be argued that empathy plays a
crucial part in comprehending human behavior and socially interpreting it. Empathy and social skills are closely
related (Eisenberg et al., 1998; Smith, 2006; Niec & Russ, 2002). According to research, people who have a high
level of empathy are more socially sensitive and have more desirable social tendencies (Findlay et al., 2006).
(Miller & Jansen op de Haar, 1997). According to Miller and Eisenberg (1988), antisocial behavior declines as
empathy rises, and the quality of interpersonal interactions rises (Rosler et al., 2017) concurrently with an
increase in conflict resolution tendency (Perrone-McGovern et al., 2014; de Wied et al., 2007). It is also well
known that prosocial behaviors—behaviors aimed at aiding or benefiting others— (Findlay et al., 2006) are
positively correlated with empathy (Bethlehem et al., 2017; Eisenberg et al., 1991; Miller et al., 1996; Stevens &
Taber, 2021; Kamas & Preston, 2021; Lehmann et al., 2022).

Humans are capable of sharing either positive or negative emotions. Beginning with the perceived or imagined

emotions of another person, an observer creates their own similar emotional state (Stietz et al., 2019).
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According to Ulloa, Hammett, Meda, and Rubalcaba (2017), a person who witnesses other people's emotions is
more likely to experience the same emotion themselves. At this point, it can be concluded that empathy plays a
role in understanding other people and experiencing their feelings and thoughts, which strengthens social
bonds. Empathy plays this role both emotionally and cognitively. As it helps to represent another person's inner
mental state, empathy is in fact one of the cornerstones of social understanding, interaction, and successful
social-cognitive abilities and behaviors (Stietz et al., 2019; Lockwood, 2016). According to Coutinho, Silva and
Decety (2014), empathy is a crucial prerequisite for effective interpersonal communication, understanding,
agreement, and reconciliation. People with high empathy levels believe that others are deserving of respect
and care about their welfare (Eisenberg & Fabes, 1990; Stone, 2022). Concern for others' well-being and the
desire to assist someone in need are two characteristics of empathy (Stone, 2022). Additionally, empathic
people are more fervent supporters of human rights principles (McFarland & Mathews, 2005). With all of these
factors, it is conceivable that empathy, like many other ideas pertaining to people as individuals, can influence
how people perceive human rights. It has to do with ideas like human rights, human value, and respect for
people as people, regardless of their nationality, gender, national or ethnic origin, color, religion, language, or
any other status (George, 1999). These rights range from the most fundamental one of life to those that make
it worthwhile to live, like the rights to freedom, food, education, employment, and health (The Office of the

High Commissioner for Human Rights).

In this study, the relationship between empathy and human rights attitude will be discussed along with the
mediating role of critical thinking. In this context, critical thinking is defined as "an active and organized
cognitive process that seeks to understand the individual, the events, situations, and thoughts around him,
taking into account the individual's thoughts and the thoughts of the other people with whom he interacts"
(Kih¢ & Sen, 2014). Additionally, the thinking ability of critical thinking has both cognitive and affective
dimensions. (Facione, 1990; Paul et al., 1990). This ability is positively correlated with an empathic tendency
(Giinaydin & Unsal Barlas, 2015; Kirag & Kalayci Kirlioglu, 2021; Yildirim, 2018). Individuals with strong critical
thinking abilities also have high levels of awareness (Babahanoglu & Mavili, 2018). As a result, it is reasonable
to assume that someone who tends to think critically will develop strong empathy for others and a respect for

their rights.

Empathy aids young people in realizing that they are not as different from other members of their social group
as they believe, that they and other members of their social group share a common experience, and that other
people have their own unique characteristics (Mistikowska, 2018). Additionally, it is claimed that people with
strong empathy skills act in ways that are more just, tolerant, and respectful of others' rights (Erken, 2009). On
the other hand, among fundamental rights and freedoms, human rights are expected to include empathy and
critical thinking skills as two of the most significant values of all time. Based on this anticipation, the research
attempted to test the mediator role of critical thinking in the relationship between an empathic disposition and

a human rights attitude.
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The research was carried out on secondary school students. Middle school is a time when students start to
think more abstractly. In this time, students start to learn abstract ideas. This time frame corresponds to the
age at which students start to analyze and reflect on their own thoughts. The student can formulate theories to
solve a problem, come up with potential solutions, and identify cause-and-effect connections during this time.
During this time, the students start to realize that those around them have needs just like their own. The
student has a propensity to empathize and can comprehend the suffering and joy of others (Basaran, 2005).
From this point of view, it is clear that the secondary school years are a crucial time for students to develop
abilities like empathy and critical thought. Additionally, this is a suitable and important period for students to
develop an understanding and perspective on a social issue like human rights. Due to this significance,

secondary school students were chosen for the research study group.

A study examining the relationship between empathy, human rights, and critical thinking could not be found,
despite being one of the main points of departure in this article's discussion of the various aspects of the
determinants of human rights orientations or attitudes, empathy and critical thinking in the literature
(Ampuero et al.,2015; Barton, 2015; Caceres et al., 2020; Cohrs et al., 2007; Kwon et al., 2020; Maksum et al.,
2021; McFarland & Mathews, 2005; Spini & Doise, 1998; Stevens & Taber, 2021; Stone, 2022). This portion of

the research is intended to advance the body of knowledge.

The aim of the study is to examine whether critical thinking mediates the link between an attitude toward
human rights and an empathic disposition. Empathic tendency serves as the study's independent latent
variable, while human rights attitude serves as the dependent latent variable and critical thinking serves as the
mediating variable. The magnitude and significance of the relationships between the independent-dependent
and independent-mediator variables will be tested using the path model in order to test the mediation effect. If
significant relationships are found in the pertinent models, the relationship between the mediator variable and
the dependent variable will then be investigated. The model consisting of independent variable, mediator
variable, and dependent variable is intended to be tested if statistically significant path coefficients are
obtained from each of the three models separately. Therefore, the full mediator effect does not vanish if the
path coefficient between the independent variable (empathetic tendency) and the dependent variable (human
rights attitude) statistically vanishes in the model incorporating the mediating variable (critical thinking), but
the partial mediator effect does if the path coefficient's value decreases. The objective is to prove that there is

an impact.

The hypotheses created in the study are as follows:

i. There is a positive and significant relationship between empathic tendency and human rights attitude.
ii. There is a positive and significant relationship between empathic tendency and critical thinking.
iii. There is a positive and significant relationship between critical thinking and human rights attitude.

iv. The relationship between an empathic tendency and a human rights attitude is mediated by critical thinking.
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METHOD
Research Model

The research was designed in accordance with the correlational survey model, which is one of the quantitative
research designs. Correlational survey researches are studies that aim to reveal whether there is a relationship
between two or more variables and, if there is, the degree of this relationship (Fraenkel, Wallen, & Hyun,
2015). In this study, structural equation modeling based on the correlational survey model was used, as it was
aimed to examine the mediator effect of critical thinking on the relationship between empathic tendency and
human rights attitude. Structural equation modeling is a method for exploring and possibly confirming
causation among several variables (Fraenkel et al., 2015). For this reason, structural equation modeling was
used in the research. In this direction, structural equation modeling was used to test the mediation model after

it had been theoretically developed in the study.

Conceptual model developed for testing in the research is shown in Figure 1.

/
\

Figure 1. Conceptual Model Developed for Testing

Research Population and Sample

The research population consists of secondary school students who were studying in the five, six, seven and
eighth grades of public secondary schools in Bayburt. In the sample selection, the region was divided into
clusters and a total of eight schools were selected from each cluster by simple random sampling method.
Simple random sampling is a sampling method in which selected units were sampled by giving each sample
selection an equal probability of being selected (Biyikoztiirk et al., 2009). The total number of students
studying in the eight selected schools is 1691. The sample calculation formula of which the universe is known
(n= N t2 (pq) / d? (N-1) + t? (p q)) was used to determine the sample size. Accordingly, at least 313 students
were planned to be included in the study, and the study was completed with a total of 494 students who

agreed to participate in the study. The institutions' necessary approval was obtained, the participants were
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informed of the study's goal, and a declaration of volunteerism was requested. Table 1 contains details about

the study sample.

Table 1. Demographics of the Research Sample

Variable n %
Gender
Male 283 57.3
Female 211 42.7
Grade
5 124 25.1
6 121 24.5
7 127 25.7
8 122 24.7
Total 494 100

Table 1 displays the results of the frequency analysis in relation to the demographic details of the research
participants. Boys made up 57.3% of the participants while girls made up 42.7%. 25.1% of the students are in
the fifth grade, followed by 24.5% in the sixth, 25.7% in the seventh, and 24.7% in the eighth.

Data Collection Tools

As data collection tools, the KA-SI Empathic Tendency Scale-Adolescent Form, the Human Rights Attitude Scale,

and the Critical Thinking Tendency Scale was used.

KA-SI Empathic Tendency Scale-Adolescent Form

The empathic tendencies of the study participants were assessed using the KA-SI Empathic Tendency Scale-
Adolescent Form, which was created by Kaya and Siyez (2010). There are two subdimensions on the scale:
emotional empathy and cognitive empathy. The Cronbach Alpha coefficient was reported by researchers to
be.91 for the entire scale,.89 for emotional empathy, and.81 for cognitive empathy. There are 17 items on the

scale.

Human Rights Attitude Scale

The Human Rights Attitude Scale created by Ercan, Demir and Yaman (2015) was used in the study to gauge
participant attitudes toward human rights. The scale has four sub-dimensions: political rights, respect for
individual rights, respect for the right to live, and equality and fundamental rights. The total Human Rights
Attitude Scale has a Cronbach Alpha coefficient of.82. The Cronbach Alpha coefficient was determined to be
.73 for the equality and fundamental rights dimension, .71 for the respect for personal rights dimension, .72 for
the respect for the right to live dimension, and.66 for the respect for political rights dimension. There are 21

items on the scale.
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Critical Thinking Tendency Scale

The Critical Thinking Tendency Scale, which was translated into Turkish by Kilic and Sen (2014) is another data
collection tool used in the study. The scale is a Turkish-specific version of the UF/EMI Critical Thinking Tendency
Scale created by researchers at the University of Florida. The sub-dimensions of participation, cognitive
development, and innovativeness make up the Critical Thinking Tendency Scale. For the entire scale,
researchers reported a Cronbach's Alpha coefficient of.91. The participation sub-dimension had a Cronbach
Alpha coefficient of .88, the cognitive maturity sub-dimension of .70, and the innovativeness sub-dimension of

.73. There are 25 items on the scale.

Table 2 displays the descriptive statistics and reliability coefficients of the scales used in this study's data

collection.
Table 2. Descriptive Statistics and Reliability Coefficients
Scale Avg. SD Min Max Alfa
Empathic Tendency 50.838 9.153 20.00 68.00 0.845
Critical Thinking Tendency 93.158 18.049 25.00 125.00 0.919
Human Rights Attitude 81.794 18.660 25.00 105.00 0.824

Avg: Average, Sd: Standard Deviation, Min: Minimum, Max: Maximum, Alfa: Cronbach Alfa coefficient

The descriptive statistics and reliability coefficients for the scale scores used in the study are shown in Table 2.
The Cronbach Alpha coefficient is .84 for the Empathic tendency scale, .91 for the Critical Thinking scale and .82
for the Human Rights Attitude scale. Cronbach's Alpha value between 0.80 and 1.00 indicates that the
reliability of the scale is high (Kayis, 2009). The reliability levels of all the scales used in this study were found to

be higher than the Cronbach's Alpha coefficients.

Data Analysis

In the study, structural equation models were used to perform descriptive data analysis, reliability analysis,
correlation analysis, and mediation analysis. The Shapiro-Wilk test was used to gauge how closely the data
adhered to the normal distribution. Since the scale scores did not follow a normal distribution, Spearman
correlation analysis was used to look at the relationships between the scale scores. Using Cronbach's Alpha
coefficients, the reliability levels of the three scales used in the study were examined. To carry out mediation
analyses over the scales, structural equation modeling methods based on bootstrapping were used. The results
of the analysis were obtained using B=1000 Boostrap samples and the DWLS estimation technique, while the
mediation analyses were applied with the structural equation model. The R programming language's lavaan
package (Rosseel, 2012) was used for statistical applications. Analysis results were assessed at a 0.05 level of

significance.
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This study was approved by the Bayburt University Scientific Research and Publication Ethics Committee. Ethics

Committee Approval: Bayburt University Ethics Committee. Date and no: 08.03.2023-122639

FINDINGS

The findings regarding the correlation analysis results between the scale scores of empathic tendency, critical

thinking tendency and human rights attitude are given in Table 3.

Table 3. Inter-scale Correlation Analysis

Empathic Tendency Critical Thinking Tendency Human Rights Attitude
Empathic Tendency 1
Critical Thinking Tendency 0.603™ 1
Human Rights Attitude 0.329™ 0.392" 1

**p<0.01

The correlation analysis shows that there is a similar and moderate relationship between critical thinking and
human rights, and a similar and low-level relationship between empathy and critical thinking. Human rights and

critical thinking tendency have a similar but weak relationship.

Figure 2 displays the path coefficients of the structural equation model used for the mediation analysis.

b=0.336""

Human rights

Empathic endency .
attitude

e=0.407 7
C'=(1L288

Figure 2. Graphical Display of the Results of the Mediation Analysis

The fit indices of the structural equation model, a critical thinking tool, were used to evaluate the model's
validity. The model's chi-square statistic is 2059,598 and its degree of freedom (sd) is 1878, according to the fit
indices. The chi-square/sd ratio for the model is 1.097, which is under 2. GFI= 0.967, CFl= 0.995, AGFI= 0.964,

TLI= 0.995, and NNFI= 0.995 are the results for incremental fit indices, and all of these indices are above 0.90
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(Hu & Bentler, 1999). The RMSEA and SRMR values for the fit indices for errors are both less than 0.05 (Hooper
et al., 2008). The results of this structural equation model's goodness of fit test, which examines the mediating
role of critical thinking in the connection between an empathic mindset and a human rights attitude, show that

the model is highly valid (Mulaik et al., 1989).

Table 4 lists the statistical analysis findings for the indirect and overall effects of the mediation analyses carried

out using the Boostrap-based structural equation model.

Table 4. Indirect and Overall Impact Analysis Results

Effect Types B SE z p
Indirect Effect (c') 0.407 0.144 2.835 0.005
Overall Effect 0.695 0.168 4.144 <0.001

B: Path coefficient, SE: Standard error, HR: Human Rights Attitude, ET: Empathic Tendency, CT: Critical Thinking Tendency

In the mediation analysis, the indirect impact result was statistically significant (p 0.05). This finding indicates
that the relationship between an empathic tendency and a human rights attitude is significantly mediated by
critical thinking. Through the analysis of direct impact results, it will be determined whether critical thinking

plays a full or partial mediating role.

Table 5 displays the outcomes of the mediation analysis model's direct impact analysis.

Table 5. Direct Impact Analysis Results

Path Coefficients B SE z p
HR <- ET (c) 0.288 0.206 1.398 0.162
CT<-ET(a) 1.211 0.181 6.708 <0.001
HR <- CT (b) 0.336 0.106 3.183 0.001

B: Path Coefficient, SE: Standard error, HR: Human rights attitude, ET: Empathic tendency, CT: Critical Thinking Tendency

The relationship between an empathic tendency and a critical thinking tendency is positive and significant, as
indicated by the path coefficients (p 0.05). Additionally, there is a strong and positive correlation (p 0.05)
between critical thinking and a human rights attitude. The model's findings show that when the critical thinking
tool is included as a variable, the relationship between an empathic tendency and a human rights attitude
becomes statistically insignificant (p>0.05). It is clear that critical thinking serves as a full-fledged mediator

because there is no meaningful relationship between empathic tendency and human rights attitude.

CONCLUSION and DISCUSSION

The theoretical relationship between an empathic tendency, a human rights attitude, and a critical thinking
tendency has been supported by the study. The findings indicate a certain and significant relationship between
these three variables. Human rights and critical thinking were found to have a similar but weak correlation, and
an empathic tendency and critical thinking to have a similar but moderate correlation. Comparable and

subordinate connections exist between critical thinking tendency and human rights attitude. According to the
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findings of this structural equation model, which examined the mediating function of critical thinking in the
relationship between an empathic tendency and a human rights attitude, the model is extremely reliable. In
the relationship between an empathic tendency and a human rights attitude, it has been discovered that

critical thinking plays a significant and full mediator role.

Studies on empathy, human rights, and critical thinking have all been conducted independently and
interrelatedly. According to some of these studies, empathy and critical thinking are positively correlated
(Cakirlar Altuntas et al., 2018; Ekici & Aybek, 2010; Tartuk, 2015). Likewise, Nosich (2012) asserted that
empathy has a significant impact on critical thinking. It is claimed that an ideal critical thinker possesses
qualities like an open mind when considering different points of view, mental flexibility, objectivity when
understanding various points of view, confrontation of one's own prejudices and stereotypes, and ego- or
socio-centered tendencies (Facione, 1990). People who have a high propensity for empathy are also more likely
to want to understand emotions, be affected by them, and be of assistance to those who are experiencing
them (Stephan & Finlay, 1999). As a result, people with high empathic tendencies should be able to understand
how others are feeling on a psychosocial level (Avci et al., 2013). In fact, it has been found that people who
have a high level of empathy are more socially sensitive and exhibit more positive social tendencies (Findlay et
al., 2006; Miller & Jansen op de Haar, 1997). People with critical thinking and empathic tendencies will have a
positive attitude towards human rights, given the positive effect critical thinking skills have on social skills and
communication skills (Caceres et al., 2020; Jenaabadi et al., 2015; Maksum et al., 2021). Since respecting
others' rights results from being aware of their emotional, psychosocial, and mental states, which requires
empathy and critical thinking abilities. It is expected that there should be a tendency to understand the feelings
and thoughts of people other than himself in order for the person to comprehend that other people have rights
regarding a situation and to form a perception about the actions or consequences that will affect this situation.
People who are capable of critical thought and empathy can understand other people's emotions and thoughts
and demonstrate sensitivity to their rights. According to Stone (2022), empathy includes the idea of addressing

the rights and welfare of underprivileged groups in society without taking advantage of them.

Research demonstrates that the affective domain can control thought processes. (Ampuero et al.,, 2015;
Hofreiter et al., 2007). Studies that can be conducted by focusing on the affective aspect of empathy and the
cognitive aspect of critical thinking may allow the development of positive attitudes on social issues like human
rights. This is because approaches that only focus on developing thinking skills are insufficient to enable
students to solve social problems (Ampuero et al., 2015). It is hoped that the research's findings will serve as a
guide for formulating recommendations on the topic. The discovery of the critical thinking's mediating function
between empathy and human rights is particularly significant in this regard. This result demonstrates that any
type of work that fosters the growth of critical thinking will increase empathy and, as a result, the favorable

attitude toward human rights.
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Critical thinkers become conscious of the diversity of moral principles, social norms, and cultural practices
around the globe. Their commitment to their own values, behaviors, and social structures is shaped by a sense
of humility as a result of their awareness of this diversity. People are made aware that others may have
different beliefs, values, and behaviors as a result of this circumstance (Brookfield, 1987). It is possible to adopt
a pro-human rights attitude when empathy is paired with this awareness. In fact, the research's findings
indicate a significant and positive relationship between critical thinking, a human rights attitude, and an
empathic tendency. According to Paul (1993), critical thinking aids in the growth of empathy. At the same time,
the fact that critical thinking skills can be taught alongside empathy (Greathouse & Dowd, 1996) suggests that

processes that make use of both skills will have a positive impact on people's attitudes toward human rights.

Students in secondary schools were the subjects of this study. It is clear that students at this educational level
are in an important stage for the development of attitudes toward social issues like human rights and for
gaining skills such as empathy and critical thinking. This is because childhood years are important for
personality development (Li & Gong, 2018). When it comes to raising people's awareness of their rights as
human beings, the value of early education is emphasized (Karag6zoglu, 2017; Yesilgayir, 2019). Additionally,
people's attitudes and behaviors related to human rights are positively influenced by their knowledge of
human rights issues and the promotion of a pro-human rights attitude (Cohrs et al., 2007; Kwon et al., 2020;
Stellmacher et al., 2005). Given that the current social context regards the development of students' thinking
and empathy skills as among the educational demands that are meaningful and necessary (Lloyd & Bahr, 2010;
Moore, 2004), it is crucial to give secondary school students a human rights education that promotes empathy
and critical thinking. Similar to this, Nygren (2016) asserts that critical thinking should be promoted in human

rights education.

RECOMMENDATIONS

The study demonstrates that the relationship between an empathic tendency and a human rights attitude is
mediated by critical thinking. Based on this finding, it is recommended that education programs be set up in a
way that will allow secondary school students to develop their critical thinking and empathy skills as well as
foster a supportive attitude toward human rights. This study demonstrates how empathy and human rights
attitudes can be reconciled through the use of critical thinking. The research does, however, have some
shortcomings. There are numerous different sub-dimensions for each research variable. The subdimensions of
the human rights attitude scale are respect for political rights, respect for the right to life, respect for individual
rights, and respect for equality and fundamental rights (Ercan, Yaman & Demir, 2015). The sub-dimensions of
emotional empathy and cognitive empathy are part of the empathic tendency scale (Kaya & Siyez, 2010). The
sub-dimensions of participation, cognitive maturity, and innovativeness make up the critical thinking scale (Kilig
& Sen, 2014). These dimensions are not present in the research model. Future studies could incorporate these

dimensions as well to further explore the connections between the variables.
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ORTAOKUL OGRENCILERININ EMPATIK EGiLiM VE iNSAN HAKLARI TUTUMU iLiSKiSINDE

ELESTIREL DUSUNMENIN ARACI ROLU

0z

Bu arastirmanin amaci empatik egilim ile insan haklari tutumu arasindaki iliskide elestirel
disinmenin araci rolind sinamaktir. Arastirma nicel arastirma desenlerinden iliskisel tarama
modeline uygun olarak tasarlanmistir. Calismada empatik egilim ve insan haklari tutumu
arasindaki iliskide elestirel disiinmenin araci etkisinin incelenmesi amaclandigi igin iligkisel
tarama modeline dayanan yapisal esitlik modellemesinden yararlanilmistir. Aragtirma amaci
dogrultusunda 6ncelikle aracilik modeli teorik sekilde olusturulmustur. Ardindan aracilik modeli
yapisal esitlik modellemesi kullanilarak test edilmistir. Arastirmanin 6rneklemini 494 ortaokul
ogrencisi olusturmaktadir. Katilimcilarin 211’i kadin, 283’G erkek o6grencilerden olusmaktadir.
Calisma grubunu olusturan katihmcilar ortaokul bes, alti, yedi ve sekizinci siniflarda 6grenim
goren ogrencilerdir. Calismanin 6rneklemi basit seckisiz 6rnekleme yontemiyle belirlenmistir.
Arastirmada KA-Si Empatik Egilim Olcegi-Ergen Formu, insan Haklari Tutum Olcegi ve Elestirel
Disiinme Egilimi Olgegi veri toplama araci olarak kullanilmistir. Arastirmada tanimlayici veri
analizi, guvenilirlik analizi, korelasyon analizi ve yapisal esitlik modellemesi ile aracilik analizi
gerceklestirilmistir. Arastirmada kullanilan ¢ Olgegin givenilirlik dizeyleri Cronbach Alfa
katsayilari ile analiz edilmistir. Olcekler lzerinden aracilik analizlerini gergeklestirmek iizere
Bootstrap tabanh yapisal esitlik modellemesi teknigine basvurulmustur. Yapisal esitlik modeli ile
aracilhik analizleri uygulanirken DWLS tahmin teknigi ile B=1000 adet Boostrap oOrneklemi
kullanilarak analiz sonuglari elde edilmistir. istatistiksel uygulamalar R yaziliminda bulunan lavaan
paketi kullanilarak gergeklestirilmistir. Arastirma sonucunda empatik egilim ile insan haklari
arasinda ayni yonli ve disik diizeyde; empatik egilim ile elestirel diisiinme arasinda ayni yonli
ve orta dizeyde bir iliski bulunmustur. Elestirel diisinme ile insan haklari arasinda ise ayni yonli
ve dislik dizeyde bir iliski bulunmustur. Empatik egilim ile insan haklari tutumu arasindaki
iliskide elestirel dislinmenin anlamli ve tam araci role sahip oldugu bulunmustur.

Anahtar kelimeler: Empatik egilim, insan haklari tutumu, elestirel disiinme, yapisal esitlik
modellemesi.
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GiRiS

Empati, bircok disiplinle baglantisi sebebiyle bilimsel calismalara konu olan ¢ok boyutlu bir kavramdir.
Empatinin ¢ok boyutlulugu, 6zellikle kavramin duyussal ve biligsel yonlerine bagli olarak sekillenmektedir.
Baskalarinin zihinsel ve duygusal durumlarina duyarlligi ve anlayisi ifade eden (Smith, 2006) empatinin
duygusal bileseni, diger insanlarla tutarli duygularin dolayli olarak deneyimlenmesini igerir. Bilissel bilesen ise,
basit cagrisimlar yoluyla ya da daha karmasik bir yapi arz eden perspektif alma siregleri yoluyla bir baskasini

anlamayi icerir (de Wied vd., 2005).

Empatinin, bir baskasinin duygusal durumunu kavramaktan kaynaklanan duygusal bir tepki (Eisenberg & Fabes,
1998; Eisenberg, 2000) olusu ve o kisinin duygusal durumunu hem tanimayl hem de deneyimlemeyi icermesi
(Eisenberg & Fabes, 1990; Zaki & Ochsner, 2012) empatinin duygusal boyutuna isaret etmektedir. Empatiye
sefkat ve sempati gibi duygular da eslik etmektedir (Liew vd., 2003; Zaki & Ochsner, 2012; Cuff vd., 2016; Hall &
Schwartz, 2019; Lamm vd., 2019). Ayrica son donemlerde yapilan arastirmalarda empatinin kisisel sikinti ve
empatik kaygi gibi yonlerinin de bulundugu belirtilmistir (Fabi vd., 2019; Israelashvili vd., 2020). Empatinin
biligsel boyutu ise duygu durumunun anlasilmasi ve deneyimlenmesi disinda bir baskasinin i¢sel durumunu
anlamak (Faulkner, 2018; Miklikowska, 2018) seklinde bir bakis acisi ile karsimiza ¢ikmaktadir. Empatinin bu
yoninde, bir baskasinin eylemlerinin, hareketlerinin ve fiziksel ipuglarinin incelenmesi ve yorumlanmasi
(Youngvorst & Jones, 2017) s6z konusudur. Birgok arastirmada, empatinin zihinsel sireglerle gergeklesen
boyutu vurgulanirken (Lockwood, 2016; Murphy, 2019) bir baskasinin bakis agisini alarak (Vollm vd., 2006)

norobilimsel dizeyde gergeklesen (Stietz vd., 2019) empati siirecine isaret edilmektedir.

Empatinin duygusal ve bilissel bilesenleri iceren karmasik bir olgu oldugunu séylemek mimkiindir (Eisenberg &
Fabes, 1990; Decety & Jackson, 2004; Shamay-Tsoory vd., 2004). Empatinin duyussal ve bilissel yapisi
konusunda tartismalar devam etmekle birlikte sonuglari ve davranisa yansimasi noktasinda genis 6l¢lide goris
birligi oldugu gorilmektedir. Nitekim empatinin, insan davranislarini anlama ve sosyal olarak anlamlandirma
noktasinda énemli bir roli bulundugu ifade edilebilir. Empati, sosyal becerilerle (Eisenberg vd., 1998; Smith,
2006; Niec & Russ, 2002) yakindan iliskilidir. Bu baglamda empati diizeyi ylksek bireylerin sosyal olarak daha
duyarli olduklari (Findlay vd., 2006) ve daha olumlu sosyal egilimler gosterdikleri (Miller & Jansen op de Haar,
1997) arastirma bulgulari ile ortaya konulmaktadir. Empati arttik¢a antisosyal davranislar azalmakta (Miller &
Eisenberg, 1988), catisma ¢bzme egiliminin artisina paralel olarak (Perrone-McGovern vd., 2014; de Wied vd.,
2007) insan iliskilerinin niteligi artmaktadir (Rosler vd., 2017). Empatinin ayrica baskalarina yardim etmeyi veya
fayda saglamayi amaclayan davranislar (Findlay vd., 2006) olarak tanimlanan prososyal davranislar ile pozitif
yonde iliskili oldugu (Bethlehem vd., 2017; Eisenberg vd., 1991; Miller vd., 1996; Stevens & Taber, 2021; Kamas
& Preston, 2021; Lehmann vd., 2022) da bilinmektedir.

insanlar, baskalarinin olumlu veya olumsuz duygularini paylasma kapasitesine sahiptir. Baska bir kisinin
gozlemlenen veya hayal edilen duygularindan yola ¢ikan bir gozlemci, kendisi de benzer bir duygusal durum

gelistirir (Stietz vd., 2019). Ulloa, Hammett, Meda ve Rubalcaba, (2017) insanlarda, baska insanlarin duygusal
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durumlarini gbzlemleme vyoluyla, onlarla benzer duygu durumlarina sahip olma egiliminin olustugunu
savunmaktadirlar. Bu noktada hem duygusal hem de bilissel yonlyle empatinin diger insanlari anlama ve
onlarin duygu ve distncelerini deneyimleme, dolayisiyla sosyal iliskileri gliclendirme roll oldugu sdylenebilir.
Nitekim empati; bir bagkasinin igsel, zihinsel durumunun bir temsilini yarattigi i¢in sosyal anlayisin, etkilesimin
(Stietz vd., 2019) ve basarili sosyal-bilissel yetenek ve davranislarin (Lockwood, 2016) temellerinden biridir.
Coutinho, Silva ve Decety (2014) empatinin insan iliskilerinde etkili iletisimin, birbirini anlamanin ve anlasmanin
onemli bir sarti oldugunu belirtmektedirler. Empati dizeyi yuksek kisiler, baskalarini saygiya deger kabul
etmekte ve baskalarinin refahina deger vermektedirler (Eisenberg & Fabes, 1990; Stone, 2022). Empati,
baskalarinin iyiligi icin endise duymayi ve sikinti icindeki birine yardim etme dirtlsinG icerir (Stone, 2022).
Ayrica empatik egilimi ylksek bireyler, insan haklari ilkelerini daha gigli bir sekilde onaylamaktadir (McFarland
& Mathews, 2005). S6z edilen tiim bu yonleriyle empatinin, bireysel dizlemde insanla baglantili bircok kavram
gibi insan haklari hususunu algilama bigimlerine de etki edebilecegi duslinllebilir. Milliyet, cins, etnik kdken,
dini inang, dil veya baska herhangi bir statiden bagimsiz olarak sadece insan olarak var oldugumuz igin sahip
oldugumuz (The Office of the High Commissioner for Human Rights) insan haklari; insan degeri ve insana
duyulan saygi gibi kavramlarla baglantilidir (George, 1999). Bu haklar en temel olan yasama hakkindan,
beslenme, egitim, calisma, saglk ve 6zgirlik haklari gibi hayati yasanmaya deger kilan haklara kadar uzanir

(OHCR).

Bu calismada, empati ile insan haklari tutumu arasindaki iliski tartisilirken elestirel dislinmenin araci roli ele
alinacaktir. Bu baglamda elestirel diisinmeyi tanimlamak gerekirse; “Elestirel dislinme, bireyin ve etkilesimde
bulundugu diger kisilerin duslincelerini dikkate alarak; bireyi, cevresinde gelisen olay, durum ve disiinceleri
anlamayl amaglayan aktif ve organize bir bilissel stregtir” (Kilic & Sen, 2014). Ayrica elestirel diisinme, bilissel
ve duyussal boyutlari da olan bir distinme becerisidir (Facione, 1990; Paul vd., 1990). Bu beceri ile empatik
egilim pozitif yénli bir iliski icerisindedir (Giinaydin & Unsal Barlas, 2015; Kirag & Kalayci Kirlioglu, 2021;
Yildirim, 2018). Elestirel diislinme becerisine sahip bireylerin farkindalik diizeyleri de yiiksektir (Babahanoglu &
Mavili, 2018). Dolayisiyla elestirel diisinme egilimi olan bireyin, glicli bir empatik bag kurmasi ve diger

insanlarin haklarina dair olumlu bir tutum gelistirmesi beklenebilir.

Empati, g¢ocuklarin ve ergenlerin kendileri disindaki sosyal grup uyelerinden distndikleri kadar farkl
olmadiklarini, kendilerinin ve diger sosyal gruplarin ortak bir insani deneyimi paylastiklarini ve diger insanlarin
kendilerine ait bireysel 6zelliklere sahip oldugunu gérmelerine yardimci olur (Miklikowska, 2018). Ayrica empati
becerisi yiksek bireylerin baskalarinin hakkini gézeterek daha adaletli, hosgorili ve saygili davranislar
sergiledikleri belirtiimektedir (Erken, 2009). insan haklarinin ise temel hak ve dzgiirliikler icinde tiim zamanlarin
onemli degerlerinden biri olarak empati ve elestirel diisinme sireglerini kapsamasi beklenebilir. Bu
beklentiden hareketle arastirmada empatik egilim ile insan haklari tutumu arasindaki iliskide elestirel

disinmenin araci rolii sinanmaya ¢alisiimistir.
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Arastirma ortaokul 6grencileri Gizerinde gergeklestirilmistir. Ortaokul donemi, 6grencilerin soyut disiinmeye
basladiklari bir donemdir. Bu donemde 6grenciler soyut kavramlar edinmeye baslarlar. Bu donem 6grencilerin
kendi diisiinceleri {izerine diisiinmeye ve diisiincelerini irdelemeye basladiklar yaslara tekabiil eder. Ogrenci bu
doénemde bir sorun igin varsayimlar kurabilir, ¢6ziim segenekleri gelistirebilir, neden sonug iliskilerini gorebilir.
Ogrenci artik bu dénemde cevresindeki insanlarin da kendisi gibi gereksinimleri oldugunu gérmeye baslar. Bu
donemde bireyler baskalarinin acilarini, sevinglerini anlayabilir ve empati kurmaya yonelirler (Basaran, 2005).
Bu acgidan bakildiginda ortaokul doéneminin, 6grencilere empati ve elestirel disiinme gibi becerilerin
kazandirilmasi igin kritik bir donem oldugu gorulir. Ayrica bu dénem, 6grencilere insan haklari gibi sosyal bir
konu hakkinda bir biling ve tutum kazandirilmasi igin de uygun ve 6nemli bir dénemdir. Bu 6nemden hareketle

arastirmanin ¢alisma grubunun ortaokul 6grencilerinden olusturulmasi yoluna gidilmistir.

Bu makalede yola ¢ikilan temel noktalardan biri de, literatiirde insan haklari yénelimlerindeki belirleyicilerin ya
da insan haklar tutumunun, empati ve elestirel disinmenin farkh yonleriyle ele alinmis (Ampuero et al.,2015;
Barton, 2015; Caceres et al., 2020; Cohrs vd., 2007; Kwon vd., 2020; Maksum et al., 2021; McFarland &
Mathews, 2005; Spini & Doise, 1998; Stevens & Taber, 2021; Stone, 2022) olmasina ragmen empati, insan
haklari ve elestirel dislinme iliskisini inceleyen bir ¢alismanin tespit edilememis olmasidir. Arastirmanin bu

yoniyle de literatiire katki saglamasi umulmaktadir.

Arastirmanin amaci empatik egilim ile insan haklari tutumu arasindaki iliskide elestirel dislinmenin araci rolini
sinamaktir. Arastirmanin bagimsiz gizil degiskeni empatik egilim, bagimli gizil degiskeni insan haklari tutumu ve
araci degisken ise elestirel disinmedir. Aracilik roliinii test etmek icin yol modeli ile bagimsiz-bagimli, bagimsiz-
araci degisken arasindaki iliski buyiklik ve anlamlilik agisindan test edilecektir. S6z konusu modellerde anlamli
iliskiler tespit edilmesi halinde ise araci degisken ile bagimli degisken arasinda bulunan iliski incelenme yoluna
gidilecektir. Bu (¢ modelden anlaml yol katsayilarina ulasilmasi halinde bagimsiz degisken, araci degisken ve
bagiml degiskenden olusturulan modelin sinanmasi hedeflenmektedir. Bu sekilde; bagimsiz degisken (empatik
egilim) ile bagimli degisken (insan haklari tutumu) arasinda yol katsayisinin, araci degiskenin (elestirel diisiinme)
modele eklenmesi durumunda istatistiksel olarak anlami ortadan kalkiyorsa tam araci etkiye, istatistiksel
anlamhlik ortadan kalkmiyor ancak yol katsayisinin degeri azaliyorsa kismi araci etkiye sahip oldugu sonucuna

varilmasi hedeflenmektedir.
Arastirmanin hipotezleri asagida verilmistir:

i. Empatik egilim ile insan haklari tutumu arasinda pozitif yénde anlamli iliski vardir.
ii. Empatik egilim ile elestirel diisinme arasinda pozitif yonde anlamli iligki vardir.
iii. Elestirel diisiinme ile insan haklari tutumu arasinda pozitif yénde anlamli iliski vardir.

iv. Empatik egilim ile insan haklari tutumu arasindaki iliskide elestirel diisiinme araci role sahiptir.
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YONTEM
Arastirma Modeli

Calisma nicel arastirma desenlerinden iliskisel tarama modeline uygun olarak tasarlanmistir. iliskisel tarama
arastirmalari, iki veya daha fazla degisken arasinda iliski olup olmadigini ve eger iliski varsa bu iliskinin
derecesini ortaya koymayi amaclayan (Fraenkel, Wallen, & Hyun, 2015) arastirmalardir. Bu ¢alismada empatik
egilim ve insan haklari tutumu arasindaki iliskide elestirel diisinmenin araci etkisinin incelenmesi amaglandigi
icin iliskisel tarama modeline dayanan vyapisal esitlik modellemesinden yararlaniimistir. Yapisal esitlik
modellemesi, ¢esitli degiskenler arasindaki nedenselligi kesfetmeye ve degiskenler arasindaki iliskileri
nedensellik agisindan incelemeye olanak saglamasi (Fraenkel vd., 2015) sebebiyle tercih edilmistir. Arastirma
amaci dogrultusunda 6ncelikle aracilik modeli teorik olarak olusturulmustur. Ardindan aracilik modeli yapisal

esitlik modellemesi ile test edilmistir.

Arastirmada sinanmak amaciyla olusturulan kavramsal model Sekil 1'de gosterilmektedir.

/
\

Sekil 1. Sinanmak Amaciyla Olusturulan Kavramsal Model

Arastirmanin Evren ve Orneklemi

Arastirma evrenini Bayburt'ta bulunan devlet ortaokullarinin bes, alti, yedi ve sekizinci siniflarinda 6grenim
gdren ortaokul dgrencileri olusturmaktadir. Orneklem segiminde bélge kiimelere ayrilarak her kiimeden basit
seckisiz ornekleme yontemi ile toplam sekiz okul secilmistir. Basit seckisiz 6érnekleme, her bir 6rneklem
secimine esit secilme olasiligi verilerek secilen birimlerin 6rnekleme alindigi bir 6rnekleme yontemidir
(Biyiikdztiirk vd., 2009). Segilen sekiz okulda dgrenim géren toplam &grenci sayisi 1691'dir. Orneklem
buyikliginun belirlenmesinde evreni belli olan érneklem hesaplama formuli (n= N t2 (pqg) / d® (N-1) + t2 (p q))
kullanilmistir. Buna goére g¢alismaya en az 313 6grencinin alinmasi planlanmis olup arastirmaya katilmayi kabul
eden toplam 494 o6grenci ile ¢alisma tamamlanmistir. Calismanin yapilabilmesi igin ilgili kurumlardan izin
alinmigtir. Katimcilara arastirmanin amaci ayrintili sekilde agiklanmistir. Calisma grubuna dahil edilen tim

katilimcilardan gondllilik beyani alinmistir. Arastirma 6rneklemine dair bilgiler Tablo 1’de yer almaktadir.
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Tablo 1. Arastirma Ornekleminin Demografik Ozellikleri

Degisken n %
Cinsiyet
Erkek 283 57.3
Kadin 211 42.7
Sinif
5 124 25.1
6 121 24.5
7 127 25.7
8 122 24.7
Toplam 494 100

Tablo 1’de arastirmaya katilan bireylerin demografik 6zelliklerine iliskin bulgular yer almaktadir. Katihmcilarin
%57.3'U erkek, %42.7’si kadindir. Ogrencilerin %25.1'i 5. sinif, %24.5’i 6. sinif, %25.7’si 7. sinif ve %24.7’si 8.

siniftadir.
Veri Toplama Araglari

Calismanin verileri, KA-SI Empatik Egilim Olcegi-Ergen Formu, insan Haklari Tutum Olcegi ve Elestirel Diisiinme

Egilimi Olgegi olmak Uizere (i farkli 6lgek araciligiyla toplanmistir.
KA-Si Empatik Egilim Olcegi-Ergen Formu

Galismada katilimcilarin empatik egilimlerini belirlemek amaciyla Kaya ve Siyez (2010) tarafindan gelistirilen KA-
Si Empatik Egilim Olcegi-Ergen Formu kullanilmistir. Olgek, duygusal empati ve bilissel empati olmak tizere iki
alt boyut icermektedir. Arastirmacilar 6lgegin tamami icin Cronbach Alfa katsayisini .91, duygusal empati alt

boyutu icin .89 ve bilissel empati alt boyutu icin .81 olarak bildirmislerdir. Olcek 17 maddeden olusmaktadir.
insan Haklari Tutum Olgegi

Arastirmada katilimcilarin insan haklari tutumunu saptamak amaciyla Ercan, Demir ve Yaman (2015) tarafindan
gelistirilen insan Haklari Tutum Olcegi kullanilmistir. Olgek; esitlik ve temel haklar, kisi haklarina saygi, yasama
hakkina saygi ve siyasi haklar olmak iizere dért alt boyuttan olusmaktadir. insan Haklari Tutum Olgegi’nin
batindne iliskin Cronbach Alfa katsayisi .82’dir. Cronbach Alfa katsayisi esitlik ve temel haklar boyutu igin .73;
kisi haklarina saygl boyutu icin .71; yasama hakkina saygi boyutu i¢in .72; siyasi haklar boyutu igin ise; .66 olarak

hesaplanmistir. Olcek 21 maddeden olusmaktadir.
Elestirel Diisiinme Egilimi Olcegi

Arastirmada kullanilan diger veri toplama araci Kilig ve Sen (2014) tarafindan Tirkceye uyarlanan Elestirel
Distiinme Egilimi Olcegi’dir. Olgek, Florida Universitesi arastirmacilari tarafindan gelistirilmis UF/EMI Elestirel
Disiinme Egilim Olgeginin Tirkiye sartlarina uyarlanmis seklidir. Elestirel Diisinme Egilimi Olcegi; katilim,

bilissel olgunluk ve yenilikgilik alt boyutlarindan olusmaktadir. Arastirmacilar 6lgegin tiimi icin Cronbach Alfa
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katsayisini .91 olarak bildirmiglerdir. Katilim alt boyutu icin Cronbach Alfa katsayisi .88; bilissel olgunluk alt

boyutu icin .70; yenilikgilik alt boyutu icin ise .73 olarak bildirilmistir. Olgek 25 maddeden olusmaktadir.

Veri toplama araglarinin bu arastirma i¢in hesaplanan tanimlayici istatistik ve glivenirlik katsayilari Tablo 2’de

gosterilmektedir.

Tablo 2. Tanimlayici istatistikler ve Glvenilirlik Katsayilar

Olgek Ort SS Min Maks Alfa

Empatik egilim 50.838 9.153 20.00 68.00 0.845
Elestirel disinme egilimi 93.158 18.049 25.00 125.00 0.919
insan haklari tutumu 81.794 18.660 25.00 105.00 0.824

Ort: Ortalama, SS: Standart sapma, Min: Minimum, Maks: Maksimum, Alfa: Cronbach Alfa katsayisi

Tablo 2’de arastirmada kullanilan 6lgcek puanlarina iliskin tanimlayici istatistikler ve givenilirlik katsayilari
gosterilmektedir. Cronbach Alfa katsayisinin Empatik egilim 6lgegi icin .84, Elestirel diisinme olgegi icin .91 ve
insan haklar Tutumu &lcegi icin ise .82 oldugu gériilmektedir. Cronbach’s Alpha degerinin 0.80 ile 1.00 arasinda
bir deger almasi 6lgek givenilirliginin yiksek olduguna isaret etmektedir (Kayis, 2009). Bu ¢alismada kullanilan

Olceklerin tamaminin giivenilirlik diizeyleri, Cronbach Alfa katsayilarina gore yiiksek bulunmustur.

Verilerin Analizi

Arastirmada tanimlayici veri analizi, giivenilirlik analizi, korelasyon analizi ve yapisal esitlik modelleri ile aracilik
analizi gerceklestirilmistir. Verilerin normal dagilima uygunlugu Shapiro-Wilk testi ile degerlendirilmistir. Olgek
puanlari normal dagilima uygun olmadigi icin 6lgek puanlari arasindaki iliskiler Spearman korelasyon analizi ile
incelenmistir. Arastirmada kullanilan Ug 6lgegin guvenilirlik dizeyleri Cronbach Alfa katsayilari ile analiz
edilmistir. Olgekler (izerinden aracilik analizlerini gerceklestirmek (izere Bootstrap tabanl yapisal esitlik
modellemesi teknigine basvurulmustur. Yapisal esitlik modeli ile aracilik analizleri uygulanirken DWLS tahmin
teknigi ile B=1000 adet Boostrap drneklemi kullanilarak analiz sonuglari elde edilmistir. istatistiksel uygulamalar
R yaziliminda bulunan lavaan paketi (Rosseel, 2012) kullanilarak gercgeklestirilmistir. Analiz bulgulari p<0.05

onem dizeyinde degerlendirilmistir.

Bu calisma Bayburt Universitesi Bilimsel Arastirma ve Yayin Etigi Kurulu karari ile onaylanmistir. Etik Komisyon

Onayi: Bayburt Universitesi Etik Kurulu. Tarih ve Sayi: 08.03.2023-122639

BULGULAR

Empatik egilim, elestirel dislinme egilimi ve insan haklari tutumu o6l¢ek puanlari arasi korelasyon analizi

sonuglarina iliskin bulgular Tablo 3’de verilmistir.
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Tablo 3. Olgekler Arasi Korelasyon Analizi

Empatik Egilim Elestirel Diisiinme Egilimi insan Haklari Tutumu
Empatik egilim 1
Elestirel diglinme egilimi 0.603™ 1
insan haklari tutumu 0.329™ 0.392" 1

**p<0.01

Korelasyon analizlerine gore empatik egilim ile elestirel diusinme egilimi arasinda ayni yonli ve orta diizeyde,
empatik egilim ile insan haklari arasinda ayni yonlu ve disik dizeyde bir iliski vardir. Elestirel diisiinme egilimi

ile insan haklari arasinda ise ayni yonli ve diisik diizeyde bir iliski bulunmaktadir.

Aracilik analizi igin yapisal esitlik modelinin yol katsayilari Sekil 2’de verilmistir.

b=0.336"

Empatik Egilim

Sekil 2. Aracilik Analizi Bulgularinin Grafiksel Gosterimi

Elestirel disiinmenin araci oldugu yapisal esitlik modelinin uyum indeksleri (izerinden, modelin gecerliligi
incelenmistir. Uyum indekslerine gére modelin ki-kare istatistigi 2059.598 ve serbestlik derecesi (sd) 1878’dir.
Modelin ki-kare/sd orani 1.097’dir ve bu oran 2’nin altindadir. Artirnmsal uyum indeksleri igin sonuglar GFl=
0.967, CFI=0.995, AGFI=0.964, TLI=0.995, NNFI=0.995 seklindedir ve tim bu indeksler 0.90’in Uzerindedir (Hu &
Bentler, 1999). Hatalara iliskin uyum indeksleri, RMSEA=0.014 ve SRMR=0.049 olmak tizere 0.05’ten dusuktur
(Hooper et al., 2008). Empatik egilim ile insan haklari tutumu arasindaki iliskide elestirel dislinmenin araci
roliinin test edildigi bu yapisal esitlik modelinin uyum iyiligi sonuglari, modelin yiiksek ol¢iide gegerli olduguna

isaret etmektedir (Mulaik et al., 1989).

Boostrap tabanli yapisal esitlik modeli ile gergeklestirilmis aracilik analizlerine ait dolayl ve toplam etkilerin

istatistiksel analiz sonuglari Tablo 4’de verilmistir.
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Tablo 4. Dolayli ve Toplam Etki Analizi Sonuglari

Etki tiirleri B SH z p
Dolayl etki (c') 0.407 0.144 2.835 0.005
Toplam etki 0.695 0.168 4.144 <0.001

B: Yol katsayisi, SH: Standart hata, iH: insan haklari tutumu, EM: Empatik egilim, ED:Elestirel diisiinme egilimi

Dolayli etki sonucu aracilik analizinde istatistiksel agidan anlamli bulunmustur (p<0.05). Arastirmanin bu
bulgusu; empatik egilim ile insan haklari tutumu arasindaki iliskide elestirel disinmenin araci anlamli bir araci
role sahip oldugunu gostermektedir. Elestirel disinmenin araci rolinin tam veya kismi olup olmadigi

dogrudan etki sonuglari Gzerinden degerlendirilecektir.

Aracilik analizi modeline yonelik dogrudan etki analizi sonuglari Tablo 5’de gdsterilmektedir.

Tablo 5. Dogrudan Etki Analizi Sonuglari

Yol katsayilari B SH z p
iH <- EM (c) 0.288 0.206 1.398 0.162
ED <- EM (a) 1.211 0.181 6.708 <0.001
iH <- ED (b) 0.336 0.106 3.183 0.001

B: Yol katsayisi, SH: Standart hata, iH: insan haklari tutumu, EM: Empatik egilim, ED:Elestirel diisiinme egilimi

Yol katsayilarina gore empatik egilim ile elestirel diisinme egilimi arasinda pozitif yonde, anlaml iliski vardir
(p<0.05). Ayrica elestirel diislinme ile insan haklari tutumu arasinda pozitif yonde, anlamli iliski bulunmaktadir
(p<0.05). Model sonuglarina gore empatik egilim ile insan haklari tutumu arasindaki iliski, elestirel diisiinme
araci degisken olarak kullanildiginda istatistiksel olarak anlamsiz hale gelmektedir (p>0.05). Empatik egilim ile
insan haklari tutumu arasindaki iliskinin anlamsiz olmasi, elestirel diisinmenin tam araci rolliine sahip

oldugunun gostergesidir.

TARTISMA ve SONUC

Yapilan arastirma sonucunda; empatik egilim, insan haklari tutumu ve elestirel disiinme egilimi arasindaki
iliskiye dair kuramsal hipotez dogrulanmistir. Arastirma sonuglari, ic degiskenin belli derecede ve anlamli iliski
icinde olduklarini gostermektedir. Empatik egilim ile insan haklari arasinda ayni yonli ve disik diizeyde;
empatik egilim ile elestirel dislinme arasinda ayni yonli ve orta diizeyde bir iliski bulunmustur. Elestirel
dislinme ile insan haklari arasinda ise ayni yonll ve distk diizeyde bir iliski bulunmaktadir. Empatik egilim ile
insan haklari tutumu arasindaki iliskide elestirel diislinmenin araci rolliniin test edildigi bu yapisal esitlik
modelinin sonuglari, modelin yiksek 6l¢lide gecerli oldugunu ortaya koymaktadir. Empatik egilim ile insan

haklari tutumu arasindaki iliskide elestirel diisinmenin anlamli ve tam araci role sahip oldugu bulunmustur.

Empati, insan haklari ve elestirel diisinme ile ilgili birbirlerinden bagimsiz sekilde ya da birbiriyle iliskili olarak
cesitli arastirmalar gerceklestirilmistir. Bu arastirmalardan bazilari empati ile elestirel diisiinme arasinda pozitif
bir iliski oldugunu gostermektedir (Cakirlar Altuntas vd., 2018; Ekici & Aybek, 2010; Tartuk, 2015). Benzer

sekilde Nosich (2012) empatinin elestirel diisinmeyi derinden etkiledigini ifade etmistir. ideal bir elestirel
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distnlrun farkh goruslere acik fikirlilikle yaklasma, disinceleri dikkate alma esnekligi, farkh goris ve
disinceleri anlamada tarafsizlik, kisisel ©nyargilarla ve basmakalip, ego-merkezli veya sosyo-merkezli
egilimlerle yuzlesme (Facione, 1990) gibi 6zellikler tasidig belirtilir. Empatik egilimi yiksek olan bireylerin de
digerlerinin duygularini anlama, onlarin duygusal durumlarindan etkilenme ve yardim etme egilimi yuksektir
(Stephan & Finlay, 1999). Dolayisiyla empatik egilime sahip bireylerin baska insanlarin psikososyal durumunu
algilamalari beklenebilir (Avci vd., 2013). Nitekim empati dlzeyi ylksek bireylerin sosyal olarak daha duyarli
olduklari ve daha olumlu sosyal egilimler gosterdikleri (Findlay vd., 2006; Miller & Jansen op de Haar, 1997)
ortaya konulmaktadir. Elestirel disiinme becerilerinin de sosyal beceriler ve iletisim becerileri Gzerindeki
olumlu etkisi (Caceres vd., 2020; Jenaabadi vd., 2015; Maksum vd., 2021) g6z 6ninde bulunduruldugunda
elestirel distinme ve empatik egilime sahip bireylerin insan haklarina tutumlarinin olumlu olmasi s6z konusu
olacaktir. Clinkd diger insanlarin haklarina iliskin olumlu tutum sahibi olabilmek; onlarin duygusal, psikososyal
ve zihinsel durumlarini anlayabilmenin yani empati ve elestirel diisinme becerisine sahip olabilmenin bir
sonucudur. Bireyde diger insanlarin bir duruma iliskin hak sahibi olabilmelerinin anlasilmasi ve bu durumu
etkileyecek eylemlere ya da sonuglarina iliskin bir alginin olusabilmesi icin 6ncelikle kendisi disindaki insanlarin
duygu ve disiincelerini anlamaya yonelik bir egilimin olmasi beklenir. Elestirel diisinme ve empati becerisine
sahip insanlarin, diger insanlari duygu ve dislince boyutuyla anlayarak onlarin haklarina iliskin hassasiyet
gostermeleri olasidir. Stone’a (2022) gére de empati, toplumda disuk glice sahip gruplarin refahi ve haklariyla

ilgilenmeyi ve bunlarin istismar edilmemesi ilkesini igerir.

Arastirmalar duyussal alanin distinme slreglerini yonetebilecegini gostermektedir (Ampuero vd., 2015;
Hofreiter vd., 2007). Ogrencilerin sosyal sorunlari ¢dzmelerine olanak saglamak icin yalnizca disiinme
becerilerini gelistirmeye odaklanan yaklasimlarin yeterince basarili olmadigi (Ampuero vd., 2015) géz 6nlinde
bulunduruldugunda empatinin duyussal yoéniine ve elestirel disinmenin bilissel yoniine odaklanarak
gerceklestirilebilecek galismalar insan haklari gibi sosyal icerikli konularda olumlu tutum gelisimine olanak
saglayabilir. Yapilan arastirmada ulasilan bulgularin bu konuda arastirmalara 1sik tutacagi distnilmektedir.
Bilhassa empati ile insan haklari iliskisinde elestirel diisinmenin araci roliiniin ortaya konmasi bu bakimdan
6nem arz etmektedir. Bu bulgu, elestirel diisinmenin gelisimini saglayacak calisma ve uygulamalarin empatiyi

gelistirecegini bu vesileyle insan haklarina yénelik olumlu tutumu artiracagini géstermektedir.

Elestirel diistinen bireyler diinyadaki degerlerin, davranislarin ve sosyal yapilarin gesitliliginin farkina varir. Bu
cesitliligi fark ederek, kendi degerlerine, eylemlerine ve sosyal yapilarina olan baghhklari bir algakgonallilik
duygusuyla sekillenir. Bu durum bireylere, diger insanlarin farkli fikirleri, degerleri ve eylemleri bulunduguna
dair bir farkindalik kazandirir (Brookfield, 1987). Bu farkindalik empati ile desteklendiginde insan haklarina
yonelik olumlu tutum gelisimi olasidir. Nitekim yapilan arastirmanin sonuglari empatik egilim, insan haklari
tutumu ve elestirel diisinmenin anlamli ve pozitif iliski icinde oldugunu gostermektedir. Paul (1993) elestirel
dislinmenin empati gelisimini destekledigini belirtmektedir. Ayni zamanda empatinin, elestirel disliinme
yaklagsimiyla 6gretilebilir olusu (Greathouse & Dowd, 1996), empati ve elestirel diisinme becerilerinin ise

kosuldugu sureglerin insan haklarin tutumunu olumlu yonde etkileyecegini distindiirmektedir.
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Bu arastirma ortaokul Ogrencileri lzerinde yapilmistir. Kisilik gelisiminde g¢ocukluk déneminin 6nemi goz
oniinde bulunduruldugunda (Li ve Gong, 2018) s6z konusu 6gretim seviyesinde yer alan Ogrencilerin insan
haklari gibi sosyal konulara yonelik tutum gelisimi ve empati, elestirel diisinme gibi becerilerin kazandiriimasi
icin dnemli bir donemde bulunduklari gérilmektedir. Kisilerde insan haklarina yénelik farkindalk ve bilincin
olusmasi noktasinda erken donemlerde gergeklestirilen egitimin 6nemine vurgu yapilmaktadir (Karagézoglu,
2017; Yesilcayir, 2019). Ayrica bireylerin insan haklari ile ilgili konularda bilgi sahibi olmalari ve insan haklarina
yonelik olumlu tutumun tesvik edilmesi onlarin insan haklari tutumunu ve davranisini olumlu ydnde
etkilemektedir (Cohrs vd., 2007; Kwon vd., 2020; Stellmacher vd., 2005). Mevcut sosyal baglamin anlamli ve
gerekli olarak adlandirdigi egitim talepleri arasinda, 6grencilerin diisinme ve empati becerilerinin gelisiminin
yer aldig1 da (Lloyd & Bahr, 2010; Moore, 2004) g6z 6niinde bulundurulursa ortaokul seviyesindeki 6grencilere
empati ve elestirel dislinmeyi tesvik eden bir insan haklari egitimi verilmesinin énemi ortaya ¢ikmaktadir.
Benzer sekilde Nygren (2016) insan haklar egitiminin elestirel disiinmeyi tesvik etmesi gerektigini

belirtmektedir.

ONERILER

Yapilan arastirma empatik egilim ile insan haklari tutumu arasindaki iliskide elestirel diisinmenin araci role
sahip oldugunu gostermektedir. Bu sonuctan hareketle egitim programlarinin, ortaokul 6grencilerinin empati
becerisini ve elestirel dislinme becerilerini gelistirmelerini destekleyecek ve insan haklarina yonelik olumlu
tutumu tesvik edecek sekilde diizenlenmesi Onerilmektedir. Bu arastirma empati ile insan haklari tutumu
arasinda elestirel diisinmenin araci roliini ortaya koymaktadir. Bunula birlikte arastirmanin bazi sinirliliklari da
bulunmaktadir. Arastirma degiskenlerinin her biri farkli alt boyutlara sahiptir. insan haklari tutum &lgegi; esitlik
ve temel haklar, kisi haklarina saygi, yasam hakkina saygi ve siyasi haklar alt boyutlarindan olugsmaktadir (Ercan,
Yaman & Demir, 2015). Empatik egilim o6lgegi; duygusal empati ve bilissel empati alt boyutlarini igermektedir
(Kaya & Siyez, 2010). Elestirel diustiinme oOlgegi; katilim, bilissel olgunluk ve yenilikgilik alt boyutlarindan
olusmaktadir (Kiig & Sen, 2014). Yapilan arastirmada olusturulan model bu boyutlari icermemektedir. Bu
degiskenler arasindaki iliskilerin daha ayrintili sekilde arastirilabilmesi icin ileride yapilacak olan ¢alismalarda bu

boyutlar da arastirmalara dahil edilebilir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazara aittir. Bu arastirma igin Bayburt
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