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ABSTRACT

The aim of this study is to determine the effect of using strategies that improve metacognitive
skills on the acquisition of values and attitudes toward the course of Social Studies in primary
school 4th grade. This quasi-experimental study was conducted according to the pretest-posttest
nonequivalent groups design. The population of the study consists of primary school teachers
working in Elazig Province and in this study, a two-stage sampling method was used while
establishing the sample group design. The purposive cluster sampling method was utilized
initially, followed by the appropriate (convenience) cluster sampling method. In the first
semester of the 2015-2016 academic year, the sample group consisted of one school from each
of the five educational regions in the city center of Elazig and two classes from each school, one
experimental and one control group. In the study, 138 students were in the experimental group
and 137 students were in the control group, totaling 275 students. In the experimental group, the
IMPROVE method based on metacognitive strategies for the acquisition of values in Social
Studies course was employed, while in the control group, Social Studies course was taught
according to the current curriculum. In the study, the Success Test for “I know myself” Unit
developed by the researchers and consisting of 14 open-ended questions, the Tolerance Attitude
Scale, the Junior Metacognitive Awareness Inventory Version A and the Attitude Scale of Primary
School Students toward Social Studies Course were used as data collection tools as pretest and
posttest. A computer-aided quantitative data analysis program was used for social sciences to
analyze the data. The mixed intragroup and intergroup analysis of covariance, mixed intragroup
and intergroup multivariate analysis of covariance and univariate tests were used. The results of
the study demonstrated that the IMPROVE method had a practical effect on the respect for
thoughts subscale of the tolerance attitude scale. It was also concluded that the IMPROVE
method brought a positive attitude toward the Social Studies course.

Keywords: Values education, tolerance value, IMPROVE, social studies course, teaching based
on metacognitive strategies.

* This study was produced from the doctoral thesis titled “The Effect of Using Metacognitive Strategy in Social Studies
Course on Gaining Values and Attitude towards the Course” prepared by Serkan Pullu at Firat University Institute of
Educational Sciences under the supervision of Associate Professor Doctor Hilal Kazu.

824



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 8, Issue:21 2023

INTRODUCTION

Social Studies education aims to develop democratic values, attitudes and beliefs in individuals. Thus, it enables
to realize the existing values and be aware of how these values facilitate interaction with people (Doganay,
2012, p. 230). The “Social Studies Curriculum” published by the Ministry of National Education in 2018 stated
that the values students are requested to acquire were “justice, caring for family union, independence, peace,
scientificness, hardworking, solidarity, sensitivity, honesty, aesthetics, equity, freedom, respect, love,

responsibility, thrift, patriotism, and benevolence” (MEB, 2018, p.9).

Value —a criterion used for evaluating the characteristics, wishes, intentions and behaviors of individuals —is
used to signify the meanings of worthing, accessing, finding equal and equivalent value, touching, and
appreciating (Dilmag, 1999, p.12; Saltuklu, 2018, p.2). Value refers to a set of guiding principles and
fundamental beliefs that include the basic characteristics that distinguish human beings from other living
things, guide people’s behaviors, rely on beliefs about what is valuable, and decide on which beliefs and actions
are regarded good or desirable (Halstead and Taylor, 2000, p.3; Ulusoy and Dilmag, 2012, p.16). One cannot
deny the role of educational institutions in guiding young people and adults to make sense of their own world
by understanding values and taking responsibility for issues such as morality and ethics. Here, the notion of
values education gains importance. Values education was introduced into the field of education in a novel
manner in the 1970s with discussions on clarification of values and Kohlberg’s moral dilemma (Lickona, 1993,
p.311, Aspin and Chapman, 2007, p.3). Values education involves children’s preferential beliefs, attitudes and

values (Johnson, 2002, p.70).

In Turkey, the Social Studies curriculum primarily aims raising active, productive and decent citizens. The Social
Studies course, which all primary school students are obliged to attend, is a course that integrates different
disciplines and incorporates all areas of life. Since it is essential to teach values, i.e., the behaviors adopted by
all members of society, values education is becoming even more important in the scope of Social Studies
courses (Yigit and Tarman, 2013, p.97). The most commonly adopted value teaching approaches by teachers
are direct teaching of values (indoctrination and behavior change), clarifying values (value clarification), values
analysis (analysis), moral reasoning, action learning, the teaching of character, social learning (indirect, through
modelling, imitation, observation) and hidden teaching of values (implicit curriculum) (Sari, 2007, p.61; Ulusoy
and Dilmag, 2012, p.68-69; Aktepe, 2016, p.81; Tay and Unli, 2016, p.312-314; Giindiiz and Aktepe, 2018,
p.184; Saglam, 2019, p.72). Different approaches are used to promote the acquisition of values by students in
the Social Studies course. In this study, an approach based on metacognitive strategies was used for the

acquisition of values in the Social Studies course.

Metacognition is an intrinsic factor involved in the self-evaluation of learning. This factor allows students to
reflect on their own accomplishments, monitor their progress during learning, and evaluate their
comprehension to other performance standards (Paris and Paris 2001, 95). Metacognition, playing a key role in

successful learning, enables students to successfully manage new circumstances (Blakey and Spence, 1990, p.5;
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Livingston, 2003, p.3). Metacognitive strategies are used to realize metacognitive skills (Serin and Korkmaz,
2018, p.513). The IMPROVE method developed by Mevarech and Kramarski (1997) is one of the metacognitive
strategies used in teaching metacognitive skills (Serin and Korkmaz, 2018, p.514). The IMPROVE consists of the

initials of successive teaching steps. These steps include the following:

1.Introducing New Concepts: The teacher asks metacognitive questions to the students about the new topic to
be addressed in the lesson and summarizes their responses back to the students.

2. Metacognitive Questioning: Students do metacognitive inquiry in response to questions for thinking.

3. Practicing: Students are divided into heterogeneous groups and enable to practice with worksheets
containing metacognitive questions.

4. Reviewing and Reducing Difficulties: The teacher summarizes the taught topic and generalizes the solved
problems.

5. Obtaining Mastery: At the end of the topic or chapter, students are tested on their knowledge of the topic.

6. Verification: The teacher conducts correction exercises for students who had a success rate of less than 80%
in the tests run in the previous phase.

7. Enrichment: The teacher conducts enrichment practices for students who had a success rate of 80% and
above in the tests held at the previous stage (Mevarech and Kramarski, 1997; Pilten, 2008, p.130; Serin and
Korkmaz, 2018, p.514)

The Curriculum of Social Studies Course aims to furnish students with skills, concepts, and values in order to
produce and make use of knowledge, as well as to train students into people who think, question, debate,
solve problems, and become aware of their own learning. Students improve their ability to think, learn and
develop their skills by exploring the world of knowledge in their own minds through using metacognitive
strategies in the Social Studies course. They learn to cope with the problems they come across and to quickly
find solutions to these problems, make study plans, and monitor and organize their own learning. Briefly,

students learn to manage their own learning patterns (Avci, 2009, p.280, 293).

The importance of schools and curricula in bringing values to individuals is indisputable. It is important to use
different practices in the acquisition of values in courses. Based on the importance of value acquisition in the
early years of education, there was a need to identify the effect of teaching practices based on metacognitive
strategies on value acquisition in the Social Studies course — an effective course in values education—at the
fourth-grade level of primary school. The effect of the IMPROVE method, which is based on metacognitive
strategies, the effect of which has been proven by studies in the numerical field, on verbal courses was also
wanted to be determined. In this sense, this study aimed to determine how the IMPROVE method, one of the
teaching practices based on metacognitive strategies, affected the students’ level of access to the gains in the
“I know myself” unit of 4th grade Social Studies course, their attitudes toward the value of tolerance, their level

of metacognitive awareness and their attitudes toward the course. Success Test for “I know myself” Unit.
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METHOD
Research Model

The study was conducted according to the pretest-posttest nonequivalent groups design, which is a quasi-
experimental research type. This design involves no unbiased assignment of groups. The data are collected
from available classes. However, it is essential for the participants to have similar characteristics. The changes
in the groups are assessed and tested based on knowing the baseline of the groups with respect to the
characteristics assessed (Blyukoztirk et al., 2012, p.203; Gliner, Morgan, and Leech, 2015, p.328-329; Karasar,
2018, p.137).

Population and Sample

The population of the research consists of primary school teachers working in Elazig. While sampling from this
population, two-stage sampling method was used. First, the purposive cluster sampling method was used. The
researcher seeks to discover and explain the correlations between the selected cases by understanding the
facts based on these cases in the purposive cluster sampling method, which enables to conduct in-depth
research by selecting cases that are rich in information and have certain characteristics depending on the
purpose (Gliner, Morgan and Leech, 2015, p.124-125; Altunisik et al., 2007, p.132; Blyukoztirk et al., 2012,
p.91). Accordingly, one school was selected from each of the five educational regions in the city center of Elazig
in the first semester of the 2015-2016 academic year. Secondly, a convenient (convenience) cluster sampling
method was used. In this sampling method, based on the idea that the most easily found subject is the most
ideal one, individuals, objects and cases that are close and easily accessible. Thus, time and economic savings
are achieved (Altunisik et al., 2007, p.132; Ural and Kilig, 2011, p.45; Sonmez and Alacapinar, 2014, p.142:
Gliner, Morgan, and Leech, 2015, p.125). Accordingly, two classes were selected from each school and one of
the classes was assigned as the experimental group and the other as the control group. Table 1 shows

information of the students in the experimental and control groups:

Table 1. Information of the Students in The Experimental and Control Groups

Gender
Schools Female Male Total
Atatiirk Primary Control Group 18 13 31
School Experimental Group 11 16 27
Cemal Giirsel Control Group 5 14 19
Primary School Experimental Group 7 13 20
Kog Primary Control Group 13 17 30
School Experimental Group 15 17 32
Milli Egemenlik Control Group 18 20 38
Primary School Experimental Group 19 19 38
17 Kasim Primary Control Group 8 11 19
School Experimental Group 11 10 21
Total 125 150 275
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When the data in Table 1 are examined, it is seen that there are 137 students in the control group and 138
students in the experimental group. According to the table, 125 of the fourth grade students who participated

in the study were female and 150 were male students.

Table 2 shows demographic information of the teachers in the experimental and control groups.

Table 2. Information of the Teachers in The Experimental and Control Groups

Gender Faculty of Graduation
Graduates of Other
Groups Female Male the Faculty Faculty Total
of Education  Graduates
Control 1 4 3 2
Experimental 1 4 2 3
Total 2 8 5 5 10

According to the data in Table 2, the distribution of primary school teachers working in the fourth grade in
which the research was conducted is equal in terms of the faculties they graduated from. Half of the primary
school teachers working in the experimental and control groups were graduated from the faculty of education,
while the other half graduated from faculties other than the faculty of education. According to the data in

Table 2, two of the primary school teachers are female and eight are male.

Data Collection Tools

In the study, the Success Test for | Know Myself Unit (STfIKMU), which was developed by the researchers and
consists of 14 open-ended questions, the Tolerance Attitude Scale (TAS), developed by Yarar-Kaptan (2015),
the Junior Metacognitive Awareness Inventory Version A (JrMAI-A), which was developed by Sperling, Howard,
Miller, and Murphy (2002) and adapted by Karakelle and Sarag¢ (2007) into Turkish, and the Attitude Scale of
Primary School Students toward Social Studies Course (ASoSSC), which the Ministry of National Education

prepared for the Social Studies Course Curriculum in Primary Schools were used as data collection tools.

The Success Test for “I Know Myself” Unit (STfIKMU)

The researchers prepared 14 open-ended questions by taking into account the gains of the “/ know myself”
unit. The questions were presented to the expert opinions for content validity, the determination of the
appropriateness of the developmental degrees and levels of the students, and language and expression. The
success test was finalized by making some revisions based on the opinions. The students were subjected to the
success test in both the pretest and posttest. The resultant responses were classified. The response categories
for each question were sorted in a hierarchical order based on the degree of accuracy, and the qualitative data
were converted to quantitative data. The Cronbach-a reliability coefficients for the STFIKMU were calculated as

0.81 for the pretest and 0.79 for the posttest.
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Tolerance Attitude Scale (TAS)

TAS is a 3-point Likert type with 21 items developed by Yarar-Kaptan (2015). The scale is divided into four sub-
factors: respect for thoughts, being tolerant, love, and respect for emotions. The Cronbach-a internal
consistency coefficient for the overall scale is 0.87. The analysis results of the data revealed that the Cronbach-

a internal consistency coefficient of the scale for pretest and posttest was 0.90.

The Junior Metacognitive Awareness Inventory Version A (JrMAI-A)

The 3-point Likert-type JrMAI-A with 12 items was developed by Sperling, Howard, Miller, and Murphy (2002)
and adapted into Turkish by Karakelle and Sarag (2007). The scale consists of four sub-factors: cognitive control
and regulation, cognitive knowledge and task, cognitive control and monitoring, and cognitive knowledge and
personal awareness. The Cronbach-a internal consistency coefficient for the overall scale is 0.64. The analysis
results of data revealed that the Cronbach-a internal consistency coefficient of the scale for pretest and

posttest was 0.77.

The Attitude Scale of Primary School Students toward Social Studies Courses (AS0oSSC)

ASoSSC with 21 items was prepared by the Ministry of National Education for the Social Studies Course
Curriculum in Primary Schools. This 4-point Likert-type scale has three sub-factors: Negative Attitude, Positive
Attitude, and Contribution to Life. The Cronbach-a internal consistency coefficient for the overall scale is 0.84.
The analysis results of data revealed that the Cronbach-a internal consistency coefficient of the scale for

pretest and posttest was 0.84.

Application Process

Before the application, firstly, the necessary permissions were obtained for the research and meetings were
held with the administrators and teachers in the schools where the study would be conducted. Then,
experimental and control groups were identified and informed about the process. Lastly, STFIKMU, TAS, JrMAI-

A, and ASoSSC were applied as pretest.

The application phase with the experimental groups lasted for 5 weeks. Based on the data from the success
test, heterogeneous groups were formed in the experimental groups according to the success level. At first, the
topic of “Individual Differences” was introduced and the teacher provided the concepts related to the topic in
the “Introducing New Concepts” step of the IMPROVE method. After introducing new concepts to the students,
the “Metacognitive Questioning” and “Practicing” steps of the IMPROVE method were initiated. Guidance
cards containing comprehension, connection, strategy and reflection questions were handed out to the
students and the teacher then read a story. Each student in the heterogeneous groups was asked to describe
the problem in the story aloud, share their thoughts on the subject with their groupmates, and discuss and

respond to the metacognitive questions on the guidance card related to the story read. During this activity, the
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teacher took a role as a member of the group for a certain period of time in each group in order to reach a
consensus on the solution to the problem. When consensus was reached, the teacher allowed each group to
speak and asked them to respond to the questions on the guidance card. Following that, the teacher
summarized the topic for the whole class, and if similar difficulties were faced during practice, the “Reviewing
and Reducing Difficulties” step of the IMPROVE method was completed by providing further explanations to
the whole class. These applications were repeated for four weeks by using different stories for the topics “Who
Am [?”, “I Do Express My Emotions”, “My Journey in Life and My Family” and “lI Do Respect Different
Thoughts”. Finally, the step “Obtaining Mastery” was launched in the fifth week. This step involved a test
prepared by the researcher for end-of-lesson evaluation, and the activities of the “Verification” step were
carried out for the students with a success rate below 80%, and the activities of the “Enrichment” step were
carried out for the students with a success rate of 80% and above. The same was applied to the activities in the
“Metacognitive Questioning” and “Practicing” steps of the IMPROVE method during the verification and
enrichment activities. In the “Verification” step, equivalent stories were prepared as compared to the previous
activities in terms of difficulty, while stories at a more difficult level were prepared in the “Enrichment” step
compared to the previous activities. The teachers in the control groups taught their lessons by following the
curriculum that was in effect. After the application, STIKMU, TAS, JrMAI-A and ASoSSC were applied as the
posttest. In addition, ethics committee approval was obtained for this study from the Firat University Non-

Interventional Research Ethics Committee dated 08.09.2015 and numbered 97132852/050.01.04.

Data Analysis

A computer-aided quantitative data analysis program for social sciences was used to analyze the data from the
scales. The mixed intragroup and intergroup analysis of covariance and a univariate test were used to analyze
the data of STfIKMU. The mixed intragroup and intergroup multivariate analysis of covariance and univariate

test were used to analyze the data of TAS, JrMAI-A, and ASoSSC.

FINDINGS
In this section, the findings obtained as a result of the analysis of STIKMU, TAS, JrMAI-A, and ASoSSC data and

their interpretations are given.

Table 3. Mixed Intragroup and Intergroup Analysis Results of Covariance Regarding the Posttest Scores on the
Success Test for | Know Myself Unit **

Impact Wilks’ F Hypothesis  Error sd p Partial Observed
Lambda sd eta power*
square
Time*Faculty of .995 1.248 1.000 271.000 .265 .005 .200
Graduation
Time*Teacher’s Gender 1.000 .019 1.000 271.000 .891 .000 .052
Time*group .996 1.043 1.000 271.000 .308 .006 .175

*alpha = was calculated as .05
** Design: Intersection + faculty of graduation + teacher’s gender + group
In-group design: Time
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When Table 3 was analyzed, it was observed that there was no statistically and practically significant effect of
the variable of faculty of graduation of the teachers on the adjustment of the posttest scores of STfIKMU (F
(1.271) = 1.248; Wilks’ Lambda = 0.995; p = 0,265; partial eta square = 0.005; observed power = 0.200). Also, no
statistically and practically significant correlation was determined between the covariate variable of the
teachers’ gender and the adjustment of the posttest scores (F (1.271) = 0.019; Wilks’ Lambda = 1.000; p =0.891;
partial eta square = 0.000; observed power = 0.052). The findings from the analysis showed that there was no
statistically and practically significant difference in the interaction between time and group (F (1.271) = 1.043;
Wilks” Lambda = 0.996; p = 0.308; partial eta square = 0.006; observed power = 0.175). This indicates no
significant difference between STfIKMU posttest scores of the experimental and control groups. Figure 1 shows
the pretest - posttest interaction graph of STfIKMU scores of the experimental and control groups in relation to

the findings obtained.

STIKMU

0,82

0,8
0,78
0,76
0,74
0,72

0,7

e Score

ge

Avera

Pretest Posttest

—.— Experimental ==== Control

Figure 1. Interaction Graph of STfIKMU Pretest and Posttest Scores of The Experimental and Control Groups

The graph in Figure 1 shows that STFIKMU pretest mean score of the control group was higher than STfIKMU
pretest mean score of the experimental group (0.77 and 0.72, respectively). The analyses indicated no
statistically and practically significant difference between the posttest mean scores of the two groups;
however, when the difference between the pretest and posttest mean scores of the experimental and control
groups was analyzed, it was observed that there was a higher increase in the experimental group than that of
in the control group (0.7 and 0.4, respectively). This reveals that this practice increased STfIKMU scores of the
experimental group. In other words, it can be asserted that the experimental application positively affected the
success of the students.

Table 4. Mixed Intragroup and Intergroup Analysis Results of Covariance Regarding the Post-Attitude Scores on
the Tolerance Attitude Scale **

Impact Wilks’ F Hypothesis Errorsd p Partial eta Observed
Lambda sd square power*
Time*Faculty of .984 1.084 4.000 262.000 .365 .016 .340
® = Graduation
£ ueo Time*Teacher’s Gender .994 407 4.000 262.000 .804 .006 144
Time*group .984 1.061 4.000 262.000 .376 .016 .333

*alpha = was calculated as .05
** Design: Intersection + faculty of graduation + teacher’s gender + group
Intra-group design: Time
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Table 5 and Figures 2, 3, 4 and 5 showed the deductions about how the application affected which subscale

and which group on the post-attitude mean scores of TAS.

Table 5. Univariate Tests for the Tolerance Attitude Scale

Resource Assessment Greenhouse- F p Partial Observed
Geisser eta power*
square

Time*Faculty of Respect for .174 1.944 .164 007 .284

Graduation thoughts
Being Tolerant 274 1.723 .190 .006 .258
Love .018 .195 .659 .001 .072
Respect for .175 1.767 .185 .007 .263
thoughts

Time*Teacher’s Gender  Respect for .093 1.041 .308 .004 174
thoughts
Being Tolerant .026 .162 .688 .001 .069
Love 113 1.247 .265 .005 .199
Respect for .024 .245 .621 .001 .078
thoughts

Time*group Respect for .338 3.769 .053 .014 490
thoughts
Being Tolerant .069 434 511 .002 .101
Love .074 .822 .366 .003 147
Respect for .099 .996 .319 .004 .169
thoughts

*alpha = was calculated as.05

According to the data in Table 5, there was no statistically significant difference in the subscale of “Respect for
Thoughts” in time-group interaction, but a small practical effect was determined (partial eta square=0.014).
When the findings on the other subscales in the table were examined, it was observed that there was neither a
statistically significant difference nor a practical effect.

Figures 2, 3, 4, and 5 display the interaction graph of the pre-attitude and post-attitude scores of the

experimental and control groups on the subscales of TAS for the findings obtained.

Respect for Thoughts Being Tolerant
R
28
2,75
Ei 2,75 "
o & 27
& 27 g 23
> > g =
< ;j 2,65
2,65
2.6
2,6
2,55
Pre-Attitude Post-Attitude Pre-Attitude Post-Attitude
ey Experimental =@~ CExperimental ‘=== Control

Figure 2. Interaction Graphs of The Pre Figure 3. Interaction Graphs of The Pre
Attitude — Post Attitude Scores of The Attitude — Post Attitude Scores of The
Experimental and Control Groups in “Respect Experimental and Control Groups in “Being
for Thoughts” Subscale Tolerant” Subscale
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Figure 4. Interaction Graph of The Pre Figure 5. Interaction Graph of The Pre
Attitude — Post Attitude Scores of The Attitude — Post Attitude Scores of The
Experimental and Control Groups in “Love” Experimental and Control Groups in
Subscale “Respect for Emotions” Subscale

When the graph in Figure 2 was examined, it was observed that the post-attitude mean scores of both
experimental and control groups on the “Respect for Thoughts” subscale increased compared to their pre-
attitude mean scores. However, it was determined that the increase in the post-attitude mean score of the
experimental group was higher than the increase in the mean score of the control group (the rates of increase
were 0.13 and 0.03, respectively). In this case, it can be asserted that the practice was effective in this subscale,
which is directly related to the values of “Respects for Emotions and Thoughts and Tolerance”, which are
anticipated to be acquired in the “I Know Myself” unit. The increase in the post-attitude scores of the students
in the experimental group after the experimental practice supported this finding. When the graphs in Figures 3,
4, and 5 were examined, it was observed that the post-attitude mean scores of the experimental and control
groups increased compared to the pre-attitude mean scores. The findings on the “Being Tolerant”, “Love”, and
“Respect for Emotions” subscales indicated an increase in the post-attitude mean scores compared to the pre-
attitude mean scores in the favor of the experimental group, albeit slightly. As a result of the analyses, despite
the lack of a statistical and practical difference in these three subscales, it can be asserted that the

experimental practice contributed positively to these subscales.

Table 6. Results of Mixed Intragroup and Intergroup Multivariate Analysis of Covariance Regarding the Posttest
JrMAI-A Scores

Impact Wilks’ F Hypothesis  Error sd p Partial Observed
Lambda sd eta power*
square
Time*Faculty of .965 2.374 4.000 260.000 .053 .035 .681
Graduation
Time*Teacher’s Gender .956 2.986 4.000 260.000 .020 .044 .792
Time*group .983 1.144 4.000 260.000 .336 .017 .358

*alpha = was calculated as .05
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** Design: Intersection + faculty of graduation + teacher’s gender + group
Intra-group design: Time

Table 7 and Figures 6, 7, 8, and 9 show the deductions about how the application affected which subscale and

which group on the posttest mean scores of JrMAI-A.

Table 7. Results of Univariate Tests Regarding JrMAI-A Posttest Scores

Resource Assessment Greenhouse- F p Partial Observed
Geisser eta power*
square

Time*Faculty of Control .027 411 .522 .002 .098

Graduation Task .258 3.292 .071 .012 440
Monitoring .338 2.610 .107 .010 .363
Personal .047 .307 .580 .001 .086
Awareness

Time*Teacher’s Gender  Control .003 .052 .820 .000 056
Task .677 8.636 .004 .032 .833
Monitoring .011 .085 .770 .000 .060
Personal 171 1.116 292 .004 .183
Awareness

Time*group Control .065 1.001 .318 .004 .169
Task .077 .984 322 .004 167
Monitoring .189 1.460 .228 .006 .226
Personal .099 .647 422 .002 126
Awareness

*alpha = was calculated as .05

Table 6 shows the data for the changes in the subscales of the findings obtained. The table shows that the
variable of the faculty of graduation for teachers had a statistically but practically small effect on the “Task”
and “Monitoring” subscales in the adjustment of posttest scores (partial eta squared values = 0.012 and 0.10,
respectively). According to another finding obtained, it was determined that the variable of teacher’s gender
had a statistical and practical effect on the “Task” subscale in the adjustment of posttest scores (p = 0.004;
partial eta square = 0.032). The table indicates that there was no statistically and practically significant

difference between the posttest scores of the groups in all subscales in the context of time-group interaction.

According to the findings from the data analysis, the interaction graphs of the pretest and posttest scores of

the experimental and control groups in JrMAI-A subscales are given below.
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Figure 6 shows the interaction graph of pretest and posttest scores for the “Control” subscale. Although there

was no statistical and practical difference in the analyses of this subscale, the graph shows that the posttest

mean scores of the control group (2,69) decreased compared to the pretest mean scores (2,71), while the

posttest mean scores of the experimental group (2,68) increased compared to the pretest mean scores (2,68).

It can be asserted that the application contributed to the metacognitive awareness levels of the students in the

experimental group for the subscale of “Control”. When the graph of Figure 7 was examined, it was observed

that the posttest mean scores of both groups in the “Task” subscale increased compared to their pretest mean

scores. It is remarkable, however, that this increase was higher among the scores of the control group. Based

on the results of the univariate tests, as shown in Table 16, the fact that the increase in the control group
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scores (0.08) was higher than the increase in the experimental group scores (0,03) may be attributed to the
faculties from which the teachers graduated and their gender. This is because the univariate tests revealed that
the variables of faculty of graduation and teacher’s gender had a small effect on the adjustment of posttest

mean scores.

When the data in Figure 8 were examined, it was observed that similar conclusions were reached in the
“Monitoring” subscale as in the “Task” subscale. In the “Monitoring” subscale, while the posttest mean scores
of both groups increased compared to the pretest mean scores, the increase in the control group (0.15) was
higher than that of the experimental group (0.10). Based on the findings obtained from the univariate tests, it
can be asserted that there was an effect of the faculty of graduation of the teachers, which was found to have a
small effect on the adjustment of the posttest mean scores, on this case. When the graph in Figure 9 was
analyzed, it was observed that the posttest mean scores of the control and experimental groups increased.
However, it was found that the increase in the experimental group (0.14) was higher than that of the control
group (0.9). Accordingly, it could be asserted that the application had a positive effect on the students in the
experimental group for the “Personal Awareness” subscale. This was also supported by the fact that covariate

variables had no statistical and practical effect on this subscale in the findings of univariate tests.

Table 8. Mixed Intragroup and Intergroup Multivariate Analysis of Covariance Regarding the Post-Attitude

Scores on the Attitude Scale toward Social Studies Course

Impact Wilks Lambda F Hypothesis  Errorsd p Partial Observed
sd eta power*
square

Time*Faculty of .995 413 3.000 259.000 .744 .005 132

g— Graduation

Ef Time*Teacher’s .998 137 3.000 259.000 .938 .002 .075

E Gender

- Time*group .980 1.806 3.000 259.000 .147 .020 467

*alpha = was calculated as .05

** Design: Intersection + faculty of graduation + teacher’s gender + group

Intra-group design: Time

The findings showed that the teacher’s gender had no statistical or practical effect on the adjustment of the
post-attitude mean scores of the experimental and control groups (F (3.259) = 0.137; Wilks’ Lambda = 0.998; p
= 0.938; partial eta square = 0.002; observed power = 0.075). When the findings were analyzed in the context
of time-group interaction, it was determined that there was no statistical difference between the post-attitude
mean scores of the experimental and control groups, but a small moderate effect existed (F (3.259) = 1.806;
Wilks’ Lambda = 0.980; p = 0.147; partial eta square = 0.020; observed power = 0.467). Hence, the tested

hypothesis was statistically accepted.

Table 9 and Figures 10, 11, and 12 display the deductions about how the application affected which subscale

and which group on the post-attitude mean scores of ASoSSC.
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Table 9. Results of Univariate Tests Regarding the Post-Attitude Scores on the Attitude Scale toward Social

Studies Course

Resource Assessment Greenhouse- F p Partial Observed
Geisser eta power*
square

Time*Faculty of Negative .028 131 718 001 .065

Graduation attitude
Positive attitude  .096 470 493 .002 .105
Contribution to .042 179 .672 .001 .071
life

Time*Teacher’s Gender  Negative .075 .353 .553 .001 .091
attitude
Positive attitude  .001 .006 940 .000 .051
Contribution to .001 .004 .949 .000 .050
life

Time*group Negative .039 .182 .670 .001 .071
attitude
Positive attitude .956 4.664 .032 .018 .576
Contribution to .042 .182 .670 .001 .071
life

*alpha = was calculated as .05

Based on the findings from Table 9, it can be asserted that the application led to a significant difference among
the post-attitude mean scores of the experimental and control groups. The interaction graphs of pre-attitude

and post-attitude for this difference are provided below.

Negative Attitude Positive Attitude
3,25
3.2
s s 3.18
s & 3,15
g% g; 3.09
H $
i R e
S
3,05 305 Teeewd(3,05
3
Pre-Attitude Post-Attitude Pre-Attitude,
=0~ Experimental 3=< Conizol — Experimental Control

Figure 10. Interaction Graph of The Pre-Attitude ~ Figure 11. Interaction Graph of The Pre-Attitude
and Post-Attitude Scores of The Experimental ~and Post-Attitude Scores of The Experimental

and Control Groups in “Negative Attitude” and Control Groups in “Positive Attitude”
subscale subscale
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and Control Groups in “Contribution to Life”
subscale

When the graphs in Figures 10 and 12 were examined, it appears that the post-attitude mean scores of the
experimental and control groups increased compared to their pre-attitude scores. In the “negative attitude”
subscale, the increase in the post-attitude mean scores of the control group compared to their pre-attitude
mean scores was 0.16, while the increase in the post-attitude mean scores of the experimental group
compared to the pre-attitude mean scores was 0.11. This showed that the application was less effective on the
items related to a negative attitude. According to the data in Figure 11, it was determined that the post-
attitude mean scores (3,18) of the experimental group for the “positive attitude” subscale increased compared
to the pre-attitude mean scores (3,05). However, a decrease was noticed in the post-attitude mean scores of
the control group (3.05) compared to the pre-attitude mean scores (3.09) in that subscale. There was a
statistically significant difference between the post-attitude mean scores of the experimental and control
groups in that subscale. Furthermore, it can be asserted that the experimental application had a practically
small effect on that subscale. The lack of any effect of the covariate variables on the adjustment of the post-
attitude mean scores according to the findings obtained supports the fact that the condition in favor of the

experimental group in the “Positive Attitude” subscale resulted from the experimental application.
CONCLUSION and DISCUSSION

The results of the study firstly showed that there was no significant difference between the posttest mean
scores of the experimental and control groups based on the analyses of STfIKMU; however, when the
arithmetic means of the experimental and control groups were examined, the increase in the posttest scores of
the experimental group was higher than that of the control group. It can be asserted that the application had a
positive effect on the success of the students, albeit slightly. When the available studies were examined was
analyzed, it was concluded that the IMPROVE method was employed only in math-based courses and it

increased the success of the students (Mevarech and Kramarski, 1997; Kramarski, Mevarech and Lieberman,
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2001; Kramarski and Hirsch, 2003; Mevarech and Kramarski, 2003; Pilten, 2008). When the general studies on
metacognitive strategies are analyzed, Polat (2010) and Da Costa Leite (2013) found a positive correlation
between metacognitive strategies and the academic success of students in their study, similar to the results of
this study. In their study, Reingold, Rimor, and Kalay (2008) also concluded that metacognitive practices were

effective in value acquisition.

Another result was that there was no statistical difference between the post-attitude scores of the
experimental and control groups in the “Respect for Thoughts” subscale of TAS; however, the experimental
application had a practical effect on this variable. The post-attitude scores of the experimental group increased
more than the post-attitude scores of the control group. In, it can be suggested that the practice was effective
on the values of “Respect for Emotions and Thoughts and Tolerance”, which are planned to be acquired in the
“I Know Myself” unit. In the subscales of “Being Tolerant”, “Love”, and “Respect for Emotions”, neither
statistical difference nor the practical effect of the experimental practice was found on this variable. However,
when the arithmetic means were analyzed, it was determined that the increase in the post-attitude mean
scores was slightly in favor of the experimental group. This application can be stated to have a positive effect
on these three subscales. In their study, Balci and Yanpar-Yelken (2013) concluded that the values of justice,
peace, honesty, respect for emotions and thoughts, and respect for rights and freedoms were considered more

important than the values in the Social Studies curriculum.

Another result reached from the study was that there was no statistical difference between the posttest scores
of the experimental and control groups in the context of the subscales as a result of the analyses made on
JrMAI-A and the experimental application had a practical effect on this variable. However, it can be asserted
that the application contributed to the metacognitive awareness levels of the students in the experimental

|n

group in the subscales of “Control” and “Personal Awareness” when the arithmetic means were analyzed.
When the arithmetic means of the “Task” and “Monitoring” subscales were reviewed, an increase was
observed in the favor of the control group. The faculties of graduation and gender variables of the teachers
affected this condition. Similarly, Mevarech and Fridkin (2006) concluded in their study that the students on
whom the IMPROVE method was employed got a higher score in general cognitive knowledge, regulation of
general cognition and domain-specific metacognitive knowledge. The study by Kuru (2016) concluded that the

use of metacognitive strategies in the Social Studies course increased the knowledge of students on learning

strategies and their awareness of knowledge monitoring.

Finally, the analysis results of ASoSSC showed a statistically significant difference in favor of the experimental
group only in the “Positive Attitude” subscale. It can be asserted that the experimental application had a
practically small effect on that subscale. It was determined that while the post-attitude scores of the
experimental group increased, the post-attitude scores of the control group decreased. It can be asserted that
the application was effective in bringing positive attitudes in students toward the Social Studies course.

Similarly, Aktirk (2010) and Kuru (2016) concluded in their studies that metacognitive strategies raised
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students’ interest in the course. Iscan (2007) came to the conclusion that the values education program in the

4th grade Social Studies course positively influenced the affective characteristics of the students.

RECOMMENDATIONS

When national and international studies were reviewed, it was observed that there were few studies using
methods based on metacognitive strategies for the acquisition of values in the Social Studies course. Therefore,
it is necessary to increase the number of related studies. In this study, the IMPROVE method was used only for
the acquisition of the values in the “lI Know Myself” unit. Similar studies can also be applied to the values in
other lessons. The study was conducted with 4th-grade primary school students. Similar practices can be held
for value acquisitions at different learning levels. Also, further studies can be conducted to determine the

effect of IMPROVE method on value acquisition in other non-math courses.
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SOSYAL BiLGILER DERSINDE USTBILISSEL STRATEJi KULLANIMININ DEGERLERIN
KAZANILMASINA VE DERSE KARSI TUTUMA ETKISi"

0z

Bu arastirmada ilkokul 4. sinif Sosyal Bilgiler dersi kapsaminda Ustbilissel becerileri gelistiren
strateji kullaniminin hem degerlerin kazanilmasina hem de derse karsi tutuma etkisini belirlemek
amaglanmistir. Arastirma, yari deneysel bir arastirma tird olan esitlenmemis gruplar 6n-test son-
test desenine gore yiriitilmistir. Evreni Elazig ilinde gérev yapan sinif 8gretmenlerinden olusan
arastirmanin 6rneklemi belirlenirken iki asamali bir érneklem yontemi kullanilmistir. Sirasiyla
o6nce amagsal kiime ornekleme yontemi ve sonrasinda ise uygun (kolay ulasilabilir) kiime
ornekleme yéntemi kullaniimistir. Arastirmanin érneklemini 2015-2016 egitim-6gretim yili birinci
doneminde Elazig il merkezinde bulunan bes egitim bolgesinden birer okul ve her okuldan biri
deney biri de kontrol grubu olmak Uzere ikiser sinif olusturmaktadir. Arastirmada deney grubunda
138 6grenci ve kontrol grubunda ise 137 6grenci olmak lizere toplam 275 6grenci ile ¢ahsiimistir.
Deney grubunda Sosyal Bilgiler dersinde degerlerin kazandirilmasina iliskin Ustbilissel stratejilere
dayali IMPROVE yontemi kullanilirken; kontrol grubunda ise Sosyal Bilgiler dersi uygulanmakta
olan programa gore yiritilmustlr. Arastirmada on-test ve son-test seklinde arastirmacilarin
gelistirdigi ve 14 acik uglu soru iceren Kendimi Taniyorum Unitesi Basari Testi, Hosgérii Tutum
Olgegi, Cocuklar igin Ustbilissel Farkindalik Olcegi A formu ve ilkdgretim Ogrencilerinin Sosyal
Bilgiler Dersine Y&nelik Tutum Olgegi kullanilmistir. Toplanan verilerin analizinde sosyal bilimler
icin bilgisayar destekli nicel veri analiz programi kullaniimistir. Karigik gruplar arasi-igi kovaryans
analizi, kansik gruplar arasi-ici ¢ok degiskenli kovaryans analizi ve tek degisken testleri
kullaniimigtir. Arastirma sonucunda IMRPOVE ydnteminin hosgori tutum olgeginin disiincelere
saygl alt boyutunda pratikte bir etkisinin oldugu belirlenmistir. Ayrica IMPROVE y&nteminin
Sosyal Bilgiler dersine yonelik olumlu tutum kazandirdigi sonucu da elde edilmistir.

Anahtar kelimeler: Degerler egitimi, hosgorii degeri, IMPROVE, sosyal bilgiler dersi, Ustbilissel
stratejilere dayali 6gretim.

* Bu galisma Firat Universitesi Egitim Bilimleri Enstitlisi'nde Dog. Dr. Hilal Kazu danismanliginda Serkan Pullu tarafindan
hazirlanan “Sosyal Bilgiler Dersinde Ustbilissel Strateji Kullaniminin Degerlerin Kazanilmasina ve Derse Karsi Tutuma Etkisi”
baslikli doktora tezinden Uretilmistir.
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Sosyal Bilgiler egitiminde bireylerde demokratik degerlerin, tutumlarin ve inanglarin gelistirilmesi amaglanir.
Boylece var olan degerlerin farkina varilmasi ve bu degerlerin insanlarla etkilesimi nasil sagladiginin bilincine
varilmasi saglanir (Doganay, 2012b, s.230). Milli Egitim Bakanhgi tarafindan 2018 yilinda yayinlanan “Sosyal
Bilgiler Dersi Ogretim Programi’nda” 6grencilerin kazanmasi istenilen degerler “adalet, aile birligine 6nem
verme, bagimsizlk, baris, bilimsellik, caliskanhk, dayanisma, duyarllk, dirustlik, estetik, esitlik, 6zgtrluk, saygi,

sevgi, sorumluluk, tasarruf, vatanseverlik ve yardimseverlik” seklinde belirtilmistir (MEB, 2018, s.9).

Bireylerin 6zelliklerini, isteklerini, niyetlerini ve davranislarini degerlendirirken basvurulan kriter olan deger;
yaragsmak, erismek, esit ve es deger bulmak, dokunmak ve kiymet bilmek anlamlarinda kullanilmaktadir
(Dilmag, 1999, s.12; Saltuklu, 2018, s.2). Deger; insani 6teki canlilardan ayiran temel 6zellikleri igeren, insanlarin
davranislarini yonlendirerek rehberlik eden, neyin degerli olduguna dair inanglara dayanan, hangi inang¢ ve
eylemelerin iyi veya arzu edilir olduguna karar veren ilkeler ve temel inanglar butiinidur (Halstead ve Taylor,
2000b, s.3; Ulusoy ve Dilmag, 2012, s.16). Gengleri ve vyetiskinleri degerleri anlayarak kendi dinyalarini
anlamlandirabilmelerine ve ahlak ile etik gibi konularda sorumluluk alabilmelerine iliskin olarak yonlendirmede
egitim kurumlarinin roll yadsinamaz. Bu noktada deger egitimi kavrami 6nem kazanmaktadir. Degerler egitimi,
1970'li yillarda deger agiklama ve Kohlberg'in ahlaki ikilem tartismalari ile beraber yeni bir bicimde egitim
icerisinde yer almistir (Lickona, 1993, s.311, Aspin ve Chapman, 2007, s.3). Deger egitimi; gcocuklarin tercihli

inanclarini, tutumlarini ve degerlerini kapsayan egitimdir (Johnson, 2002, s.70).

Sosyal Bilgiler Dersi 6gretim programi, Ulkemizde oncelikle etkin, Uretken ve iyi vatandaslar yetistirmeyi
hedeflemektedir. ilkégretim cagindaki tim &grencilerin almak zorunda olduklari Sosyal Bilgiler dersi, farkli
disiplinleri igerisinde birlikte barindiran ve hayatin tim alanlarini kapsayan bir derstir. Toplumun tiim bireyleri
tarafindan benimsenen davranislarin yani degerlerin 6gretilmesi 6énemli oldugu icin Sosyal Bilgiler dersi
kapsaminda degerler egitimi daha da bir 6nem kazanmaktadir (Yigit ve Tarman, 2013, s5.97). Ogretmenler
tarafindan en c¢ok kullanilan deger 6gretimi yaklasimlari; degerlerin dogrudan 6gretimi (telkin ve davranis
degistirme), degeri belirginlestirme (deger aciklama), deger analizi (¢6zimleme), ahlaki muhakeme, eylem
O6grenme, karakter egitimi, sosyal 6grenme (dolayli, model alma, taklit, gozlem yoluyla) ve degerlerin gizli
Ogretimi (6rtuk program) seklindedir (Sari, 2007, s.61; Ulusoy ve Dilmag, 2012, s.68-69; Aktepe, 2016, s.81; Tay
ve Unlii, 2016, 5.312-314; Giindiiz ve Aktepe, 2018, 5.184; Saglam, 2019, s.72). Sosyal Bilgiler dersi kapsaminda
degerlerin 6grencilere kazandiriimasi icin farkli yaklasimlar kullaniimaktadir. Bu c¢alismada Sosyal Bilgiler

dersinde degerlerin kazandirilmasi icin Ustbilissel stratejilere dayal bir yaklasim kullaniimistir.

Ustbilisi 6grenmenin 6z degerlendirmesinde i¢sel bir faktdrdiir. Bu faktdér ogrencilerin kendi basarilarini
yansitmalarini, 6grenme sirasindaki ilerlemelerini izlemelerini ve diger performans standartlarina karsi
anlayislarini degerlendirmelerini saglar (Paris ve Paris 2001, 95). Basarili 6grenmede kritik bir rol oynayan
Ustbilis 6grencilerin yeni durumlarin basarili bir sekilde Ustesinden gelebilmelerini saglar (Blakey ve Spence,

1990, s.5; Livingston, 2003, s.3). Ustbilissel becerileri gerceklestirmek amaciyla istbilissel stratejiler kullanilir
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(Serin ve Korkmaz, 2018, s.513). Ustbilis becerilerinin dgretilmesinde kullanilan Ustbiligsel stratejiler birisi
Mevarech ve Kramarski (1997) tarafindan gelistirilen IMPROVE yontemidir (Serin ve Korkmaz, 2018, s.514).
IMPROVE, 6gretim adimlarinin birbirini takip edecek sekilde bas harflerinden meydana gelmektedir. Bu adimlar

asagidaki gibidir:

1.Introducing the New Concepts (Yeni Kavramlara Giris): Ogretmen, derste isleyecegi yeni konuyla ilgili
ogrencilere Ustbilissel sorular sorar ve cevaplari 6zet seklinde 6grencilere geri sunar.

2. Metacognitive Questioning (Ustbilissel Sorgulama): Ogrenciler diisiinme sorularina gére Ustbilissel sorgulama
yaparlar.

3. Practicing (Uygulama): Ogrenciler igin heterojen gruplar olusturularak bu gruplarda ustbilissel soru tiirlerinin
bulundugu calisma kagitlari ile 6grencilerin ¢alismasi saglanir.

4. Reviewing and Reducing Difficulties (Zorluklari Gézden Gegirme ve Azaltma): Ogretmen, islenilen konuyu
Ozetler ve ¢ozilen problemler ile ilgili genellemeler yapar.

5. Obtaining Mastery (Bilissel Sureclerde Uzmanlik): Konu veya Unite sonlarinda 6grencilerin konu ile ilgili
O0grenmeleri sinanir.

6. Verification (Dogrulama): Ogretmen, bir dnceki asamada yapilan sinama testlerinde basari orani %80’ten az
olan 6grenciler icin diizeltme etkinlikleri yapar.

7. Enrichment (Zenginlestirme): Ogretmen, bir 6nceki asamada yapilan sinama testlerinde basari orani %80 ve
Uzeri olan 6grenciler igin zenginlestirme etkinlikleri yapar (Mevarech ve Kramarski, 1997; Pilten, 2008, s.130;
Serin ve Korkmaz, 2018, s.514)

Bilgiyi Ureterek kullanmak icin 6grencileri beceri, kavram ve degerlerle donatmay! hedefleyen Sosyal Bilgiler
Dersi Ogretim Programi; dgrencileri diisiinen, sorgulayan, tartisan, problem ¢ézen ve kendi 6grenmelerinin
farkina varan bireyler olarak yetistirmeyi amaglar. Sosyal Bilgiler dersinde Ustbilissel stratejilerin kullaniimasi
sayesinde Ogrenciler kendi zihinlerindeki bilgi dinyasini kesfederek disiinme, 6grenme ve becerilerini
gelistirme ozelliklerini arttirirlar. Ogrenciler karsilastiklari problemlerle basa ¢ikabilmeyi ve bu problemlere kisa
sirede ¢oziimler bulmayi, ¢alisma planlari yapmayi, kendi 6grenmelerini izleyerek dizenlemeyi Ogrenirler.

Kisacasi 6grenciler kendi 6grenme bicimlerini kontrol edebilmeyi 6grenirler (Avci, 2009, s.280, 293).

Okullarin ve 06gretim programlarinin bireylere degerlerin kazandirilmasinda 6nemi tartisilamaz. Degerlerin
derslerde kazandirilmasinda farkli uygulamalarin kullaniimasi énemlidir. Egitim hayatinin ilk yillarinda deger
kazaniminin 6neminden yola c¢ikarak degerler egitiminde etkili olan Sosyal Bilgiler dersinde, Ustbiligsel
stratejilere dayali 6gretim etkinliklerinin degerlerin kazandirilmasina etkisinin ilkokul 4. Sinif dizeyinde
belirlenmesine ihtiya¢ duyulmustur. Sayisal alanda etkisi calismalar ile kanitlanan Ustbilissel stratejilere dayali
olan IMPROVE yonteminin sodzel derslerdeki etkisi de belirlenmek istenmistir. Bu dogrultuda arastirmada;
Ustbilissel stratejilere dayal 6gretim uygulamalarindan IMPROVE yonteminin 6grencilerin ilkokul 4. sinif Sosyal
Bilgiler dersi “Kendimi Taniyorum” (nitesindeki kazanimlara erisim dilizeylerine, hosgorlu degerine iliskin

tutumlarina, Ustbilissel farkindalik diizeylerine ve derse karsi tutumlarina etkisini belirlemek amaglanmistir.

845



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 8, Issue:21 2023

YONTEM
Arastirmanin Modeli

Arastirma, yari deneysel bir arastirma tird olan esitlenmemis gruplar 6n-test son-test desenine gore
yuruttlmistir. Bu desende gruplar yansiz atama ile olusturulmaz. Mevcut var olan siniflardan veri toplanir.
Ancak katilimcilarin benzer nitelikte olmalari 6nemlidir. Gruplarin olgilen nitelikle ilgili baslangi¢c noktalarinin
bilinerek gruplardaki degisimler 6lgilir ve test edilir (Buytkoztiirk vd., 2012, s.203; Gliner, Morgan ve Leech,
2015, s.328-329; Karasar, 2018, s.137).

Evren ve Orneklem

Arastirmanin evrenini Elazig ilinde gdérev yapan sinif égretmenleri olusturmaktadir. Bu evren igerisinden
drneklem alinirken, iki asamali 6rnekleme yéntemi kullanilmistir. ilk olarak amagsal kiime érnekleme y&ntemi
kullanilmistir. Amaca bagli olarak bilgi agisindan zengin ve belirli 6zelliklere sahip olan durumlarin segilip
derinlemesine aragtirma yapilmasina imkan taniyan amagsal kiime érnekleme yénteminde arastirmaci, segilen
durumlar baglaminda olgulari anlayarak bunlar arasindaki iliskileri kesfetmeye ve agiklamaya galisir (Gliner,
Morgan ve Leech, 2015, s.124-125; Altunisik vd., 2007, s.132; Bliyukoéztirk vd., 2012, s.91). Bu dogrultuda 2015-
2016 egitim-6gretim yilinin 1. déneminde Elazig’da bulunan bes egitim b&lgesinden birer okul segilmistir. ikinci
olarak ise uygun (kolay ulasilabilir) kiime 6rnekleme yontemi kullanilmistir. En kolay bulunan denek en ideal
olandir dislincesine dayanan bu érnekleme yonteminde yakin olan, kolay erisilebilen birey, nesne ve vakalar
secilir. Boylece zaman ve ekonomik agidan tasarruf saglanir (Altunisik vd., 2007, s.132; Ural ve Kilig, 2011, s.45;
Sénmez ve Alacapinar, 2014, s.142: Gliner, Morgan ve Leech, 2015, s.125). Bu dogrultuda ise her okuldan ikiser
sinif belirlenerek siniflarin biri deney digeri de kontrol grubu olarak secilmistir. Deney ve kontrol grubunda

bulunan 6grencilerin bilgiler Tablo 1'de verilmistir:

Tablo 1. Deney ve Kontrol Grubunda Yer Alan Ogrencilere iliskin Bilgiler

Cinsiyet

Okullar Kiz Erkek Toplam
o Kontrol Grubu 18 13 31
Atatiirk llkokulu Deney Grubu 1 T >
Cemal Giirsel Kontrol Grubu 5 14 19
ilkokulu Deney Grubu 7 13 20
. Kontrol Grubu 13 17 30
Kog llkokulu Deney Graba s T ™
Milli Egemenlik Kontrol Grubu 18 20 38
ilkokulu Deney Grubu B 19 38
. Kontrol Grubu 8 11 19
17 Kasim llkokulu Deney Grubu 7 o o
Toplam 125 150 275
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Tablo 1’de yer alan veriler incelendiginde kontrol gurubunda 137 6grencinin, deney gurubunda ise toplam 138
ogrencinin bulundugu goriilmektedir. Tabloya gore dordiinci sinifta 6grenim géren ve arastirmaya katilan
ogrencilerin 125’i kiz, 150’si ise erkek 6grencilerden olusmaktadir.

Deney ve kontrol gruplarindaki 6gretmenlere iliskin bilgiler Tablo 2’de verilmistir.

Tablo 2. Deney ve Kontrol Grubu Ogretmenlerine iliskin Bilgiler

Cinsiyet Mezun Olunan Fakiilte
Egitim Diger Fakiilte
Gruplar Kadin Erkek Fakiiltesi Mezunlari Toplam
Mezunlari
Kontrol 1 4 3 2 5
Deney 1 4 b 3 5
Toplam 2 8 5 5 10

Tablo 2’de yer alan verilere gore arastirmanin yiritildigi dérdinci siniflarda gorev yapan sinif 6gretmenlerin
mezun olduklari fakiltelere bakimindan dagilimi esit orandadir. Deney ve kontrol gruplarini olusturan siniflarda
gorev yapan sinif 6gretmenlerin yarisi egitim fakultesi mezunu iken, diger yarisi egitim fakiiltesi disinda kalan

fakiltelerden mezun olmuslardir. Tablo 2’deki verilere gore sinif 6gretmenlerinin 2’si kadin, 8’i ise erkektir.

Veri Toplama Araglari

Arastirmada veri toplama araci olarak arastirmacilarin gelistirdigi ve 14 acik uclu sorudan olusan Kendimi
Taniyorum Unitesi Basari Testi (KTUBT), Yarar-Kaptan (2015) tarafindan gelistirilen Hosgérii Tutum Olgegi
(HTO), Sperling, Howard, Miller ve Murphy’nin (2002) gelistirdigi ve Karakelle ile Sara¢’in (2007) Tiirkceye
uyarladigi Cocuklar icin Ustbilissel Farkindalik Olcegi A formu (UBFO) ve Milli Egitim Bakanligi tarafindan
ilkdgretim Sosyal Bilgiler Dersi Ogretim Programi’nda hazirlanmis olan ilkégretim Ogrencilerinin Sosyal Bilgiler

Dersine Yénelik Tutum Olgegi (SBDTO) kullanilmistir.

Kendimi Taniyorum Unitesi Basari Testi

Kendimi Taniyorum (Unitesinin kazanimlar dikkate alinarak arastirmacilar tarafindan 14 acik uglu soru
hazirlanmistir.  Sorular kapsam gecerligi, 6grencilerin gelisim dlzeyleri ve seviyelerine uygunlugunun
belirlenmesi ile dil ve anlatim agisindan uzman gorusleri ne sunulmugstur. Gorigler dogrultusunda baz
diizenlemeler yapilarak basari testine son sekli verilmistir. Basari testi hem 6n testte hem de son testte
ogrencilere uygulanmistir. Elde edilen cevaplar gruplandirilmistir. Her soru igin elde edilen cevap gruplari
dogruluk derecesine gore hiyerarsik bir siralamaya konulup puanlama yapilarak nitel veriler nicel verilere
dénistirilmistir. KTUBT ne iliskin cronbach-a giivenirlik katsayilari dn-test icin 0.81 ve son-test icin 0.79

olarak hesaplanmistir.
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Hosgérii Tutum Olgegi

Yarar-Kaptan (2015) tarafindan gelistirilen HTO 3’li likert tipindedir ve 21 maddeden olusmaktadir. Olgek;
disincelere saygl, anlayisli olma, sevgi ve duygulara saygl seklinde doért alt faktérden meydana gelmektedir.
Olgegin genelinin cronbach-a i¢ tutarllik katsayisi 0.87 seklindedir. Arastirmanin verileri lizerinden yapilan
analizler sonucunda ise 6n test ve son test igin Olgegin cronbach-a i¢ tutarliik katsayisi ise 0.90 olarak

belirlenmistir.
Cocuklar icin Ustbilissel Farkindalik Gigedi A formu

Sperling, Howard, Miller ile Murphy’nin (2002) gelistirdigi, Karakelle ile Sara¢ (2007) tarafindan Tirkgeye
uyarlanan UBFO 3’lu likert tipindedir ve 12 maddeden olusmaktadir. Olgek; bilisin diizenlenmesi-denetleme,
bilis bilgisi-gorev, bilisin diizenlenmesi-izleme ve bilis bilgisi-kisisel farkindalik seklinde doért alt faktérden
olusmaktadir. Olgegin geneline iliskin cronbach-a i¢ tutarlilik katsayisi 0.64 seklindedir. Arastirmanin verileri
Uzerinden yapilan analizler sonucunda ise 6n test ve son test i¢in 6lgegin cronbach-a i¢ tutarlilik katsayisi ise

0.77 olarak belirlenmistir.
ilkégretim Ogrencilerinin Sosyal Bilgiler Dersine Yénelik Tutum Olgegi

Milli Egitim Bakanhig tarafindan ilkdgretim Sosyal Bilgiler Dersi Ogretim Programi’nda hazirlanan SBDTO 4l
likert tipindedir ve 21 maddeden olusmaktadir. Olgek; Olumsuz Tutum, Olumlu Tutum ve Yasama Katki seklinde
t¢ alt faktérden olusmaktadir. Olgegin genelinin cronbach-a ic tutarllik katsayisi 0.84 seklindedir. Arastirmanin
verileri Gzerinden yapilan analizler sonucunda ise 6n test ve son test icin Olgegin cronbach-a i¢ tutarhhk

katsayisi ise 0.84 seklinde belirlenmistir.

Uygulama Siireci

Uygulama o6ncesinde ilk olarak arastirma igin gerekli izinler alinarak arastirmanin yiritllecegi okullardaki
yonetici ve 6gretmenlerle toplantilar yapilmistir. Daha sonra deney ve kontrol gruplari belirlenerek siireg ile

ilgili bilgilendirilme yapilmistir. Son olarak ise KTUBT, HTO, UBFO ve SBDTO &n-test olarak uygulanmistir.

Deney gruplari ile uygulama asamasi 5 hafta sirmistir. Basar testinden elde edilen verilere dayal olarak
basari durumuna gére deney gruplarinda heterojen gruplar olusturulmustur. ilk olarak “Bireysel Farkliliklar”
konusuna giris yapilarak IMPROVE yoOnteminin 0Ogretim basamaklarindan “Yeni kavramlarin tanitimi”
basamaginda ogretmen tarafindan konuya iliskin kavramlar verilmistir. Yeni kavramlarin 6grencilere
tanitilmasinin  ardindan, IMPROVE y&nteminin “Ustbilissel sorgulama” ve “Uygulama” basamaklarina
gecilmistir. Anlama, baglanti, strateji ve yansitma sorularini iceren yénlendirme kartlari 6grencilere dagitilarak
o0gretmen tarafindan bir hikdye okunmustur. Heterojen gruplardaki her 6grencinin yénlendirme kartlarina bagh
olarak hikdyedeki problem durumunu sesli olarak tanimlamalari, konu hakkindaki distincelerini gruptaki

arkadaslari ile paylasmalari, tartismalari ve okunan hikaye ile ilgili yonlendirme kartinda yer alan st bilissel
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sorulari cevaplamalari istenmistir. Bu etkinlik sirasinda 6gretmen problemin ¢6ziiminde fikir birliginin
saglanmas! icin her bir grupta belirli siirelerde grubun bir Gyesi gibi gérev alarak yonlendirmelerde
bulunmustur. Fikir birligine varildiginda ise her gruba séz hakki verilerek yonlendirme kartindaki sorularin
cevaplanmasi istenmistir. Sonrasinda, 6gretmen butlin sinifa konunun 6zetini yapmis ve uygulama sirasinda
yasanan benzer zorluklar varsa bunlara iligkin sinifin tamamina ek agiklamalarda bulunarak IMPROVE
yonteminin “Zorluklari gdzden gecgirme ve azaltma” basamagi tamamlanmistir. Yapilan bu uygulamalar, “Ben
Kimim?”, “Duygularimi ifade Ediyorum”, “Hayat Seriivenim ve Ailem” ile “Farkl Diisiincelere Saygi Duyuyorum”
konulari igin farkli hikayelerden yararlanilarak dért hafta boyunca tekrar edilmistir. Son olarak besinci hafta ise
“Bilissel sireglerde uzmanlik” basamagina gecilmistir. Bu basamakta linite sonu degerlendirmesi amaciyla
arastirmaci tarafindan hazirlanan test uygulanarak testteki basari orani % 80’in altinda olan 6grenciler igin
“Dogrulama” basamagi; basari orani % 80 ve {izeri olan 6grenciler igin ise “Zenginlestirme” basamagi etkinlikleri
yapilmistir. Dogrulama ve zenginlestirme etkinliklerinde IMPROVE yénteminin “Ustbilissel sorgulama” ve
“Uygulama” basamaklarindaki etkinlikler ayni sekilde yapilmistir. “Dogrulama” basamaginda énceki etkinliklere
kiyasla zorluk agisindan denk hikayeler, “Zenginlestirme" basamaginda ise 6nceki etkinliklerdekine gore daha
zor dizeyde hikayeler hazirlanmistir. Kontrol gruplarinda ise 6gretmenler, uygulanmakta olan 0Ogretim
programina bagl kalarak derslerini yiriitmuslerdir. Uygulama sonrasinda ise KTUBT, HTO, UBFO ve SBDTO son-
test olarak kullanilmistir. Ayrica bu arastirma igin Firat Universitesi Girisimsel Olmayan Arastirmalar Etik Kurulu

Bagkanligindan 08.09.2015 tarih ve 97132852/050.01.04 nolu sayisi ile etik kurul izni alinmistir.

Verilerin Analizi

Olgeklerden elde edilen verilerinin ¢dziimlenmesinde sosyal bilimler icin bilgisayar destekli nicel veri analiz
programi kullaniimistir. KTUBT verilerinin analizinde karisik gruplar arasi-i¢i kovaryans analizi ve tek degisken
testi kullanilmistir.  HTO, UBFO ve SBDTO verilerinin analizinde ise karisik gruplar arasi-ici cok degiskenli

kovaryans analizi ve tek degisken testi kullaniimistir.

BULGULAR

Bu bélimde KTUBT, HTO, UBFO ve SBDTO verilerinin analizi sonucu elde edilen bulgulara ve yorumlarina yer

verilmistir.

Tablo 3. Kendimi Taniyorum Unite Basarisi Son-Test Puanlarina iliskin Karisik Gruplar Arasi-ici Kovaryans Analizi

Sonuglar **

Etki Wilks’ F Hipotez Hata sd’si p Kismi Gozlenen

Lambda sd’si etakare glc*
Zaman*Mezun Olunan .995 1.248 1.000 271.000 .265 .005 .200
Fakiilte
Zaman*Ogretmen 1.000 .019 1.000 271.000 .891 .000 .052
Cinsiyeti
Zaman*grup .996 1.043 1.000 271.000 .308 .006 175

*alpha = .05 olarak hesaplanmistir.
** Tasarim: Kesisim + mezun olunan fakilte + 6gretmen cinsiyeti + grup
Gruplar i¢i tasarim: zaman
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Tablo 3 incelendiginde 6gretmenlerin mezun olduklar fakiilte degiskeninin KTUBT son-test puanlarinin
diizenlenmesinde istatistiksel ve pratikte anlamh bir etkisinin olmadigi gérilmektedir (F(1,271) = 1,248; Wilks’
Lambda = 0,995; p =0,265; kismi eta kare = 0,005; gozlenen giic = 0.200). Ayrica 6gretmenlerin cinsiyetleri
kovaryet degiskeni ile son-test puanlarinin diizenlenmesi arasinda da istatistiksel ve pratikte anlamli bir iliskinin
olmadigi belirlenmistir (F(1,271) = 0,019; Wilks’ Lambda = 1,000; p = 0,891; kismi eta kare = 0,000; gézlenen glig
= 0.052). Analizlerden elde edilen bulgulara gére zaman, grup etkilesiminde de istatistiksel ve pratikte anlamh
bir farklihgin olmadigi ortaya ¢cikmistir (F(1,271) = 1,043; Wilks’ Lambda = 0,996; p = 0,308; kismi eta kare =
0,006; gbzlenen giic = 0.175). Bu durum deney ve kontrol gruplarinin KTUBT son-test puanlari arasinda anlamli
bir farklihgin olmadigini géstermektedir. Ulasilan bulgulara iliskin deney ve kontrol grubu KTUBT puanlarinin én-

test son-test etkilesim grafigi ise Sekil 1’de verilmistir.

OrtalamaPuan

On test Son test

—8®— Deney <=<=== Kontrol

Sekil 1. Deney ve Kontrol Grubunun KTUBT On-Test ve Son-Test Puanlari Etkilesim Grafigi

Sekil 1’deki grafige gére kontrol grubunun KTUBT &n-test ortalama puani, deney grubunun KTUBT &n-test
ortalama puanindan fazladir (sirasiyla 0,77 ve 0,72). Yapilan analizlerde iki grubun son-test ortalama puanlari
arasinda istatistiksel ve pratikte anlaml bir farklihk ¢ikmamistir; ancak deney ve kontrol gruplarinin én-test ve
son-test ortalama puanlari arasindaki fark incelendiginde, deney grubundaki artisin kontrol grubundaki artisa
gore daha fazla oldugu gériilmektedir (sirasiyla 0,7 ve 0,4). Bu durum yapilan uygulamanin, deney grubu KTUBT
puanlarini arttirdigini ortaya koymaktadir. Yani deneysel uygulamanin 6grencilerin basarilarini olumlu etkiledigi
soylenebilir.

Tablo 4. Hosgérii Tutum Olcegi Son-Tutum Puanlarina iliskin Karisik Gruplar Arasi-ici Kovaryans Analizi

Sonuglari**
Etki Wilks’ F Hipotez Hata p Kismi eta Gozlenen
Lambda sd’si sd’si kare glic*
Zaman*Mezun Olunan .984 1.084 4.000 262.000 .365 .016 .340
° Fakiilte
‘_E_ Zaman*QOgretmen 994 407 4.000 262.000 .804 .006 144
2 Cinsiyeti
© Zaman*grup .984 1.061 4.000 262.000 376 .016 .333

*alpha = .05 olarak hesaplanmistir.
** Tasarim: Kesisim + mezun olunan fakuilte + 6gretmen cinsiyeti + grup
Gruplar igi tasarim: zaman
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Uygulamanin HTO son-tutum ortalama puanlari (izerinde hangi alt boyutta ve hangi gruba nasil etki ettigine

iliskin cikarimlar Tablo 5’te ve sekil 2, 3, 4 ve 5’te belirtilmistir.

Tablo 5. Hosgorii Tutum Olgegi Tek Degisken Testleri

Kaynak Olgiim Greenhouse- F p Kismi Gozlenen
Geisser eta glc*
kare
Zaman*Mezun Olunan Disiuncelere 174 1.944 .164 007 .284
Fakulte saygl
Anlayisli olma 274 1.723 .190 .006 .258
Sevgi .018 .195 .659 .001 .072
Duygulara saygi 175 1.767 .185 .007 .263
Zaman*Ogretmen Dislncelere .093 1.041 .308 .004 174
Cinsiyeti saygl
Anlayisl olma .026 .162 .688 .001 .069
Sevgi 113 1.247 .265 .005 .199
Duygulara saygi .024 .245 .621 .001 .078
Zaman*grup Dislncelere .338 3.769 .053 .014 .490
saygl
Anlayisli olma .069 434 .511 .002 .101
Sevgi .074 .822 .366 .003 147
Duygulara saygi .099 .996 .319 .004 .169

*alpha = .05 olarak hesaplanmistir.

Tablo 5’te yer alan verilere gére zaman grup etkilesiminde “Duslincelere Saygl” alt boyutunda istatistiksel
olarak anlamh fark ¢tkmamis olup, pratikte kiigtk bir etki oldugu belirlenmistir (kismi eta kare=0.014). Tabloda
yer alan diger alt boyutlara iliskin bulgular incelendiginde ise istatistiksel olarak anlamli bir farkhhgin ve pratikte

bir etkinin olmadig gorilmektedir.

Elde edilen bulgulara iliskin HTO alt boyutlarinin deney ve kontrol grubu puanlarinin én-tutum ve son-tutum

etkilesim grafigi ise Sekil 2, 3, 4 ve 5’te verilmistir.
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Sekil 2. Deney ile Kontrol Grubunun
“Diislincelere Saygl” Alt Boyutuna iliskin On-
Tutum Son-Tutum Puanlari Etkilesim Grafigi
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Sekil 3. Deney ile Kontrol Grubunun
“Anlayish Olma” Alt Boyutuna iliskin On-
Tutum Son-Tutum Puanlari Etkilesim Grafigi
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Sekil 4. Deney ile Kontrol Grubunun “Sevgi” Sekil 5. Deney ile Kontrol Grubunun
Alt Boyutuna iliskin On-Tutum Son-Tutum “Duygulara Saygl” Alt Boyutuna lliskin On-
Puanlari Etkilesim Grafigi Tutum Son-Tutum Puanlari Etkilesim Grafigi

Sekil 2'de grafik incelendiginde, “Dislincelere Saygl” alt boyutunda deney ve kontrol gruplarinin her ikisinin de
son-tutum ortalama puanlarinin én-tutum ortalama puanlarina kiyasla arttigi belirlenmistir. Ancak, deney
grubunun son-tutum ortalama puanindaki artis miktarinin, kontrol grubunun puanindaki artis miktarindan daha
fazla oldugu belirlenmistir (artis miktarlari sirasiyla 0,13 ve 0,03). Bu durumda yapilan uygulamanin, “Kendimi
Taniyorum” Unitesinde kazandirilmasi 6n gorilen “Duygu ve Disiincelere Saygli ve Hosgori” degerleri ile
dogrudan iliskili olan bu boyutta etkili oldugunu sdylenebilir. Deneysel uygulamanin ardindan deney grubunda
yer alan 6grencilerin 6lgekten elde ettikleri son-tutum puanlarindaki artis bu durumu desteklemektedir. Sekil
3,4 ve 5'teki grafikler incelendiginde deney ve kontrol gruplarinin son-tutum ortalama puanlarinin én-tutum
ortalama puanlarina gore arttigl gérgilmektedir. “Anlayigsh Olma”, “Sevgi” ve “Duygulara Saygl” alt boyutlarina
iliskin elde edilen bulgularda 6n-tutum ortalama puanlarina goére son-tutum ortalama puanlarindaki artis
miktarlarinin az da olsa deney grubu lehine oldugu belirlenmistir. Yapilan analizler sonucunda bu (g alt boyutta
istatistiksel ve pratikte bir farklilik bulunmasa da, deneysel uygulamanin bu alt boyutlara yénelik olumlu yénde

katki sagladigi séylenebilir.

Tablo 6. Ustbilissel Farkindalik Olcegi Son-Test Puanlarina iliskin Karisik Gruplar Arasi-igi Cok Degiskenli
Kovaryans Analizi Sonuglari**

Etki Wilks’ F Hipotez Hatasd'si p Kismi Gozlenen
Lambda sd’si etakare  glg*

Zaman*Mezun Olunan .965 2.374 4.000 260.000 .053 .035 .681

Fakiilte

Zaman*Qgretmen .956 2.986 4.000 260.000 .020 .044 792

Cinsiyeti

Zaman¥*grup .983 1.144 4.000 260.000 .336 .017 .358

*alpha = .05 olarak hesaplanmistir.
** Tasarim: Kesisim + mezun olunan fakilte + 6gretmen cinsiyeti + grup
Gruplar igi tasarim: zaman
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Uygulamanin UBFO son-test ortalama puanlari iizerinde hangi alt boyutta ve hangi gruba nasil etki ettigine

iliskin cikarimlar Tablo 7’da ve sekil 6, 7, 8 ve 9'da belirtilmistir.

Tablo 7. Ustbilissel Farkindalik Olgegi Son-Test Puanlarina iliskin Tek Degisken Testleri Sonuglari

Kaynak Olgiim Greenhouse- F p Kismi Gozlenen
Geisser eta glc*
kare
Zaman*Mezun Olunan Denetleme .027 411 .522 .002 .098
Fakilte Gorev .258 3.292 .071 .012 440
izleme .338 2.610 .107 .010 .363
Kisisel .047 .307 .580 .001 .086
Farkindalik
Zaman*Qgretmen Denetleme .003 .052 .820 .000 056
Cinsiyeti Gorev .677 8.636 .004 .032 .833
izleme .011 .085 .770 .000 .060
Kisisel 171 1.116 .292 .004 .183
Farkindalik
Zaman*grup Denetleme .065 1.001 .318 .004 .169
Gorev .077 984 322 .004 .167
izleme .189 1.460 .228 .006 .226
Kisisel .099 .647 422 .002 126
Farkindalik

*alpha = .05 olarak hesaplanmistir.

Elde edilen bulgularin alt boyutlardaki degisimine yonelik veriler ise Tablo 6’da verilmistir. Tabloda
O0gretmenlerin mezun olduklari fakilte degiskeninin, son-test puanlarinin diizenlenmesinde istatistiksel olmayip
pratikte “Goérev” ve “izleme” alt boyutlarinda kiiciik bir etkisinin oldugu gorilmektedir (sirasiyla kismi eta kare
degerleri = 0,012 ve 0,10). Ulasilan bir diger bulguya gore ise, 6gretmen cinsiyeti degiskeninin “Gorev” alt
boyutunda son-test puanlarinin diizenlenmesinde istatistiksel ve pratikte bir etkisinin oldugu belirlenmistir (p =
0,004; kismi eta kare = 0,032). Tabloda zaman grup etkilesimi baglaminda ise bitiin alt boyutlarda gruplarin
son-test puanlari arasinda istatistiksel ve pratikte anlamh bir farkliigin ortaya ¢ikmadigi gérilmektedir.

Verilerin analizinden elde edilen bulgulara gére UBFO alt boyutlarina iliskin deney ve kontrol gruplarinin én-test

son-test puanlarinin etkilesim grafikleri asagida verilmistir.
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Sekil 7. Deney ile Kontrol Grubunun “Gérev” Alt
Boyutuna iliskin On-Test Son-Test Puanlari
Etkilesim Grafigi

Sekil 6. Deney ile Kontrol Grubunun
“Denetleme” Alt Boyutuna iliskin On-Test Son-
Test Puanlar Etkilesim Grafigi
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Sekil 8. Deney ile Kontrol Grubunun “izleme” Alt Sekil 9. Deney ile Kontrol Grubunun “Kisisel
Boyutuna lliskin On-Test Son-Test Puanlari Farkindalik” Alt Boyutuna iliskin On-Test Son-
Etkilesim Grafigi Test Puanlari Etkilesim Grafigi

Sekil 6'da “Denetleme” alt boyutuna iliskin 6n-test son-test puanlari etkilesim grafigi yer almaktadir. Bu alt
boyuta iliskin yapilan analizlerde istatistiksel ve pratikte bir farkhlik ¢ikmamasina karsin, grafikte kontrol
grubunun son-test ortalama puanlarinin (2,69) 6n-test ortalama puanlarina (2,71) gore azaldig; deney
grubunun son-test ortalama puanlarinin (2,68) ise On-test ortalama puanlarina (2,68) goére arttigi
gorilmektedir. Bu durumda yapilan uygulamanin deney grubu 6grencilerinin Ustbilissel farkindalik diizeylerine
“Denetleme” alt boyutu baglaminda katki sagladig soylenebilir. Sekil 7’deki grafik incelendiginde ise “Gorev” alt
boyutunda her iki grubun on-test ortalama puanlarina kiyasla son-test ortalama puanlarinin arttigl ortaya
¢ikmistir. Ancak bu artisin kontrol grubu puanlari arasinda daha fazla oldugu dikkat ¢gekmektedir. Kontrol grubu
puanlarindaki artisin (0,08) deney grubu puanlarindaki artisa (0,03) gore daha fazla olmasinin, tek degisken
testlerinden elde edilen ve Tablo 16’da sunulan bulgulara dayanarak Ogretmenlerin mezun olduklari
fakiltelerden ve 6gretmen cinsiyetinden kaynaklandigi séylenebilir. Clinki tek degisken testlerinde son-test
ortalama puanlarinin dizenlenmesinde, Ogretmenlerin mezun olduklarn fakiilte ve Ogretmen cinsiyeti

degiskenlerinin kiguk bir etkisinin oldugu ortaya ¢ikmistir.

Sekil 8’deki veriler incelendiginde ise “izleme” alt boyutunda da “Gérev” alt boyutundakine benzer bulgularin
elde edildigi gorilmektedir. “izleme” alt boyutunda da her iki grubun son-test ortalama puanlarinin én-test
ortalama puanlarina gore artis gosterdigi belirlenirken; kontrol grubundaki artis miktarinin (0,15) deney
grubundaki artis miktarina (0,10) gore fazla oldugu ortaya cikmistir. Tek degisken testlerinden elde edilen
bulgulara dayanarak, son-test ortalama puanlarinin diizenlenmesine kiglk bir etkisi oldugu belirlenen
ogretmenlerin mezun olduklari fakilte degiskeninin bu durum Uzerinde etkisinin oldugu belirtilebilir. Sekil 9'da
yer alan grafik incelendiginde kontrol ve deney gruplarinin son-test ortalama puanlarinin artis gosterdigi
gorilmektedir. Ancak, deney grubunda ortaya g¢ikan artisin (0,14) kontrol grubunda ortaya ¢ikan artistan (0,9)
fazla oldugu belirlenmistir. Bu dogrultuda yapilan uygulamanin “Kisisel Farkindalik” alt boyutunda deney grubu

ogrencileri lizerinde olumlu bir etkisinin oldugu soylenebilir. Tek degisken testlerindeki bulgularda kovaryet
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degiskenlerinin bu alt boyutta istatistiksel ve pratikte herhangi bir etkisinin olmamasi da bu durumu

desteklemektedir.

Tablo 8. Sosyal Bilgiler Dersi Tutum Olgegi Son-Tutum Puanlarina iliskin Karma Gruplar Arasi-ici Cok Degiskenli

Kovaryans Analizi **

Etki WilksLambda F Hipotez Hata p Kismi Gozlenen
sd’si sd’si etakare  glg*
Zaman*Mezun .995 413 3.000 259.000 .744 .005 132
=3 Olunan Fakiilte
2 Zaman*Ogretmen .998 .137  3.000 259.000 .938 .002 .075
8 Cinsiyeti
Zaman*grup .980 1.806 3.000 259.000 .147 .020 467

*alpha = .05 olarak hesaplanmistir.

** Tasarim: Kesisim + mezun olunan fakilte + 6gretmen cinsiyeti + grup

Gruplar igi tasarim: zaman

Elde edilen bulgulara gore 6gretmenlerin cinsiyetlerinin, deney ve kontrol gruplarinin son-tutum ortalama
puanlarinin diizenlenmesinde istatistikte ve pratikte bir etkisinin olmadigi ortaya ¢ikmistir (F(3,259) = 0,137;
Wilks’ Lambda = 0,998; p = 0,938; kismi eta kare = 0,002; gozlenen gi¢ = 0.075). Zaman grup etkilesimi
baglaminda bulgular incelendiginde ise deney ve kontrol gruplarinin son-tutum ortalama puanlari arasinda
istatistiksel olarak bir fark bulunmamakla birlikte, kiiglik orta bir etkinin var oldugu belirlenmistir (F(3,259) =
1,806; Wilks’ Lambda = 0,980; p = 0,147; kismi eta kare = 0,020; gozlenen glic = 0.467). Boylece test edilen

hipotez istatistiksel olarak kabul edilmistir.

Uygulamanin SBDTO son-tutum ortalama puanlari izerinde hangi alt boyutta ve hangi gruba nasil etki ettigine

iliskin cikarimlar Tablo 9’da ve sekil 10, 11 ve 12’de belirtilmistir.

Tablo 9. Sosyal Bilgiler Dersi Tutum Olcegi Son-Tutum Puanlarina iliskin Tek Degisken Testleri Sonuglari

Kaynak Olgiim Greenhouse- F p Kismi Gozlenen

Geisser eta glc*
kare

Zaman*Mezun Olunan Olumsuz tutum .028 131 718 001 .065
Fakdlte Olumlu tutum .096 470 493 .002 .105
Yasama katki .042 179 .672 .001 .071
Zaman*QOgretmen Olumsuz tutum  .075 .353 .553 .001 .091
Cinsiyeti Olumlu tutum .001 .006 .940 .000 .051
Yagsama katki .001 .004 .949 .000 .050
Zaman¥*grup Olumsuz tutum .039 .182 .670 .001 .071
Olumlu tutum .956 4.664 .032 .018 .576
Yagsama katki .042 .182 .670 .001 .071

*alpha = .05 olarak hesaplanmistir.

Tablo 9’dan elde edilen bulgular dogrultusunda, yapilan uygulamanin deney ve kontrol grubu son-tutum
ortalama puanlari arasinda anlamli bir farkliiga yol acgtigi séylenebilir. Bu farkhliga iliskin 6n-tutum son-tutum

etkilesim grafikleri asagida sunulmustur.
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Sekil 10 ve Sekil 12’teki grafikler incelendiginde hem deney hem de kontrol gruplarinin her ikisinin de son-
tutum ortalama puanlarinin én-tutum puanlarina gore arttigi belirlenmistir. “Olumsuz tutum” alt boyutunda
kontrol grubunun son-tutum puanlarinin én-tutum ortalama puanlarina goére artis miktari 0,16 iken; deney
grubunun 6n-tutum ortalama puanlarina karsin son-tutum ortalama puanlarindaki artis 0,11’dir. Bu durumda
yapilan uygulamanin olumsuz tutuma iliskin maddelerde daha az etkili oldugu ortaya ¢ikmistir. Sekil 11’deki
verilere gore ise “Olumlu tutum” alt boyutuna iliskin deney grubu son-tutum ortalama puanlarinin (3,18) 6n-
tutum ortalama puanlarina (3,05 ) gore arttig1 belirlenmistir. Ancak bu alt boyutta kontrol grubu son-tutum
ortalama puanlarinda (3,05) 6n-tutum ortalama puanlarina (3,09) gore bir azalma oldugu gérilmustir. Bu alt

boyutta deney ve kontrol gruplarinin son-tutum ortalama puanlari arasinda anlamli fark belirlenmistir. Ayrica
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deneysel uygulamanin bu alt boyuta pratikte kigik bir etkisinin oldugu soylenebilir. Kovaryet degiskenlerin
elde edilen bulgulara gore son-tutum ortalama puanlarinin diizenlenmesinde herhangi bir etkilerinin olmamasi,
“Olumlu Tutum” alt boyutunda deney grubu lehine belirlenen durumun, deneysel uygulamadan kaynakh

oldugunu desteklemektedir.
TARTISMA ve SONUG

Arastirma sonucunda ilk olarak KTUBT ne iligkin olarak yapilan analizler sonucunda, hem deney hem de kontrol
gruplarinin son-test ortalama puanlari arasinda anlamli bir farkliigin olmadigi; ancak deney ve kontrol
gruplarinin aritmetik ortalamalarina bakildiginda, deney grubunun son-test puanlarinda kontrol grubuna gore
daha fazla artisin oldugu ortaya ¢ikmistir. Yapilan uygulamanin 6grencilerin basarilarini az da olsa olumlu yénde
etkiledigi soylenebilir. Yapilan ve ulasilabilen arastirmalar incelendiginde IMPROVE ydnteminin sadece sayisal
temelli derslerde uygulandigi ve 06grencilerin basarisini arttirdigi sonuglarina ulasilmistir (Mevarech ve
Kramarski,1997; Mevarech ve Lieberman, 2001; Kramarski ve Hirsch, 2003; Mevarech ve Kramarski, 2003;
Pilten, 2008). Ustbilissel stratejiler ile ilgili genel calismalar incelendiginde ise arastirmanin sonuglarina benzer
sekilde Polat (2010) ve Da Costa Leite (2013) calismalarinda Gstbilis stratejiler ile 6grencilerin akademik basarisi
arasinda olumlu bir iliski oldugu sonucunu elde etmislerdir. Reingold, Rimor ve Kalay (2008) da arastirmalarinda

Ustbiligsel uygulamalarin deger kazaniminda etkili oldugu sonucuna ulagsmiglardir.

Ulasilan bir diger sonug ise HTO nin “Diisiincelere Saygi” alt boyutunda deney ve kontrol gruplarinin son-tutum
puanlari arasinda istatistiksel bir farkin bulunamadigi; ancak deneysel uygulamanin bu degiskene iliskin pratikte
bir etkisinin oldugu sonucudur. Deney grubunun son-tutum puanlarinin kontrol grubunun son-tutum
puanlarina gore daha fazla arttigi belirlenmistir. Yapilan uygulamanin “Kendimi Taniyorum” {nitesinde
kazandirilmasi planlanan “Duygu ve Disilincelere Saygl ve Hosgori” degerleri lizerinde etkili oldugu sdéylenebilir.
“Anlayish Olma”, “Sevgi” ve “Duygulara Saygi” alt boyutlarinda ise istatistiksel bir farkhhgin ve deneysel
uygulamanin bu degiskene iliskin pratikte bir etkisinin olmadigi bulgulari elde edilmistir. Ancak yine aritmetik
ortalamalar degerlendirildiginde son-tutum ortalama puanlarindaki artis miktarlarinin az da olsa deney grubu
lehine oldugu belirlenmistir. Yapilan uygulamanin bu g alt boyutu da olumlu yonde etkiledigi ifade edilebilir.
Balci ve Yanpar-Yelken (2013) arastirmalarinda, ilkdgretim Sosyal Bilgiler programinda mevcut yer alan degerler
ile ilgili en ¢ok baris, adil olma, duygu ve dislincelere saygi, diristlik, hak ve 6zgirliiklere saygi degerlerinin

daha 6nemli géruldigi sonucuna ulasmislardir.

Arastirma sonucunda ulasilan bir baska sonug ise UBFO’ne iliskin yapilan analizler sonucunda alt boyutlar
baglaminda hem deney hem de kontrol gruplarinin son-test puanlari arasinda istatistiksel agidan anlamli bir
farkliigin olmadigl ve deneysel uygulamanin bu degiskene iliskin pratikte bir etkisinin olmadigi seklindedir.
Fakat aritmetik ortalamalar degerlendirildiginde ise yapilan uygulamanin, deney grubu 6grencilerinin Ustbilissel
farkindalik dizeylerine “Denetleme” ve “Kisisel Farkindalik” alt boyutlarinda katki sagladigi séylenebilir.
“Gérev” ve “izleme” alt boyutlarinda ise aritmetik ortalamalara bakildiginda kontrol grubu lehine bir artisin

oldugu gorilmektedir. Bu durumu oOgretmenlerin mezun olduklari fakiilte ve cinsiyet degiskenlerinin
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etkileyebilecegi belirlenmistir. Benzer sekilde Mevarech ve Fridkin (2006) ¢alismalarinda, IMPROVE y&nteminin
uygulandig1 68rencilerin genel bilis bilgisi, genel bilisin diizenlenmesi ve alana 6zgu Ustbilissel bilgi noktalarinda
daha yuiksek puan aldiklari sonucuna ulagmislardir. Kuru (2016) ise, calismasinda Sosyal Bilgiler dersinde Ustbilig
stratejileri kullaniminin 6grencilerin 6grenme stratejileri bilgisini ve bilgi izleme farkindahklarini arttirdig

sonucunu elde etmistir.

Son olarak SBDTO’ne iliskin yapilan analizler sonucunda sadece “Olumlu tutum” alt boyutunda deney grubunda
anlamh bir farklilk belirlenmistir. Ayrica deneysel uygulamanin, bu alt boyuta pratikte etkisinin oldugu da ifade
edilebilir. Deney grubunun aldigi son-tutum puanlari artarken; kontrol grubunun aldigi son-tutum puanlarinin
azaldigi belirlenmistir. Yapilan uygulamanin Sosyal Bilgiler dersine yonelik olarak 6grencilere olumlu tutum
kazandirmada etkili oldugu sdylenebilir. Benzer sekilde Aktilirk (2010) ve Kuru (2016) arastirmalarinda Ustbilis
stratejilerinin &grencilerin derse yonelik ilgisini arttirdigi sonucuna ulasmislardir. iscan (2007) ise ¢alismasinda,
4. sinif Sosyal Bilgiler dersinde uygulanan degerler egitimi programinin 6grencilerin duyussal 6zelliklerini olumlu

yonde etkiledigi sonucuna ulasmistir.
ONERILER

Yurt ici ve yurt disi arastirmalar incelendiginde Ustbilissel stratejilere dayali yontemlerin Sosyal Bilgiler dersinde
degerlerin kazandirilmasina yonelik kullanilan arastirmalarin az sayida oldugu gérilmuistir. Bu nedenle ilgili
arastirmalarin sayisi arttirilmalidir. Bu arastirmada sadece “Kendimi Taniyorum” Unitesinde yer alan degerlerin
kazandirilmasi icin IPROVE yontemi uygulanmistir. Benzer calismalar diger tinitelerde yer alan degerler icin de
uygulanabilir. Arastirmada ilkokul 4. sinif 6grencileri ile cahsilmistir. Benzer uygulamalar farkh 6grenim
kademesindeki deger kazanimlari igin de gergeklestirilebilir. Ayrica IMPROVE ydnteminin etkisinin baska sozel

derslerdeki deger kazanimina etkisinin de belirlenmesine yénelik calismalar yapilabilir.

ETiK METNi

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tiirll ihlallerde sorumluluk yazarlara aittir.” Bu arastirma igin Firat
Universitesi  Girisimsel Olmayan Arastirmalar Etik Kurulu Baskanligindan 08.09.2015 tarih ve
97132852/050.01.04 nolu sayisi ile etik kurul izni alinmstir.

Yazarlarin Katki Orani Beyani: Bu arastirmada birinci yazarin makaleye katki orani %60'dir; ikinci yazarin

makaleye katki orani %40'dir.
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