I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 8, Issue: 22 2023

- Tagyurek, Z. & Metin Goksu, M. (2023). A View on Entrepreneurship from the
_J ; @ - E ' Perspective of Teachers, International Journal of Eurasian Education and Culture, 8(22),
—_ 1862-1897.

DOI: http://dx.doi.org/10.35826/ijoecc.703

(ISSN: 2602-4047) Article Type (Makale Tilri): Research Article

A VIEW ON ENTREPRENEURSHIP FROM THE PERSPECTIVE OF TEACHERS

Zeynep TASYUREK
Dr., Bayburt University, Bayburt, Turkey, ztasyurek@bayburt.edu.tr
ORCID: 0000-0001-8776-7009

Meral METIN GOKSU
Assoc. Prof., Kafkas University, Kars, Turkey, meralmetin38@hotmail.com
ORCID: 0000-0002-6858-7544

Received: 21.05.2023 Accepted: 17.08.2023 Published: 01.09.2023

ABSTRACT

The purpose of the research was to reveal how Social Studies teachers perceive the concept of
entrepreneurship and how teachers relay concept-related information. This study utilized a basic
qualitative research design. The study group consisted of 14 and 10, respectively, social studies
teachers employed in Kars and Bayburt city centers in the fall semester of the 2020-2021
academic year. This study utilized a semi-structured interview form to collect the research data.
Semi-structured interviews enable the collection of qualitative data from the participants, which
was then transferred to the technological setting and subjected to inductive content analysis.
Considering the findings on “the concept of entrepreneurship,” teachers characterized it as
creating something, taking risks, contributing to production, being brave and assertive, and
utilizing opportunities. Regarding "teachers' views on whether they consider themselves
entrepreneurs," 41.6% of the teachers identified themselves as entrepreneurs, whereas 33.3%
stated as not entrepreneurs. Additionally, 25% of the participant teachers claimed to be 'partially’
entrepreneurs. Participants in both the Kars and Bayburt provinces asserted their engagement
with significant activities to increase their students' entrepreneurial skills in response to the
research findings on "teachers' views on activities that will provide students with entrepreneurial
skills. The Social Studies teachers participating in the current study asserted that they could not
allocate enough time to entrepreneurship-related practices due to their intense curriculum and
few hours allotted for Social Studies courses.

Keywords: Entrepreneurship, skill, teacher, social studies.
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INTRODUCTION

The present century has been changing and evolving constantly, and separating society from keeping pace with
this change and progress is impossible. Hence, the concept of entrepreneurship becomes a crucial issue for
societal development. Entrepreneurial skill is also one of the critical elements in improving success and quality.
The creation and distribution of innovative ideas require individuals with higher entrepreneurial skills. Raising
entrepreneurial individuals is undoubtedly one of the substantial outputs of the education system. The
educational system fosters risk-taking entrepreneurial individuals and provides them with opportunities to gain

a place in society.

Entrepreneurial individuals should possess the ability to communicate effectively, work flexibly and
harmoniously in a team spirit and cooperation, be information-media and technology literate, think creatively
and critically, solve problems, can produce, develop social and cultural competence, learn to learn, and be

capable of self-regulation (Dede, 2010).

Although the concept of entrepreneurship is typically associated with the economy and its related domains, it
is widely recognized as a concept providing better insight into the opportunities that potentially arise in the
development of individuals' social and commercial activities (Basar, 2013; Chell, 2007; cited in Yazici, Uslu, and
Arik, 2016). Accordingly, entrepreneurial individuals realize the opportunities around them without relying on
their existing resources, and they aim to satisfy their goals and aspirations by developing novel solutions and
taking calculated risks (Robbins and Coulter, 1999). The typical characteristics of these individuals are risk-
taking, being ambitious, and having entrepreneurial qualities, and they all depend on the society and family
they were born, raised, and received early childhood education (Curth, 2011). Consequently, addressing
entrepreneurship in schools and putting emphasis on entrepreneurial behaviors by teachers are considerably
new phenomena (Ho, 2018: 16). Schools are not only places of providing education but also institutions that
endeavor to support their activities in a setting where change is inevitable (Drobnic, 2015: 4; Walsch, 2017: 9).
In addition, schools are the entities that help individuals comprehend the entrepreneurship and raise their
awareness on this concept (Béri, 2006). Although entrepreneurship is considered a concept in economics, it
has taken its place in modern-world curricula, aiming to educate students as entrepreneurial individuals.
Hence, in line with this purpose, entrepreneurship has gained recognition as a skill in programs (Akyurek, 2013:
54). The Social Studies Curriculum, updated in 2018, emphasized the significance of gaining knowledge to
students as well as turning the acquired knowledge into a skill (Tarhan, 2019). Because the information turned
into skills not only creates behavioral changes permanently impacting individuals' lives, it also enables them to

effectively perform the tasks given through skill, experience, and education (Smith and Petersen, 2011).

Nowadays, teachers also pose a critical function in educating entrepreneurial individuals. Making teachers
more adept in different knowledge, skills, and attitudes and extending their proficiencies will set the standard
of guidance they will provide their students. Teachers may also reveal intrinsic entrepreneurial skills within

their students through activities both inside and outside the classroom and may contribute to students'
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generating high-level thinking skills. Therefore, teachers must initially be entrepreneurs if they sincerely aspire
to train entrepreneurial students (Peltonen, 2008). In addition, teachers' attribute to entrepreneurship and
how it depends on the entrepreneurial competencies and behaviors of teachers is also a critical issue (Borasi
and Finnigan, 2010: 23). The preservice teachers should initially have received a satisfactory level of
entrepreneurship education undergraduate education to apply the entrepreneurial aspects in the classroom
successfully (European Commission, 2013). The entrepreneurship attributes that students receive in their
undergraduate education will significantly support them in gaining additional skills such as problem-solving,
creative thinking, critical thinking, and communication, enabling them to reach a level of knowledge to
establish their self-businesses when they graduate and begin to their business life (Beca, 2007). In this context,
students should advisably receive education for entrepreneurship skills starting from at least the primary
school level until higher education. In addition, if teachers and prospective teachers, who play a crucial role in
educating entrepreneurial students, initially inspire themselves to become enterprising individuals, they will
genuinely contribute to the training process of new entrepreneurs (Aydin and Oner, 2016). The literature
review revealed several studies focusing on the topic of entrepreneurship with teachers and preservice
teachers (Akylrek and Sahin, 2013; Akyliz, Gedik, Akylz, Yildirim, 2006; Arslan, 2002; Aytag, 2006; Bacanak,
2013; Baysal and Ozkul, 2009; Bozkurt, Kalkan, Koyuncu and Alparslan, 2012; Bérii, 2006; Cansiz, 2007; Edor,
2013; iscan and Kaygin, 2011; Jacob and Ariya, 2015). However, few studies appeared to focus on the views of
social studies teachers on developing entrepreneurship skills. Therefore, the current research will anticipatingly
fill this scholarly gap in the literature. Indeed, in social studies education, teachers and preservice teachers are
expected to possess advanced entrepreneurship skills to raise awareness about social problems and social and
cultural activities. Assigning teachers to a responsible position in terms of providing diverse knowledge, skills,
and attitudes and elevating their competencies will avail itself in the advisory mechanism and instructional
scaffolding they will transfer to their students. Hence, such a setting will raise awareness among students and

enable them to become risk-taking entrepreneurial individuals.
Research Objective

The research objective was to reveal how Social Studies teachers perceive the concept of entrepreneurship and
how teachers relay concept-related information. Accordingly, teachers were asked the following questions as
subgoals.
1. What are their views on the concept of entrepreneurship?
What are their views on the characteristics of the entrepreneur teacher?

What are their views on whether they consider themselves entrepreneurs?

2

3

4. What are the activities for students to upskill their entrepreneurship?

5. What are their views on including entrepreneurship skills in the curriculum?

6. What are their views on the entrepreneurial skills that students should possess?

7. What are their views on the method, strategy, and learning model that can help students develop

entrepreneurial skills?
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METHOD

This section addressed the research model, the study group, data collection, and data analysis steps.
Research Model

This study utilized a basic qualitative research design. This research design aims to acquire more information
about the research topic (Merriam & Tisdell, 2016) and is concerned with how people interpret their lives, how
they build their worlds, and what meaning they attribute to their experiences (Merriam, 2018). Therefore, the
primary reason for choosing this research design was to reveal how teachers perceive the concept of

entrepreneurship and how they relay the concept-based information.
Study Group

The appropriate case study group technique was used to establish the study group, which prioritized selecting
individuals and groups to be easily researched on purposive sampling (Sénmez and Alacapinar, 2014). The
study group consisted of 14 and 10, respectively, social studies teachers employed in Kars and Bayburt city
centers in the fall semester of the 2020-2021 academic year. Table 1 displays information about the social

studies teachers who comprised the study group.

Table 1. Demographic Information of Social Studies Teachers

The number of participants

Gender Female 8

Male 16

25-30 -

31-35 5

36-40 9

Age 41-45 6

45-50 4

0-5 4

6-10 3

11-15 11

Professional Experience 16-20 5
(vear) 21-25

Table 1 indicates that eight and 16, respectively, female and male teachers participated in the study. Since the
research utilized simple random sampling, there were more male participants among the participant teachers,

and the highest frequency (11) in terms of their professional experience ranged from 11 to 15 years.

Data Collection

This study utilized a semi-structured interview form to collect the research data. The semi-structured
interviews typically emphasize the same question sets in each interview session. Once addressing the stated

guestions, participants are free to express anything they consider relevant to the research subject. However,
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researchers may ask additional questions to elicit specific issues and obtain in-depth information (Corbin and
Strauss, 2015). Consequently, during the preparation phase of a relevant semi-structured interview form, the
current study reviewed the literature and designed a question set related to the research subject. To ensure
the scope and format validity of the prepared question set, researchers referred to the opinions of the Social
Studies education experts residing in the research area, Bayburt and Kars provinces. Accordingly, in line with
the expert opinions, the scope of some questions was rephrased, while others were removed from the list
since they were unfit for the research objective. Afterward, the applicability of the designed question set was
ensured by performing a pilot survey, and subsequently, some questions went through necessary revisions,
which led to changes that made several questions more explicit and easier to comprehend. As a result, the
form attained its final version. For the study to be reliable, it is also required to conduct a pilot study with the
interviewer and the question set during sessions. It is also crucial for the researcher to record notes using a
voice recorder and then convert them into writing to maximize the research's reliability. Because the collected
data records, including the date, location, time, interviewees, and observed scenarios, potentially improve the
reliability of the data analysis. Moreover, listening to audio recordings can be used to draw abstract
conclusions (Merriam, 2018; Creswell, 2016; Glesne, 2012). During the interviews, the researcher used a voice
recorder optionally, depending on the interviewees' consent, and interviewees were also allowed to answer

the questions in their handwriting if they so desired.

Data Analysis

Semi-structured interviews enable the collection of qualitative data from the participants, which was then
transferred to the technological setting and subjected to inductive content analysis. The inductive analysis
involves creating patterns, themes, and categories within data. Findings emerge as a result of the interactivity
of the researcher with the data. Early stages of qualitative analysis are typically inductive, especially when
identifying categories, patterns, and themes for content analysis. This attribute is frequently named open
coding to emphasize the significance of data openness (Corbin & Strauss, 2015). A researcher using inductive
content analysis first makes open coding, then creates categories, and finally, summarizes it (Elo & Kyngas,
2008; Thomas, 2006). During the analysis of semi-structured teacher interview forms, a coding procedure was

employed to make categorizations, and subsequently, the categories were finalized and summarized.

Following the analysis of the interview data, codes and categories were created. The data presentation
included the exact quotations from teachers' views. While quoting, teacher-specific codes were used rather
than their real names. As a result, the identity of the participant teachers was kept confidential. The coding in
the interviews referred to the city name, abbreviated as 'K for Kars' and 'B for Bayburt,' and the number
assigned to the teachers during interviews; in other words, the coding of the teachers from Kars province was
KT1, KT2, KT3..., whereas it was BT1, BT2, BT3... for the teachers from Bayburt province. During the coding

procedure, researchers deemed no specific parameters (gender, age, etc.) of the teachers; they indeed
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considered the interviewing order of the teachers. The participants were categorized following the coding

process.

Validity and Reliability

As Merriam (2018) stated, validity and reliability apply to developing a conceptual framework for any research,
collection, analysis, and data interpretation and indicate the credibility, measurability, and reliability of the
research findings. Yildirrm & Simsek (2008) also underlined that documenting the research data and revealing
how the researcher extrapolated the conclusions are essential aspects of the research validity. In this sense, a
research analysis must clarify how the entire procedure is carried out, from the data collection to the data
analysis, and provide comprehensive lists of the identified categories in the study to ensure validity. As a result,
both researchers evaluated the categories derived from the acquired data to ensure the research's credibility.
Following these evaluations, the researchers found the diversity of views and calculated the reliability
(Reliability = Consensus/Consensus + Disagreement) based on these diversities (Miles and Huberman, 1994).
The review of the categories identified by the current study revealed that several categories might fall under
different categories. In this case, the reliability was calculated as 76/76+10=0.88, verifying that the resultant

outcome is satisfactory for the research reliability.

FINDINGS

This section includes seven questions posed to the Social Studies teachers and their responses and quotations
to these questions in a table format based on their opinions. As a subgoal of the research, the initial question

assessed "teachers' views on "the concept of entrepreneurship." Table 2 lists the replies from Social Studies

teachers.
Table 2. The Opinions of the Teachers on the Entrepreneurship Concept
Category Bayburt Kars f
Perceiving the differences and creating something (BT2, BT5, BT6, BT9, (KT3, KT6, KT14) 8
BT10)
Taking risks (BT2, BT3) (KT1, KT4, KT6) 5
Contributing to production (BT2, BT8) (KT8, KT10) 4
Being brave (BT3) (KT8, KT13) 3
Being assertive (BT3) (KT3, KT14) 3
Raising the existing potential to the next level (BT4) (KT9, KT10) 3
Utilizing the opportunities (KT1, KT3, KT13) 2
Comprehending the significance of production (KT2, KT5) 2
publicly, nationally, and globally
Taking a step in the context of an idea (KT1, KT2) 2
Other* (BT1, BT7, BT5, BT2)

* Being self-confident, expressing their opinions and views freely, making an effort, being successful

As depicted in Table 2, the majority of the teachers defined the concept of entrepreneurship as creating
something by perceiving the differences. Subsequently, the table listed the remarks of taking risks, contributing
to the production, being brave and assertive, and raising the existing potential. The following are some
guotations from social studies teachers' views on the concept of entrepreneurship:
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”

“It refers to realizing one's own potential, taking realistic steps, and engaging in new activities

(KT9).

“It is the best appraisal of the activities that individuals experienced” (KT1).

“Entrepreneurship is to have self-confidence, to freely articulate personal opinions or express

them loudly in their surroundings” (BT1)

“To finish a task without considering whether it is good or bad, beneficial or harmful, is to

perform the job even if it results in a loss for you” (BT3).

The second subgoal of the research evaluated "teachers' views on the characteristics of the entrepreneur

teacher." Table 3 displays the replies provided by Social Studies teachers.

Table 3. Teachers' Views on the Characteristics of the Entrepreneurial Teacher

Category Bayburt Kars f
Should be open to innovativeness BT3, BT5, BT8, BT9 KT2, KT3, KT4, KT6, KT8, 14
KT9, KT10, KT12, KT13,
KT14
Should possess high communication skills BT7 KT1, KT2, KT3, KT4, KT8, 7
KT12
Should be brave BT2, BT7 KT3, KT4, KT13, KT14 6
Should be able to think critically KT1, KT2, KT3, KT4, KT10 5
Should have a sense of responsibility KT2, KT3, KT4, KT12, KT13 5
Should be knowledgeable BT3 KT8, KT11, KT12 4
Should raise the school and student potential to the BT3, BT4 KT9, KT14 4
next level.

Should be willing to take risks BT8 KT2, KT3, KT4 4
Should be involved in technology KT8, KT11, KT12 3
Should possess a leadership spirit KT3, KT4, KT12 3

Should be above standards BT10 KT13, KT14 3

Should be able to self-index and adapt to the current BT9 KT5, KT7 3
conditions

Should be active BT2, BT4 KT9 3

Should be productive BT1, BT6 KT10 3

Should freely express their opinions BT3 KT2 2

Other* BT2, BT7, BT10 KT1, KT2, KT10 6

* Should be self-confident, unafraid of making mistakes, organized, open up new insights by adding on the

existing aspects, and foster an environment where individuals can easily articulate (and express) their views.
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According to Table 3, teachers primarily opined that entrepreneurial teachers should be open to new ideas.
Teachers also emphasized the significance of the skills, such as having strong communication skills, courage,
critical thinking abilities, and a sense of responsibility. Correspondingly, they underlined that the key
expressions of the teachers in Kars province were entrepreneurial traits, such as critical thinking, a sense of
responsibility, the use of technology, and a leadership spirit. The following quotations refer to the opinions of

these teachers:

“Entrepreneurial teachers are those who potentially utilize different applications in their settings
for their students. For instance, making landforms with play dough instead of displaying
landforms on a smart board, in my opinion, is an example of entrepreneurship in terms of
ensuring attendance to the classes.” (KT5).

"Entrepreneurial teachers establish a relationship between their students and the environment
surrounding them. Entrepreneurial teachers could convert many materials in their settings into
learning materials. In addition to following all novel and recent innovations, they potentially use
everything to achieve permanent and enjoyable learning, from a newspaper article to a new
technological invention” (KT7).

“We should build on the existing aspects and open new insights for the student; in other words,
we should go beyond the known. | believe it should carry students and the profession to a higher
level, that is, well above the standards; otherwise, this profession would be highly boring. It
should include diverse insights and disciplines by further involving the students; hence, it should
cover a wide range. The term 'diverse' here refers to not adhering to a sole culture but learning
diverse cultures. For instance, of course, you must first teach about your country and surrounding;
however, when lecturing about the cultural heritage area, you must also inform the students
about the current state of the world. You can teach students why the Pizza Tower is off-kilter or
what the cathedrals are. What is meant by the 'discipline’ term is that students should not only
get specific knowledge in the context of education; instead, they should cultivate numerous

disciplines, such as economics, culture, art, and sports, in my opinion, of course...” (BT10)

“There are certain tasks for everyone. An entrepreneur teacher should go beyond these tasks, striving to
extend the potentials of the students and school through carrying out novel studies to elevate them to

upper levels...” (BT4).

The third subgoal of the research analyzed "teachers' views on whether they consider themselves

entrepreneurs." Table 4 indicates the replies given by Social Studies teachers.

Table 4. Teachers' Opinions on Whether They Consider Themselves Entrepreneurs

Category Bayburt Province Kars Province f
Yes BT4, BT5, BT8, BT9, BT10 KT1, KT7, KT9, KT10, KT14 10
No BT1, BT2, BT3, BT6, BT7 KT2, KT11, KT12 8

Partially KT3, KT4, KT5, KT6, KT8, KT13 6
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Table 4 indicates that 41.6% of the participating teachers identified themselves as entrepreneurs, whereas
33.3% considered themselves not entrepreneurs. Additionally, 25% of the participant teachers claimed to be

'partially' entrepreneurs. Below are a few quotations reflecting the opinions of the teachers:
“I do not consider myself as an entrepreneur, especially in this period (Pandemic period)” (KT12).

"I would say 'partially' because we cannot get full professional support, and thus our

entrepreneurial spirit has been dulled" (KT13).

“I do not consider myself too entrepreneurial. The school has rules, and adhering to them really

puts the teacher into stereotypes at some point...” (BT3).

"Yes, | see myself as entrepreneurial. When | look back, | realize that I did things differently. For
example, while working in the village school, we wrote something on a stone to make the Kadesh
(kades) agreement, a treaty between the Egyptians and the Hittites, more memorable and
permanent. Then we hung it on the wall in the classroom. No child has ever forgotten it. | mean,
such entrepreneurial activities are not that difficult. Breaking the education patterns is not that

difficult” (BT9).

The fourth subgoal of the research assessed "teachers' views on activities for students to upskill their

entrepreneurship." Table 5 lists the responses given by Social Studies teachers.

Table 5. Activities for Students to Upskill Their Entrepreneurship

Category Bayburt Kars f
Listening to students' thoughts BT1, BT2, BT4 KT1, KT2, KT7, KT9, KT10 8
Making different activities based KT2, KT6, KT3, KT5, KT8, 7
> on class units KT11, KT13
3 Opening insight into students' BTS, BT9 KT4, KT14 4
g minds by exemplifying things
5 Organizing trips BT4, BT6, BT7 3
'::cé Questioning-Answering BT6, BT7 KT7 3
2 Brainstorming KT7, KT9, KT11 3
Bringing in actual witnesses to BT6 1
discuss the matter
- Doing Social projects BT6 KT1, KT3, KT9, KT10, KT11, 7
§ E kO14
23 Theater and acting BT4, BT7, BT9 3
2 2 Organizing charity sales BT6, BT8 2
% 'E Organizing competitions KT11, KT12 2
< 5 Other* BT4, BT9, BT10 KT3, KT5 5

* Debating, keeping a diary, designing a model, and collecting donations (fundraising) with the IMECE (self-
help) system.

Table 5 reveals that teachers mostly prefer listening to students' thoughts as teacher activities to provide
students with entrepreneurship skills, whereas doing social projects is the primary activity students prefer.
Only the teachers in Bayburt province reported interest in organizing trips; however, teachers in Kars province

mainly expressed an interest in brainstorming activities. Debating, keeping a diary, and designing a model were
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among the student activities listed in the table under the 'other' option. The following phrases are some of the

guotations related to teachers' opinions:

“Students’ thoughts on any topic are my priority. | expect the student to ponder and develop an

idea, and I assign social projects to my students” (KT1).

“I start by describing how students can recognize the needs surrounding us. | initially make them
realize their inner needs. | prompt them to consider what they can do to gain according to their

needs” (KT7).
“We regularly organize charity sales and run social projects” (BT6).

“The students interested in archeology brought sand to the classroom and became archaeologists
themselves. | planned it, and they organized it themselves. They used brushes like archaeologists
and pretended like they found something by establishing a dialogue among themselves. It was a
good activity; consequently, other students observed them and participated in the same activity,

too” (BT7).

The fifth subgoal of the research evaluated "teachers' views on including entrepreneurship skills in the

curriculum." Table 6 provides the replies from Social Studies teachers.

Table 6. Opinions on Including Entrepreneurship Skills in the Curriculum

Category Bayburt Kars f
Insufficient BT1, BT2, BT3, BT4, BT9, KT2, KT5, KT6, KT7, KT8, KT9, KT13, KT14

BT10 14
Sufficient BTS, BT6, BT7, BTS KT1, KT3, KT4, KT10, KT11, KT12 10

According to Table 6, 58% of the teachers indicated that the inclusion rate of entrepreneurship skills in the
program was insufficient, whereas 41% stated it was sufficient. The followings are some quotations from the

teachers' opinions:

“It is insufficient, because the student evaluation is exam-based (multiple-choice), and it blunts

the original thoughts of children. Evaluation should be research and training-oriented” (KT2).

“Yes, it is sufficient, but we cannot do much activity due to the lack of class hours. Thus, the

knowledge students acquire is somewhat hanging in the air” (KT4).

“I have the following criticisms about the social studies curriculum related to regional issues. It is
impossible to apply a curriculum developed for students in major cities and expect it to be
applicable in village schools. In other words, its scope should cover region by region. While

preparing the curriculum, | think it should contain scopes regionally, considering the social and
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economic status of the country. The content should be the same; however, greater consideration

should be given to its application regionally” (BT9).

“I think the Social Studies course adequately covers the entrepreneurship subject. Children were
interested in the science and technology section because it contained modern technology
(controlling and treating bodily organs with tiny cameras in the medical field). Non-polluted

clothes and non-flammable paint were topics covered well in the units...” (BT5).

The sixth subgoal of the research analyzed "teachers' views on the entrepreneurial skills that students should

possess." Table 7 lists the replies provided by Social Studies teachers.

Table 7. Entrepreneurship Skills Students Should Possess

Category Bayburt Kars f
Should have courage BT1, BT2, BT3, BT7, BT10 KT2, KT3, KT4 8
Should work hard BT4, BT10 KT2, KT5, KT11, KT12 6
Should be inquisitive KT3, KT4, KT6, KT10, KT13, KT14 6
Should develop new ideas BT3 KT5, KT9, KT10, KT13 5
Should be self-confident BT1, BT7 KT7, KT9, KT10 5
Should be open to new ideas BT2 KT2, KT7, KT8 4
Should follow and utilize KT5, KT8, KT11, KT12 4
technological advancements
Should love research KT1, KT5, KT6, KT7 4
Should be able to think BT10 KT4, KT14 3
differently
Should be able to take risks BT2 KT2, KT13 3
Should have a sense of BT4, BT7 KT5 3
responsibility
Should be curious BT5 KT1, KT5 3
Should be able to recognize BT6, BT9 KT8 3
personal talents
Should possess social KT1, KT8, KT10 3
participation skills
Should possess self-expression BT4, BT6 2
skill
Should have organizing skills BT4, BT7 2
Should be active and impatient BT10 KT8 2
Should be a versatile thinker KT3, KT14 2
Should be highly motivated KT1, KT4 2
Other* BT3, BT4, BTS, BT9, BT10 KT5, KT6, KT7, KT9, KT10, KT11
11

* Should be creative, nonprejudicial, optimistic, read books, make good observations, and be excited.

The detailed analysis of Table 7 revealed that entrepreneurial characteristics students should possess, such as
being courageous, working hard, being inquisitive, and generating new ideas, were listed in the first place. Only
the teachers from Kars province who participated in the study expressed that an entrepreneurial student
should possess the categories, including being inquisitive, following and utilizing technological advancements,
loving research, being a versatile thinker, and being highly motivated. However, teachers participating from
Bayburt province stated that students should possess self-expression and organizing skills. The followings are

some quotations from the teachers' opinions:
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“Entrepreneurs are those individuals who can produce, question, and implement their
perspectives” (KT13).

“They should have a high level of curiosity, interest, research capacity, and social participation
skills” (KT1).

“First, entrepreneurial students should express themselves well and recognize their abilities.
Because we, the teachers, mostly fail to recognize them. In fact, we are no longer like the
classroom teachers. Also, all teachers have different perspectives, and a teacher who prioritizes
academic success may fail to recognize students' talents...” (BT6).

“Entrepreneurs must be good observers, and observers examine, ponder, and capitalize on the
opportunities. They should consider what the public demand and what opportunities exist. They
should pay close attention and recognize what no one else notices. For instance, when the use of
paper cups increases during the pandemic, they instantly consider cardboard glass prices and

locate their machine. They should immediately make such calculations” (BT8).

Finally, the seventh subgoal of the research assessed "teachers' views on the method, strategy, and learning
model that can help students develop entrepreneurial skills." Table 8 displays the responses provided by Social

Studies teachers.

Table 8. Method-Technique and Learning Model That Can Help Students Develop Entrepreneurial Skills

Category Bayburt Kars f
Problem-solving KT1, KT3, KT4, KT8, KT14 5
Peer learning KT3, KT4, KT7, KT8 4
E Discovery learning KT3, KT4 2
§ Practice- and experience-based KT5 1

& learning
‘e Active learning KT8 1
§ Project-based learning KT9 1
- Research-based learning KT2 1
Mastery learning model KT1 1
Brainstorming BT2 KT3, KT9, KT10, KT11, KT12, 8

KT13, KT14
o Case study BT1, BT7, BT8, BT10 KT14 5
z Trip-observation BT3, BTS KT8 3
£ Six thinking hats BT3 KT5, KT6 3
ks Question-Answer BT6 KT11, KT12 3
3 Station BT3 KT5, KT6 3
% Role model BT4, BT5 2
= Discussion KT6, KT10 2
Other* BT1, BT2, BT3 BT4, KT2, KT5, KT6 9
BT9, BT10

*Bingo, quiz show, smart board, alive witness, gossip ring, drama, role-playing, conversation ring, 5N1K (five ws
and one h)

Table 8 indicates that problem-solving comes in the top rank among the learning models that can provide
students with entrepreneurial skills. This model was followed by peer learning, practice- and experience-based

learning, and active learning. The teachers in the Kars province highlighted all learning models. However, the
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expressions referring to the method/technique belonged to teachers from both cities. The following

verbalizations include some quotations from the perspectives of those teachers:

“There may be active learning, peer learning, problem-solving, and trip-observation practices”

(KT8).

“Teachers may practice methods and techniques, such as brainstorming, research-based learning,

discussion, and preparing and presenting alternative course materials” (KT10)

“We practice brainstorming techniques. | never say to students that this is wrong, that is wrong, and |
never say you are wrong. | seek the truth. Students express their thoughts comfortably in my class. For
instance, they never fear bout making mistakes... They freely express themselves and behave naturally

within the confines of the disciplinary roles” (BT2).

“I had the stories posted on the school walls. Learning from the past, in my opinion, makes sense. | do
not think any work done by suggestion or advice will be that useful. | believe that empathizing with or
bringing a living (experienced) person into the classroom would be much more useful for students to take
a more real-life event and enable them to visualize it, ensuring that students take it without feeling it.
Otherwise, students fail to imagine freely within a pattern; yet, they should have a realm of freedom”

(BT10).

CONCLUSION and DISCUSSION

Considering the findings on “the concept of entrepreneurship,” teachers characterized it as creating something,
taking risks, contributing to production, being brave and assertive, and utilizing opportunities. Correspondingly,
the literature review identified that several studies ascribed the concept of entrepreneurship with similar
categories (Brenkert, 2009; Drescher, 2007; Gozek & Akbay, 2012; Kumar, Poornima, Abraham, & Jayashree,
2003; Marrero, 2015; Sitkin & Pablo, 1992; Ufuk & Ozgen, 2000). From these findings, it is possible to infer that
the definitions of the entrepreneurship concept are comparable to what participant teachers expressed in the
current study. As a result, while this demonstrates that teachers have a conceptual understanding of

entrepreneurship, it is also critical for effectively teaching entrepreneurship to students.

The research findings on “teachers' perspectives on the attributes of entrepreneurship” revealed that
numerous teachers primarily described the entrepreneurial concept as perceiving the differences and creating
something. Subsequently, there were expressions such as taking risks, contributing to production, being brave
and assertive, and utilizing opportunities. Hence, most teachers made an impression that they were open to
new ideas (innovativeness). Correspondingly, Drescher (2007) remarked that a creative and innovative idea is
necessary for entrepreneurs to start and run their businesses. In addition, high communication skills, courage,
critical thinking, and a sense of responsibility were among the frequently expressed entrepreneurial teacher

attributes (Sagie & Elizur, 1999; 376). However, some attributes such as a sense of responsibility, critical
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thinking, involvement in technology, and possessing a leadership spirit were expressed only by the teachers
working in Kars province. To support these conclusions, Basar (2013) indicated that opportunities are at the
heart of the entrepreneurial process and that creating opportunities includes characteristics such as creativity,

innovation, technology, pioneering, and risk-taking.

Regarding "teachers' views on whether they consider themselves entrepreneurs," 41.6% of the teachers
identified themselves as entrepreneurs, whereas 33.3% stated as not entrepreneurs. Additionally, 25% of the
participant teachers claimed to be 'partially' entrepreneurs. The primary reason for such a conclusion might be
that teachers are entirely aware of the entrepreneurship concept; however, they encounter difficulties putting
it into practice. Because teachers explicitly express that either the stereotyped school rules or the lack of
professional support teachers received and teachers' intense classroom program hindered them from

displaying their entrepreneurial attributes.

Participants in both the Kars and Bayburt provinces asserted their engagement with significant activities to
increase their students' entrepreneurial skills in response to the research findings on "teachers' views on
activities that will provide students with entrepreneurial skills." Teachers also indicated that listening to their
students' thoughts came in first place among these activities and that they strived to instill entrepreneurship
skills in students through their extracurricular activities (in and out of the classroom). In this context, Selanik Ay
and Acar (2016) also reported their attempts to educate both within and outside the school to help students

develop their entrepreneurship skills.

Considering the research findings on "teachers' views on including entrepreneurship skills in the curriculum,"
58% of the teachers expressed that the inclusion rate of entrepreneurship skills in the program was insufficient,
whereas 41% stated it as sufficient. Although most teachers remarked that entrepreneurial skills are included
insufficiently in the curriculum, several teachers deemed it covered sufficiently. In this sense, Gémleksiz and
Kan (2009) similarly concluded that the curriculum was effective in helping students develop their

entrepreneurial skills.

Regarding the findings on “the entrepreneurial skill students should possess,” the participant teachers listed
the necessary entrepreneurial skill for students as being courageous, hard-working, inquisitive, and developing
new ideas. Moreover, they further expressed that an entrepreneurial student should be curious, follow and
utilize technological developments, love research, be a versatile thinker, and be highly motivated.
Correspondingly, Marrero (2015), Kumar, Poornima, Abraham, and Jayashree (2003), and Yuan & Woodman
(2010) indicated attributes such as optimism, resilience, risk-taking, high motivation, creativity, responsibility,
working, utilizing opportunities, willingness, and courageousness among the skills that students require for
entrepreneurship. Similarly, the current research also identified courageousness, hard-working, and
inquisitiveness among the top-listed entrepreneurial attributes students should possess. Teachers additionally

emphasized that creating new ideas, self-confidence, openness to new ideas, following and utilizing
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technological advancements, taking risks, inquisitiveness, versatile thinking, and being creative and optimistic

were among the skill that any entrepreneurial student should have.

Finally, assessing the research findings on "the method, strategy, and learning model that may provide
students with entrepreneurial skills" revealed that participant teachers in Kars province expressed that
students potentially gain entrepreneurial skills through problem-solving, peer learning, discovery learning,
practice- and experience-based learning, active learning, project-based learning, and mastery learning model.
Using project-based education and problem-based learning methodologies, Lanthony, Azzouzi, Frangois &
Peyret (2018) also found a positive relationship between self-confidence, organizing, and evaluating skills.
Furthermore, teachers from Bayburt and Kars provinces anonymously indicated that practicing specific
methods and techniques could aid in students' development of entrepreneurial skills. These methods might be
brainstorming, case study, trip and observation, six thinking hats, question-answer, station, drama, gossip ring,
and role-playing. Selanik Ay & Acar (2016) and Yurtseven & Ergiin (2018) reported that 'drama' was one of the
most preferred methods for developing entrepreneurial skills. However, Bacanak (2013) indicated that
experimenting, drama, and group study are among the methods to improve entrepreneurial skills successfully.
Tosunoglu (2013), on the other hand, emphasized the essence of entrepreneurship-friendly attitudes in schools
and universities, underlining that society should value successful entrepreneurs to promote entrepreneurship.
He further stressed the significance of focusing on presenting role models by highlighting success stories as a
way to encourage positive attitudes. Such an effort has been essential in proving how teachers' methods,
techniques, and models practiced in educational settings may substantially expose students' entrepreneurial

spirits.

SUGGESTIONS

The Social Studies teachers participating in the current study asserted that they could not allocate enough time
to entrepreneurship-related practices due to their intense curriculum and few hours allotted for Social Studies
courses. As a result, increasing the Social Studies course hours might reflect the relevance and practicality of

entrepreneurial skills.

It is also necessary to raise entrepreneurship awareness levels of the Social Studies teachers since a sizeable
portion of the teachers participating in the study expressed that they consider themselves insufficiently skilled
in entrepreneurship education. Therefore, including teachers in entrepreneurship-oriented projects would be

beneficial to overcome such nonproficiency.

Various materials are needed to stimulate the different senses of students about entrepreneurship skills. In this

context, the school administration might offer the necessary support for the material supply.

It is viable to preferably organize entrepreneurial activities to raise awareness in students and advance their
self-confidence by introducing them to successful entrepreneurial individuals and their experiences. Using

various methods and techniques in the course might help students develop their entrepreneurial skills. Playing
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entrepreneurship-oriented games, such as profit-loss trials, might be a good example to practice in a classroom

setting.
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OGRETMENLERIN PERSPEKTIFINDEN GiRiSIMCILIGE BAKIS

0z

Bu arastirmanin amaci, Sosyal Bilgiler 6gretmenlerinin girisimcilik kavramini nasil algildiklari ve
ogretmenlerin bu kavrami nasil aktardiklarini ortaya cikarmaktir. Arastirmada temel nitel
arastirma deseni kullanilmistir. Calisma grubunu 2020-2021 egitim-6gretim yil giiz déneminde
Kars il merkezinde gorev yapan 14 ve Bayburt il merkezinde gorev yapan 10 sosyal bilgiler
Ogretmeni olusturmaktadir. Aragtirmanin verileri yari yapilandirilmig goriisme formu ile
toplanmistir. Yari yapilandiriimis gériismeler sonucu, katilimcilardan alinan nitel veriler, teknoloji
ortamina aktarilarak tiimevarimsal icerik analizi ile ¢6ziimlenmistir. Ogretmenlerin girisimcilik
kavramina dair dlstincelerinin ne olabilecegine yonelik elde edilen verilere gére 6gretmenler
girisimcilik kavramini bir sey Uretmek, risk almak, Gretime katilmak, cesur ve atilgan olmak,
firsatlari degerlendirmek olarak ifade etmistir. Ogretmenlerin kendilerini girisimci goériip
gormedikleri ile ilgili gorisler incelendiginde, 6gretmenlerin %41.6’i kendilerini girisimci olarak
ifade ederken, % 33.3 girisimci olmadiklarini, % 25’i ise kismen girisimci olduklarini belirtmistir.
Ogrencilere girisimcilik becerisi kazandiracak faaliyetlerine yénelik calisma bulgularina gére hem
Kars hem de Bayburt'ta gorev yapan Ogretmenlerin, 6grencilerinin girisimcilik becerisi
kazanmasinda etkili olabilecek faaliyetlerde bulunduklari gorilmistir. Calismaya katilan Sosyal
Bilgiler 6gretmenleri, programin yogunlugundan ve Sosyal Bilgiler ders saatinin az olmasindan
dolayi, uygulamaya yeteri kadar zaman ayiramadiklarini ifade etmislerdir.

Anahtar kelimeler: Girisimcilik, beceri, 6gretmen, Sosyal Bilgiler
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GiRiS

Yagadigimiz yuzyil her gegen giin degismekte ve gelismektedir. Bu degisime ve gelisime ayak uydurulmasi
toplumdan ayri distiniilemez. Dolayisiyla toplumlarin gelismesinde girisimcilik édnemli bir kavram olarak
karsimiza gikmaktadir. Clnk girisimcilik becerisi, basariyi ve kaliteyi artirmada 6nemli unsurlardan biridir. Yeni
disincelerin yaratiimasi ve yayilmasinda girisimcilik becerisi ylksek bireylere ihtiyag¢ vardir. Girisimci bireylerin
yetistirilmesi ise hi¢ sliphesiz egitim sisteminin onemli giktilari arasinda yer almaktadir. Egitim sistemi risk

alabilen girisimci bireyler yetistirerek, onlara toplumda yer edinmelerini saglayacak imkanlar sunmaktadir.

Girisimci bir birey; etkili bir iletisime sahip, takim ruhuyla, is birligi icinde esnek ve uyumlu ¢alisan, bilgi-medya
ve teknoloji okuryazari olan, yaratici-elestirel diisiinen, problem ¢o6zen, lretim yapan, sosyal ve kiiltirel
yeteneklerini gelistiren, 6grenmeyi 6grenen, 6zdiizenleme yapabilecek sekilde yetismis olmalidir (Dede, 2010).
Girisimcilik kavrami genellikle ekonomi ile alakali bir kavram olarak disinilse de bireylerin sosyal ve ticari
faaliyetlerinin gelistiriimesinde ortaya ¢ikabilecek olanaklari daha iyi anlamayi saglayan, bir kavram olarak
gorulmektedir (Basar, 2013; Chell, 2007; Akt. Yazici, Uslu ve Arik, 2016). Bu dogrultuda girisimci bireyler sahip
oldugu kaynaklara bagh kalmadan, etrafindaki firsatlari fark eder ve risk alarak bu firsatlara yonelik ihtiyaglari ve
istekleri yenilikler yoluyla karsilamaya calisir (Robbins ve Coulter, 1999). Risk alabilen, hirsh ve girisimci nitelige
sahip bu bireylerin 6zellikleri ise yasadiklari toplum, aile ve erken gocukluk egitimine baghdir (Curth, 2011).
Dolayisiyla okullarda, girisimciligin ele alinmasi ve 6gretmenlerin girisimci davranislara odaklanmasi daha yeni
bir olgudur (Ho, 2018: 16). Okullar, sadece 6gretim yapilan yerler degil ayni zamanda degisimin kaginilmaz
oldugu cevrede faaliyetlerini sirdirmeye c¢alisan kurumlardir (Drobni¢, 2015: 4; Walsch, 2017: 9). Ayni
zamanda okullar, girisimcilik kavraminin daha anlasilir olmasina ve bu kavrama yodnelik bilinglenmenin
artmasina katkida bulunan yerlerdir (Bori, 2006). Girisimcilik kavrami ¢ogunlukla ekonomi alanina ait bir
kavram olarak goériilmesine ragmen gliniimiiz diinyasinda 6gretim programlari icerisinde kendine yer bulmus,
Ogrencilerin girisimci bir birey olarak yetismelerini amag¢ edinmis ve bu amag¢ dogrultusunda girisimcilik
programlarda bir beceri olarak yerini almistir (Akyirek, 2013:54). 2018 yilinda glincellenen Sosyal Bilgiler
Ogretim Programinda 6grencilere sadece bilginin kazandirilmasi degil ayni zamanda kazanilan bilgiyi beceri
haline getirebilmesinin de 6nemi lzerinde durulmustur (Tarhan, 2019). Clinki beceri haline getirilen bilgiler,
insan yasantilarinda kalici etkiye sahip davranis degisikligi meydana getirmesinin yani sira beceri; deneyim ve

egitim yoluyla verilen gérevleri de iyi bir sekilde yerine getirmektedir (Smith and Petersen, 2011).

GUnUmiuzde, girisimci bireylerin yetistiriimesinde 06gretmenin de 6nemli bir fonksiyonu bulunmaktadir.
Ogretmenleri farkl bilgi, beceri ve tutum konusunda yeterli konuma getirilmesi ve onlarin sahip oldugu
yetkinliklerinin artirlmasi &grencilerine yapacaklari rehberligin standardini belirleyecektir. Ogretmenler,
ogrencilerin girisimcilik becerilerini ders icinde ve disinda vyaptiklari faaliyetlerle ortaya cikartabilir ve
Ogrencilerde (st dizey disinme becerisine katki saglayabilir. Dolayisiyla girisimci 6grenci yetistirmek
isteniyorsa ilk ©nce Ogretmenlerin girisimci olmasi gerekmektedir (Peltonen, 2008). Ayni zamanda

ogretmenlerin girisimcilige nasil bir anlam yikledigi ve 6gretmenlerin girisimci yetkinlik ve davranislarina nasil
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bagl oldugu g6z onine alinmalidir (Borasi ve Finnigan, 2010: 23). Girisimcilik 6zelliklerinin sinif ortaminda
basarili bir bicimde uygulamaya aktarilmasinda, ilk 6nce 6gretmen adaylarinin lisans egitiminde iyi bir sekilde
girisimcilik egitimi almis olmalari gereklidir (European Commission, 2013). Lisans egitiminde aldiklari girisimcilik
becerisiyle, problem ¢6zme, yaratici diisinme, elestirel diisinme ve iletisim kurma gibi becerileri 6grencilere
kazandirarak, mezun olup hayatin igerisine atildiklarinda kendi islerini kuracak diizeyde bilgiye ulagmalari
amaclanmaktadir (Beca, 2007). Bu dogrultuda 6grencilere en az ilkokul diizeyinden baslayarak yliksek 6gretim
de dahil olmak Uzere girisimcilik becerisi kazandirilmahdir. Dolayisiyla girisimci bireylerin yetistirilmesinde
onemli bir role sahip olan 6gretmenler ve 6gretmen adaylarinin &ncelikle kendilerinin girisimci bireyler
olmalari, yeni girisimcilerin yetistirilme siirecine katki saglayacaktir (Aydin ve Oner, 2016).Alan yazina
bakildiginda girisimcilikle ilgili 6gretmen ve 6gretmen adayiyla yapilan bazi ¢calismalara (Akyirek ve Sahin, 2013;
Akyiiz, Gedik, Akyiiz I, Yildirim, 2006; Arslan, 2002; Aytag, 2006; Bacanak, 2013; Baysal ve Ozkul, 2009; Bozkurt,
Kalkan, Koyuncu ve Alparslan, 2012; Bérii, 2006; Cansiz, 2007; Edor, 2013; iscan ve Kaygin, 2011; Jacob ve
Ariya, 2015) rastlanmaktadir. Ancak sosyal bilgiler 6gretmenlerinin girisimcilik becerisi kazandirmaya yoénelik
gorislerini belirlemek amaciyla yapilan arastirmalara ¢ok fazla rastlanmamistir. Bundan dolayi arastirmanin
alanyazindaki bu eksikligi gidermesi diisiiniilmektedir. Nitekim sosyal bilgiler egitiminde 6gretmen ve 6gretmen
adayinin toplum sorunlara, sosyal ve kiltirel etkinliklere yonelik farkindaliklari artirmak icin de girisimcilik
becerilerinin gelismis olmasi beklenir. Ogretmenleri farkli bilgi, beceri, tutumlar konusunda yeterli konuma
getirip yetkinliklerin yUkseltilmesi 6grencilerine yapacaklari rehberlik ve 6grenme desteginde kendisini
gosterecektir. Boylece 6grencilerde farkindalik olusup risk alabilen girisimci bireyler yetistismesine ortam

olusturulacaktir.

Arastirmanin Amaci

Bu arastirmanin amaci, Sosyal Bilgiler 6gretmenlerinin girisimcilik kavramini nasil algildiklari ve 6gretmenlerin
bu kavrami nasil aktardiklarini ortaya c¢ikarmaktir. Bu amag¢ dogrultusunda 6gretmenlere asagidaki sorular

sorulmustur.

1. Ogretmenlerin girisimcilik kavramina dair diisiinceleri nelerdir?

Girisimci 6gretmenin ozellikleri ile ilgili gérusleri nelerdir?

Kendilerini girisimci goriip gormediklerine dair gorisleri nelerdir?

Ogrencilere girisimcilik becerisi kazandirmaya yénelik faaliyetleri nelerdir?
Programda girisimcilik becerisine yer verme durumlarina dair gorisleri nelerdir?

Ogrencilerde bulunmasi gereken girisimcilik becerisine dair gériisleri nelerdir?

N o v o~ w N

Ogrencilere girisimcilik becerisi kazandirabilecek yéntem-teknik ve égrenme modeline dair gorisleri

nelerdir?
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YONTEM

Arastirmanin bu bélimiinde arastirma modeline, ¢alisma grubuna, verilerin toplanmasina ve veri analizine

deginilmigtir.

Arastirma Modeli

Arastirmada temel nitel arastirma deseni kullanilmistir. Temel nitel arastirma deseni, ¢alisilan alanla ilgili daha
fazla bilgi elde etmeyi amaglamakta (Merriam ve Tisdell, 2016) ve insanlarin yasamlarini nasil yorumladigiyla,
diinyalarini nasil insa ettikleriyle, deneyimlerine ne anlam kattiklariyla ilgilenmektedir (Merriam, 2018). Bu
nedenle arastirmada, 6gretmenlerin girisimcilik kavramini nasil algildiklari ve bu kavrami nasil aktardiklarini

ortaya ¢ikarmak icin bu desen tercih edilmistir.

Calisma Grubu

Calisma grubu, amagli 6rneklemenin, tzerinde kolaylikla arastirma yapilacak kisi ve gruplarin segilmesine dayal
(S6nmez ve Alacapinar, 2014) uygun durum galisma grubu teknigine gore olusturulmustur. Calisma grubunu
2020-2021 egitim-6gretim yil gliz déoneminde Kars il merkezinde gérev yapan 14 ve Bayburt il merkezinde
gorev yapan 10 sosyal bilgiler 6gretmeni olusturmaktadir. Calisma gurubunu olusturan sosyal bilgiler

o6gretmenlerine ait bilgiler asagidaki tabloda yer almaktadir.

Tablo 1. Sosyal Bilgiler Ogretmenlerine Ait Demografik Ozellikler

Katilimci sayisi

Cinsiyet Kadin 8

Erkek 16

25-30yas -
31-35yas
36-40 yas
41-45 yas

Yas

0-5yil

6-10 yil
11-15yil 11
16-20 yil 5
21-25yil

5
9
6
45-50 yas 4
4
3

Mesleki Deneyim

Tablo 1'de goruldugl tzere calismaya katilan 6gretmenlerin 8’i kadin, 16’sI erkektir. Basit tesadifi 6rnekleme
kullanildigi i¢in ¢alismaya katillan 6gretmenlerden erkek katilimcinin daha fazla oldugu ve mesleki deneyim

acisindan 11-15 yil arasinda gorev yapan 6gretmenlerin cogunlukta oldugu gorilmistar.
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Verilerin Toplanmasi

Arastirmanin verileri yari yapilandiriimis gériisme formu ile toplanmistir. Yari yapilandiriimis gérismelerde her
gorismede ayni sorular Gzerinde durulur. Belirlenen sorular ele alindiktan sonra, katiimcilar konuyla ilgili
oldugunu dusundikleri herhangi bir seyi eklemekte 6zglirdirler. Ayrica arastirmacilar belirli noktalari agiga
ctkarmak ve derinleme bilgi elde etmek igin ek sorular sorabilirler (Corbin ve Strauss, 2015). Bu sebeple tercih
edilen yari yapilandirilmis goériisme formunun hazirlanma sirecinde alan yazin incelenmis ve arastirmanin
problemi dogrultusunda soru havuzu olusturulmustur. Hazirlanan sorularin kapsam ve gorinis gecerliginin
saglanmasi amaciyla arastirmanin yapildigi Bayburt ve Kars illerinde Sosyal Bilgiler egitimi alaninda uzman
gorislerine basvurulmustur. Uzmanlarin gorisleri dogrultusunda bazi sorularda anlam degisikligi yapiimis bazi
sorular ise arastirmanin amacina uygun olmadigi diisiincesiyle c¢ikarilmistir. Sonrasinda hazirlanan sorularin
uygulanabilirligini tespit etmek amaciyla pilot uygulama yapilmistir. Yapilan pilot uygulama sonucunda bazi
sorularin daha net ve anlasilabilir olmasi yéniinde diizeltmeler yapilarak forma son sekli verilmistir. ilaveten
calismaya baslamadan 6nce goriismede kullanilacak sorularin ve goriismecinin pilot calismaya tabii tutulmasi
arastirmanin givenirligi agisindan gereklidir. Ayrica glivenirligin arttirlmasinda, arastirmacinin notlarini ses
kayit cihaziyla kaydetmesi ve bunlari yaziya aktarmasi onemlidir. Clinkii toplanan verilerin tarihini, yerini,
zamanini, goristlen kisileri ve gozlenen durumlari kaydetmesi veri analizinin anlasilir olmasini da
saglamaktadir. Dahasi ses kayitlari dinlenerek de soyut genellemeler yapilabilmektedir (Merriam, 2018;
Creswell, 2016; Glesne, 2012). Yapilan galismada da gorusilen kisilerin istegine bagh olarak hem ses kayit

cihazinin kullanimina yer verilmis hem de kendi el yazilariyla sorulari cevaplamalarina imkan taninmistir.

Verilerin Analizi

Yari yapilandirilmis gériismeler sonucu, katilimcilardan alinan nitel veriler, teknoloji ortamina aktarilarak
timevarimsal icerik analizi ile ¢dziimlenmistir. Timevarimci analiz, veri iginde o6runtllerin, temalarin ve
ketegorilerin kesfedilmesini icerir. Bulgular astirmacinin veriyle etkilesimi sonucu ortaya cikar. Nitel analiz
genellikle ilk asamalarda, oOzellikle icerik analizi i¢in kategori, orlintii ve temalar ortaya c¢ikarirken
tiimevarimsaldir. Bu genelde veriye agik olmanin énemini vurgulamak igin, agik kodlama olarak adlandirilir
(Corbin ve Strauss, 2015). Timevarimsal icerik analizini kullanan bir arastirmaci oncelikle acgik kodlama,
kategoriler olusturma ve son olarak da 6zetleme yapmaktadir (Elo ve Kyngas, 2008; Thomas, 2006). Yari
yapilandiriimis 6gretmen goriisme formlarinin analizi sirasinda da kodlamalar vyapilarak kategoriler

olusturulmustur. Sonrasinda kategorilere son sekli verilerek 6zetleme gergeklestirilmistir.

Elde edilen veriler arastirmacilar tarafindan incelendikten sonra kodlar ve kategoriler meydana getirilmistir.
Verilerin sunumunda ise 6gretmenlerin goérislerinden aynen alintilara yer verilmistir. Alintilarda 6gretmenlerin
gercek ismi yerine verilen kodlar kullaniimistir. Gérisme yapilan 6gretmenlerin kimlikleri gizli tutulmustur.
Yapilan gériismelerde kodlamalar Kars il merkezindeki 6gretmenler icin KO1, KO2, KO3... seklinde yapilirken,

Bayburt il merkezindeki &gretmenler icin ise BO1, BO2, BO3... seklinde yapilmistir. Ogretmenlere kodlarin
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verilmesinde herhangi bir 6zellik (cinsiyet, yas vb.) gdzetilmemis, gériisme sirasina gore kodlamalar yapilmistir.

Yapilan kodlamalardan sonra kategorilere gore katilimcilara yer verilmistir.

Gegerlik ve Giivenirlik

Merriam’in (2018) ifade ettigi gibi gecerlik ve guvenirlik, herhangi bir arastirmanin kavramsal ¢ercevesinin
olusturulmasi, verilerin toplanmasi, analiz edilmesi, yorumlanmasi ve bulgularin sonucunun inanihr, élgilebilir
ve gilivenilir olmasidir. Yildirim ve Simsek (2008) arastirmada elde edilen verilerin raporlandirilmasi ve
arastirmacinin ¢alisma sonuglarina nasil ulastigini belirtmesinin, arastirmanin gegerliligi icin dnemli oldugunu
vurgulamistir. Bu bakimdan yapilan arastirmada verilerin toplanmasindan verilerin analizine kadar, slirecin nasil
yuratlldagiinin agiklanmasi ve arastirmada elde edilen kategorilerin ayrintili listelerine yer verilmesi
gecerliligin saglanmasi agisindan 6nemlidir. Arastirmanin givenirligini saglamak icin ise elde edilen verilerden
olusturulan kategoriler, iki arastirmaci tarafindan da degerlendirilmistir. Degerlendirmeden sonra goris
farkliliklari tespit edilmis ve bu farkhlikta g6z 6niinde bulundurularak arastirmanin glivenirligi (Guvenirlik
Formili= Goris birligi/Gorts birligi + Gorus ayrihgl) hesaplanmistir (Miles ve Huberman, 1994). Mevcut
arastirma sonucunda yapilan kategorilerin degerlendirilmesinde bazi kategorilerin farkli bir kategori icerisinde
yer alabilecegi gorilmustir. Bu durumda givenirlik hesaplanirken géz onlinde bulundurularak givenirlik,

76/76+10=0.88 olarak hesaplanmistir. Bu sonugc arastirmanin givenirligi icin yeterli oldugunu gostermektedir.
BULGULAR

Bu kisimda Sosyal Bilgiler 6gretmenlerine 7 adet soru sorulmus, 6gretmenlerin verdigi cevaplardan hareketle
asagida elde edilen tablolara ve 6gretmen gorislerinden alintilara yer verilmistir. Arastirmanin birinci alt
amacinda “6gretmenlerin girisimcilik kavramina dair disilincelerine” yonelik soru sorulmustur. Sosyal Bilgiler

6gretmenlerinden alinan yanitlara dair bulgular tablo 2’de verilmistir.

Tablo 2. Ogretmenlerin Girisimcilik Kavramina Dair Diisiinceleri

Kategori Bayburt Kars f
Farkliliklari gériip bir sey tiretmek (BO2, BOS, BO6, BO9, (KO3, KO6, KO14) 8
B0O10)

Risk almak (802, BO3) (KO1, KO4, KO6) 5

Uretime katilmak (802, BOS) (K68, KO10) 4

Cesur olmak (BO3) (KO8, KO13) 3

Atilgan olmak (BO3) (KO3, KO14) 3

Var olan potansiyeli bir iist noktaya gikarmak (BOA4) (KG9, KO10) 3

Firsatlari degerlendirmek (K01, KO3, KO13) 2

Uretimin toplum, iilke ve diinya agisindan énemini (KO2, KO5) 2
kavramak

Bir fikre dayali olarak adim atmak (K61, KO2) 2

Diger* (801, BO7, BOS, BO2)

* Kisinin 6zguveninin olmasi; fikirlerini, disUncelerini 6zglrce ifade etmesi, caba harcamak, basarili olmak

Tablo 2’'de gorildugiu tzere 6gretmenlerin ¢ogu girisimcilik kavramini, farkhliklari gorerek bir sey Uretmek

olarak tanimlamistir. Sonrasinda sirasiyla risk almak, Gretime katilmak, cesur ve atilgan olmak, var olan
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potansiyeli bir st noktaya cikarmak ifadeleri tabloda yer almistir. Sosyal Bilgiler Ogretmenlerinin Girisimcilik

Kavramina Dair gorislerinden bazi alintilar asagida sunulmustur:

“Kisinin kendi yeteneklerinin farkina varip, gercek¢ci adimlar atarak yeni faaliyetlerde
bulunabilmesidir” (K&9).

“insanin karsisina ¢cikan faaliyetleri en iyi sekilde dederlendirmesidir’ (K61).

“Girisimcilik bir insanin kendisine dzgiiveninin olmasi, fikirlerini diisiincelerini 6zgiirce ifade etmesi

veya bulundudu ortamda bunlar yiiksek sesle dile getirmesi” (BO1)

“Bir isi yaparken iyi veya kéti, yarar ya da zarar yaglayacak olsada o isi yapmak ve bitirmek yani

zaranina olsada o isi bitirmek” (BO3)

Arastirmanin ikinci alt amacinda “6gretmenlerin girisimci 6gretmenin 6zellikleri ile ilgili gorislerine” yonelik

soru sorulmustur. Sosyal Bilgiler 6gretmenlerinden alinan yanitlara dair bulgular tablo 3’te verilmistir.

Tablo 3. Ogretmenlerin Girisimci Ogretmenin Ozellikleri lle llgili Gérisleri

Kategori Bayburt Kars f
Yeniliklere agik olmali BO3,805, B08, BO9 K02, KO3, KO4, KO6, KOS, 14
KO9, K010, KO12, KO13,
K614
iletisim becerisi yiiksek olmali BO7 KO1, KO2, KO3, KO4, KOS, 7
K612
Cesaretli olmali BO2, BO7 K03, K04, KO13, KO14 6
Elestirel diisiinebilmeli KO1,K62,k03, KO4, KO10 5
Sorumluluk bilincine sahip olmali KO2, KO3, KO4, KO12, 5
K613
Bilgi birikimi olmali BO3 K08, K011, KO12 4
Okulun ve 8grencinin potansiyelini bir tist noktaya BO3, BO4 K09, KO14
tagimali
Risk alabilmeli BOS KO2, KO3, KO4 4
Teknolojiye yer vermeli KO8, KO11, KO12 3
Lider ruhuna sahip olmali KO3, KO4,K 612 3
Standardin Gstiine ¢ikmali BO10 K013, KO14 3
Giniin sartlarina kendini endeksleyebilmeli ve uyum BO9 KOs, KO7 3
saglayabilmeli
Faal olmali BO2, BO4 K69 3
Uretken olmal BO1, BO6 K610 3
Disiincelerini 6zgiirce ifade etmeli BO3 KO2 2
Diger* BO2, BO7, BO10 k61, k62, KO10 6

*Bzgiivenli olmali ve yanlis yapmaktan korkmamali, planli olmali, var olanin iizerine ekleyerek yeni kapilar

acmali, duslnlerini rahatlikla séyleyebilecek (ifade edebilecek) bir ortam saglamak

Tablo 3’te goruldigu tizere 6gretmenlerin gogu girisimci bir 6gretmenin yeniliklere agik olmasi gerektigini ifade
etmistir. Ayrica 6gretmenler; iletisim becerisinin ylksek olmasi, cesaretli olmalari, elestirel diistinebilmeleri ve
sorumluluk bilincine sahip olmalari gerektigini de ilk siralarda dile getirmislerdir. Yine arastirmaya dahil edilen

ogretmenler tarafindan soylenen elestirel diistinebilme, sorumluluk bilincine sahip olma, teknolojiye yer verme
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ve lider ruhuna sahip olma gibi girisimcilik 6zelliklerinin, Kars ilinde gorev yapan 6gretmenlerin ifadeleri oldugu

goriilmistir. Ogretmenlerin goérislerinden bazi alintilar asagida sunulmustur:

“icinde bulunan kosullar kullanarak 6grencileri igin farkli uygulamalar gerceklestirebilen girisimci
o6gretmendir. Mesela derslerde kalicihgi saglamak adina akilli tahtadan yeryiizii sekillerini
gbstermek yerine oyun hamuruyla yeryiizii sekillerini yapabilmek bence girisimcilik érnegidir”

(K65).

“Girisimci 6gretmen g¢evresinde olan olaylarla égretmenler arasinda bag kurar. Girisimci bir
odgretmen igin gevresindeki bircok sey 6grenme materyali haline getirebilir. Bir gazete haberinden
tutun da yeni ¢ikan bir teknolojik bulusa kadar her sey 6grenmeyi kalici ve eglenceli bir hale

getirmek icin kullanir ve yenilikleri takip eder” (KO7).

“Var olanin lizerine eklemeli ve yeni kapilar agmali égrenciye yani bilinenin disina ¢ikmall.
Standartin ¢ok Ustiinde farkli boyuta getirmeli hem 6grenciyi hem kendi yapmis oldugu meslegi
yoksa diger tiirlii ¢ok sikici bir meslek olabilecegini diistintiyorum. Farkli kapilar farkli alanlarla
birlikte dgrenciyi de katip genis bir alana yaymali. Farkhiliklardan kasit, bir kiiltiire bagh kalmayip
bircok kiiltiirii tanimasi gerektigini diisiiniiyorum. Ornedin, kiiltiir miras alanini anlatirken tabiki
6nce yasadiginiz yeri anlatirsiniz ama diinyada olup biteni de ¢ocuga vermeniz lazim. Mesela Pizza
Kulesi’'nin neden yamuk oldugununu ¢ocudga anlatabilirsiniz ya da katedralleri anlatabilirsiniz.
Alanlardan kasit ise sadece egitim baglaminda ¢ocugun yetistirilmesi degil, ekonomi, kiiltiir,

sanat, spor gibi bircok alanda yetistirilmesi gerektigini diisiiniiyorum...” (BO10)

“Girisimci 6§retmen herkese tanimlanmis olan belli basl gérevier var. Ggretmen bu gérevlerin
disina ¢ikarak 6grencinin ve okulun potansiyelini gelistirmeli, bir (st noktaya tasiyici ¢calismalar

yapmal...” (BO4).

Arastirmanin Gglncl alt amacinda “kendilerini girisimci gérip gormediklerine dair goruslerine” yonelik soru

sorulmustur. Sosyal Bilgiler 6gretmenlerinden alinan yanitlara dair bulgular tablo 4’te verilmistir.

Tablo 4. Ogretmenlerin Kendilerini Girisimci Goriip Gérmedikleri lle ligili Goriisler

Kategori Bayburt Kars f
Evet BO4, BO5, BOS8, BO9, BO10 K01, KO7, KO9, KO10, KO14 10
Hayir BO1, BO2, BO3, BO6, BO7 K&2, KO11, KO12 8

Kismen K03, KO4, KOS5, KO6, KO8, KO13 6

Tablo 4’ten anlasilacagl Uzere, arastirmaya dahil olan 6gretmenlerin %41.6'i kendilerini girisimci olarak
gormelerine ragmen, % 33.3 girisimci olmadiklarini, % 25 ise kismen girisimci olduklarini ifade etmislerdir.
Ogretmenlerin goriislerinden bazi alintilar asagida sunulmustur:

“Ozellikle bu dénemde (Pandemi siireci) kendimi girisimci olarak gérmiiyorum” (KO12).
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“Kismen, mesleki anlamda tam anlamiyla desteklenemedigimizden girisimci ruhumuz kéreliyor”
(k013).

“Fazla girisimci oldugumu diisiinmiiyorum. Okulun kurallari var, onlara bagimli kalmak gergekten
égretmeni bir noktadan sonra kaliplara sokuyor...” (BO3).

“Gériiyorum. Geriye déniip baktigimda farkh seyler yaptigimizi gériiyorum. Ornedin, kéy okulunda
calisirken Misirlilarla Hititler arasindaki Kades Anlasmasinin kaliciligini saglamak igin biz taslar
tizerine bu anlasmayla ilgili bir seyler yazdik. Sinifimizin duvarina astik. Hicbir ¢ocuk onu hig

unutmadi. Yani bunlar zor degil, kaliplarin disina ¢cikabilmek cok da zor degil” (BO9).

Arastirmanin dérdiincii alt amacinda “Ogrencilere girisimcilik becerisi kazandirmaya yonelik faaliyetlere” dair

soru sorulmustur. Sosyal Bilgiler 6gretmenlerinden alinan yanitlara dair bulgular tablo 5’te verilmistir.

Tablo 5. Ogrencilere girisimcilik becerisi kazandirmaya yonelik faaliyetlere

Kategori Bayburt Kars f
Ogrenci fikirlerini dinlemek BO1, BO2, BO4 K01, KO2, KO7, KO9, KO10 8
_ Uniteye gore farkl etkinlikler KO2, KO6, KO3, KOS5, KOS, 7
9 yaptirma K011, KO13
= Ornekler vererek 6grencinin BO5, BO9 K04, KO14 4
E zihninde kapi aralama
g Gezi diizenleme BO4,"B(36,”BO7 _ 3
s Soru-cevap BO6, BO7 KO7 3
:’g" Beyin firtinasi KO7, KO9, KO11 3
Konu dogrultusunda canli tanik BO6 1
getirme
Sosyal proje calismalari yaptirma BO6 KO1, KO3,k 09, KO10, KO11, 7
2854 , — 014
2T = Tiyatro ve rol yaptirma BO4, BO7, BO9 3
>§n 'é E Kermes Diizenletme BO6, BOS 2
0 > Yarisma yaptirma kO11, KO12 2
Diger* BO4, BO9, BO10 KO3, KO5 5

*Miinazara yaptirma, giinlik tutturma, maket tasarlatma, imece sistemiyle yardim toplama (bagis toplama)

Tablo 5 incelendiginde 6grencilere girisimcilik becerisi kazandiracak 6gretmen faaliyetlerinden ilk siray1 6grenci
fikirlerini dinlemek alirken, 6grenciye yaptirilan faaliyetlerde ise sosyal proje ¢alismalarinin aldig1 gérilmektedir.
Ogretmen faaliyetlerinden biri olan gezi diizenleme sadece Bayburt il merkezinde gérev yapan 6gretmenler
tarafindan dile getirilirken, beyin firtinasi ise Kars il merkezinde gorev yapan 6gretmenler tarafindan ifade
edilmistir. Ayrica miinazara yaptirma, giinlik tututurma, maket tasarlatma gibi 6grenci faaliyetlerine de tabloda

yer verilmistir. Ogretmenlerin gériislerinden bazi alintilar asagida sunulmustur:

“Herhengi bir konuda 6ncelikli olarak 6grencinin fikrine énem veririm. Odrencinin kafa yorarak

fikir olusturmasini beklerim ve onlara sosyal proje ¢alismalari veririm” (KO1).

“Cevremizdeki ihtiyaclar nasil farkedebilirlerle basliyorum. Odrencilerin énce ihtiyaglarini fark
etmelerini sagliyorum. Ihtiyaglara gére fayda saglamak icin neler yapabilecegini diisiinmelerini

sagliyorum” (KO7).
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“Diizenli olarak kermes yaptiriyor ve sosyal proje calismalarina yer veriyoruz” (B6).

“Arkeoloji ile ilgili cocuklar, sinifa ¢ok miktarda kum getirdiler ve kendileri arkeolog oldular. Ben
planladim, kendileri diizenlediler. Arkeolog gibi firca kullandilar ve kendi aralarinda diyalog
kurarak bir seyler buldular. Giizel bir etkinlikti ve diger égrencilerde bunu gériip gézlemleyerek

onlarda yapmaya basladilar” (BO7).

Arastirmanin besinci alt amacinda “programda girisimcilik becerisine yer verme durumlarina yénelik” soru
sorulmustur. Sosyal Bilgiler 6gretmenlerinden alinan yanitlara dair bulgular tablo 6’da verilmistir.

Tablo 6. Programda Girisimcilik Becerisine Yer Verme Durumlarina Dair Gorusler

Kategori Bayburt Kars f
Yeterli Degil BO1, BO2, BO3, BO4, BOY, K02, KOS, K06, KO7, KO8, KO9, KO13, KO14
BO10 14
Yeterli BOS5, BO6, BO7, BO8 K01, KO3, K04, KO10, KO11, KO12
10

Tablo 6 incelendiginde programda girisimcilik becerisine yer verilme durumuyla ilgili 6gretmenlerin %58'’i yeterli
olmadigini séylerken, %41’ yeterli oldugunu ifade etmistir. Ogretmenlerin gériislerinden bazi alintilar asagida

sunulmustur:

“Yeterli degil, clinkii &grencileri degerlendirme sinav (¢coktan se¢meli) odakli oldugundan
cocuklarin 6zgiin fikirlerini kéreltmektedir. Arastirma ve uygulama temelli degerlendirme

omalidir’ (K62).

“Evet verilmis, fakat ders saatinin az olmasindan dolayi fazla etkinlik yapamiyoruz. Bundan dolayi

égrencilerin 6grendidi bilgiler biraz havada kaliyor” (KO4).

“Cevre sartlariyla alakali, sosyal bilgiler 6gretim programini su yénde elestiriyorum. Belli biiyiik
sehirlere gére program yapilip da kéy okulunda uygulanmasini beklemek pek de miimkiin dedil.
Yani bélge bélge tasarlanip da yapiimasi gerekiyor. Program hazirlanirken ilkenin sosyo-
ekonomik durumuna gére bélgesel olarak hazirlanmasi, igerik ayni ama uygulanis olarak bélgesel

uygulanmasina daha fazla dikkat edilmesi gerektigini diisiiniiyorum” (BG9).

“Girisimciligin Sosyal Bilgiler dersinde glizel bir sekilde yer verildigini diisiiniiyorum. Bilim ve
teknoloji iinitesinde ézellikle glincel teknolojinin yer almasi (tip alaninda kii¢lik kameralarla viicut
organlarinin control edilerek tedavi edilmesi) ¢cocuklarin ¢ok dikkatini ¢ekti. Kirlenmeyen elbise,

yanmayan boya gibi konular iinitelerde giizel verimis...” (BO5).

Arastirmanin altinc alt amacinda “Ogrencilerde bulunmasi gereken girisimcilik becerisine dair” soru

sorulmustur. Sosyal Bilgiler 6gretmenlerinden alinan yanitlara dair bulgular tablo 7’de verilmistir.
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Tablo 7. Ogrencilerde Bulunmasi Gereken Girisimcilik Ozellikleri

Kategori Bayburt Kars f
Cesareti olmali BO1, BO2, BO3, BO7, BO10 K62, KO3, KO4 8
Calismali BO4, BO10 k&2, KOS5, KO11, KO12 6
Sorgulayici olmali KO3, K04, KO6, KO10, KO13, KO14 6
Yeni fikirler Gretmeli BO3 K05, KO9, KO10, KO13 5
Ozgiivenli olmali BO1, BO7 K67, KO9, KO10 5
Yeniliklere agik olmali BO2 K02, KO7, KO8 4
Teknolojik gelismeleri takip K05, KO8, K011, KO12 4
etmeli ve yararlanmali
Arastirmayi sevmeli K61,K65,K66,K67 4
Farkli diisiinebilmeli BO10 K04, KO14 3
Risk alabilmeli BO2 K02, KO13 3
Sorumluluk duygusu olmali BO4, BO7 K05 3
Merakli olmali BOS KO1, KO5 3
Kendindeki yetenekleri fark BO6, BO9 KO8 3
edebilmeli
Sosyal Katilim becerisine sahip K01, KO8, KO10 3
olmali
Kendini ifade edebilmeli BO4, BO6 2
Planlama becerisi olmali BO4, BO7 2
Hareketli, sabirsiz olmali BO10 KO8 2
Cok yénlii diisiinebilen KO3, KO14 2
Motivasyonu yiiksek olmali K01, KO4 2
Diger* BO3, BO4, BOS, BOY, BO10 K05, kOB, KO7, KO9, KO10, KO11
11

* Yaratici olmali, 6nyargilardan siyrilmis olmali, iyimser olmali, kitap okumal, iyi gézlem yapabilmeli, heyecanli

olmal

Tablo 7 incelendiginde 6grencilerde bulunmasi gereken cesaretli olmali, calismali, sorgulamali ve yeni fikirler
Uretmeli gibi girisimcilik 6zelliklerinin ilk siralarda ifade edildigi goérilmistir. Dahasi girisimci bir 6grencinin
sorgulamasi, teknolojik gelismeleri takip etmesi, arastirmayi sevmesi, ¢ok yonli diislinmesi ve motivasyonu
yuksek olmasi gerektigini sadece Kafkas il merkezinden galismaya katilan 6gretmenler dile getirmistir. Diger
yandan kendini ifade edebilmesi ve planlama becerisinin olmasi gerektigini de Bayburt il merkezinden

calismaya katilan 6gretmenler sdylemistir. Ogretmenlerin gériislerinden bazi alintilar asagida sunulmustur:

“Uretebilen, sorgulayabilen ve diisiindiiklerini uygulayabilen kisilerdir” (KO13).

“Merak, ilgi, arastirmayi seven ve sosyal katilim becerisi yiiksek olmasi” (KO1).

“En basta kendini glizel ifade etmesi, kendindeki yetenekleri fark edebilmesi, ¢linkii biz ¢cok fark
edemeyebiliyoruz. Yani sinif égretmeni gibi degiliz artik. Bir de 6gretmenlerin bakis acilari da

farkli, akademik basariyi én planda tutan bir é§retmen yetenekleri fark edemeyebiliyor...” (BO6).

“lyi gbzlemci olmali, gézlemci bakar, diisiiniir, firsat cikar firsati iyi dederlendirir girisimciler. Halk
ne istiyor ve firsat ne. lyi gbzlemleyerek kimsenin géremedigini gériir. Mesela pandemi
déneminde karton bardak tiiketimi artinca hemen bir karton bardadin kag liraya satilacagini ya

da makinesini diisiiniir. Hemen bu tiir hesaplar yapar” (BO8).
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Arastirmanin yedinci alt amacinda “Ogrencilere girisimcilik becerisi kazandirabilecek ydntem-teknik ve 6grenme
modeline dair” soru sorulmustur. Sosyal Bilgiler 6gretmenlerinden alinan yanitlara dair bulgular tablo 8de
verilmistir.

Tablo 8. Ogrencilere Girisimcilik Becerisi Kazandirabilecek Yéntem-Teknik ve Ogrenme Modeli

Kategori Bayburt Kars f
Problem ¢dzme KO1, KO3, KO4, KO8, KO14 5
= isbirligine dayah égrenme K03,k04, K07, KO8 4
s Bulus yoluyla 6grenme K03,k04 2
E Yaparak yasayarak 6grenme KO5 1
£ Aktif 6grenme KO8 1
:“-:z Proje yoluyla K(?9 1
0 Arastirma temelli KO2 1
Tam 6grenme modeli KO1 1
Beyin firtinasi BO2 KO3, KO9, KO10, KO11, KO12, 8
k013, KO14

Ornek olay BO1, BO7, BOS, K014 5

~ BO10
£ Gezi-gdzlem BO3, BOS KO8 3
e Alti sapka BO3 KOS5, KO6 3
£ Soru cevap BO6 KO11, KH12 3
£ istasyon BO3 KOs, KOG 3
> Rol-model olma BO4, BOS 2
Tartisma k06, KO10 2
Diger* BO1, BO2, BO3 BO4, K02, KOS, KO6 9

BO9, BO10

*Tombala, bilgi yarismasi, akilli tahta, canl tanik, dedikodu halkasi, drama, rol yaptirma, konusma halkasi, 5N1K

Tablo 8e bakildiginda, 6grencilere girisimcilik becerisi kazandirabilecek 6grenme modeli arasinda ilk sirada
problem ¢ézme yer almistir. Sonrasinda isbirligine dayali, yaparak yasayarak ve aktif 6grenme ile devam ettigi
gorilmistir. Ogrenme modellerinin tamami Kafkas il merkezinde gérev yapan &gretmenler tarafindan
soylenmistir. Yontem teknik kisminda yer alan ifadeler ise her iki ilde de gorev yapan 6gretmenler tarafindan

dile getirilmistir. Ogretmenlerin goriislerinden bazi alintilar asagida sunulmustur:

“Aktif 6Grenme, is birligine dayal 6§renme, problem ¢ézme, gezi ve gézlem yaptirilabilir’ (KO8).
“Beyin firtinasi, arastirma, tartisma, alternatif ders materyalleri hazirlatma ve sunma” (K610)
“Beyin firtinasi yapiyoruz, asla ¢ocuklara yanlissin yanhs séyliiyorsun demem, hata yapiyorsun
demem. Dogruyu buldurmaya c¢alisinm. Cocuklarin diisiincelerini benim dersimde rahat ifade
ederler. Mesela yanlis yapmaktan asla korkmazlar... Kendilerini ifade ederler, disiplin él¢iisiinde
rahat davranirlar” (862).

“Okul duvarlarini  hikéyelerle yaptirdim. Geg¢misten ders ¢ikarmanin mantikli oldugunu
diistiniiyorum. Odiit ya da nasihat ile yapilanlarin ¢ok ise yarayacadini diisiinmiiyorum. Empati
kurarak veya yasayan birini getirerek, biraz daha gercek hayattan yasanmis olayi alarak ¢ocugun
goziiniin énline getirmek ama ¢ocugun bunu hissetmeden almasini saglayarak yapilacagi
kanaatindeyim. Diger tiirlii ¢ocuk bir kalip igerisinde ézgiir de diisiinemiyor. Hdlbuki g¢ocuga

ézgiirliik alani taninmal” (B610).
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TARTISMA ve SONUC

Calismada “Ogretmenlerin girisimcilik kavramina dair duslincelerinin” ne olabilecegine yonelik elde edilen
verilere gore 6gretmenler girisimcilik kavramini bir sey tUretmek, risk almak, Gretime katilmak, cesur ve atilgan
olmak, firsatlari degerlendirmek olarak ifade etmistir. Benzer sekilde literatlr incelendiginde girisimcilik
kavramina dair benzer kavramlarin kullanildigi calismalar mevcuttur (Brenkert, 2009; Drescher, 2007; Gozek ve
Akbay, 2012; Kumar, Poornima, Abraham ve Jayashree, 2003; Marrero, 2015; Sitkin ve Pablo, 1992; Ufuk ve
Ozgen, 2000). Bu ifadelerden de anlasiliyor ki 6gretmenlerin perspektifinden girisimcilik kavrami, alanyazindaki
tanimlara paralel olarak ifade edilmistir. Bu durum girisimciligin 6gretmenler tarafindan kavram olarak
anlagildigini gostermekle birlikte, 6grenciye girisimciligin dogru bir sekilde aktarilmasini saglamasi agisindan

onemlidir.

“Ogretmenlerin girisimcilik kavramina dair diisiincelerine” yénelik calisma bulgularina gbre 6gretmenlerin ¢ogu
girisimcilik kavramini, farkliliklari goérerek bir sey Gretmek olarak tanimlamistir. Sonrasinda risk almak, Gretime
katilmak, cesur ve atilgan olmak, var olan potansiyeli bir {ist noktaya ¢ikarmak ifadeleri yer almistir. Dolayisiyla
o6gretmenlerin ¢ogu yeniliklere agik bir 6gretmen profili ¢izmistir. Benzer distincede olan Drescher (2007) de
girisimcilerin islerini baslatabilmesi ve ylritebilmesi icin yaratici ve yenilikgi bir fikre ihtiya¢ duyulacagini dile
getirmigstir. Ayrica iletisim becerisinin yiksekligi, cesaret, elestirel diisinme ve sorumluluk bilinci, sik ifade
edilen girisimci 6gretmen &zellikleri arasindadir (Sagie ve Elizur, 1999; 376). Ogretmen ifadelerine bakildigin da
sorumluluk, elestirel distinme, teknoloji ve lider ruha sahip olma gibi ifadelerin sadece Kars il merkezinde gérev
yapan 6gretmenler tarafindan soylendigi gortilmektedir. Bu distnceleri destekleyen Basar (2013) galismasinda,
girisimcilik slirecinin merkezinde yatan seyin firsatlar oldugu ve firsatlarin olusmasinda da yaraticilik, yenilik,

teknoloji, 6ncli olma ve risk alma gibi kavramlarin yer aldigini ifade etmistir.

“Ogretmenlerin kendilerini girisimci gériip gérmedikleri ile ilgili gériisler” incelendiginde, 6gretmenlerin %41.6’i
kendilerini girisimci olarak ifade ederken, % 33.3 girisimci olmadiklarini, % 25’i ise kismen girisimci olduklarini
belirtmistir. Bu durumun sebebi, girisimcilik kavramini bilmelerine ragmen uygulama boyutunda sikinti
yasamalarindan kaynaklaniyor olabilir. Clinkld 6gretmen alintilarindan anliyoruz ki ya okulun kaliplasmis
kurallarindan ya da Ogretmenlerin mesleki anlamda desteklenmediginden ve program yogunlugundan

ogretmenlerin girisimcilik 6zelliklerini sergileyemedikleri ¢ikarilabilir.

“Ogrencilere girisimcilik becerisi kazandiracak faaliyetlerine” ydnelik calisma bulgularina gére hem Kars hem de
Bayburt'ta gérev yapan ogretmenlerin, 6grencilerinin girisimcilik becerisi kazanmasinda etkili olabilecek
faaliyetlerde bulunduklari gériilmiistiir. Ogretmenlerin uygulamis oldugu faaliyetler arasinda égrenci fikirlerini
dinlemek ilk sirada yer almasinin yani sira sinif icinde ve disinda gerceklestirdikleri etkinliklerle de 6grencilere
girisimcilik becerisi kazandirmaya c¢alistiklarini ifade etmislerdir. Selanik Ay ve Acar (2016) calismalarinda
ogrencilerin girisimcilik becerilerini gelistirmeye yonelik okul iginde ve disinda c¢alismalar vyaptiklari

bilinmektedir.
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“Programda girisimcilik becerisine yer verme durumlarina dair gorislerine” yonelik ¢alisma bulgularina goére
ogretmenlerin % 58’i programda girisimcilik becerisinin yeterli olmadigini soylerken, % 41’i yeterli oldugunu
ifade etmistir. Ogretmenlerin cogu programda girisimcilik becerisine yeteri kadar yer verilmedigini dile getirmis
olsa da yeterli olarak ifade eden 6gretmen goriisi de az degildir. Gomleksiz ve Kan (2009) yaptiklari ¢alismada

programin girisimcilik becerisini kazandirmada etkili oldugu sonucuna ulagmislardir.

“Ogrencilerde bulunmasi gereken girisimcilik 6zelliklerine” yénelik calisma bulgularina goére &gretmenler,
ogrencilerde bulunmasi gereken girisimcilik 6zelliklerini cesaretli olmali, ¢calismali, sorgulamali ve yeni fikirler
Uretmeli gibi girisimcilik o6zelliklerini siralamigtir. Dahasi girisimci bir 6grencinin sorgulamasi, teknolojik
gelismeleri takip etmesi, arastirmayi sevmesi, ¢cok yonli dislinmesi ve motivasyonu yliksek olmasi gerektigini
de ifade etmislerdir. Marrero (2015); Kumar, Poornima, Abraham ve Jayashree (2003) ve Yuan ve Woodman
(2010) yaptiklarn calismalarda girisimcilik 6zellikleri arasinda iyimser olma, istikrar, risk alma, ylksek
motivasyonu olma, yaratici olma, sorumluluk alma, ¢alisma, firsatlari degerlendirme, istekli olma ve cesaret
gosterme gibi kavramlardan bahsetmistir. Bu 0Ozelliklerle benzerlik gosteren arastirma sonuglarinda da
ogrencilerde bulunmasi gereken girisimcilik 6zellikleri arasinda cesaret gosterme, ¢alisma ve sorgulama ilk
siralarda yer almaktadir. Ayrica yeni fikirler Gretme, 6zgiivenli olma, yeniliklere agik olma, teknolojik gelismeleri
takip etme, risk alma, merakh olma, ¢ok yonli disinme, yaratici ve iyimser olma gibi ifadelerde 6gretmenler

tarafindan dile getirilmistir.

“Ogrencilere girisimcilik becerisi kazandirabilecek yéntem-teknik ve &grenme modeline” yénelik calisma
bulgularina gore Kars ilinde gorev yapan 6gretmenler, 6grencilere problem ¢ézme, isbirligine dayali 6grenme,
bulus yoluyla 6grenme, yaparak yasayarak 6grenme, aktif 6grenme, proje yoluyla ve tam 6grenme modeliyle
girisimcilik becerileri kazandirilabilecegini dile getirmislerdir. Lanthony, Azzouzi, Frangois ve Peyret (2018)'de
probleme dayali ve proje tabanh 6grenme yaklasimlarina dayal olarak yaptiklari ¢alisma da kisinin kendine
glivenmesiyle planlama ve degerlendirme becerileri arasindaki olumlu iliskiye deginmistir. Dahasi hem Bayburt
ilinde hem de Kars ilinde gorev yapan 6gretmenler girisimcilik becerisinin kazandirilabilecegi belli yontem
tekniklerin kullanilabilecegini ifade etmislerdir. Bu yontem teknikler ise beyin firtinasi, 6rnek olay, gezi-gézlem,
alti sapka, soru-cevap, istasyon, drama, dedikodu halkasi ve rol-model olmadir. Selanik Ay ve Acar (2016) ve
Yurtseven ve Ergin (2018) calismalarinda girisimcilik becerisinin kazandirilmasinda en ¢ok kullanilan
yontemlerden birisinin drama oldugunu ifade etmistir. Bacanak (2013) ise deney, drama, grup ¢alismalari ile
grisimcilik becerisinin verilebildigini ifade etmistir. Tosunoglu (2013) toplumun girisimciligi tesvik etmesi igin
basarili girisimcilere deger vermesi gerektigini soyleyerek, okullar ve Universitelerin bu konuda girisimcilige
karsi olumlu tutumlarinin 6nemi Gzerinde durmustur. Bu dogrultuda olumlu tutumlari tesvik etmenin bir yolu
olarak basari oykilerini 6n plana c¢ikararak rol modelleri sunmanin amaglandigi Gzerinde durmustur. Bu
durumun, 6gretmenlerin egitim ortamlarinda kullandiklari yontem teknik ve modellerin 6grencilerdeki

girisimcilik ruhunu ortaya ¢ikarmada etkili olabilecegini gbstermesi agisindan énemlidir.
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ONERILER

Calismaya katilan Sosyal Bilgiler 6gretmenleri, programin yogunlugundan ve Sosyal Bilgiler ders saatinin az
olmasindan dolayi, uygulamaya yeteri kadar zaman ayiramadiklarini ifade etmislerdir. Dolayisiyla girisimcilik

gibi becerilerin uygulanabilirligi agisindan, Sosyal Bilgiler ders saati arttirilabilir.

Sosyal Bilgiler 6gretmenlerinin girisimcilik konusunda farkindahklari arttirilabilir. Clinki ¢alismaya katilan
O0gretmenlerin ¢ogunlugu girisimcilik konusunda kendilerini yeterli géormedigi icin, 6gretmenler girisimcilikle

ilgili proje dahil edilebilir.

Girisimcilik becerisiyle ilgili 6grencilerin farkl duyularini harekete gecirebilmek icin gesitli materyallere ihtiyag

duyulmaktadir. Materyallerin temini igin gerekli destek okul yonetimi tarafindan saglanilabilir.

Ogrencilerde farkindalik olusturmak ve 6grencilerin 6zgiivenlerini gelistirmek icin girisimci etkinlikler
diizenlenerek, girisimci bireyler ve yaptiklari c¢alismalar 6grencilere aktarilabilir. Derste farkli yontem ve
teknikler kullanilarak 6grencilerin girisimcilik becerileri desteklenebilir. Mesela 6grencilere girisimcilikle ya da

kar-zararla ilgili oyunlar oynatilabilir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tiirlii ihlallerde sorumluluk yazarlara aittir.” Bayburt Universitesi
bilimsel arastirma etik kurulundan 03.04.2023 tarih ve E-82795991-050.99-127108 sayili karar ile etik kurul

onayi alinmistir.
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