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ABSTRACT

Reading is the key to learning and learning is the key to success, and it is very important to
provide individuals with a correct and effective reading education since it will affect not only their
academic life but also their whole life. It is known that creative reading practices are more
beneficial than traditional reading studies in providing individuals with reading skills, since
creative reading is based on individuals' reaching new schemas in their minds by going beyond
the existing information through the information they have read through the texts they read.
Therefore, in this study, it is aimed to determine the opinions of middle school 2nd grade
students about reading lessons planned with creative reading techniques. In the research, lesson
plans prepared with creative reading techniques for three hours a week and for eight weeks were
applied and the effect of creative reading techniques used before and after the application on
students' reading skills was asked. Case study, one of the qualitative research methods, was used
in the research. The study group of the research consists of 20 students studying in the second
year of middle school in a public school in the 2021-2022 academic year. Appropriate sampling
method was used to determine the study group. The opinions of 20 participants participating in
the research were collected with a semi-structured interview form at the beginning and end of
the creative reading process. The obtained data were analyzed and interpreted by descriptive
analysis. At the end of the research, participant students stated that creative reading techniques
increased their reading comprehension achievement and their interest in reading. At the end of
the research, it was concluded that creative reading techniques would be effective in improving
students' reading comprehension success and in giving them positive opinions about reading
skills.
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INTRODUCTION

Reading as a comprehension skill is one of the most important elements in meaning making process. One of the
four basic language skills, reading skill is a vital action since it enables individuals to understand what has been
read and to integrate their existing knowledge into new information. Considering elementary school Turkish
lessons, it can be seen that there are various activities and reading techniques towards the development of
reading skills. “Creative reading” is one of them. In connection, this study aimed to determine the students’

opinions regarding the effect of creative reading on reading lessons.

Reading is a dynamic meaning-making process that requires active and effective communication between the
writer and the reader (Akyol, 2013). As can be understood from the definition, reading is a multifaceted action
that involves communicative processes beyond understanding the message given by the author in the text.
Reading is a process with cognitive and metacognitive dimensions in which the reader can extract the meanings
in the reading text, understand the concepts, and ask and answer questions about the text by combining the
ideas contained in the text with previous experiences (Ahiskali, Dundar, & Tirkel, 2022). Reading is the heart of
learning and an unlimited skill that the brain possesses. Individuals use this skill the most in the learning
process. Therefore, the act of learning is realized through this skill (Glines, 2017). Reading skill develops
creativity skills by enabling individuals to learn new words, gain new experiences and dream differently (Akyol,
2013). As is known, reading usually requires a reconstruction and reproduction activity (Van de Ven, 2017). For

this reason, it can be stated that creativity is a natural component of the act of reading.

Reading skill is overly emphasized in the process of education because it is a skill individuals use throughout
their lives. To make reading instruction more permanent and efficient, it is quite important to introduce
learners to various reading methods and techniques in the instruction process. In this context, many strategies,
methods, and techniques to enhance reading skill are mentioned in the literature. One of these techniques,

creative reading is quite important in the development of reading skill.

Creative reading is a high-level skill in which skills of understanding, comprehension, making connections with
what has been said, analysis, synthesis, and evaluation stand out. Creative reading can also be referred to as
functional reading. In this type of reading, it is aimed that the reader understands the thoughts not overtly
given in the text, in other words, implied, venturing beyond understanding the text (Aytan, 2014). That is, the
reader’s task is to produce new and original ideas not stated in the text (Adams, 1968). At this point, the reader
constructs original ideas by combining what are presented in the text with own experiences. Students creating
new ideas by using their imagination in the reading process lead to the improvement of their attitudes and
motivations towards the lesson (Morris, 2006). Therefore, it can be said that creative reading has many

superior features.

Traditional teaching approaches to teach reading skill are mostly concerned with understanding what has been

read. However, students who fail to pay effective attention to the text cannot acquire habitual reading and
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reach meta-reading stages with the existing reading comprehension activities (Tiirkel & Onliicémert, 2013).
Yet, in reading lessons where creative reading techniques are used, the reader makes additions to what the
text presents, being active during the process. In addition, the reader reads between the lines, attempting to
access beyond what can be seen in the text, and fills the meaning gaps with a rich imagination. Thanks to this,
other than being a passive reader of the text, the reader partners up with the author and reaches meta-reading
stages. For this reason, it is crucial to use various creative reading techniques in Turkish lessons for the

development of reading skill.

Regarding the research on creative reading, it was found that creative reading techniques affected students’
reading attitude, reading comprehension success, and critical thinking skills positively. Additionally, students
presented positive opinions about creative reading processes (Tirkel & Unliicémert, 2013; Hizir, 2014;
Yurdakal, 2018; Kasap, 2019; Han, 2020; Girer, 2021). Utilizing procedures similar to each other, the studies
implemented creative reading techniques and collected student opinions at the end of the study. Distinct from
the other research, in this study, student opinions about reading skill were collected at the beginning and the
end of the process separately to make comparisons in the analysis. The aim here is to determine whether the

experimental process carried out has an effect on middle school students' views on reading skills.

In the research, it was aimed to determine the effect of creative reading techniques on students’ opinions of

reading skill. For this purpose, students were asked the following questions:

1. What are the opinions of 6th grade students about creative reading lessons?
2. How is the self-awareness of 6th grade students about their reading comprehension processes?

3. How are 6th grade students interested in reading?

METHOD
Model of the Study

In this study, it is aimed to determine the opinions of middle school 2nd grade students about reading lessons
planned with creative reading techniques. Hence, a qualitative research method was adopted in the study in
order to make the subject clearer and not limit the answers of the participants. Yin (2003) defines the case
study as a research design which is used by the researcher when he focuses on “how” and “why” questions, has

little or no control over events, studies the event or phenomenon in its natural border.

Study Group of the Research

The study group of the research consists of 20 students studying in the second year of middle school in a public
school in the 2021-2022 academic year. Appropriate sampling method was used to determine the study group.
In this method, since the researcher chooses a situation that is close and easy to access, this sample type adds

speed and usefulness to the research (Yildirnm & Simsek, 2008).
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Data Collection Tools

In the research, the interview technique was used as the data collection technique. The interviews were
conducted through a semi-structured interview form that was developed by the researchers and involved three
questions. For this purpose, students were asked what the opinions about creative reading lessons are, how is

their self-awareness about their reading comprehension processes and how they are interested in reading.

Data Collection Procedures

For the study, lessons plan with creative reading techniques were devised to last eight weeks, three class
periods each week. In the lesson plans, creative reading stages prepared by Ada (1987) were taken into
consideration, and creative reading techniques developed by Padgett (1997) were used. Creative reading

techniques used in the plans are presented in Table 1.

Table 1. Creative Reading Techniques Implemented

Week Implemented Creative Reading Techniques

Week 1 After the end technique, eye-mind split technique

Week 2 Line magnifier technique

Week 3 Transposing (up or down) technique

Week 4 Reading the blank page technique

Week 5 Changing single words technique

Week 6 Template technique, adding different characters
technique

Week 7 Page skips technique, picturing the character as an object
technique

Week 8 Drama (split-screen technique)

As can be seen in Table 1, different creative reading techniques were utilized in the study for eight weeks. After

the implementation of techniques, the semi-structured interview form was used to identify students’ opinions.

Analysis and Interpretation of the Data

The data obtained in the study were analyzed through descriptive analysis method. Three questions in the
semi-structured interview form were each used as themes, and categories were formed for answers given to
each question. Going through certain steps, each interview form was given a number for the data analysis.
Subsequently, responses given to the forms were read respectively, and common remarks in the answers were
identified. Such common remarks were taken as themes. Excerpts to be selected from student opinions were
listed after identification, to be classified. At this stage, data that are semantically close and frequently
mentioned statements were selected and coded. Based on these codes, various categories were made, and the
data were prepared for analysis. Frequency and percentages of categories and codes were calculated for the

analysis of the entire data set.
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For the sake of reliability of research data, another Turkish teacher evaluated the forms beside the researcher.
To ensure the reliability of data analysis, the reliability formula of Miles and Huberman (1994)
(Reliability=Agreement/[Agreement+Disagreement] x 100) was used. As a result of the reliability calculation,
the reliability of the first question was found to be 0.93 while 0.91 reliability percentage was found for the
second question and 0.94 for the third. The agreement level for all the questions was calculated as 0.92%. The
cases where the agreement percentage reaches 70% are accepted to have reached the reliability percentage
(Yildirrm & Simsek, 2008). Therefore, it can be said that data analysis of this study, which crossed the threshold
with 92% agreement percentage, is quite reliable. Detailed information about the analysis results of the study

is accounted for in the findings section.

FINDINGS

Findings Regarding Students’ Opinions of Reading Skill at the Beginning of Intervention
Students’ opinions of reading skill were identified before starting creative reading activities. For this reason, the
first question in the semi-structured interview form is “What do you think about reading lessons?”. Responses

given by students to this question were classified under categories. The frequency and percentage values

regarding these categories are presented in Table 2.

Table 2. Students’ Opinions of Their Feelings towards Reading Lessons at the Beginning of Intervention

Category f %
Liking to read, enjoyment 12 60
Boredom while reading 8 40

In Table 2, considering the opinions of students about reading lessons at the beginning of the process, students
mostly (f=12) responded under the category of “liking to read, enjoyment”. Some students made positive
statements towards reading with remarks such as “I really enjoy reading lessons and I like reading very much”
(517) and “I find reading enjoyable.” (S2) whereas some students (f=8) made remarks in the category of
“boredom while reading”. Regarding this category, some negative statements about reading lessons can be
qguoted. For instance, S7 stated, “I get bored and tired when | read.”, and S19 said, “I get so bored while

reading, very sleepy.”, sharing their negative feelings.

The second question in the semi-structured interview form is, “What do you think about your reading
comprehension success?”. Students’ responses to this question were categorized and their frequency and

percentage values were found as shown in Table 3.

Table 3. Students’ Opinions of Their Reading Comprehension Success at the Beginning of Intervention

Category f %
Reading comprehension with ease 6 30
Having difficulty with reading comprehension 14 70
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According to Table 3, students’ responses to their reading comprehension success at the beginning of the
process were mostly (f=14) related to the category of “having difficulty with reading comprehension”.
Considering the responses in the category, S4 said, “/ don’t remember what | read, when they ask me to talk
about the text, | can’t do it because | don’t remember it.”. Additionally, S19 remarked, “I’'m not successful at
understanding what | read.” whereas S3 stated, “I find it difficult to understand what | read.”, underlining the
difficulty with reading comprehension. On the contrary, in terms of the category, “reading comprehension with
ease”, S20 saying, “I can understand what | read easily”, and S16 stating, “If | read carefully, | don’t struggle
with understanding what | read.” remarked that they do not have any problems comprehending the texts they

read.

The third question in the semi-structured is, “What do you think about your reading interest and curiosity?” .
Classified under categories, students’ responses to this question were presented in Table 4 with their

frequency and percentage values.

Table 4. Students’ Opinions of Their Reading Interest and Curiosity at the Beginning of Intervention

Category f %
Reading regularly with interest and joy 8 40
Failure to make enough time to read 12 60

In Table 4 that visualized students’ opinions of their reading interest and curiosity at the beginning of the
process, the most recurring category (f=12) based on participants’ responses was “failure to make enough time
to read”. Students stated that they did not make enough time for reading because they were not interested
enough in reading skill. Concerning this, S5 remarked, “I don’t want to read outside the classroom if it is not
mandatory.” while S11 said, “I can’t make time for reading.”. In addition, S7 stated, “Even if | try to read, | don’t
want to because | can’t understand what | read.”. However, it was evident that there was no shortage of
responses under the category, “reading regularly with interest and joy” (f=8). For instance, S6 said, “/ can learn
interesting topics by reading.”, and S16 responded, “I read regular and planned readings. | research the things |
am curious about and learn them.”. Moreover, S18’s statement, “I make time for reading regularly.” can be

given as an example of this category.

Findings Regarding Students’ Opinions of Reading Skill at the End of Intervention

Following the completion of creative reading activities, students’ opinions of reading skill were collected again
based on the semi-structured interview forms. The first question in the interview form developed for this
reason is “What are your feelings towards reading lessons?”. Students’ responses given to this question were

divided into categories, and their frequency and percentage values were found as shown in Table 5.

Table 5. Students’ Opinions of Their Feelings towards Reading Lessons at the End of Intervention

Category f %
Liking to read, enjoyment 18 90
Partial difficulties and boredom while reading 2 10
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Based on Table 5, while the participants expressed their feelings about the reading lessons after the creative
reading practices, they mostly (f=18) expressed their opinions in the category of "liking to read, enjoyment".
Regarding the category, S2 said, “I like reading very much. The activities we have done so far have been very
entertaining and very informative.”, and S7 remarked, “It is very enjoyable if we do the reading in the fun ways
we do.”. In addition, S8 remarked, “Reading was a lot of fun with the activities we did.” whereas S10 stated,
“Reading lessons are very entertaining with the reading activities we do together, we should always have
reading lessons.”. Moreover, S13 said, “Reading is very enjoyable with the reading activities we do.”, and S14,
“Our reading lessons were very good with the reading activities. For example, | loved the template activity.”.
Furthermore, S18 responded, “I think that reading lessons are very entertaining with the reading activities.”.
Lastly, S20 remarked, “Our reading lessons were very entertaining with the reading activities, | always want to
have them.”. These opinions clearly indicated that these positive opinions were formed by the effect of
creative reading practices made in the process. In the category of “partial difficulties and boredom while
reading” (f=2), S15 said, “Reading is sometimes difficult and sometimes fun for me.” while S19 responded, “/

like to read, but sometimes | find it difficult.”, expressing their views on the matter.

The second question in the semi-structured interview form is “What do you think about your reading
comprehension?”. The categories formed based on the responses and their frequency and percentage values

are shown in Table 6.

Table 6. Students’ Opinions of Their Reading Comprehension Success at the End of Intervention

Category f %
Reading comprehension with ease 18 90
Partial difficulty with reading comprehension 2 10

According to Table 6, while the participants expressed their feelings about their reading comprehension
success after the creative reading practices, they mostly (f=18) expressed opinions in the category of "reading
comprehension with ease". As an example of these views, S1 said, “I dive into the texts | read and feel like | am
in the text. So, | understand very well.” while S8 stated, “I like the activities we do with you very much and |
understand what | read.”. In addition, S9 used the expression, “I can easily understand what | read.”. A small
number of students (f=2) responded under the category of “partial difficulty with reading comprehension”.
Regarding the category, S4 said, "Sometimes | can’t understand what | read." and “Sometimes | understand

what | read, but sometimes | don't.”.

The third question in the semi-structured form is “What do you think about your reading interest and
curiosity?”. Table 7 below presents the categories formed based on the responses to this question and their

frequency and percentage values.
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Table 7. Students’ Opinions of Their Reading Interest and Curiosity at the End of Intervention

Category f %
Reading regularly with interest and joy 20 100
Failure to make enough time to read 0 0

Regarding the information in Table 7, all the students (f=20) expressed opinions in the category of “reading
regularly with interest and joy”. For instance, S1 said, “Reading is a great pleasure for me.” whereas S2 stated,
“Reading is my need, | read every day.”. Similarly, S7 expressed, “I read with pleasure and interest.” just as S12
said, “I find reading enjoyable and interesting.”. Additionally, S16 remarked, “Reading is a nice interest for me,
a future.”. Specifically, S9’'s statement, “Actually, | didn’t have much reading interest or curiosity, but the
activities we did together changed my mind.” directly associated this positive change with the creative reading

activities in the process.

CONCLUSION and DISCUSSION

To determine the opinions of students regarding reading skills, their responses were collected through semi-
structured interview forms at the beginning and end of the experimental process. No similar study was found in
the literature comparing the views of students on reading skills before and after the experimental process. In
this respect, it is predicted that this research is the first in the literature and will make an important

contribution to the field with this feature.

When the opinions of the students before the creative reading practices were examined, it was seen that they
mostly expressed their opinions in the category of "liking to read, enjoyment" in terms of their opinions about
their feelings towards reading lessons. Afterwards, the opinion of “partial difficulties and boredom while
reading” was expressed, even though it was a few times. When the students' views on their reading
comprehension achievement were examined, it was mostly stated that they had “difficulty with reading
comprehension”. Then, a limited number of opinions were presented in the category of "reading
comprehension with ease". Considering participants' views on their reading interest and curiosity, it was seen
that their opinions were mostly expressed for the category of "failure to make enough time to read". Despite
being very few, opinions were also presented in the category of "reading regularly with interest and joy". In the
interview forms, positive and negative expressions were found in the opinions of the students about their
reading skills. When the studies on this subject were reviewed in the literature, similar results were found. In
some studies, it was stated that students have an interest in reading and enjoy reading (Akkaya & Ozdemir,
2013; Aksaclioglu & Yilmaz, 2007; Balci, Uyar & Biiyiikikiz, 2012; Génen Oncii & Isitan, 2004; iscan, Arikan &
Kucukaydin, 2013; Kurgan & Cekerol, 2008; Oyelude, 2013; Yilmaz, 2012). However, in many studies, it was
concluded that students mostly do not read books, have low and unfocused reading skills, do not enjoy
reading, and do not spare enough time for reading even though they consider it important (Al-Musalli, 2014;

Giir, 2014; Korkmaz, 2007; Yalman, Ozkan, & Kutluca, 2013; Yilmaz, 2006). In this context, it is possible to say
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that there are differences between students' views on reading skills and their reading levels, and these

differences may be due to many reasons.

At the end of the experimental process, almost all the participants expressed an opinion in the category of
"liking to read, enjoyment" regarding the opinions about the effect of creative reading techniques on their
feelings about reading skills. While this rate was 60% at the beginning of the process, it increased to 90% after
the creative reading practices. In the literature, this finding is in parallel with the studies of Tiirkel and
Onliicémert (2013). After the creative reading techniques applied by Tiirkel and Onliicdmert (2013), the
students stated that their reading process was more enjoyable. Yurdakul (2018) supports this finding of the
research with his views on the creative reading practices and the lessons taught, stating that the students have
fun and participate in the reading lessons with great pleasure. The same results are seen in the research
conducted by Kasap (2019). Similarly, Girer (2021), who collected opinions from the students after the creative
reading practices, concluded that the practices increased the love of reading, which supported the findings of

the study in this category.

When the views of the participants on their reading comprehension achievement were examined, almost all of
them expressed an opinion on the category of "reading comprehension with ease". While this rate was 30% at
the beginning of the experimental process, it elevated to 90% after the creative reading practices. Similarly,
there are opinions in the literature that the creative reading practices of the participants increase their reading
comprehension success. In the study conducted by Tirkel and Onlicémert (2013), all the students who
participated in the research stated that creative reading practices improved their reading comprehension skills.
In addition, Aytan (2014) stated in his interviews with students that creative reading practices increase
students' success in understanding the text, and this outcome is in line with the results of this study. Girer
(2021) found in a study that the students' revealed that creative reading is different from other reading

activities and that the text is better understood with creative reading.

When the views of the participants regarding their reading interest and curiosity were examined, all the
students expressed an opinion in the category of "reading regularly with interest and joy". While this rate was
40% at the beginning of the experimental process, it increased to 100% after the creative reading practices,
which is quite significant in terms of the effectiveness of the practices. Similarly, in the studies conducted by
Kasap (2019), Tirkel and Onliicémert (2013), and Giirer (2021), most of the students who participated in the

experimental process reported that the creative reading practices gained them regular reading habits.

As a result, when the opinions of the students at the beginning and the end of the experimental process were
compared, it was seen that there was a significant positive difference. Expressions such as “Reading is difficult
for me” (S1), “I get bored and tired while reading” (S7), and “I do not remember what | read, and | cannot
explain jt.” (S5) at the beginning of the experimental were transformed into positive statements such as
"Reading gives me great pleasure, | feel like in a dream while reading, | revive my dreams and | enjoy it very

much." (S1), "It is very enjoyable if we do the reading with the fun way we do." (S7), and “I can easily
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understand what | read.” (S5) after the implementation of the program. It is very promising for the
implementation process. After the teaching process, the participants expressed positive opinions about the
reading skill and presented another proof to the literature regarding the instructional effectiveness of creative

reading techniques.

RECOMMENDATIONS

Based on the results obtained from the research, comprehensive information on what creative reading is and
how to apply creative reading techniques in the middle school 2018 Turkish Curriculum can be presented and
the use of these techniques in lessons can be suggested. In addition, the validity of the model related to this
study, which was conducted at the 6th grade level of middle school, can also be tested with studies at different

sample levels due to the limitations of experimental studies in the literature.
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YARATICI OKUMA TEKNIKLERINiN ORTAOKUL 6. SINIF OGRENCILERiINiN OKUMA BECERISINE
YONELIK GORUSLERINE ETKISi

0z

Okumak 6grenmenin, 6grenme de basarinin anahtaridir ve bireylere okuma egitimini dogru ve
etkili kazandirma onlarin sadece akademik yasamlarini degil tim yasamlarini etkileyeceginden
oldukga 6nem tasimaktadir. Yaratici okuma, bireylerin okuduklari metinler ile ulastigi bilgiler
aracihgiyla var olan bilgilerin disina ¢ikarak zihninde yeni semalara ulasmasina dayandigi igin
bireylere okuma becerisi kazandirmada yaratici okuma uygulamalarinin geleneksel okuma
¢alismalarina gore daha yararli oldugu bilinmektedir. Bu nedenle bu arastirmada, ortaokul 2. sinif
Ogrencilerinin yaratict okuma teknikleriyle planlanan okuma derslerine iliskin gorislerinin
belirlenmesi amaglanmistir. Arastirmada haftada Ug¢ ders saati ve sekiz hafta silireyle yaratici
okuma teknikleri ile hazirlanan ders planlari uygulanmis ve uygulama 6nce ve sonrasinda
kullanilan yaratici okuma tekniklerinin 6grencilerin okuma becerisine iliskin gorislerine etkisi
sorulmustur. Arastirmada nitel arastirma yontemlerinden durum calismasi kullaniimistir.
Arastirmanin ¢alisma grubunu 2021-2022 egitim-6gretim yilinda bir devlet okulunda ortaokul
ikinci sinifta 6grenim goren 20 Ogrenci olusturur. Calisma grubunun belirlenmesinde uygun
ornekleme yéntemi kullaniimistir. Arastirmaya katilan 20 katilimcinin gorisleri yaratici okuma
surecinin basinda ve sonunda yari yapilandirilmis goriisme formu ile toplanmistir. Elde edilen
veriler icerik analizi ile ¢dzlimlenip yorumlanmistir. Arastirma sonunda katilimci 6grenciler yaratici
okuma tekniklerinin okudugunu anlama basarilarini ve okumaya yonelik ilgilerini arttirdigini
belirtmislerdir. Arastirma sonunda Ogrencilerin okudugunu anlama basarisini gelistirmede ve
onlara okuma becerisine yénelik olumlu duygular kazandirmada yaratici okuma tekniklerinin etkili
olacagi sonucuna ulasiimistir.

Anahtar kelimeler: Yaratici okuma, ortaokul 6grencileri, goris, okuma becerisi.
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GiRiS

Okuma, anlama becerileri icinde yer alip anlam kurma siirecinin en énemli unsurlarindan biridir. Dort temel dil
becerisinden biri olan okuma becerisi, kisinin okuduklarini anlamasi ve mevcut bilgilerini yeni bilgiler ile
bltlnlestirmesini saglamasiyla oldukga 6nem tasiyan bir eylemdir. Ortaokul Tirkce dersleri géz 6niine
alindiginda okuma becerisinin gelisimine yonelik ¢ok cesitli etkinliklerin ve okuma tekniklerinin oldugu
gorulmektedir. Bu tekniklerden biri de “yaratici okuma”dir. Bu arastirmada yaratici okumanin, okuma

derslerine etkisine iliskin 6grenci goruslerinin belirlenmesi amaglanmistir.

Okuma, yazar ve okuyucu arasinda aktif ve etkili iletisimi gerekli kilan dinamik bir anlam kurma siirecidir (Akyol,
2013). Tanimdan anlasilacagi Uzere okuma, yazarin metinde verdigi mesaji anlamanin 6tesinde iletisimsel
suregleri iceren ¢ok yonli bir eylemdir. Okuma, okuyucunun okuma metninde yer alan anlamlari gikarabildigi,
kavramlari anlayabildigi ve metnin igerdigi diisiincelerle 6nceki deneyimlerini birlestirerek metne iliskin sorular
sorup yanit verebildigi bilissel ve Ustbilissel boyutlari olan bir siregtir (Ahiskal, Dundar, & Tirkel, 2022).
Okuma, 6grenmenin kalbi ve beynin sahip oldugu sinirsiz bir beceridir. Bireyler 6grenme siirecinde en ¢ok bu
beceriyi kullanir. Dolayisiyla 6grenme eylemi bu beceri araciligiyla gergeklesmektedir (Glnes, 2017). Okuma
becerisi bireyin yeni sézcikler 6grenmesini, yeni tecriibeler kazanmasini ve farkli hayaller tiretmesini saglayarak
yaraticilik becerisini gelistirir (Akyol, 2013). Clinki bilindigi gibi okuma, genellikle bir yeniden insa etme yeniden
Uretim faaliyetini gerektirir (Van de Ven, 2017). Bu sebeple yaraticihigin, okuma eyleminin dogal bir bileseni

oldugu soylenebilir.

Okuma, bireyin yasaminin tamaminda kullandigi bir beceri olmasi sebebiyle 6gretim siirecinde lizerinde énemle
durulan bir alandir. Okuma egitiminin daha kalici ve verimli olmasi amaciyla bireyi 6gretim sirecinde cesitli
okuma yoéntem ve teknikleri ile karsilastirmak olduk¢a 6nemlidir. Bu baglamda alanyazinda okuma becerisinin
gelistiriimesine yonelik pek ¢ok strateji, yéntem ve teknik bulunur. Yaratici okuma da bu teknikler igcinde yer alip

okuma becerisinin gelisiminde oldukga etkilidir.

Yaratici okuma; anlama, kavrama, sorgulama, anlatilanlarla bag kurma, analiz, sentez ve degerlendirme yapma
gibi yaraticilik becerilerinin 6n plana ¢iktigi tist diizey bir beceridir. Yaratici okuma, islevsel okuma anlamina da
gelir. Bu okuma tiriinde metni anlamanin otesine gegilerek metinde acik acik verilmeyen yani ima edilen
distincelerin okuyucu tarafindan anlasilmasi hedeflenir (Aytan, 2014). Yani okurun gorevi metinde ifade
edilmeyen yeni ve orijinal fikirler olusturmaktir (Adams, 1968). Bu noktada okur, metinde sunulanlari kendi
deneyimleri ile birlestirerek 6zgiin fikirler olusturmaktadir. Ogrencilerin yaratici okuma siirecinde hayal giiciinii
kullanarak yeni fikirler Gretebilmeleri derse yonelik tutum ve motivasyonlarinin da artmasini saglamaktadir

(Morris, 2006). Dolayisiyla yaratici okumanin birgok tstinligiiniin oldugu soéylenebilir.

Okuma becerisine yonelik geleneksel 6gretim yaklasimlari daha ¢ok okudugunu anlama lizerinde durmaktadir.
Ancak okudugu metne etkin bir katihm saglayamayan ogrenciler okuma aliskanhgi kazanamayip mevcut

okudugunu anlama etkinlikleri ile (ist okuma asamalarina erisememektedir (Tiirkel & Onliicémert, 2013). Oysa
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yaratici okuma tekniklerinin kullanildigi okuma derslerinde okur sire¢ boyunca aktif olup metnin kendisine
sunduklarina eklemeler yapar. Ayrica metinde gordiklerinin Otesine erismeye calisarak satir aralarini okur,
zengin hayal giicl ile anlam bosluklarini doldurur. Bu sayede metnin pasif bir okuru olmanin 6tesinde yazarin
yazarligina ortak olarak Ust okuma asamalarina erisir. Bu sebeple Tirkge derslerinde gesitli yaratici okuma

tekniklerinin uygulanmasi okuma becerisinin gelisimi i¢cin 6nem arz etmektedir.

Yaratici okuma Uzerine yapilan arastirmalar incelendiginde yaratici okuma tekniklerinin 6grencilerin okuma
tutumunu, okudugunu anlama basarisini, elestirel diisinme becerilerini olumlu yonde etkiledigi ve 6grencilerin
yaratici okuma siireclerine iliskin olumlu gorisler sundugu gériilmustir (Tirkel & Unlicomert, 2013; Hiar,
2014; Yurdakal, 2018; Kasap, 2019; Han, 2020; Giirer, 2021). Yapilan galismalarda izlenen yol benzer olup
yaratici okuma tekniklerinin uygulanmasi ve uygulama bitiminde 6grenci gorislerinin toplanmasi seklindedir.
Bu arastirmada diger calismalardan farkli olarak 6grencilerin okuma becerilerine iliskin gorlsleri sirecin
basinda ve sonunda ayri alinarak karsilastirilip analiz edilmistir. Burada amag gergeklestirilen deneysel siirecin

ortaokul 6grencilerinin okuma becerisine iliskin géruslerine etkisinin olup olmadigini belirlemektir.

Arastirmada, yaratici okuma tekniklerinin 6grencilerin okuma becerisine iliskin gorislerine etkisini belirlemek

amaclanmistir. Bu amag dogrultusunda 6grencilere asagidaki sorular yoneltilmistir:

1. 6. sinif 6grencilerinin okuma derslerine yénelik gérusleri nelerdir?
2. 6. sinif 6grencilerinin okudugunu anlama siireglerine yonelik 6z farkindaliklari nasildir?

3. 6. sinif 6grencilerinin okumaya yonelik ilgileri nasildir?

YONTEM

Arastirmanin Modeli

Bu calismada ortaokul 2. sinif 6grencilerinin yaratici okuma teknikleri ile planlanan okuma derslerine iliskin
gorislerinin  belirlenmesi amaglanmistir. Bu nedenle, konuyu daha net hale getirmek ve katilimcilarin
cevaplarini sinirlamamak igin galismada nitel arastirma yontemi benimsenmistir. Yin (2003) durum galismasini,

|II

arastirmacinin “nasil” ve “neden” sorularina odaklandigi, olaylar tzerinde ¢ok az veya hi¢ kontrolii olmayan,
olay veya olguyu dogal sinirlari icinde inceledigi durumlarda kullandigi bir arastirma deseni olarak

tanimlamaktadir.

Arastirmanin Galisma Grubu

Arastirmanin ¢alisma grubunu 2021-2022 egitim 6gretim yilinda bir devlet okulunda 6. Sinifta 6grenim goéren 20
ogrenci olusturur. Calisma grubunun belirlenmesinde uygun 6rnekleme yontemi kullaniimistir. Bu yontemde
arastirmaci, yakin ve erisilmesi kolay bir durumu sectiginden bu érneklem tiri arastirmaya hiz ve kullaniglilik

kazandirir (Yildirim ve Simsek, 2008).
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Veri Toplama Yontemi ve Araglari

Arastirmada veri toplama teknigi olarak goérisme tekniginden yararlaniimistir. Gértismeler uzman gorigleri
alinarak arastirmacilar tarafindan gelistirilen ve Ug¢ sorudan olusan yari yapilandiriimis goriisme formu
aracihgiyla yapilmistir. Bu amagla 0Ogrencilere yaratici okuma derslerine iliskin gorislerinin neler oldugu,
okudugunu anlama siireglerine iliskin 6z farkindaliklarinin ne durumda oldugu ve okumaya karsi ilgilerinin ne

oldugu sorulmustur.

Veri Toplama Siireci

Arastirmada haftada Ug ders saati ve sekiz hafta slireyle yaratici okuma teknikleri ile ders planlari hazirlanmistir.
Ders planlarinda Ada (1987)'nin hazirladigl yaratici okuma asamalari dikkate alinmis ve Padgett (1997)
tarafindan gelistirilen yaratici okuma teknikleri kullanilmistir. Planlarda uygulanan yaratici okuma teknikleri

Tablo 1’de verilmistir:

Tablo 1. Uygulanan Yaratici Okuma Teknikleri

Hafta Uygulanan Yaratici Okuma Teknikleri

1.Hafta Sondan sonrasi teknigi, géz zihin ayrimi teknigi

2.Hafta Satir buyuteci teknigi

3.Hafta Yukariya/asagiya dogru cimle bagdastirma teknigi

4.Hafta Bos sayfa okuma teknigi

5.Hafta Tek kelime degisimi teknigi

6.Hafta Sablon teknigi, farkh karakterler ekleme teknigi

7.Hafta Sayfa atlama teknigi, karakteri bir nesne olarak resmetme
teknigi

8.Hafta Drama (bolinmis ekran teknigi)

Tablo 1'de gorildugi gibi arastirmada sekiz hafta stireyle farkh yaratici okuma tekniklerinden yararlaniimistir.
Uygulamanin tamamlanmasinin ardindan 6grencilerin gorigslerini belirlemek amaciyla yari yapilandiriimig

goriasme formu kullanilmistir.
Verilerin Analizi ve Yorumlanmasi

Calismada elde edilen veriler betimsel analiz yontemi ile ¢ézlimlenmistir. Arastirmada uygulama sirecinin
basinda ve sonunda yari yapilandiriimis gériisme formundaki Gi¢ soru tema olarak ele alinip her bir soruya
verilen cevaplara iliskin kategoriler olusturulmustur. Verilerin analizi igin gesitli asamalardan gegilerek gériisme
formlarinin her birine numara verilmistir. Ardindan formlara verilen yanitlar sirayla okunmus ve verilen
yanitlarin her birinde gecen ortak ifadeler saptanmistir. Bu ifadelerin her biri tema olarak kabul edilmistir.
Ogrencilerin gérislerinden secilecek alinti ifadeler de belirlenerek listelendikten sonra veriler siniflandiriimistir.
Bu asamada eslestirilen verilerden anlamca yakin olanlar ve sikga s6z edilen ifadeler segilip kodlar
olusturulmustur. Bu kodlardan hareketle c¢esitli kategoriler olusturulmus ve veriler analize hazir hale

getirilmistir. Toplanan tiim verilerin analizinde kategori ve kodlarin frekans ve ylizdeleri hesaplanmistir.

1142



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 8, Issue: 22 2023

Arastirma verilerinin glvenirligi icin formlar arastirmacinin kendisinin yani sira baska bir Tiirkce 6gretmeni
tarafindan da degerlendirilmistir. Veri analizinin giivenirliginin saglanmasi icin Miles ve Huberman’in (1994)
guvenirlik formull (Guvenirlik=Gorus birligi/(Gorus Birligi+Gorus Ayriligr)x 100) kullanimistir. Guvenirlik
hesaplamasi sonucu birinci sorunun guvenirligi 0.93, ikinci sorunun 0.91, Uglinci sorunun 0.94 olarak
hesaplanmistir. Tim sorularin uyusum dulzeyi %0.92 olarak hesaplanmistir. Glvenirlik hesaplamasindaki
uyusum ylzdesinin %70 oldugu durumlarda givenirlik ytzdesine ulasilmis kabul edilir (Yildinm ve Simsek,
2008). Bu arastirmada uyusum ylzdesi %92 hesaplanmistir. Bu sebeple arastirmanin veri analizlerinin glvenilir

oldugu soylenebilir. Arastirmanin analiz sonuglarina iliskin detayh bilgiler bulgularda agiklanmistir.
BULGULAR
Ogrencilerinin Okuma Becerisine Yénelik Uygulama Siirecinin Bagindaki Gériislerine iligkin Bulgular

Ogrencilerinin yaratici okuma uygulamalarina baslamadan &nce okuma becerisine iliskin gérisleri
belirlenmistir. Bu amagla olusturulan yari yapilandiriimis goriisme formunda bulunan ilk soru “Okuma
derslerine iliskin ne diisiinliyorsunuz?” sorusudur. Ogrencilerin bu soruya verdikleri yanitlar kategorilere

ayrilmis ve bu kategorilere iliskin frekans ve ylizde degerleri Tablo 2‘de verilmistir.

Tablo 2. Uygulama Siirecinin Basinda Ogrencilerin Okuma Derslerine Yénelik Duygularina iliskin Gériisleri

Kategori f %
Okumayi sevme, eglenme 12 60
Okurken sikilma 8 40

Tablo 2’de surecin basinda 6grencilerin okuma derslerine yonelik gérisleri incelendiginde gogunlukla (f=12)
“okumayi sevme, eglenme” kategorisinde goériis bildirilmistir. Ogrencilerden bazilari (017) “Okuma derslerinde
cok keyif aliyorum ve okumayi ¢ok seviyorum.” ve (02) “Okumayi edlenceli bulurum” ifadeleriyle okuma
becerisine iliskin olumlu goérusler bildirirken bazi 6grenciler de (f=8) “okurken sikilma” kategorisinde gorus
bildirmistir. (07) “Okurken sikilirrm ve ¢ok yorulurum.” (019) “Okurken cok sikilirnm, ¢ok uykum gelir.”

Gorusleriyle 6grenciler okuma derslerine iliskin olumsuz duygularini paylasmistir.

Yari vyapilandirilmis gorisme formunda ikinci soru “Okudugunu anlama basariniz  hakkinda ne
diistiniiyorsunuz?” sorusudur. Ogrencilerin bu soruya verdikleri yanitlar kategorilere ayrilip bu kategorilere

iliskin frekans ve yilizde degerleri Tablo 3’ te verilmistir.

Tablo 3. Uygulama Siirecinin Basinda Ogrencilerin Okudugunu Anlama Basarilarina iliskin Gérisleri

Kategori f %
Okuduklarini kolaylikla anlayabilme 6 30
Okudugunu anlamada giglik cekme 14 70
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Tablo 3’e gore slirecin basinda 6grencilerin okudugunu anlama basarilarina iliskin gorisleri incelendiginde
blylik cogunlukla (f=14) “okuduklarini anlamada giicliik ¢ekme” kategorisine yonelik goris bildirildigi
gorilmektedir. Ogrencilerden (04) “Okuduklarim aklimda kalmiyor, benden metni anlatmam istendiginde
anlamadigim icin anlatamiyorum.” (019) “Okuduklarimi anlama konusunda basarili degilim.” ve (03)
“Okuduklarimi anlamada zorlaniyorum.” ifadeleri ile bu konudaki goriglerini aciklamistir. Ogrenciler
“Okuduklarini kolaylikla anlayabilme” kategorisine yonelik olarak (020) “Okuduklarimi anlayabilirim rahat¢a.”
(016) “Dikkatli bir sekilde okursam okuduklarimi anlamada zorlanmiyorum.” ifadeleri ile okuduklari metinleri

anlama konusunda sorun yasamadiklarini belirtmistir.

Yari yapilandiriimis goériisme formunda Uglincl soru “Okumaya yénelik ilgi ve merak duygunuz hakkinda ne
disiiniiyorsunuz?” sorusudur. Ogrencilerin bu soruya verdikleri yanitlar kategorilere ayrilmis ve bu kategorilere

iliskin frekans ve ylizde degerleri Tablo 4’te verilmistir.

Tablo 4. Uygulama Siirecinin Basinda Ogrencilerin Okuma ilgi ve Meraklarina iliskin Goriisleri

Kategori f %
Keyifle ve ilgiyle diizenli okuma 8 40
Okumaya yeterince vakit ayirmama 12 60

Tablo 4’te siirecin basinda 6grencilerin okuma ilgi ve meraklarina iliskin gorisleri incelendiginde katilimcilar
daha gok (f=12) “Okumaya yeterince vakit ayirmama” kategorisi dogrultusunda goriis belirtmistir. Ogrenciler
(05) “Dersler disinda zorunlu olmadikca okumak istemem.” (011) “Okumaya zaman ayiramiyorum.” (07)
“Okumaya calissam bile okudugumu anlamadigim icin okumak istemiyorum.” gibi gorislerle okuma becerisine
yeterince ilgi duymadiklari igin zaman ayirmadiklarini belirtmistir. Ancak “Keyifle ve ilgiyle diizenli okuma”
kategorisine yonelik goriislerin de az olmadigi (f=8) gériilmistir. Bu duruma érnek olarak (06) “figing konulari
okuyarak 6grenirim.” (016) “Diizenli ve planli okurum. Merak ettidim seyleri okuyarak arastirir ve égrenirim.”

(018) “Okumaya diizenli vakit ayiririm” ifadeleri verilebilir.

Ogrencilerin Okuma Becerisine Yénelik Uygulama Siirecinin Sonundaki Goériislerine iliskin Bulgular

Yaratici okuma uygulamalarinin tamamlanmasinin ardindan 6grencilerin okuma becerisine iliskin gorusleri yari
yapilandirniimis gérisme formlari araciligiyla yeniden toplanmistir. Bu amacla olusturulmus yari yapilandiriimis
goriisme formunda bulunan ilk soru “Okuma derslerine iliskin duygulariniz nelerdir?” sorusudur. Ogrencilerin bu
soruya verdikleri yanitlar kategorilere ayrilip bu kategorilere iliskin frekans ve yilizde degerleri Tablo 5’te

verilmistir.

Tablo 5. Uygulama Siirecinin Sonunda Ogrencilerin Okuma Derslerine Yénelik Duygularina iliskin Gériisleri

Kategori f %
Okumayi sevme, eglenme 18 90
Okurken kismen sikilma, zorlanma 2 10
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Tablo 5’e gore katihmcilar yaratici okuma uygulamalarindan sonra okuma derslerine yonelik duygularini
belirtirken gok biiyiik oranda (f=18) “Okumayi sevme, edlenme” kategorisinde goriis bildirmistir. Ogrenciler (02)
“Okumayi ¢cok severim. Simdiye kadar yaptiGimiz etkinlikler cok eglenceli ve ¢ok bilgi vericiydi.” (07) “Okumayi
yaptigimiz edlenceli hallerle yaparsak cok keyif verici.” (08) “Okumak yaptigimiz etkinlikler ile cok eglenceliydi.”
(010) “Birlikte yaptiGimiz okuma etkinlikleriyle okuma dersleri cok eglenceli oluyor, okuma dersleri her zaman
olsun.” (013) “Okumak yaptiGimiz okuma etkinlikleri ile cok zevkli.” (014) “Okuma etkinliklerimiz ile okuma
derslerimiz ¢ok giizeldi. Mesela sablon etkinligine bayildim.” (018) “YaptiGimiz okuma etkinlikleri ile okuma
derslerinin cok eglenceli oldugunu diisiiniiyorum.” (020) “Okuma calismalari ile okuma derslerimiz cok
eglenceliydi her zaman olmasini isterim.” ifadeleri ile bu olumlu gorislerin siireg icinde yapilan yaratici okuma
uygulamalarinin etkisiyle meydana geldigini acik¢a belirtmistir. “Okurken kismen sikilma, zorlanma”
kategorisinde (f=2) 6grencilerden (015) “Okumak bana bazen zor bazen eglenceli gelir.” (019) “Okumayi

seviyorum ama bazen zorlanabiliyorum.” diyerek bu konudaki gorislerini agiklamistir.

Yari yapilandinimis goriisme formunda ikinci soru “Okudugunu anlama basariniz  hakkinda ne
disiiniiyorsunuz?” sorusudur. Ogrencilerin bu soruya verdikleri yanitlar kategorilere ayrilip bu kategorilere

iliskin frekans ve ylzde degerleri Tablo 6’da verilmistir.

Tablo 6. Uygulama Siirecinin Sonunda Ogrencilerin Okudugunu Anlama Basarilarina iliskin Gorisleri

Kategori f %
Okuduklarini kolaylikla anlayabilme 18 90
Okudugunu anlamada kismen giigliik cekme 2 10

Tablo 6’ya gore katilimcilar yaratici okuma uygulamalarindan sonra okudugunu anlama basarilarina yonelik
duygularini belirtirken ¢ok bulyilik oranda (f=18) “Okuduklarini kolaylhkla anlayabilme” kategorisinde goriis
bildirmistir. Bu gorislere 6rnek olarak (01) “Okududum metinlerin icine daliverir ve metnin icinde gibi
hissederim, kendimi. Bu yiizden ¢ok iyi anlarim.” (08) “Sizinle yaptigimiz etkinliklerden cok hoslaniyorum ve
okuduklarimi anlyorum.” (09) “Okuduklarimi cok rahat anlarim.” ifadelerini kullanmistir. Okudugunu anlama
basarilarina iliskin “Okudugunu anlamada kismen gii¢liik cekme” kategorisinde az sayida (f=2) 6grenci de (04)
“Bazen okuduklarimi anlayamiyorum.” ve “Okuduklarimi bazen anlarim ama bazen de anlamam.” bigciminde

goris ifade etmistir.

Yari yapilandiriimis goériisme formunda Uglncl soru “Okumaya yénelik ilgi ve merak duygunuz hakkinda ne
diistiniiyorsunuz?” sorusudur. Ogrencilerin bu soruya verdikleri yanitlar kategorilere ayrilip bu kategorilere

iliskin frekans ve ylizde degerleri Tablo 7’de verilmistir.

Tablo 7. Uygulama Siirecinin Sonunda Ogrencilerin Okuma ilgi ve Meraklarina iliskin Gérisleri

Kategori f %
Keyifle ve ilgiyle diizenli okuma 20 100
Okumaya yeterince vakit ayirmama 0 0
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Tablo 7 incelendiginde 6grencilerin tamami (f=20) yaratici okuma uygulamalarindan sonra “Keyifle ve ilgiyle
diizenli okuma” kategorisinde gériis sunmustur. Bu duruma o6rnek olarak (01) “Okumak benim icin biiyiik
zevktir.” (02) “Okumak benim gereksinimimdir, her giin okurum.” (07) “Keyifle ve ilgiyle okurum.” (012)
“Okumayi zevkli ve ilgi cekici bulurum.” (016) “Okumak benim icin giizel bir meraktir, bir gelecektir.” Seklinde
goriis belirtmistir. Ayrica 6grencilerden (09) “Aslinda okumaya karsi ilgim ve merakim pek yoktu ama birlikte
yaptigimiz etkinlikler fikrimi degistirdi.” ifadeleri ile bu olumlu degisimi direkt slrecteki yaratici okuma

etkinlikleri ile iliskilendirmistir.
TARTISMA ve SONUC

Ogrencilerin okuma becerisine iliskin gériislerini belirlemek adina deneysel siirecin basinda da sonunda da yari
yapilandiriimis gériisme formlari aracili§iyla gorisleri toplanmistir. Alanyazinda deneysel siire¢ dncesinde ve
sonrasinda 6grencilerin okuma becerisine yonelik gorlslerinin karsilastirildigi  benzer bir g¢alismaya
rastlanmamistir. Bu bakimdan yapilan arastirmanin alanyazinda ilk oldugu ve bu 6zelligiyle alana 6nemli bir

katki saglayacagi ongorilmektedir.

Ogrencilerin yaratici okuma uygulamalarindan 6nceki gérisleri incelendiginde, okuma derslerine yonelik
duygularina iliskin goérislerinde en c¢ok “okumayr sevme, eglenme” kategorisinde goris bildirdikleri
goriilmistiir. Daha sonra ¢ok az da olsa “Okurken kismen sikilma, zorlanma” gériist belirtilmistir. Ogrencilerin
okudugunu anlama basarilarina iliskin gorisleri incelendiginde cogunlukla “okuduklarini anlamada gligliik
cekme” kategorisine yonelik goris bildirilmistir. Ardindan sinirli sayida “okuduklarini kolaylikla anlayabilme”
kategorisinde gorlis sunulmustur. Katilimcilarin okuma ilgi ve meraklarina iliskin gorusleri incelendiginde
¢ogunlukla “okumaya yeterince vakit ayirmama” kategorisine yonelik gorus bildirildigi gérilmistir. Az da olsa
“keyifle ve ilgiyle diizenli okuma” kategorisinde de gorislerin sunulmustur. Gérisme formlarinda 6grencilerin
okuma becerilerine iliskin gorislerinde olumlu ve olumsuz ifadelere rastlanmistir. Alanyazinda bu konuda
yapilan arastirmalar incelendiginde benzer sonuglarla karsilagilmaktadir. Bazi ¢alismalarda 6grencilerin okuma
ilgisine sahip oldugu ve okumaktan zevk aldigi belirtilmistir (Akkaya ve Ozdemir, 2013; Aksaclioglu ve Yiimaz,
2007; Balci, Uyar ve Biyiikikiz, 2012; Génen Oncii ve Isitan, 2004; iscan, Arikan, Kiiciikaydin, 2013; Kurulgan ve
Cekerol, 2008; Oyelude, 2013; Yilmaz, 2012). Ancak bir¢ok galismada da o6grencilerin ¢ogunlukla kitap
okumadiklari, diisik ve odaksiz okuma becerisine sahip olup okumaktan zevk almadiklari, okumayi énemli
gorseler de buna yeterli zamani ayirmadiklari sonuglarina ulasilmistir (Al-Musalli, 2014; Gur, 2014; Korkmaz,
2007; Yalman, Ozkan ve Kutluca, 2013; Yilmaz, 2006). Bu baglamda &grencilerin okuma becerisine ilisin
gorislerinde ve okuma diizeyleri arasinda farkhlklar yasandigi ve bu farkliiklarin da birgok sebepten

kaynaklanabilecegini soylemek miimkdinddir.

Deneysel sirecin sonunda yaratici okuma tekniklerinin, 6grencilerin okuma becerisine yonelik duygularina
etkisine iliskin gorislerinde katiimcilarin nerdeyse tamaminin okuma derslerine yonelik duygularinda “okumayi

sevme, edglenme” kategorisinde goris bildirmistir. Siirecin basinda bu oran %60 iken yaratici okuma
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uygulamalarindan sonra %90’a ¢ikmistir. Alanyazinda bu bulgu Tirkel ve Onliicdmert’in (2013) calismalariyla
paraleldir. Tirkel ve Onliicdmert’in (2013) uyguladiklari yaratici okuma tekniklerinden sonra &grenciler okuma
sireglerinin daha keyifli gectigini belirtmistir. Yurdakul (2018) ¢alismasinda yaratici okuma uygulamalari ile
islenen derslere iliskin 6grencilerin eglendigi ve okuma derslerine bliylik zevkle katildigina iliskin belirttigi
goruslerle arastirmanin bu bulgusunu desteklemektedir. Ayni sonuglar Kasap (2019) tarafindan yapilan
arastirmada da goriilmektedir. Benzer bicimde Glirer (2021) yaratici okuma uygulamalarinin ardindan goris
topladigi 6grencilerden uygulamalarin okuma sevgisini arttirdigl sonucuna ulasmasi yapilan ¢alismanin bu
kategorideki bulgularini desteklemistir.

Katilimcilarin okudugunu anlama basarilarina iliskin gorusleri incelendiginde nerdeyse tamami “okuduklarini
kolaylikla anlayabilme” kategorisine yonelik goris bildirmistir. Deneysel siirecin basinda bu oran %30 iken
yaratici okuma uygulamalarindan sonra %90’a ¢ikmistir. Alanyazinda benzer bigcimde katilimcilarin yaratici
okuma uygulamalarinin okudugunu anlama basarisini arttirdigina yonelik gorusleri mevcuttur. Tirkel ve
Onlicémert (2013) tarafindan yapilan galismada arastirmaya katillan 6grencilerin tamami yaratici okuma
uygulamalarinin okudugunu anlama becerilerini gelistirdigini belirtmistir. Aytan’in (2014) 6grenciler ile yaptig
gorismelerde yaratici okuma uygulamalarinin 6grencilerin metni anlama basarilarini arttirdigini belirtmesi bu
¢alismanin sonuglariyla paralellik gostermektedir. Girer (2021) arastirmasinda 6grencilerin, yaratici okumanin

diger okuma calismalarindan farkl olmasiyla metnin daha iyi anlasildigina iliskin gérislerini bildirmistir.

Katiimcilarin okuma ilgi ve meraklarina iliskin gorisleri incelendiginde 6grencilerin tamaminin “Keyifle ve ilgiyle
diizenli okuma” kategorisine yonelik goris bildirmistir. Deneysel siirecin basinda bu oran %40 iken yaratici
okuma uygulamalarindan sonra %100’e ¢ikmasi yapilan uygulamalarin etkililigi bakimindan olduk¢a manidardir.
Benzer sekilde Kasap (2019), Tiirkel ve Onliicémert (2013), Giirer (2021) tarafindan yapilan calismalarda da
deneysel siirece katilan 6grencilerin biyik bir bolimi yaratici okuma galismalarinin kendilerine diizenli okuma

ahiskanligr kazandirdigini bildirmistir.

Sonug olarak Ogrencilerin deneysel siirecin basinda ve sonundaki gorisleri kiyaslandiginda olumlu ydnde
anlamli bir farkhlik oldugu gorilmiistiir. Deneysel siirecin basinda (01) “Okumak bana zor gelir.”, (07) “Okurken
stkilirnm ve cok yorulurum.”, (05) “Okuduklarim aklimda kalmaz ve anlatamam bunlari.” gibi gériislerin 6gretim
programinin uygulanmasindan sonra (01) “Okumak bana biiyiik keyif verir, okurken riiyada gibi olurum
hayallerimi canlandiririm ve bundan cok zevk alinm.”, (07) “Okumay: yaptigimiz eglenceli hallerle yaparsak ¢ok
keyif verici.” (05), “Okuduklarimi cok rahat anlayabiliyorum.” bigimindeki goriislere déniismesi uygulama siireci
adina olduk¢a umut vericidir. Katilimcilar, 6gretim silirecinden sonra okuma becerisine yénelik olumlu gérusler

bildirerek yaratici okuma tekniklerinin 6gretimsel etkililigine iliskin alanyazina bir kanit daha sunmustur.

ONERILER

Arastirmadan elde edilen sonuglara dayali olarak yaratici okumanin ne oldugu ve yaratici okuma tekniklerinin
2018 ortaokul Tiirkce Ogretim Programinda nasil uygulanacagl konusunda kapsamli bilgiler sunulabilir ve bu

tekniklerin derslerde kullanilmasi énerilebilir. Ayrica ortaokul 6. sinif diizeyinde gerceklestirilen bu arastirmaya
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iliskin modelin gegerligi alanyazindaki deneysel ¢aligmalarin sinirhliklari nedeniyle farkli 6rneklem diizeyindeki

calismalarla da test edilebilir.

ETiK METNi

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazarlara aittir. Ayrica Dokuz Eylil
Universitesi Enstitii Etik Kurulunun yaptigl incelemelerin ardindan arastirmanin etik olarak uygunlugu

14.12.2021 tarihi, E-87347630-659-159806 belge sayi numarasiyla onaylanmigtir.
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