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ABSTRACT

Many techniques and educational methods have been developed to encourage children's
creative thinking. These techniques aim at different creative processes and outcomes, such as
generating innovative solutions, developing new ideas, and creating new products or systems.
SCAMPER (Directed Brainstorming) is an enjoyable brainstorming activity that can be used to
develop individuals' creativity and innovative thinking skills. The SCAMPER technique has seven
steps with questions that encourage the development of a creative product or idea. The question
patterns in each step support children's creativity, enable them to think differently, and improve
their problem-solving skills. The aim of the research is to examine preschool teachers' views on
the SCAMPER technique usage in educational processes. The research was conducted with a
gualitative research method. The study group of the research consisted of twenty-two preschool
teachers working in the public independent kindergartens and kindergartens within primary
schools in Adiyaman city center in the 2021-2022 academic year and who were voluntary
participants in this research. "Individual Interview Form" was used for teachers' views on the
SCAMPER technique. The qualitative data obtained were analyzed by the content analysis
method. Based on the findings obtained from the study, it was revealed that preschool teachers
had positive opinions regarding the SCAMPER technique. In their statements regarding the
SCAMPER technique, teachers stated that it is a process based on a concept of flexible, creative
thinking allowing the use of ideas/thoughts, brainstorming, generating new ideas, reformatting, a
series of thinking methods, and that it is fun. As a result of the content analysis in the study, it
was observed that teachers applied the SCAMPER technique in story completion/drama
activities, in receiving opinions separately, in the problem-solving process, in screening different
ideas, and in arousing curiosity. Furthermore, it was concluded that getting to know the child,
creating a pleasant learning environment, being attention-grabbing, and supporting imagination
are positive contributions of the technique for the teacher. In this regard, it is suggested that an
activity pool can be created for examples of activities using the SCAMPER technique, and these
activities can be shared with preschool teachers.

Keywords: SCAMPER /directed brainstorming, preschool education, teacher perceptions.

1268



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 8, Issue: 22 2023

INTRODUCTION

Education begins before birth and continues throughout life. Poyraz and Dere (2000) define preschool
education as an educational process that covers the childhood years from birth to the beginning of primary
school provides rich, stimulating environments in this period, and supports children's developmental
characteristics. A good education at this age, which is the most crucial period of life, is important for healthy
development (Metin, 2001; Oguzkan & Oral, 1993). In this process, it is emphasized to support children's
psycho-motor, cognitive, social-emotional development, and language and literacy skills, to reveal their
creative sides and to improve their self-confidence (Aslan, 2010; Kim & Suen, 2003; Nacaroglu, 2014; Siraj-
Blatchford, 2004; Tominey & Rivers, 2012; Zvoch, Reynolds & Parker, 2008). Preschool education aims to
support the child's development and mental health, as well as the child's individual progress and the

acquisition of knowledge and skills (Roopnarine & Jhonson, 2005).

In the preschool period, a systematic education should be provided to the child in terms of physical, emotional,
social, mental, linguistic, and moral development, taking into account the child's developmental features and
personal differences. In Turkey, various teaching methods and techniques are used in the activities carried out
to help children acquire the outcomes in the preschool education program and to support them in
developmental areas (Yalgin & Uzun, 2018). Accordingly, it is up to the teacher to acquire, plan and implement
the knowledge and skills that the child needs in the preschool period (Aydin, 2010). The learning environment
should be organized to facilitate the child's acquisition through appropriate teaching methods, techniques, and
materials (Kostelnik et al., 2004; Saban, 2005). It is also essential that teachers recognize and support children

who think creatively or approach situations differently (Argun, 2011; Téremen, 2003).

Effective preschool education is crucial for the development of creativity in children (Bee & Boyd, 2009). Since
the concept of creativity is an important concept that has been debated for years, there is no precise definition
that scientists agree on today (Kaytez, 2015; Uygun, 2017). The English equivalent of the concept of "yaraticilik"
is "creativity." Creativity is a word derived from the Latin word "creare" term. This word, which contains
movement and dynamics within the word, also expresses meanings such as creating, giving birth, creating, and
bringing into being (San& Giileryiiz, 2004). Looking at the literature on the definition of creativity, it is evident
that there are many different definitions, most of which have some common characteristics (May 2005). These
common characteristics include an idea or product creation, (Gardner & Gardiner, 2007; Isbell & Raines, 2003)
originality (Miller, 2002; Sternberg, 2006) and innovation, (Boden, 2004; Glaveanu, 2011; Kaufman, 2009)
which are recognized by experts. The development of creativity is not thought to be specific to the individual,
the stimuli in the environment in which the individual grows up, and lives are sufficient for it, as revealed by
the research (Chronopoulou & Riga, 2012; Garaigordobil & Berrueco, 2011; Plucker et al., 2011). The
educational program and the teacher's approach, methods, and techniques are of great importance in creating
appropriate conditions in educational environments for the development of creativity (Bilhan, 2007). Argun

(2011) stated that the programs used and designed to enhance creativity should be further developed, and
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learning environments that encourage and reward creativity should be provided. Ensuring the success of
practices that foster creative skills depends on careful planning. Chronopoulou and Riga (2012), Ozler (2009),
and Zachopoulou, Trevlas and Konstadinidou (2006) stated in their studies that creativity can be developed

with a rich, stimulating environment and a supportive education program.

Some researchers studying creativity emphasize that there is an interaction between creativity and problem-
solving skills. Runco (2004) defines creativity as a problem-solving process while Monahan (2002) associates
creativity with problem-solving and argues that problems stimulate creativity. For creativity to flourish, Erden
and Akman (2005) emphasize that activities that can help children gain problem-solving skills in the classroom
environment should be planned, and children who express different opinions should be approached with
empathy and respect. Rein and Rein (2000) stated that preschool children are constantly curious, asking

questions, researching, exploring, and using their mental abilities to create a new product.

Based on the literature review, many researchers emphasize the importance of providing children with creative
thinking skills in education (Caughron et al.,, 2011; Cropley, 2011; Pluckeret al., 2011). Indeed, Uzdil and
Ozenoglu (2015) stated that the foundations of an individual's creative thinking skills are established as early as
when the baby falls into the mother's womb. Akinoglu and Diriéz (2007) stated that the educational
environment for creativity should be one where children can feel comfortable and free. Demirci (2000) stated
that in order for creative thinking to emerge, the educational environment should be as free as possible, and
children should not be humiliated. Early childhood is a critical period for creative thinking and intellectual
development (Garaigordobil & Berrueco 2011; Saracho, 1992; Turdieva, 2021; Zahra et al., 2015). To encourage
children to think creatively, they should be allowed to express their thoughts. Children can express themselves
in various ways, not just verbally but also through music, drawing, and so on (Daghoglu, 2011). Celik and
Glndogdu (2007) also emphasized that children whose mental development was positively supported by

preschool education and encouraged to think creatively were more successful than their peers in later periods.

Many techniques and educational methods have been developed to encourage children's creative thinking
(YUce, 2023). These techniques aim at different creative processes and outcomes, such as generating creative
solutions, developing new ideas, and creating new products or systems (lsildakli, 2019). In the literature, the
SCAMPER technique is considered as a technique that improves creativity (Islim, 2011; Poon et al., 2014;
Tassoul, 2005), it offers alternative ways of thinking to the person and achieves this through a series of
qguestions that the person asks oneself Michalko (2006). Again, many studies confirm that creativity can be
developed through SCAMPER as well as techniques such as brainstorming and drama (Islim, 2009; Jelena et al.,
2014; Karatas & Tonga, 2016; Yildiz & Israel, 2002). SCAMPER and brainstorming can be considered the same,
but there are differences between the two techniques. The ideas generated in the brainstorming technique
may be similar or even identical. In the SCAMPER technique, individuals are encouraged to think from different
perspectives with question steps encouraging the development of a creative product or idea. Thus, the

distraction from the topic can be prevented (Swain & Lapkin, 2001). SCAMPER is the most appropriate
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technique to use when individuals are at a dead end in terms of ideas or, on the contrary, when they move

away from the essence of the issue.

Written by Allex Osborrne in the 1960s, the book "Applied Imagination" included the SCAMPER technique. Bob
Eberle then developed the SCAMPER technique by compiling questions that stimulate creativity (Rigie &
Harmayer, 2013; Sak, 2014). Bob Eberle published his book introducing the SCAMPER technique to help
teachers and children to develop ideas in different ways (Eflatun, 2016). The SCAMPER technique was first used
in advertising to increase the sales of a product (Gladding, 2011). In the following years, the SCAMPER
technique was used in different fields (engineering, health, etc.), especially in education (Buser et al., 2011).
The SCAMPER technique allows thinking in a systematic plan when generating ideas (Roger, 2011). The
SCAMPER helps to generate a large number of thoughts quickly, allowing for comprehensive thinking of results
(Gladding, 2011). According to Yildiz (2011) also, SCAMPER is an educational technique that allows one to break

out of stuck intellectual patterns.

SCAMPER is a word formed by combining the initials of seven words in English that are intended to bring to
mind (Michalko, 2006; Password, 2004). The Turkish translation of the technique is "directed brainstorming”
(yonlendirilmis beyin firtinasi)” (Onur & Zorlu, 2017). In this technique, there are question patterns that
encourage the development of a creative product or idea in seven different steps (Islim, 2009; Ozyaprak, 2015;
Sak, 2014). The aim of the steps is to avoid distraction from the topic or to focus on a particular idea (Hayes,
2004). These steps encourage the child to generate new ideas and consider the problem from different
perspectives (Aydin & Cilci, 2020). According to Yagci (2012), question patterns at each step support children's

creativity, help them think differently, and improve their problem-solving skills.

The steps of the SCAMPER technique and the aim of each step can be stated as follows (Glenn, 1997; as cited in
Islim, 2011, p. 24).

Table 1. SCAMPER Stands For
SCAMPER

STANDS FOR
Substitude

Combine

Adapt

Modify, Minify, Magnify
Put to other uses
Eliminate

Reverse, Rearrange

®molZ2|> 0w

Substitute: The first step of the SCAMPER technique is derived from the concept of "Substitude." The Turkish
equivalent of this concept is "yer degistirme". At this stage, the aim is to replace the object with another object
that can take its place (Serrat, 2009). “Preschool children are usually worked with objects, animals, and

stories.” (Yildiz, 2011, p. 1). At this stage, children are asked questions about what can be done by changing all
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or part of the object, and they are asked to generate ideas for these questions (Alyazad, 2014). Sample
guestions that can be used in this step can be listed as follows (Kaytez, 2015; Serrat, 2009; Yigitalp, 2014):

e  What/what else can be used instead of ....... ?

e Canyou replace part of ....... with something else?
e In what other ways can ....... be done?
e  What other material or materials could ....... be made of?

Combine: In the second step of the SCAMPER technique, the aim is to combine multiple and different objects
by bringing them together (Michaklo, 2006). Sample questions that can be used in this step can be listed as
follows (Yildiz & Israel, 2002):

e What else can we combine ....... with?

e Which parts can work together at ....... ?

e Which parts of ....... can we combine?

e Canyou combine ....... and ....... materials?

Adapt: In adaptation, the third step of the SCAMPER technique, the goal is to adapt objects to different events
and situations (Buser et al., 2011). The questions that can be asked at this step can be listed as follows

(Ozyaprak, 2016):

e Howcanwe put....... in a more special case?

e How....... could be more functional?

e  What is needed to double the effectiveness of ....... ?

e What changes can be made to ....... in the future (when you grow up)?
e How can this ....... be used in/as ....... ?

Modify, Minify, Magnify: This step of the SCAMPER technique involves modifying the form of the original
object, minifying or magnifying it in volume or size, changing its quality, and making it faster or slower. (Serrat,
2009). In addition, at this stage, children talk about what might happen if these changes are made (Alyazad,
2014). Questions that can be asked at this stage can be listed as follows (Jagiello, 2012; Majid et al., 2003):

e  What would it be like if ....... was faster?

e  What would happen if ........ could not move anywhere?

e How to change the image, the color, or the shape of ....... ?
e How....... can be made heavier, lighter, shorter or smaller?

Put to other uses: The fifth step of the SCAMPER technique is the stage of using the object or idea outside of its
intended use (Yigitalp, 2014). Creative individuals can build different things from any object, idea, etc., or use
them for different purposes (Miller, 2002). Questions that can be asked at this stage can be listed as follows
(Michalko, 2006; Yildiz & Israel, 2002):

e What else can we use ....... for?

e Whoelseuses....... ?
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e How an adult or child uses. ........ ?

e What can we do to make ....... edible?

Eliminate: In the sixth step of the SCAMPER technique, elimination, the child is asked to discard or remove all
or part of a feature of an object (Moreno ve ark., 2014). Questions that can be asked at this stage can be listed

as follows (Serrat, 2009):

e  Which partof ....... can we remove?
e What would happen if our need for ....... decreased?
e  What would happen if you removed a random part of ....... ?

e What is the most important piece that you cannot remove from ....... ? Why?

Reverse, Rearrange: In the reversal or rearrangement step, which is the last stage of the SCAMPER technique,
the object or its properties are reversed or rearranged, taking into account the current state of the item under
consideration. (Yagci, 2012). The questions that can be asked in this step are as follows (Michalko, 2006; Yildiz
& Israel, 2002):

e Which parts of ....... can you change?

e If you were to design ....... how would you design it?

e What would happen if people or animals in ....... did the opposite of their roles?
e Can we use more than one from ....... ?

e Can we replace this ....... with ....... ?

SCAMPER can be used in the preschool period as it is an easy and fun technique to apply (Yildiz, 2011). The
SCAMPER technique empowers children to imagine, think differently, and create original products (Yildiz &
Israel, 2002). The SCAMPER activities with children help them to change and combine their thoughts, along
with making them think creatively (Jagiello, 2012). Idris and Nor (2010) stated that the applications to be made
with the SCAMPER technique are of great importance in developing and uncovering creativity. Ozyaprak (2016)
and Islim (2009) revealed that the SCAMPER significantly increased the effect of creative thinking skills. Jelena
et al. (2014) examined the effect of the SCAMPER technique on students' motivation and self-confidence in
creativity and found that most of the students' self-confidence and motivation increased. The research
conducted in Canada revealed that SCAMPER, which is a thinking tool for arts-based creativity, can be used as
an educational tool in the development of creativity and innovation skills of preschool children (Jagiello, 2012).
The SCAMPER technique, which is very enjoyable for both the teacher and the student, is crucial in nurturing

creative thinking (Gann, 2013).

Today, it is important to raise individuals who think, research, and are sensitive to their environment (Bilhan,
2007). As in all areas of development, the preschool period is a critical period for the improvement of creativity
in children. Therefore, children should be provided with a quality preschool education (Halpin, 2003). Within
the scope of quality preschool education, one of the different educational methods that develop and support

creativity in children is the SCAMPER technique. As a result of the literature review, it is concluded that the
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studies determining the views and knowledge levels of preschool teachers about the SCAMPER technique are
insufficient. This research is of importance for including the views of preschool teachers on the SCAMPER
technique in preschool education, revealing the practices of teachers in the classroom, and encouraging
research on this technique. Considering both the fact that SCAMPER applications are an up-to-date and globally
accepted technique and its importance in the preschool period, this research fills the gap in the literature. In
this respect, the aim of the study is to examine the views of preschool teachers on the use of the SCAMPER
technique in their educational processes. In line with this objective, the following questions were sought to be

answered.

1. What are the thoughts of preschool teachers about the SCAMPER technique?

2. How do preschool teachers use the SCAMPER technique?

3. According to the preschool teachers, what are the conveniences/advantages of the SCAMPER
technique?

4. What are the challenges/disadvantages of applying the SCAMPER technique according to preschool
teachers?

5. According to preschool teachers, what are the positive/negative contributions of the SCAMPER

technique as an educator?

METHOD
Research Design

The research was conducted with a qualitative research method. Qualitative research is one of the forms of
knowledge production developed by human beings to understand their own potential, discover themselves,
and explore the depths of the social structures and systems they have built with their efforts (Morgan, 1996).
Typically, qualitative data collection techniques such as observation, interview, document, and discourse
analysis are used in qualitative research. In addition, qualitative research, which is based on an in-depth
examination of human perceptions and events in social reality and the natural environment, has a holistic

perspective that combines different disciplines (Hatch, 2002; Merriam & Grenier, 2019).

Study Group

The study group consists of twenty-two preschool teachers working in public independent kindergartens and

kindergartens within primary schools in Adiyaman province center and participating in this study voluntarily.

The demographic characteristics of the teachers participating in the study are presented in Table 2.
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Table 2. Demographic Information

N f
Gender Female 21 95.5%
Male 1 4.5%
Age 26-30 5 22.7%
31-35 4 18.2%
36-40 5 22.7%
41-45 8 36.4%
Type of School Worked in Public Independent Kindergarten 14 63.6%
Primary School Kindergarten 8 36.4%
Seniority Year Less than 1 Year 1 4.5%
1-5 Years 4 18.2%
6-10 Years 4 18.2%
11-15 Years 7 31.8%
16-20 Years 4 18.2%
21 Years or More 2 9.1%
Age Group Worked with 3-4 year-old age group 1 4.5%
5-6 year-old age group 21 95.5%

Data Collection Instruments

In the study, the "Individual Interview Form" was used. In this study, a semi-structured Interview Form was
prepared to examine teachers' views on the use of the SCAMPER technique. In the Interview Form, open-ended
questions were included to allow teachers to express their statements about this technique. The semi-
structured interview form was reorganized in line with the suggestions from the experts, and the final version

was created. The finalized Interview Form consists of 5 questions in total.

Data Collection

The necessary approval was obtained from Adiyaman University Social and Human Sciences Ethics Committee
to conduct the research. The study data were obtained in the spring semester of the 2021-2022 academic year.
First, volunteer teachers were identified for individual interviews. Teachers who voluntarily participated in the
study were pre-interviewed to provide information about the study. The Demographic Information Collection
Form was completed by the teachers participating in the study. The interviews with the teachers were
recorded on a voice recorder. The audio recordings were listened to, and the answers were transcribed into

written text by the researcher.

Data Analysis

The qualitative data obtained were analyzed by the content analysis method. Content analysis requires a more
detailed examination of the collected data and the identification of concepts, categories, and themes that
explain the data. The content analysis focuses on the data collected. Codes are extracted from events and
phenomena frequently repeated in the data set or emphasized by the participant. Codes lead to categories,
and categories lead to themes. In short, data (codes) found to be similar and related to each other are

interpreted by bringing them together within the framework of certain concepts (categories) and themes. In
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content analysis, the content of the participants' opinions is systematically separated (Bengtsson, 2016;

Crabtree & Miller, 1999; Merriam & Grenier, 2019).

Raw data is backed up and secured in a digital environment. In transcribing the data obtained from the
interviews, what was said in the interview was written as it was, without making any changes to the teachers'
responses. Each of the interview forms was given codes as T1, T2, T3 and so on. The data obtained from the
interview form were coded and categories were determined. Coding and themes were performed both by the
researcher and by another expert. Coding and themes were both done by the researcher herself, an
assessment and evaluation expert. These codes are accompanied by verbal expressions when presenting

the findings.

FINDINGS
In this section, the findings about the use of SCAMPER technique by preschool teachers are given.

Table 3. Distribution and Frequency Values of Themes and Codes Related to Teachers' Statements on the
SCAMPER Technique

Themes Codes N
Creative/Flexible Thinking 10
Brainstorming
Working with Objects
New Idea Generation
Reformatting

Statements on the SCAMPER Technique Thinking Method Series
Fun
Multiple Functions
Open-ended / Directive
Questions
Examination in  Various 1
Aspects

RN WA PO O

[ERN

Table 3 shows the distribution and frequency values of the themes and codes obtained from the content
analysis of the teachers' views in the study group regarding their knowledge of the SCAMPER technique. No
sub-theme was formed since the answers given to the question posed to the teachers participating in the

interview consisted of basic concepts related to the SCAMPER technique.

Teachers stated that, regarding the SCAMPER technique (n=41), that the process of developing ideas or
thoughts is based on a flexible concept of creative thinking that enables the use of different perspectives and
the use of ideas/thoughts obtained in this way instead of using repetitive structures (n=10), that the process in
question is a brainstorming process used to obtain new and different ideas/thoughts by utilizing existing
ideas/thoughts (n=9), that the concept studied in the process of developing ideas/thoughts based on creativity
is the object (n=6), that at the end of the process, new and different ideas are put forward rather than the
objects or subjects studied (n=4), that the new ideas and thoughts aimed by the mentioned technique are
obtained by making various additions/subtractions to pre-existing ideas and thoughts in the process by using

techniques that offer creativity and thus reformatting the ideas and thoughts in question (n=4), that it is a
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series of thinking methods directed at an object being studied in order to generate new ideas or improve
existing ideas (n=3). In addition, teachers stated the mentioned process of developing thoughts/ideas is
perceived as quite fun for children (n=2), the technique in question is to make a subject directed to a child
more comprehensible by examining it from various aspects (n=1), that an object to be studied is not a unified
whole, but contains more than one function (n=1), that open-ended questions were used to reveal creativity

potential in the process of generating new ideas/thoughts (n=1).

The quotations of the teachers regarding the results can be expressed as follows:

T3 A fun brainstorming method that develops creative thinking.

T9 Providing mind movement with open-ended guiding questions...

T10 Developing ideas using various methods and techniques based on a single event or object.

T14 Asking a group to come up with different opinions on a topic.

T15 Reshaping an object by cutting it into pieces. Additions and subtractions to the shapes of objects.

T16 SCAMPER is a practical, fun brainstorming technique that supports creative thinking. An essential aspect of
this technique is that an object or idea is taken into consideration, and brainstorming is carried out on that
object or idea through the predetermined steps of this technique. Children's creative and flexible thinking skills
are developed by changing and improving the object or idea through brainstorming.

Table 4. Distribution of Themes and Codes and Frequency Values of Teachers' Views on the Ways of Using the
SCAMPER Technique

Themes Codes
Story Completion/Drama
Receiving Opinions

N
7
6
Question & Answer 4
Screening Different Ideas 4
Music Activities 3
Usage of the SCAMPER Technique Asking Question 2
Encouraging Different Thinking 2

In the Process of Problem
Solving
Group Conversation

Arousing Curiosity
Ready Templates

Table 4 shows the distribution and frequency values of the themes and codes obtained from the content
analysis of the teachers' views in the study group regarding the way they use the SCAMPER technique. No sub-
theme was formed since the answers given to the question posed to the teachers participating in the interview

consisted of in-class activities implemented during the use of the SCAMPER technique.

Regarding how they applied/used the SCAMPER technique to children in the classroom, the teachers stated
that they designed a group conversation to be formed around the object/topic to be focused on during the

activity (n=1), that they use the method of asking questions to provide new ideas/thoughts by examining the
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object/topic to be focused on and discussing it in detail (n=6), that they ensured that the opinions of the
participants participating in the activity regarding the object or subject were taken separately (n=6), that they
use it when it is necessary to use my problem solving process in the activity (n=1), that they use story
completion/drama activities to ensure that new ideas/thoughts can be obtained through the use of existing
ideas/thoughts (n=7), that they organize various activities in order to arouse curiosity about the subject or
object in the event (n=1), that they provided the screening of different ideas/thoughts in children in
the activity (n=4), that they carried out the mentioned process by using ready-made templates previously
used by different teachers regarding the technique in question (n=1), singing with children at the event,
etc. used in musical activities(n=3), and that they encourage children to come up with different
ideas/thoughts instead of continuing to learn with the same thought products through practices such as story

completion, singing, and so on (n=2).

The quotations of the teachers regarding the results can be expressed as follows:

T5 Using question and answer technique.

T7 | use it when | want to create a pool of ideas or stimulate thinking.

T9 | use it to arouse curiosity or to reveal different paths.

T10 My aim is to present any concept to children and help them to create diversity by providing an opportunity
for children to develop ideas about its usage purposes, properties, etc.

T14 In storytelling, | do not tell certain parts of the story but ask children questions about what might happen in

these parts. | use it to find out what their opinion is on a topic.

Table 5. Distribution and Frequency Values of the Themes and Codes of Teachers' Views on the
Conveniences/Advantages of the SCAMPER Technique in the Implementation Phase

Themes Codes
Imagination
Creativity

Various Ideas
Child Active
Economic (Cost-Time)

[C R T, R I A N

Conveniences/Advantages of the SCAMPER Receiving Opinions

Technique in Practice Correct
Question/Performance 2

Correlation

Transforming Interest
into Desired Behavior
Arousing Curiosity 1
Self-confidence Booster 1
Fun 1
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Table 5 shows the distribution and frequency values of the themes and codes obtained from the content
analysis of the teachers' views in the study group regarding the convenience/advantages of the SCAMPER
technique in the implementation phase. No sub-theme was formed since the answers given to the question
posed to the teachers participating in the interview were the conveniences/advantages in the implementation

process of the SCAMPER technique.

Teachers consider that in the classroom education and training processes in which SCAMPER technique is
applied, the technique in question is supportive in terms of enabling children to reveal their different ideas
about the subject they are focusing on (n=5), that children's creativity potential is significantly supported by
using their imagination about the subject they are working on (n=6), that this technique supports children's
tendency to approach a subject from different perspectives through creative thinking instead of having a
shallow approach with a monotonous perspective on a particular subject (n=5), that the use of this technique
in the lesson process paved the way for children to express their thoughts freely without any mold or
boundaries (n=3), that the use of the SCAMPER technique led to the transformation of the interest discovered
in children into desired behavior (n=1), that in the lesson process using the SCAMPER technique, if the correct
questions are directed to the children, it is positively supportive at the level of students' imagination and
creative thinking skills, and time can be saved by addressing more than one subject with one subject (n=2), that
children become more active in the lesson by being able to express their thoughts freely (n=5), that the
curiosity motive in children can be very active thanks to the activities implemented in the lessons using the
SCAMPER technique (n=1), that both teachers and children were able to save both time and money with the
content of this technique and the activities used within this framework (n=4), that this technique functions as a
supportive element for children's self-confidence through its use in the activity process (n=1), and that by
making the lesson fun for children, and more attentive and active participation in the process can be ensured

(n=1).

The quotations of the teachers regarding the results can be expressed as follows:

T1 It provides a convenient environment for different ideas to emerge.

T3 It allows children to explore their imagination and creativity.

T5 We are able to attract the student's attention to the desired behavior.

T9 A quick way to arouse curiosity, involvement in the activity, increasing the demand for answers as there is no
one right answer, etc.

T10 | present any concept | want children to learn. They acquire both the concept itself and many interrelated
things that are similar and close in content in the process.

T11 The convenience is that you don't need many materials, and sometimes a pen and paper are enough. More

thought and discourse-oriented.
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Table 6. Distribution and Frequency Values of Themes, Sub-themes, and Codes Related to Teachers' Views on
the Challenges/Disadvantages of SCAMPER Technique in the Implementation Phase

Themes Sub-themes Codes N
Practical

Challenges/Disadvantages of  No I don't think there are 6
the SCAMPER Technique Challenge/Disadvantage any disadvantages

Repetition of the Same
Ideas
Loss of Time
Subject/Age
There are Incompatibility
Challenges/Disadvantages Insecure Student
Good Choice of Question
Distraction from the
Main Topic

R Ww w s~ o

[EN

Table 6 shows the distribution and frequency values of the themes, sub-themes, and codes obtained from the
content analysis of the teachers' views in the study group regarding the challenges/disadvantages of the
SCAMPER technique in the implementation phase. It is observed that the teachers' views on the subject are

grouped under two sub-themes: "No Challenge/Disadvantage" and "There are Challenges/Disadvantages."

The answers given by the teachers regarding their views on the challenges/disadvantages of the SCAMPER
technique during the implementation phase were collected under the sub-theme of "There are
Challenges/Disadvantages" (n=20). In this sub-theme, teachers stated that the technique in question can cause
children to put forward the same ideas about the subject they are focused on and not to develop different
perspectives in the classroom education and training processes in which the SCAMPER technique is
implemented (n=6), that the expected performance of the technique cannot be achieved if the subject of the
in-class activity is incompatible with the age group of the children participating in the activity (n=3), that the
technique would not be useful if the questions directed to the children during the in-class activity process in
which the technique is used are not selected in a way that serves the purpose (n=1), that especially in crowded
classes, the implementation of this technique would result in loss of time and therefore the activity would not
achieve its purpose (n=4), the activity may drift away from the main topic during the children's reflection on
the main topic, if the teacher does not maintain good control (n=1), and that in an in-class activity where this
technique is implemented, children may hesitate to participate fully if they lack self-confidence, or the self-
confidence of a child who is unable to come up with a different and creative idea on the main topic may be

damaged (n=3).

In the second sub-theme, "No Difficulty/Disadvantage" (n=6), the teachers considered that there was no
difficulty/disadvantage in the implementation phase of the SCAMPER technique; on the contrary, children's
self-confidence was increased, they were enabled to develop different and creative perspectives on subjects

and objects, and the targeted outcomes were easily transferred to children (n=6).
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The quotations of the teachers regarding the results can be expressed as follows:

T1/don't think there are any disadvantages.

T10 Children's level of readiness may take time to acquire the method in the effective age group in this
method....

T13 They might be hesitant to come up with ideas. The same ideas might emerge.

T16 Children's rephrasing the ideas they hear from their friends may prevent them from generating original
ideas.

T20 However, children who are weaker in this ability may give the same type of answers, or sometimes the time
process is prolonged because ideas are taken one by one.

T22 Sometimes the child may not recognize the object, which can be challenging.

Table 7. Distribution of Themes, Sub-themes and Codes, and Frequency Values of Teachers' Views regarding the
positive/negative contributions of the SCAMPER on themselves as teachers

Attention Grabbing

Gain from Time

Classroom Management
Time-consuming

Not efficient for Some Students
Recurring Ideas

Negative

Themes Sub-themes Codes N
Encouraging Creative Thinking 8

Getting to Know the Student 4

Expressing Thoughts 4

Pleasant Learning Environment 3

Supporting Imagination 3

Positive / Negative Positive Enriching Learning Environment 2
Contributions of the Improving 1
SCAMPER Technique to the Student Active 1
Teacher Classroom Management 1
1

1

2

1

1

1

Table 7 shows the distribution and frequency values of the themes and codes obtained from the content
analysis of the teachers' views in the study group regarding the positive/negative contributions of the
SCAMPER technique in the implementation phase. It was found that the views of the teachers who participated

in the interviews on the subject are grouped under two sub-themes, namely "Positive" and "Negative."

The responses of the teachers regarding their views on the positive/negative contributions of the SCAMPER
technique to the educator were collected under the sub-theme "Positive" (n=30). In this sub-theme, teachers
stated that this technique allows both teachers and children to express their thoughts freely in the classroom
education and training processes where SCAMPER (Directed Brainstorming) technique is implemented (n=4),
that in-class activities using this technique encourage both teachers and children to develop their creativity

potential and express creative ideas (n=10), that it contributes to the teacher in terms of comprehending the
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readiness levels of children who express their opinions during the in-class activity (n=4), that it functions in a
way that ensures progress for both the teacher and the child, especially in terms of development (n=1), that it
provides an opportunity to create a pleasant and rich learning environment, especially for children, through in-
class activities using this technique (n=5), that it allows to integrate the child as an active participant in the
lesson (n=1), that a highly facilitating environment is created in terms of classroom management with the child
actively participating in the learning environment designed with the SCAMPER technique and freed from the
trap of ordinary thinking (n=1), that children's attention, which is difficult to be get in a lesson designed with
the lecture method, can be easily managed in the classroom (n=1), that conducting a lesson with this method
allows the teacher to save time (n=1), and that it allows for an environment that supports the imagination of

both teachers and children (n=3).

In the second sub-theme, "Negative" (n=5), teachers stated that the SCAMPER (Directed Brainstorming)
technique is time-consuming due to the practice of putting the child completely in the foreground and taking
the opinions of each child, especially in crowded classes (n=1), that it is difficult to ensure classroom control in
an in-class activity designed with this technique (n=2), that children with lack of self-confidence, attention
deficit, hyperactivity, and similar personal problems cannot get enough efficiency from an in-class activity
designed with this technique (n=1), that after a certain point during the lesson, the fact that children are
influenced by each other's ideas and express the same ideas plays a role in reducing the efficiency of the

technique (n=1).

The quotations of the teachers regarding the results can be expressed as follows:

T2 On the positive side, it enables children to think more creatively.

T5 We get an idea about children'’s creativity.

T7 The positive contribution is that there is a pleasant educational environment. Attention is getting high.
Classroom management problems disappear.

T10 | can address a wider and more diverse area. We are gaining time. It becomes flexible and shaped based on
children.

T15 ... On the downside, it may cause difficulties in controlling the classroom.

T16 It might be difficult for children who are shy to express themselves, have speech problems, or have

attention deficit hyperactivity disorder.

CONCLUSION and DISCUSSION

Preschool teachers' views on SCAMPER technique were examined in this study. Based on the findings obtained
from the study, it was revealed that preschool teachers had positive opinions regarding the SCAMPER
technique. Based on the teachers' statements about the SCAMPER technique, it was concluded that it is a
process based on a flexible, creative thinking concept that enables the use of ideas/thoughts (n=10),

brainstorming (n=9), the object of the concept studied in the process of developing ideas/thoughts based on
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creativity (n=6), generating new ideas (n=4), reformatting (n=4), thinking method series (n=3) and fun (n=2).
The results of generating new ideas and reshaping obtained from the research coincide with Michalko (2006)'s
statement that SCAMPER is a technique that offers people alternative ways of thinking. In addition, it is
supported by the fact that different ideas emerged by using SCAMPER (Daly et al., 2012) and that SCAMPER
provides the opportunity to reach many creative ideas from a group in a short time at certain stages

(Rawlinson, 1995).

Based on the findings on how preschool teachers implemented the SCAMPER technique in the classroom, it
was concluded that they used it in story completion/drama activities (n=7), taking thoughts separately (n=6),
problem-solving process (n=1), music activities (n=3), scanning different ideas (n=4), encouraging different
thinking (n=2), and in arousing curiosity (n=1). According to Yagci (2012), the questions in the SCAMPER steps
increase children's creative thinking and improve their problem-solving skills. Serrat (2009) states that the
SCAMPER technique allows children to question an event and come up with ideas in individual or group work in
problem-solving. In the study conducted by Yigitalp (2014), investigating whether there was a difference
between the problem-solving skills of children who had received training based on the SCAMPER technique and
those who had not received such training before, it was observed that the training implemented had a positive
effect on children's problem-solving skills. Yuen, Tarique, and Ang (2015) emphasized that this technique is very
effective in revealing original ideas for new characters, ideas, and designs that are not similar to each other in
storytelling. The SCAMPER technique can be used very easily in the classroom with other learning methods
such as drama, cooperative learning, and so on (Islim, 2009). Using the SCAMPER technique in the artistic
creation process, Bas (2018) concluded that the technique contributed to artistic creativity, creative thinking,
and motivation. Blending SCAMPER with teaching methods and techniques creates many advantageous

circumstances in the classroom (Jagiello, 2012). The results of these studies reached in the literature

support the views.

In the findings related to the convenience of preschool teachers in implementing the SCAMPER technique, the
following results were obtained: children's creativity potential is supported (n=6), it is supportive in the
emergence of different ideas (n=5), looking at the subject from different perspectives is supported (n=5), they
can save money in terms of cost (n=4), the sense of curiosity in children can be active (n=1), the interest
discovered in children can be transformed into desired behavior (n=1), children can participate more carefully
and actively in the process in a fun way (n=1). According to Poon et al. (2014) the SCAMPER technique is highly
advantageous in that it aims to adapt to every condition and situation, make changes, and develop. Aytac¢ and
Akyol (2015) stated that this technique can be used for students to transfer their knowledge to daily life and to
think in a different way as a result of their studies. Studies conducted by Kaytez (2015) and Ozyaprak (2016)
concluded that the SCAMPER technique improved children's creative thinking skills. Conventional methods
applied in educational environments fail to motivate children. Fun learning environments that attract children's

interest provide children's motivation, and permanent learning takes place. Jelena et al. (2014), examined the
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effect of the SCAMPER technique on students' self-confidence and motivation in creativity and stated that
students' self-confidence and motivation in creativity increased. Ceran et al. (2015) examined the effect of the
SCAMPER technique on students' creativity skills in creating creative stories and found that the technique

contributed to revealing students' imagination and developing their multidimensional thinking skills. These

studies coincide with the views on the ease of applying the SCAMPER technique in the research.

In the sub-theme of preschool teachers' lack of difficulty in implementing the SCAMPER technique (n=6), it was
observed that there was no difficulty in implementing the technique. Based on the findings in the sub-theme
"There are difficulties" during the implementation phase of the SCAMPER technique, the following conclusions
were made: repetition of the same ideas (n=6), not selecting the questions asked to the children appropriately
(n=1), taking time to implement the technique in classes with large class sizes (n=4), and the possibility of
shaking the self-confidence of children who cannot present creative ideas (n=3). In the study of Karatas and
Tonga (2016), prospective teachers stated that the SCAMPER technique has no disadvantages and would be

difficult to implement in crowded classes.

In the findings related to the positive/negative contributions of the SCAMPER technique to the educator, it was
concluded that the answers given by the teachers were mostly gathered in the "positive" sub-theme (n=30).
Considering these sub-themes, encouraging creative thinking (n=8), recognizing the student (n=4), enjoyable
learning environment (n=3), enriching learning environment (n=2), attention-grabbing (n=1), imagination-
supportive (n=3), child-active (n=1) themes were identified. In the "negative" sub-themes, time-consuming
(n=1), repetitive ideas (n=1), time-consuming (n=1), and not productive for some children (n=1) themes were
identified. In the study conducted by Yigitalp (2014), it was stated that teachers were satisfied with using the
SCAMPER technique and in parallel with similar studies, and that time-related problems could be experienced,
similar to the result of this study. Majid et al. (2003) stated that with the SCAMPER, children participate directly
in activities, express their feelings and thoughts easily, and learn by observing, experimenting, and exploring. It
can be said that by using stimulating material during the SCAMPER application, children are encouraged to

imagine and reflect on their experiences.

SUGGESTIONS

In line with the results obtained from the study, the following recommendations were developed:

e An activity pool can be created for examples of activities using the SCAMPER technique, which can be
shared with preschool teachers. These activities can be shared on social media platforms (Instagram,
Facebook, Twitter, etc.) to reach all teachers.

e  Effective learning environments can be prepared for children by making use of education programs
implemented using different teaching methods and techniques.

e This research on the SCAMPER technique can be applied by changing the study group, data collection

tools, and the type of research.
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SCAMPER TEKNiK HAKKINDA OKUL ONCESi OGRETMENLERININ ALGILARI

0z

Cocuklarin yaratici diisiinmelerini tesvik eden birgok teknik ve egitim metodu gelistirilmistir. Bu
teknikler, yaratici ¢oéziimler Uretmek, yeni fikirler gelistirmek, yeni Grinler veya sistemler
meydana getirmek gibi farkli yaratict sireci ve sonuglari amaglamaktadir. SCAMPER
(Yonlendirilmis Beyin Firtinasi), bireylerin yaraticiigini ve vyaratici duslinme becerilerini
gelistirmede kullanilabilecek keyifli bir beyin firtinasidir. SCAMPER tekniginde yedi farkli
basamaktan olugan yaratici bir Uriin ya da fikir gelistirmeyi tegvik eden sorular mevcuttur. Her
basamaktaki soru kaliplari, g¢ocuklarin vyaraticiliklarini desteklemede, farkli dusinmelerini
saglamakta ve problem ¢ézme becerilerini gelistirmektedir. Arastirmanin amaci, okul oncesi
O0gretmenlerinin  egitim-6gretim sureclerinde SCAMPER tekniginin kullanilmasina yonelik
gorislerini incelemektir. Arastirma, nitel arastirma yontemi ile gerceklestirilmistir. Arastirmanin
¢alisma grubunu, 2021-2022 egitim-6gretim yilinda Adiyaman il merkezinde bulunan resmi
bagimsiz anaokullari ve ilkokul blinyesindeki anasiniflarinda gorev yapan ve bu galismaya gonalla
olarak katilan yirmi iki okul 6ncesi gretmeni olusturmaktadir. Ogretmenlerin SCAMPER teknigine
yonelik gorisleri icin “Bireysel Gorlisme Formu” kullanilmistir. Elde edilen nitel veriler icerik analiz
yontemiyle analiz edilmistir. Arastirmadan elde edilen bulgulara gére okul 6ncesi 6gretmenlerinin
SCAMPER teknigi ile ilgili olumlu gérislere sahip olduklar ortaya cikmistir. Ogretmenlerin
SCAMPER teknigine yonelik aciklamalarinda, fikirlerin/dislincelerin kullanilabilmesini saglayan
esnek bir yaratici disiinme kavraminin temel alindigi bir siireg, beyin firtinasi, yeni fikir Gretme,
yeniden bicimlendirme, diisinme yontemi serisi ve eglenceli oldugu dile getirilmistir.
Ogretmenlerin SCAMPER teknigini hikdye tamamlama/drama etkinliklerinde, disiincelerin ayri
ayri alinmasinda, problem ¢6zme sirecinde, farkh fikirlerin taranmasinda ve merak uyandirmada
sinif icinde uyguladiklari gériilmustir. Ayrica cocugu tanima, keyifli 6grenme ortaminin olusmasi,
dikkat cekici ve hayal giiclini destekleyici olmasi da egitimciye olumlu katkilari oldugu sonucuna
ulasiimistir. Bu dogrultuda SCAMPER tekniginin kullanildigi etkinlik 6rneklerine yonelik etkinlik
havuzu olusturularak okul 6ncesi 6gretmenleri ile bu etkinliklerin paylasilabilecegi 6nerilmektedir.

Anahtar kelimeler: SCAMPER /Y6nlendirilmis beyin firtinasi, okul oncesi egitimi, 6gretmen
algilar.
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GiRiS

Dogum oncesinden baslayan egitim, yasam boyu devam eden bir slreci kapsar. Poyraz ve Dere (2000), okul
oncesi egitimini dogumdan ilkokulun baslangi¢c agamasina olan ¢ocukluk yillarini kapsayan, bu dénemde zengin
uyarici ortamlar sunan, ¢ocuklarin gelisimsel ozelliklerini destekleyen egitim sireci olarak tanimlamaktadir.
Yasamin en 6nemli slireci olan bu yaslardaki iyi bir egitim, saglkl gelisimin olmasi icin 6nemlidir (Metin, 2001;
Oguzkan ve Oral, 1993). Bu sirecgte ¢ocuklarin psiko- motor, bilissel, sosyal- duygusal gelisimlerinin, dil ve
okuma-yazma becerilerinin desteklenmesi, yaratici yonlerinin ortaya c¢ikarilmasi ve kendilerine glvenlerinin
gelistirilmesi vurgulanmaktadir (Aslan, 2010; Kim ve Suen, 2003; Nacaroglu, 2014; Siraj-Blatchford, 2004;
Tominey ve Rivers, 2012; Zvoch, Reynolds ve Parker, 2008). Okul 6ncesi egitim, cocugun gelisimini, akil ve ruh
saghgini desteklemekle beraber ¢ocugun bireysel gelisimi ile bilgi ve beceri edinmesini de amaglamaktadir

(Roopnarine ve Jhonson, 2005).

Okul 6ncesi doneminde cocugun gelisim o6zellikleri ve kisisel farkliliklari dikkate alinarak c¢ocuga fiziksel,
duygusal, sosyal, zihinsel, dil ve ahlak gelisimi yoniinden sistemli bir egitim verilmelidir. Tiirkiye’de okul dncesi
egitim programindaki kazanimlarin ¢ocuklara kazandirilmasi ve gelisim alanlarinda onlari desteklemek amaciyla
yapilan etkinliklerde farkh 6gretim yontem ve teknikleri kullanilmaktadir (Yalgin ve Uzun, 2018). Bu dogrultuda
okul éncesi doneminde ¢ocugun ihtiyag duydugu bilgi ve becerileri edinmesi, planlanip uygulanmasi 6gretmene
dismektedir (Aydin, 2010). Cocugun 68renmesini kolaylastiracak 6grenme ortami, uygun 6gretim yontem,
teknik ve materyaller agisindan diizenlenmesi gerekmektedir (Kostelnik ve ark., 2004; Saban, 2005). Ayrica
O0gretmenlerin yaratici dislinen veya olaylara farkli bakan gocuklari anlamalari ve desteklemeleri 6nemlidir

(Argun, 2011; Téremen, 2003).

Cocuga sunulan etkili okul 6ncesi egitim, ¢cocukta yaraticiigin gelisiminde 6nemlidir (Bee ve Boyd, 2009).
Yaraticihk kavrami, yillardir tartisilan énemli bir kavram oldugundan giinlimiizde bilim insanlarinin Gzerinde
birlestikleri kesin bir tanimi yapilmamistir (Kaytez, 2015; Uygun, 2017). Yaraticihk kavraminin ingilizcedeki
karsihgl “creativity” dir. Latincedeki “creare” sézcliglinden tiireyen bir sozcliktiir. Hareket ve dinamigi kelime
icerisinde barindiran bu kelime, yaratmak, dogurmak, olusturmak ve meydana ¢ikarmak gibi anlamlari da ifade
eder (San ve Glileryiiz, 2004). Yaraticihigin tanimina yonelik literatiire bakildiginda birgok farkli tanim oldugu ve
¢ogunlukla bazi ortak 6zelliklere sahip oldugu goérulmektedir (May, 2005). Uzmanlar tarafindan kabul géren fikir
veya Urin ortaya koyma (Gardner ve Gardiner, 2007; Isbell ve Raines, 2003), 6zgtinlik (Miller, 2002; Sternberg,
2006) ve yenilik (Boden, 2004; Glaveanu, 2011; Kaufman, 2009) bu ortak o6zellikler arasindadir. Yaraticiligin
gelistiriimesi sadece bireye 6zgii olarak distinilmeyerek bireyin yetistigi ve yasadigi ortamlardaki uyaricilarin
yeterli olmasi gerektigi yapilan arastirmalar ile ortaya konulmustur (Chronopoulou ve Riga, 2012; Garaigordobil
ve Berrueco, 2011; Plucker ve ark., 2011). Yaraticiligin gelistiriimesi icin egitim ortamlarinda uygun kosullarin
olusmasinda egitim programi, 6gretmenin yaklasimi ile kullandigi yontem ve teknikler énem tasimaktadir
(Bilhan, 2007). Argun (2011)’da yaraticilig gelistirmek icin kullanilan ve gelistirilen programlarin artiriimasini ve

yaraticlligl 6zendiren, odillendiren 6grenme ortamlarin olmasini belirtmistir. Yaratici beceriyi gelistiren
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uygulamalarin basarili olmasini saglamak dikkatli bir planlamaya baghdir. Yaraticili§in zengin uyarici bir ortam
ve destekleyici bir egitim programiyla gelistirilebilecegini Chronopoulou ve Riga (2012), Ozler (2009),

Zachopoulou, Trevlas ve Konstadinidou (2006) yaptiklari arastirmalarinda ifade etmislerdir.

Yaraticihk lizerine calisan bazi arastirmacilar, yaraticiik ve problem ¢6zme becerisi arasinda etkilesimin
oldugunu vurgulamaktadirlar. Runco (2004) yaraticiligi problem ¢ézme sireci olarak tanimlarken, Monahan
(2002) da yaraticiligi hem problem ¢ézmeyle iliskilendirmis hem de problemlerin yaraticiligi canlandirdigini 6ne
sirmuistlr. Yaraticihgin gelisim gosterilebilmesi icin Erden ve Akman (2005) sinif atmosferinde cocuklara
problem ¢6zme becerisi kazandirabilecek etkinliklerin planlanmasi gerektigini, farkl fikrini ifade eden ¢ocuklara
empati ve saygl ile yaklasilmasi gerekliligini vurgulamaktadir. Rein ve Rein (2000) okul 6ncesi donemdeki
cocuklarin siirekli merak ettigini, soru sordugunu, arastirdigini, kesfettigini ve zihinsel yeteneklerini yeni bir

Urun olusturmak amaciyla kullandigini belirtmistir.

Literatir taramasinda bir¢ok arastirmaci ¢cocuklara egitimde yaratici diisinme becerisi kazandirmanin énemini
vurgulamaktadir (Caughron ve ark., 2011; Cropley, 2011; Plucker ve ark., 2011). Hatta Uzdil ve Ozenoglu (2015)
bir bireyin yaratici diisinme becerisinin temellerinin anne rahmine distigl dénemden itibaren atildigini ifade
etmigslerdir. Akinoglu ve Diriéz (2007), yaraticilikta egitim ortaminin ¢ocuklarin kendini rahat ve o6zgir
hissedebilecegi bir ortam olmasi gerektigini belirtmistir. Demirci (2000) ise yaratici dlslncenin ortaya
konulabilmesi icin egitim ortaminin olabildigi kadar 6zgir olmasi ve ¢ocuklarin kigik diisirilmemesi gerektigini
ifade etmistir. Erken gocukluk dénemi yaratici diisiinme ve zihin gelisimi konusunda kritik dénemlerden biridir
(Garaigordobil ve Berrueco 2011; Saracho, 1992; Turdieva, 2021; Zahra ve ark. 2015). Gocuklari yaratici
disinmeye tesvik etmek i¢in distincelerinin ifade edilmesine firsat verilmelidir. Cocuklar diislincelerini sadece
sozel olarak degil, muzik, resim gibi birgok farkli yol ile ifade edebilmektedir (Daglioglu, 2011). Celik ve
Glindogdu (2007) da zihin gelisimi okul 6ncesi egitimle olumlu desteklenmis ve yaratici dislinmeye tesvik

edilmis ¢ocuklarin ilerleyen donemlerde akranlarindan daha basarili olduklarini vurgulamistir.

Cocuklarin yaratici disinmelerini tesvik eden bircok teknik ve egitim metodu gelistirilmistir (Yiice, 2023). Bu
teknikler, yaratici ¢oziimler tretmek, yeni fikirler gelistirmek, yeni Uriinler veya sistemler meydana getirmek
gibi farkh yaratici sireci ve sonuglari amaglamaktadir (Isildakh, 2019). Alanyazinda SCAMPER tekniginin,
yaraticiligl gelistiren bir teknik olarak kabul edildigi (islim, 2011; Poon ve ark., 2014; Tassoul, 2005), kisiye
alternatif disinme yollari sundugunu ve bunu kisinin kendisine yoneltecegi bir dizi soruyla basardigi (Michalko,
2006) gorisi dile getirilmistir. Yine yapilan birgok arastirma, yaraticiligin beyin firtinasi ve drama gibi tekniklerin
yani sira SCAMPER ile de gelistirilebilecegini dogrulamaktadir (islim, 2009; Jelena ve ark., 2014; Karatas ve
Tonga, 2016; Yildiz ve israel, 2002). SCAMPER ile beyin firtinasi teknigi ayni gibi gérilebilir, fakat iki teknik
arasinda farkliliklar bulunmaktadir. Beyin firtinasi tekniginin uygulanmasinda, Uretilen fikirler de benzerlik
olabilir, hatta birbirinin ayni fikirler Gretilebilir. SCAMPER tekniginde, yaratici bir (riin ya da fikir gelistirmeyi

tesvik eden soru basamaklari ile bireyler farkli agidan diisinmeye yonlendirilmektedir. Boylece konunun

1293



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 8, Issue: 22 2023

dagilmasi onlenebilmektedir (Swain ve Lapkin, 2001). Bireylerin fikir agisindan ¢ikmaza girdikleri ya da tam

aksine konunun 6zlinden uzaklastiklari durumlarda kullanilabilecek en uygun teknik SCAMPER’dir.

Allex Osborrne tarafindan 1960’larda kaleme alinan “Applied Imagination” adl kitapta SCAMPER teknigine yer
verilmistir. Daha sonra yaraticiligl tesvik eden sorulari derleyen Bob Eberle SCAMPER teknigini gelistirmistir
(Rigie ve Harmayer, 2013; Sak, 2014). Bob Eberle, 6gretmenlerin ve ¢ocuklarin farkli sekillerde fikir
gelistirebilmelerini saglamak amaciyla SCAMPER teknigini tanittigi kitabini yayinlamistir (Eflatun, 2016).
SCAMPER teknigi ilk kez reklamcilik alaninda bir Griintn satisini artirmak icin kullanilmistir (Gladding, 2011).
SCAMPER teknigi, sonraki yillarda basta egitim olmak Ulzere farkh alanlarda (muhendislik, saglik vb.)
kullanilmaya baslanmistir (Buser ve ark., 2011). SCAMPER teknigi, fikir Gretirken sistematik bir plan dahilinde
disinmeyi saglar (Roger, 2011). SCAMPER, sonug kapsamli disiinmeye imkan veren, ¢ok sayida disinceyi hizli
bir sekilde Uretmeye yardim eden bir tekniktir (Gladding, 2011). Yildiz (2011)’a gére de SCAMPER, takilip

kalinan distnsel kaliplarin disina gikilmasina imkan saglayan egitici bir tekniktir.

SCAMPER, akla gelmesi istenilen ingilizcedeki yedi kelimenin bas harflerin birlestirilmesiyle olusan bir sézciiktiir
(Michalko, 2006; Password, 2004). Teknigin Tirkge cevirisi ise “yonlendirilmis beyin firtinasi” seklindedir (Onur
ve Zorlu, 2017). Bu teknikte, yedi farkli basamaktan olusan yaratici bir Griin ya da fikir gelistirmeyi tesvik eden
soru kaliplari mevcuttur (islim, 2009; Ozyaprak, 2015; Sak, 2014). Basamaklarin amaci konunun dagilmasi veya
belli fikir tizerinde durulmasini engellemektir (Hayes, 2004). Bu basamaklar cocugu yeni fikirler tiretmeye ve
karsilastigi probleme farkli pencerelerden bakmasini saglamaya tesvik eder (Aydin ve Cilci, 2020). Yagci
(2012)’ya gére her basamaktaki soru kalplari, cocuklarin yaraticiliklarini desteklemekte, farkli distinmelerini

saglamakta, problem ¢6zme becerilerini gelistirmektedir.

SCAMPER tekniginin basamaklari ve her bir basamagin amaci su sekilde belirtilebilir (Glenn; 1997; aktaran islim,

2011, s. 24).
Tablo 1. SCAMPER Agilimi
SCAMPER
ACILIMI
S Substitude (Yer degistirme)
C Combine (Birlestirme)
A Adapt (Uyarlama)
M Modify, Minify, Magnify (Degistirme, Klglltme, Blyitme)
P Put to other uses (Baska amaclarla kullanma)
E Eliminate (Yok etme, ¢ikarma)
R Reverse, Rearrange (Tersine ¢evirme, Yeniden diizenleme)

Yer Degistirme (Substitude): SCAMPER tekniginin ilk basamagl “Substitude” kavramindan alinmistir. Bu
kavramin Tarkge karsihgr “yer degistirme” seklindedir. Bu asamada amag, ele alinan nesnenin, onun yerini
alabilecek baska bir nesne ile degistirilmesidir (Serrat, 2009). “Okul 6ncesi donem ¢ocuklariyla genellikle nesne,
hayvan ve hikayelerle galisilmaktadir” (Yildiz, 2011, s. 1). Bu asamada nesnenin tamami ya da bir kismi

degistirilerek neler yapilabilecegi yéniinde cocuklara sorular sorulmakta ve gocuklardan bu sorulara fikir
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Uretmeleri istenmektedir (Alyazad, 2014). Bu basamakta kullanilabilecek 6rnek sorular su sekilde siralanabilir

(Kaytez,2015; Serrat, 2009; Yigitalp, 2014):

o ... nin yerine baska ne/neler kullanilabilir?
e ... nin bir bolimiind bagka bir seyle degistirebilir misin?
o ... baska hangi yollardan yapilabilir?

....... baska hangi malzeme ya da malzemelerden Uretilebilirdi?

Birlestirme (Combine): SCAMPER tekniginin ikinci basamagi olan birlestirmede amag, birden fazla ve farkl
nesnelerin bir araya getirilerek birlestirmesidir (Michaklo, 2006). Bu basamakta kullanilabilecek 6rnek sorular su

sekilde siralanabilir (Yildiz ve israel, 2002):

o ... yI baska nelerle birlestirebiliriz?

e ... da hangi bolumler birlikte ¢alisabilir?

o ... nin hangi parcalarini birlestirebiliriz?

e ... Ve ....... materyalleri birlestirebilir misiniz?

Uyarlama (Adapt): SCAMPER tekniginin Uglincii basamagi olan uyarlamada hedef, nesnelerin farkli olay ve
durumlara adaptasyonunun saglanmasidir (Buser ve ark., 2011). Bu basamakta yoneltilebilecek sorular su
sekilde siralanabilir (Ozyaprak, 2016):

o ... yi daha baska 6zel bir duruma nasil sokabiliriz?

e ... nasil daha islevsel olabilirdi?
....... nin etkililigini iki katina ¢ikarmak icin nelere gereksinim vardir?
o ... Uzerinde gelecekte (siz bliyudiugliniuzde) nasil degisiklikler yapilabilir?

e Bu.... ... olarak/halinde nasil kullanilabilir?

Degistirme, Kiigliltme, Bilyitme (Modify, Minify, Magnify): SCAMPER tekniginin bu basamaginda orijinal
nesnenin formunun degistirilmesi, hacim ya da boyut olarak kigultilmesi ya da buydtilmesi, kalitesinde
degisiklik yapilmasi, daha hizli ya da yavas yapilmasi gibi islemler yer almaktadir (Serrat, 2009). Ayrica bu
asamada bu degisiklikler yapilirsa neler olabilecegi hakkinda gocuklarla sohbet edilmektedir (Alyazad, 2014). Bu
asamada sorulabilecek sorular su sekilde siralanabilir (Jagiello, 2012; Majid ve ark., 2003):

o ... daha hizl olsaydi nasil olurdu?

o ... hicbir yere hareket etmeseydi ne olurdu?
....... nin goriintlisiinde, renginde ya da seklinde nasil bir degisiklik yapilabilir?

o ... daha agir, hafif, kisa ya da kiiglik nasil yapilabilir?

Baska Amaglarla Kullanma (Put to other uses): SCAMPER tekniginin besinci basamagi, nesne obje ya da fikrin
kullanim amaci disinda kullanma asamasidir (Yigitalp, 2014). Yaratici bireyler herhangi bir nesne, fikir vb. den
farkh seyler olusturabilir veya onu farkli amagla kullanabilirler (Miller, 2002). Bu asamada sorulabilecek sorular

su sekilde siralanabilir (Michalko, 2006; Yildiz ve israel, 2002):
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....... yI baska ne amagla kullanabiliriz?
o ... yI baska kimler kullanir?
........ y! bir yetigkin veya cocuk nasil kullanir?

o ... y1 yenebilir hale getirmek icin ne yapabiliriz?

Yok Etme (Eleminate): SCAMPER tekniginin altinci basamagi olan yok etmede, ¢cocuktan nesne vb. bir 6zelligin
timinG ya da bir bolimind atmasi ya da kaldirmasi istenmektedir (Moreno ve ark., 2014). Bu asamada
sorulabilecek sorular su sekilde siralanabilir (Serrat, 2009):

....... nin hangi pargasini ¢ikartabiliriz?

o ... ya olan ihtiyacimiz azalsaydi ne olurdu?
e ... dan rastgele bir bolimini g¢ikarirsaniz ne olurdu?
o ... dan ¢ikaramayacaginiz en 6nemli parca hangisidir? Neden?

Tersine Cevir, Yeniden Diizenle (Reverse, Rearrange): SCAMPER tekniginin son agsamasi olan tersine gevirme ya
da yeniden diizenleme basamaginda, ele alinan 6genin mevcut durumu goz onlne alinarak nesne ya da
ozellikleri tersine cevrilir ya da yeniden dizenlenir (Yagci, 2012). Bu basamakta sorulabilecek sorular su

sekildedir (Michalko, 2006; Yildiz ve israel, 2002):

e ... nin hangi pargalarini degistirebilirsin?
o ... yi sen tasarlasaydin nasil bir tasarim yapardin?
o ... da insanlar ya da hayvanlar rollerinin tersini yapsaydi neler olurdu?

....... dan birden fazla kullanabilir miyiz?

e Bu.... ile.......nin yerlerini degistirebilir miyiz?

SCAMPER kolay ve eglenceli uygulanabilir bir teknik olmasi nedeniyle okul 6ncesi donemde kullanilabilmektedir
(Yildiz, 2011). SCAMPER teknigi gcocuklara hayal kurma, farkli diisinme ve 6zgiin Urinler ortaya koyma sansi
vermektedir (Yildiz ve israel, 2002). Cocuklarla yapilan SCAMPER calismalari, cocuklara diisiincelerini degistirme
ve birlestirme konularinda yardimci olmakla beraber onlari yaratici diisinmelerini saglamaktadir (Jagiello,
2012). idris ve Nor (2010) yaraticiligin gelistirilmesi ve ortaya cikariimasinda SCAMPER teknigi ile yapilacak
uygulamalarinin dneminin biyiik oldugunu belirtmistir. Ozyaprak (2016) ve islim (2009) yaptiklari arastirmalar
ile SCAMPER’in yaratici diisinme becerilerine etkisini anlamli diizeyde artirdigini ortaya koymuslardir. Jelena ve
arkadaslari (2014), 6grencilerin yaraticilik konusundaki motivasyon ve 6zgiivenlerinde SCAMPER tekniginin
etkisini inceledikleri arastirma sonucunda, 6grencilerin pek ¢ogunun 6zgliven ve motivasyonlarinin arttigini
tespit etmislerdir. Sanat tabanl yaraticilik icin diislinme araci olan SCAMPER’in Kanada’da gerceklestirilen
arastirmada, okul 6ncesi donemdeki ¢cocuklarin yaraticilik ve yenilik becerilerinin gelisiminde bir egitim araci
olarak kullanilabilecegi ortaya konulmustur (Jagiello, 2012). Uygulamasi hem o6gretmen hem de 6grenci

tarafindan gok keyifli olan SCAMPER teknigi yaratici diislinceyi beslemesi agisindan 6nemlidir (Gann, 2013).
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GUnUmizde dlslnen, arastiran, ¢cevresine karsi duyarli bireylerin yetismesi 6nem kazanmaktadir (Bilhan, 2007).
Okul 6ncesi donem de bitin gelisim alanlarinda oldugu gibi, cocuklarda yaraticihgin gelisimi agisindan kritik bir
donemdir. Bu nedenle g¢ocuklara nitelikli bir okul 6ncesi egitimin verilmesi gerekmektedir (Halpin, 2003).
Nitelikli okul ©ncesi egitimi kapsaminda, c¢ocuklarda vyaraticlig gelistiren ve destekleyen farkli egitim
yontemlerinden birisi de SCAMPER teknigidir. Yapilan literatiir taramasi sonucunda okul dncesi 6gretmenlerin
SCAMPER teknigi ile ilgili dustincelerini, bilgi diizeylerini belirleyen calismalarin yetersiz oldugu gorilmektedir.
Bu arastirma, okul oncesi egitimde SCAMPER teknigine yonelik okul dncesi 6gretmenlerinin goérislerine yer
verilmesi, bu konudaki 6gretmenlerin sinif igcindeki uygulamalarinin ortaya ¢ikarilmasi ve bu teknik ile ilgili
arastirmalarin yapiimasinin tesvik edilmesi agisindan 6nemlidir. Hem SCAMPER uygulamalarinin giincelligini
yitirmeyen ve diinyaca kabul gormis bir teknik olmasi, hem de okul 6ncesi donemdeki 6nemi distintldiglinde
bu arastirma literatiirdeki boslugu dolduracaktir. Bu dogrultuda arastirmanin amaci, okul Oncesi
O0gretmenlerinin  egitim-6gretim siireglerinde SCAMPER tekniginin kullanilmasina yonelik goruslerini

incelemektir. Bu amag dogrultusunda asagidaki sorulara yanit aranmustir.

1. Okul 6ncesi 6gretmenlerinin SCAMPER teknigine yonelik distinceleri nelerdir?
2. Okul 6ncesi 6gretmenleri SCAMPER teknigini nasil kullanmaktadir?
3. Okul 6ncesi 6gretmenlerine gére SCAMPER teknigini uygulamadaki kolayliklar/avantajlar nelerdir?
4. Okul 6ncesi 6gretmenlerine gére SCAMPER teknigini uygulamadaki zorluklari/dezavantajlari nelerdir?
5. Okul 6ncesi 6gretmenlerine gére SCAMPER tekniginin egitimci olarak olumlu/olumsuz katkilar
nelerdir?
YONTEM

Arastirma Deseni

Arastirma, nitel arastirma yontemi ile gergeklestirilmistir. Nitel arastirma, insanin kendi potansiyelini anlamasi,
sirlarini ¢dzmesi ve g¢abaslyla insa ettigi sosyal yapi ve sistemlerin derinliklerini kesfetmek icin gelistirdigi bilgi
Uretme bicimlerindendir (Morgan, 1996). Nitel arastirmalarda genellikle gézlem, gériisme, dokiiman ve séylev
analizi gibi nitel veri toplama tekniklerinin kullanilir. Bunun yaninda, insana iliskin algi ve olaylarin, sosyal
gerceklikte ve dogal ortaminda derinlemesine incelenmesinin esas oldugu nitel arastirma, farkh disiplinleri

birlestiren bitiincil bir bakis agisina da sahiptir (Hatch, 2002; Merriam ve Grenier, 2019).

Calisma Grubu

Arastirmanin ¢alisma grubunu; Adiyaman il merkezinde bulunan resmi bagimsiz anaokullari ve ilkokul
blinyesindeki anasiniflarinda gérev yapan ve bu ¢alismaya gonilli olarak katilan yirmi iki okul 6ncesi 6gretmeni

olusturmaktadir.

Arastirmaya katilan 6gretmenlerin demografik 6zellikleri Tablo 2’de sunulmustur.
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Tablo 2. Demografik Bilgiler

N f
Cinsiyet Kadin 21 %95,5
Erkek 1 %4,5
Yas 26-30 5 % 22,7
31-35 4 %18,2
36-40 5 %22,7
41-45 8 %36,4
Caligilan Okul Tiirii Resmi Bagimsiz Anaokulu 14 %63,6
ilkokula Bagli Anasinifi 8 %36,4
Kidem Yili 1Yildan Az 1 % 4,5
1-5vil 4 %18,2
6-10 Yil 4 %18,2
11-15vil 7 % 31,8
16-20 Yil 4 %18,2
21 Yil ve Ustii 2 %9,1
Caligilan Yas Grubu 3-4 Yas 1 %4,5
5-6 Yas 21 %95,5

Veri Toplama Araglari

Arastirmada, “Bireysel Gorlisme Formu” kullanilmigtir. Bu galismada, 6gretmenlerin SCAMPER tekniginin
kullanimina yonelik gorislerini incelemek amaciyla yari yapilandiriimig Gorlisme Formu hazirlanmistir. Gériisme
Formunda o6gretmenlerin bu teknige yonelik ifadelerini belirtebilmelerine yonelik acgik uglu sorulara yer
verilmistir. Hazirlanan yari yapilandirilmig gériisme formu uzmanlardan gelen 6neriler dogrultusunda yeniden

diizenlenmis ve son hali olusturulmustur. Son hali verilen Gériisme Formu toplam bes sorudan olugsmaktadir.

Verilerin Toplanmasi

Arastirmanin yapilabilmesi icin 6ncelikle Adiyaman Universitesi Sosyal ve Beseri Bilimler Etik Kurulu’ndan
gerekli onay alinmistir. Arastirmanin verileri, 2021-2022 egitim-6gretim yilinin ikinci ddneminde elde edilmistir.
ilk asamada bireysel gériisme icin dgretmenlerden géniilli olanlar belirlenmistir. Arastirmaya génilli olarak
katilan 6gretmenler ile calisma hakkinda bilgi vermek icin 6n gértisme yapilmistir. Demografik Bilgi Toplama
Formu, calismaya katilan égretmenler tarafindan doldurulmustur. Ogretmenler ile yapilan gériismeler, ses kayit

cihazina kaydedilmistir. Ses kayitlari dinlenerek cevaplar, arastirmaci tarafindan yazili metin haline getirilmistir.
Verilerin Analizi

Elde edilen nitel veriler, igerik analiz ydntemiyle analiz edilmistir. icerik analizi, toplanan verilerin daha ayrintili
incelenmesini ve bu verileri agiklayan kavram, kategori ve temalara ulasiimasini gerektirir. icerik analizinde,
toplanan verilere odaklanilir; veri setinde siklikla tekrarlanan veya katilimcinin yogun vurgu yaptigl olay ve
olgulardan kodlar cikarilir. Kodlardan kategorilere ve kategorilerden de temalara gidilir. Kisaca birbirine
benzedigi ve birbiri ile iliskisi oldugu tespit edilen veriler (kodlar) belirli kavramlar (kategoriler) ve temalar
cercevesinde bir araya getirilerek yorumlanir. icerik analizinde katilimcilarin gériislerinin muhtevasi sistematik

bir sekilde ayristirilir (Bengtsson, 2016; Crabtree ve Miller, 1999; Merriam ve Grenier, 2019).
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Ham veriler dijital ortamda yedeklenerek glivence altina alinmigtir. Gorlismelerden elde edilen verilerin yaziya
aktarilmasinda 6gretmenlerin yanitlar Gzerinde herhangi bir degisiklige gidilmeden gorlismede soylenenler
oldugu gibi yazilmistir. Goriisme formlarinin her birine 01, 02, 03 ... seklinde kodlar verilmistir. Gériisme
formundan elde edilen veriler kodlama vyapilarak kategoriler belirlenmistir. Kodlama ve temalar hem
arastirmacinin kendisi hem de 6lgme ve degerlendirme uzmani tarafindan yapilmistir. Arastirmaci ve uzman
kisinin gorus formlarindan gikardigi temalar uyumlu ¢ikmistir. Bulgular verilirken bu kodlarla beraber sézel

ifadeler de sunulmustur.

BULGULAR

Bu bolimde okul dncesi 6gretmenlerinin SCAMPER tekniginin kullanilmasina yonelik elde edilen bulgulara yer
verilmistir.

Tablo 3. Ogretmenlerin, SCAMPER Teknigine Dair Aciklamalarina iliskin Diisiincelerine Ait Tema ve Kodlarin

Dagilimti ile Frekans Dederleri

2

Tema Kodlar
Yaratici/Esnek Disiinme
Beyin Firtinasi

[y
o

Nesnelerle Calisma

Yeni Fikir Uretme

Yeniden Bigimlendirme
SCAMPER Teknigi Hakkinda Agiklamalar Dlslinme Yontemi Serisi

Eglenceli

Cesitli Yonlerle irdeleme

= R N WD M OO

Birden Fazla islev

Acik Uglu/  Yonlendirici
Sorular

Tablo 3’te calisma grubundaki 6gretmenlerin, SCAMPER teknigine iliskin sahip olduklar bilgilere iliskin olarak
acikladiklari dustncelerine ait igerik analizi sonucunda ortaya cikan tema ve kodlarin dagihmi ile frekans
degerleri yer almaktadir. Gorlismeye katilan 6gretmenlere yoneltilen soruya verilen yanitlar, SCAMPER

teknigine iliskin temel kavramlardan olustugundan dolayi herhangi bir alt tema olusmamistir.

Ogretmenler, SCAMPER teknigine yénelik olarak s6z konusu teknigin (n=41); fikir ya da disiince gelistirme
isleminde slrekli tekrar eden yapilarin kullaniimasi yerine farkh bakis agilarini ortaya atmayi ve bu sekilde elde
edilen fikirlerin/disuncelerin kullanilabilmesini saglayan esnek bir yaratici diisinme kavraminin temel alindigi
bir stire¢ oldugunu (n=10), s6z konusu sirecin var olan fikirlerden/dlisiincelerden yararlanmak yoluyla yeni ve
farkli fikirler/dusinceler elde edilmesinde kullanilan bir beyin firtinasi siireci oldugunu (n=9), yaraticilik bazl
fikir/dUslince gelistirme surecinde Uzerinde calisilan kavramin nesne oldugunu (n=6), siire¢ sonunda ortaya,
Uzerinde calisilan nesne ya da konulardan daha farkh ve yeni fikirler konuldugunu (n=4), siirec icerisinde daha
onceden var olan fikir ve duslncelerin, vyaraticilik sunan teknikler kullanilarak gesitli eklemeler/gikarmalar

yapilmasi ve boylece s6z konusu fikir ve diisiincelerin yeniden bigimlendirilmesi yoluyla bahsedilen teknigin
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amagladigi yeni fikir ve dugsinceler elde edildigini (n=4), Uzerinde g¢alisilan bir nesneye, yeni fikirler
Uretilebilmesi veya var olan disincelerin gelistirilebilmesi amaciyla yoéneltilen disinme yéntemi serisi
oldugunu (n=3) ifade etmislerdir. Ayrica 6gretmenler, bahsedilen dusince/fikir gelistirme stirecinin, ¢ocuklar
agisindan oldukga eglenceli olarak algilandigini (n=2), cocuga yoneltilen bir konuyu ¢esitli yonleri ile irdeleyerek
daha anlasilir bir hale getirmek oldugunu (n=1), tizerinde galisiimasi hedeflenen bir nesnenin tek bir biitiinG
degil, icerisinde birden fazla islevi barindirdigini (n=1), yeni fikirler/dlslinceler Uretilmesi slirecinde yaraticilik

potansiyelinin ortaya konulabilmesi adina agik uglu sorular kullanildigini (n=1) belirtmislerdir.

Sonuglarla ilgili olarak 6gretmenlere ait alintilar su sekilde ifade edilebilir:

063 Yaratici diisiinmeyi gelistiren eglenceli bir beyin firtinasi yéntemidir.

069 Acik uglu yénlendirici sorular ile zihin hareketinin saglanmasi...

010 Tek bir olay veya nesnenin yola cikarak cesitli ysntem ve tekniklerine kullanarak fikir gelistirme.

014 Gruptan Bir konu hakkinda farkli gériisler ortaya atilmasinin istenmesidir.

615 Bir nesnenin parcalara ayirarak yeniden bicimlendirme. Nesnelerin sekillerine eklemeler ve ¢ikarmalar
yapmadir.

016 SCAMPER, yaratici diisiinmeyi destekleyen, pratik, edlenceli bir beyin firtinasi teknigidir. Onemli bir ézelligi
ise bir nesne veya fikrin ele alinarak, bu teknige ait énceden belirlenmis basamaklari tizerinden, o nesne veya
fikir tizerinden beyin firtinasi yapilmadir. Beyin firtinasiyla nesne veya fikir degistirilip, gelistirilerek ¢ocuklarin

yaratici esnek diisiinme becerileri gelistirilir.

Tablo 4. Ogretmenlerin, SCAMPER Teknigini Kullanma Bicimlerine iliskin Diisiincelerine Ait Tema ve Kodlarin
Dagilimt ile Frekans Dederleri
Tema Kodlar
Hikdye Tamamlama/Drama
Dusuncelerin Alinmasi

Soru Cevap

Farkl Fikir Taramasi

Miizik Etkinlikleri
SCAMPER Tekniginin Kullanim Bigimi Soru Sorma

Farkl Dislinmeye Tesvik

Grup Sohbeti

Problem GCozme Sireci

Merak Uyandirma

R R R RPN N WD DO N2

Hazir Sablonlar

Tablo 4’ te galisma grubundaki 6gretmenlerin, SCAMPER teknigini kullanma bigimlerine iliskin diisiincelerine ait
icerik analizi sonucunda ortaya tema ve kodlarin dagilimi ile frekans degerleri yer almaktadir. Gorlismeye
katilan 6gretmenlere yoneltilen soruya verilen yanitlar, SCAMPER tekniginin kullanimi sirasinda uygulanan sinif

ici etkinlikler oldugu i¢in herhangi bir alt tema olusmamustir.
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SCAMPER teknigini sinif iginde gocuklara nasil uyguladiklarina/kullandiklarina iliskin olarak 6gretmenler; etkinlik
esnasinda lzerine odaklanilacak nesnenin/konunun cevresinde olusturulmak lzere grup sohbeti tasarladiklarini
(n=1), tzerine odaklanilacak nesnenin/konunun irdelenmesi ve detayli bir bicimde tartisiimasi yoluyla yeni
fikirlerin/dUslncelerin saglanmasi amaciyla soru sorma yontemi kullandiklarini (n=6), nesneye ya da konuya
iliskin olarak etkinlige katilanlarinin dusincelerinin ayri ayri alinmasini sagladiklarini (n=6), etkinlik esnasinda
problem ¢6zme sirecinin kullanilmasinin gerekli kilindigi durumlarda uyguladiklarini (n=1), var olan
fikirlerin/distincelerin kullanilmasi yoluyla yeni fikirlerin/distincelerin elde edilebilmesinin saglanmasi adina
hikaye tamamlama/drama etkinliklerini kullandiklarini (n=7), etkinlikte konu ya da nesneye iliskin merak
uyandirilmasinin saglanmasi adina cgesitli faaliyetler diizenlediklerini (n=1), etkinlikte cocuklarda var olan farkli
fikirlerin/distincelerin taranmasini sagladiklarini (n=4), s6z konusu teknige iliskin olarak daha 6énceden farkli
Ogretmenler tarafindan kullanilmis hazir sablonlari kullandiklarini (n=1), etkinlikte ¢ocuklarla sarki séyleme vb.
muzikal aktivitelerde kullandiklarini(n=3) ve ¢ocuklari hikaye tamamlama, sarki soyleme vb. uygulamalar
araciligiyla ayni dusiince trlnleriyle 6grenmeye devam etmeleri yerine farkli fikirler/dusinceler ortaya atmalari

icin onlari tesvik ettiklerini (n=2) ifade etmislerdir.

Sonuglarla ilgili olarak 6gretmenlere ait alintilar su sekilde ifade edilebilir:

05 Soru cevap teknidi kullanarak.

67 Bir fikir havuzu olusturmak veya diisiinmeye tesvik etmek istedigim zamanlarda kullaniyorum.

09 Merak uyandirma veya farkli kapilar agma istediyle kullaniyorum.

010 Amacladigim herhangi bir kavrami ¢ocuklara sunup kullanim amaglari ézellikleri vb. konularda ¢ocuklarin
fikir gelistirmeleri olanak saglayarak cesitlilik olusturmalarina ortam saglamak.

014 Hikdye anlatimlarinda hikayeyle ilgili belli kisimlari anlatmayip cocuklara bu béliimlerde neler olabilecedi

hakkinda sorular soruyorum. Bir konu ile ilgili fikirlerinin ne oldugunu 6grenmek igin kullaniyorum.

Tablo 5. Ogretmenlerin, SCAMPER Tekniginin Uygulama Asamasindaki Kolayliklarina/Avantajlarina iliskin
Diisiincelerine Ait Tema ve Kodlarin Dagilimi ile Frekans Degerleri
Tema Kodlar N
Hayal Giicu
Yaraticihk
Farkli Fikirler
Cocuk Aktif

Ekonomik (Maliyet-Zaman)

SCAMPER Tekniginin
Uygulamadaki
Kolayliklari/Avantajlari Dogru Soru/Performans D)
Korelasyonu
ilgiyi istendik  Davranisa

w ~ 00 1 OO

Dislincelerin Alinmasi

1
Cevirme
Merak Uyandirma 1
Ozgiiven Destekleyici 1
Eglenceli 1
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Tablo 5’te c¢alisma grubundaki 6gretmenlerin, SCAMPER tekniginin  uygulama asamasindaki
kolaylklarina/avantajlarina iliskin distincelerine ait icerik analizi sonucunda ortaya tema ve kodlarin dagilimi ile
frekans degerleri yer almaktadir. Gériismeye katilan 6gretmenlere yoneltilen soruya verilen yanitlar, SCAMPER

tekniginin uygulanmasi stirecindeki kolayliklar/avantajlar oldugu igin herhangi bir alt tema olusmamustir.

Ogretmenler, SCAMPER tekniginin uygulandigi sinif ici egitim 6gretim siireclerinde s6z konusu teknigin
cocuklarin Gzerinde yogunlastiklari konuya dair farkl fikirlerini ortaya c¢ikarabilmeleri anlaminda destekleyici
oldugunu (n=5), cocuklarin (zerinde calistiklari konuya dair hayal gicini kullanmak suretiyle yaraticilik
potansiyellerinin 6nemli 6lglide desteklendigini (n=6), s6z konusu teknik sayesinde ¢ocuklarin belirli bir konu
Uzerine tekdiize bakis agisiyla sig bir yaklasim bicimine sahip olmalari yerine yaratici diisinme yoluyla konuya
farkh agilardan bakarak da yaklasabilme egilimlerinin desteklendigini (n=5), s6z konusu teknigin ders slrecinde
kullanilmasi yoluyla ¢ocuklarin disiincelerinin herhangi bir kaliba ya da sinira dahil olmaksizin 6zgirce ifade
edilebilmesinin 6niintin agildigini (n=3), SCAMPER tekniginin kullaniimasi sayesinde ¢ocuklarda kesfedilen ilginin
istendik davranisa donustirilmesine kaynaklk ettigini (n=1), SCAMPER teknigi kullanilan ders siirecinde
¢ocuklara dogru sorular yonlendirilmesi halinde 6grencilerin hayal gici kullanma ve vyaratici dislinme
becerilerinin dizeyinde olumlu anlamda destekleyici oldugu, bir konu ile birden fazla konuya deginilmesi
saglanarak zaman anlaminda tasarruf saglanabildigini (n=2), cocuklarin dislincelerini 6zgir bir bicimde dile
getirebilmeleri sayesinde ders icerisinde daha aktif kilindiklarini (n=5), SCAMPER teknigi kullanilan derslerde
uygulanan etkinlikler sayesinde ¢ocuklardaki merak gldustnin oldukga aktif kilinabildigini (n=1), s6z konusu
teknigin icerigi ve bu gercevede kullanilan etkinlikler sayesinde gerek 6gretmenlerin gerek cocuklarin hem
zamandan hem de maliyet agisindan tasarruf edebildiklerini (n=4), s6z konusu teknigin etkinliklerde kullaniimasi
sayesinde ¢ocuklarin 6zguvenlerini destekleyici bir unsur olarak islev gordigiuni (n=1) ve dersi ¢ocuklar igin

eglenceli kilarak stirece daha dikkatli ve aktif katiim saglanabildigini (n=1) disiinmektedirler.

Sonuglarla ilgili olarak 6gretmenlere ait alintilar su sekilde ifade edilebilir:

01 Farkl fikirlerin ortaya ¢ikmasina uygun ortam saglar.

03 Cocuklarin hayal giiciinii ve yaratici yénlerini kesfetmeyi sadlar.

65 Odgrencinin ilgisini istendik davranisa ¢ekebiliyoruz.

69 Hizli yoldan merak uyandirma, etkinlije dahil etme, tek bir dodru cevap olmadigindan cevap istedini
arttirma vs.

610 Cocuklarin 6§renmelerini istedigim herhangi bir kavrami sunuyorum. Hem kavramin kendisi hem de siire¢
icerisinde benzeri ve yakin igerikte olan birbiri ile iliskili bircok seyi kazanmis oluyorlar.

611 Kolayligi ¢ok fazla materyale ihtiyacin olmamasi. Bazen bir kalem ve kddgidin yeterli olmasi. Daha ¢ok

diistince ve séylem adirlikli olmasi.
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Tablo 6. Ogretmenlerin, SCAMPER Tekniginin Uygulama Asamasindaki Zorluklarina/Dezavantajlarina iliskin
Diisiincelerine Ait Tema, Alt Tema ve Kodlarin Dagilimi ile Frekans Dederleri
Tema Alt Tema Kodlar N
SCAMPER Tekniginin
Uygulamadaki
Zorluklari/Dezavantajlari

Dezavantaji Oldugunu

Zorlugu/Dezavantaji Yok Diisinmayorum

Ayni Fikirlerin Tekrari 6
Zaman Kaybi 4
Konu/Yas Uyumsuzlugu 3
Zorlugu/Dezavantaji Var Ozgiivensiz Ogrenci 3
Sorunun lyi Segimi 1
Ana Konudan Uzaklasma 1

Tablo 6’da c¢alisma grubundaki Ogretmenlerin, SCAMPER tekniginin uygulama asamasindaki
zorluklarina/dezavantajlarina iliskin diistiincelerine ait icerik analizi sonucunda ortaya tema, alt tema ve kodlarin
dagilimi ile frekans degerleri yer almaktadir. Gériismeye katilan 6gretmenlerin konuya iligkin dislincelerinin

“Zorlugu/Dezavantaji Yok” ve “Zorlugu/Dezavantaji Var” olmak tzere iki alt temada toplandigi gérilmektedir.

Ogretmenlerin, SCAMPER tekniginin uygulama asamasindaki zorluklarina/dezavantajlarina iliskin diisiincelerine
dair verdikleri yanitlar, yogun olarak “Zorlugu/Dezavantaji Var” alt temasinda toplanmistir (n=20). Bu alt
temada 6gretmenler, SCAMPER tekniginin uygulandigi sinif ici egitim 6gretim sireglerinde s6z konusu teknigin,
cocuklarin tzerinde yogunlastiklari konuya dair ayni fikirleri ortaya atmalarina ve farkli bakis agilari
gelistirememelerine neden olabilecegini (n=6), sinif igi etkinlikte temel alinan konunun derse katilan ¢ocuklarin
yas grubu ile uyumsuz olmasi halinde teknikten beklenen performansin elde edilemeyecegini (n=3), s6z konusu
teknigin kullanildig: etkinlik stirecinde ¢ocuklara yonlendirilen sorularin amacina uygun hizmet eder bir bicimde
secilmemesi halinde yine s6z konusu teknigin faydal olmayacagini (n=1), 6zellikle kalabalik mevcutlu siniflarda
s6z konusu teknigin uygulanmasi halinde zaman kaybi olusacagini ve bu nedenle etkinligin amacina
ulasmayacagini (n=4), cocuklarin konu lzerinde yapacaklari fikir belirtme durumunda eger 6gretmen kontroli
iyi bir bicimde saglayamazsa etkinligin konudan uzaklasma durumunun meydana gelecegini (n=1) ve s6z konusu
teknigin uygulandig ders ici etkinlige katilan gocuklarin 6zgliven yetersizligi bulunmasi halinde etkinlige tam
olarak katiim gostermekten cekinebileceklerini veya konuya dair ortaya farkli ve yaratici bir fikir atamayan

¢ocugun 6zguveninin sarsilmasi ihtimali bulundugunu (n=3) ifade etmektedirler.

ikinci alt tema olan “Zorlugu/Dezavantaji Yok” alt temasinda (n=6) ise 6gretmenler, SCAMPER tekniginin
uygulama asamasinda herhangi bir zorluk/dezavantaj durumunun meydana gelmedigini, aksine gocuklarin
ozglvenlerinin artmasinin saglandigini, konulara ve nesnelere farkli ve yaratici bakis acilari gelistirmelerinin
saglandigini, bu sayede c¢ocuklara edindirilmesi hedeflenen kazanimlarin rahatlikla aktarildigini (n=6)

disinmektedirler.
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Sonuglarla ilgili olarak 6gretmenlere ait alintilar su sekilde ifade edilebilir:

61 Dezavantaji oldugunu diisiinmiiyorum.

610 Cocuklarin hazir bulunusluk diizeyleri bu yéntemde etkili yas grubunda yéntemin kazanilmasi zaman
alabiliyor...

013 Ortaya fikir atmakta cekinilebiliyor. Ayni fikirler ortaya cikabiliyor.

616 Cocuklarin arkadasindan duydudu fikirleri tekrar ifade etmeleri, 6zgiin fikir iiretmelerine engel olabilmekte.

620 Ancak bu yetenedi zayif cocuklar ayni tiir cevaplar verebilmekte veya bazen tek tek fikir alindidi icin zaman
siireci uzamakta.

622 Cocuk bazen nesneyi tanimayabiliyor ve bu konu da zorlayabilir.

Tablo 7. Ogretmenlerin, SCAMPER Tekniginin Egitimci Olarak Kendilerine Dair Olumlu/Olumsuz Edindirdiklerine
iliskin Diisiincelerine Ait Tema, Alt Tema ve Kodlarin Dagihmi ile Frekans Degerleri
Tema Alt Tema Kodlar N
Yaratici Disiinmeye Tesvik 8
Disiinceleri ifade 4
Ogrenciyi Tanima 4
3
3
2

Keyifli Ogrenme Ortami

Hayal Glcu Destekleyici

Ogrenme Ortami

Zenginlestirici

SCAMPER Tekniginin Egitimciye Gelistirici 1

Olumlu/Olumsuz Edindirdikleri Ogrenci Aktif 1

Sinif Yonetimi 1

Dikkat Cekici 1
1
2
1

Olumlu

Sureden Kazang
Sinif Yonetimi
Zaman Alici
Olumsuz Bazi Ogrenciler icin Verimli
Degil
Tekrar Eden Fikirler 1

Tablo 7’de c¢alisma grubundaki yirmi iki 6gretmenin, SCAMPER tekniginin egitimcilere olumlu/olumsuz
edindirdiklerine iliskin distincelerine ait icerik analizi sonucunda ortaya tema, alt tema ve kodlarin dagihmi ile
frekans degerleri yer almaktadir. Gorismeye katilan 6gretmenlerin konuya iliskin diistincelerinin “Olumlu” ve

“Olumsuz” olmak Uzere iki alt temada toplandigi gorilmektedir.

Ogretmenlerin, SCAMPER tekniginin egitimciye olumlu/olumsuz edindirdiklerine iliskin distincelerine dair
verdikleri yanitlar, yogun olarak “Olumlu” alt temasinda toplanmistir (n=30). Bu alt temada 6gretmenler,
SCAMPER tekniginin uygulandigi sinif ici egitim 6gretim sireclerinde s6z konusu teknik sayesinde gerek
O6gretmenlerin gerek cocuklarin dislincelerini 6zgir bir bicimde ifade edebilmelerini sagladigini (n=4), so6z
konusu teknigin kullanildigi ders i¢i etkinliklerin gerek 6gretmen gerek c¢ocuklar icin yaraticilik potansiyelini
gelistirmeye ve yaratici fikirleri ifade etmeye tesvik edici bir 6zellik tasidigini (n=10), ders ici etkinlik sirasinda
fikirlerini beyan eden g¢ocuklarin hazir bulunusluk dizeylerini kavrayabilme noktasinda 6gretmene katki

sagladigini (n=4), hem 6gretmen hem de c¢ocuk icin 6zellikle gelisimsel anlamda ilerleme saglayici bir sekilde
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gorev yaptigini (n=1), s6z konusu teknigin kullanildigi ders ici etkinlikler araciligiyla 6zellikle cocuklar agisindan
keyifli ve zengin bir 6grenme ortami olusmasina firsat sagladigini (n=5), cocugu derse aktif bir bicimde katilimci
olarak entegre etmeye olanak tanidigini (n=1), SCAMPER teknigi ile kurgulanan 6grenme ortaminda aktif katilim
gosteren ve siradan dislinme kiskancindan kurtulan ¢ocuk sayesinde sinif ydnetimi noktasinda olukga
kolaylastirici bir ortam olustugunu (n=1), diz anlatim yontemiyle kurgulanan bir derste elde edilmekte
zorlanilan ¢ocuk dikkatinin, SCAMPER teknigi ile kurgulanan derste kolaylikla elde edilebildigini (n=1), s0z
konusu yontemle ders yiritilmesi sayesinde 6gretmenin sireden kazang saglamasinin éndindn agildigini (n=1)
ve gerek 6gretmenlerin gerek ¢ocuklarin hayal gliclinii destekleyici bir ortamin olusmasina olanak sagladigini

(n=3) ifade etmektedirler.

ikinci alt tema olan “Olumsuz” alt temasinda (n=>5) ise 6gretmenler, SCAMPER (Y6nlendirilmis Beyin Firtinasi)
tekniginin uygulandig ders igi etkinliklerde cocugu tamamen 6n plana alma ve 6zellikle kalabalk siniflarda her
gocugun disutincesini alma uygulamasi nedeniyle zaman alici oldugunu (n=1), s6z konusu teknik ile kurgulanan
bir ders ici etkinlikte sinif kontrolliniin saglanmasinin zorlasacagini (n=2), 6zgiven eksikligi, dikkat eksikligi,
hiperaktivite vb. kisisel problemleri bulunan g¢ocuklarin s6z konusu teknik ile kurgulanmis bir ders ici etkinlikten
yeterince verim alamayacaklarini (n=1) ve ders islenisi sirasinda belirli bir noktadan sonra g¢ocuklarin
birbirlerinin fikirlerinden etkilenerek ayni fikirleri belirtmelerinin teknigin verimini dlsurici rol oynayacagini

(n=1) dusinmektedirler.

Sonuglarla ilgili olarak 6gretmenlere ait alintilar su sekilde ifade edilebilir:

02 Olumlu olarak ¢ocuklarin daha ¢ok yaratici diisiinmelerini saglamasi yéniindedir.

65 Cocuklarin yaraticilari hakkinda fikir sahibi oluruz.

07 Olumlu katkilari keyifli bir egitim ortami oluyor. llgi yiiksek oluyor. Sinif yénetimi problemleri ortadan
kalkiyor.

610 Daha genis ve ¢ok alana hitap edebiliyorum. Siire den kazaniyoruz. Daha esnek ve cocuklara gére
sekillenmis saghyor.

015 ... Olumsuz tarafi sinifi kontrol etmekte zorlanmalara sebep olabilir.

0616 Kendini ifade etmekte utanan, konusma problemleri olan, dikkat eksikligi ve hiperaktivite bozuklugu olan

cocuklar igin zor olabilmekte.

TARTISMA ve SONUC

Bu arastirmada okul oncesi 6gretmenlerinin SCAMPER teknigine iliskin gorusleri incelenmistir. Arastirmadan
elde edilen bulgulara gore okul 6ncesi 6gretmenlerinin SCAMPER teknigi ile ilgili olumlu gorislere sahip
olduklari ortaya ¢ikmistir. Ogretmenlerin SCAMPER teknigine yonelik aciklamalarinda: fikirlerin/disiincelerin
kullanilabilmesini saglayan esnek bir yaratici disiinme kavraminin temel alindigi bir siire¢ (n=10), beyin firtinasi
(n=9), yaraticilik bazh fikir/dlstunce gelistirme silirecinde Uzerinde ¢alisilan kavramin nesne (n=6), yeni fikir

Uretme (n=4), yeniden bicimlendirme (n=4), dislinme yontemi serisi (n=3) ve eglenceli (n=2) oldugu sonucuna
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ulagilmigtir. Arastirmadan elde edilen yeni fikir tGretme, yeniden bigimlendirme sonuglarinin, Michalko
(2006)’'nun SCAMPER kisiye alternatif dislinme yollari sunan bir tekniktir ifadesi ile oértismektedir. Ayrica
ogretmenlerin bu teknige yonelik géruslerini SCAMPER kullanilarak farkh fikirlerin ortaya ¢iktigini (Daly ve ark.,
2012), SCAMPER ¢ok sayida Uretilen yaratici fikri, bir gruptan, belirli asamalarda kisa zamanda ulasma imkani

sunmasi (Rawlinson, 1995) desteklemektedir.

Arastirmada okul ©ncesi Ogretmenlerinin  SCAMPER teknigini sinif icinde nasil uyguladiklarina yoénelik
bulgularda: hikdye tamamlama/drama etkinliklerinde (n=7), dusiincelerin ayri ayri alinmasinda (n=6), problem
¢6zme sirecinde (n=1), mizik etkinliklerinde (n=3), farkli fikirlerin taranmasinda (n=4), farkli dislinmeye tesvik
(n=2) ve merak uyandirmada (n=1) kullandiklari sonucuna ulasilmistir. Yagci (2012)'ya goére SCAMPER
basamaklarindaki sorular, cocuklarin yaratici diisinmeleri artirmakla beraber problem ¢dézme becerilerini de
gelistirmektedir. Serrat (2009), SCAMPER tekniginin gocuga bir olayi sorgulama, problem ¢6zmede bireysel ya
da grup calismalarinda fikirlesme firsati sagladigini belirtmektedir. Yigitalp (2014) SCAMPER teknigine dayal
egitim almis olan ve daha 6nce boyle bir egitim almamis olan ¢ocuklarin problem ¢6zme becerileri arasinda
farklilik olup olmadigini inceledigi arastirmasinda, uygulanan egitimin gocuklarin problem ¢dzme becerileri
Uzerinde olumlu etkili oldugu goériilmistir. Yuen, Tarique ve Ang (2015) hikdye anlatiminda birbirine
benzemeyen yeni karakter, fikir, tasarimlar i¢in bu teknigin orijinal fikirlerin ortaya konmasinda oldukga etkili
oldugunu vurgulamislardir. SCAMPER teknigi drama, isbirlik¢i 6grenme vb. gibi diger 6grenme yontemleri ile
sinifta cok rahat kullanilabilmektedir (islim, 2009). SCAMPER teknigini sanatsal yaratma siirecinde kullanan Bas
(2018), teknigin sanatsal yaraticilik, yaratici disinme ve motivasyona katkisi oldugu sonucuna ulasmistir.
SCAMPER’in 6gretim yontem ve teknikleriyle harmanlanmasiyla sinif icinde pek ¢ok avantajli durum ortaya
¢ikmaktadir (Jagiello, 2012). Alanyazinda ulasilan bu c¢alismalarin ortaya g¢ikan sonuglardaki gorusleri

desteklemektedir.

Arastirmada okul 6ncesi 6gretmenlerinin SCAMPER teknigini uygulamadaki kolayliklarina iliskin bulgularda:
cocuklarin yaraticilik potansiyellerinin desteklendigi (n=6), farkh fikirlerin ortaya ¢ikmasinda destekleyici oldugu
(n=5), konuya farkli agilardan bakabilmenin desteklendigi (n=5), maliyet agisindan tasarruf edebildikleri (n=4),
cocuklarda merak duygusunun aktif olabildigi (n=1), cocuklarda kesfedilen ilginin istendik davranisa
donisturilmesine kaynakhk ettigi (n=1), cocuklarin eglenceli bir sekilde slirece daha dikkatli ve aktif katilim
saglanabildigi (n=1) sonucuna ulasiimistir. Poon ve arkadaslarina (2014) gére SCAMPER teknigi, her kosul ve
duruma uyum saglayabilmeyi, degisiklik yapabilmeyi ve gelismeyi hedeflemesi baglaminda avantaji ylksek bir
tekniktir. Aytag ve Akyol (2015) calismalarinin sonucunda da 6grencilerin bilgilerini giinlik hayata aktarmalari
ve farkli bigimde diisiinmeleri icin bu teknigin kullanilabilecegini belirtmislerdir. Kaytez (2015)'in ve Ozyaprak
(2016)'in yaptiklari arastirmada, SCAMPER tekniginin ¢ocuklarin yaratici diisinme becerilerini gelistirdigi
sonucuna ulasilmistir.  Egitim 6gretim ortamlarinda uygulanan alisilagelmis yontemler ¢ocuklarin
motivasyonunu saglayamamaktadir. Cocuklarin ilgisini ¢eken, eglenceli 6grenme ortamlari ¢ocuklarin
motivasyonunu saglamakta ve kalici 6grenme gerceklesmektedir. Jelena ve arkadaslari (2014), 6grencilerin

yaraticilik konusundaki 6zgliven ve motivasyonlarinda SCAMPER tekniginin etkisini inceledigi ¢alismalarinda,
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yaraticilik konusunda Ogrencilerin 6zgliven ve motivasyonlarinin arttigini ifade etmislerdir. Ceran ve
arkadaslarinin (2015) SCAMPER tekniginin 6grencilerin yaratici hikdye olusturma yaraticilik yetilerine etkisini
inceledikleri arastirmada, 6grenciler teknigin hayal gliciini agiga ¢ikartmaya ve ¢ok yonli dislinme becerilerini
gelistirmeye katki sundugunu belirtmislerdir. Yapilan bu ¢alismalarin arastirmadaki SCAMPER teknigini

uygulamadaki kolayliklarina iliskin gorislerle 6rtligmektedir.

Arastirmada okul oncesi 6gretmenlerinin SCAMPER teknigini uygulamadaki zorlugu olmadigina yonelik alt
temasinda (n=6), teknigin uygulanmasinda herhangi bir zorluk durumunun olmadig gorilmistir. SCAMPER
tekniginin uygulama asamasinda “Zorluklari Var” alt temasindaki bulgularda: ayni fikirlerin tekrari (n=6),
¢ocuklara sorulan sorularin amacina uygun sekilde secilmemesi (n=1), sinif mevcudunun kalabalik oldugu
siniflarda teknigin uygulanmasinin zaman almasi (n=4), yaratici fikir sunamayan ¢ocugun 6zglivenin sarsiimasi
ihtimalinin olmasi (n=3) sonucuna ulasiimistir. Karatas ve Tonga (2016)'nin da galismasinda 6gretmen adaylari

SCAMPER tekniginin dezavantajinin olmadigini ve kalabalik siniflarda uygulamanin zor olacagini belirtmislerdir.

Arastirmada SCAMPER tekniginin egitimciye olumlu/olumsuz yénde katkilarina iliskin bulgularda, 6gretmenlerin
verdikleri cevaplarin yogun olarak “olumlu” alt temasinda (n=30) toplandigi sonucuna ulasilmistir. Bu alt
temalara bakildiginda, yaratici diistinmeye tesvik (n=8), 6grenciyi tanima (n=4), keyifli 6grenme ortami (n=3),
zenginlestirici 6grenme ortami (n=2), dikkat c¢ekici (n=1), hayal giicli destekleyici (n=3), ¢cocugun aktif oldugu
(n=1) tespit edilmistir. “Olumsuz” alt temalarda ise, zaman alici (n=1), tekrar eden fikirler (n=1), zaman almasi
(n=1) ve bazi ¢ocuklar igin verimli olmamasi (n=1) sonucuna ulasiimistir. Yigitalp (2014) yaptig arastirmasinda
O0gretmenlerin SCAMPER teknigini kullanmaktan memnun olduklari ve benzer ¢alismalara paralel olarak zaman
ile ilgili sikinti yasanabildiginin belirtildigi gérilmesi arastirmanin sonucu ile benzerlik gostermektedir. Majid ve
arkadaslarina (2003) gére SCAMPER ile ¢ocuklar etkinliklere dogrudan katilmakta, duygu ve duslincelerini
rahatlkla ifade edebilmekte, gbzlem yaparak, deneyerek ve kesfederek 6grenmektedirler. SCAMPER
uygulamasi esnasinda uyarici bir materyal kullanilarak ¢ocuklar, hayal etmeye ve deneyimlerinin Ustiinde

duslinmeye yonlendirildikleri séylenebilir.

ONERILER

Arastirmada ulasilan sonuglar dogrultusunda asagidaki 6neriler gelistirilmistir:

e SCAMPER tekniginin kullanildigi etkinlik 6rneklerine yonelik etkinlik havuzu olusturularak okul dncesi
ogretmenleri ile bu etkinlikler paylasilabilir. Tim 6gretmenlere bu etkinliklerin ulasabilmesi icin sosyal
medya platformlarinda (instagram, facebook, twitter vb.) paylasimlar yapilabilir.

e Farkh Ogretim yontem ve tekniklerin de kullanilarak uygulanacak egitim programlarindan
yararlanilarak ¢ocuklara etkili 5grenme ortamlari hazirlanabilir.

e  SCAMPER teknigine yonelik yapilan bu arastirma, ¢calisma grubu, veri toplama araglari, arastirmanin

turd degistirilerek uygulamaya yonelik calismalar yapilabilir.
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