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ABSTRACT

The aim of this study is to examine Anatolian Tales in terms of root values specified in the MoNE
(2019) Turkish Language Curriculum. In the study, which sets an example for qualitative research,
30 tales in the sets prepared for preschool and primary school first and second grade students
were included in the study within the scope of Anatolian Tales Project. The study data were
collected through document review and they were subjected to content analysis by using the
root value checklist. As a result, it was found out that honesty occurs in the highest number of
tales for preschoolers, and respect emerges in the second highest number of tales. In the case of
primary school set, root values of responsibility and benevolence appear in the most tales,
followed by justice and honesty with an equal emphasis on each. However, none of the tales was
seen to include patriotism among the root values. The findings are presented along with
examples pointing at the target root values. Finally, recommendations are made based on the
results to expand the literature.

Keywords: Anatolian Tales, value, root value.
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INTRODUCTION

The concept of value is defined as "the abstract measure that helps to determine the importance of something,
the worth of something" by the Turkish Language Association. This concept usually refers to the principles and
beliefs that guide behaviors and allow the individual to decide what is appropriate (Chaitanya, 2017). According
to Halstead and Taylor (2000), values that play an important role in shaping behaviors are the standards that

allow labelling behaviors as good.

Values include principles, core beliefs, goals, standards or life stances that serve as general guidelines for
behaviors or reference points for decision making (Halstead, 1996, cited in O'Flaherty & Mccormack, 2022).
Beldag and Yarar Kaptan (2017) state that the changes in social life and the problems encountered bring values

to the fore in society. The basic characteristics of values are summarized by Schwartz (2006) as follows:

e Values are beliefs. They are not objective but emotion-related beliefs.

e Values are motivating concepts. They stand as goals that people strive to achieve.

e Values are above specific behaviors and situations. They are abstract goals. The abstract nature of
values distinguishes them from concepts such as norms and attitudes, which often indicate certain
behaviors, goals or situations.

e Values guide the selection or evaluation of actions, policies, people or events. That is, values serve
as standards or benchmarks.

e Values are ranked in order of importance. Man’s values form the primary value system that
characterizes them as individuals. This hierarchical feature of values also distinguishes them from
norms and attitudes.

By looking at the descriptors above, it can be said that values are affective, distinct from norms, and they set an
example for abstract elements and guide many behaviors of people. Acquisition of values, which have a very

important effect on behaviors, is possible through value education.

Thornberg (2014) defines value education as an inclusive concept that allows deployment of active citizenship
ideas (Brownlee, Scholes & Johansson, 2016). Value education does not mean imposing or instilling values.
Value education teaches to protect what is good and valuable among cultural heritage items (Chaitanya, 2017).

According to Chaitanya (2017), objectives of value education include the following:

e To create a realistic and widespread understanding of human values and to train students as
responsible citizens in their personal and social lives,

e To develop and encourage values such as honesty, humility, honesty, patience, cooperation,
compassion and love,

e To promote scientific research spirit and scientific attitude for authentic and free thinking,

e To enable students to tell what is good and bad, right and wrong,

e To develop respect for the dignity of the individual and society.

1444



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 8, Issue: 22 2023

These objectives can be accomplished with the early onset of value education. Halstey and Taylor (2000) argue
that children begin to acquire values at very early ages. Also, Damon (1991) claims that early childhood
education needs to begin by considering positive goals for the intellectual and moral development of the child.
Yarar Kaptan (2021) states that value education also has an effect on the development of society and it needs
to be conducted accurately and appropriately from the very beginning. At this stage, the family has to
undertake some crucial duties. In the first years of their lives, children learn to identify themselves with the
people closest to them, usually their nuclear family members. As a result of the identification and
reinforcement of appropriate responses, the moral perceptions of the family become the moral perceptions of
the child. With the start of schooling, the focus of value education gradually takes place in the form of moral
reasoning through the development of cognitive skills and decision-making ability (Maddock, 1972). It is
essential that value education be continued systematically at school so that values can be internalized by
students. Rathsi Harmin and Simon (1978) describe seven processes that need consideration in value education

for students as follows:

e Encouraging students to make free choices

e Helping students explore alternatives in the presence of multiple options

e Helping students evaluate alternatives carefully and reflect on the respective consequences

e Encouraging students to think about things they value

e  Giving them the opportunity to convey their preferences to others

e Encouraging students to act and live by their own preferences

e Helping them become aware of behavioral patterns in their lives (Edgington, 2002).
According to Edgington (2002), since the main goal of value education is to help students know the good, want
the good, and ultimately do the good, it is a necessity to find right, meaningful and purposeful ways for

students to achieve this goal. Besides others, drawing on literature is a way of supporting value education.

Literature educates children and connects them with social values, attitudes and beliefs (McGuire, 2016). As
put by Graham, children's literature is the reduced form of literature adapted to children in content and
expression, and Mathews and Eslami (2020) attribute it as the main resource for developing children's
language and communication skills. In a broad sense, children's literature is rooted in children and childhood
and it is a type of literature appealing to the transitional period that complies with the child's perception,
interest, attention, emotion, thought and imagination, that mirrors the child's viewpoint and reality and
realizes the content in a manner simple and sincere enough for the child in terms of language, thought and
characters, that not only helps the child make a habit of reading and improve their literary, artistic and
aesthetic understanding but also prepares the child for adulthood in a sensitive way (Sirin, 2007, cited in Sirin,
2016). Johnson (2009) points out that qualified children's literature has many benefits for children. In the first
place, literature serves as a gauge point for children to better understand their life experiences. Secondly,

literature offers insights into universal human behaviors, emotions, and moral dilemmas. Lastly, literature
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stimulates children's curiosity and encourages them to boost their problem-solving skills to overcome

challenging situations (Roberts & Crawford, 2008).

Children's literature is rich in typical characters facing moral and behavioral challenges (Roberts & Crawford,
2008, cited in Lacina & Stetson, 2013). Covaleskie (1992) asserts that literary characters’ experiences play a big
role in children's internalization of values (Gibbs & Earley, 1994). Children can understand what concepts such
as being kind, honest and fair mean by listening to stories, reading and thinking about characters and situations
in literature (Gibbs & Earley, 1994). Tales, one of the oldest literary genres, are also very important in serving
these purposes. The storyline that characters go through in tales acts as tools for children to realize and
internalize the values. As a specific example, Anatolian tales are invaluable as they contain guiding principles
for children thanks to several embedded values. Therefore, the textbook titled Anatolian Tales published by the
Turkish Ministry of National Education (MoNE) stands out as an important literary product to reach the goal of
"raising individuals who have adopted the basic values" stated in the Turkish Language Curriculum of the
Ministry of National Education (2019). The project was implemented by the MoNE General Directorate of
Teacher Training and Development and the UNESCO Turkish National Commission in order to prevent
disappearance of these tales as a pivotal part of cultural heritage and to ensure their passing down to future
generations. The main activity on the project was to make children meet with Anatolian tales. The priorities of

the project were to contribute to the protection of cultural heritage and enhance students' imagination.

The review of literature revealed studies finding out views on the use of the tales and giving information about
the project as well as identifying the values in specific tales. The existing studies on values examined tales
regarding value groups, living values and root values, but there was no example which evaluated both
preschool and primary school first and second grade tales in respect of the root values. The current study deals
with Anatolian Tales, which has a critical importance for value education, to find out if it covers the root values
of justice, friendship, honesty, self-control, patience, respect, love, responsibility, patriotism and benevolence,
which are prescribed in the Turkish Language Curriculum of the MoNE (2019). Bearing these in mind, answer

was sought to the following questions:

1. What root values are covered in the tales contained in Anatolian Tales preschool set and how are
these values distributed across tales?
2. What root values are covered in the tales contained in Anatolian Tales primary school first and

second grade sets and how are these values distributed across tales?

METHOD

This section provides information about the research model, study group, data collection tool, data collection

process and data analysis.
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Research Model

This study was carried out as a qualitative research since it attempts to examine Anatolian Tales to check the
existence of the root values. Qualitative research is basically carried out to explore the meaning attributed to
the selected phenomenon or phenomena (Buston, Parry-Jones, Livingston, Bogan & Wood, 1998). This research
type is useful for discovering facts that cannot be measured directly such as experience, language, history and
culture (Bhangu, Provost & Caduff, 2023). This research model was preferred because Anatolian Tales, which
constitute an important part of our culture, is discussed in detail in terms of the root values in the MoNE (2019)

Turkish Language Curriculum.

According to Patton (2014), qualitative findings are obtained via in-depth open-ended interviews, direct
observations or written documents. Kuper, Reeves and Levinson (2008) also state that qualitative research data
are primarily collected through semi-structured or unstructured interviews, focus groups, observations or
documents and other written sources. In this qualitative research, the data were collected through document
review. The data sets were obtained from the main output of the cooperative project of the MoNE General
Directorate of Teacher Training and Development and the UNESCO Turkish National Commission. The
documents are comprised of the tales derived for students at preschool grade and primary school first and
second grades within the scope of this project. Collected documents were analyzed to locate, if so, the ten root

values listed earlier.
Study Group

The study group consists of a total of 30 fairy tale books, 15 of which were designed for preschoolers and the
remaining 15 of which were designed for the primary school first and second graders, within the scope of
Anatolian Tales project, which was managed by the MoNE and UNESCO in cooperation. The tale books were
put in alphabetical order in Turkish and the numbering system was referred during the analysis. The tales

targeting preschool students and the associated numbers are shown in Table 1:

Table 1. Tales for Preschool Stage and Numbering

Title Sequence
The Golden Ax M1
The Golden Laying Hen M2
The Lion and the Mouse M3
The Lion, the Fox and the Deer M4
The Sparrow with a Thorn in Its Foot M5
Lambs Ayse and Fatma M6
Mrs. Louse and Mr. Flea M7
When the Mate Can't Find Its Mate M8
Grandpa Now M9
The Crow and the Fox M10
The Bear Reading Books M11
The Puppy and the Cat M12
The Hedgehog and the Rabbit M13
The Fox and the Donkey M14
The Fox and the Stork M15
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The tales published for the primary first and second grades and the associated numbers are shown in Table 2:

Table 2. Tales for Primary First and Second Grades and Numbering

Title Sequence
The Liver M16
The Freckled Hen and Its Offsprings M17
The Gift M18
The Compote M19
The Turtle Baby M20
Karavezir M21
The Master of Crows M22
Big Granny and the Fox M23
The Wolf and the Three Oxen M24
The Chickpea Boy M25
The Shamsirak Stones M26
Sengilim, Mengulim, Stngulim M27
The Little Pot M28
The Fox and the Partridge M29
Three Friends M30

Data Collection Tool

For the purpose of this study, a root value checklist was used as the data collection tool. The checklist was
created so as to determine whether the root values of justice, friendship, honesty, self-control, patience,
respect, love, responsibility, patriotism and benevolence specified in the Turkish Language Curriculum of the
MoNE (2019) are touched upon in the tales under scrutiny. During the drafting of the checklist, the titles of the
tales were written on the horizontal lines to calculate the frequency of the root values in the tales, and the root

values were written in the columns to mark the tales teaching each value, and blanks were left for marking.

Analysis of Data

Qualitative data analysis is the process of reviewing, synthesizing and interpreting the existing data to describe
and explain the phenomena studied or the social world (Fossey, Harvey, McDermott & Davidson, 2002). The
data collected here were processed through content analysis among applicable techniques. Content analysis is
the process of organizing information into categories within the framework of research questions (Bowen,
2009). According to Downe-Wambolt (1992), content analysis is intended to interpret results in their own
context or in connection with the environment in which they are produced and thus this type of analysis is
much more than mere counting or calculating (Bengtsson, 2016). In this study, content analysis was used
because it was aimed to determine the root values associated with Anatolian Tales and to reveal which root

value is taught in which fairy tale(s).

According to Merriam and Grenier (2019), qualitative research findings must be supported with direct
guotations from interviewees, examples selected from the documents, the researcher’s field notes,
descriptions of the works, video recordings, photographs and similar documents. In this study, the findings

were strengthened by quoting related examples from the tales in which root values were in focus.
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Standards Regarding Quality of Findings

Since this is a qualitative study, validity and reliability checks were done differently from quantitative studies. In
this regard, Miles and Huberman’s (1994) evaluative criteria of objectivity/confirmability,
reliability/auditability, internal validity/credibility/authenticity and external validity standards were applied.
More specifically, the research process was described step by step for objectivity. Also, the entire data were
saved in case of reanalysis. Likewise, all the procedures throughout the study were kept for future reference if
needed. As for reliability, the research questions were clearly expressed and the research design was chosen
accordingly. In addition to these, coding reliability was ensured by getting all the tales read by a second coder,
who is a primary school teacher. The criterion of coding consistency was met in this way. The consistency
coefficient was calculated as 80 for preschool tails; 86,6 for primary first and second grades tails from the
formula Reliability=Agreement/(Agreement+Disagreement)X100. For internal validity, in cases where the root
values could not be spotted in the tales by the researcher herself, expert opinion was sought. The texts were
then associated with the corresponding root values in line with the feedback received. Lastly, external validity
was assumed through exemplifications from the tales related to the main root value(s). This step also helped to

justify the findings.

FINDINGS

The first aim of the research was to find out the root values covered in the tales in the Anatolian Tales

preschool set and the distribution of these values. Findings under this research aim are presented in Table 3:

Table 3. Distribution of Root Values across Tales in the Anatolian Tales Preschool Set

Root Value Context Tales f
Justice M15 1
Friendship M8, M10 2
Honesty M1, M4, M5, M6, M7, M11, M13, M14 8
Self-control M3, M12 2
Patience M2 1
Respect M3, M5, M10, M12, M13, M14 6
Love M2, M7, M9 3
Responsibility M6 1
Patriotism - -
Benevolence M1, M3, M5, M7, M9 5

As a result, it was found out that value of honesty occurs in the highest number of tales for preschoolers. It is
mentioned in 8 out of 15 texts. Value of respect emerges in the second highest number of tales; it is covered in
6 tales. The root values of justice, patience and responsibility are referred to only in one tale. It was also found

out that patriotism is not covered in any of the fairy tales for this level.

Below are some examples on how the root values are implied in the tales for preschool children:

In The Fox and the Stork, the fox invites the stork to dinner but the former is not fair enough as it serves the
soup on a flat dish which is not suitable for the stork to eat on. This proves that the tale covers the value of

justice.
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In When the Mate Can't Find Its Mate, the frog and the mouse are so close friends that they get upset when
they cannot hear each other. The mouse comes by the river every day to hear the frog. These imply the value

of friendship in the tale.

In The Lion, the Fox and the Deer, the lion asks his fox servant to bring the deer to him by deception and the fox
tries to deceive the deer by telling unrealistic things to her. This tale can be said to be a sign of the value of

honesty.

In The Puppy and the Cat, the puppy starts chasing a prey which is too big for him and he is bitten by a camel to
get injured. He then falls down and thus loses his strength. It is an indication of the value of self-control in the

tale.

In The Golden Laying Hen, the villager slaughters his hen to get hundreds of golden coins at once instead of

waiting for it to lay one every day. This shows that patience is dealt as a root value in this tale.

In The Rabbit and the Hedgehog, the rabbit always mocks hedgehogs and belittles them by saying “Poor you!”

This seems to be a good way of teaching respect.

In Grandpa Now, the granddad dislikes animals and takes a cold kitten out of his shop on a cold winter day.

Here, the value of love is brought to the fore.

In Lambs Ayse and Fatma, the sheep grazes in the forest every day to be able to feed her lambs Ayse and

Fatma. It is about the teaching of responsibility in this tale.

In The Golden Axe, the man uses the golden axe and gets richer day by day. As a rich man, he always helps the

poor. This indicates the value of benevolence.

In response to the second research question, the other set of tales was analyzed and the distribution of the
root values was found in the Anatolian Tales primary school version. The related findings are displayed in Table

4.

Table 4. Distribution of Root Values across Tales in the Anatolian Tales Primary School First and Second Grade

Set
Root Value Context Tales f
Justice M18, M21, M22, M23, M24, M29 6
Friendship M30 1
Honesty M16, M22, M24, M27, M29, M30 6
Self-control M19, M26 2
Patience M16, M23, M26 3
Respect M16 1
Love M18, M25, M27, M28 4
Responsibility M16, M17, M20, M22, M24, M27, M28 7
Patriotism - -
Benevolence M17, M19, M20, M21, M26, M28, M30 7
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As seen in Table 4, it was found out that values of responsibility and benevolence appear in the most tales for
the first and second grade primary school students, they are included in 7 of the 15 tales in total; followed by
justice and honesty with an equal emphasis on each. On the contrary, patriotism is not denoted in any of the

texts investigated.

Below are some examples on how the root values are represented in the tales for this level of education:

In The Master of Crows, a man hits the crows for looting his cornfield. The master of crows warns the man by
saying, "Stop hitting my crows! I'll pay you whatever the eaten corn costs once the harvest time comes." This

tale clearly involves the value of justice.

In Three Friends, the shepherd is surprised of the fact that the fox, the horse, and the rooster are friends. The
friends say, “We are three good friends. We've been travelling for months, and whenever one of us needs

something, the others help him." It teaches the value of friendship.

In The Fox and the Partridge, the starving fox tries to trick the partridge by telling lies to hunt it. It can be

understood that the tale is committed to honesty as a root value.

In The Compote, the stingy man realizes that his wife has given away their golden coins to the villagers. Just as
he is about to shout at his wife, he forgives her upon seeing that the villagers are so happy to have some

wealth. He stops being mean from then on. It suggests the value of self-control in the tale.

In Big Granny and The Fox, the fox is caught by Big Granny and its tail is cut off while trying to escape. It
patiently fulfills the wishes of Big Granny, the sheep, the meadow, the children, the grocery store, the chickens,

the cornfield, and the stream to get its tail back. The tale depicts the value of patience.

In The Liver, someone kisses the farmer’s hand to show respect and it is appraised by saying, “Well, there is no

door that respect can not open.” This phrase manifests the value of respect.

In Sengllim, Mengiilim, Singlilim, the goat saves, hugs and kisses her baby Mengllim. It exhibits the value

of love in the tale.

In Senglilim, Mengilim, Sltinglilim, the mother goat goes to the forest every day to bring water, grass, and

milk for her offsprings. It demonstrates responsibility among values.

In Karavezir, the sultan donates a bag of golden coins to the dervish and the dervish gives them away to the

poor every day. It means that benevolence is taught in the tale.
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CONCLUSION and DISCUSSION

It is declared by Chaitanya (2017) that value education plays an important role in preservation of cultural
heritage. The present study delved into the groups of tales generated on the Anatolian Tales project, which has
a big part in value education since it serves to transfer of cultural heritage to next generations. All the

textbooks generated on the project were read carefully to find out which of the basic root values are adverted.

As a result, it was seen that value of honesty occurs in the highest number of tales for preschoolers, followed
by respect. On the other hand, patriotism does not appear as a value in any of the tales in question. Previously,
Arslan (2022) also scanned the tales in the Anatolian Tales preschool set concerning the living values. It was
found that the values of peace, freedom, cooperation, happiness, tolerance, modesty, simplicity, solidarity,
empathy, hospitality are instilled in the textbooks. Furthermore, the root values of respect, love, honesty,
responsibility, friendship and self-control were noted. Examples were given by citing direct quotations from the
tales. In the study carried out by Bektas (2023), Anatolian Tales were investigated as regards to the topics, the
heroes and the main ideas. It also discussed the texts in reference to social, moral, political, scientific,
aesthetic, economic and religious values. It concluded that the preschool tales imply honesty, love,

responsibility and benevolence among the root values.

In the set for the primary school first and second grades, values of responsibility and benevolence occur in the
highest number of tales. They were followed by other values such as justice and honesty in an equal number of
tales. In the study of Bektas (2023), justice, honesty, respect, love, responsibility, and benevolence were found

to be the predominant root values in the tales for the first and second graders.

Another point to note here is that patriotism is not addressed in the set neither for preschoolers nor primary
school students. As a matter of fact, patriotism is of critical importance in maintaining social order and raising
conscious individuals who will contribute to the development of society. It is worth noting this value is not
covered in Anatolian Tales despite the purpose of introducing children to their own culture. Unlike the current
findings, in their study examining Anatolian Tales for primary school students in terms of the values conveyed,
Yilar and Zengin Aksu (2021) revealed that all the root values were advised in the tales, but patriotism was

addressed indirectly.

SUGGESTIONS

In this study, Anatolian Tales were probed to locate the root values, and the following suggestions were

brought in light of the results:

e It is recommended to enlarge the preschool and primary school sets on the mentioned project by
introducing new tales preaching patriotism as it is one of the vital elements for social unity and

solidarity.
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e Future research might direct attention to the effects of Anatolian Tales on the acquisition of the

root values to inform the relevant literature.
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ANADOLU MASALLARININ KOK DEGERLER AGISINDAN iNCELENMESI

0z

Bu calismanin amaci Anadolu Masallarinin MEB (2019) Tiirkce Dersi Ogretim Programinda
belirtilen kok degerler bakimindan incelenmesidir. Nitel arastirmaya ornek teskil eden ¢alismada
Anadolu Masallari Projesi kapsaminda okul 6ncesi ile ilkokul birinci ve ikinci sinif 6grencileri igin
hazirlanan setlerde yer alan 30 masal ¢alismaya dahil edilmistir. Dokiiman incelemesi yoluyla
toplanan veriler icerik analizine tabi tutulmus ve koék deger kontrol listesi aracihigiyla masallar
degerlendirilmistir. Yapilan analizler sonucunda okul 6ncesi setindeki en ¢ok masalda islenen kék
degerin diristlik oldugu, bunu saygi degerinin izledigi; ilkokul birinci ve ikinci sinif setindeki en
¢cok masalda islenen kok degerlerin ise sorumluluk ve yardimseverlik oldugu, bunlari esit sayida
masalda ele alinan adalet ve diristlik degerlerinin izledigi belirlenmistir. Vatanseverlik kdk
degerine ise hichir masalda yer verilmedigi tespit edilmistir. Kok degerlerin masallarda ele alinig
sekillerini ortaya koymak igin masallardaki iliskili olaylardan érneklere yer verilmis ve arastirma
bulgulari dogrultusunda alan yazina katki saglayacak oneriler gelistirilmistir.

Anahtar kelimeler: Anadolu Masallari, deger, kok deger.
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Deger kavrami Tirk Dil Kurumu tarafindan “Bir seyin 6nemini belirlemeye yarayan soyut 6l¢l, bir seyin degdigi
karsilik, kiymet” seklinde tanimlanmaktadir. Bu kavram genellikle davranisa yon veren ve bireyin neyin uygun
olup olmadigina karar vermesine olanak taniyan ilke ve inanglari ifade etmek i¢in kullanilmaktadir (Chaitanya,

2017). Halstead ve Taylor’a (2000) gore davranisi sekillendirmede 6nemli rol oynayan degerler, davranislarin iyi

olarak nitelendirilebilmesine olanak taniyan standartlardir.

Degerler; davranis igin genel kilavuz veya karar verme icin referans noktasi islevi goren ilkeleri, temel inanglari,
amaglari, standartlari ya da yasam duruslarini kapsamaktadir (Halstead, 1996, aktaran O’Flaherty ve
Mccormack, 2022). Beldag ve Yarar Kaptan (2017) tarafindan toplumsal yasamda meydana gelen degismeler ve
yasanan sorunlarin degerlerin toplumda 6n plana g¢ikmasina olanak tanidigi belirtiimektedir. Degerlerin temel

ozellikleri Schwartz (2006) tarafindan su sekilde 6zetlenmektedir:

e Degerler inanglardir. Ancak bunlar nesnel, duygulardan bagimsiz degil, duygularla iliskili inanglardir.

e Degerler, motive edici kavramlardir. insanlarin ulasmak icin caba gésterdikleri hedefleri ifade eder.

e Degerler, bazi davranig ve durumlarin tzerindedir. Soyut hedeflerdir. Degerlerin soyut dogasi, onlari
genellikle belirli davranis, amag¢ veya durumlara atifta bulunan norm ve tutum gibi kavramlardan
ayirir.

e Degerler, eylemlerin, politikalarin, insanlarin veya olaylarin segimine ya da degerlendirilmesine
rehberlik eder. Yani degerler, standartlar ya da élgitler olarak hizmet eder.

e Degerler birbirlerine gdére 6nem sirasina gore siralanir. insanlarin degerleri, onlari birey olarak
karakterize eden 6ncelikli degerler sistemini olusturur. Degerlerin bu hiyerarsik 6zelligi, onlari
normlardan ve tutumlardan da ayirir.

Bu maddelerden yola gikarak degerlerin duyussal alanla iligkili oldugu, soyut unsurlara 6rnek olusturdugu,
normlardan farkli bir kavram oldugu ve insanlarin pek ¢ok davranisina yon verdigi ifade edilebilir. Davranis
Gzerinde oldukgca 6nemli etkiye sahip olan degerlerin bireylere kazandirilmasi, degerler egitimi ile mimkin

olmaktadir.

Thornberg (2014) deger egitimini, aktif vatandaslik fikirlerinin yerlestiriimesine olanak taniyan kapsayici bir
kavram olarak ifade etmektedir (Brownlee, Scholes ve Johansson, 2016). Deger egitimi, degerleri dayatma ya
da deger asilama anlamina gelmez. Deger egitimi, kiiltlirel miraslardan iyi ve degerli olani korumayi 6gretir
(Chaitanya, 2017). Deger egitiminin amaglarindan bazilari Chaitanya (2017) tarafindan su sekilde ifade

edilmektedir:

e insani degerlere iliskin gercekci ve yaygin bir anlayis olusturmak ve 6grencileri kisisel ve sosyal
yasamlarinda sorumlu vatandaslar olarak yetistirmek,
o Dogruluk, algakgonulluliik, duristluk, sabir, isbirligi, sefkat, sevgi gibi degerleri gelistirmek ve tesvik

etmek,
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e Ozgiin ve bagimsiz diisiinme icin bilimsel arastirma ruhunu ve bilimsel tutumu gelistirmek,

e Ogrencilerin iyi ile kotiyl, dogru ile yanlisi ayirt edebilmelerini saglamak,

e Bireyin ve toplumun itibari igin saygiyi gelistirmek.
Bu amaglarin gergeklestirilebilmesi, deger egitimin kiglk yaslarda baslamasina baghdir. Halstey ve Taylor
(2000) tarafindan gocuklarin degerleri yasamlarinin gok erken donemlerinde 6grenmeye basladiklar ifade
edilmektedir. Damon’a (1991) gore erken gocukluk egitimi, cocugun entelektiel ve ahlaki gelisimine yonelik
olumlu hedefler gercevesinde baslamalidir. Yarar Kaptan (2021) tarafindan toplum gelisimi Gzerinde de etkili
oldugu ifade edilen deger egitiminin baslangictan itibaren dogru ve saglkli bir sekilde verilmesi gerektigi
belirtilmektedir. Bu asamada aileye oldukga énemli gérevler diismektedir. Cocuklar, yasamlarinin ilk yillarinda
en yakinlarinda bulunan kisilerle, genellikle cekirdek aile Uyeleri ile 6zdesim kurmayi 6grenirler. Uygun
tepkilerin belirlenmesi ve pekistirilmesiyle birlikte ailenin ahlaki algilari, cocugun ahlaki algilari haline gelir.
Okula baglamayla birlikte deger egitiminin odak noktasi, bilissel becerilerin ve karar verme yeteneginin
gelistirilmesi yoluyla kademeli olarak ahlaki muhakeme haline gelir (Maddock, 1972). Ailede baslayan degerler
egitimi sdrecinin okulda sistematik bir sekilde devam ettirilmesi, degerlerin 06grenciler tarafindan
icsellestirilmesinde oldukca énemlidir. Ogrenciler icin deger egitiminde dikkate alinmasi gereken yedi siire¢

Rathsi Harmin ve Simon (1978) tarafindan su sekilde belirtiimektedir:

e Ogrencileri 6zgiirce segcimler yapmaya tesvik etme

o Ogrencilerin seceneklerle karsilastiklarinda alternatifleri kesfetmelerine yardimci olma

e Ogrencilerin alternatifleri dikkatli bir sekilde ele almalarina ve sonuglar tzerinde diisiinmelerine

yardimci olma

o Ogrencileri deger verdikleri seyler hakkinda diisiinmeye tesvik etme

e Tercihlerini diger insanlara ifade etmelerine firsat verme

o  Ogrencileri tercihleri dogrultusunda hareket etmeye ve yasamaya tesvik etme

e  Yasamlarindaki davranis kaliplarinin farkina varmalarina yardimci olma (Edgington, 2002).
Edgington’a (2002) gore deger egitimin amaci 6grencilerin iyiyi bilmesine, iyiyi istemesine ve nihayetinde iyiyi
yapmasina yardimci olmaksa, bu hedefe ulasmak amaciyla 6grenciler icin dogru, anlamli ve amaca uygun yollar

bulunmalidir. Deger egitimini desteklemek igin kullanilacak yollardan biri de edebiyattan yararlanmaktir.

Edebiyat cocuklari egitir ve onlari sosyal degerler, tutumlar ve inanglarla bulusturur (McGuire, 2016). Edebiyatin
icerik ve anlatim yoniyle ¢ocuklara indirgenmis hali olan ¢cocuk edebiyati Graham, Mathews ve Eslami (2020)
tarafindan ¢ocuklarin dil ve iletisim becerilerini gelistirmek icin temel kaynak olarak ifade edilmektedir. Cocuk
edebiyati, temel kaynagi ¢cocuk ve ¢ocukluk olan; cocugun algi, ilgi, dikkat, duygu, disiince ve hayal diinyasina
uygun; cocuk bakisini ve ¢ocuk gergekligini yansitan; olctide, dilde, diisincede ve tiplerde ¢ocuga gore igerigi
yalin bicimde ve ictenlikle gerceklestiren; cocuga okuma aliskanhgl kazandirmasi yaninda, edebiyat, sanat ve
estetik yoniinden gelismesine katki saglayan; cocugu duyarli bicimde yetiskinlige hazirlayan bir gecis donemi

edebiyatidir (Sirin, 2007, aktaran Sirin, 2016). Johnson (2009) tarafindan nitelikli cocuk edebiyatinin ¢ocuklara
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pek ¢ok fayda sagladig ifade edilmektedir. Oncelikle edebiyat, cocuklarin yasam deneyimlerini daha iyi
anlamalari icin bir referans noktasi islevi gériir. ikincisi, edebiyat evrensel insan davranislari, duygulari ve ahlaki
ikilemler hakkinda i¢goriler sunar. Son olarak, edebiyat ¢cocuklarin merakini harekete gegirir ve onlari zorlayici
durumlarin Ustesinden gelmek igin problem ¢ézme becerilerini gelismeye tesvik eder (Roberts ve Crawford,

2008).

Cocuk edebiyati ahlaki ve davranissal zorluklarla karsilasan karakter ornekleri agisindan zengindir (Roberts ve
Crawford, 2008, aktaran Lacina ve Stetson, 2013). Covaleskie (1992) edebi Urlinlerde yer alan karakterlerin
deneyimlerinin gocuklarin degerleri i¢sellestirmelerinde etkili oldugunu belirtmektedir (Gibbs ve Earley, 1994).
Cocuklar hikayeler dinleyerek, okuyarak ve edebiyattaki karakterler ve durumlar hakkinda diistinerek kibar,
dirist, adil olma gibi kavramlarin ne anlama geldigini anlayabilirler (Gibbs ve Earley, 1994). En eski edebi
tirlerden olan masallar da bu amaglara hizmet etme noktasinda olduk¢a dnem tasimaktadir. Masallarda yer
alan karakterler araciligiyla anlatilan olaylar ¢ocuklarin degerleri fark etmelerini saglamakta, degerleri
icsellestirmelerine yardimci olmaktadir. Atifta bulundugu pek ¢ok deger sayesinde cocuklar igin yol goésterici
ilkeleri barindiran Anadolu Masallari, bu ydniiyle MEB (2019) Tiirkce Dersi Ogretim Programinda belirtilen
“temel degerleri benimsemis bireyler yetistirmek” amacina ulasmaya olanak taniyan énemli edebi Griinlerdir.
KaltGrel mirasin 6nemli bir pargasi olan bu masallarin unutulmamasi ve gelecek nesillere de aktarilabilmesi
amaciyla Milli Egitim Bakanligi Ogretmen Yetistirme ve Gelistirme Genel Mudirliigii ve UNESCO Tirkiye Milli
Komitesi tarafindan hayata gegirilen proje kapsaminda Anadolu masallarinin ¢ocuklarla bulugmasi
amaglanmigtir. Bu proje ile kultlirel mirasin korunmasina katki sunmak ve 6grencilerin hayal guglerini

gelistirmek 6n planda tutulmustur.

Anadolu Masallarina iligkin alan yazin incelendiginde projeye ve masallara yonelik bilgi vermeye ve masallarin
kullanimina iliskin goris belirlemeye yonelik galismalarin yani sira masallarda yer alan degerlerin belirlenmesini
amaclayan calismalarin da yapildigi; degerlerle iliskilendirilen ¢alismalarda masallarin deger gruplari, yasayan
degerler ve kok degerler yoniyle incelendigi ancak hem okul oncesi hem de ilkokul birinci ve ikinci sinif
masallarinin kok degerler agisindan birlikte degerlendirildigi bir ¢calismanin olmadigi gorilmistir. Bu nedenle
arastirmada degerler egitiminde énemli bir yeri olan Anadolu Masallarinin MEB (2019) Tiirkgce Dersi Ogretim
programinda yer alan adalet, dostluk, dirustlik, 6z denetim, sabir, saygi, sevgi, sorumluluk, vatanseverlik ve
yardimseverlik kok degerleri bakimindan incelenmesi amaglanmis ve bu temel amag dogrultusunda asagidaki

sorulara yanit aranmistir:

1. Anadolu Masallari okul 6ncesi setinde yer alan masallarda islenen kok degerler nelerdir ve bu
degerlerin masallara gore dagilimi nasildir?
2. Anadolu Masallari ilkokul birinci ve sinif setinde yer alan masallarda islenen kdk degerler nelerdir ve

bu degerlerin masallara goére dagilimi nasildir?
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YONTEM

Bu bélimde arastirmanin modeli, ¢alisma grubu, veri toplama araci, veri toplama sureci ve verilerin analizine

iliskin agiklamalara yer verilmistir.
Arastirmanin Modeli

Anadolu Masallarinin kok degerler agisindan incelenmesini amaclayan bu galisma, nitel arastirmaya ornek
olusturmaktadir. Nitel arastirmalarin temel 6zelligi olgulara ylklenen anlami arastirmacilarin kegfetmesini
saglamaktir (Buston, Parry-Jones, Livingston, Bogan ve Wood, 1998). Bu arastirmalar deneyim, dil, tarih ve
kiltir gibi dogrudan olgilemeyen olgulari 6grenmeye olanak tanir (Bhangu, Provost ve Caduff, 2023).
Arastirma kapsaminda kaltarimuzin 6nemli bir pargasini olusturan Anadolu Masallar, MEB (2019) Turkge
Dersi Ogretim Programinda yer alan kék degerler bakimindan ayrintili bir sekilde ele alindigi i¢in bu arastirma

modeli tercih edilmistir.

Patton’a (2014) gore nitel bulgular; derinlemesine agik uglu mdulakatlar, dogrudan goézlemler veya yazih
dokiimanlar araciligiyla ortaya konulmaktadir. Kuper, Reeves ve Levinson (2008) tarafindan da nitel arastirma
verilerinin 6ncelikli olarak yari yapilandiriimis ya da yapilandiriilmamis goriismeler, odak gruplar, gozlemler ya
da dokiimanlar ve diger yazili eserler araciligiyla toplandigi belirtiimektedir. Nitel arastirma modeline uygun
olarak tasarlanan bu arastirma kapsaminda veriler, dokiiman incelemesi yoluyla toplanmistir. MEB Ogretmen
Yetistirme ve Gelistirme Genel MdirlGgi ile UNESCO Tirkiye Milli Komisyonu tarafindan yiritilen proje
kapsaminda okul 6ncesi 6grenciler ile ilkokul birinci ve ikinci sinif 6grencilerine yonelik olarak hazirlanan

masallar incelenerek kok degerler bakimindan analiz edilmistir.
Calisma Grubu

Arastirmanin ¢alisma grubunda Anadolu Masallari projesi kapsaminda 15’i okul 6ncesi 6grencileri, 15’i ise
ilkokul birinci ve ikinci sinif 6grenciler icin hazirlanan toplam 30 masal kitabi yer almaktadir. Milli Egitim
Bakanligi ve UNESCO isbirligiyle yuritilen projedeki masal kitaplari, alfabetik siraya gére numaralandiriimig ve
kok degerlerle iliskilendirme yapilirken bu numaralandirma sistemi kullaniimistir. Okul 6ncesi 6grencilerine

yonelik hazirlanan masallar ve bunlara verilen numaralar Tablo 1’de yer almaktadir:

Tablo 1. Okul Oncesi Ogrencilerine Yénelik Hazirlanan Masallar ve Numaralari

Masal Adi Masal Numarasi
Altin Balta M1
Altin Yumurtlayan Tavuk M2
Aslan ile Fare M3
Aslan, Tilki ve Geyik M4
Ayagina Diken Batan Serge M5
Ayse, Fatma Kuzular M6
Bit Hatun ve Pire Bey M7
Es, Esini Bulmayinca M8
imdi Dede M9
Karga ile Tilki M10
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Kitap Okuyan Ayi M11
Kopek Yavrusu ile Kedi M12
Tavsan ile Kirpi M13
Tilki ile Esek M14

Tilki ile Leylek M15

ilkokul birinci ve ikinci sinif 6grencilerine yénelik hazirlanan masallar ve bunlara verilen numaralar Tablo 2’de

yer almaktadir:

Tablo 2. ilkokul Birinci ve ikinci Sinif Ogrencilerine Yonelik Hazirlanan Masallar ve Numaralari

Masal Adi Masal Numarasi
Ciger M16
Cilli Tavuk ve Yavrulari M17
Hediye M18
Hosaf M19
Kaplumbaga Yavrusu M20
Karavezir M21
Karga Agasi M22
Koca Nine ile Tilki M23
Kurt ile Ug Okiiz M24
Nohut Oglan M25
Semsirak Taslari M26
Sengilim, Mengulim, Stngulim M27
Tencerecik M28
Tilki ile Keklik M29
Ug Arkadas M30

Veri Toplama Araci

MEB (2019) Tiirkce Dersi Ogretim Programinda belirtilen adalet, dostluk, diiriistliik, 6z denetim, sabir, sayg,
sevgi, sorumluluk, vatanseverlik ve yardimseverlik kdk degerlerinin incelenen masallarda yer alip almadigini
tespit etmek icin arastirmada veri toplama araci olarak kok deger kontrol listesi kullanilmistir. Kontrol listesi
olusturulurken kok degerlere masallarda yer verilme frekanslarinin belirlenmesi icin masallarin isimleri satirlara,
degerlerin hangi masallarda islendiginin tespit edilebilmesine olanak taniyan kok degerlerin isimleri de

sttunlara yazilmis ve uygun isaretleme alanlari olusturulmustur.

Verilerin Analizi

Nitel veri analizi, Uzerinde galisilan olgulari ya da sosyal diinyayl tanimlamak ve agiklamak amaciyla verileri
gozden gecirme, sentezleme ve yorumlama sirecidir (Fossey, Harvey, McDermott ve Davidson, 2002).
Arastirma kapsaminda toplanan veriler bu siirecte kullanilabilecek tekniklerden biri olan icerik analizi ile
¢6ziimlenmistir. icerik analizi, bilginin arastirma sorulari baglaminda kategoriler halinde diizenlenmesi siirecidir
(Bowen, 2009). Downe-Wambolt'a (1992) goére icerik analizinin amaci, sonuglari kendi baglamlarinda ya da
Uretildikleri ortamla iliskilendirmek oldugu icin bu analiz sayma isleminden ¢ok daha fazlasini kapsamaktadir
(Bengtsson, 2016). Calismada, Anadolu Masallarinin iliskili oldugu kok degerleri belirlemek ve hangi kok degerin
hangi masalda/masallarda islendigini ayrintili bir sekilde ortaya koymak amaclandigi icin bu teknik tercih

edilmistir.
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Merriam ve Grenier’a (2019) gore nitel arastirma bulgulari katilimcilarla gergeklestirilen goérismelerden yapilan
alintilarla, dokiimanlardan segilen 6rneklerle, arastirmacinin saha notlariyla, eserlere iliskin betimlemelerle,
video kaydi, fotograf ve buna benzer dokiimanlardan yapilan alintilarla desteklenmelidir. Arastirmada, kdk

degerlerin islendigi masallardan iliskili 6rneklendirmelere yer verilerek bulgular gu¢glendirilmistir.
Arastirma Bulgularinin Niteligine iliskin Standartlar

Bu calisma nitel arastirmaya ornek teskil ettigi icin gecerlik ve glivenirlik calismalari kapsaminda nicel
arastirmalardan farkli bir yol izlenerek arastirma sonuglarinin niteligini arttiracak uygulamalara yer verilmis ve
bu baglamda Miles ve Huberman (1994) tarafindan ortaya konulan nesnellik/dogrulanabilirlik,
guvenirlik/denetlenebilirlik, i¢c gecerlik/inanirlik/6zgunliik ve dis gegerlik standartlari saglanmaya calisiimistir.
Nesnelligi saglamaya yonelik olarak arastirma sireci detayli bir sekilde agiklanmis ve veriler yeniden analize tabi
tutulma ihtimali dikkate alinarak muhafaza edilmistir. Veri analiz siirecinin bagindan itibaren arastirmaci
tarafindan yapilan islemlerin tiimi de ayni sekilde korunmaya devam edilmistir. Guvenirligi saglamaya yonelik
olarak arastirma sorulari acik bir sekilde ifade edilmis ve arastirma deseni bu sorular baglaminda belirlenmistir.
Bunlarin yani sira kodlama guvenirligini saglamak icin sinif 6gretmeni tinvanina sahip olan ikinci bir kodlayici
tarafindan tim masallar okunarak masallarda yer alan kok degerler tespit edilmis ve bu yolla kodlama tutarlihg
belirlenmistir. Guvenirlik=Gorus Birligi/(Goris Birligi+Gorus Ayrihg)X100 formila kullanilarak belirlenen
tutarhhk katsayisi okul oncesi masallar icin 80; ilkokul birinci ve ikinci sinif masallar igin 86,6 olarak
bulunmustur. i¢ gegerligi saglamaya yonelik olarak masallarda yer alan kdk degerler arastirmaci tarafindan
belirlendikten sonra emin olunmayan durumlar i¢in uzman goérisiine basvurulmus ve alinan geribildirimler
dogrultusunda masallar uygun koék degerlerle iliskilendirilmistir. Dis gecerligi saglamaya yonelik olarak ise
islendigi belirlenen kok degere iliskin masallardan iligkili 6rneklere yer verilmis ve bu sayede bulgular

desteklenmistir.
BULGULAR

Arastirmanin birinci amaci Anadolu Masallari okul 6ncesi setinde yer alan masallarda islenen kék degerleri ve
bu degerlerin masallara goére dagilimini belirlemeye yoneliktir. Bu amaca yonelik bulgular Tablo 3’de

sunulmustur:

Tablo 3. Anadolu Masallari Okul Oncesi Setinde Yer Alan Masallarda islenen K&k Degerlerin Dagilimi

Kok Deger Kok Degerin iliskilendirildigi Masallarin Numaralan f
Adalet M15 1
Dostluk M8, M10 2

Darustlik M1, M4, M5, M6, M7, M11, M13, M14 8

Oz Denetim M3, M12 2

Sabir M2 1
Saygi M3, M5, M10, M12, M13, M14 6
Sevgi M2, M7, M9 3

Sorumluluk M6 1

Vatanseverlik - -
Yardimseverlik M1, M3, M5, M7, M9 5
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Tablo 3 incelendiginde okul 6ncesi 6grenciler icin hazirlanan setteki en ¢ok masalda islenen kdk degerin
diristlik oldugu, 15 masalin 8’inde bu degere yer verildigi; masallarda islenme bakimindan ikinci sirada saygi
degerinin oldugu, 6 masalda bu degerin ele alindigi gorilmistlr. Adalet, sabir ve sorumluluk kok degerlerinin

sadece bir masalda ele alindigi; vatanseverlik degerinin ise higbir masalda islenmedigi tespit edilmistir.

Okul 6ncesi masallarindaki kok degerlerin islenme sekillerine iliskin 6rnekler asagida yer almaktadir:

Tilki ile Leylek masalinda leylegi yemege davet eden tilkinin gorbayi leylegin gaga yapisi nedeniyle icemeyecegi

bir tabakta sunarak adil davranmamasi, masalda adalet degerinin islendigini gostermektedir.

Es Esini Bulmayinca masalinda arkadas olan kurbaga ile farenin glzel anlagsmasi, birbirlerinin sesini
duymadiklarinda ¢ok Gzllmeleri ve farenin kurbaganin sesini duymak icin her giin irmaga gelmesi, masalda

dostluk degerinin islendigini géstermektedir.

Aslan, Tilki ve Geyik masalinda aslanin, hizmetkari tilkiden geyigi kandirarak yanina getirmesini istemesi ve
bunun (zerine tilkinin geyige gercek disi seyler anlatarak onu kandirmaya calismasi, masalda dirustliik

degerinin islendigini gostermektedir.

Kdépek Yavrusu ile Kedi masalinda képek yavrusunun boyundan biyiik bir avin pesine diigslip devenin ayagini
Isirmasi sonucunda kdpek yavrusunun disip yaralanmasi, gliclini kaybetmesi, masalda 6z denetim degerinin

islendigini gostermektedir.

Altin Yumurtlayan Tavuk masalinda koylinin, her glin bir altin yumurta yapan tavugunu bir anda yiizlerce altin

yumurtaya kavusmak icin sabirsiz davranarak kesmesi, masalda sabir degerinin islendigini gdstermektedir.

Tavsan ile Kirpi masalinda tavsanin kirpilerle stirekli dalga gegmesi, “Zavalli seni!” gibi ifadeler kullanarak onlari

kiicik gormesi, masalda saygi degerinin islendigini gostermektedir.

imdi Dede masalinda imdi Dede’nin hayvanlari sevmemesi ve sevmedigi icin de isiiyen kedi yavrusunu soguk

kis glinlinde diikkanindan g¢ikarmasi, masalda sevgi degerinin islendigini gdstermektedir.

Ayse, Fatma Kuzular masalinda koyunun, yavrulari Ayse ve Fatma kuzulara sit verebilmek i¢in her giin ormana

gidip bin bir ¢esit ot yemesi, masalda sorumluluk degerinin islendigini gdstermektedir.

Altin Balta masalinda, altin baltayi kullandik¢a zenginlesen ve evinin bereketi artan adamin karsilastigi fakirlere

yardim etmesi, masalda yardimseverlik degerinin islendigini gostermektedir.

Arastirmanin ikinci amaci Anadolu Masallari birinci ve ikinci sinif setinde yer alan masallarda islenen kok
degerleri ve bu degerlerin masallara goére dagilimini belirlemeye yoneliktir. Bu amaca yonelik bulgular Tablo

4’de sunulmustur:
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Tablo 4. Anadolu Masallari ilkokul 1.-2. Sinif Setinde Yer Alan Masallarda islenen K6k Degerlerin Dagilimi

Kok Deger Kok Degerin iliskilendirildigi Masallarin Numaralan f
Adalet M18, M21, M22, M23, M24, M29 6
Dostluk M30 1

Dariastlak M16, M22, M24, M27, M29, M30 6

Oz Denetim M19, M26 2

Sabir M16, M23, M26 3
Saygi M16 1
Sevgi M18, M25, M27, M28 4

Sorumluluk M16, M17, M20, M22, M24, M27, M28 7

Vatanseverlik - -
Yardimseverlik M17, M19, M20, M21, M26, M28, M30 7

Tablo 4 incelendiginde ilkokul birinci ve ikinci sinif 6grencileri icin hazirlanan setteki en cok masalda islenen kdk
degerlerin sorumluluk ve yardimseverlik oldugu ve 15 masalin 7’sinde bu degerlere yer verildigi; 6 masalda
islenen adalet ve diristlik degerlerinin, sorumluluk ve yardimseverlik degerlerinden sonra en ¢ok ele alinan

deger oldugu gortlmustir. Vatanseverlik degerinin ise hicbir masalda islenmedigi tespit edilmistir.

ilkokul birinci ve ikinci sinif masallarindaki kék degerlerin islenme sekillerine iliskin &rnekler asagida yer

almaktadir:

Karga Adasi masalinda misir tarlasina dadanan kargalari kovalayip onlara sopayla vuran adama karga agasinin
“Kargalarima vurup duruyorsun, onlara vurma! Hasat zamani gelince, yenen misirlarin hakki neyse sana

oderim.” demesi, masalda adalet degerinin islendigini gdstermektedir.

U¢ Arkadas masalinda tilki, at ve horozun arkadas olmasina sasiran ¢obana “Biz Ug iyi arkadasiz. Aylardir
yollardayiz ve ne zaman birimizin bir seye ihtiyaci olsa digeri ona yardim eder.” demesi, masalda dostluk

degerinin islendigini gostermektedir.

Tilki ile Keklik masalinda aghktan bitap disen tilkinin, kekligi avlamak igin gercek disi seyler sdyleyerek onu

kandirmaya calismasi, masalda durustlik degerinin islendigini gbstermektedir.

Hosaf masalinda altinlarinin karisi tarafindan koyllilere dagitildigini fark eden cimri adamin tam karisina
kizacakken koylulerin mutlu oldugunu goérip karisini affetmesi ve artik cimrilik yapmamasi, masalda 6z denetim

degerinin islendigini géstermektedir.

Koca Nine ile Tilki masalinda Koca Nine tarafindan yakalanan ve kagmak icin ¢abalarken kuyrugu kopan tilkinin,
kuyrugunu geri alabilmek igin sirasiyla Koca Nine’nin, koyunun, gayirin, cocuklarin, bakkalin, tavuklarin, misir

tarlasinin ve derenin isteklerini sabirla yerine getirmesi, masalda sabir degerinin islendigini gostermektedir.

Ciger masalinda rengper amcanin elini 6plip basina koyma davranisinin “Eee, sayginin agcamayacagl kapi

yokmus.” ifadesiyle anlatilmasi, masalda saygi degerinin islendigini gdstermektedir.

Sengiiliim, Mengiiliim, Singiliim masalinda yavrusu Mengllim’i kurtaran keginin onu bagrina basip

gozlerinden 6pmesi, masalda sevgi degerinin islendigini gdstermektedir.
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Sengiiliim, Mengiiliim, Siingiilim masalinda anne keginin yavrulari igin her giin ormana gidip su, ot ve st

getirmesi, masalda sorumluluk degerinin islendigini gostermektedir.

Karavezir masalinda padisahin her giin bir kese altin verdigi dervisin bu altinlari fakir fukaraya dagitmasi,

masalda yardimseverlik degerinin islendigini gostermektedir.

TARTISMA ve SONUC

Chaitanya (2017) tarafindan kdltirel mirasin korunmasinda deger egitiminin 6nemli rol oynadig ifade
edilmektedir. Bu galismada, kiltlirel mirasin gelecek kusaklara aktariimasi amaciyla yiritilen ve kapsadigi
masallarda islenen degerler araciligiyla deger egitiminde 6énemli rol oynayan Anadolu Masallari projesindeki
masal setlerinin kdk degerler agisindan incelenmesi amaglanmig ve bu baglamda setlerde yer alan tim kitaplar

analize tabi tutulmustur.

Yapilan analizler sonucunda okul 6ncesi setindeki en ¢ok masalda yer verilen degerin diristlik oldugu, bunu
saygi degerlerinin izledigi, vatanseverlik kok degerlerine ise hicbir masalda yer verilmedigi belirlenmistir. Arslan
(2022) tarafindan ydritilen ¢ahismada Anadolu Masallari okul 6ncesi setinde yer alan masallarin yasayan
degerler acisindan analizi yapilmis ve baris, 6zglrlik, isbirligi, mutluluk, hosgori, algakgonallilik, sadelik,
dayanisma, empati, misafirperverlik degerlerinin yani sira bu ¢alismada ele alinan kok degerlerden saygi, sevgi,
diristlik, sorumluluk, dostluk ve 6z denetim degerlerinin incelenen masallarda yer aldigi belirlenmistir.
Arastirma kapsaminda, masallardan dogrudan alintilara yer verilerek érneklendirme yapilmistir. Bektas (2023)
tarafindan yurutilen calismada Anadolu Masallarinin islenen konular, masaldaki kahramanlar ve yer verilen ana
fikirlerin yani sira ele alinan sosyal, ahlaki, siyasi, bilimsel, estetik, ekonomik ve dini degerler bakimindan da
incelenmesi amaglanmis ve okul éncesi masallarda bu galismada incelenen kék degerlerden diristlik, sevgi,

sorumluluk ve yardimseverlik degerlerinin yer aldig belirlenmistir.

Arastirma kapsaminda ilkokul birinci ve ikinci sinif setindeki en ¢ok masalda islenen degerlerin sorumluluk ve
yardimseverlik oldugu, bunu esit sayida masalda islenen adalet ve diristlik degerlerinin izledigi tespit
edilmistir. Bektas (2023) tarafindan yapilan ¢alismada deger gruplari icerinde ele alinan adalet, dirustlik, saygi,

sevgi, sorumluluk ve yardimseverlik kok degerlerinin birinci ve ikinci sinif masallarinda islendigi tespit edilmistir.

Arastirmada, okul dncesi masallarinda oldugu gibi ilkokul birinci ve ikinci sinif masallarinda da vatanseverlik
degerinin ele alinmadigi belirlenmistir. Toplumsal diizenin saglanmasi ve toplumun gelisimine katki saglayacak
bilin¢gli bireylerin yetismesinde 6nemli roli olan bu degerin, ¢ocuklarin kendi kdiltirleriyle bulusmalarini
amaglayan Anadolu Masallarinda islenmemis olmasi, 6nemli bir bulgudur. Yilar ve Zengin Aksu (2021)
tarafindan ilkokul 6grencileri igin hazirlanan Anadolu Masallarinin ilettigi degerler bakimindan incelenmesi
amaciyla yiratilen calismada masallarda kék degerlerin tamamina yer verildigi ancak vatanseverlik degerinin

dogrudan islenmedigi ortaya konulmustur.
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ONERILER
Anadolu Masallarinin kék degerler bakimindan incelendigi bu g¢alismada arastirma bulgularina dayali olarak

ortaya konulan 6neriler asagida yer almaktadir:

e  Toplumsal birlik ve beraberligin saglanmasinda en 6nemli unsurlardan biri olan vatanseverlik degeri
proje kapsamina alinip okul oncesi ve ilkokul 6grencileri icin hazirlanan setlere yeni masallar
aracihigiyla dahil edilebilir.

e Kok degerlerin kazandirilmasinda Anadolu Masallarinin etkisini arastirmaya yonelik ¢alismalarla alan

yazin desteklenebilir.

Etik Metni
Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlalde sorumluluk yazara aittir. Calisma verileri dokiiman
incelemesi yoluyla toplandigi igin etik kurul izin belgesi alinmamigtir.

Yazar(lar)in Katki Orani Beyani: Yazarin makaleye katkisi % 100’dr.
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