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ABSTRACT

The aim of this study is to examine the expectations of parents whose children receive preschool
education. The research was structured on the basis of case study, one of the qualitative research
designs. The study group of the research consists of a total of 107 parents, 59 of whom are mothers
and 48 of whom are fathers, whose children in education process in a preschool class within a
primary school in Eskisehir in the 2022-2023 academic year. In the study, a semi-structured
interview form developed by the researcher was used as a data collection tool, and data obtained
were analysed by content analysis. According to the results of the study, parents expressed their
reasons for having their children educated in preschools in seven different categories such as
supporting their children's social-emotional development and making them ready for primary
school. Parents' expectations from preschool education were gathered in six different categories
such as supporting their children's developmental areas and making them ready for primary
school. Parents expect preschool education institutions to include activities that support children's
development such as social-cultural and artistic activities. Parents' common expectations from
preschool teachers were grouped under seven different categories such as positive personality
traits, support-follow-up, and their expectations from preschool education administrators were
grouped under 11 different categories such as safe-healthy school, quality in education. Based on
the research findings; in addition to the current programme in preschool education, activities that
support different developmental areas of children should be included, workshops that support the
personal and professional development of preschool teachers and include practical activities
suitable for the preschool education stage should be organized, necessary arrangements should
be made to get the preschool education free of charge. In order to ensure equality of opportunity
in education, it was suggested that all children should have access to qualified preschool education
activities, that preschool education institutions should include more social-cultural-sportive
activities to be carried out by teachers who are experts in their field and that children should have
free access to these activities, and that the necessary budget should be sent to schools to expand
the playgrounds in school gardens.

Keywords: Preschool education, parental expectations, school-family co-operation.

! This research was presented as an oral presentation with the same title at INCES International Education and Science
Congress (27-30 October 2022/Antalya).
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INTRODUCTION

From the moment of birth, a child starts to acquire many skills and behaviours with his/her family. It would not
be wrong to say that these experiences that the child experiences with his/her family are the first educational
experiences. It is also a fact that children in families with different socio-economic and cultural characteristics
will have different educational experiences. From this point of view, it would be appropriate to mention the
importance of preschool education in terms of providing rich educational experiences to children in the first
years of their lives and providing equality of opportunity especially for children in environments with
unfavourable conditions. Preschool education is an educational stage that has important achievements such as

guiding families in child care and education, preparing children for life by supporting their developmental areas.

The first years of life are very important in terms of strengthening individuals' feelings of trust, revealing their
strengths, supporting their physical, emotional, social, mental and language development and creativity, and
contributing to their success in the later years of life. These behaviours and skills of children should be developed
in preschool education institutions under the guidance of experts and in cooperation with families. Because
preschool education provides support to children and families in raising children's intelligence scores,
contributing positively to their future school success, supporting their self-care, mental, language, motor and
social-emotional behaviour development, and creating more positive parent-child relationships (Erdem, 2021;

Gurkan, 2008; Haktanir, 2005; Oktay, 2005; Reynolds et al., 2007; Sahin, 2005; Turasl, 2012; Yurdakul, 2011).

Preschool education is defined and characterised in different ways in different sources. Oguzkan & Oral (2003)
defined preschool education as "an education process that covers the childhood years from birth to the
beginning of primary school; provides rich and stimulating environmental opportunities suitable for the
individual characteristics and developmental levels of children of this age; and guides their development in the
best way in line with the cultural values and characteristics of the society". Oktay (2005) defines preschool
education as follows: "Preschool education is an educational process that includes all the experiences of the child
from birth until the beginning of primary education." Oguz (2021) described preschool education as follows:
"Preschool education covers the education of children in the 3-5 age group who have not reached the age of

compulsory primary education."

Based on all these definitions, preschool education can be defined as systematic and planned educational
experiences that support the individual's skills in different developmental areas, creativity and adaptation to the
society and culture in which he/she lives, aim to provide the individual with independent life skills, prepare the
individual for reading and writing, and strengthen the individual's adaptation to school in the 0-6 age period,

when the child's development is the fastest, before starting primary school.

Supporting the multidimensional development of children in preschool education institutions brings along shared
responsibilities among families, teachers and administrators. In addition, it would not be wrong to say that mutual

sharing of expectations regarding education by stakeholders will strengthen communication, make education more
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effective, and facilitate decision-making regarding the developmental needs of the child. When the studies
conducted in the literature on the subject are examined; there are studies aiming to reveal the thoughts of parents
who send their children to preschool education institutions about preschool education (Ceylan, 2019; Einarsdottir,
2019; Konca, 2020), examining the expectations of parents whose children attend preschool education institutions
from the institution and teachers (Bal, 2019; Cetinkaya et al, 2021; Ersan, 2019), parent expectations for preschool

education during the Covid-19 pandemic (Dénmez at. al, 2021; Konca & Cakir, 2021).

In summary, planned and programmed educational activities carried out by administrators and teachers in
cooperation with families in preschool education institutions aim to ensure that children are supported and
developed in many ways from an early age. It is considered valuable to reveal the expectations of parents
regarding education in order to make effective plans. In the literature review, it was seen that there is a limited
number of studies that addressed the expectations of parents regarding preschool education in a
multidimensional way, including the reason for preference for preschool education, expectations from preschool
education, activities, teachers and administrators. Therefore, it is thought that this research will contribute to
the field. From this point of view, the problem of this research is what the expectations of parents whose children

attend preschool education institutions are regarding preschool education.

The aim of this study is to analyze the expectations of parents whose children get preschool education. In line

with this general purpose, answers to the following questions were sought:

1. What are the reasons for parents’ having their children get preschool education?

2. What are parents’ expectations from preschool education?

3. What are the expectations of parents’ from preschool education activities?

4. What are the expectations of parents’ from preschool teachers?

5. What are the expectations of parents’ from administrators regarding preschool education?
METHOD

Research Model

This study, which aims to reveal the expectations of parents whose children attend preschool education
institutions from preschool education, was structured on the basis of case study, one of the qualitative research
designs. Qualitative research can be defined as research that aims to reveal perceptions and events in a realistic
and holistic manner in a natural environment by using qualitative information collection methods such as
observation, interview and document analysis (Yildirim & Simsek, 2021). Case study, which is used to understand
a phenomenon in a deep and holistic way, is used when the boundaries of the context or situations are not
known precisely (Creswell, 2021). In this study, the expectations of parents regarding preschool education were

tried to be revealed based on their own narratives.
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Working Group

The study group of the research consists of parents whose children study in a preschool class within a primary
school in Eskisehir in the 2022-2023 academic year. While determining the parents, "maximum diversity"
sampling, one of the purposeful sampling methods, was used. The aim of this sampling method is to reflect the

diversity of individuals who may be parties to the maximum extent (Patton, 2002).

The study group of this study consisted of 107 volunteer parents, 59 mothers and 48 fathers, who were selected to
ensure maximum diversity by considering gender, educational status, age, number of children and the age of the child

attending the preschool education institution. Demographic information of the study group is presented in Table 1.

Table 1. Distribution of Participants According to Demographic Variables

Variables Categories Mother Father Total
g n % n % n %
Female 59 55,1 59 55,1
Gender
Male - - 48 44,9 48 44,9
20-39 15 25,4 1 2,1 16 15
Age 30-39 32 54,2 28 58,3 60 56,1
40 and above 12 20,4 19 39,6 31 28,9
llliterate 2 3,4 - - 2 19
Primary School 5 8,5 4 8,3 9 8,4
Education Status Middle School 11 18,6 10 20,9 21 19,6
High School 15 25,4 18 37,5 33 30,8
Higher Education 26 44,1 16 33,3 42 39,3
1 15 25,4 15 31,3 30 28
1 2 4
Number of children 36 6 8 >83 6 298
7 11,9 4 8,3 11 10,3
5 1 1,7 1 2,1 2 1,9
Age of the child 4 years old 4 6,7 4 8,3 8 7,5
attending the . 5 years old 49 83,1 40 83,4 89 83,2
preschool education
institution 6 years old 6 10,2 4 8,3 10 9,3
Total for all variables 59 55,1 48 44,9 107 100

Of the parents who participated in the study, 59 (55.1%) were female and 48 (44.9%) were male. Sixteen (15%)
of the parents were between the ages of 20-39, 60 (56.1%) were between the ages of 30-39, 31 (28.9%) were 40
years and older. There were 2 (1.9%) illiterate parents, 9 (8.4%) primary school parents, 21 (19.6%) secondary
school parents, 33 (30.8%) high school parents and 42 (39.3%) higher education parents. Of the parents, 30 of
them (28%) had one child, 64 of them (59.8%) had two children, 11 of them (10.3%) had three children, and 2 of
them (1.9%) had five children. The number of parents with four-year-old children attending preschool education
institutions was 8 (7.5%), the number of parents with five-year-old children was 89 (83.2%), and the number of

parents with six-year-old children was 10 (9.3%).
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Data Collection

In the research, semi-structured interview technique was used to analyse and reveal the views of the participants
in depth. The semi-structured interview technique facilitates the researcher in obtaining systematic information
in order to continue the interview in a certain direction (Yildirm & Simsek 2021). For the interviews, a semi-
structured interview form (Parental Expectations Regarding Preschool Education Interview Form) was developed
by the researcher to obtain data for the sub-objectives of the research. In the first part of the form, demographic
information of the participants (gender, age, education level, number of children, age of the child receiving
preschool education), and in the second part, questions aimed at revealing the expectations of parents regarding
preschool education were included in order to examine and reveal the views of the participants in depth. The
form was presented to the field experts and the form was finalised by making the necessary corrections in line

with the expert opinions.

Analysing Data

Data obtained through interviews were first deciphered and transcribed into written text. The transcribed data
were divided into two separate groups as mother and father and made ready for analysis. Content analysis
method was used to analyze data. The researcher read data several times and coding was done in the last
reading. After the coding process was completed, the codes were evaluated as a whole, and categories and
frequency values according to the categories were determined based on similarities and differences. The
categories were examined several times by the researcher and the analysis was finalised. Direct quotations from
the interview transcripts were also included in order to be more concrete and descriptive in the interpretation
of the findings. The opinions of the participants were coded by an expert other than the researcher and the
reliability was tested. The reliability formula suggested by Miles & Huberman (2019) was used to calculate the

reliability of the interviews and the reliability of the coding was calculated as 88%.

FINDINGS

The findings obtained as a result of the analysis of data obtained from the interviews are presented under four
headings according to the interview questions and the groups interviewed. These are; the reasons why parents
send their children to preschool education, parents' expectations from preschool education, parents'
expectations from preschool education activities, parents' expectations from preschool teachers, parents'

expectations from preschool education administrators.

Parents' Reasons for Sending Their Children to Preschool Education Institutions

In this title, the findings related to the reasons why parents’ send their children to preschool education
institutions were analysed. The categories that emerged by analyzing the participant views and the frequency

values of the views in the categories are presented in Figure 1.
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[ Reasons why parents' send their children to preschool education institutions ]

[ Mothers' Opinions ] [ Fathers' Views ]

—[Supporting social-emotional development (f=47) —[Supporting social-emotional development (f=35)

_[Preparation for primary school (f=32) —[Preparation for primary school (f=17)

_[Supporting motor development (f=11)) _[Quality preschool education (f=12)

_[Supporting language development (f=6)

_[Quality preschool education (f=5) _[Supporting self-care skills (f=3))

_[Supporting self-care skills (f=3) _[Skill development (f=3)

e e S e R I e e

_[Supporting cognitive development (f=1)

_[Supporting motor development (f=6) ]
_[Supporting cognitive development (f=1) ]

Figure 1. Parents' Reasons for Sending Their Children to Preschool Education Institutions

As seen in Figure 1 according to data obtained from the interviews with the parents, the reasons for sending
their children to preschool education institutions were grouped under seven categories. Accordingly, parents
have common views in the categories of supporting their children's social-emotional development, getting ready
for primary school, supporting motor development, having qualified preschool education, supporting self-care
skills and supporting cognitive skills. In addition, unlike fathers, mothers expressed their opinions in the
categories of supporting their children's language development, and unlike mothers, fathers expressed their
opinions in the categories of developing their children's talents. Some of the prominent statements of the

parents regarding the reasons for sending their children to preschool education institutions are as follows:

"...First of all, it is very important for me that my child socialises, learns to share, love and respect.
I want him/her to get acquainted with the rules of the school and the society. | also attach

importance to preschool education in terms of building self-confidence..." (M13)

"...To ensure that he/she sees himself/herself as an individual rather than a child in order to get
used to school life. For our child to socialise with his/her friends and understand that he/she needs

to share things, help others and act in a group..." (F25)

"...Kindergarten prepares children for school life and provides them with basic knowledge. They
make preliminary preparations such as counting, doing homework, writing. In this way, they have

personal responsibility and are prepared for primary school..." (M40)
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"... | consider it important for my child to receive preschool education before starting primary
school. | want him/her to get used to school life. | want him/her to be more adaptable and

successful in primary school..." (F42)

"...During the pandemic, children were very immobile at home, they need to move a lot. | think
they will meet their need for movement with the games they play at school. | send them for the

importance of motor skill development while playing games with their friends..." (M59)

"...I send my child to improve himself/herself in preschool activities such as handicraft, pencil

handling, colouring, painting..." (F10)

"...School life is the most important thing for a child. | think it will be important for my child to be
curious about everything and learn through research in his/her future school life. | want him/her to

have a good preschool education and lay a solid foundation..." (M52)

"...The priority is for my child to get a good education. | want him to be successful in lessons, | want
his mind to work, | want him to be curious about everything, so a good preschool education is a

must..." (F23)

"...It is important for me that my child gains healthy eating habits. | find it difficult to ensure this
at home. At school, he cares a lot about everything his teacher tells him and tries to do it. Cleaning

habits are the same way... We all saw how important it is during the pandemic..." (M14)

"...Kindergarten is important in terms of organising things like sleeping, eating, cleaning habits...

We try to teach these habits, but what the teacher says at school is more effective..." (F44)

"...I want my child to be able to tell what he/she sees and hears. Some things are limited at home.

I send him to school to improve his vocabulary..." (M1)

Parents' Expectations from Preschool Education

Under this title, findings related to parents' expectations from preschool education were analyzed. The
categories that emerged by analyzing the participant views and the frequency values of the views in the

categories are presented in Figure 2.

As seen in Figure 2 according to data obtained from the interviews with the parents, their expectations from
preschool education were categorised under six categories. Accordingly, parents have common views in the
categories of supporting their children's developmental areas, getting ready for primary school, supporting peer
relations, participating in planned educational activities, monitoring their development and having education in

a healthy and safe environment.
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Parents' expectations from preschool education

Mothers' Opinions ] [ Fathers' Views

Some of the prominent statements in parental expectations regarding preschool education are as follows:

—[Supporting development areas (f=36) —[Supporting development areas (f=35)

—[Preparation for primary school (f=26) —[Preparation for primary school (f=12)

—[Planned training (f=4) —[Planned training (f=4)

—[Development follow-up (f=3) —[Healthy-safe environment (f=3)

—[Supporting peer relations (f=6) ] —[Supporting peer relations (f=8)

—[Healthy—safe environment (f=1) —[Development follow-up (f=1)

\ ) U V— J J

Figure 2. Expectations of Mothers and Fathers From Preschool Education

"...to like school, to feel safe, to realise that there are adults other than parents that they can reach
in life, to have fun with their friends, to gain experiences while having fun, to develop self-
confidence in the community while expressing themselves, to encourage children to think, to
develop their creativity, to tell stories about the information they will learn and to enable them to

learn through play..." (M53)

"...My child is not interested in eating a little bit, we make him/her eat by looking at the tablet at
home. | want this habit to change here. | want him to gain the habit of eating and drinking. | want
a useful programme to be implemented for the development of my child through educational

activities..." (F9)

"...0ur main expectations are that my child learns small rules in a social environment, strengthens

communication, learns useful information, develops a sense of responsibility and learns to share..." (F21)

"...Giving the experiences that need to be gained, self-confidence, seeing that there are things that
can be achieved alone, instilling self-confidence, preparing for primary school, rules, etc. Helping

the parents in matters that we cannot give at home and following their development..." (M33)

"...Our primary expectation as parents is that our children receive education in a healthy and safe
environment. The foundation of the education they will receive in the future should also be good.

We expect a preschool process with a good foundation and social and cultural activities..." (B46)
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"... want my child to get out of the family environment and get used to the school environment. It
would be very good if he/she learns the basic concepts of values education at school. It is important
for me to do all kinds of work that will facilitate my child's transition to primary school in a ready

way by learning the rules and sharing..." (FA8)

"...I expect him to learn-teach sharing, to gain concentration skills, to develop his attention, to

follow his development and to inform us..."(M10)

"... Learning that school is not only a place for transferring knowledge, but also a place where
children can feel peaceful while gaining experiences... Discovering the child's talents in which field
by conducting various talent tests, trying to understand the reason underlying any behaviour of

children..." (M7)

Parents' Expectations from Preschool Education Activities

Under this title, findings related to parents' expectations from preschool education activities were analysed. The
categories that emerged by analysing the participant views and the frequency values of the views in the

categories are presented in Figure 3.

As seen in Figure 3 according to data obtained from the interviews with the parents, the common views of the
parents about their expectations regarding the activities in preschool education were grouped under 13
categories. Accordingly, parents have expectations for social-cultural activities, art activities, all kinds of activities
that support children's development, movement-play activities, reading-writing preparation activities, science-
mathematics activities, values education, music activities, foreign language activities, drama activities,
intelligence games guidance and Turkish language activities in preschool education institutions. Unlike the
fathers, three mothers stated that they expected family participation activities to be included in preschool
education. Some of the parents' views on the activities expected to be carried out in preschool education

institutions are as follows:

"...It is my wish that preschool children should not be limited to activities aimed at developing motor
skills. Children can be supported to express themselves better by organizing small games related to
dialogues in daily life. Foreign language and drama activities can be carried out. | would also like
to see activities to teach children alternative ways of expressing themselves, to improve their
powers of observation, memory, ethical values and happiness. In particular, stories, small games
and activities that encourage children not to look at events and life from a single point of view, to
know that every problem has a solution and to solve problems in different ways can be done. |
would be happy if activities are carried out for their physical development as much as school

facilities allow..." (F18)
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[ Activities that parents expect to be carried out in preschool education institutions ]
1l
1 1
[ Mothers' Opinions ] [ Fathers' Views ]
—[Social-cultural activities (f=15) ] —[Social-cultural activities (f=12) ]
—[Art activities (f=12) ] —[AII kinds of activities that support development (f=10)]
—[AII kinds of activities that support development (f=10)] —[Values education (f=10)

_[Movement-play activities (f=9) —[Movement-play activities (f=8)

_[Reading—writing preparation effect (f=9) _[Reading—writing preparation activity (f=7)

_[Science-mathematics activities (f=9) _[Art activities (f=6)

_[Values education (f=7) _[Foreign language activities (f=5)

_[M usic activities (f=7)

_[Drama activities (f=3) _[Guidance (f=3)

_[Intelligence games (f=3) _[Turkish language activities (f=3)

_[Family participation activities (f=3) _[Music activities (f=1)

)
)
)
)
)
_[SCienCe—mathematics activities (f=4) ]
)
)
)
)
]

_[Guidance (f=2) _[Intelligence games (f=1)

]
]
J
]
]
| [Foreign language activiies (1=3) ] | [orama activiies (f=a)
J
J
]
]
J

_[Turkish language activities (f=1)

Figure 3. Activities That Parents Expect to Be Carried Out Within The Scope of Preschool Education

"...l would like to make our children love school with many activities, to help children discover their
talents and knowledge by organising competitions, to do more activities and games for children to

develop their creativity..." (M47)

"...Drama activities that develop imagination, increase self-confidence and teach how to behave in
society, games that raise awareness, literacy activities that can be useful in terms of preparing for

primary school..." (F33)

1493



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 8, Issue: 22 2023

"...Play, art, music are very important for the development of our children in this age group in every
aspect. Anything that will make them more extroverted, more expressive and increase their self-

confidence..." (M46)

Parents' Expectations from Preschool Teachers

Under this title, findings related to parents' expectations from preschool teachers were analyzed. The categories
that emerged after analysing the participant views and the frequency values of the views in the categories are

presented in Figure 4.

[ Parents' expectations from the preschool teacher ]
I

Mothers' Opinions

Fathers' Views

—[Positive personality traits (f=31)

—[Support-follow-up (f=14)

—[Interest (f=11)

—[Gaining attitude-behaviour (f=10)

—[Cooperation with families (f=6)

—[Effective communication (f=5)

—[Positive personality traits (f=18)

—[Support-follow-up (f=14)

—[Gaining attitude-behaviour (f=12)

—[Positive discipline (f=7)

—[Interest (f=6)

—[Cooperation with families (f=5)

D D | S N e D
\ y, \ J \ J D D D D

—[Positive discipline (f=1) —[Effective communication (f=5)

Figure 4. Expectations of Parents from Preschool Teachers

As seen in Figure 4 according to the interviews, parents' expectations from preschool teachers were categorised
under seven categories. Accordingly, parents stated that they expected teachers to have positive personality
traits, to support and follow children's development, to show interest in children, to provide children with
positive attitudes and behaviours, to cooperate with families, to have effective communication skills and to have
a positive understanding of discipline. Some of the prominent statements in parental expectations for preschool

teachers are as follows:

"... would like our teacher to address children with a soft language, to have good communication

with children, to be happy to be with children..." (M55)
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"...My biggest expectation is that the teacher addresses the children by their names, has good
communication, is a loving teacher who behaves in accordance with the rules he/she has set, and

cooperates with the families..." (F39)

"...Providing equality, love and respect among children. Teaching my child to fight against
problems... It is fun, that is, my biggest expectation is that it makes my child go to school with love.

At the same time, it ensures that my child spends quality and good time..." (M56)

"...The teacher should be devoted to children wholeheartedly... He/she should do this job not for
money but to touch children's lives. To make them feel that they are in a good, peaceful and
reassuring environment. To be the first person they can trust after their parents... To know that
each child is a different world... Instead of defining a misbehaving child as harmful and dangerous,
they should teach the cause and effect relationship without pressurising them. Prepare children for
a changing world. Do not want a child who is numb, who only listens to the teacher's words without
making a sound, who makes the teacher's work easier and completes the day. | expect the teacher
to accept a child's brain that asks questions and can resist in situations that do not make sense. |

wish the teacher to see children as a heart and an individual..." (M52)

"...being friendly, caring and understanding, being a consistent teacher with rules, being impartial

and fair, as well as following the children and being in constant contact with the families..." (M3)

"...His whole job should be to be useful to children. They should follow the children and be
conscientious and compassionate. | want him to apply the rules without boring the children. | would
like him to work on sharing. Children do not know how to share. Children will have a much better

school life if they are taught without boring them..." (F21)

Parents’ Expectations from Administrators

Under this title, findings related to parents' expectations from administrators regarding preschool education
were analyzed. The categories that emerged after analysing the participant views and the frequency values of

the views in the categories are presented in Figure 5.

As seen in Figure 5 according to the interviews, the expectations of parents from administrators were categorised
under seven categories. Accordingly, parents' expectations from administrators were grouped under the
categories of a safe-healthy school environment, quality in education, organising the educational environment,
supporting children's development, social-cultural-sportive activities, school-family cooperation, having
professional ethics, accessing preschool education without paying any fee, communicating effectively,
supporting teachers and equal opportunity in education. Unlike fathers, two mother participants stated that they

had supervision expectations from administrators.
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[ Parents' expectations from administrators ]

[ Mothers' Opinions ] [ Fathers' Views ]

—[Safe and healthy school (f=21) —[Safe and healthy school (f=14)

—[Quality in education (f=12) —[Organising the educational environment (f=8)

—[Organising the educational environment (f=11) —[Supporting children's development (f=8)

—[Supporting children's development (f=6) —[Free education (f=7)

—[SociaI—cultural—sportive activities (f=6) —[Quality in education (f=6)

—[School-family co-operation (f=3) —[Socia|-cu|tura|-sportive activities (f=6)

—[Professional ethics (f=3) —[School—family co-operation (f=3)

—[Free education (f=2) —[Effective communication (f=2)

—[Effective communication (f=2) —[Supporting teachers (f=2)

—[Supporting teachers (f=2)

—[Audit (f=2)

—[Equality of opportunity in education (f=1)

—[Professional ethics (f=2)

—[Equality of opportunity in education (f=1)

— U J U ) Y N N N

Figure 5. Expectations of parents from administrators

Some of the statements of the parents regarding expectations from administrators are as follows:

"...I would like the school to pay attention to cleanliness and hygiene and to have good security..."

(M37)

"...It is enough that our children are in a safe environment and there is clean discipline and order.

My first expectation is that the school is safe..." (M21)

"...First of all, hygiene and cleanliness is a must. Then, removal of stray people with bad intentions
around the school. The road on which our school is located is busy, speed bumps can be placed on
the road or traffic police can come at school leaving time. In general, an inquisitive understanding

of education, not rote learning..." (F47)

"...Including foreign language education in preschool education. Making different arrangements in

the garden for our children. Having play activities, not parks, in the summer period..." (FA5)
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"...Our administrators should provide classrooms where students and teachers can communicate

comfortably and create playgrounds for students of play age..." (F40)

"... Helping teachers... Supporting teachers in travelling, artistic and recreational activities and
lightening their burden... Submitting the suggestions of our teachers to the ministry and the
provincial directorate. Providing more comprehensive educational materials for children. There
could be fun and attractive children's magazines. Allocating a budget for preschool education.

Preschool education should be free of charge..." (F2)

"...Improving education every year and adding to it. Improving the physical conditions of the
classrooms, their availability and educational resources. | desire a system in which every student

has equal right to education. | expect children to receive education under equal conditions..." (M33)

CONCLUSION and DISCUSSION

In this study, parental expectations regarding preschool education were analyzed in the context of the reasons
why parents send their children to preschool education institutions, expectations from preschool education,
teachers and administrators. The results of the analyses made in line with parents' views are presented below

respectively.

Among the reasons why parents send their children to preschool education, supporting their children's social-
emotional development ranks first. These findings are similar to the studies of Einarsdéttir (2019) and Ceylan
(2019). Einarsdottir (2019) examined the views of Icelandic parents on their children's preschool education and
found that most of the parents mentioned the importance of children learning to get along well with other
children, being part of a group, and making new friends. Similarly, in Ceylan's (2019) study examining parents'
views on preschool institutions, socialisation of the child was among the prominent parental expectations. Other
prominent reasons for this expectation include children's readiness for primary school and receiving quality
preschool education, supporting motor development, self-care skills, cognitive skills, language development, and
improving their abilities. Similar results are found in the studies conducted on the subject in the literature (Bal,

2019; Cetinkaya et al., 2021; Celebi, 2018; Erdogan, 2021; Ozen, 2008).

Parents' expectations from preschool education are to support their children's developmental areas, to prepare
them for primary school, to support their peer relations, to participate in planned educational activities, to
monitor their development, and to have education in a healthy and safe environment. These results are similar
to the reasons why parents send their children to preschool education discussed in the previous section and the
studies conducted by Einarsdéttir (2019), Ersan (2019), and Ozen (2008) in the literature. In her research findings,
Einarsdottir (2019) mentioned that parents attach importance to their children's well-being, personal
competences and learning through play in preschool education. Ersan (2019) examined the expectations of

parents whose children attend preschool education institutions from the institution and the teacher, and
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concluded that most of the parents wanted support for all areas of development, preparation for primary
education, and social activities. Ozen (2008) listed the expectations of parents from preschool education as
developing habits such as cooperation, sharing, helping, taking responsibility and fulfilling the responsibility,
children learning to speak Turkish correctly and effectively, developing self-care skills, supporting psychomotor
development, giving children the ability to express themselves and understand others. In short, in the
aforementioned study, supporting children's skills in developmental areas was among the expectations of

parents from preschool education.

The activities that parents expect to be carried out in preschool education institutions are social-cultural activities,
art activities, all kinds of activities that support children's development, movement-play activities, reading-
writing preparation activities, science-mathematics activities, values education, music activities, foreign language
activities, drama activities, intelligence games guidance and Turkish language activities. Unlike fathers, mother
participants expected family involvement activities to be included in preschool education. When the literature
was analysed, studies with similar findings were found. For example, Yildirimoglu (2022) stated in his interviews
with parents that the expectations for preschool education activities were to include social activities, play games,
scissor activities, activities to support physical development, and painting. In Ersan's (2019) study, the findings of
"development-supporting activities, preparatory activities for primary education, and social activities" in the

activities that parents want to be emphasised in preschool institutions overlap with the results of this study.

When the results regarding parents' expectations from preschool teachers were analyzed, it was found that
parents mostly expected teachers to have positive personality traits. This result coincides with Yiiksel's (2022)
study. In the study, it was determined that parents had expectations from teachers regarding positive personality
traits such as loving their children, guiding their children and being friendly. Similarly, Konca (2020) listed the
expectations of parents from preschool teachers with positive personality traits such as "patient, aware of
children's individual characteristics, able to provide classroom authority and tolerant". Parents also expect
preschool teachers to support and follow children's development, show interest in children, help children gain
positive attitudes and behaviours, cooperate with families, have effective communication skills and a positive
discipline approach. It is possible to find studies with similar findings in the literature (Ceylan, 2019; Cakiroglu,

2013; Erdogan, 2021; Ersan, 2019; Giiner-Ozbilenler, 2017).

Parents' expectations from administrators are as follows; a safe-healthy school environment, quality in
education, organising the educational environment, supporting children's development, social-cultural-sportive
activities, school-family cooperation, having professional ethics, accessing preschool education without paying
any fee, communicating effectively, supporting teachers and ensuring equal opportunities in education. Bay-
Donertas (2023) states that administrators in preschool education have professional responsibility for issues such
as child welfare, providing morale for adults and children, and achieving goals, and that administrators should
address these concerns by exhibiting leadership skills. It can be said that the action steps suggested by the author

for leading administrators in preschool education organisations, such as working for the best interests of children
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in all situations, establishing effective communication and interaction, supporting the professional development
of employees, and leading change and development in preschool education, overlap with the expectations of
parents in this study. School administrators can be considered as the primary people who will meet parents'
expectations from preschool education institutions. Because processes such as planning, organisation,
coordination and supervision in preschool education institutions are carried out by administrators. Therefore,
parents' expectations from preschool education institutions and their expectations from preschool education
administrators can be partially compared. In the literature, there are some studies in which the findings on
parents' expectations from preschool education institutions are discussed. In the related studies, similar to the
results of this study; improving the physical environment of the classrooms, increasing social activities,
cooperation with families, free education (Ersan, 2019); material support, child-centred education (Konca, 2020),
having workshop and laboratory environments (Yildinmoglu, 2022); the school building and its surroundings
being safe-clean, having a playground in the garden, having rich materials (Cakiroglu, 2013). In this study, parents
stated that they had expectations such as improving institutional standards, increasing the quality of education,

having professional ethics of administrators, supporting teachers and providing equal opportunities in education.

RECOMMENDATIONS

According to the findings of this research, which aims to reveal the expectations of parents regarding preschool
education, some suggestions have been developed. In addition to the existing programme, preschool education
should include activities that support children's different developmental areas and parents should be informed
about the activities implemented through weekly/monthly bulletins or parent meetings. Plans should be made
by taking into consideration the expectations of parents regarding preschool education, and evaluations should
be shared with parents. Workshops that support the personal and professional development of preschool
teachers and include practical activities suitable for the preschool education stage can be organised. In order to
ensure equal opportunities in education, all children should have access a qualified preschool education
activities. Preschool education institutions should include more social-cultural-sportive activities to be carried
out by teachers who are experts in their field, and children should be provided with free access to these activities.
The necessary budget for the expansion of playgrounds in school gardens should be sent to schools. Comparative
studies can be carried out with a study including parents whose children attend kindergartens. This research was
conducted in public preschool education schools. A new field research can be conducted in private preschool

education schools.
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OKUL ONCESI EGITIME iLiSKiN EBEVEYN BEKLENTILERI

0z

Bu arastirmanin amaci ¢ocugu okul 6ncesi egitim alan ebeveynlerin okul Oncesi egitimden
beklentilerini incelemektir. Arastirma nitel arastirma desenlerinden durum galismasi esas alinarak
yapilandiriimistir. Arastirmanin ¢alisma grubunu 2022-2023 egitim 6gretim yilinda Eskisehir ilinde
bir ilkokul blinyesindeki okul 6ncesi egitim kurumunda/anasinifinda gocuklari egitim géren, 59’u
anne ve 48'i baba olmak lizere toplam 107 ebeveyn olusturmaktadir. Calismada veri toplama araci
olarak arastirmaci tarafindan gelistirilen yari yapilandirilmis gériisme formu kullaniimis, elde edilen
veriler icerik analizi ile ¢ozimlenmistir. Arastirma sonuglarina gore; ebeveynler ¢ocuklarini okul
Oncesi egitime gdonderme nedenlerini ¢ocuklarinin sosyal-duygusal gelisiminin desteklenmesi,
ilkokula hazir hale gelmesi gibi yedi farkh kategoride goris bildirerek ifade etmistir. Ebeveynlerin
okul dncesi egitimden beklentileri; cocuklarinin gelisim alanlarinin desteklenmesi, ilkokula hazir
hale gelmesi gibi alti farkli kategoride, ebeveynlerin okul 6ncesi egitimde yer verilmesini
bekledikleri etkinliklere iliskin ortak gorusleri; sosyal-kiltirel, sanat gibi 13 farkli kategoride,
ebeveynlerin okul 6ncesi 6gretmenlerinden ortak beklentileri; olumlu kisilik 6zellikleri, destek-
takip gibi yedi farkli kategoride, okul 6ncesi egitime iliskin yoneticilerden beklentileri glivenli-
saghkh okul, egitimde kalite gibi 11 farkli kategoride toplanmistir. Arastirma bulgularina dayah
olarak; okul 6ncesi egitimde mevcut programa ek olarak cocuklarin farkli gelisim alanlarini
destekleyen etkinliklere yer verilmesi, okul 6ncesi 6gretmenlerinin kisisel ve mesleki gelisimini
destekleyici, okul 6ncesi egitim basamagina uygun uygulamal etkinliklerin yer aldig atdlye
¢alismalari diizenlenmesi, okul Oncesi egitimin Ucretsiz olmasi icin gerekli diizenlemelerin
yapilmasi, egitimde firsat esitligini saglamak icin kaliteli okul 6ncesi egitim etkinliklerine butin
cocuklarin erisiminin saglanmasi, okul 6ncesi egitim kurumlarinda alan uzmani olan 6gretmenlerce
yuritulecek sosyal-kiltirel-sportif etkinliklere daha ¢ok yer verilmesi ve ¢ocuklarin bu etkinliklere
Ucretsiz erisimi saglanmasi, okul bahgelerindeki oyun alanlarinin genisletilebilmesi icin gerekli
biitcenin okullara génderilmesi dénerilerinde bulunulmustur.

Anahtar kelimeler: Okul 6ncesi egitim, ebeveyn beklentileri, okul-aile isbirligi.

1502



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 8, Issue: 22 2023

GiRiS

Dogdugu andan itibaren ¢ocuk, ailesiyle birlikte bircok beceri ve davranisi kazanmaya baslamaktadir. Cocugun
ailesiyle birlikte deneyimledigi bu yasantilarin ilk egitim yasantilari oldugunu séylemek yanlis olmaz. Farkl sosyo-
ekonomik ve kultirel 6zelliklere sahip ailelerde gocuklarin birbirinden farkh egitim yasantilarinin olacagi da bir
gercektir. Buradan hareketle; yasaminin ilk yillarinda ¢ocuklara zengin egitim yasantilarinin sunulabilmesi,
ozellikle sartlari elverissiz cevrelerdeki gcocuklar igin firsat esitligi saglanabilmesi agisindan okul dncesi egitimin
onemine deginmek yerinde olacaktir. Okul dncesi egitim; cocuk bakimi ve egitimi konularinda ailelere rehber
olunmasi, gelisim alanlarinin desteklenerek ¢ocuklarin yasama hazirlanmasi gibi énemli kazanimlari olan bir

egitim basamagidir.

Yasamin ilk yillari bireylerin glven duygularinin giliclendirilmesi, glicli yonlerinin ortaya cikarilmasi, fiziksel,
duygusal, sosyal, zihinsel ve dil gelisimlerinin ve yaraticiliklarinin desteklenmesi, yagamin ilerleyen yillarinda daha
basarili olmalarina katkida bulunmak agisindan oldukga 6nemlidir. Cocugun bu davranis ve becerileri; akranlariyla
beraber olabilecegi uzman kisilerin rehberliginde ve ailelerle isbirligi kurularak okul éncesi egitim kurumlarinda
gelistirilmelidir. Clinkli okul dncesi egitimle; cocuklarin zeka puanlarini yiikseltme, ileriki okul basarisina olumlu
katkida bulunma, 6zbakim, zihin, dil, motor ve sosyal-duygusal davranis gelisimini destekleme, daha olumlu
ebeveyn-cocuk iliskisi olusturma gibi konularda ¢ocuk ve ailelere destek sunulmaktadir (Erdem, 2021; Giirkan,

2008; Haktanir, 2005; Oktay, 2005; Reynolds ve ark., 2007; Sahin, 2005; Turasli, 2012; Yurdakul, 2011).

Okul 6ncesi egitim, farkl kaynaklarda farkh sekillerde tanimlanarak nitelendirilmektedir. Okul 6ncesi egitimi
Oguzkan ve Oral (2003); “Dogumdan, ilkokulun baslangicina kadar olan gocukluk yillarini igine alan; bu yas
cocuklarinin bireysel o6zelliklerine ve gelisimsel diizeylerine uygun, zengin-uyarici ¢evre olanaklari saglayan;
onlarin tim gelisimlerini toplumun kiltirel degerleri ve 6zellikleri dogrultusunda en iyi bigimde yénlendiren bir
egitim” siireci olarak tanimlamiglardir. Oktay (2005), okul 6ncesi egitimi su sekilde nitelendirmektedir: “Okul
oncesi egitim, cocugun dogumundan itibaren ilkdgretime baslayincaya kadar olan tiim yasantilarini iceren bir
egitim sirecidir.” Oguz (2021) ise okul 6ncesi egitimi su sekilde ifadelendirmistir: “Okul 6ncesi egitim; istege bagli

olarak, zorunlu ilkogretim ¢agina gelmemis 3-5 yas grubundaki cocuklarin egitimini kapsar.”

Bltin bu tanimlamalardan yola cikarak okul éncesi egitim; cocugun gelisiminin en hizli oldugu 0-6 yas arasi
dénemde, ilkokula baslamadan 6nce, bireyin farkl gelisim alanlarindaki becerilerini, yaraticiigini icinde yasadigi
topluma ve kiiltire uyumunu destekleyen, bireye bagimsiz yasam becerileri kazandirmayi hedefleyen, bunun
yaninda bireyi okuma yazmaya da hazirlayan, bireyin okula uyumunun gigclendirildigi sistemli ve planh egitim

yasantilari olarak tanimlanabilir.

Okul 6ncesi egitim kurumlarinda ¢ocugun ¢ok yonli gelisiminin desteklenmesi aileler, 6gretmenler ve yoneticiler
arasinda paylasilan sorumluluklari da beraberinde getirmektedir. Bunun yaninda paydaslarca egitime iliskin
beklentilerin karsilikli olarak paylasilmasinin; iletisimi glclendirecegini, egitimi daha etkili hale getirecegini,

cocugun gelisimsel ihtiyacglarina dair karar vermeyi kolaylastiracagini soylemek yanhs olmaz. Konuyla ilgili
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alanyazinda vyapilan arastirmalar incelendiginde; cocuklarini okul ©ncesi egitim kurumlarina goénderen
ebeveynlerin okul 6ncesi egitime dair diislincelerini ortaya koymayi amaglayan (Ceylan, 2019; Einarsdottir, 2019;
Konca, 2020), cocugu okul 6ncesi egitim kurumuna devam eden ebeveynlerin kurumdan ve 6gretmenden
beklentilerinin incelendigi (Bal, 2019; Cetinkaya ve ark., 2021; Ersan, 2019), Covid-19 salgini doneminde okul
oncesi egitime yonelik veli beklentilerinin ortaya konuldugu (D6nmez ve ark., 2021; Konca ve Cakir, 2021) ¢esitli

arastirmalara rastlamak mimkdnddr.

Ozetle; okul &ncesi egitim kurumlarinda ailelerle isbirligi icerisinde ydnetici ve 6gretmenler tarafindan siirdiiriilen
planh ve programh egitim etkinlikleri ¢ocuklarin erken yaslardan itibaren bircok yénden desteklenmesini ve
gelismesini saglamayi hedeflemektedir. Ebeveynlerin egitime iliskin beklentilerinin ortaya konulmasi etkili
planlamalar yapilabilmesi acgisindan degerli gériilmektedir. Alanyazin taramasinda okul 6ncesi egitime iliskin veli
beklentilerinin; okul 6ncesi egitimi tercih sebebi, okul ©ncesi egitimden, etkinliklerden, 6gretmen ve
yoneticilerden beklentiler olmak lzere ¢ok yonli bir sekilde ele alan arastirmalarin siniri sayida oldugu
gorialmustir. Bu nedenle bu arastirmanin alana katki saglayacagi dusinilmektedir. Buradan hareketle bu
arastirmanin problemi ¢ocuklari okul dncesi egitim kurumuna devam eden ebeveynlerin okul 6ncesi egitime

iliskin beklentilerinin ne oldugudur.

Bu arastirmanin amaci ¢ocuklari okul 6ncesi egitim kurumuna devam eden ebeveynlerin okul 6ncesi egitime

iliskin beklentilerini ortaya koymaktir. Bu genel amag dogrultusunda asagidaki sorulara yanit aranmistir:

1. Ebeveynlerin ¢ocuklarini okul 6ncesi egitime génderme sebepleri nelerdir?
2. Ebeveynlerin okul dncesi egitimden beklentileri nelerdir?

3. Ebeveynlerin okul 6ncesi egitim etkinliklerinden beklentileri nelerdir?

4. Ebeveynlerin okul dncesi 6gretmenlerinden beklentileri nelerdir?

5. Ebeveynlerin okul dncesi egitime iliskin yoneticilerden beklentileri nelerdir?

YONTEM

Arastirmanin Modeli

Cocuklari okul 6ncesi egitim kurumuna devam eden ebeveynlerin okul dncesi egitimden beklentilerini ortaya
koymayi amacglayan bu calisma nitel arastirma desenlerinden durum galismasi esas alinarak yapilandiriimistir.
Nitel arastirma; gozlem, gériisme ve dokiiman incelemesi gibi nitel bilgi toplama yontemlerini kullanarak, algilarin
ve olaylarin dogal ortamda gergek¢i ve biitlincil bir bicimde ortaya konmasini amaglayan arastirma olarak
tanimlanabilir (Yildirnm ve Simsek, 2021). Bir olgunun derin ve butlincll bir bicimde anlasilmasi amaciyla
kullanilan durum ¢alismasi, baglamin ya da durumlarin sinirlarinin kesin bir bicimde bilinmedigi zamanlarda
kullanilir (Creswell, 2013). Bu arastirmada ebeveynlerin (anne-baba) okul 6ncesi egitime iliskin beklentileri kendi

anlatimlarindan yola ¢ikarak ortaya konulmaya cahlisiimistir.
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Calisma Grubu

Arastirmanin ¢alisma grubunu 2022-2023 egitim 6gretim yilinda Eskisehir ilinde bir ilkokul blinyesindeki okul
Oncesi egitim kurumunda/anasinifinda ¢ocuklari egitim goéren ebeveynler olusturmaktadir. Ebeveynler
belirlenirken amach 6rnekleme yontemlerinden “maksimum gesitlilik” érneklemesi kullaniimistir. Bu 6rnekleme

yonteminde amag taraf olabilecek bireylerin gesitliligini maksimum derecede yansitmaktir (Patton, 2002).

Bu arastirmanin ¢alisma grubunu; cinsiyet, 6grenim durumu, yas, cocuk sayisi, okul 6ncesi egitim kurumuna
devam eden ¢ocugun yasi ele alinarak maksimum cesitliligi saglamak amaciyla segilen 59 anne 48 baba olmak
Uzere toplam 107 goénilli ebeveyn olusturmaktadir. Galisma grubuna ait demografik bilgiler Tablo 1’de

sunulmustur.

Tablo 1. Katilimcilarin Demografik Degiskenlere Gore Dagihmi

.. . Anne Baba Toplam
Degiskenler Kategoriler
n % n % n %
Kadin 59 55,1 59 55,1
Cinsiyet
Erkek - - 48 44,9 48 449
20-39 15 25,4 1 2,1 16 15
Yas 30-39 32 54,2 28 58,3 60 56,1
40 ve lzeri 12 20,4 19 39,6 31 28,9
Okuryazar degil 2 3,4 - - 2 1,9
ilkokul 5 8,5 4 8,3 9 8,4
Ogrenim Durumu Ortaokul 11 18,6 10 20,9 21 19,6
Lise 15 25,4 18 37,5 33 30,8
Yiksekogretim 26 44,1 16 33,3 42 39,3
1 15 25,4 15 31,3 30 28
2 36 61 28 58,3 64 59,8
Cocuk sayisi
3 7 11,9 4 8,3 11 10,3
5 1 1,7 1 2,1 2 1,9
Okul 6ncesi egitim 4 yas 4 6,7 4 8,3 8 7,5
kurumuna devam 5 yas 49 83,1 40 83,4 89 83,2
eden ¢ocugun yasl 6 yas 6 10,2 4 8,3 10 9,3
Tim degiskenler igin toplam 59 55,1 48 44,9 107 100

Arastirmaya katilan ebeveynlerin 59’u (%55,1) kadin ve 48'i (%44,9) erkektir. Ebeveynlerin 16’sI (%15 ) 20-39 yas
araliginda, 60’1 (%56,1) 30-39 yas araliginda, 31'i (%28,9) 40 yas ve Uzerindedir. Okuryazar olmayan ebeveynler 2
(%1,9), 6grenim durumu ilkokul olan ebeveynler 9 (%8,4), ortaokul olan ebeveynler 21 (%19,6), lise olan
ebeveynler 33 (%30,8) yiksekogretim olan ebeveynler ise 42’dir (%39,3). Ebeveynlerin 30’unun (%28) bir cocugu,
64’Uniln (%59,8) iki cocugu, 11'inin (%10,3) ¢ ¢ocugu, 2’sinin (%1,9) bes ¢ocugu vardir. Okul 6ncesi egitim
kurumuna devam eden ¢ocugu dért yasinda olan ebeveyn sayisi 8 (%7,5), cocugu bes yasinda olan ebeveyn sayisi

89 (%83,2), cocugu alti yasinda olan ebeveyn sayisi ise 10’dur (%9,3).
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Verilerin Toplanmasi

Arastirmada, katihmcilarin goruslerini derinlemesine inceleyip ortaya koymak igin yari yapilandiriimis gériisme
teknigi kullanilmistir. Yari yapilandiriimis gériisme teknigi gortismenin belli bir yénde sirdirilebilmesi igin
arastirmaciya sistematik bilgi edinilmesinde kolaylk saglamaktadir (Yildirnm ve Simsek 2021). Gértsmeler igin
arastirmaci tarafindan arastirmanin alt amaglarina yonelik verileri elde etmek Uzere yari yapilandirilmis bir
goriisme formu (Okul Oncesi Egitime iliskin Ebeveyn Beklentileri Gériisme Formu) gelistirilmistir. Formun ilk
boéliminde katihmcilara ait demografik bilgilere (cinsiyet, yas, 6grenim durumu, gcocuk sayisi, okul éncesi egitim
alan gocugun yasi), ikinci bolimiinde ise katiimcilarin gorislerini derinlemesine inceleyip ortaya koymak igin
ebeveynlerin okul dncesi egitime iliskin beklentilerini ortaya ¢ikarmaya yonelik sorulara yer verilmistir. Form, alan
uzmanlarinin goristine sunulmus ve uzman gorisleri dogrultusunda gerekli gérilen diizeltmeler yapilarak forma

son sekli verilmistir.

Verilerin Coziimlenmesi

Gortsme yoluyla elde edilen veriler 6nce desifre edilerek yazili metin haline getirilmistir. Metne ddkilen veriler
anne-baba olmak Uzere iki ayri gruba ayrilmis ve analize hazir hale getirilmistir. Verilerin analizinde, igerik analizi
yontemi kullanilmigtir. Arastirmaci tarafindan veriler birkag kez okunmus ve son okumada kodlamalar yapilmistir.
Kodlama isleminin bitmesinin ardindan kodlar biitlin olarak degerlendirilmis, benzerlik ve farkliliklardan yola
cikarak kategoriler ve kategorilere gore frekans (siklik) degerleri ortaya konmustur. Kategoriler arastirmaci
tarafindan birkag kez incelenmis ve analize son hali verilmistir. Bulgularin yorumlanmasi asamasinda daha somut
ve aglklayici olmasi amaciyla goriisme dokimlerinden dogrudan alintilara da yer verilmistir. Katihmcilarin
gorisleri arastirmaci disindaki bir uzman tarafindan kodlanarak goris birligi tespit edilmis ve glvenirlik test
edilmistir. Gortismelerin glivenilirligini hesaplamak igin Miles ve Huberman’in (2019) 6nerdigi glivenirlik formli

kullanilmis ve kodlamalarin glivenirligi %88 olarak hesaplanmistir.

BULGULAR

Goriismelerden elde edilen verilerin analizi sonucunda elde edilen bulgular; gériisme sorulari ve gériisme yapilan
gruplara gore bes baslik altinda sunulmustur. Bunlar; ebeveynlerin ¢ocuklarini okul dncesi egitime génderme
sebepleri, ebeveynlerin okul 6ncesi egitimden beklentileri, ebeveynlerin okul 6ncesi egitim etkinliklerinden
beklentileri, ebeveynlerin okul oncesi 6gretmenlerinden beklentileri, ebeveynlerin okul oncesi egitim

yoneticilerinden beklentileri seklindedir.

Ebeveynlerin Cocuklarini Okul Oncesi Egitim Kurumuna Génderme Sebepleri

Bu baslik altinda ebeveynlerin ¢ocuklarini okul 6ncesi egitim kurumuna génderme sebeplerine iliskin bulgular
incelenmistir. Katihmci goruslerinin analiz edilmesiyle ortaya gikan kategoriler ve kategorilerdeki goriislerin siklik

(frekans) degerleri Sekil 1’de karsilastirilarak sunulmustur.
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[ Ebeveynlerin ¢ocuklarini okul 6ncesi egitim kuruma génderme sebebi ]

[ Annelerin Gorusleri ] [ Babalarin Gorusleri ]

—[Sosyal—duygusal gelisimi destekleme (f=47) —[Sosyal—duygusal gelisimi destekleme (f=35)

—[ilkokula hazirlik (f=32) —[ilkokula hazirlik (f=17)

_[Motor gelisimi destekleme (f=11) _[Kaliteli okul 6ncesi egitim (f=12)

_[Dil gelisimini destekleme (f=6) _[Motor gelisimi destekleme (f=6)

_[Kaliteli okul dncesi egitim (f=5) _[Ozbaklm becerilerini destekleme (f=3)

_[C)zbaklm becerilerini destekleme (f=3) _[Yetenek gelistirme (f=3)

- ) —Y N J O
) —J J J

_[Bi|i§se| gelisimi destekleme (f=1) _[Bilissel gelisimi destekleme (f=1)

Sekil 1. Anne ve babalarin ¢cocuklarini okul 6ncesi egitim kurumuna génderme sebepleri

Sekil 1’de goriuldigi gibi ebeveynlerle yapilan gérismeler dogrultusunda elde edilen verilere gore; anne ve
babalarin ¢ocuklarini okul 6ncesi egitim kurumuna génderme sebepleri yedi kategori altinda toplanmistir. Buna
gore anne-babalar; ¢ocuklarinin sosyal-duygusal gelisiminin desteklenmesi, ilkokula hazir hale gelmesi, motor
gelisiminin desteklenmesi, kaliteli okul dncesi egitim almasi, 6zbakim becerilerinin desteklenmesi ve biligsel
becerilerinin desteklenmesi kategorilerinde ortak gorislere sahiptirler. Bunun yaninda; babalardan farkl olarak
anneler cocuklarinin dil gelisiminin desteklenmesi, annelerden farkh olarak babalar ise c¢ocuklarinin
yeteneklerinin gelistiriimesi kategorilerinde goris bildirmislerdir. Cocuklarini okul 6ncesi egitim kurumuna

gonderme sebeplerine iliskin ebeveynlerin 6ne ¢ikan ifadelerinden bazilari su sekildedir:

“...Oncelikle ¢cocudumun sosyallesmesi, paylasmayi, sevgiyi saygiyr égrenmesi benim igin cok
6nemli. Okuldaki kurallar ile toplumla tanisip kaynasmasini istiyorum. Kendine giiven duygusunun

olusmasi agisindan da okul 6ncesi egitimi 6nemsiyorum...” (A13)

“..Okul hayatina alismay! saglamak icin kendisini ¢ocuk degil de bir birey olarak gérmesini
saglamak. Cocugumuzun diger arkadaslariyla beraber sosyallesip bir seyleri paylasmay yardim

etmeyi grup halinde hareket etmesi gerektigini anlamasi...” (B25)

“...Anaokulu ¢ocuklari okul hayatina hazirlar temel bilgileri edinirler. Sayi sayma, édev yapma, yazi
yazma, 6n hazirhk yapmis olurlar. Béylelikle kisisel sorumluluk sahibi olurlar ve ilkokul bire

hazirlanmis olurlar...” (A40)
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“... Gocugum ilkokula baslamadan énce okul éncesi egitim almasini nemli gériiyorum. Onun okul

hayatina alismasini istiyorum. flkokulda daha uyumlu olmasini ve basarili olmasini istiyorum...” (B42)

“...Pandemi boyunca ¢ocuklar evde ¢ok hareketsiz kaldilar onlarin hareket etmeye ¢ok ihtiyaclari
var. Okulda oynadiklari oyunlarla hareket ihtiyacini karsilayacagini diisiiniiyorum. Arkadaslariyla

oyun oynarken motor beceri gelisiminin 6nemi icin génderiyorum...” (A59)

“...Cocugumun okul éncesi elisi kalem tutma boyama resim gibi etkinliklerde kendini gelistirmesi

amaci ile génderiyorum...” (B10)

“..Bir ¢ocuk icin okul hayati en 6nemli seydir. Cocugumun her seyi merak edip arastirmasi
dgrenmesinin ileriki okul hayatinda énemli olacadini diisiiniiyorum. lyi bir okul 6ncesi egitim alarak

temellerini saglam atmasini istiyorum...” (A52)

“...Oncelik cocugumun iyi derecede editim almasi. Derslerde basarili olmasini istiyorum. Zihninin
calismasini istiyorum. Her seyi merak etmesini bilmesini istiyorum. Bu yiizden iyi bir okul éncesi

egitim sart...” (B23)

“...Cocugumun saglikli beslenme aliskanligi kazanmasi benim igin 6nemli. Bunu evde saglamakta
zorlaniyorum. Okulda égretmeninin anlattigi her seyi ¢cok 6nemsiyor ve yapmaya ¢alisiyor. Temizlik

aliskanligi da ayni sekilde... Ne kadar 6nemli oldugunu pandemide hepimiz gérdiik...” (A14)

“..Uyku, yemek, temizlik aliskanlgi gibi seylerin diizene girmesi a¢isindan anaokulu énemli... Bu
aliskanliklari biz kazandirmaya ¢alisiyoruz ama okulda &gretmeninin séyledikleri daha etkili

oluyor...” (B44)

“...Cocugumun gérdiiklerini duydugu seyleri anlatabilmesini istiyorum. Evde bazi seyler sinirl

kalyor. Kelime dagarcidinin gelismesi icin de okula génderiyorum... ” (A1)
Ebeveynlerin Okul Oncesi Egitimden Beklentileri

Bu baslik altinda ebeveynlerin okul 6ncesi egitimden beklentilerine iliskin bulgular incelenmistir. Katilimci
gorislerinin analiz edilmesiyle ortaya ¢ikan kategoriler ve kategorilerdeki gorislerin siklk (frekans) degerleri Sekil

2’de karsilastirilarak sunulmustur.

Sekil 2’de gorildigi gibi ebeveynler ile yapilan gorlismeler dogrultusunda elde edilen verilere gore; anne ve
babalarin okul oncesi egitimden beklentileri alti kategori altinda toplanmistir. Buna gbre anne-babalar;
cocuklarinin gelisim alanlarinin desteklenmesi, ilkokula hazir hale gelmesi, akran iliskilerinin desteklenmesi, planli
egitim etkinliklerine katilmasi, gelisiminin takibi ve saglkl-glvenli bir ortamda egitim gérmesi kategorilerinde

ortak goruslere sahiptirler.
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[ Ebeveynlerin okul dncesi egitimden beklentileri ]
]

[ Annelerin Gorlsleri ] [ Babalarin Gorisleri ]

—[Gelisim alanlarini destekleme (f=36) —[Gelisim alanlarini destekleme (f=35)

—{ilkokula hazirlik (=26) —[ilkokula hazirlik (f=12)

—[Akran iliskilerini destekleme (f=6) —[Akran iliskilerini destekleme (f=8)

—[Planll egitim (f=4) —[Planll egitim (f=4)

—[Geligim takibi (f=3) —[Saéllkll—gi]venli ortam (f=3)

—/ ——/ —/ S —/
\ J \ J —/ —/ S —/

—[Saéllkll-gijvenli ortam (f=1) —[Geligim takibi (f=1)

Sekil 2. Anne ve babalarin okul 6ncesi egitimden beklentileri

Okul 6ncesi egitime iliskin ebeveyn beklentilerinde 6ne ¢ikan bazi ifadeler su sekildedir:

“..Okulu sevmek, kendini giivende hissetmek, anne baba disinda da hayatta ulasabilecegi
yetiskinleri fark etmek, arkadaslari ile eglenebilecedi eglenirken deneyimler kazanacadi, kendini
ifade ederken topluluk icinde 6zgiiveninin gelismesi, cocuklari diisiinmeye tesvik etmek yaraticiligini

gelistirmek, 6grenecekleri bilgileri hikayelestirmek ve oyunla 6grenmesinin saglanmasi...” (A53)

“...Cocugumun biraz yemek yeme ile alakasi yok evde tablete bakarak yemek yediriyoruz. Burada
bu aliskanhiginin degismesini istiyorum. Yeme-icme aliskanligini kazanmasini istiyorum. Egitim

etkinlikleriyle cocugumun gelisimi i¢in yararh bir programin uygulanmasi istiyorum...” (B9)

“...Cocugumun sosyal ortam icerisinde kiictik kurallari 6grenmesi, iletisimini kuvvetlendirmesi,
faydali bilgiler 6grenmesi, sorumluluk duygularinin gelismesi ve paylasmayr égrenmesi baslica

beklentilerimiz arasinda...” (B21)

“...Kazanilmasi gereken deneyimleri verebilmesi, kendine glivenmeyi tek basina basarabilecegi
seylerin oldugunu gérmesi, 6zgiiven asilamasi, ilkokula hazirlamasi, kurallar vs. Anne babaya da

evde veremeyecedimiz konularda yardimci olunmasi ve gelisiminin takip edilmesi...” (A33)

“...Bizim veliler olarak éncelikli beklentimiz ¢ocugumuzun saglikli ve giivenilir bir ortamda egitim
almalari. ileride alacaklari editimin temeli de iyi olmall. Zemini iyi bir okul 6ncesi siireci ve sosyal

kiiltiirel aktiviteler beklentimiz...” (B46)
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“..Cocugumun aile ortamindan siyrilarak okul ortamina alismasini istiyorum. Degerler egitimi ile
ilgili temel kavramlari okulda 6grenirse ¢ok iyi olur. Kurallari, paylasmayi é6grenerek ¢cocugumun
ilkokula hazir bir sekilde geg¢mesini kolaylastiracak her tiirlii ¢alismanin yapilmasi benim igin

6nemli...” (B48)

“...Paylasmayi o6grenmesi-dgretilmesi, konsantrasyon becerilerinin kazandirilmasi, dikkatinin

gelistirilmesi, gelisiminin takip edilmesi ve bizlerin bilgilendirilmesini bekliyorum...”(A10)

“... Okulu sadece bilgi aktarim yeri degil deneyimler kazanirken kendini huzurlu hissedilecek ortamin
igcinde yer alabilecegini 6grenmesi. Cesitli yetenek denemeleri yapilarak ¢ocugun hangi alanda
yeteneklerinin oldugunun kesfedilmesi, cocuklarin herhangi bir davranisinin altinda yatan nedenin

anlasiimaya ¢alisiimasi...” (B7)
Ebeveynlerin Okul Oncesi Egitim Etkinliklerinden Beklentileri

Bu baslik altinda ebeveynlerin okul 6ncesi egitim etkinliklerinden beklentilerine iliskin bulgular incelenmistir.
Katiimcr gorislerinin analiz edilmesiyle ortaya c¢ikan kategoriler ve kategorilerdeki goruslerin siklik (frekans)

degerleri Sekil 3’te karsilastirilarak sunulmustur.

Sekil 3'te goruldigu gibi Ebeveynler ile yapilan goériismeler dogrultusunda elde edilen verilere gore; anne ve
babalarin okul 6ncesi egitimde yer verilmesini bekledikleri etkinliklere iliskin ortak gorusleri 13 kategori altinda
toplanmistir. Buna gére anne-babalar okul 6ncesi egitim kurumunda; sosyal-kiltiirel etkinlikler, sanat etkinlikleri,
cocuklarin gelisimini destekleyen her tlrli etkinlik, hareket-oyun etkinlikleri, okuma-yazmaya hazirlik etkinlikleri,
fen-matematik etkinlikleri degerler egitimi, mizik etkinlikleri, yabanci dil etkinlikleri, drama etkinlikleri, zeka
oyunlari rehberlik ve Tirk¢e dil etkinliklerine yonelik calismalarin yapilmasi yéniinde beklentilere sahiptir.
Babalardan farkli olarak li¢ anne okul 6ncesi egitimde aile katilimi etkinliklerine de yer verilmesini beklediklerini
ifade etmislerdir. Okul 6ncesi egitim kurumunda yapilmasi beklenen galismalara iliskin bazi ebeveyn gorisleri su

sekildedir:

“...0Okul 6ncesi ¢ocuklarin motor becerilerinin gelistiriimesine yénelik yapilan etkinliklerle sinirli
kalinmamasi temennimdir. Cocuklarin giindelik hayattaki diyaloglara iliskin kiigiik oyunlar
diizenlenerek kendilerini daha iyi ifade etmeleri desteklenebilir. Yabanci dil ve drama ¢alismalari
yapilabilir. Ayrica ¢ocuklara kendilerini anlatmanin alternatif yollarini 6gretecek, gézlem giiclerine,
hafizalarina etik degerlere ve mutlu olmalarina yénelik ¢calismalarin gergeklestirilmesini isterim.
Ozellikle cocuklarin olaylara ve hayata tek bir noktadan bakmamalari, her sorunun bir ¢éziim yolu
oldugunu bilmeleri ve problemleri farkl yollarla ¢6zmeleri igin tesvik edici hikdyeler kiiciik oyunlar
ve etkinlikler yapilabilir. Bedensel gelisimleri igcin okul imkdnlari elverdigince ¢alismalar yapilirsa

mutlu olurum...” (B18)
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[ Ebeveynlerin okul 6ncesi egitim kurumunda yapilmasini bekledigi calismalar ]

[ Annelerin Gorlsleri ] [ Babalarin Gorisleri ]

—[Sosyal-k[]lttlrel etkinlikler (f=15) —[Sosyal-kulti]rel etkinlikler (f=12)

—[Sanat etkinlikleri (f=12) —[Geli§imi destekleyen her turla etk. (f=11)

—[Gelisimi destekleyen her turlu etk. (f=10) —[Deéerler egitimi (f=10)

_[Hareket—oyun etkinlikleri (f=9) _[Hareket-oyun etkinlikleri (f=8)

_[Okuma—yazmaya hazirlik etk. (f=9) _[Okuma—yazmaya hazirlik etk. (f=7)

_[Fen-matematik etkinlikleri (f=9) _[Sanat etkinlikleri (f=6)

_[Deéerler egitimi (f=7) _[Yabana dil etkinlikleri (f=5)

_[MUzik etkinlikleri (f=7) _[Fen-matematik etkinlikleri (f=4)

_[Yabanu dil etkinlikleri (f=3) _[Drama etkinklikleri (f=4)

_[Drama etkinklikleri (f=3) _[Rehberlik (f=3)

_[Zeka oyunlari (f=3) _[TUrkge dil etkinlikleri (f=3)

_[Aile katihimi etkinlikleri (f=3) _[MUzik etkinlikleri (f=1)

_[Rehberlik (f=2) _[Zeka oyunlari (f=1)

— U Y ) ) Y WV W

_[Tijrkge dil etkinlikleri (f=1)

Sekil 3. Anne ve babalarin okul 6ncesi egitim kapsaminda yapilmasini bekledigi calismalar

“..Cocuklarimiza bircok etkinlikle okulun sevdirilmesi, yarismalar diizenlenerek ¢ocuklarin
yeteneklerinin ve bilgilerini kesfedilmesine yardimci olunmasi, ¢ocuklarin yaraticiliklarini

gelistirmeleri icin daha fazla aktivite ve oyuna yénelik faaliyetler yapilmasini isterim...” (A47)

“..Hayal gticiinii gelistiren kendine giivenmesini arttiran ve toplumda nasil davranmasi gerektigini
ogreten drama etkinlikleri, farkindalik kazandiran oyunlar, ilkokula hazirlanmasi agisindan yararl

olabilecek okuma-yazma ¢alismalari...” (A33)

“..0yun, sanat, miizik bu yas grubunda ¢ocuklarimizin her yénden gelisimi icin ¢cok énemli. Onlari

biraz daha disa dénlik ifade yéniinii ve kendilerine giivenini arttiracak her sey...” (B46)
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Ebeveynlerin Okul Oncesi Ogretmenlerinden Beklentileri

Bu baslik altinda ebeveynlerin okul dncesi egitim 6gretmeninden beklentilerine iliskin bulgular incelenmistir.
Katilimci goérislerinin analiz edilmesiyle ortaya ¢ikan kategoriler ve kategorilerdeki goruslerin siklik degerleri Sekil

4’te sunulmustur.

Ebeveynlerin okul 6ncesi 6gretmeninden beklentileri

Annelerin Gorugleri

Babalarin Gordsleri

—[Olumlu kisilik 6zellikleri (f=31)

—[Destek-takip (f=14)

—[ilgi (f=11)

—[Tutum—davran|§ kazandirma (f=10)

—[Ailelerle ishirligi (f=6)

—[Etkili iletisim (f=5)

—[Olumlu kisilik 6zellikleri (f=18)

—[Destek-takip (f=14)

—[Tutum—davranls kazandirma (f=12)

—[Olumlu disiplin (f=7)

—[ilgi (f=6)

—[Ailelerle isbirligi (f=5)

—/ ——/ \ ), "/ —/ ——/ "/
\ J ——/ ——/ ——/ "/

—[Olumlu disiplin (f=1)

—[Etkili iletisim (f=5)

Sekil 4. Anne ve babalarin okul 6ncesi 6gretmeninden beklentileri

Sekil 4’te goruldugu gibi anne ve babalarin okul 6ncesi 6gretmeninden beklentileri yedi kategori altinda
toplanmistir. Buna gore anne-babalar 6gretmenlerin; olumlu kisilik 6zelliklerine sahip olmalarini, ¢ocuklarin
gelisimlerini destekleyip takip etmelerini, ¢ocuklara ilgi go&stermelerini, ¢ocuklara olumlu tutum-davranis
kazandirmalarini, ailelerle isbirligi icinde olmalarini, etkili iletisim becerilerine ve olumlu disiplin anlayisina sahip
olmalarini beklediklerine iliskin ifadeler kullanmislardir. Okul 6ncesi 6gretmenine iliskin ebeveyn beklentilerinde

one cikan bazi ifadeler su sekildedir:

“..Ogretmenimizin cocuklara karsi yumusak bir dille hitap etmesini, cocuklarla kurdudu iletisimin

iyi olmasini, ¢cocuklarla olmaktan mutlu olmasini isterim...” (A55)

“..Ogretmenin cocuklara isimleriyle hitap etmesi, iletisiminin iyi olmasi, sevgi dolu ancak koydugu kurallara

uygun davranan bir 6gretmen olmasi, ailelerle isbirligi icinde olmasi en bliyiik beklentim budur...” (B39)

“..Cocuklar arasinda esitlik, sevgi ve saygi saglamasi. Cocuguma sorunlarla savasmayi 6gretmesi...
Eglenceli yani ¢ocugumun severek okula gitmesini saglamasi en bliyiik beklentim. Ayni zamanda

cocugumun kaliteli ve glizel vakit gecirmesini saglamasi...” (A56)
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“...Ogretmenin yiirekten cocuklara kendini adamasi lazim... Bu isi para icin degil cocuklarin hayatina
dokunabilmek icin yapmali. Onlara iyi huzurlu ve giiven verici ortamda bulunduklarini hissettirecek
yapida olmasi gerekir. Anne babadan sonra giivenebilecegi ilk kisi olmak... Her ¢ocugun ayri bir
diinya oldugunu bilmesi... YaramazIlik yapan ¢ocugun zararli ve tehlikeli olarak tanimlanmasi yerine
ona baski kurmadan sebep sonug iliskisini 6gretmeli. Cocuklari dedisen diinyaya hazirlamali.
Uyusmus, sadece dgretmenin séziinii ses ¢ikarmadan dinleyen, 6gretmenin isini kolaylastiran ve
gliniinii tamamlatan ¢ocuk istemesin. Soran sorgulayan mantigina yatmayan durumlarda karsi
koyabilen bir cocuk beynini kabul etmesini bekliyorum. Cocuklari bir kalp bir birey olarak gérmesini

temenni ederim...” (A52)

“..Dostca sevecen ve anlayish olmasi, kurallari olan ve tutarh bir 6gretmen olmasi, tarafsiz ve

adaletli olmasi, ayni zamanda ¢ocuklari takip etmesi ve ailelerle siirekli baglantida olmasi...” (A3)

“..Bitiin isi ¢cocuklara faydali olmak olmali. Cocuklari takip etmeli vicdanli ve merhametli olmall.
Cocuklari sikmadan kurallari uygulamasini isterim. Paylasimlar iizerine ¢alismasini isterim. Cocuklar
paylasmayi bilmiyor. Ogrettikleri kiistirmeden biktirmadan égretirse cok daha iyi bir okul hayati

yasayacaktir ¢ocuklar...” (B21)
Ebeveynlerin Okul Oncesi Egitime iliskin Yoneticilerden Beklentileri

Bu baslik altinda ebeveynlerin okul 6ncesi egitime iliskin yoneticilerden beklentilerine ait bulgular incelenmistir.
Katilimci goriislerinin analiz edilmesiyle ortaya ¢ikan kategoriler ve kategorilerdeki gorislerin sikhk degerleri Sekil

5’te sunulmustur.

Sekil 5'te goraldugi gibi anne ve babalarin yoneticilerden beklentileri yedi kategori altinda yer almistir. Buna gore
anne-babalarin yoneticilerden beklentileri; glivenli-saglkli bir okul ortami, egitimde kalite, egitim ortaminin
dizenlenmesi, ¢ocuklarin gelisiminin desteklenmesi, sosyal-kiiltirel-sportif etkinlikler, okul-aile isbirligi, meslek
etigine sahip olma, okul 6ncesi egitime herhangi bir licret 6demeden erisme, etkili iletisim kurma, 6gretmenlere
destek olma ve egitimde firsat esitligi kategorilerinde toplanmistir. Babalardan farkh olarak iki anne katilimci

yoneticilerden denetim beklentilerinin oldugunu ifade etmislerdir.
Yoneticilerden beklentilere iliskin ebeveynlere ait bazi ifadeler su sekildedir:
“...Okulun temizlik ve hijyenine dikkat edilmesi ve giivenliginin iyi olmasini isterim...” (A37)

“..Cocuklarimiz giivenli ortamda olsun, temiz disiplin diizen olsun yeter. ilk beklentim giivenli

olmasidir okulun...” (A21)

“.llk 6nce hijyen temizlik olmazsa olmazim. Daha sonra okul cevresinde basibos kétii niyetli

insanlarin uzaklastirilmasi... Okulumuzun lzerinde bulundugu yol islek, yola hiz keser kasisler
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konulabilir ya da okul ¢ikis saatinde trafik polisi gelebilir. Genel olarak da ezberci degil sorgulayici

bir egitim anlayisi...” (B47)

Ebeveynlerin yoneticilerden beklentileri

Annelerin Gorusleri

Babalarin Gérisleri

—[Gijvenli ve saglikl okul (f=21)

—[Eéitimde kalite (f=12)

—[Eéitim ortamini diizenleme (f=11)

—[Cocuklarm gelisimini destekleme (f=6)

—[Sosyal-kUItUrel-sportif etkinlikler (f=6)

—[Gl'jvenli ve saglikli okul (f=14)

—[Eéitim ortamini diizenleme (f=8)

—[Cocuklarln gelisimini destekleme (f=8)

—[Ucretsiz egitim (f=7)

—[Eéitimde kalite (f=6)

—[Okul—aile isbirligi (f=3) —[Sosyal—kulti]rel—sportif etkinlikler (f=6)

—[Meslek etigi (f=3) —[Okul-aile isbirligi (f=3)

—[Ucretsiz egitim (f=2) —[Etkili iletisim (f=2)

—[Etkili iletisim (f=2) —[Oéretmenlere destek olma (f=2)

—[C)éretmenlere destek olma (f=2) —[Meslek etigi (f=2)

—[Denetim (f=2) —[Egitimde firsat esitligi (f=1)

—[Egitimde firsat esitligi (f=1)

| S N W— ) W S—— e S

Sekil 5. Anne ve babalarin okul 6ncesi egitime iliskin yoneticilerden beklentileri

“...0kul éncesi egitimde yabanci dil egitimine yer verilmesi. Cocuklarimiz igin bahgede daha farkl

diizenlemelerin yapilmasi. Yaz déneminde park dedil oyun aktivitelerinin olmasi...” (B45)

“...Yoneticilerimizin sinif égrencilerine ve 6gretmenlerimize rahat iletisim kurabilecekleri siniflar

saglamasi oyun yasinda olan égrencilere oyun alanlarinin yaratiimasi...” (B40)

“

. Ogretmenlere yardimci olunmasi... Odretmenlerin gezi, sanatsal, edlence faaliyetlerinde
desteklenip yiiklerinin hafifletilmesi... Ogretmenlerimizin 6nerilerinin bakanhdga il midiirliigine
iletilmesi. Cocuklar icin daha kapsamlii egitim materyallerinin saglanmasi. Eglenceli ve dikkat ¢ekici
cocuk dergileri olabilir. Okul éncesi egitim icin biitce ayrilmasi. Okul éncesi editimin (icretsiz

olmasi...” (B2)
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“..Egitimin her yil iyilestirilerek (stine bir seyler katilarak gelistiriimesi. Siniflarin fiziksel
kosullarinin, mevcutlarinin, egitim kaynaklarinin iyilestirilmesi. Her égrencinin esit egitim hakkina

sahip olacagi bir sistem arzu ediyorum. Beklentim ¢ocuklarin esit sartlarda egitim almasi...” (A33)

TARTISMA ve SONUC

Bu calismada okul dncesi egitime iliskin ebeveyn beklentileri; ebeveynlerin ¢ocuklarini okul 6ncesi egitim
kurumuna gonderme sebepleri, okul dncesi egitimden, 6gretmenden ve yoneticilerden beklentiler baglaminda

incelenmistir. Ebeveyn gorisleri dogrultusunda yapilan incelemelerin sonuglari sirasiyla asagida sunulmustur.

Ebeveynlerin gocuklarini okul 6ncesi egitime gondermesinin nedenleri arasinda g¢ocuklarinin sosyal-duygusal
gelisiminin desteklenmesi ilk sirada yer almaktadir. Bu bulgular Einarsddttir (2019) ve Ceylan’in  (2019)
calismalariyla benzerlik gdstermektedir. Einarsdéttir (2019) izlandal ebeveynlerin cocuklarinin okul éncesi
egitimlerine iliskin goruslerini inceledikleri arastirmada, ebeveynlerin cogunun cocuklarin diger ¢ocuklarla iyi
gecinmeyi, bir grubun pargasi olmayi ve yeni arkadaslar edinmeyi 6grenmelerinin 6neminden bahsettigini
belirtmistir. Benzer sekilde Ceylan (2019) ebeveynlerin okul 6ncesi kurumu hakkindaki gérislerini inceledigi
arastirmada, cocugun sosyallesmesi 6ne ¢ikan veli beklentileri arasinda yer almistir. Cocuklarin ilkokula hazir hale
gelmesi, motor gelisiminin, 6zbakim becerilerinin, bilissel becerilerinin, dil gelisiminin desteklenmesi, kaliteli okul
oncesi egitim almasi ve yeteneklerinin gelistiriimesi, ebeveynlerin ¢ocuklarini okul éncesi egitime gonderme
nedenlerine dair ¢calismada tespit edilen diger sonuglardir. Alanyazinda konuyla ilgili yapilan arastirmalarda da

(Bal, 2019; Cetinkaya ve ark., 2021; Celebi, 2018; Erdogan, 2021; Ozen, 2008) benzer sonuglar yer almaktadir.

Ebeveynlerin okul dncesi egitimden beklentileri; gocuklarinin gelisim alanlarinin desteklenmesi, ilkokula hazir
hale gelmesi, akran iliskilerinin desteklenmesi, planli egitim etkinliklerine katilmasi, gelisiminin takibi ve saglikli-
glvenli bir ortamda egitim gdérmesidir. Bu sonuglar; bir 6nceki baslikta ele alinan ebeveynlerin ¢ocuklarini okul
dncesi egitime gdnderme nedenleriyle ve alanyazindaki Einarsdéttir (2019), Ersan (2019), Ozen (2008) tarafindan
yapilan arastirmalarla benzerlik gostermektedir. Einarsdéttir (2019) arastirma bulgularinda; ebeveynlerin okul
oncesi egitimde cocuklarinin iyi olma haline ve kisisel yeterliliklerine, oyun yoluyla 6grenmelerine 6énem
verdiklerine deginmistir. Ersan (2019) ¢ocugu okul 6ncesi egitim kurumuna devam eden ebeveynlerin kurumdan
ve Ogretmenden beklentilerini inceledigi arastirmada, velilerin gogunun tim gelisim alanlarina destek,
ilkogretime hazirlik calismalari, sosyal aktivite ¢alismalarina agirlik verilmesini istedikleri sonucuna ulagsmistir.
Ozen (2008) arastirmasinda, anne-babalarin okul ©ncesi egitimden beklentilerini; isbirligi, paylasma,
yardimlagsma, sorumluluk alma ve aldigi sorumlulugu yerine getirme gibi aliskanliklar gelistirme, ¢ocuklarin
Tirkce'yi dogru ve etkili konusmayl 6grenmesi, 6zbakim becerilerinin gelismesi, psikomotor gelisimlerinin
desteklenmesi, cocuklara kendini ifade etme ve baskalarini anlama becerisi kazandirma olarak siralamistir.
Kisaca, adi gecen arastirmada c¢ocuklarin gelisim alanlarindaki becerilerinin desteklenmesi anne-babalarin okul

oncesi egitimden beklentileri arasinda yer almistir.
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Ebeveynlerin okul dncesi egitim kurumunda yapilmasini bekledigi ¢alismalar; sosyal-kultirel etkinlikler, sanat
etkinlikleri, cocuklarin gelisimini destekleyen her tirli etkinlik, hareket-oyun etkinlikleri, okuma-yazmaya hazirlik
etkinlikleri, fen-matematik etkinlikleri, degerler egitimi, mizik etkinlikleri, yabanci dil etkinlikleri, drama
etkinlikleri, zeka oyunlari rehberlik ve Tiirkge dil etkinlikleri seklindedir. Babalardan farkl olarak anne katilimcilar
okul 6ncesi egitimde aile katilimi etkinliklerine de yer verilmesini beklemektedir. Alanyazin incelendiginde benzer
bulgulara ulasan ¢alismalara rastlanmistir. Ornegin; Yildinmoglu (2022) ebeveynlerle yaptigi gériismelerde okul
oncesi egitim etkinliklerine iliskin beklentilerin; sosyal aktivitelere yer verilmesi, oyun oynanmasi, makas
etkinliklerinin yapilmasi, bedensel gelisimi destekleyici etkinliklerin yapilmasi ve resim yapilmasi oldugunu
belirtmistir. Ersan’in (2019) arastirmasinda; ebeveynlerin okul éncesi kurumunda agirlik verilmesini istedikleri
¢alismalarda ortaya ¢ikan “gelisimi destekleyici ¢alismalar, ilkogretime hazirhk galismalari, sosyal aktivite”

bulgulari bu arastirmanin sonuglariyla 6rtismektedir.

Ebeveynlerin okul 6ncesi 6gretmenlerinden beklentilerine iliskin sonuglar incelendiginde; anne-babalar en ¢ok
ogretmenlerin olumlu Kkisilik 6zelliklerine sahip olmalarini beklemektedirler. Bu sonug¢ Yiksel'in (2022)
¢alismasiyla ortiismektedir. Calismada; ebeveynlerin  6gretmenlerden ¢ocuklarini  sevmesi, ¢ocuklarini
yonlendirmesi ve guler yuzli olmasi gibi olumlu kisilik 6zelliklerine dair beklentilerinin oldugu tespit edilmistir.
Benzer sekilde Konca (2020), arastirma bulgularinda velilerin okul 6ncesi 6gretmenlerinden beklentilerini “sabirl,
cocuklarin bireysel o6zelliklerinin farkinda, sinif i¢i otoritesini saglayabilen ve hosgoruli” gibi olumlu kisilik
ozellikleriyle siralamistir. Bu ¢alismada olumlu kisilik 6zelliklerine sahip olmanin yaninda, ebeveynler okul 6ncesi
O0gretmenlerinden ayrica; ¢ocuklarin gelisimlerini destekleyip takip etme, ¢ocuklara ilgi gosterme, ¢ocuklara
olumlu tutum-davranis kazandirma, ailelerle isbirligi icinde olma, etkili iletisim becerilerine ve olumlu disiplin
anlayisina sahip olmalarini da beklemektedirler. Alanyazinda benzer bulgulara sahip arastirmalara (Ceylan, 2019;

Cakiroglu, 2013; Erdogan, 2021; Ersan, 2019; Giiner-Ozbilenler, 2017) rastlamak mimkiindiir.

Ebeveynlerin okul 6ncesi egitim yoneticilerinden beklentileri; gtivenli-saglikh bir okul ortami, egitimde kalite,
egitim ortaminin diizenlenmesi, ¢cocuklarin gelisiminin desteklenmesi, sosyal-kiltirel-sportif etkinlikler, okul-aile
ishbirligi, meslek etigine sahip olma, okul dncesi egitime herhangi bir Gicret 6demeden erisme, etkili iletisim kurma,
o6gretmenlere destek olma ve egitimde firsat esitliginin saglanmasi seklindedir. Bay-Donertas (2023), okul 6ncesi
egitimde yoneticilerin cocugun refahi, yetiskin ve cocuklara moral saglanmasi ve hedeflere ulasiimasi gibi
konularda profesyonel sorumluluga sahip oldugunu ve yoneticilerin liderlik becerileri sergileyerek bu konudaki
endiseleri gidermesi gerektigini belirtmektedir. Yazarin okul oncesi egitim orgitlerinde lider yoneticilere
onerdigi; her durumda cocuklarin yiksek yarari icin ¢alisma, etkili iletisim ve etkilesim kurma, isgérenlerin
mesleki gelisimini destekleme, okul dncesi egitimde degisim ve gelisime liderlik etme gibi eylem adimlarinin bu
arastirmada 6ne ¢ikan ebeveyn beklentileriyle 6rtiistigi sdylenebilir. Okul yéneticileri, ebeveynlerin okul 6ncesi
egitim kurumlarindan beklentilerini karsilayacak oncelikli kisiler olarak disiintlebilir. Clink(i okul 6ncesi egitim
kurumlarinda planlanma, orgitlenme, koordinasyon, denetleme gibi siliregler yoneticiler tarafindan
isletilmektedir. Dolayisiyla ebeveynlerin okul 6ncesi egitim kurumlarindan beklentileri ile okul dncesi egitim

yoneticilerinden beklentileri kismen karsilastirilabilir. Alanyazinda, ebeveynlerin okul 6ncesi egitim kurumundan
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beklentilerine dair bulgularin tartisildigi arastirmalara rastlanmaktadir. ilgili arastirmalarda bu calismanin
sonuglariyla benzerlik gosteren; siniflarin fiziksel ortaminin iyilestirilmesi, sosyal aktivitelerin artiriimasi, ailelerle
isbirligi, Ucretsiz egitim (Ersan, 2019); materyal destegi, cocuk merkezli egitim (Konca, 2020), atblye ve
laboratuvar ortamlarinin olmasi (Yildirnmoglu, 2022); okul binasinin ve gevresinin glivenli-temiz olmasi, bahgede
oyun alaninin bulunmasi, materyallerin zengin olmasi (Cakiroglu, 2013) gibi bulgularin yer aldigi gérilmektedir.
Bu arastirmada ebeveynlerin okul dncesi egitim yoneticilerinden; kurum standartlarinin iyilestirilmesi, egitimde
kalitenin arttirlmasinin yaninda, yoneticilerin meslek etigine sahip olmasi, 6gretmenlere destek olmasi ve

egitimde firsat esitligi saglamasi gibi beklentilerinin de oldugu tespit edilmistir.

ONERILER

Okul 6ncesi egitime iligkin veli beklentilerinin ortaya konulmayi amaglayan bu arastirma sonucunda elde edilen
bulgulara gére bazi oneriler gelistirilmistir. Okul 6ncesi egitimde ¢ocuklarin mevcut programa ek olarak farkh
gelisim alanlarini destekleyen etkinliklere yer verilmeli ve haftalik/aylik hazirlanan biltenlerle ya da veli
toplantilari yoluyla uygulanan etkinliklerle ilgili ebeveynler bilgilendirilmelidir. Ebeveynlerin okul dncesi egitime
iliskin beklentileri g6z 6niinde bulundurularak planlamalar yapilmali, degerlendirmeler velilerle paylasiimalidir.
Okul 6ncesi 6gretmenlerinin kisisel ve mesleki gelisimini destekleyici, okul 6ncesi egitim basamagina uygun
uygulamali etkinliklerin yer aldig1 atolye galismalari diizenlenebilir. Egitimde firsat esitligini saglamak igin kaliteli
okul dncesi egitim etkinliklerine bltiin gocuklarin erisimi saglanmalidir. Okul 6ncesi egitim kurumlarinda alan
uzmani olan 6gretmenlerce yiritilecek sosyal-kiltirel-sportif etkinliklere daha ¢ok yer verilmeli, cocuklarin bu
etkinliklere Ucretsiz erisimi saglanmalidir. Okul bahgelerindeki oyun alanlarinin genisletilebilmesi igin gerekli
bltce okullara gonderilmelidir. Cocugu anaokullarinda egitim géren ebeveynleri de igine alan bir arastirma ile
karsilastirmali calismalar vyapilabilir. Bu arastirma kamuya baglh okul oOncesi egitim kurumlarinda

gerceklestirilmistir. Ozel okul dncesi egitim kurumlarinda yeni bir alan arastirmasi yapilabilir.
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