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ABSTRACT

This study aimed to determine the self-efficacy levels of Social Studies teachers towards inclusive
education and individualized education program preparation. Survey method was employed in this
study as one of the quantitative research methods frequently used in social sciences. The sample
of the study consisted of 201 Social Studies teachers working in schools affiliated to the Ministry
of National Education in a province located in the Western Black Sea Region, Tirkiye, in the
2020/21 academic year, via the convenience sampling method, one of the non-probability
sampling methods. The "Teacher Efficacy in Inclusion Practices" (TEIP) Scale, adapted into Turkish
by Bayar (2015), and the “Personal Information Form” prepared by the researcher were used In
order to collect data in the study. The data obtained in the study were analysed using SPSS 24
statistical program for statistical analysis. Independent samples t-test and one-way analysis of
variance methods were used for data comparisons, followed by Scheffe's test. The results showed
that the Social Studies teachers’ self-efficacy belief levels towards inclusion practices were at the
level of “Partially agree”, while their self-efficacy in school-parent cooperation was found to be
high. In addition, it was noteworthy that Social Studies teachers considered themselves very
competent in the process of informing about the legal procedure related to inclusive education. It
was also concluded that the Social Studies teachers’ self-efficacy belief levels for inclusion practices
differed statistically according to the variables of seniority in the profession and having received
training regarding special education at university. However, it was observed that there was no
statistically significant difference depending on gender, university major, place of teaching,
presence of integrated students in the classroom, receiving in-service trainings, and the presence
of individuals in need of special education in the family and immediate environment.

Keywords: Social studies, inclusive education, individualized education program, self-efficacy

! This study is derived from Elif Fidan’s master’s thesis entitled “Investigation of Social Studies Teachers' Self-Efficacy towards
Inclusion Education and Individualized Education Program Preparation” prepared under the supervision of Besime Arzu
Glngor Akincl.
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INTRODUCTION

Human beings are born as extremely superior beings along with a great potential. Human development and
education are shaped in different ways depending on the culture, environment and diversity of experiences
(Sisman, 2021). It is a fact that the main purpose of education is to ensure that people become individuals who
belong to the society in which they live. Education also aims to help individuals to possess the knowledge and
skills required by the age, to be compatible with the society as well as being productive and equipped, and to
achieve self-realization (Glindizalp, 2018, p. 27). Education plays an important role in achieving the process of
adaptation to the society. All over the world, it is acknowledged that everyone has the right to education. From
this point of view, everyone has the right to access educational opportunities. Nevertheless, individuals who have
difficulties in adapting to the social structure and the developing and changing world need special education
since every individual has their own unique developmental characteristics and differences. Consequently, some
individuals may be in need of special education in cases where the general education services benefited by their
peers remain insufficient. It is clear that there is a particular need to provide such individuals with supplementary
educational services in order to create a suitable educational environment for them, a situation which points to
some rights that arise for individuals with special needs. These rights have also been acknowledged legally and
are therefore protected by Article 26 of the Universal Declaration of Human Rights, emphasizing that all
necessary measures should be taken to protect children and support their development as mentioned in the
Declaration of the Rights of the Child and Universal Declaration of Human Rights. The Article 42 of the
Constitution of the Republic of Tiirkiye (1982) says that “No one shall be deprived of the right of learning and
education” and guarantees that every child can benefit from educational environments without being exposed
to discrimination. Despite this, it is not possible for every individual in the society to have the same level of
competence. For this reason, the following clause that reads, “The state shall take necessary measures to
rehabilitate those in need of special education so as to render such people useful for the society” in Article 42 of
the Constitution of the Republic of Tirkiye (1982), refers to the right to education of individuals with special
needs. Regardless of the circumstances and conditions, the right to education of all individuals must be protected
by laws, and the right to education and training be provided for every individual. However, it is a fact that every
individual has their own unique physical, emotional, and cognitive characteristics. Therefore, individuals should
benefit from educational opportunities in accordance with their own potential. It is suggested that each
individual has a unique learning journey, and the cases when individual differences are more evident compared
to other individuals reveals the need for special education (Kircaali-iftar, 1998, p. 1). Since such individual
differences are more evident in individuals with special needs, they necessitate the provision of special education
services more efficiently and effectively for those with special needs. Students with special educational needs
refer to individuals who, for different reasons, have individual characteristics and educational needs beyond a
certain standard from their peers. In other words, they are individuals who differ from general educational norms
considering their physical characteristics or learning abilities, and thereby requiring customized educational
approaches (Ataman, 2012). In its most general definition, “Special education refers to the kind of education

conducted in appropriate settings with specially trained personnel and training programs developed to meet the
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educational and social needs of individuals who differ significantly from their peers in terms of educational
qualifications due to their individual and developmental characteristics” (Special Education Services Act, 2018,
p.2). In this connection, the educational needs of children with special needs are often targeted to be met
through certain training programs for individuals who need individual and developmental support. Ensuring that
individuals with special needs become productive individuals and integrating them into the society depend on
the sound provision of educational opportunities. To this end, various measures are often taken to ensure that
individuals with special needs can benefit from their rights to education. The first of these measures is to make
sure that all children have access to education, for the purpose of which self-contained and inclusive educational
settings are organized. In this framework, self-contained educational settings refer to the education of individuals
with the same type of disability or special abilities in self-contained educational settings by being instructed in
accordance with separate educational programs different from their normally developing peers. Inclusive
education settings, on the other hand, include individuals receiving education in the same setting with their peers
in line with their inadequacy and special abilities. It is often called as integrated education or inclusive education
(Ozgiir, 2011). The main aim in special education is to make arrangements that will enable all individuals to
benefit from integrated educational settings as much as possible. Inclusive education gives priority to the
presence of individuals with special needs in general education environments without separating them from
their peers through special education measures to be taken. Therefore, integration and inclusive practices are
the most important tools for individuals with special needs so that they will be able to exercise their right to
education without any discrimination (Kargin, 2004). Educational environments in which the individual will be
raised are considered to be the least restrictive environment for the individual. In the Special Education Services
Act (2012), “the least restrictive educational setting” is defined as follows: “For individuals in need of special
education, the most appropriate education environment is the inclusive education environment, which also
provides supplementary education services in order to provide them with desirable behaviours in the fields of
social life, self-care, language and communication, as well as academic and professional knowledge and skills
appropriate for their level to ensure integration with the society, and to ensure that they are together with their
peers who do not have any disabilities, as much as possible”. Such an educational environment, in which all
individuals who need and do not need special education are together, constitutes “inclusive education”,
according to which, inclusion, in its simplest form, can be defined as enabling individuals with special needs to
receive education in the same schools and classes as their peers. The general purpose of special education and
inclusive education is to ensure that individuals with special needs can perform their roles in life upon gaining
social and basic life skills as much as possible, be in harmony with the environment and exist as an individual with
a high level of satisfaction with the capacity to maintain their life skills independently; in short, it is aimed to
accomplish the socialization of individuals by integrating them with the society. From this standpoint, what is
aimed with socialization is to enable the individuals to comprehend the culture, division of labour, production
and consumption patterns of the society in which they live and to have a desire for active participation by
acquiring knowledge, skills, attitudes, values and behaviours in this process (Ozpolat, 2009). Since socialization

is a phenomenon that occurs as a result of interaction, many different areas such as family, school, and work
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environment allow this to emerge. The importance of enabling the individuals with special needs to step up the
lifelong socialization stages, as well as structuring them, especially through education is of great importance since
such individuals are in need of education in a more customized manner so that the process can result in
development. According to Kircaali-iftar (1992), inclusive education is the adaptation of students with special
needs to the society and receiving supplementary services in the same environment along with their peers. In
order to guarantee this benefit at the highest level, duties and responsibilities fall on the teachers who are
responsible for implementing the process. It is, therefore, essential that teachers have the necessary self-efficacy

for inclusive education to yield successful results (Battal, 2007).

Not only the proficiency levels of the teachers but also the course itself is equally important in that it includes
the aims and achievements that form the basis of inclusive education in the Social Studies course. When
compared to teachers from other disciplines, it is undeniable that Social Studies teachers play a more critical role
in inclusive education in relation to providing students with special needs with the desired behaviours within the
framework of the curriculum, teaching them social norms, enabling them to possess basic life skills, and ensuring
their adaptation to society. With their knowledge, skills and experience, Social Studies teachers make important
contributions to teaching students with special needs their basic rights and responsibilities, and to raising them
as valuable individuals who can adapt to social life (Yildirim, 2019). In this sense, the self-efficacy perceptions of
Social Studies teachers and the teaching process in the special education dimension are also very important. It is
apparent that one of the most important factors affecting the success of inclusive education is the self-efficacy
of teachers and their belief and confidence in working with students with special needs. It is also known that the
self-efficacy perceptions of Social Studies teachers have a direct impact on the success of students during

inclusive education, their reintegration into society, and the acquisition of basic life skills (Dolapgi, 2013).

In this framework, ilk and Agikalin (2018) reported that 94% of Social Studies teachers in their study sample had
students with special educational needs in their classrooms with 79% of them stating that they never received
any in-service training related to handling such students in need. These results indicate the prevalence of
classrooms, which include integrated students, and that every teacher, regardless of their discipline, have already
been working or will work with such students. In another study titled, “The Competencies of Social Studies
Teachers in Inclusive Education”, Yaylaci and Aksoy (2016) reported the results of the qualitative analysis of the
relevant research data, concluding that the Social Studies teachers included in the study did not consider
themselves sufficient in inclusive education. With the aim of revealing the impact of Social Studies teachers’
beliefs about inclusion practices and their students on the outcomes of in-class practices, Copur (2019) concluded
that although Social Studies teachers found the inclusion practices useful, considering it as a natural right, they
still believed that there were problems and deficiencies when it came to implementation. Another result of that
study that can be related to our research topic is that there is a gap between belief and practice due to teachers’
low level of belief in their self-efficacy, insufficient pedagogical content knowledge, and inability to grasp the
philosophy of inclusive practices, the discrepancy between theoretical education and practice, as well as

insufficient educational opportunities at school. For this reason, it is obvious that there is a need for more
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research on the self-efficacy beliefs of Social Studies teachers towards inclusive education and to organize the
necessary educational studies. The literature review shows that there are a limited number of scientific studies
on the self-efficacy of Social Studies teachers in inclusive education in our country (Demirezen & Akhan, 2016;
Yaylaci & Aksoy, 2016; ilk & Agikalin, 2018; Ates, 2018; Copur, 2019, Yildinm, 2019). By determining the self-
efficacy of teachers for inclusive education and preparation of an individualized education program, it can be
possible to make education for students with special needs much more efficient. From this standpoint, this study,
therefore, aimed to determine the self-efficacy levels of Social Studies teachers working in public secondary
schools by taking various variables into consideration. Within the framework of this purpose, answers were
sought to this problem statement: “What are social studies teachers’ levels of self-efficacy for inclusive

education?”

1. What is the level of self-efficacy of social studies teachers on inclusive education considering the results

obtained from the “Teacher Efficacy for Inclusive Practices” Scale?

2. Do the self-efficacy levels of Social Studies teachers across the “Teacher Efficacy for Inclusive Practices” Scale

differ by:

V' Gender

v' Major subject at university

v' Years of seniority in the profession

v" Place of living

v Whether or not they have been trained for special education at university

v" Whether or not they have some integrated children in their classroom

v Whether or not they have received in-service training

v" Whether or not they are knowledgeable about inclusive education

v Whether or not they are willing to have integrated students in their classroom
v

Whether or not there are individuals in need of special education in their family and immediate

environment.

We believe that the results of this study will contribute to the efforts to create the content of training programs
in order to be able to establish and further develop the course contents regarding the students of inclusive
education in teacher training programs, in addition to specifying the content of the resources to be constituted
by competent institutions for the professional development of teachers by identifying the necessary
qualifications for inclusive education, and to clarifying the content of local and national in-service teacher

trainings organized to improve the teachers’ competencies.

METHOD

This study was conducted by using the general survey model, which is a frequently used approach in the field of
social sciences, making it possible to work with large samples in particular. In such studies, researchers do not

interfere with the independent variable or other factors (Blylkoztiirk, 2014) so that the existing situation can be
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described as it is (Karasar, 2012). According to another definition, a survey aims to reveal the content of a

situation and the changes that occur over time (Christensen et al., 2015)

Universe and Sample

The study population consists of Social Studies teachers working in schools affiliated to the Ministry of National
Education in Zonguldak in the 2020/21 academic year. The study sample was selected by the convenience
sampling method, which is one of the non-probability sampling methods. The main purpose of this method is “to
include everyone who is willing to be included in the sample. The subject finding process continues until the pre-
determined sample size is reached. This method not only saves time but it is also economical” (Ural & Kilig, 2011,
p. 43). Internet surveys or telephone surveys can be given as examples. The study sample consists of 201 Social

Studies teachers who were included in the present study via convenience sampling.

Table 1. Distribution of the Sample Group by Gender Variable

Gender F %

Female 163 81.1
Male 28 13.9
Total 201 100

Of all the 201 teachers included in the study, 99 (49.2%) of them were female and 102 (50.8%) male, clearly

indicating that the male participants slightly outnumbered the female ones.

Table 1. Distribution of the Study Sample by Major Variable

Major F %
Social Studies Teaching 163 81.1
History Teaching 28 13.9
Geography Teaching 10 5.0
Total 201 100

Of all the teachers who participated in the study, it turned out that 163 (81.1%) of them had graduated from
Social Studies Teaching, 28 (13.9%) from History Teaching, and 10 (5.0%) from Geography Teaching. The highest
number of participation was by those who had studied Social Studies Teaching, accounting for 163 subjects in

this group.

Data Collection Tools

Personal information form prepared by the researcher was used as a data collection tool, which had been created
to determine the personal characteristics of Social Studies teachers included in the study. In addition, the
“Teacher Efficacy for Inclusion Practices” (TEIP) scale adapted into Turkish by Bayar (2015) was employed in the
present study in order to determine the self-efficacy perception levels of teachers about inclusive education in

consideration of various variables.
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Personal Information Form

This form contains questions to collect information about the teachers’ gender, year of seniority in the
profession, major, place of teaching, and as to whether or not they have taken any training regarding inclusive
education during their undergraduate studies, whether or not there are individuals with special needs in their
immediate environment, the number of students involved in inclusive education in the classroom where they

have been teaching, and whether or not they are willing to have integrated students in their classrooms.

Teacher Efficacy for Inclusive Practices (TEIP) Scale

Prepared by Umesh Sharma, Tim Loreman and Chris Forlin (2011) and adapted into Turkish by Bayar (2015), the
“Teacher Efficacy for Inclusive Practices” (TEIP) scale was used for reaching data on examining the proficiency
levels of Social Studies teachers in inclusive education. The scale consisted of 18 items on a 6-point Likert type,
where “1” = Strongly Disagree, “2” = Disagree, “3” = Partially Disagree, “4” = Partially Agree, “5” = Agree, and “6”
= Strongly Agree. The scores to be obtained from the scale range from 18 to 108. High scores indicate that the
participant has a high perception of self-efficacy regarding inclusive education practices. The Exploratory Factor
Analysis (EFA) applied to the scale has shown that the scale has 3 dimensions, the first of which is “Teaching
Efficacy in Inclusive Education”, with the second dimension being “Cooperation Efficacy in Inclusive Education”,

and the last one being “Classroom Management Efficacy in Inclusive Education” (See Table 3).

Table 3. Sub-dimensions in the TEIP Scale

Sub-dimensions Related items
“Teaching Efficacy in Inclusive Education” 14, 6, 10, 18, 5, 15
“Cooperation Efficacy in Inclusive Education” 9,12,3,16,4,13
“Classroom Management Efficacy in Inclusive Education” 8,2,11,1,17,7

As a result of the reliability analysis of the scale, the Cronbach’s alpha coefficient was measured as 0.89, and the

reliability coefficient was found to be 0.94.

Data Collection Process

Upon obtaining the necessary permissions, the data were collected through a questionnaire directed to Social
Studies teachers working in secondary schools in Zonguldak, Tirkiye, all affiliated to the Ministry of National
Education. During the implementation of the scale, the absence of face-to-face education in schools and the
presence of closed schools due to the COVID-19 pandemic, the data collection tool organized via Google Form

was administered to Social Studies teachers.

Data Analysis

The available data was analysed with the help of SPSS 24 program, by using inferential statistics and descriptive
analysis methods. In the descriptive analysis of the data in the study, central tendency measures, such as mode,
median, percentage, frequency, and standard deviation were used. Normality analysis statistics and Q-Q plot

graph were evaluated to determine whether or not there was a normal distribution of the data. In the field of
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inferential statistics, independent samples t-test and one-way analysis of variance were used along with the

Scheffé Test.
Table 4. Statistical Values of Scale Scores
Scale N X Kurtosis Skewness
TEIP 201 4.82 -0.44 0.16

Table 4 shows that the statistical values of Skewness and Kurtosis are between -2 and +2 as stated by George

and Mallery (2003), and the Q-Q Plot graph in Figure 1 illustrates that the distribution is normal.

Normal Q-Q Plot of KUORTTTTTT

Expected Normal
il

T
35 40 45 50 55 60 65
Observed Value

Figure 1. Q-Q Plot Graph, TEIP Scale

In the statistical analyses, these methods are used to evaluate the statistical significance of the difference
between the variables (Pallant, 2005). Nevertheless, the effect size factor needs to be calculated in order to
evaluate the significance of the difference (Tabachnick & Fidell, 2001). The size was calculated by a formula

developed by Cohen (1988) and explained below. Data analysis will be discussed in the Results section.

The value obtained as a result of the effect size calculation is in the range of 0 to 1, which should be used to

interpret these values as follows: 0.14 and above large effect, 0.06 to 0.14 medium effect, 0.01 to 0.06 small

effect.

FINDINGS

Findings of the First Sub-Problem Regarding the Social Studies Teachers’ Efficacy in Inclusive Practices

The scores of the Social Studies teachers observed in the Teacher Efficacy for Inclusive Practices (TEIP) Scale will

be evaluated in this section. Table 5 shows the mean, frequency and percentage calculations of the scale items.
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Table 5. Mean, Percentage and Frequency Distributions of Social Studies Teachers’ Responses to the Items on the TEIP Scale

] ]
- - (]
g < &
a . 5 <
zZ o £ -
ITEMS 0 o 3 ] c X Sd
o oo 0 W [ £ °
s 8 E 3 5 38 &
® & 88 Ed
% % % % % %
(f) (f) (f) (f) (f) (f)
1.1 can make my expectations clear 2 1.5 3.5 134 458 33.8 5.01 1.03
about student behaviour. (4) (3) (7) (27) (92) (68)
2.1 am able to calm a student who is 0.5 3 2.5 20.9 50.2 22.9 4.86 0.93
disruptive or noisy. (1) (6) (5) (42) (101) (46)
3.1 can make parents feel 2.5 8.4 7 48.3 40.8 5.23 0.84
comfortable coming to school. (5) (3) (14) (97) (82)
4.1 can assist families in helping their 0.5 1.5 6 50.7 41.3 5.28 0.77
children do well in school. (1) (3) (12)  (102) (83)
5.1 can accurately gauge student 15 0.5 17.4 483 323 5.09 0.80
comprehension of what | have (3) (1) (35) (97) (65)
taught.
6.1 can provide appropriate 0.5 4 6.5 31.3 42.3 15.4 4.57 0.99
challenges for very capable students. (1) (8) (13) (63) (85) (31)
7.1 am confident in my ability to 1.5 1 0.5 154  49.8 31.8 5.06 0.90
prevent disruptive behaviour before (3) (2) (1) (31) (100) (64)
it occurs.
8.1 can control disruptive behaviour 1 1.5 2.5 13.4 53.7 27.9 5.01 0.89
in the classroom. (2) (3) (5) (27)  (108)  (56)
9.1 am confident in my ability to get 4.5 7 33.8 42.3 12.4 4.51 0.95
parents involved in the school (9) (14) (68) (85) (25)
activities of their children with
disabilities.
10.1 am confident in designing 0.5 7.5 7 49.8 24.4 10.9 4.22 1.02
learning tasks so that the individual (1) (15) (14) (100) (49) (22)
needs of students with disabilities
are accommodated.
11.1 am able to get children to follow 15 154  55.2 279 506 0.81
classroom rules. (3) (31) (111) (56)
12.1 can collaborate with other 3 4.5 19.9 537 189 4.81 0.89
professionals (e.g., itinerant teachers (6) (9) (40) (108) (38)
or speech pathologists) in designing
educational plans for students with
disabilities.
13.1 am able to work jointly with 2 2 189 56.7 204 491 0.80
other professionals and staff (e.g., (4) (4) (38) (114 (41)
aides, other teachers) to teach )
students with disabilities in the
classroom.
14.1 am confident in my ability to get 2 0.5 18.4 61.7 174 492 0.74
students to work together in pairs or (4) (1) (37) (124 (35)
in small groups. )
15.1 can use a variety of assessment 2.5 2.5 313 493 144 470 0.83
strategies (e.g., portfolio assessment, (5) (5) (63) (99) (29)
modified tests, performance-based
assessment)
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16.1 am confident in informing others 0.5 10.9 4.5 49.8 274 7 4,13 1.03

who know little about laws and (1) (22) (9) (100 (55) (14)

policies related to the inclusion of )

students with disabilities.

17.1 am confident when dealing 9.5 55 403 348 10 430 1.04
with students who are physically (19) (11) (81) (70) (20)

aggressive.

18.1 am able to provide an 2 1.5 124 59.2 249 503 0.78
alternative explanation or an (4) (3) (25) (119 (50)

example when students are )

confused.

As shown in Table 5, the Social Studies teachers stated that they agreed to the item that reads “I can make my
expectations clear about student behaviour” with a value of 45.8% (Iltem 1; X=5.01), to the item that reads “l am
able to calm a student who is disruptive or noisy” with a value of 50.2% (Item 2; = 4.86), to the item that reads
“] can make parents feel comfortable coming to school” with a value of 48.3% (Item 3; X = 5.23), to the item that
reads “I can assist families in helping their children do well in school” with a value of 50.7% (Item 4; X = 5.28), to
the item that reads “I can accurately gauge student comprehension of what I have taught” with a value of 48.3%
(Item 5; X=5.09), to the item that reads “I can provide appropriate challenges for very capable students” with a
value of 42.3% (Iltem 6; X = 4.57), to the item that reads “I am confident in my ability to prevent disruptive
behaviour before it occurs” with a value of 49.8% (ltem 7; X = 5.06), to the item that reads “I can control
disruptive behaviour in the classroom” with a value of 53.7% (Item 8; X = 5.01), to the item that reads “l am
confident in my ability to get parents involved in the school activities of their children with disabilities” with a
value 0f 42.3% (Item 9; X = 4.51); however, the participants partially agreed to the item that reads” | am confident
in designing learning tasks so that the individual needs of students with disabilities are accommodated” with
value of 49.8% (Item 10; x = 4.22), and furthermore, they agreed to the item that reads “l am able to get children
to follow classroom rules” with a value of %55.2 (Item 11; X = 5.06), to the item that reads “I can collaborate with
other professionals (e.g., itinerant teachers or speech pathologists) in designing educational plans for students
with disabilities” with a value of 53.7% (Item 12; X = 4.81), to the item that reads “I am able to work jointly with
other professionals and staff (e.g., aides, other teachers) to teach students with disabilities in the classroom”
with a value of 56.7% (Item 13; X = 4.91), to the item that reads “l am confident in my ability to get students to
work together in pairs or in small groups” with a value of 61.7% (ltem 14; X = 4.92), to the item that reads “I can
use a variety of assessment strategies (e.g., portfolio assessment, modified tests, performance-based
assessment)” with a value of 49.3% (ltem 15; X = 4.70), and yet they partially agreed to the item that reads “l am
confident in informing others who know little about laws and policies related to the inclusion of students with
disabilities” with a value of 49.8% (Item 16; X = 4.13), and likewise, 40.3% of them partially agreed to the item
that reads “l am confident when dealing with students who are physically aggressive” (Item 17; X = 4.30), and
finally, 59.2% of them agreed to the item that reads" | am able to provide an alternative explanation or an

example when students are confused” (Iltem 18; X = 5.03).
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Findings of the Second Sub-Problem Related to Teacher Efficacy Levels of Social Studies Teachers in Inclusive

Practices by Considering Specific Variables

In this section, the results are presented in tables by taking into account the scores obtained from the TEIP scale
used to determine the efficacy levels of the Social Studies teachers in inclusive practices based on gender, major
subject, the place of teaching, and on whether or not there were integrated students in their classroom, whether
or not they had received in-service training, and whether or not there were individuals in need of special

education in their family and immediate environment.

Analysis of Social Studies Teachers’ Scores on the TEIP Scale by Gender

The independent samples t-Test was performed, with the results presented in Table 6, in order to test whether
the scores obtained from the scale used to measure the efficacy of the teachers in inclusive practices showed

statistical significance by gender.

Table 6. The t-Test Results of the Scores on the TEIP Scale by Gender

N x S sd T p
Female 99 4.83 0.54 199 0.28 0.77
Gender
Male 102 4.80 0.70
Factor Gender N X S sd t p
Teaching Female 99 4,78 0,60 199 0,64 0,52
Competence in Male 102 4,73 0,69
Inclusive Education
Cooperation Female 99 4,85 0,56 199 0,89 0,37
Competence in Male 102 4,77 0,75
Inclusive Education
Classroom Female 99 4,85 0,62 199 0,65 0,51
Management Male 102 4,91 0,80
Competence in
Inclusive Education
Female 99 4.83 0.54 199 0.28 0.77
Scale Total
Male 102 4.80 0.70

As can be seen in Table 6, the TEIP scores in inclusive practices [t(201)=0.28; p>.05] does not differ significantly

according to the gender variable.

Analysis of Social Studies Teachers’ Scores on the TEIP Scale by Major Subject

Table 7 presents the ANOVA Test results to evaluate whether the teachers’ scores on the TEIP scale differed

statistically according to their major.
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Table 7. ANOVA Results of Scores on the the TEIP Scale by Graduated Program

Factor Graduated N x Ss Sd F p
Program
Social Studies 156 4,79 0,67 3 0,81 0,48
Teaching History 28 4,61 0,59 197
Compfetence n Geography 10 4,76 0,31 200
Inclusive
. Other 7 4,57 0,56
Education
Scale Total 201 4,75 0,64
Social Studies 156 4,85 0,68 3 0,81 0,4
Cooperation History 28 4,69 0,57 197
Competence in Geography 10 480 o059 200
Inclusive
. Other 7 4,54 0,66
Education
Scale Total 201
Social Studies 156 4,88 0,75 3 0,77 0,51
Classroom - 197
Management History 28 4,88 0,53
Competence in Geography 10 5,08 40,45 200
Inclusive Other 7 4,54 0,75
Education Scale Total 201 488 0,72
Social Studies 156 4.84 0.66 3 0.701 0.55
History 28 473 0.48 197
scale Total Geography 10 488  0.39 200
Other 7 4,55 0.62
Scale Total 201 2.49 0.63

As seen in Table 7, there is no statistical significance in the relationship between the major subject and the scores

on the teacher efficacy scale related to the inclusive practices of the participating teachers [F3-197=0701; p>.05].

Analysis of Social Studies Teachers’ Scores on the TEIP Scale by the "Year of Seniority in the Profession”

Table 8 presents the results of the ANOVA test used to reveal whether the scores obtained from the TEIP scale
showed statistical significance depending on the years of seniority in the profession in an effort to assess the

teacher efficacy of the participants in inclusive practices.

Table 8. ANOVA Results of the Scores on the TEIP Scale by Year of Seniority in the Profession

Yearinthe N x Ss Sd F p Significant e n?
Factor profession Difference
(Scheffe)

1-5 Years 26 5,13 0,67 4 46 0,001* .
Teachi 6-10 Years 53 4,60 0,81 196
c(::: :;i o _ll-15Years 34 493 0,47 200
. P . 16-20 Years 41 4,57 0,51
in Inclusive

. 21and 47 4,75 0,53

Education

above

Scale Total 201 4,75 0,64
Cooperation 1-5 Years 26 5,17 0,56 4 6,5 0,000* °
Competence 6-10 Years 53 4,58 ,0,86 196
in Inclusive 11-15Years 34 4,99 ,0,49 200
Education 16-20 Years 41 4,58 0,55
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21 and 47 4,95 0,51
above
Scale Total 201  4,8159 ,66841
1-5 Years 26 5,14 0,54 4 3,4 0,001* .
Classroom 6-10 Years 53 4,61 1,01 196
Management  11-15Years 34 5,00 0,52 200
Competence 16-20 Years 41 4,83 0,58
in Inclusive 21 and 47
Education above >,00 0,52
Scale Total 201 4,88 0,72
1-5 Years 26 5.15 0.56 4 5.1 0.001" 1-5 Years & . 0.09
6-10 Years 53 4.60 0.86 196 6-10 Years
11-15Years 34 4.97 0.44 200 1-5 Years&
Scale Total 16-20 Years 41 4.66 0.48 16-20 Years
21 and 47 4,90 0.46
above
Scale Total 201 4.82 0.63
*p<,05

As seen in Table 8, there is a statistical significance between the scores [F(s-339)=3.58; p<.05] obtained from the
scale used to determine the Social Studies teachers’ efficacy in inclusive practices, considering the variable of
seniority in the profession. In the further analysis to determine the extent of significance, Scheffé test was used
since the variances were homogeneous, and as a result of the analysis, significant differences were observed
between 1-5 years (¥=5.15) and 6-10 years (X¥=4.60), and between 1-5 years (¥=5.15) and 16-20 years (X¥=4.66).
When the calculated n? (effect size) was examined, it appeared that the scores obtained from the scale used to
determine the Social Studies teachers’ efficacy in inclusive practices had a medium effect size on the years of

seniority in the profession (n?=0.09).

Analysis of Social Studies Teachers' Scores on the TEIP Scale by the Place of Living

The ANOVA Test was applied to examine whether the scores obtained from the TEIP scale showed statistical

significance depending on the place of teaching, and the results are shown in Table 9.

Table 9. ANOVA Results of the TEIP Scale Scores by Place of Living

Factor N x Ss Sd F p
Teaching Town Centre 43 4,72 0,48 2 0,10 0,90
Competence in District Centre 102 4,76 0,58 198
Inclusive Boroughs-Villages 56 4,77 0,85 200
Education Total 201 4,75 0,64
Cooperation Town Centre 43 4,87 0,46 2 0,22 0,79
Competence in District Centre 102 4,79 0,60 198
Inclusive Boroughs-Villages 56 4,81 0,89 200
Education Total 201 4,81 0,66
Management Town Centre 43 4,87 0,49 2 0,30 0,74
Competence in District Centre 102 4,91 0,61 198
Inclusive Boroughs-Villages 56 4,82 0,99 200
Education Total 201 4,88 0,71

Town Centre 43 4.82 0.42 2 0.02 0.97
Scale Total District Centre 102 4.82 0.53 198

Boroughs-Villages 56 4.80 0.88 200

Total 201 4.82 0.63

983



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 8, Issue: 22 2023

As presented in Table 9, there is no statistically significant difference in the relationship between the teachers’
scores on the TEIP scale [F(2-198=0.02; p>.05] and the place of teaching in terms of the inclusive practices. There
is no significant difference between social studies teachers' scores of "teaching competence in inclusive
education" [t(201)=0,10; p>.05], "collaboration competence in inclusive education" [t(201)=0,22; p>05] and
"classroom management competence in inclusive education" [t(201)=0,30; p>05] and total scores of the scale

[t(201)=0,02; p>.05] according to the place of teaching

Analysis of Social Studies Teachers’ Scores on the TEIP Scale as to “Whether or Not They Have Been Trained

for Special Education at University”

The t-Test analysis was performed in independent samples in order to assess whether or not the scores obtained
from the TEIP scale used to evaluate the Social Studies teachers’ efficacy in inclusive practices have a statistically
significant difference depending on whether or not they had been trained for special education at university, as

shown in Table 10.

Table 10. The t-Test Results of the Scores on the TEIP Scale as to Whether or Not They Have Been Trained for
Special Education at University

Whether or not N x S sd t p
they have been

Factor trained for special
education
Teaching Yes 52 4,96 0,64 199 3,11 0.007*
Competence in
Inclusive No 149 4,68 0,63
Education
Cooperation Yes 52 5,03 0,56 199 2,79 0.006*
Competence in
Inclusive No 149 4,73 0,68
Education
Management Yes 52 5,15 0,58 199 3,16 0.002*
Competence in
Inclusive No 149 4,79 0,74
Education
Scale Total Yes 52 5.05 0.55 199 3.11 0.002"
No 149 4.73 0.64

*p<,05

As can be seen in Table 10, there is a statistical significance in the scores of the participants on the TEIP scale
[t201)=3.11 ; p<.05], depending on whether or not they had received training on special education at university.

There is a significant difference between social studies teachers' "teaching competence in inclusive education"
[t(201)=3.11; p<.05], "collaboration competence in inclusive education” [t(201)=2.79; p<.05] and "classroom
management competence in inclusive education" [t(201)=3.16; p<.05] scores and total scale scores [t(201)=3.11;
p<.05] according to the variable of receiving education on special education. As a result, it was determined that

social studies teachers who received training on special education had higher self-efficacy.
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Analysis of Social Studies Teachers' Scores on the TEIP Scale as to Whether or not They Had Any Integrated

Students in their Classrooms” during the Period in which the Survey was Conducted

The t-Test analysis was performed in independent samples with the results being presented in Table 11, in order
to test whether the scores obtained from the TEIP scale used to measure the teachers’ efficacy in inclusive
practices, were statistically significant according to the presence of inclusive students in the classrooms they had

been teaching.

Table 11. The t-Test Results of the TEIP Scale Scores as to Whether or not They Have Integrated Students in their

Classrooms
Whether or not the N I S sd t p
Teachers Had Any
Factor Integrated
Students in their
Classrooms
Teaching Yes 148 4,73 0,52 199 0,96 0,33
Competence in
Inclusive No 53 4,83 0,90
Education
Cooperation Yes 148 4,80 0,54 199 0,30 0,76
Competence in
Inclusive No 53 4,83 0,93
Education
Management Yes 148 4,90 0,57 199 0,58 0,56
Competence in
Inclusive No 53 4,83 1,01
Education
Scale Total Yes 148 4.81 0.49 199 0.21 0.83
No 53 4.83 0.91

*p<,05

As shown in Table 11, the TPEI scale scores of the participants [t(201)=0.21; p>.05] in relation to inclusive practices
did not differ significantly according to the presence of integrated students in the classroom where they had

been teaching.

Analysis of Social Studies Teachers’ Scores on the TPEI Scale as to “Whether or not They Have Received any

Relevant In-Service Training”

The t-Test analysis was performed in independent samples, with the results presented in Table 12, in order to
test whether the scores obtained from the TPEI scale used to determine the teachers’ efficacy in inclusive

practices showed a statistical significance as to whether or not they had received any relevant in-service training.
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Table 12. The t-Test Results of the Scores on the TEIP Scale as to Whether or not the Teachers Had Received any Relevant
In-service Training

N T S sd t p
Factor In-service Training
Teaching Yes 80 4,78 0,54 199 0,53 0,59
Competence in
Inclusive No 121 4,73 0,71
Education
Cooperation Yes 80 4,94 0,51 199 2,18 0,030*
Competence in
Inclusive No 121 4,73 0,74
Education
Management Yes 80 5,03 0,50 199 2,40 0,017*
Competence in
Inclusive No 121 4,78 0,81
Education
Scale Total Yes 80 492 0.46 199 1,85 0.065
No 121 4.75 0.71

*p<,05

As presented in Table 12, there is a significant difference between social studies teachers' scores of "collaboration
competence in inclusive education" [t(201)=2,18; p<.05] and "classroom management competence in inclusive
education" [t(201)=2,40; p<.05] according to the variable of receiving in-service training, while there is no
significant difference between the scores of "teaching competence in inclusive education" [t(201)=0,53; p>.05]

according to the variable of receiving in-service training.

Analysis of Social Studies Teachers’ Scores on the TPEI Scale in terms of Feeling Knowledgeable

The t-Test analysis was performed with independent samples, with the results presented in Table 13, in order to
test whether the scores obtained from the TPEI scale used to determine the teachers’ efficacy in inclusive
practices revealed a statistical significance as to whether or not they had sufficient knowledge about inclusive

education.

Table 13. The t-Test Results of the TEIP Scale Scores as to Whether or not the Participants Felt Knowledgeable About
Inclusive Education

Feeling N T S sd t p

Knowledgeable
Factor .

about Inclusive

Education
Teaching Yes 50 5,03 0,52 199 3,52 0.00"
Competence in

No 151 4,66 0,66

Inclusive Education
Cooperation Yes 50 511 0,49 199 3,70 0.00"
Competence in

Inclusive Education No 151 4,71 0,69

Management Yes 50 5,19 0,48 199 3,64 0.00"

Competence in

Inclusive Education No 151 4,78 0,75

Scale Total Yes 50 5.11 0.45 199 3.92 0.00"
No 151 4.72 0.65

*p<,05
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As can be seen in Table 13, there is a significant difference between social studies teachers' scores of teaching
competence in inclusive education [t(201)=3.52; p<.05], collaboration competence in inclusive education
[t(201)=3.70; p<.05] and classroom management competence in inclusive education [t(201)=3.64; p<.05] and
total scores of the scale [t(201)=3.92; p<.05] according to the variable of feeling self-efficacy in inclusive
education. As a result, it was determined that the self-efficacy of social studies teachers who felt competent in

inclusive education was higher.

Analysis of Social Studies Teachers’ Scores on the TPEI Scale as to “Whether or not They are Willing to Have

Integrated Students in their Classroom”

The t-Test analysis was performed with independent samples, with the results presented in Table 14, in order to
test whether the scores obtained from the TPEI scale used to determine the teachers’ efficacy in inclusive
practices revealed a statistical significance as to whether or not they were willing to have integrated students

alongside their usual students in their classroom.

Table 14. The t-Test Results of the Scores on the TEIP Scale as to Whether or not the Teachers are Willing to Have
Integrated Students in the Classrooms

Whether or not the N I S sd t p
Teachers are
Willing to Have

Factor Integrated
Students in the
Classrooms
Teaching Yes 83 4,95 0,59 199 3,64 0.00*
fn"cm‘:s:me n No 118 462 0,64
Education
Cooperation Yes 83 5,05 0,48 199 4,43 0.00*
Competence in No 118 464 0,72
Inclusive
Education
Management Yes 83 5,10 0,53 199 3,74 0.00*
Competence in No 118 473 0,78
Inclusive
Education
Scale Total Yes 83 5.03 0.48 199 4.24 0.00*
No 118 4.66 0.68

*p<,05

As shown in Table 14, there is a significant difference between social studies teachers' scores of teaching
competence in inclusive education [t201)=3,67; p<.05], cooperation competence in inclusive education
[t(201)=4,43; p<.05] and classroom management competence in inclusive education [t(201)=3,74; p<.05] and
total [t(201)=4,24; p<.05] scores of the scale according to the variable of the status of wanting inclusive students
in the class they teach. Teachers feel themselves more competent in classroom management. As a result, it was

determined that the self-efficacy of the teachers who wanted mainstreaming students in their class was high.
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Analysis of Social Studies Teachers' Scores on the TPEI Scale as to "Whether or not There are any Individuals in

Need of Special Education in their Families and Immediate Environment"

The independent samples t-Test was performed, with the results shown in Table 15, in order to test whether
there is statistical significance in the scores obtained from the TPEI scale, according to the presence of any

individuals in their families and close circles who are in need of special education,.

Table 15. The t-Test Results of the Scores on the TEIP Scale as to Whether or not There are Individuals in Need
of Special Education in their Family and Immediate Environment.

Whether or not N I S sd t p
There are
Individuals in Need
Factor of Special Education
in their Family and
Immediate
Environment
Teaching Yes 60 4,75 0,64 199 0,057 0,95
Competence in
Inclusive No 141 4,76 0,65
Education
Cooperation Yes 60 4,89 0,57 199 1,08 0,27
Competence in
Inclusive No 141 4,78 0,80
Education
Management Yes 60 4,95 0,61 199 0,86 0,38
Competence in
Inclusive No 141 4,85 0,75
Education
Scale Total Yes 60 4.86 0.55 199 0.68 0.49
No 141 4.80 0.66

*p<,05

Table 15 shows that the TPEI scores of the participants [t(201)=0.68; p>.05] did not differ significantly depending
on whether or not there were individuals in need of special education in their families and close circles. There is
no significant difference between social studies teachers’ scores of teaching competence in inclusive education [t(201)=0,057;
p>.05], collaboration competence in inclusive education [t(201)=1,08; p>.05] and classroom management competence in
inclusive education [t(201)=0,86; p>.05] and total [t(201)=0,68; p>.05] scores of the scale according to the variable of having

individuals in need of special education in their immediate environment.

CONCLUSION and DISCUSSION

This section will discuss in detail the results related to the sub-problems of the study and a number of

recommendations be presented to the researchers in line with the findings.

As a result of the analysis of the responses given by the participants to the items on the TEIP scale in terms of
mean, percentage and frequencies, the average of 18 items in the relevant scale was found 4.81 out of 6. Based
on this result, it is evident that the self-efficacy belief levels of Social Studies teachers towards inclusive practice

are at the level of “| partially agree”. In connection to this, ilk and Agikalin (2018, p. 85) reported that most of the
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Social Studies teachers in their study found the inclusive practice in their classes very inadequate and
problematic. A similar result can be found in the study by Yaylaci and Aksoy (2016), who reported that the Social
Studies teachers in their sample considered themselves insufficient in inclusive education. In this study, the
highest scores of the Social Studies teachers on the TEIP scale were related to the items that read, “l can make
parents feel comfortable coming to school." ( X = 5.23) and “I can assist families in helping their children do well
in school” (X = 5.28), while the item with the lowest score among the items in the scale was the one that reads
“I am confident in informing others who know little about laws and policies related to the inclusion of students
with disabilities” (X = 4.1). The point that draws attention here is the high self-efficacy of the Social Studies
teachers in school-parent cooperation. Ensuring that teachers and parents feel comfortable while coming to
school and helping and assisting families in helping students achieve school success are important aspects of
inclusion practices. In addition, it must be noted that Social Studies teachers did not consider themselves very
competent in the process of informing about the legal procedure related to inclusive education. Contrary to the
case in the field studies, different results have been observed in studies conducted with pre-service teachers. For
example, Ates (2018) reported that pre-service Social Studies teachers had high self-efficacy beliefs towards
inclusive education. Likewise, Balbag, Cemrek, and ince (2021) concluded that the teacher efficacy of pre-service
science teachers and pre-service teachers of the mentally handicapped students in inclusive practices was
generally positive and at a high level, but did not differ depending on the gender factor. While this result shows
that pre-service teachers have higher self-efficacy beliefs about inclusive education than in-service teachers, it
should also be taken into consideration that it includes results from a situation that has not been experienced in

real terms.

As a result of the analysis of the data, it was evident that there was no statistical significance between the scores
obtained from the TEIP scale and the variables including gender, university major, the place of teaching, the
presence of integrated students in the classroom they teach, receiving relevant in-service training, the presence
of individuals in need of special education in their family and close environment. In their study examining the
relationship between classroom teachers’ perceptions of self-efficacy and their attitudes towards inclusive
education, Aklzim and Akbulut (2021) concluded that there was no significant difference in teachers’
perceptions of general self-efficacy and its sub-dimensions in relation to some variables, but there was a
significant relationship between their perceptions and the situation of having a disabled person in the family.
The results indicated that the scores obtained from the scale had a moderate effect on the years of seniority in
the profession. Those with 1-5 years of professional seniority turned out to have the highest score (5.15), while
those with 6-10 years of seniority presented the lowest average (4.60) in the sample. Another factor that led to
statistical significance in the scores of the participants from the scale was related to “having received training
about special education at university”. In a striking way, the teacher group, who can be considered new to the
profession, turned out to have high self-efficacy regarding inclusion practices. This situation could be attributed
to the professional excitement of teachers due to being new to the profession. Cetin and Sahan (2020) studied

the efficacy levels and opinions of pre-service teachers on inclusive education practices and found a positive and
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significant relationship between the efficacy-related perceptions of pre-service teachers who took special
education courses and their views on inclusive education. Based on the TPEI scores, further statistical significance
was found in relation to the inclusive practices considering the views of the participants, depending on the state
of feeling competent about inclusive education and the preference of having inclusive students among their own
usual students. Yaylaci and Aksoy (2016, pp. 38-39) reported that the Social Studies teachers in their sample did
not consider themselves sufficient in inclusive education in their study titled, “The Efficacy of Social Studies
Teachers in Inclusive Education”. Of all the participants of that study, 11.8% of the female teachers and 30.2% of
the male teachers considered themselves sufficient in inclusive education. Contrary to our study, it was observed
that the views of teachers regarding the dimension of learning and teaching process in inclusive education
differed significantly according to the variable of seniority. In another study, Copur (2019) reported that the
participating Social Studies teachers believed that there were problems and deficiencies in the implementation
dimension of inclusive education. Moreover, in the study to determine the views of Social Studies teachers on
inclusion education and their course implementation styles, ilk and Agikalin (2018) concluded that 78% of the
teachers turned out to have never received any training on inclusion practice before starting in-service teaching.
Babaoglan and Yilmaz (2010) conducted a study with classroom teachers on the same subject matter, concluding
that the majority of the participants did not have sufficient knowledge and skills in inclusive education, and that
these people did not have the necessary learning desire and effort. Kandemir et al. (2021) concluded that the
attitudes of teachers in different disciplines towards inclusive education did not differ according to gender and
professional seniority factors. In another similar study, Filiz (2021) concluded that the relationship between
classroom teachers’ efficacy in inclusive practices and their feelings, attitudes and concerns towards inclusive
education did not change according to the gender factor but differed in terms of professional seniority. In another
related study, Deliveli (2021) examined the professional competencies of classroom teachers regarding inclusive
education and classroom management, concluding that there was an increased level of efficacy in recognizing
individuals with special education needs as the teachers’ age and professional seniority increased. Having
examined the self-efficacy perceptions of branch teachers who provided inclusive education in vocational high
schools, Oz and Gelenbe Oztiirk (2021) reported a similar result and suggested that as teachers’ experience and

knowledge of legislation increased, so did their efficacy levels.

SUGGESTIONS

When it comes to recommendations, it will be reasonable to suggest that Social Studies teachers be informed
about the legal issues related to the inclusive education process so that they can feel more comfortable in the
face of the law. Related courses can be added to undergraduate programs in universities and the credit of the
course can be increased. The stakeholders of the process can be allowed to share their knowledge and experience
on the subject by working with them in cooperation. Moreover, quantitative research studies can be enriched
with qualitative research. Going beyond the due diligence, long-term studies can be conducted with the

participation of the stakeholders of the application-based issue.
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SOSYAL BiLGILER OGRETMENLERiININ KAYNASTIRMA EGiTiMiNE YONELIK
OZYETERLILIKLERININ INCELENMESI?

oz

Bu calismada sosyal bilgiler 6gretmenlerinin kaynastirma egitimine ve bireysellestirilmis egitim
programi hazirlamalarina yoénelik 6z-yeterlilik dizeylerinin  belirlenmesi amaglanmistir.
Arastirmada nicel arastirma yontemlerinden sosyal bilimlerde sik¢a kullanilan arastirma modeli
tarama yontemi kullanilmistir. Arastirmanin 6rneklemi 2020-2021 egitim 6gretim yili Bati
Karadeniz Bolgesinde yer alan bir ilde Milli Egitim Bakanhgina bagl okullarda gérev yapan olasilik
digi 6rnekleme yontemlerinden kolay ornekleme yéntemi ile belirlenen 201 sosyal bilgiler
O6gretmeni olusturmaktadir. Arastirmada veri toplamak amaciyla Bayar (2015) tarafindan Tirkgeye
uyarlanan “Kaynastirma Uygulamalarinda Ogretmen Yeterligi Olgegi” (KUOYO) ve arastirmaci
tarafindan hazirlanan “Kisisel Bilgi Formu” kullanilmistir. Arastirmada elde edilen veriler,
istatistiksel analiz i¢in SPSS 24 istatistik programi kullanilarak ¢6ziimlenmistir. Veri karsilastirmalari
icin bagimsiz 6rneklemler t-testi ve tek yonli varyans analizi yontemleri kullanilmis ardindan
Scheffe Testi uygulanmistir. Arastirmada sosyal bilgiler 6gretmenlerinin  kaynastirma
uygulamalarina yonelik 6z-yeterlik inang dizeylerinin “Kismen katilyorum” dizeyinde oldugu
gorulmuistir. Sosyal bilgiler 6gretmenlerinin okul-veli is birliginde 06z-yeterlikleri ylksek
bulunmustur. Ayrica sosyal bilgiler 6gretmenlerinin kaynastirma egitimiyle ilgili yasal prosedir
hakkindaki bilgilendirme siirecinde kendilerini ¢cok fazla yeterli gérdiikleri dikkat cekmistir. Sosyal
bilgiler 6gretmenlerinin kaynastirma uygulamalarina yoénelik 6z-yeterlilik inang dizeylerinin
meslekteki kidem yili ve liniversitede 6zel egitime yonelik egitim almis olma degiskenlerine gore
istatistiksel olarak farklilagtigi sonuglarina ulasiimistir. Yalniz cinsiyete, tiniversiteden mezun olunan
bolime, 6gretmenlik yapilan yere, 6gretmenlik yaptigi sinifta kaynastirma 6grencisi bulunmasina,
hizmet ici egitim alma durumuna, ailesi ve yakin cevrede Ozel egitime ihtiya¢ duyan bireylerin
varligina bagli olarak istatiksel olarak anlamli diizeyde farklilik géstermedigi gérilmustir.

Anahtar Kelimeler: Sosyal bilgiler 6gretmeni, kaynastirma egitimi, bireysellestirilmis egitim
programi, 6z-yeterlilik.

Bu g¢alisma, Besime Arzu Gungér Akinci danismanhiginda, Elif Fidan tarafindan hazirlanmis olan “Sosyal Bilgiler
Ogretmenlerinin Kaynastirma Egitimine ve Bireysellestirilmis Egitim Programi Hazirlamasina Yénelik Oz-Yeterliliklerinin
incelenmesi” baslikh yiiksek lisans tezinden uretilmistir.
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GiRiS

insan, son derece {stiin bir varlik olarak diinyaya gelir ve biyiik bir potansiyele sahiptir. insanin gelisimi ve
egitimi, bulundugu kiltir, cevre ve deneyimlerin gesitliligine bagh olarak farkli yonlerde sekillenir (Sisman, 2021).
1). Egitimin en temel amaci, insani icinde yasadigl topluma ait bir birey haline getirmektir. Bunun yaninda,
bireyleri cagin gerektirdigi bilgi ve becerilere sahip, topluma uyumlu, tiretken, donanimli olmalarini ve kendilerini
gergeklestirmeleri saglamak egitimin diger amaglari arasindadir (Giindlzalp, 2018, s. 27). Topluma uyum saglama
sirecini gergeklestirmede egitim 6nemli bir role sahiptir. Tim bireylerin egitim alma hakki oldugu biitiin diinyada
kabul edilmektedir. Buradan hareketle herkes egitim olanaklarina erisme hakkina sahiptir. Toplumu meydana
getiren her bireyin kendine 6zgi gelisimsel 6zellikleri ve farkliliklari sebebiyle toplumsal yapiya uyum saglamada,
gelisen ve degisen diinyaya ayak uydurmada zorlanan ve giglik yasayan bu bireyler 6zel egitime ihtiyag
duymaktadirlar. Akranlarinin faydalandigi genel egitim hizmetlerinin yeterli olmadig durumlarda bireyler 6zel
egitime gereksinim duymaktadir. Bu baglamda 6zel gereksinimli bireylere uygun egitim ortaminin saglanmasi
adina destek egitim hizmetlerinin verilmesine ihtiya¢ duyulmaktadir. Bu durumda 6zel gereksinimli bireylerin
sahip oldugu bazi haklar ortaya ¢ikmaktadir. S6z konusu haklar yasal olarak da belirlenmistir. Dolayisiyla Cocuk
Haklari Bildirgesi‘'nde ve 2 insan Haklari Evrensel Bildirgesi’'nde cocuklarin korunmasi ve gelisimlerinin
desteklenmesi icin gereken tim &nlemlerin alinmasi vurgulanarak insan Haklari Evrensel Bildirgesi'nin 26.
maddesi ile koruma altina alinmistir. Tiirkiye Cumhuriyeti Anayasasinin (1982) 42. maddesi “Kimse, egitim ve
6grenim hakkindan yoksun birakilamaz” diyerek her ¢cocugun hicbir ayrim gézetmeksizin egitim ortamlarindan
yararlanabilecegini garanti altina alir. Toplumu olusturan bireylerin ayni yeterlilik diizeyine sahip olmasi ise
mimkun degildir. Bunun igin Tlrkiye Cumhuriyeti Anayasasi (1982) 42. Maddesi’nde yer alan “Devlet, durumlari
sebebiyle 6zel egitime ihtiyaci olanlari topluma yararh kilacak tedbirleri alir” ifadesi 6zel gereksinimi olan
bireylerin egitim hakkindan s6z etmektedir. Durumlar ve sartlar her ne olursa olsun tim bireylerin egitim hakki
devlet kanunlariyla korunmaya alinmistir. Egitim ve 6gretim hakki, her birey icin saglanmaya ¢alisiimaktadir. Her
bir birey kendine has, fiziksel, duyussal ve bilissel 6zelliklere sahiptir. Bundan dolayi bireylerin kendi potansiyelleri
dogrultusunda egitim imkanlarindan faydalanmalari gerekmektedir. Her bireyin kendine 6zgii 6grenme yolculugu
oldugu dusiinilmekte ve bu bireysel farkliliklarin diger bireylere oranla fazla olmasi durumu 6zel egitim ihtiyacini
ortaya ¢ikarmaktadir (Kircaali-iftar, 1998, s. 1). Bu bireysel farkliliklar 6zel gereksinimli bireylerde daha belirgin
olarak 6n plana ¢ikmaktadir. Bu durum da 6zel egitim hizmetlerinin 6zel gereksinimli 6grenciler icin daha verimli,
etkin bir sekilde sunulmasini zorunlu hale getirmektedir. Ozel egitime ihtiyag duyan &grenci, farkli sebeplerden
dolayi diger akranlarindan belirli bir standardin 6tesinde bireysel 6zelliklere ve egitim ihtiyaclarina sahip olan bir
bireyi ifade eder. Baska bir ifadeyle, fiziksel 6zellikleri veya 6grenme yetenekleri bakimindan genel egitim
normlarindan ayrilan o6zellestirilmis egitim yaklasimlarinin gerektigi bireylerdir (Ataman, 2012). En genel
tanimiyla 6zel egitim: “Bireysel ve gelisim Ozellikleri ile egitim yeterlilikleri agisindan akranlarindan anlamli
diizeyde farklilik gésteren bireylerin egitim ve sosyal ihtiyaglarini karsilamak Gzere gelistirilmis egitim programlari
ve dzel olarak yetistirilmis personel ile uygun ortamlarda siirdiiriilen egitimi ifade eder” (Ozel Egitim Hizmetleri
Yonetmeligi, 2018, s.2). Bu baglamda, bireysel ve gelisimsel agidan desteklenmeye ihtiyaci olan bireylere 3

yonelik egitim programlariyla, 6zel egitime ihtiyaci olan bireylerin egitim ihtiyaci karsilanmaya c¢alisilmaktadir.
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Ozel gereksinimli bireylerin iretken bireyler haline gelip topluma kazandirilmalari egitim imkanlarinin
sunulmasina baghdir. Ozel gereksinimi olan bireylerin egitim haklarindan yararlanabilmesi igin gesitli 6nlemler
alinmaktadir. Bu 6nlemlerden ilki tim gocuklarin egitime erisiminin saglanmasi seklindedir. Bu amagla ayri ve
birlikte egitim ortamlari diizenlenerek gesitli 5nlemler alinmaktadir. Ayri egitim ortamlari ayni tur yetersizligi olan
veya Ozel yetenekleri olan bireylerin normal gelisim gosteren akranlarindan ayri egitim ortamlarinda ve ayri
egitim programlari ile egitim almalariniigerir. Birlikte egitim ortamlari ise bireylerin yetersizlik ve 6zel yetenekleri
dogrultusunda akranlari ile ayni ortamlarda egitim almalarini icermektedir. Birlikte egitim, bitlnlestirme egitimi
ya da kaynastirma egitimi olarak adlandinimaktadir (Ozgiir, 2011). Ozel egitimde amag, tiim bireylerin
olabildigince butlinlestirilmis egitim ortamlarindan vyararlanabilmelerini saglayacak dizenlemelere vyer
verilmesidir. Kaynastirma egitimi 6zel gereksinimi olan bireylerin alinacak 6zel egitim 6nlemleri ile akranlarindan
ayrilmadan genel egitim ortamlarinda bulunmasina 6ncelik vermektedir. Dolayisiyla butlnlestirme ve
kaynastirma uygulamalari 6zel gereksinimi olan bireylerin egitim haklarini higbir ayrim olmaksizin
kullanabilmelerinde en 6nemli aractir (Kargin, 2004). Bireyin yetistirilecegi egitim ortamlari birey icin en az
kisitlayici ortam olarak ifade edilmektedir. Ozel Egitim Hizmetleri Yénetmeligi’nde (2012); “en az sinirlandiriimis
egitim ortami” olarak séyle tanimlanmistir: “Ozel egitime ihtiyaci olan bireyin, toplumla biitiinlesmesini
saglamaya yonelik sosyal, 6z bakim, dil ve iletisim alanlarindaki davranislar ile diizeyine uygun akademik ve
mesleki bilgi ve becerileri kazandirmak amaciyla destek egitim hizmetlerinin de verildigi ve miimkiin oldugunca
yetersizligi olmayan akranlari ile bir arada olmasini saglayan en uygun egitim ortami” birlikte egitim ortamidir.
Bu durumda 6zel egitime gereksinim duyan ve duymayan biitlin bireylerin birlikte bulundugu bu egitim ortami
“kaynastirma egitimi”’ni olusturmaktadir. Buna gore en yalin hali ile kaynastirma, 6zel gereksinimli bireylerin
egitimlerini, yasitlari ile ayni okul ve siniflarda almalari olarak tanimlanabilmektedir. Ozel egitimin ve kaynastirma
egitiminin genel amaci; 6zel gereksinimli bireyin olabildigince toplumsal ve temel yasam becerilerini kazanarak
rollerini yapabilmesi, cevreyle uyum icinde olabilme yetenegi ve bagimsiz bir sekilde yasam becerilerini
slrdiirebilme kapasitesine sahip, memnuniyeti yliksek birey olarak varlik gosterebilmesi, 6zetle bireylerin
toplumla bitinleserek toplumsallagsmasidir. Toplumsallasma ile amaglanan bireyin bulundugu toplumun
kiltlrand, is bolimind, Uretim ve tiiketim bicimlerini anlamasi ve bu siiregte bilgi, yetenek, tutum, deger ve
davranislar edinerek aktif bir katiim gésterme istegi tasimasidir (Ozpolat, 2009). Toplumsallasma, etkilesim
sonucunda ortaya ¢ikan bir fenomendir ve aile, okul, is cevresi gibi farkli alanlar, bunun gerceklesmesine olanak
tanir. Hayat boyu devam eden toplumsallasma asamalarinin 6zellikle de 6zel gereksinimli bireylere egitim yoluyla
kazandirihp yapilandirilabilmesinin 6nemi ¢oktur ¢linki 6zel gereksinimli bireyler gelisim saglayabilmek icin daha
dzellestirilmis bir yapida egitime ihtiya¢ duyarlar. Kircaali-iftar'a (1992) goére ise kaynastirma egitimi, dzel
gereksinimli 6grencilerin topluma ayak uydurmasi ve yasitlari ile ayni ortamda destek hizmetleri almasidir. Bu
yararin en Ust dlizeyde saglanabilmesi icin uygulayici 6gretmenlere gorev ve sorumluluklar dismektedir.
Kaynastirma egitiminin basaril bir sekilde sonug vermesi icin 6gretmenin gerekli olan 6z-yeterlilige sahip olmasi

onemli bir durumdur (Battal, 2007).
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Kaynastirma egitiminin temelini olusturan amag¢ ve kazanimlarini sosyal bilgiler dersi igerisinde
bulundurmasindan dolayi hem dersin kendisi hem de 6gretmenlerin yeterlilik diizeyleri 5nemli bir konumdadir.
Sosyal Bilgiler 6gretmenlerinin, 6zel gereksinimli 6grencilere 6gretim programi cercevesinde istenilen
davraniglari kazandirmak, toplumsal normlari 6gretmek, temel yasam becerilerini aktarmak ve topluma
uyumlarini saglamak gibi kaynastirma egitimindeki rolleri, diger 6gretmenlere kiyasla daha kritik bir konumda
bulunmaktadir. Ancak, Sosyal Bilgiler 6gretmenleri, sahip olduklari bilgi, beceri ve deneyimlerle 6zel gereksinimli
ogrencilere temel hak ve sorumluluklarini 6gretme noktasinda 6nemli bir roller Ustlenerek, bu 6grencileri
toplumsal hayata adapte olabilen, degerli bireyler olarak yetistirme konusunda degerli katkilarda bulunmaktadir
(Yildirim, 2019). Buna bagh olarak Sosyal Bilgiler 6gretmenlerinin 6z-yeterlilik algilari ile 6zel egitim boyutundaki
egitim-6gretim siireci de oldukga o6nemlidir. Kaynastirma egitimi basarisini etkilemekte olan en 6nemli
faktorlerden biri 6gretmenlerin 6z-yeterlilikleri ve 6zel gereksinimli 6grenciler ile ¢alismalarina ydnelik
kendilerine olan inang ve giiven duygulari oldugu gorilmektedir. Dolayisiyla Sosyal Bilgiler 6gretmenlerinin 6z-
yeterlilik algilarinin  kaynastirma egitimi almakta olan 6&grencilerin basarilarinda, onlarin topluma
kazandiriimasinda ve temel yasam becerilerinin aktariimasinda direkt etkili oldugu da bilinmektedir (Dolapgi,

2013).

ilk ve Agikalin (2018) arastirmalarinda sosyal bilgiler 6gretmenlerinin %94’{iniin siniflarinda ézel egitim ihtiyaci
olan 6grencilerin bulundugu bildirmistir. Ancak ¢alisma grubundaki sosyal bilgiler 6gretmenlerinin %79’unun
konuya iliskin hizmetigi egitim almadiklarini belirtmislerdir. Bu sonuglar egitim sistemi icerisinde kaynastirma
0grencisi olan siniflarin yayginligini ve bransi ne olursa olsun her 6gretmenin kaynastirma 6grencisi ile calistigi ya
da calisacagina isaret etmektedir. Yaylaci ve Aksoy’un (2016), “Sosyal bilgiler 6gretmenlerinin kaynastirma
egitimindeki yeterlilikleri” adli galismalarinda flgili arastirmada verilerinin nitel boyutta analiz edilmesi
neticesinde; arastirmaya dahil olan sosyal bilgiler 6gretmenlerinin kaynastirma egitimi konusunda kendilerinin
yeterli dizeyde gormedikleri sonucuna ulasilmistir. Copur (2019), sosyal bilgiler 6gretmenlerinin kaynastirma
uygulamasina ve Ogrencilerine iliskin inanclarinin sinif i¢i pratiklere yansimalarini belirlemeyi amacladigl
¢alismasinda sosyal bilgiler 6gretmenlerinin kaynastirma uygulamasini faydal bulup dogal bir hak olarak
gormelerine ragmen uygulama boyutunda aksakliklar ve eksikler oldugu inancini tasidiklari sonucuna ulagmistir.
Bu calismanin arastirma konumuz baglaminda iliskilendirilebilecek baska bir sonucu ise inan¢ ve uygulama
arasinda; disik 6z yeterlik inanci, yetersiz pedagojik alan bilgisi, kaynastirma uygulamasinin felsefesini
kavrayamama, teorik egitim ile uygulama arasindaki bosluk ve okuldaki egitim olanaklarinin yeterli olmamasi gibi
nedenlerle bir bosluk olustugudur. Bu nedenle Sosyal Bilgiler 6gretmenlerinin kaynastirma egitimine yonelik 6z-
yeterlilik inanglari Gzerine daha ¢ok arastirma yapilmaya ve gerekli olan egitim g¢alismalarinin diizenlenmesine
ihtiya¢ duyuldugu aciktir. Alanyazin incelendiginde Ulkemizde sosyal bilgiler 6gretmenlerinin kaynastirma
egitimine yonelik 6z-yeterlilikleri Gzerine yapilan bilimsel ¢alismalarin oldukga sinirli sayida oldugu goriilmektedir
(Demirezen ve Akhan, 2016; Yaylaci ve Aksoy, 2016; ilk ve Acikalin, 2018; Ates, 2018; Copur, 2019, Yildirim, 2019).
Ogretmenlerin kaynastirma egitimine ve bireysellestirilmis egitim programi hazirlanmasina yénelik 6z

yeterlilikleri tespit edilerek, 6zel gereksinimli 6grencilere yonelik egitimin daha verimli olmasi mimkin kilinabilir.
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Bu baglamda ¢alismada kamuya ait ortaokullarda gorev yapmakta olan sosyal bilgiler 6gretmenlerinin
kaynastirma egitimine iliskin 6z-yeterliklerini ¢esitli degiskenler agisindan tespit edilmesi amaglanmistir. Bu amag
cercevesinde “Sosyal bilgiler 6gretmenlerinin kaynastirma egitimine yonelik 6z-yeterlikleri ne dizeydedir?”

problem ciimlesine asagidaki sorular gergevecinde cevap aranmigtir.

1. Sosyal bilgiler 6gretmenlerinin kaynastirma egitimi konusunda “Kaynastirma Uygulamalarinda Ogretmen

e

Yeterligi Olcegi”nin genelinde 6z-yeterlilikleri ne diizeydedir?

2. Sosyal bilgiler 6gretmenlerinin Kaynastirma Uygulamalarinda Ogretmen Yeterligi Olgegi genelinde 6z-yeterlilik

dizeyleri;
v Cinsiyet
v Universitede okumakta olduklari bélim
v" Meslekte kidem yili
v Yasadig yer
v Universitede 6zel egitim ile ilgili egitim alma
v Ogretmenlik uygulamasi yaptig sinifta kaynastirma ¢ocugu bulunma durumu
v Hizmet ici egitim alma durumu
v Kaynastirma egitim konusunda bilgi sahibi olma
v" Ogretmeni oldugu sinifta kaynastirma égrencisi isteme
v

Ailesi ve gevresinde 0zel egitime ihtiya¢ duyan bireyler bulunmasi durumuna gore farklilasmakta midir?

Yapilan bu arastirma sonuglarinin, 6gretmen yetistirme programlarinda kaynastirma 6grencilerine yonelik
sunulan ders iceriklerinin belirlenmesine ve daha da gelistirilmesi slirecine; 6gretmenlerin kaynastirma egitimine
yonelik yeterliliklerinin belirlenmesiyle mevcut durumlarinin ortaya cikarilmasi ile 6gretmenlerin mesleki
gelisimleri icin yetkin kurumlar tarafindan olusturulacak kaynaklarin igeriginin belirlenmesi siirecine
o6gretmenlerimizin yeterliklerini gelistirme adina dizenlenen mahalli ve ulusal hizmetici egitim programlarinin

iceriginin olusturulmasina katki saglayabilecegi distunilmektedir.

YONTEM

Bu arastirmada, genel tarama modelinden yararlaniimistir. Tarama modeli, sosyal bilimler alaninda sik¢a
kullanilan bir yaklasimdir ve 6zellikle genis 6rneklemlerle ¢alismayr mimkin kilar. Arastirmacilarin bagimsiz
degisken ya da diger faktorlere miudahale etmedigi (Blylkoztirk, 2014), varolan durumu oldugu bicimiyle
betimlenebilmesini saglayan arastirmalardir (Karasar, 2012). Bir baska tanima gore ise ise tarama arastirmasi bir

durumun icerigini ve zamanla olusan degisiklikleri ortaya ¢ikarmayi amaglamaktadir (Christensen vd., 2015)
Evren ve Orneklem

Arastirmanin evrenini 2020-2021 egitim-6gretim donemi Zonguldak ilinde MillT Egitim Bakanhgi'na bagh okullarda
gdrev yapan sosyal bilgiler &gretmenleri olusturmaktadir. Orneklem grubu olasilik disi érnekleme
yontemlerinden kolay Ornekleme yontemi ile belirlenmistir. Bu yontemde temel amag, “isteyen herkesin

ornekleme dahil edilmesidir. Denek bulma islemi belirlenen 6rneklem hacmine ulasilincaya kadar devam eder.
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Bu ydntem gerek zaman gerekse ekonomik agidan biiyiik tasarruf saglar” (Ural ve Kilig, 2011, s. 43). Ornegin;
internet anketleri, telefon anketleri gibi. Orneklem grubunu kolay érnekleme ile arastirmaya dahil olan 201 sosyal

bilgiler 6gretmeni olusturmaktadir.

Tablo 1. Orneklem Grubunun Cinsiyet Degiskeni Agisindan Dagilimi

Cinsiyet £ %
Kadin g9 492
Erkek 102 50,8
Toplam 201 100,0

Arastirmaya dahil olan 6gretmenlerin 99'u (%49,2) kadin, 102'si (%50,8) erkek olarak toplamda 201 kisiyi

olusturmaktadir. Katihmcilar arasinda erkek 6gretmenlerin sayisi daha yuksektir.

Tablo 2. Calisma Grubunun Mezun Olunan Bolim Degiskenine Gore Dagilimi

Brang

F %
Sosyal Bilgiler 6gretmeni 163 81,1
Tarih 6gretmeni 28 13.9
Cografya 6gretmeni 10 5,0
Toplam 201 100

Arastirmaya katilan Sosyal Bilgiler 6gretmenligi yapan brans 6gretmenlerinden, Sosyal bilgiler 6gretmenligi
mezunu olanlar 163 (%81,1), Tarih 6gretmenligi mezunu olanlar 28 (%13,9), Cografya 6gretmenligi mezunu
olanlar 10 (%5,0) kisiden olusmaktadir. En fazla katilim saglayan brans Sosyal Bilgiler 6gretmenleri olup, 163 kisi

bu gruptadir.

Veri Toplama Araglari

Veri toplama araci olarak, arastirmaci tarafindan hazirlanan kisisel bilgi formu kullaniimistir. Bu form, sosyal
bilgiler 6gretmenlerinin kisisel 6zelliklerini tespit etmek amaciyla olusturulmustur. Ayrica 6gretmenlerinin gesitli
degiskenlere gore kaynastirma egitimi hakkinda 6z-yeterlilik algi diizeylerine belirlemek amaciyla Bayar (2015)
tarafindan Tiirkceye uyarlanan “Kaynastirma Uygulamalarinda Ogretmen Yeterligi Olcegi” (KUOYO)

uygulanmistir.

Kisisel Bilgi Formu

Form Sosyal Bilgiler 6gretmenlerinin; cinsiyet, mesleki kidem, mezun olunan okul tiirli, yasadig yer, lisans
egitiminde kaynastirma dersi alma durumlari, yakin cevresinde 6zel gereksinimi bulanan bireylerin varligi,
ogretmenlik uygulamasi yaptigi sinifta kaynastirma egitimine dahil olan 6grencisi sayisi ve sinifinda kaynastirma

Ogrencisi isteme durumunu belirleyen sorulari icermektedir.
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Kaynastirma Uygulamalarinda Ggretmen Yeterliligi Olcegi (KUGYO)

Sosyal bilgiler 6gretmenlerinin kaynastirma egitimi yeterlik diizeylerini incelemeye yonelik verilere ulasabilmek
amaciyla; Umesh Sharma, Tim Loreman ve Chris Forlin (2011) tarafindan hazirlanan, Tirkgeye uyarlanma
calismasi Bayar (2015) tarafindan gerceklestirilen “Kaynastirma Uygulamalarinda Ogretmen Yeterligi Olcegi”
(KUOYO) kullanilmistir. Olgek 18 maddeden olusup 6’li Likert tipindedir: “1” Kesinlikle Katilmiyorum, “2”
Katilmiyorum, “3” Kismen Katilmiyorum, “4” Kismen Katiliyorum, “5” Katilmiyorum, “6” Kesinlikle Katiliyorum.
Olgekten alinabilecek puanlar 18 ile 108 arasinda siralanmaktadir. Yiiksek puanlar, katilimcinin kaynastirma
egitimi uygulamalarina dair 6z- yeterlilik algisinin yiiksek oldugunu gésterir. Olcege uygulanan Agimlayici Faktér
Analizi (ExploratoryFactorAnalyis) (EFA) sonucu &lcegin 3 boyutta oldugu belirlenmistir. Olgegin birinci boyutunu
“Kaynastirma Egitiminde Ogretim Yeterliligi”, ikinci boyutunu “Kaynastirma Egitiminde is Birligi Yeterliligi” son

boyutunu “Kaynastirma Egitiminde Sinif Yonetimi Yeterligi” olusturmaktadir (Bkz. Tablo 3).

Tablo 3. Kaynastirma uygulamalarinda 6gretmen yeterlik 6lgegindeki alt boyutlar

Alt Boyut ilgili Maddeler
“Kaynastirma Egitiminde Ogretim Yeterliligi” 14,6, 10, 18, 5, 15
“Kaynastirma Egitiminde s Birligi Yeterliligi” 9,12,3,16,4,13
“Kaynastirma Egitiminde Sinif Yonetimi Yeterliligi” 8,2,11,1,17,7

Olgegin giivenirlik analizi sonucunda, Cronbach Alpha giivenirlik katsayisi 0,89 olarak hesaplanmistir. Yapilan

arastirmada ise glvenirlik katsayisi 0,94 olarak saptanmistir.
Veri Toplama Siireci

Veriler, gerekli izinler alindiktan sonra, Zonguldak ili'nde faaliyet gésteren Milli Egitim Bakanhgi'na bagli
ortaokullarda gorev yapan sosyal bilgiler 8gretmenlerine ydneltilen anket araciligiyla elde edilmistir. Olcegin
uygulanmasi silirecinde Covid-19 salgini olmasi ve okullarda yliz yiize egitimin olmamasi, okullarin kapal
olmasindan dolayr Google Form Uzerinden dizenlenmesi yapilan veri toplama aracinin sosyal bilgiler

Ogretmenleri tarafindan cevaplanmasi saglanmistir.
Verilerin Analizi

Arastirma kapsaminda elde edilen verilerin analizi, SPSS 24 programi yardimiyla gerceklestirilmistir. Bu verilerin
analizinde ¢ikarimsal istatistik ve betimsel analiz yontemleri kullaniimistir. Arastirmada bulunan verilerin
betimsel analizi asamasinda, mod, medyan, yiizde, frekans ve standart sapma gibi merkezi egilim o&lgutleri
kullanilmistir. Verilerin normal dagilimini belirlemek icin Normallik analizi istatistikleri ve Q-Q plot grafigi
degerlendirilmistir. Cikarimsal istatistik alaninda ise bagimsiz 6rneklemler t-testi ve tek yonlii varyans analizi ile

birlikte Scheffe Testi kullanilmistir.
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Tablo 4. Olgek Puanlarinin istatistiksel Degerleri

Olgek N X Kurtosis (Basiklik) Skewness
(Carpikhik)
KUOYO 201 4,82 -0,44 0,16

Tablo 4’te, Skewness ve Kurtosis istatistik degerleri, George ve Mallery'nin (2003) belirttigi -2 ile +2 araliginda yer

aldigi gérulmis ve Sekil 3.x'teki Q-Q Plot grafigi incelendiginde dagilimin normal oldugu sonucuna varilmigtir.

Normal Q-Q Plot of KUOR'

Expected Normal

T T T T T T T
35 40 45 50 55 80 65

Observed Value

Sekil 2. Q-Q Plot Grafigi KUOYO 6l¢cegi

Gergeklestirilen istatistik analizlerinde bu teknikler, degiskenler arasindaki farkin istatistiksel olarak anlamliligini
degerlendirmek icin kullanilir (Pallant, 2005). Ancak, farkin 6nem diizeyini degerlendirebilmek icin etki bliyukligu
faktoriniin hesaplanmasi gerekmektedir (Tabachnick ve Fidell, 2001). Cohen (1988) tarafindan gelistirilen ve

asagida acgiklanan bir formiil ile buyaklik hesaplanmistir. Veri analizi ise sonuglar béliimiinde ele alinmistir.

Etki blylklGgl hesaplamasi sonucunda elde edilen deger, 0 ile 1 araliginda yer almaktadir. Bu degerlerin
yorumlanabilmesi icin kullanilmasi gereken araliklar sunlardir: 0.14 ve Uzeri biyuk etki, 0.06 ile 0.14 arasi orta

etki, 0.01 ile 0.06 arasi kiiglik etki.
BULGULAR

Birinci Alt Problem Sosyal Bilgiler Ogretmenlerinin Kaynastirma Uygulamalarinda Ogretmen Yeterliklerine

Yoénelik Bulgular

Sosyal bilgiler 6gretmenlerinin Kaynastirma Uygulamalarinda Ogretmen Yeterligi Olcegi (KUOYO) genelinde
aldiklari puanlarin degerlendirilmesi yapilmistir. Olcek maddelerinin ortalamalari, frekans ve yiizde hesaplamalari

Tablo 5’te verilmistir.
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Tablo 5. Sosyal Bilgiler Ogretmenlerinin KUOYQO Geneline Verdikleri Yanitlarin Ortalama, Yiizde ve Frekans

Dagilimlari
£2 2 g2 g2 2 5%
MADDELER 8 8 K X sd
% % % % % %
(f) (f) (f) (f) (f) (f)
1.0grencilere, davraniglari hakkindaki 2 1.5 3.5 13.4 45.8 33.8 5.01 1.03
beklentilerimi agik¢a ifade ederim. (4) (3) (7) (27) (92) (68)
2.Rahatsiz edici ya da glirllti yapan 0.5 3 2.5 20.9 50.2 22.9 4.86 0.93
bir 6grenciye kargin sogukkanli/sakin (1) (6) (5) (42) (101) (46)
davranabilirim.
3.Velilerin, okula gelmeleri 2.5 8.4 7 48.3 40.8 5.23 0.84
konusunda rahat hissetmelerini (5) (3) (14) (97) (82)
saglarim.
4. Ailelere, gocuklarinin okul 0.5 1.5 6 50.7 41.3 5.28 0.77
basarilarina yardim etmeleri (1) (3) (12) (102) (83)
konusunda destek veririm.
5. Ogrettigim konu hakkinda 6grenci 1.5 0.5 17.4 48.3 32.3 5.09 0.80
yeterliklerini 6lgebilirim. (3) (1) (35) (97) (65)
6.Yetenekli 6grencilere uygun 0.5 4 6.5 31.3 42.3 15.4 457 0.99
kosullari saglayabilirim. (1) (8) (13) (63) (85) (31)
7. Sinif ortaminda olusabilecek 1.5 1 0.5 15.4 49.8 31.8 5.06 0.90
istenmeyen davraniglari engelleme (3) (2) (1) (31) (100) (64)
konusunda kendime giivenirim.
8.Siniftaki istenmeyen davranislari 1 1.5 2.5 13.4 53.7 27.9 5.01 0.89
kontrol ederim. (2) (3) (5) (27) (108) (56)
9.0zel egitime ihtiyaci olan 4.5 7 33.8 42.3 124 451 0.95
Ogrencilerin ebeveynlerinin okul (9) (14) (68) (85) (25)
aktivitelerine katihmlarini saglamada
kendime gliveniyorum.
10. Ozel egitime ihtiyaci olan 0.5 7.5 7 49.8 24.4 109 4.22 1.02
Ogrencilerin bireysel ihtiyaclarina (1) (15) (14) (100) (49) (22)
uygun etkinlikleri tasarlamada
kendime gliveniyorum.
11. Cocuklarin sinif kurallarina 1.5 15.4 55.2 27.9 5.06 0.81
uymasini saglarim. (3) (31) (111) (56)
12.0zel egitime ihtiyaci olan 3 4.5 19.9 53.7 189 4.81 0.89
6grenciler igin egitsel planlari (6) (9) (40) (108) (38)
diizenlemede diger kisilerle
(konusma terapisti, diger
O0gretmenler vb.) isbirligi yapabilirim.
13.0zel egitime ihtiyaci olan 2 2 18.9 56.7 204 4091 0.80
Ogrencilerin egitimi igin diger (4) (4) (38) (114) (41)
profesyonellerle ve ilgili personellerle
(sosyal hizmet galisani, diger
O6gretmenler vb.) ortaklasa
cahsabilirim.
14.Ogrencilerin ikiserli veya gruplar 2 0.5 18.4 61.7 17.4 4.92 0.74
halinde galismalarini saglama (4) (1) (37) (124) (35)
konusunda kendime giivenirim.
15.Cesitli degerlendirme stratejilerini 2.5 2.5 313 49.3 144 470 0.83
(portfolyo degerlendirmesi, (5) (5) (63) (99) (29)
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performansa dayali degerlendirme
vb.) kullanirim.

16. Kaynastirma egitimi ile ilgili yasa 0.5 10.9 4.5 49.8 27.4 7 4.13 1.03
ve politikalar hakkinda insanlari (1) (22) (9) (100) (55) (14)

bilgilendirmede kendime

glveniyorum.

17.Saldirgan 6grencilerle basa ¢tkma 9.5 5.5 40.3 34.8 10 4.30 1.04
konusunda kendime giivenirim. (19) (112) (81) (70) (20)
18.0grencilerin kafasi karistiginda 2 1.5 12.4 59.2 249 503 0.78
alternatif agiklamalar sunar ve (4) (3) (25) (119) (50)

ornekler veririm.

Tablo 5 incelendiginde sosyal bilgiler 6gretmenlerinin dlgekte yer alan “Ogrencilere, davranislari hakkindaki
beklentilerimi agik¢a ifade ederim” ifadesi igin %45.8 ile (Madde 1; X = 5.01) katilmakta, “Rahatsiz edici ya da
gurlltl yapan bir 6grenciye karsin sogukkanli/sakin davranabilirim.” ifadesi icin %50.2 ile (Madde 2; x = 4.86)
katilmakta, “Velilerin, okula gelmeleri konusunda rahat hissetmelerini saglarim” ifadesi icin %48.3 ile (Madde 3;
X =5.23)katilmakta, “Ailelere, cocuklarinin okul basarilarina yardim etmeleri konusunda destek veririm” ifadesi
igin %50.7 ile (Madde 4; X = 5.28) katiimakta, “Ogrettigim konu hakkinda &grenci yeterliklerini 8lcebilirim” ifadesi
icin %48.3 ile (Madde 5; X = 5.09) katilmakta, “Yetenekli 6grencilere uygun kosullari saglayabilirim” ifadesi icin
%42.3 ile (Madde 6; X = 4.57) katilmakta, “Sinif ortaminda olusabilecek istenmeyen davranislari engelleme
konusunda kendime guvenirim” ifadesi icin %49.8 ile (Madde 7; X = 5.06) katilmakta, “Siniftaki istenmeyen
davranislari kontrol ederim” ifadesi icin %53.7 ile (Madde 8; ¥ = 5.01) katiimakta, “Ozel egitime ihtiyaci olan
ogrencilerin ebeveynlerinin okul aktivitelerine katilimlarini saglamada kendime gliveniyorum” ifadesi i¢in %42.3
ile (Madde 9; X = 4.51) katilmakta, “Ozel egitime ihtiyaci olan &grencilerin bireysel ihtiyaglarina uygun etkinlikleri
tasarlamada kendime giliveniyorum” ifadesi icin %49.8 ile (Madde 10; X = 4.22) kismen katilmakta, “Cocuklarin
sinif kurallarina uymasini saglarim” ifadesi icin %55.2 ile (Madde 11; X = 5.06) katilmakta, “Ozel egitime ihtiyac
olan 6grenciler icin egitsel planlari diizenlemede diger kisilerle (konusma terapisti, diger 6gretmenler vb.) isbirligi
yapabilirim” ifadesi icin %53.7 ile (Madde 12; X = 4.81) katiimakta, “Ozel egitime ihtiyaci olan 6grencilerin egitimi
icin diger profesyonellerle ve ilgili personellerle (sosyal hizmet calisani, diger 6gretmenler vb.) ortaklasa
calisabilirim” ifadesi icin %56.7 ile (Madde 13; X = 4.91) katilmakta, “Ogrencilerin ikiserli veya gruplar halinde
¢alismalarini saglama konusunda kendime giivenirim” ifadesi igin %61.7 ile (Madde 14; x = 4.92) katilmakta,
“Cesitli degerlendirme stratejilerini (portfolyo degerlendirmesi, performansa dayali degerlendirme vb.)
kullanirim” ifadesi igin %49.3 ile (Madde 15; X = 4.70) katilmakta, “Kaynastirma egitimi ile ilgili yasa ve politikalar
hakkinda insanlari bilgilendirmede kendime gliveniyorum” ifadesi igin %49.8 ile (Madde 16; X = 4.13) kismen
katilmakta, “Saldirgan 6grencilerle basa ¢ikma konusunda kendime glivenirim” ifadesi icin %40.3 ile (Madde 17;
X = 4.30) kismen katilmakta, “Ogrencilerin kafasi karistiginda alternatif aciklamalar sunar ve drnekler veririm”

ifadesi icin %59.2 ile (Madde 18; x = 5.03) katilmaktadirlar.
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ikinci Alt Problem Cesitli Degiskenlere Gore Sosyal Bilgiler Ogretmenlerinin Kaynastirma Uygulamalarinda

Ogretmen Yeterlilik Diizeylerine iliskin Bulgular

Arastirmaya katilan sosyal bilgiler 6gretmenlerin kaynastirma uygulamalarinda yeterliklerini saptamak igin
kullanilan 6lgekten alinan puanlar cinsiyete, Uiniversiteden mezun olunan bolime, 6gretmenlik yapilan yere,
o0gretmenlik yaptigi sinifta kaynastirma 6grencisi bulunmasina, hizmet igi egitim alma durumuna, ailesi ve yakin
cevresinde Ozel egitime gereksinim duyan bireyler olmasina gore bu bolimde sonuglar tablolar halinde

sunulmustur.
Sosyal Bilgiler Ogretmenlerinin KUGYO Olgegine iliskin Puanlarin Cinsiyet Agisindan incelenmesi

Arastirmaya katilan 6gretmenlerin kaynastirma uygulamalarindaki yeterliklerini 6lgmek icin kullanilan 6lgekten
elde edilen puanlarin cinsiyete gore istatistiksel olarak anlamli bir farklilik gosterip gostermedigini test etmek

amaciyla, bagimsiz gruplarda t-Testi analizi gergeklestirilmistir ve sonuglari Tablo 6'da sunulmustur.

Tablo 6. KUOYO Olgegi Puanlarinin Cinsiyete Gore t-Testi Sonuglari

Faktor Cinsiyet N x S sd t p
Kaynastirma Kadin 99 4,78 0,60 199 0,64 0,52
Eéitiminde Oéretim Erkek 102 4,73 0,69
Yeterliligi
Kaynastirma Kadin 99 4,85 0,56 199 0,89 0,37
Yeterliligi
Kaynagtirma Kadin 99 4,85 0,62 199 0,65 0,51
Egitiminde Sinif Erkek 102 4,91 0,80
Yonetimi
Yeterliligi”
N Kadin 99 4.83 0.54 199 0.28 0.77
Olgek Toplam

Erkek 102 4.80 0.70

Tablo 6’da goruldigu gibi sosyal bilgiler 6gretmenlerinin kaynastirma egitiminde 6gretim yeterliligi puanlar
[t(201)=0,64; p>.05], kaynastirma egitiminde is birligi yeterliligi [t(201)=0,89; p>05] ve kaynastirma egitiminde
sinif yénetimi yeterliligi [t(201)=0,65; p>05] ve o6lgegin toplam [t(201)=0,28; p>.05] puanlari arasinda cinsiyet

durumu degiskenine gére anlamli farklilik bulunmamaktadir.
Sosyal Bilgiler Ogretmenlerinin KUGYO Olgegine iliskin Puanlarin Mezun Olunan Béliim Agisindan incelenmesi

Arastirmaya katillan 6gretmenlerin Olgekte elde edilen puanlari, (niversitede okuduklari boélimlere goére
istatistiksel olarak anlaml bir farklilik icerip icermedigini degerlendirmek amaciyla ANOVA Testi uygulanmis ve

analiz sonuglari Tablo 7'de yer almaktadir.

1003



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 8, Issue: 22 2023

Tablo 7. KUOYO Olgegi Puanlarinin Mezun Olunan Béliim Gére ANOVA Sonuglari

Faktor Mezun Olunan N x Ss Sd F p
Bolim
Sosyal Bilgiler 156 4,79 0,67 3 0,81 0,48
Kaynastirma Tarih 28 4,61 0,59 197
Egitiminde Cografya 10 476 031 200
Ogretim Yeterliligi  Diger 7 4,57 0,56
Olgek Toplam 201 4,75 0,64
Sosyal 156 4,85 0,68 3 0,81 0,4
Kaynastirma Tarih 28 4,69 0,57 197
Egitiminde is Cografya 10 480 0,59 200
Birligi Yeterliligi Diger 7 4,54 0,66
Olgek Toplam 201
Sosyal 156 4,88 0,75 3 0,77 0,51
Kaynastirma Tarih 28 4,88 0,53 197
Egltlm.mv::le Sinif Cografya 10 5,08 40,45 200
Yonetimi Di 7 454 0,75
Yeterliligi nger 4 ’
Olgek Toplam 201 4,88 0,72
Sosyal Bilgiler 156 4.84 0.66 3 0.701 0.55
Tarih 28 4.73 0.48 197
Olgek Toplam Cografya 10 488 039 200
Diger 7 4,55 0.62
Olgek Toplam 201 2.49 0.63

Tablo 7’de goruldugl gibi sosyal bilgiler 6gretmenlerinin kaynastirma egitiminde 6gretim yeterliligi puanlari [F(3-
197)=081; p>.05], kaynastirma egitiminde is birligi yeterliligi [F(3-197)=081; p>.05] ve kaynastirma egitiminde
sinif yonetimi yeterliligi” [F(3-197)=0.77; p>.05] ve 6lcegin toplam [F(3-197)=0701; p>.05] puanlari arasinda

cinsiyet durumu degiskenine gore anlamh farklilik bulunmamaktadir.

Sosyal Bilgiler Ogretmenlerinin KUOYO Olcegine iliskin Puanlarin Meslekteki Kidem Yii Durumu Agisindan

incelenmesi

Arastirmaya katilan 6gretmenlerin kaynastirma uygulamalarindaki yeterliklerini degerlendirmek amaciyla
kullanilan 6lgekten elde edilen puanlarin, meslekteki kidem yilina bagh olarak istatistiksel olarak anlaml bir

farkhihk gosterip gostermedigini sinamak icin ANOVA testi uygulanmis ve analiz sonuglari Tablo 8'de paylasiimistir.

Tablo 8. KUOYO Olgegi Puanlarinin Meslekteki Kidem Yilina Gére ANOVA Sonuclari

Meslekteki N x Ss Sd F p Anlamli e n
Faktoér Kidem Farkhhik
Yilina (Scheffe)
1-5Yil 26 5,13 0,67 4 4,6 0,001* .
K ¢ 6-10 Yil 53 4,60 0,81 196
E?i‘i :‘::n';:’a 11-15 il 34 4,93 0,47 200
g. . 16-20 yil 41 4,57 0,51
Ogretim P
R 21ve Gzeri 47 4,75 0,53
Yeterliligi ~
Olgek 201 4,75 0,64

Toplam
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1-5 Vil 26 5,17 0,56 4 6,5 0,000* .
6-10 Yil 53 4,58 ,086 196

E;‘: :‘;f:;':; 11-15 Vil 34 499  ,049 200

Birligi 16-20 Yil . 41 4,58 0,55

Yeterliligi %1 ve Uzeri 47 4,95 ,0,51
Olgek 201 48150 66841
Toplam
1-5 Vil 26 5,14 054 4 3,4 0,001* .
6-10 Yil 53 4,61 1,01 196

E;‘: :‘n‘:f:;':a 11-15 vil 34 5,00 0,52 200

Sinif Yonetimi —2-20 vil . 41 4,83 0,58

Yeterliligi 21ve Uzeri 47 5,00 0,52
Olgek 201 4,88 0,72
Toplam
1-5 Vil 26 5.15 0.56 4 5.1 0.001" 15yl & e 0.9
6-10 Yil 53 460 0.86 196 6-10 yil
11-15 il 34 497 0.44 200 15yl &

Olgek Toplam  16-20 Vil 41  4.66 0.48 16-20 yil
21ve Uzeri 47  4.90 0.46
Olgek 201 4.82 0.63
Toplam

*p<,05

Tablo 8’e gore sosyal bilgiler 6gretmenlerinin kaynastirma uygulamalarinda yeterliklerini saptamak icin kullanilan
Olcekten alinan [F(s-339)=3.58; p<.05] puanlar arasinda meslekteki kidem yili degiskenine gore anlamli bir farkhlik
bulunmaktadir. Farkliliklarin nasil oldugunu tespit etmek amaciyla yapilan ileri analizde varyanslar homojen
oldugu igin Scheffe testi uygulanmis, analiz sonucunda 1-5 yil (¥=5.15) 6-10 yil (X=4.60) arasinda ve 1-5 yil
(%=5.15) 16-20 yil (¥=4.66) arasinda anlaml farklilik gériilmistiir. Hesaplanan n? (etki biyiikligu) incelendiginde;
sosyal bilgiler 6gretmenlerinin kaynastirma uygulamalarinda yeterliklerini saptamak igin kullanilan &lgekten

alinan puanlarin meslekteki kidem yili (izerine orta diizeyde (n?=0.09) etki biyiikligiine sahiptir.

Sosyal Bilgiler Ogretmenlerinin KUGYO Olgegine iliskin Puanlarin Yasadigi Yer A¢isindan incelenmesi

Arastirmaya katilan 6gretmenlerin kaynastirma uygulamalarindaki yeterliliklerini belirlemek amaciyla kullanilan
Olcekten elde edilen skorlarin, ikamet ettikleri bolgeye bagl olarak istatistiksel olarak anlamli bir farkhlik
sergileyip sergilemedigini incelemek icin ANOVA Testi uygulanmis ve bu analizin sonuglari Tablo 9'da

goriilmektedir.

Tablo 9. KUOYO Olgegi Puanlarinin Yasadig Yere Gére ANOVA Sonuglari

Faktor Ogretmenlik N x Ss sd F p
Yapilan Yere
Kaynastirma il Merkezi 43 472 048 2 0,10 0,90
Egitiminde ilce Merkezi 102 4,76 0,58 198
Ogretim Kasaba-K&y 56 477 0,85 200
Yeterliligi Toplam 201 4,75 0,64
il Merkezi 43 4,87 0,46 2 0,22 0,79
gfzn:f::::’ ilce Merkezi 102 4,79 0,60 198
itimi "
Bigrligi Yeterlsiliéi Kasaba-Koy 56 4,81 0,89 200
Toplam 201 4,81 0,66
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Kaynastirma il Merkezi 43 487 0,49 2 030 0,74
Egitiminde Sinif _Ilce Merkezi 102 4,91 0,61 198
Yénetimi Kasaba-Kdy 56 482 0,99 200
Yeterliligi Toplam 201 4,88 0,71

il Merkezi 43 482 042 2 002 097
Olgek Toplam ilce Merkezi 102 482 053 198

Kasaba-Koy 56 480 oss 200

Toplam 201 4.82 0.63

Tablo 9’da goriildigl gibi sosyal bilgiler 6gretmenlerinin kaynastirma egitiminde 6gretim yeterliligi puanlan
[t201)=0,10; p>.05], kaynastirma egitiminde is birligi yeterliligi [t(201)=0,22; p>05] ve kaynastirma egitiminde sinif
yonetimi yeterliligi” [t(201)=0,30; p>05] ve 6lgegin toplam [t(201)=0,02; p>.05] puanlari arasinda 6gretmenlik

yapilan yere durumu degiskenine goére anlamli farklilik bulunmamaktadir.

Sosyal Bilgiler Ogretmenlerinin KUGYO Olgegine iliskin Puanlarin Universitede Ozel Egitim ile ilgili Egitim Alma

Durumu Agisindan incelenmesi

Sosyal bilgiler 6gretmenlerinin, kaynastirma uygulamalarindaki yeterliklerini degerlendirmek amaciyla kullanilan
Olcekten elde edilen puanlarin, lniversitede 6zel egitimle ilgili egitim almig olma durumuna bagh olarak
istatistiksel olarak anlamli bir farklilik tasiyip tasimadigini sinamak amaciyla, bagimsiz gruplarda t-Testi analizi

gerceklestirilmis ve bu analizin sonuglari Tablo 10'da 6zetlenmistir.

Tablo 10. KUOYO Olgegi Puanlarinin Universitede Ozel Egitim ile ilgili Egitim Alma Durumuna Gére t-Testi

Sonuglari
Ozel egitim ile ilgili N x S sd t p
Faktoér egitim alma
durumu

Kaynastirma Evet 52 4,96 0,64 199 3,11 0.007*
Egitiminde Hayir 149 468 063
Ogretim
Yeterliligi
Kaynastirma Evet 52 5,03 0,56 199 2,79 0.006*
Egitiminde is

H 14 4,7
Birligi Yeterliligi avir 9 73 068
Kaynastirma Evet 52 5,15 0,58 199 3,16 0.002*
Egitiminde Sinif Hayir 149 4,79 0,74
Yonetimi
Yeterliligi”
Olgek Toplam Evet 52 5.05 0.55 199 3.11 0.002"

Hayir 149 4.73 0.64

*p<,05

Tablo 10’da gorildigu gibi sosyal bilgiler 6gretmenlerinin kaynastirma egitiminde 6gretim yeterliligi puanlari
[t201)=3,11; p<.05], kaynastirma egitiminde is birligi yeterliligi [t(201)=2,79; p<.05] ve kaynastirma egitiminde sinif
yonetimi yeterliligi” [t201)=3,16; p<.05] ve 6lgegin toplam [tr01)=3.11 ; p<.05] puanlari arasinda 6zel egitim ile
ilgili egitim alma durumu degiskenine gére anlamli farklik bulunmaktadir. Sonug olarak 6zel egitim ile ilgili egitim

almis olanlar sosyal bilgiler 6gretmenlerinin 6z yeterliliklerinin daha yiksek oldugu tespit edilmistir.
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Sosyal Bilgiler Ogretmenlerinin KUGYO Olgegine iliskin Puanlarin Anketlerin Yapildigi Dénem Kaynastirma

Ogrencisi Olma Durumu Agisindan incelenmesi

Arastirmaya katilan 6gretmenlerin, kaynastirma uygulamalarindaki yetkinliklerini 6lgmek amaciyla kullanilan
Olcekten elde edilen puanlarin, 6gretmenlik yaptiklari siniflarda kaynastirma 6grencisi bulunma durumuna gére
istatistiksel olarak anlamh bir farklilik tasiyip tasimadigini sinamak icin bagimsiz gruplarda t-Testi analizi

gerceklestirilmis ve elde edilen sonuglar Tablo 11'de sunulmustur.

Tablo 11. KUOYO Olgegi Puanlarinin Ogretmenlik Uygulamasi Yaptigi Sinifta Kaynastirma Ogrencisi Bulunma Durumuna
Gore t-Testi Sonuglari

Faktér Ifzilynas.tl.rma N x S sd t p
6grencisi bulunma
Kaynastirma Evet 148 4,73 0,52 199 0,96 0,33
Egitiminde
Ogretim Hayir 53 4,83 0,90
Yeterliligi
Kaynastirma Evet 148 4,80 0,54 199 0,30 0,76
Egitiminde is
Birligi Yeterliligi Hayr >3 48 0933
Kaynastirma Evet 148 4,90 0,57 199 0,58 0,56
Egitiminde Sinif
e Hayir 53 4,83 1,01
Yoénetimi
Yeterliligi”
Olgek Toplam Evet 148 4.81 0.49 199 0.21 0.83
Hayir 53 4.83 0.91

*p<,05

Tablo 11’de gorildiGgi gibi sosyal bilgiler 6gretmenlerinin kaynastirma egitiminde 6gretim yeterliligi puanlari
[t(201)=0,96; p>.05], kaynastirma egitiminde is birligi yeterliligi [t(201)=0,30; p>05] ve kaynastirma egitiminde sinif
yonetimi yeterliligi” [t201)=0,58; p>05] ve Olgegin toplam [t(201)=0,21; p>.05] puanlari arasinda kaynastirma

Ogrencisi bulunma durumu degiskenine gore anlamh farkhlik bulunmamaktadir.

Sosyal Bilgiler Ogretmenlerinin KUGYO Olgedine iliskin Puanlarin Hizmet igi Egitim Alma Durumu Agisindan

incelenmesi

Arastirmaya katilan 6gretmenlerin kaynastirma uygulamalarindaki yeterliliklerini belirlemek amaciyla kullanilan
Olcekten elde edilen puanlarin, hizmet i¢i egitim alma durumuna bagl olarak istatistiksel olarak anlamli bir
farklilik tasiyip tasimadigini sinamak (zere bagimsiz gruplarda t-Testi analizi gergeklestirilmistir ve elde edilen

sonuglar Tablo 12'de sunulmustur.
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Tablo 12. KUOYO Olgegine iliskin Puanlarinin Hizmet ici Egitim Alma Durumuna Gére t-Testi Sonuglari

Faktér Hizmet Igi Egitim N x S sd t p
Alma

Kaynastirma Evet 80 4,78 0,54 199 0,53 0,59

Egitiminde Hayir 121 473 0,71

Ogretim

Yeterliligi

Kaynastirma Evet 80 4,94 0,51 199 2,18 0,030*

Egitiminde Is Hayir 121 473 0,74

Birligi Yeterliligi

Kaynastirma Evet 80 5,03 0,50 199 2,40 0,017*

Egitiminde Sinif Hayir 121 478 0,81

Yonetimi

Yeterliligi”

Olgek Toplam Evet 80 4.92 0.46 199 1,85 0.065
Hayir 121 4.75 0.71

*p<,05

Tablo 12’'de goruldiigu gibi sosyal bilgiler 6gretmenlerinin kaynastirma egitiminde is birligi yeterliligi [t(201)=2,18;
p<.05] ve kaynastirma egitiminde sinif yonetimi yeterliligi” [t(201)=2,40; p<.05] puanlari arasinda hizmet igi egitim
alma durumu degiskenine gére anlamli farklilk bulunmakta iken kaynastirma egitiminde 6gretim yeterliligi
[t201)=0,53; p>.05] puanlari arasinda hizmet i¢i egitim alma durumu degiskenine gore anlamh farkhlik

bulunmamaktadir.

Sosyal Bilgiler Ggretmenlerinin KUGYO Olgedine iliskin Puanlarin Kendini Yeterli Hissetme Durumu Agisindan

incelenmesi

Katilimci 6gretmenlerinin kaynastirma uygulamalarinda yeterliklerini saptamak icin kullanilan 6lgekten alinan
puanlarin kaynastirma egitimi konusunda bilgi sahibi olma durumuna gore istatiksel olarak anlamh bir farklilhk

olup olmadigini test etmek icin bagimsiz gruplarda t-Testi yapilmis ve analiz sonuglari Tablo 13’te verilmistir.

Tablo 13. KUOYO Olgegi Puanlarinin Kaynastirma Egitimi Konusunda Kendini Yeterli Hissetme Durumuna Gore
t-Testi Sonuglari

N x S sd t p

Faktoér Yeterli hissetme
Kaynastirma Evet 50 5,03 0,52 199 3,52 0.00"
Egitiminde
Ogretim Yeterliligi Hayir 151 4,66 0,66
Kaynastirma Evet 50 5,11 0,49 199 3,70 0.00"
Egitiminde is
Birligi Yeterliligi Hayir 151 4,71 0,69
Kaynastirma Evet 50 5,19 0,48 199 3,64 0.00"
Egitiminde Sinif
Yonetimi Hayir 151 4,78 0,75
Yeterliligi”
Olgek Toplam Evet 50 5.11 0.45 199 3.92 0.00"

Hayir 151 4.72 0.65

*p<,05
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Tablo 13’te goruldugu gibi sosyal bilgiler 6gretmenlerinin kaynastirma egitiminde 6gretim yeterliligi puanlari
[t(201)=3,52; p<.05], kaynastirma egitiminde is birligi yeterliligi [t(201)=3,70; p<.05] ve kaynastirma egitiminde
sinif yonetimi yeterliligi” [t(201)=3,64; p<.05] ve 0Olgegin toplam [t(201)=3.92 ; p<.05] puanlari arasinda
kaynastirma egitimi konusunda kendini yeterli hissetme durumu degiskenine gére anlamh farklilik
bulunmaktadir. Sonug¢ olarak kaynastirma egitimi konusunda kendini yeterli hisseden sosyal bilgiler

ogretmenlerinin 6z yeterliliklerinin daha ylksek oldugu tespit edilmistir.

Sosyal Bilgiler Ogretmenlerinin KUGYO Oigegine iliskin Puanlarin Sinifta Kaynastirma Ogrencisi isteme Durumu

Agisindan incelenmesi

Arastirmaya katillan 6gretmenlerin kaynastirma uygulamalarindaki yeterliklerini 6lgmek amaciyla kullanilan
puanlarinin, kendi 6grencileri arasinda kaynastirma 6grencisi isteme durumuna gére istatistiksel olarak anlaml
bir farkhlik tastyip tasimadigini belirlemek amaciyla bagimsiz gruplarda t-Testi analizi uygulanmistir ve elde edilen

analiz sonuglari Tablo 14'te sunulmustur.

Tablo 14. KUOYO Olgegi Puanlarinin Ogretmeni Oldugu Sinifta Kaynastirma Ogrencisi isteme Durumuna Gére t-
Testi Sonuglar

Faktér Ifﬁynasjclrfna N x S sd t p
ogrencisi isteme

Kaynastirma Evet 83 4,95 0,59 199 3,64 0.00*

Egitiminde Hayir 118 462 064

Ogretim

Yeterliligi

Kaynagtirma Evet 83 5,05 0,48 199 4,43 0.00*

Egitimindels Hayir 118 464 0,72

Birligi Yeterliligi

Kaynastirma Evet 83 5,10 0,53 199 3,74 0.00*

Egitiminde Sinif Hayir 118 473 0,78

Yonetimi

Yeterliligi”

Olgek Toplam Evet 83 5.03 0.48 199 4.24 0.00*
Hayir 118 4.66 0.68

*p<,05

Tablo 14’te goruldigu gibi sosyal bilgiler 6gretmenlerinin kaynastirma egitiminde 6gretim yeterliligi puanlari
[t201)=3,67; p<.05], kaynastirma egitiminde is birligi yeterliligi [t(201)=4,43; p<.05] ve kaynastirma egitiminde
sinif yonetimi yeterliligi [t(201)=3,74; p<.05] ve 6lgegin toplam [t(201)=4,24 ; p<.05] puanlari arasinda 6gretmeni
oldugu sinifta kaynastirma Ogrencisi isteme durumu degiskenine goére anlamh farkhhk bulunmaktadir.
Ogretmenler kendilerini sinif yénetiminde daha yeterli hissetmektedir. Sonuc olarak 6gretmeni oldugu sinifta

kaynastirma 6grencisi isteme durumuna sahip 6gretmenlerin 6z yeterliliklerinin yliksek oldugu tespit edilmistir.
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Sosyal Bilgiler Ogretmenlerinin KUOYO Olgegine iliskin Puanlarin Ailesi ve Yakin Cevresinde Ozel Egitime

Gereksinim Duyan Bireyler Bulunmasi Durumu Agisindan incelenmesi

Arastirmaya katilan 6gretmenlerin kaynastirma uygulamalarinda yeterliklerini saptamak icin kullanilan 6lgekten
alinan puanlarin ailesi ve yakin gevresinde 6zel egitime gereksinim duyan bireyler bulunmasi durumuna gore
istatiksel olarak anlamli diizeyde farkhlik olup olmadigini test etmek igin bagimsiz gruplarda t-Testi yapilmis ve

analiz sonuglari Tablo 15’te gosterilmistir.

Tablo 15. KUOYO Olgegi Puanlarinin Yakin Cevresinde Ozel Egitime Gereksinim Duyan Bireyler Bulunmasi
Durumuna Gore t-Testi Sonuglari

Faktor Bireyler Bulunmasi N * S sd t P
Kaynastirma Evet 60 4,75 0,64 199 0,057 0,95
Egitiminde Hayir 141 476 0,65
Ogretim
Yeterliligi
Kaynastirma Evet 60 4,89 0,57 199 1,08 0,27
Egitiminde is
H 141 4,7
Birligi Yeterliligi avir 78 080
Kaynastirma Evet 60 4,95 0,61 199 0,86 0,38
Egitiminde Sinif Hayir 141 485 0,75
Yonetimi
Yeterliligi”
Olgek Toplam Evet 60 4.86 0.55 199 0.68 0.49
Hayir 141 4.80 0.66

*p<,05

Tablo 15’te goruldigu gibi sosyal bilgiler 6gretmenlerinin kaynastirma egitiminde 6gretim yeterliligi puanlari
[t(201)=0,057; p>.05], kaynastirma egitiminde is birligi yeterliligi [t(201)=1,08; p>.05] ve kaynastirma egitiminde
sinif yonetimi yeterliligi” [t(201)=0,86; p>.05] ve Olgegin toplam [t(201)=0,68; p>.05] puanlari arasinda yakin
cevresinde Ozel egitime gereksinim duyan bireyler bulunmasi durumu degiskenine gore anlamli farkhhk

bulunmamaktadir.

TARTISMA ve SONUC

Bu bolimde, ¢alismanin alt problemleri ile ilgili ortaya ¢ikan sonuglar detayl bir sekilde ele alinmis ve elde edilen

bulgular dogrultusunda arastirmacilara 6neriler sunulmustur.

Sosyal bilgiler 6gretmenlerinin kaynastirma uygulamalarinda 6gretmen yeterligi Olcegine ait maddelerin
ortalama, ylzde ve frekanslari agisindan analizi sonucunda ilgili 6lgekteki toplam 18 maddenin ortalamasi 6
Gzerinden 4.81’dir. Bu sonuca gore, sosyal bilgiler 6gretmenlerinin kaynastirma uygulamalarina yonelik 6z-
yeterlik inanc¢ diizeylerinin “Kismen katiliyorum” diizeyinde oldugu gériilmektedir. ilk ve Acikalin (2018, s. 85)
sosyal bilgiler 6gretmenlerinin ¢ok biiyik kisminin derslerinde kaynastirma uygulamalarini gok yetersiz ve sorunlu
bulduklarini beyan etmislerdir. Benzer bir sonuca Yaylaci ve Aksoy’un (2016) arastirmasinda da rastlanmaktadir.

Arastirmacilar sosyal bilgiler 6gretmenlerinin kaynastirma egitimi konusunda kendilerinin yeterli diizeyde
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gormediklerini bildirmislerdir. Bu arastirmada sosyal bilgiler 6gretmenlerinin dlgekte en yuksek sahip oldugu
puan “Velilerin, okula gelmeleri konusunda rahat hissetmelerini saglarim” (X = 5.23) ve “Ailelere, ¢ocuklarinin
okul basarilarina yardim etmeleri konusunda destek veririm” (X = 5.28) maddeleri olmustur. Olgekteki
maddelerden en diisiik puana sahip madde ise “Kaynagtirma egitimi ile ilgili yasa ve politikalar hakkinda insanlari
bilgilendirmede kendime glveniyorum.” (X = 4.1) ifadesi olmustur. Burada dikkat ¢eken husus sosyal bilgiler
dgretmenlerinin okul-veli is birliginde dz-yeterliklerinin yiiksek ¢ikmasidir. Ogretmenlerin, velilerin okula gelirken
rahat hissetmelerini saglamalari ve ailelere 6grencilerin okul basarilarina yardim etmelerinde yardimci olup
destek vermeleri kaynastirma uygulamalarinda énemli noktalardandir. Ayrica sosyal bilgiler 6gretmenlerinin
kaynastirma egitimiyle ilgili yasal prosediir hakkindaki bilgilendirme siirecinde kendilerini ¢ok fazla yeterli
gormemeleri de dikkat ¢eken bir husus olmustur. Sahadaki bu duruma karsi 6gretmen adaylariyla yapilan
calismalarda farkli sonuglarla karsilasilmaktadir. Ornegin Ates (2018) tarafindan yapilan ¢alismada sosyal bilgiler
O0gretmen adaylarinin kaynastirma egitimine yonelik 6z-yeterlik inanglarinin yiksek diizeyde oldugunu
belirtilmistir. Yine Balbag, Cemrek ve ince (2021) de fen bilgisi ve zihin engelliler 8gretmen adaylarinin
kaynastirma uygulamalarindaki 6gretmen yeterliliklerinin genel olarak olumlu ve yiiksek diizeyde oldugu ve
cinsiyet faktoriine bagl olarak farklilasmadigl tespitinde bulunmustur. Bu sonug¢ 6gretmen adaylarinin,
O0gretmenlere gore kaynastirma egitimine iliskin daha yliksek 6z-yeterlik inancina sahip olduklarini géstermekle

birlikte gercek anlamda deneyimlenmemis bir duruma ait sonuglari icerdigi de géz 6niinde bulundurulmalidir.

Verilerin analizi sonucunda arastirmaya katilan 6gretmenlerin kaynastirma uygulamalarindaki yeterliliklerini
degerlendirmek igin kullanilan Olgekten elde edilen puanlarin cinsiyete, Universiteden mezun olunan béliime,
ogretmenlik yapilan yere, 6gretmenlik yaptigi sinifta kaynastirma 6grencisi bulunmasina, hizmet ici egitim alma
durumuna, ailesi ve yakin ¢evrede 6zel egitime ihtiya¢ duyan bireyler bulunmasina gore istatiksel olarak anlamh
duzeyde farkhhk gostermedigi gorulmustiir. Akiizim ve Akbulut’un (2021) sinif 6gretmenlerinin 6z yeterlilik
algilari ile kaynastirma egitimine karsi tutumlari arasindaki iliskiyi inceledikleri arastirmalarinda, 6gretmenlerin
genel 6z yeterlik ve alt boyutlarindaki algilarinin bazi degiskenler acisindan anlamli bir farklihk bulunmadigina
fakat ailede engelli birey olma durumu bakimindan algilari arasinda anlaml bir iliski bulundugu sonucuna
ulasilmislardir. Arastirma sonuglarina gore 6lgcekten alinan puanlarin meslekteki kidem yili tizerine orta diizeyde
etkiye sahip oldugu gorilmistlr. Mesleki kidemi 1-5 yil olanlar en yiiksek puana (5.15) sahipken kidem yil 6-10
olanlar grup icerisinde en dislik ortalamaya (4.60) sahiptir. Katiimcilarin 6lgekten aldiklari puanda anlaml bir
farkhihk bulunmasini saglayan bir diger faktor ise “Universitede 6zel egitim ile ilgili egitim almis olma durumu”
olmustur. Burada dikkat c¢eken wunsur meslekte yeni sayilabilecek 6gretmen grubunun kaynastirma
uygulamalarina iliskin 6z-yeterliklerinin ylksek ¢ikmasidir. Bu durum 6gretmenlerin meslekte yeni olmalarinin
getirdigi mesleki heyecana baglanabilir. Cetin ve Sahan (2020) 6gretmen adaylarinin kaynastirma egitimi
uygulamalarina yonelik yeterlik diizeyleri ve gorislerini belirledikleri ¢calismada 6zel egitim dersi alan 6gretmen
adaylarinin kaynastirma egitimine yonelik yeterlik algilari ile kaynastirma egitimine iliskin gorisleri arasinda
pozitif yonde anlamli bir iliski bulmustur. Yine katilimcilarin kaynastirma uygulamalarinda 6gretmen yeterligi

Olgegi puanlar sonucunda kaynastirma egitimi konusunda kendini yeterli hissetme durumuna ve kendi
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Ogrencileri arasinda kaynastirma 6grencisi bulunma tercihine bagh olarak istatiksel olarak anlamh bir farklilik
bulunmustur. Yaylaci ve Aksoy (2016, s. 38-39) “Sosyal bilgiler 6gretmenlerinin kaynastirma egitimindeki
yeterlilikleri” isimli arastirmalarinda sosyal bilgiler 6gretmenlerinin kaynastirma egitimi konusunda kendilerini
yeterli gormedikleri tespitinde bulunmuglardir. Arastirmaya katilan kadin 6gretmenlerin %11,8’i erkek
Ogretmenlerin %30,2’si kaynastirma egitimi konusunda kendisini yeterli gdrmustiir. Ayrica kaynastirma
egitiminde 6grenme-6gretme slireci boyutuna iliskin 6gretmen goruslerinin ¢alismamizin aksine kidem
degiskenine gore anlamli diizeyde farkhlastigi gorilmustir. Bir baska ¢alismada ise Copur (2019) sosyal bilgiler
O0gretmenlerinin kaynastirma egitiminin uygulama boyutunda aksakliklar ve eksikler oldugunu disiindiklerini
tespit etmistir. Yine ilk ve Agikalin (2018) sosyal bilgiler 6gretmenlerinin kaynastirma egitimine iliskin gériisleri ve
ders uygulama bigimlerini belirlemek amaciyla yaptiklari ¢calismada 6gretmenlerinin %78’inin hizmet 6ncesinde
kaynastirma konusunda egitim almadiklari sonucuna ulasmistir. Konuyla ilgili sinif 6gretmenleriyle Babaoglan ve
Yilmaz (2010) yaptiklari arastirmada katilimcilarin biyik ¢ogunlugunun kaynastirma egitiminde yeterli bilgi ve
beceriye sahip olmadiklari bunun yaninda bu kisilerin gereken 6grenme istek ve ¢abasini tasimadiklarini tespit
etmistir. Kandemir vd. (2021) yurattikleri calismada farkh branslardaki 6gretmenlerin kaynastirma egitimine
yonelik tutumlarinin cinsiyet ve mesleki kidem faktorlerine gére farklilasmadigi sonucuna varmistir. Benzer bir
calismada Filiz (2021) sinif 6gretmenlerinin kaynastirma uygulamalarina yonelik yeterlilikleri ile kaynastirma
egitimine yonelik duygu tutum ve kaygilari arasindaki iliskinin cinsiyet faktoriine gére degismedigi fakat mesleki
kidem bakimindan farklilastigi sonucuna ulagmistir. Bununla ilgili bir diger calismada ise Deliveli (2021) sinif
O0gretmenlerinin kaynastirma egitimi ve sinif ydnetimine iliskin mesleki yeterliliklerini inceledigi arastirmasinda
yas ve mesleki kidem artikca 6zel egitim ihtiyaci olan bireyleri tanima yeterlik diizeyinde artis oldugu sonucuna
ulagmistir. Buna benzer bir sonucu Oz ve Gelenbe Oztiirk (2021) meslek liselerinde kaynastirma egitimi veren
brans 6gretmenlerinin 6z vyeterlilik algilarini inceledikleri arastirmalarinda tespit etmislerdir. Calismada

O6gretmenlerin tecriibe ve mevzuat bilgisi arttikca yeterlik diizeylerinin de arttigi géralmustdar.
ONERILER

Kaynastirma egitim stireciyle ile ilgili yasal mevzularda sosyal bilgiler 6gretmenleri bilgilendirilip kendilerini
kanunlar karsisinda daha rahat hissetmeleri saglanabilir. Universitelerde lisans programlarina ilgili ders
eklenebilir mevcut dersin kredisi artirilabilir. Strecin paydaslarinin ortak ¢alismalar yaparak konuya iliskin bilgi ve
deneyim paylasimlari yapilabilir. Yapilan nicel arastirmalar nitel arastirmalarla zenginlestirilebilir. Yapilan durum
tespitlerinin Gtesine gegerek uygulamaya dayali konunun paydaslarinin katihmiyla uzun soluklu ¢alsmalar

yapilabilir.

ETiK BEYAN

Bu calismada dergi tarafindan belirlenen yazim kurallari, yayin ilkeleri, arastirma ve yayin etigi kurallari esas
alinmigtir. Makale ile ilgili ortaya ¢ikabilecek durumlarda sorumluluk yazarlara aittir. Arastirmanin etik kurul izni
Zonguldak Biilent Ecevit Universitesi Bilimsel Arastirmalar Etik Kurulu Baskanlig’nin onayi ve 26/02/2021 tarih

ve protokol 70 no’lu karari ile alinmistir. Bu calismaya yazarlar esit oranda katki saglamislardir.
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Yazarlarin Katki Orani: Bu arastirmada birinci yazarin makaleye katki orani %50; ikinci yazarin makaleye katki

orani %50'dir.
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