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ABSTRACT

Readiness for e-learning is an important variable that directly affects e-learning and is an important
variable in the success of the participant. In this study, it was aimed to determine the level of
readiness of sports science students for e-learning and to examine them in terms of determined
variables due to the fact that teaching activities were carried out in our country after the
earthquakes in Kahramanmaras and Hatay in 2023. In the study, which was designed with the
relational scanning model, the research group was determined by the easy sampling method. In
this direction, a total of 214 undergraduate students, 97 female (45.3%) and 117 male (54.7%),
continuing their education at Gimishane University School of Physical Education and Sports in the
spring semester of 2022-2023 academic year, constitute the research group of the study. In the
study, “E-Learning Readiness Scale (E-OHBO), consisting of 33 items and 5 sub-dimensions, was
developed by Demir and Yurdugiil (2015); used. According to the normality results of the skewness
and kurtosis values of the data obtained from the participants, t-Test for pairwise independent
groups and one-way analysis of variance (ANOVA) were used for multiple comparisons. According
to the results obtained from the research, it was seen that the participants had e-learning readiness
above the average (4.58). When the results obtained from the independent variables were
examined, a significant difference (p<.05) was found in the variables of gender, having a personal
computer, using the fixed internet, participating in online classes from a computer or mobile
phone, having internet problems; There was no significant difference (p>.05) in terms of exposure
to natural disasters and academic unit of education. As a result, it can be said that the variables of
having a personal computer, having a fixed internet line and connecting to the internet have a
significant effect on students' e-learning readiness levels.
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INTRODUCTION

Formal Education was suspended after the earthquake in 11 different cities in Turkey. This situation turned into
a big problem for students living in 11 cities but continuing their education in different cities. In line with the
decisions taken by YOK, Education and Training activities continued online and remotely. Thus, e-learning

concepts and applications gained importance again.

The realization of the restriction and quarantine processes that took place in most of our social life during the
SARS-CoV-2 pandemic period affected life negatively in a global sense (Somoglu, 2021; Sever & Zambak, 2021).
In order to overcome the difficulties that arise in educational processes, distance education is both seen as a way
out and becoming an essential component of 21st century lifelong learning principles. In this period, all
educational institutions from primary education to higher education had to rapidly adopt e-learning concepts
and practices. This situation causes great changes in the fields of learning and teaching. While many universities
offered in-class online courses until the past, today all educational institutions have had to perform their

education activities based on internet-based distance education technologies (Akyiiz and Numanoglu 2020).

Demirel (2012), distance education; It defines it as a teaching method in which the communication and
interaction between the planners, practitioners and students of educational activities are provided from a
specific center through specially prepared teaching units and various environments, where limitations and
restrictions exist. Distance education is a method in which teaching and learning activities are organized without
the obligation of the teacher and the student to be physically in the same place. Multimedia presentation systems
such as e-mail, computer-assisted conferences and the internet are tools used in distance education. Thanks to
these tools and presentation systems, teachers can present guiding information to students, while students can
ask questions and give answers to teachers and other students (Kaya, 2002). The spread of communication
technologies on a global scale has shaped the global education system. Rapid and impressive advances in the
Internet, fiber optic infrastructure, computer technologies, television and other information systems have

allowed new approaches to emerge in the field of education (isman, Aytekin, 2011).

E-learning is gaining more and more place in the modern education concept. However, this diffusion process
requires dealing with the challenges faced by many stakeholders at the same time. In this context, one of the
stakeholders who have the most difficulties with e-learning and therefore need support is university students.
Although this needed support has many aspects, it points to a prominent need to foresee problems and take
preventive measures against these problems: The deficiencies in the level of readiness of university students for

e-learning (Yurdugil and Demir 2017).

Readiness means acquiring the basic behaviors required for the ability to learn (Ulgen, 1997). It is also used as a
concept that expresses all the characteristics of the individual in a new learning-teaching process (Aydin, 2002).
In general terms, it refers to the state of being ready in terms of cognitive, affective, social and psychomotor

aspects in order to perform any activity (Kaya, 2017). Readiness includes the individual's first reaching a certain
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level of maturation in order to be able to perform a certain skill, and then the prerequisite learning, interests,
attitudes, and abilities for that skill (Gibson & Vinegradoff, 1986; cited in Senemoglu, 2013; Zambak, 2022). One
of the biggest reasons for failure, dissatisfaction and/or low participation in e-learning may be that learners are
not ready for e-learning (Dray, et al, 2011). Readiness for e-learning simply refers to the level of having the
necessary pre-knowledge and skills, affective characteristics (such as attitude, motivation) in order for an
individual or institution to experience e-learning in the most effective way (Akaslan & Law, 2011; Hung, et al.,

2010; Moftakhari, 2013).

There are studies in the literature to measure students' e-learning readiness level (Hung et al, 2010; Oliver, 2001;
Moftakhari, 2013; Yurdugil & Alsancak-Sirakaya, 2013). Despite these studies in the literature, a study examining
the readiness of students for e-learning in the field of Sport Sciences has not been found in the literature. In this
context, it is important to determine the readiness of students for e-learning due to these studies in the field of
sports sciences, especially the SARS-CoV-2 pandemic in the world and the transition to online teaching methods
due to natural disasters. For this purpose, the aim of the research is to determine the readiness for e-learning of
students who continue their education in different departments in the field of Sports Sciences and to examine

them in terms of related variables.

METHOD

Model of the research

In this study, scanning model, which is one of the quantitative research methods, was used. The survey model is
an approach used to describe the current situation and is preferred to describe the conditions of the participants
(Karasar, 2012). In accordance with the purpose of the research, this approach was adopted and the "relational

screening model" was used to perform the quantitative description on the selected sample.

Working group

The study group consists of a total of 214 students, 97 female and 117 male, at Gumushane University School of

Physical Education and Sports. Sample selection was determined by the random sample method.

Data Collection Tools

The Personal Information Form was used to obtain some information about the Physical Education and Sports
Department students participating in the research, and the University Students' E-Learning Readiness Scale

developed by Demir and Yurdugiil (2015) was used to determine the University Students' E -Learning Readiness.
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Personal Information Form: 1t consisted of the questions of students' gender, department, means of
participation in distance education courses, presence of personal computers, presence of fixed internet, internet
problem during participation in the course, experienced the earthquake and whether they are in the earthquake

zone at the moment.

E-Learning Readiness Questionnaire (E-OHBO): 1t was developed by Demir and Yurdugiil (2015). The
measurement tool has 5 sub-dimensions: Computer Self-Efficacy (5 items), Internet Self-Efficacy (9 items), Self-
Learning (8 items), Learner Control (4 items), Motivation for E-Learning (7 items). and consists of 33 items. The

scale is 7-point Likert type. It ranges from 1 (not at all suitable for me) to 7 (completely suitable for me).

Analysis of Data

Spss 25 package program was used in the analysis of the data in the study. Normality test was performed
regarding the distribution of the data. Kurtosis and skewness values were taken as criteria for the assumption of
normality. T test, One way anova and correlation tests were applied for independent groups in the analysis of

the data.

Ethical Aspect of Research

The approval of Giimiishane University Scientific Research and Publication Ethics Committee, numbered E-
95674917-108.99-168962 and dated 05/03/2023, was obtained for this research, which was carried out to

investigate the "Examination of Physical Education and Sports School Students' Readiness for E-Learning".

FINDINGS
Table 1. Identification Information of the Participants
Variables n %
Female 97 45.3
Gender Male 117 54.7
Physical Education and Sports Teaching 79 36.9
Department Coaching Training 59 27.6
Sports Management 76 35.5
. ) . Mobile Phone 171 79.9
Which Device Are You Attending the
. Computer 20 9.3
Lesson With?
Both of them 23 10.7
Do you have a personal computer? ves 70 32.7
v P puter: No 144 673
Do you have stable internet where you Yes 112 52.3
are? No 102 47.7
. . Yes 104 48.6
Do you have internet problems while
. No 54 25.2
attending the class? -
Partially 56 26.2
Did you experience the earthquake on Yes 101 47.2
February 6? No 113 52.8
Are vyou currently residing in the Yes 75 35.0
Earthquake zone? No 139 65.0
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When Table 1 is examined, it has been determined that 45.3% of the participants are women, 54.7% are men,
and the majority of them (67.3%) are students who do not have a personal computer. It is seen that the majority
of the participants are students (65.0%) who attend the lesson from the earthquake region and have internet

connection problems (48.6%) or students who have partial problems (26.2%).

Table 2. Test of Normality

Scale X Skewness Kurtosis
Computer Self-Efficacy 4.07 0.107 -0.983
Internet Self-Efficacy 4.89 -0.442 -0.726
Self Learning 5.03 -0.549 -0.413
Learner Control 4.99 -0.463 -0.628
Motivation for e-learning 3.80 0.099 -1.135
E-OHBO 4.58 -0.276 -0.428

The normality distribution of the data was examined with the Kurtosis-Skewness test. As can be seen in Table 2,
the skewness value of the data obtained from the "Readiness for E-learning" scale was found as -0.276 and the
kurtosis value as -0.428. The Kurtosis-Skewness test was used for the normality distribution of the data. Since
the kurtosis and skewness values of the scales are between +1.5 and -1.5, it is accepted that the data obtained
from the scales have a normal distribution (Tabachnick and Fidell, 2013). When the arithmetic averages are
examined, it is seen that the participants above the average exhibit e-learning readiness and the highest is in the

e-learning self-learning dimension (x'=5.03), while the lowest is in the e-learning motivation dimension (x=3.80).

Table 3. Comparison of students' E-OHBO and sub-dimension scores according to gender variable

Scale _
Cinsiyet N X Ss t p
Female 97 3.94 1.73

Computer Self-Efficacy Male 117 218 176 -1.001 0,32
Female 97 4.71 1.68

Internet Self-Efficacy Male 117 s o4 156 -1.465 0,14
Female 97 4.99 1.53

Self Learning Male 117 507 132 -0.380 0.70
Female 97 491 1.74

Learner Control Male 117 505 11 -0.640 0.52
Female 97 3.46 1.79

Motivation for e-learning Male 117 2.08 2.04 -2.350 0.02*

L Female 97 4.42 1.39
E-OHBO Total il 17 177 158 -1.609 0.11

*p<0,05

According to the t-test findings for the “gender” variable of the participants; E-SHLQ total [t(....)=-1.609, p>0.05],
Computer Self-Efficacy [t=-1.001, p>0.05], Internet Self-Efficacy [t=-1.465, p>0.05], Self-Efficacy While Self-
Learning [t=-0.380, p>0.05] and Learner Control dimensions [t=-0.640, p>0.05] did not change depending on
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gender, Motivation for E-learning levels [t=-2.350, p<0.05] were significant depending on gender. difference was
detected. According to test results, male participants' Motivation scores for E-learning (x'=4.08) are higher than

female participants (x'=3.46) (Table 3).

Table 4. Comparison of E-OHBO and sub-dimension scores according to students' personal computers

Scale _
Computer N X Ss t p
Yes 70 4.99 1.62548

Computer Self-Efficacy No 12a 3.63 163886 5.708 0.00**
Yes 70 5.44 1.49622

Internet Self-Efficacy No 122 262 161740 3.579 0.00**
Yes 70 5.39 1.25862

Self Learning No 122 2.86 147968 2.538 0.01*
Yes 70 5.47 1.46698

Learner Control No 122 276 157516 3.159 0.00**
Yes 70 4.21 1.90483

Motivation for e-learning No 144 3.60 1.95082 2.180 0.03*

L Yes 70 5.10 1.24949
E-OHBO Total No 144 433 1.29605 4.144 0.00**

**p<0,01, *p<0,05

The t-test findings according to the “having a personal computer” variable of the participants; E-SHLQ total
[t=4.144, p<0.01], Computer Self-Efficacy [t=5.708, p<0.01], Internet Self-Efficacy [t=3.579, p<0.01], Self-Learning
[t=2,538, In the dimensions of p<0.05], Learner Control [t=3.159, p<0.01] and Motivation for E-learning [t=2.180,
p<0.05], participants who had a personal computer at home were statistically higher and significantly higher than

those who did not have a personal computer at home. They demonstrated e-learning readiness (Table 4).

Table 5. Comparison of E-OHBO and sub-dimension scores according to the status of the participants having

fixed internet

Scale -

Internet N X Ss t P
) Yes 112 4.57 1.68

Computer Self-Efficacy No 102 353 165 4.570 0.00**
Yes 112 5.15 1.49

Internet Self-Efficacy No 102 2.60 171 2.490 0.01*
Yes 112 5.15 1.33

Self Learning No 102 291 152 1.200 0.23
Yes 112 5.28 1.47

Learner Control No 102 168 162 2.834 0.00**
Yes 112 4.23 1.86

Motivation for e-learning No 102 332 1.04 3.487 0.00**

E-BHBO Yes 112 4.88 1.27 3558 0.00%*
No 102 4.25 131 ' )

**p<0,01, *p<0,05
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The t-test findings according to the “having a stable internet” variable of the participants; E-SHLO total [t=3.558,
p<0.01], Computer Self-Efficacy [t=4.570, p<0.01], Internet Self-Efficacy [t=2.490, p<0.05], Learner Control
[t=2.834, p <0.01] and Motivation for E-learning dimensions [t=3.487, p<0.05] participants with fixed internet
line showed positive significant e-learning readiness than participants without fixed internet line (Table 5). In the
Self-Learning dimension [t=1.200, p>0.05], there was no significant difference depending on the variable of

having fixed internet (Table 5).

Table 6. Comparison of the students' E-OHBO score average according to the earthquake experience and

residing in the earthquake zone

Scale _
Computer N X Ss t p
Yes 101 4,55 1.28351
Did i th th ke? -0.376 0.707
id you experience the earthquake No 113 161 137995
Do vyou currently reside in the Yes 75 4.51 1.27398 0557 0.578
earthquake zone No 139 4.62 1.36056 ’ '

*p<0,01, *p<0,05
There was no significant difference between the students' E-PHLO total score averages in terms of experiencing

the earthquake and still residing in the earthquake zone (p>0.05).

Table 7. Comparison of the students' E-OHBO total score average according to the variable of device use,

internet problem and the department they are studying in class participation

Variables n X SS f p Difference
Class a) Mobile phone 171 4.37 1.29395
attendance b) Computer 20 5.40 1.09066 12.606 0.000* a<bvec
Which Device c) Both of them 23 5.49 1.14276
Internet a) Yes 104 4.03 1.30206
problem b) No 54 5.35 1.26852 23.674 0.000* a<bvec
¢) Partially 56 4.87 92711
Department Physical Education 79 4.68 1.29334
and Sports Teaching 0.356 0.701 i
Coaching Training 59 4.57 1.30383 ’ ’
Sport Management 76 4.50 1.39414

**p<0,01, *p<0,05

A one-way Anova analysis was applied in order to examine the students' E-learning Readiness score average in
terms of which device they use to participate in the course and in terms of having internet problems while
attending the course, and the results are shown in Table 7. Tukey HSD test was performed in order to examine
the source of the difference considering the homogeneity of variance and the number of groups. E-learning
Readiness mean score differs significantly in terms of device (F(2,211)=12.606; p=0.000<0.001). It was
determined that those who participated with a mobile phone (X=4.37) were less than the average of the students

who participated with the computer (X=5.40) and both (X=5.49).

The mean score of Readiness for e-learning differs significantly from the point of view of internet problem while

entering the class (F(2,211)=23,674; p=0,000<0.001). The average of those who had internet problems (X=4.03)
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was lower than the average of those who did not (X=5.35) and those who had problems with the internet
(X=4.87). When the mean score of the e-learning Readiness point average was examined in terms of the

Department variable, no significant difference was found (F(2,211)=0.356; p=0.701>0.05).

CONCLUSION and DISCUSSION

According to the test results of our study, male participants' Motivation scores for E-learning (x=4.08) were
higher than female participants (X=3.46). No significant difference was found in other dimensions. The reason
why the current research result is in favor of men may be due to the fact that male individuals are more prone
to technology use and are related to technology use. When the literature is examined, Yenilmez et al. (2017),
teacher candidates' attitudes towards distance education were examined in terms of various variables, and in
this study, it was found that attitudes towards distance education were more positive in male teacher candidates
than female teacher candidates. Geng (2020) found in his study that male students are more inclined to distance
education. In addition, according to the results of Basar et al.'s (2019) study, it was determined that the
perception of distance education of the participating male teacher candidates was more positive than the female
teacher candidates. These results are in parallel with the findings of our study. However, in the study of Cavusoglu
and Acar (2020), Schifter (2002) revealed that students' views on distance education are more positive for female
students and their e-learning readiness averages are higher than male students. Tlrker's (2022) study on physical
education teacher candidates showed that female teacher candidates had higher academic motivation in the
COVID-19 pandemic than males, which supports these findings in the literature. The reason for the different
results in the literature regarding the levels of readiness for e-learning can be considered because natural
disasters such as earthquakes can affect certain regions, but the SARS-CoV-2 pandemic is a global epidemic

disease.

When analyzed according to the variable of owning a personal computer, it was determined that the participants
who had a personal computer in the total and sub-dimensions of E-OHBO showed higher e-learning readiness. It
can be said that this finding is meaningful and shows a significant relationship due to reasons such as the high
computer aptitude of the participants with a computer, the availability of computers when needed, and the more

effective use of technology by those who have a computer.

When the findings were analyzed according to the variable of having fixed internet, it was determined that those
with fixed internet showed higher e-learning readiness in the total and sub-dimensions of E-OHBO except for the
self-learning dimension. When the literature was examined, no studies were found according to this variable. It
is thought that it is significant that the present study finding is the reason why the readiness level scores of the
participants with fixed internet are higher, the fact that the participant with fixed internet has a working area
and is away from distracting factors. In addition, it is thought that mobile internet will adversely affect the
readiness levels of individuals because they are outdoors and attend classes in areas far from the appropriate

online environment.
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No significant difference was found when the E-OHBO scores were examined according to the earthquake
experience variable. No studies have been found in the literature in this area. This finding can be interpreted as
that the students studying in sports sciences do not affect the e-learning readiness of the Physical Education and

Sports School students.

Statistically p<0.005 p<0.005 differed significantly from those of the participants who were connected to the
course via computer, mobile phone or both. In other words, it was determined that those who participated by
mobile phone had lower average scores compared to students who were connected by computer or both. In a
study carried out by Cetin (2021), the relationship between the scale of views on distance education, personal
suitability, effectiveness and instructional dimensions, and the Oxford happiness scale and the device used in

distance education were examined. It was concluded that it was higher than the students who use tablets.

However, studies conducted in different disciplines, including studies conducted by Kirali and Alci (2016) and
Baris (2015), have shown that individuals living in homes with computers have a more positive attitude towards
online learning compared to those living in homes without computers. Online education, which is created by
bringing together teachers, students and teaching materials from different geographies with the help of
technological opportunities, constantly renews itself and uses technological opportunities at the highest level (Al
& Mardan, 2004). Computer and internet are among the most valuable contributions of technology to education
activities (Tuncer & Taspinar, 2007). Today, the effectiveness of technology in the field of education is rapidly
diversifying and each new technological development contributes to the evolution of education by taking

educational practices one step further.

According to the study of Karatepe, et al. (2020), it was seen that pre-service teachers most commonly use mobile
phones. The most important communication tool following mobile phones was laptop, while desktop computers
and tablets were determined as less preferred cognitive communication tools. The main reason for this situation
is that the majority of teacher candidates have smart mobile phones and the portability feature of laptop
computers. According to Oztas and Kilig's (2017) study, students prefer laptop computers the most while
attending synchronous education courses, followed by mobile phones, desktop computers, tablets and other

devices, respectively.

When the e-learning readiness of the participants, depending on their internet problem, was examined, it was
determined that the participants who did not have internet problems and partially experienced them had higher
readiness levels compared to those who had internet problems. These findings are also consistent with Cetin's
(2021) study. In Cetin's study, it was concluded that participants who had internet problems had higher scores in
personal suitability, effectiveness, instructional dimensions in distance education, Opinions Towards Distance

Education Scale total score and Oxford happiness scale total scores.

As another example supporting these results, Baris's (2015) study also showed that participants with an internet

connection at home had higher attitudes than those who did not. Considering the impact of the internet today,
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the necessity of using online learning methods comes to the fore. According to Akdemir and Kili¢ (2020),
according to the students' views on the effective use of distance education tools, the efforts of the teachers are
not sufficient, the lessons are superficial and there is enough effort to use the system. They state that it does not
show (Akdemir and Kilig, 2020). In the related literature, there are studies that are similar to our results regarding

the effectiveness of distance education tools (Erfidan, 2019; Demirci, 2018; Ozcan, 2019).

When the mean of E-Learning Readiness point averages depending on the department (teaching, coaching,
sports management) of the participants were analyzed in terms of the department variable, no statistically
significant difference was found. These results are in agreement with the studies of Cavusoglu and Acar (2020),
Geng (2020), and Basar et al. (2019), who share a similar trend. In these previous studies, statistically significant
differences were found in the scale of views on distance education according to the department variable.
However, as a difference corresponding to the current research results, in Cetin's (2021) study, according to the
findings of the study, the teaching scores of the Physical Education and Sports Teaching department students in
distance education were found to be higher than those of the management department students. In addition,
the distance education affinity scores of the students of the Coaching department were determined to be higher
than the students of the Physical Education and Sports Teaching, Sports Management and Recreation

departments.

SUGGESTIONS

The study of Saribas and Meydan (2020) on geography students and the findings of Ates and Altun's (2008) study
in different disciplines also reflect the similarities of the attitudes of the online course participants. In conclusion;
It was concluded that the effects of having a personal computer, using a fixed internet, participating in online
classes from a computer, and e-learning readiness of those who do not have internet connection problems are
significant. On the other hand, it has been determined that experiencing natural disasters and the department
they are studying do not have a significant effect on students' e-learning readiness. As a result, it can be said that
the variables of having a personal computer and a fixed internet line, having a fixed internet line and connecting

to the internet have a significant effect on the students' e-learning readiness levels.
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BEDEN EGITiMi VE SPOR YUKSEKOKULU OGRENCILERININ E-OGRENMEYE HAZIR
BULUNUSLUKLARININ iNCELENMESI

0z

E-6grenmeye hazirbulunusluk, e-6grenmeyi dogrudan etkileyen ve katilimcinin basarisinda 6nemli
bir degiskendir. Bu arastirmada 2023 yilinda Kahramanmaras ve Hatay merkezli depremler sonrasi
Tirkiye'de 6gretim faaliyetlerinin ¢evrimici ortamda yurutiilmesinden kaynakl olarak spor bilimleri
fakiiltesi 6grencilerinin e-6grenmeye yonelik hazir bulunusluklarinin farkli degiskenler agisindan
incelenmesi amaclanmistir. iliskisel tarama modeli ile desenlenen calismada, arastirma grubu kolay
drnekleme yoéntemiyle belirlenmistir. Bu dogrultuda, Giimiishane Universitesi Beden Egitimi ve
Spor Yiiksekokulunda ve 2022-2023 akademik yili bahar déneminde 6grenime devam eden 97’si
kadin (%45,3), 117’si erkek (%54,7) toplam 214 lisans 6grencisi ¢alismanin arastirma grubunu
olusturmaktadir. Arastirmada Demir ve Yurdugil (2015) tarafindan gelistirilen 33 madde ve 5 alt
boyuttan olusan “E-Ogrenmeye Hazir Bulunusluk Olcegi (E-OHBO); kullanilmistir. Katilimcilardan
elde edilen verilerin ¢arpiklik ve basiklik degerlerinin normallik sonuglarina gore sinamalarda ikili
bagimsiz gruplar igin t-Testi ve ¢oklu karsilastirmalar igin ise tek yonlu varyans analizi (ANOVA)
kullanilmistir. Arastirmadan elde edilen sonuglara gore katilimcilarin ortalamanin tzerinde (4,58)
e-0grenme hazirbulunusluga sahip oldugu gorildi. Bagimsiz degiskenlerden elde edilen sonuglar
incelendigine, cinsiyet, kisisel bilgisayara sahip olma, sabit intrenet kullanimi, bilgisayar veya cep
telefonundan ¢evrimici derse katilim, intrenet sorunu yasama degiskenlerinde istatistiksel anlaml
farkhhk (p<,05) tespit edilirken; dogal afete maruz kalma ve 6grenim gérdiugi akademik birim
degiskeni agisindan anlamli fark (p>,05) gortilmedi. Sonug olarak sahsi bir bilgisayari bulunma, sabit
internet hattina sahip olma ve internete baglanma problemi degiskenlerinin 6grencilerin e-
0grenme hazirbulunusluk diizeylerinde 6nemli bir etkiye sahip oldugunu sdylenebilir.

Anahtar kelimeler: Anahtar kelimel, anahtar kelime 2, anahtar kelime 3.
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GiRiS
Tirkiye'de 11 farkl ilde meydana gelen deprem sonrasinda Orgiin Ogretime ara verilmistir. Bu durum, 11 ilde
yasayan fakat egitimlerini farkli illerde siirdiiren dgrenciler icin de biiyiik bir soruna dénustii. YOK almis oldugu

kararlar dogrultusunda Egitim Ogretim faaliyetlerine gevrimigi uzaktan devam edilmistir. Boylelikle e-6grenme

kavramlari ve uygulamalari tekrar 6nem kazandi.

SARS-CoV-2 pandemi ddneminde hayatin igerisindeki sosyal yasantimizin buyuk boéliminde gergeklesen
kisitlama ve karantina slreglerinin gerceklesmesi kiiresel manada hayati olumsuz yonde etkilemistir (Somoglu,
2021; Sever ve Zambak, 2021). Egitim sireglerinde ortaya gikan zorluklarin Gstesinden gelmek icin uzaktan egitim,
hem bir ¢ikis yolu olarak goriilmekte hem de 21. ylizyil yagsam boyu 6grenme ilkelerinin temel bir bileseni haline
gelmektedir. Bu donemde Ikégretimden yuksek 6gretime kadar tim egitim kurumlari, e-6grenme kavramlarini
ve uygulamalarini hizla benimsemek durumunda kalmistir. Bu durum 6grenme ve 6gretme alanlarinda biyuk
degisikliklere neden olmaktadir. Gegmise kadar birgok Universite sinif ici gevrimigi kurslar sunarken, glinimuzde
ise tim egitim kurumlari egitim-6gretim faaliyetlerini internet tabanli uzaktan egitim teknolojilerine dayali olarak

gerceklestirmek durumunda kalmistir (Akyliz ve Numanoglu 2020).

Demirel (2012), uzaktan Ogretimi; sinirlamalarin ve kisitlamalarin mevcut oldugu durumlarda, egitim
etkinliklerinin planlayicilar, uygulayicilar ve 6grenciler arasindaki iletisim ve etkilesimin, 6zel olarak hazirlanmis
Ogretim birimleri ve gesitli ortamlar aracihgiyla belirli bir merkezden saglandigi bir 6gretim ydntemi olarak
tanimlamaktadir. Uzaktan egitim, 6gretmen ve 6grencinin fiziksel olarak ayni mekdnda bulunma zorunlulugu
olmadan 6gretim ve 6grenme etkinliklerinin diizenlendigi bir yontemdir. Elektronik posta, bilgisayar destekli
konferanslar ve internet gibi ¢coklu ortam sunum sistemleri, uzaktan egitimde kullanilan araglardandir. Bu araglar
ve sunum sistemleri sayesinde o6gretmenler, 6grencilere yonlendirici bilgiler sunabilirken, 6grenciler ise

o6gretmenlere ve diger 6grencilere sorular sorabilir ve cevaplar verebilirler (Kaya, 2002).

iletisim teknolojilerinin kiiresel dlgekte yayginlasmasi, kiiresel egitim sistemini sekillendirmistir. internet, fiber
optik altyapi, bilgisayar teknolojileri, televizyon ve diger bilisim sistemlerindeki hizli ve etkileyici ilerlemeler,

egitim alaninda yeni yaklasimlarin ortaya ¢ikmasina olanak tanimistir (isman, Aytekin, 2011).

E-68renme, modern egitim anlayisinin igcinde giderek daha fazla yer edinmektedir. Ancak bu yayilma siireci, birgok
paydasin ayni anda karsilastigi zorluklarla basa ¢ikmayi gerektirmektedir. Bu baglamda, e-6grenme ile en ¢ok
zorluk yasayan ve bu ylzden destek ihtiyaci duyan paydaslardan biri (iniversite 6grencileridir. Bu gereksinim
duyulan destek, bir¢cok yoni bulunmakla birlikte, sorunlari 6nceden gérmek ve bu sorunlara yonelik onleyici
tedbirler almak adina dne gikan bir ihtiyaca isaret etmektedir: Universite 6grencilerinin e-6grenmeye hazir olma

seviyelerindeki eksikliklerdir (Yurdugul ve Demir 2017).

Hazirbulunusluk, 6grenebilme yetisi icin gereken temel davranislarin edinilmis olmasi anlamina gelir (Ulgen,

1997). Yeni bir 6grenme-6gretme siirecinde, bireyin sahip oldugu 6zelliklerin tamamini ifade eden bir kavram
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olarak da kullaniimaktadir (Aydin, 2002). Genel bir bakisla ifade edecek olursak, herhangi bir etkinligi
gerceklestirebilmek icin bilissel, duyussal, sosyal ve psikomotor agilardan hazir olma durumunu ifade eder (Kaya,
2017). Hazirbulunusluk, bireyin belirli bir beceriyi gerceklestirebilmesi icin 6nce belirli bir olgunlagsma seviyesine
ulasmasini, ardindan da o beceriye yonelik gereken 6n kosul 6grenmelerini, ilgi ve tutumlarini, yetenekleriniigerir
(Gibson ve Vinegradoff, 1986; akt. Senemoglu, 2013; Zambak, 2022). E-6grenmede yasanan basarisizlik,
memnuniyetsizlik ve/veya dusitk katilimin en biyuk nedenlerinden biri, 68renenlerin e-6grenmeye hazir
olmamasi olabilir (Dray, ve ark, 2011). E-6grenmeye hazir bulunusluk basitce, bir bireyin veya kurumun e-
6grenme deneyimini en etkili sekilde yasayabilmesi igin gerekli 6n bilgi ve becerilere, duyussal 6zelliklere (tutum,

motivasyon gibi) sahip olma diizeyini ifade eder (Akaslan ve Law, 2011; Hung, ve ark, 2010; Moftakhari, 2013).

Alanyazinda o0grencilerin e-6grenmeye hazir bulunusluk dlzeyinin Olcllmesi yoninde yapilan calismalar
bulunmaktadir (Hung ve ark, 2010; Oliver, 2001; Moftakhari, 2013; Yurdugil ve Alsancak-Sirakaya, 2013).
Literatirdeki bu calismalara ragmen Spor Bilimleri alaninda 06grencilerin e-6grenmeye yonelik hazir
bulunuslugunun incelendigi bir calismaya literatlirde rastlanilmamistir. Bu baglamda spor bilimleri alaninda
yapilacak bu galismalar, 6zellikle diinyada yasanan SARS-CoV-2 pandemisi ve dogal afetler nedeniyle ¢evrimigi
O0gretim yontemlerine gecilmesi nedeniyle 6grencilerin e-6grenmeye yonelik hazirbulunusluklarini belirlemek
O6nem arz etmektedir. Bu amagla Spor Bilimleri alaninda farkli bélimlerde egitimlerine devam eden 6grencilerin
e-0grenmeye yonelik hazirbulunusluklarinin  belirlenmesi ve iliskili degiskenler agisindan incelenmesi

arastirmanin amacini olugsturmaktadir.

YONTEM

Arastirmanin Modeli

Bu arastirmada, nicel arastirma yéntemlerinden biri olan tarama modeli kullaniimistir. Tarama modeli, mevcut
durumu betimlemede kullanilan bir yaklasimdir ve katiimcilarin bulundugu kosullari tanimlamak amaciyla tercih
edilir (Karasar, 2012). Arastirma amacina uygun olarak, bu yaklasim benimsenmis ve secilen 6rneklem Gzerinde

nicel betimlemeyi gerceklestirmek icin "iliskisel tarama modeli" kullaniimistir.

Calisma Grubu

Calisma gurubunu Giimiishane Universitesi Beden Egitimi ve Spor Yiiksekokulu’ndaki 97’si Kadin, 117’si erkek

olmak lizere toplam 214 dgrenci olusturmaktadir. Orneklem secimi rastgele rnek yéntemi ile belirlenmistir

Veri Toplama Araglari

Arastirmaya katilan Beden Egitimi ve Spor Bolimi 6grencileri ile ilgili bazi bilgileri edinebilmek icin Kisisel Bilgi
Formu, Universite Ogrencilerinin E-Ogrenmeye Hazir Bulunuslugunu belirlemek icin Demir ve Yurdugiil (2015)

tarafindan gelistirilen Universite Ogrencilerinin E-Ogrenmeye Hazir Bulunuslugu Olcegi kullanilmistir.
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Kisisel Bilgi Formu; Ogrencilerin cinsiyet, bdlim, uzaktan egitim derslerine katihm araclar, kisisel bilgisayarlar
varligi, sabit internetinin varligi, derse katilim sirasinda internet sorunu, depremi yasadigi ve su an da depren

bolgesinde olup olmadigi sorularindan olusmustur.

E-Ogrenmeye Hazir Bulunusluk Olgegi (E-OHBG); Demir ve Yurdugiil (2015) tarafindan gelistirilmistir. Olgme
araci, Bilgisayar Oz-Yeterliligi (5 madde), internet Oz-Yeterliligi (9 madde), Kendi Kendine Ogrenme (8 madde),
Ogrenen Kontrolli (4 madde), E-Ogrenmeye Yénelik Motivasyon (7 madde) olmak lizere 5 alt boyutlu ve 33
maddeden olusmaktadir. Olgek 7’li Likert tipindedir. 1 (bana hi¢ uygun degil) ile 7 (bana tamamen uygun)

arasindadir.
Verilerin Analizi

Calismada verilerin analizinde spss 25 paket programi kullanilmistir. Verilerin dagilimina iliskin normallik sinamasi
yapilmistir. Normallik varsayimi igin basiklik ve garpiklik degerleri kriter olarak alinmistir. Verilerin analizinde

bagimsiz gruplar igin T testi, One way anova ve korelasyon testleri uygulanmistir.

Arastirmanin Etik Yonii

“Beden Egitimi ve Spor Yiiksekokulu Ogrencilerinin E-Ogrenmeye Hazir Bulunusluklarinin incelenmesi”
arastirmak amaciyla yapilan bu arastirma icin Giimiishane Universitesi Bilimsel Arastirma ve Yayin Etigi

Kurulundan, E-95674917-108.99-168962 sayili ve 05/03/2023 tarihli onay alinmistir.

BULGULAR
Tablo 1. Katilimcilarin Tanimlayici Bilgileri
Degiskenler n %
Cinsivet Kadin 97 45.3
v Erkek 117 54.7
Beden Egitimi ve Spor Ogretmenligi 79 36.9
Boliim Antrenorlik Egitimi 59 27.6
Spor Yoneticiligi 76 35.5
Cep telefonu 171 79.9
Derse hangi Cihazla Katiliyorsunuz? Bilgisayar 20 9.3
Her ikisi de 23 10.7
Evet 70 32.7
Kisisel bilgi ?
isisel bilgisayariniz var mi Hayir 144 673
Evet 112 52.3
B g iti ?
ulundugunuz yerde sabit internet var mi Hayir 102 277
Derse katilirken internet sorunu yasiyor Evet 104 48.6
. ! unu-yasty Hayir 54 25.2
musunuz?
Kismen 56 26.2
Evet 101 47.2
6 Subattaki d i sizd d ?
Subattaki depremi sizde yasadiniz mi Hayir 113 528
Su anda Deprem bolgesinde mi ikamet Evet 75 35.0
ediyorsunuz? Hayir 139 65.0
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Tablo 1 incelediginde katiimcilarin %45.3' kadin, %54.7’si erkek ve biyik bir cogunlugunun kisisel bilgisayari

olmayan (%67.3) Ogrenciler oldugu tespit edilmistir. Katilimcilarin biytk bir ¢ogunlugu derse deprem

bolgesinden katilan (%65.0) ve internet baglanti sorunu yasayan 6grenci (%48.6) ya da kismen sorun yasayan

(%26.2) 6grenciler oldugu gorilmektedir.

Tablo 2. Normallik Testi

Olgek X Skewness Kurtosis
Bilgisayar Oz-Yeterligi 4.07 0.107 -0.983
internet Oz-Yeterligi 4.89 -0.442 -0.726
Kendi Kendine Ogrenme 5.03 -0.549 -0.413
Ogrenen Kontrolii 4.99 -0.463 -0.628
E-6grenmeye Yonelik Motivasyon 3.80 0.099 -1.135
E-OHBO 4.58 -0.276 -0.428

Verilerin normallik dagihmina Kurtosis-Skewness testiyle bakilmistir. Tablo 2’de gorildigi tzere “E-

ogrenmeye Hazir Bulunuslugu” olgeginden elde edilen verilerin garpiklik degeri -0.276 ve basikhk degeri -

0.428 olarak bulunmustur. Verilerin normallik dagilimina Kurtosis-Skewness testi kullanilmistir. Olgeklerin

basikhk ve carpiklik degerlerinin +1.5 ile -1.5 araliginda olmasi sebebiyle dlgeklerden elde edilen verilerin

normal dagihm gosterdigi kabul edilmektedir

(Tabachnick and Fidell, 2013). Aritmetik ortalamalar

incelendiginde ortalamanin Gzerinde katilimcilarin e-6grenme hazir bulunuslugu sergiledigi ve en yiiksek e-

o6grenme kendi kendine 6grenme boyutunda (X =5.03) iken en dusiik ise e-6g§renmeye yonelik motivasyon

(x =3.80) boyutundandir.

Tablo 3. Ogrencilerin cinsiyet degiskenine gére E-OHBO ve alt boyut puanlarinin karsilastiriimasi

Olgek _
Cinsiyet N X Ss t p
. Kadin 97 3.94 173
Bilgisayar Oz-Yeterligi Erkek 117 218 176 -1.001 0,32
, j Kadin 97 471 168
Internet Oz-Yeterligi Erkek 117 501 156 -1.465 0,14
. Kadin 97 4.99 1.53
Kendi Kendine Ogrenme Erkek 117 507 132 -0.380 0.70
. Kadin 97 491 174
Ogrenen Kontrolii Erkek 117 505 WY -0.640 0.52
Kadin 97 3.46 1.79
E-6grenmeye Yonelik Motivasyon Erkek 117 2.08 2.04 -2.350 0.02*
L Kadin 97 442 139
E-OHBO Toplam Erkek 117 272 125 -1.609 0.11

Katilmcilarin “cinsiyet” degiskenine t-testi bulgularina gére; E-OHBO toplam [t..)=-1.609, p>0.05], Bilgisayar Oz-

Yeterligi [t=-1.001, p>0.05], internet Oz-Yeterligi [t=-1.465, p>0.05], Kendi Kendine Ogrenme [t=-0.380, p>0.05]

ve Ogrenen Kontrolii boyutlarinda [t=-0.640, p>0.05] cinsiyete bagh degismezken, E-6grenmeye Yonelik

Motivasyon diizeyleri ise [t=-2.350, p<0.05] cinsiyete bagli anlamli farklilik tespit edilmistir. Test sonuglarina gére
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erkek katiimcilarin E-6grenmeye Yonelik Motivasyon puanlari (X=4,08) kadin katilimcilara gére (X=3,46) daha

yuksektir (Tablo 3).

Tablo 4. Ogrencilerin kisisel bilgisayari olma durumuna gére E-OHBO ve alt boyut puanlarinin kargilastiriimasi

Olgek _
Bilgisayar N X Ss t p
N . Evet 70 4.9 1.62548
Bilgisayar Oz-Yeterligi Hayir 122 363 163836 5.708 0.00%**
_ ) Evet 70 5.44 1.49622
Internet Oz-Yeterligi Hayir 122 162 161740 3.579 0.00%**
) Evet 70 5.39 1.25862
Kendi Kendine Ogrenme Hayir 1aa 286 1.47968 2.538 0.01*
. Evet 70 5.47 1.46698
Ogrenen Kontroli Hayir 1aa 276 157516 3.159 0.00**
Evet 70 4.21 1.90483
E-0grenmeye Yonelik Motivasyon Hayir 144 3.60 1.95082 2.180 0.03*
o Evet 70 5.10 1.24949
E-OHBO Toplam Hayrr 122 233 129605 4.144 0.00**

**p<0,01, *p<0,05

Katiimcilarin “kisisel bilgisayara sahip olma” degiskenine gére t-testi bulgulari; E-OHBO toplam [t=4.144, p<0.01],
Bilgisayar Oz-Yeterligi [t=5.708, p<0.01], internet Oz-Yeterligi [t=3.579, p<0.01], Kendi Kendine Ogrenme
[t=2,538, p<0.05], Ogrenen Kontroli [t=3.159, p<0.01] ve E-dgrenmeye Yénelik Motivasyon boyutlarinda
[t=2,180, p<0.05] evinde kisisel bilgisayara sahip katilimcilarin, evinde kisisel bilgisayara sahip olmayanlardan
istatistiksel olarak olamayanlardan daha yliksek ve anlamli e-6grenme hazirbulunuslugu sergilemislerdir (Tablo

4).

Tablo 5. Katilimcilarin sabit internet olmasi durumuna gére E-OHBO ve alt boyut puanlarinin karsilastirilmasi

Olgek ) _
Internet N X Ss t p
j Evet 112 4.57 1.68
Bilgisayar Oz-Yeterligi Hayir 102 353 165 4.570 0.00**
] j Evet 112 5.15 1.49
Internet Oz-Yeterligi Hayir 102 2.60 17 2.490 0.01*
j Evet 112 5.15 1.33
Kendi Kendine Ogrenme Hayir 102 291 152 1.200 0.23
) Evet 112 5.28 1.47
Ogrenen Kontroli Hayir 102 168 162 2.834 0.00**
Evet 112 4.23 1.86
E-6grenmeye Yonelik Motivasyon Hayir 102 332 1.94 3.487 0.00**
o Evet 112 4.88 1.27
E-OHBO Hayir 102 4.25 131 3-58 0.00™

**p<0,01, *p<0,05
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Katiimcilarin “sabit internete sahip olma” degiskenine gére t-testi bulgulari; E-OHBO toplam [t=3.558, p<0.01],
Bilgisayar Oz-Yeterligi [t=4.570, p<0.01], internet Oz-Yeterligi [t=2.490, p<0.05], Ogrenen Kontrolii [t=2.834,
p<0.01] ve E-68renmeye Yonelik Motivasyon boyutlarinda [t=3.487, p<0.05] sabit internet hattina sahip
katilimcilarin, sabit internet hattina sahip olmayan katiimcilardan pozitif yonde anlamli e-6grenme
hazirbulunuslugu gostermislerdir (Tablo 5). Kendi Kendine Ogrenme boyutunda ise [t=1.200, p>0.05] sabit

internete sahip olma degiskenine bagh olarak anlamli farklilik géstermemistir (Tablo 5).

Tablo 6. Ogrencilerin depremi yasama ve deprem bélgesinde ikamet etme durumlarina gére E-OHBO puan

ortalamasinin karsilastirilmasi

Olgek

Bilgisayar N X Ss t p
Evet 101 4.55 1.28351
Depremi yasadiniz mi? -0.376 0.707
Hayir 113 4.61 1.37295
Su an deprem bélgesinde ikamet Evet 75 4,51 1.27398
-0.557  0.578
etme Hayir 139 4.62 1.36056

*p<0,01, *p<0,05

Ogrencilerin deprem anini yasama durumlari ve halen deprem bdlgesinde ikamet etme durumlari agisindan E-

OHBO toplam puan ortalamasina anlamli bir fark tespit edilmemistir (p>0.05).

Tablo 7. Ogrencilerin ders katiimda cihaz kullanimi, internet sorunu ve okuduklari béliim degiskenine gére E-

OHBO toplam puan ortalamasinin karsilastirilmasi

Degiskenler n X SS f p Farklilik
Derse  katiim a) Cep telefonu 171  4.37 1.29395
Hangi Cihaz b) Bilgisayar 20 5.40 1.09066 12.606 0.000* a<bvec
c) Her ikisi de 23 5.49 1.14276
internet Sorunu  a) Evet 104 4.03 1.30206
b) Hayir 54 5.35 1.26852 23.674 0.000* a<bvec
c) Kismen 56 4.87 92711
Bolim Ogretmenlik 79 4.68 1.29334
Antrendrlik 59 4.57 1.30383 0.356 0.701 -
Spor Yoneticiligi 76 4.50 1.39414

**p<0,01, *p<0,05

Ogrencilerin E-6grenmeye Hazir Bulunuslugu puan ortalamasinin Bsliim, derse katilima hangi cihazla ve derse
katilirken internet sorunu yasamalari agisindan incelemek amaciyla tek yonli Anova analizi uygulanmis, sonuglar
Tablo 7'de gosterilmistir. Varyans homojenliginin saglaniyor olmasi ve grup sayilari dikkate alinarak farkin

kaynagini incelemek amaciyla Tukey HSD testi yapilmistir. E-6grenmeye Hazir Bulunuslugu puan ortalamasinin
cihaz agisindan anlaml diizeyde farkhlagmaktadir (F;211)=12,606; p=0,000<0.001). Cep telefonu (X=4.37) ile

katilanlarin bilgisayar (X=5.40) ve her ikisi (X=5.49) ile katilan 6grencilerin ortalamasindan diisiis oldugu tespit

edilmistir.
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E-68renmeye Hazir Bulunuslugu puan ortalamasinin derse girerken internet sorunu agisindan bakildiginda
anlamli dizeyde farklilagmaktadir (F;211)=23.674; p=0,000<0.001). internet sorunu yasayanlarin(X=4.03)

ortalamasi, yasamayan(X=5.35) ve kismen yasayanlarin (X=4.87) ortalamasindan diisiik cikmistir. E-68renmeye
Hazir Bulunuslugu puan ortalamasinin Bolim degiskeni acisindan bakildiginda anlamh farkhhk tespit

edilmemistir (F(y211)=0.356; p=0.701>0.05).

TARTISMA ve SONUC

Calismamizin test sonuglarina gére erkek katilimcilarin E-6grenmeye Yonelik Motivasyon puanlari (x=4,08) kadin
katilimcilara gore (xX'=3,46) daha yiiksektir. Diger boyutlarda anlamli farklilik bulunamamistir. Mevcut arastirma
sonucunun erkeklerin lehine olmasinin sebebi erkek bireylerin teknoloji kullanimlarina daha yatkin olmasi ve
teknoloji kullanimina ilgili olmasindan kaynaklanabilir. Literetiir bakildiginda mevcut arastirma sonuglari ile
benzerlik gostren Yenilmez ve ark. (2017) arastirmasinda, 6gretmen adaylarinin uzaktan egitime yonelik
tutumlari gesitli degiskenler agisindan incelenmis ve bu ¢alismada, uzaktan egitime yonelik tutumlarin erkek
O6gretmen adaylarinda kadin 6gretmen adaylarina gore daha olumlu oldugu bulunmustur. Geng (2020) ise yaptig
calismada, erkek Ogrencilerin uzaktan egitime daha yatkin olduklarini tespit etmistir. Ayrica, Basar ve
arkadaslarinin (2019) arastirmasinda yer alan sonuglara gore, katilan erkek 6gretmen adaylarinin uzaktan egitim
algisinin kadin 6gretmen adaylarina kiyasla daha olumlu oldugu belirlenmistir. Bu sonuglar, arastirmamizin
bulgulariyla paralellik gostermektedir. Ancak, Cavusoglu ve Acar (2020), Schifter (2002) c¢alismasinda,
ogrencilerin uzaktan egitime yonelik gorislerinin kadin 6grencilerde daha olumlu oldugunu ve e-6grenme hazir
bulunusluk ortalamalarinin erkek 6grencilere gore daha yiksek oldugunu ortaya koymustur. Tirker'in (2022)
yaptig arastirma ise Beden Egitimi Ogretmeni adaylari lizerinde yaptigi calismada kadin 6gretmen adaylarinin
erkeklere gore COVID-19 pandemisinde akademik motivasyonlarinin daha yiksek oldugunu géstermistir, bu da
literatirdeki bu bulgular destekler niteliktedir. Literatiirde e-6grenmeye yonelik hazir bulunusluk dizeyleri
konusunda farkli sonuglara ulasiimasinin sebebi olarak deprem gibi dogal afetlerin belirli bolgeleri

etkileyebilmesi, fakat SARS-CoV-2 pandemisinin kiresel bir salgin hastalik olmasi da dustnulebilir.

Kisisel bilgisayara sahip olma degiskenine gére incelendiginde E-OHBO toplam ve alt boyutlarinda kisisel
bilgisayara sahip olan katilimcilarin daha yiksek e-6grenme hazirbulunuslugu sergiledigi tespit edilmistir. Bu
bulgunun anlamali olmasi bilgisayara sahip katilimcilarin bilgisayar yatkinliginin yiiksek olmasi, Ihtiyag
duyuldugunda bilgisayar ulasilabilmesi ve bilgisayara sahip olanlarin teknolojiyi daha etkin kullanmasi gibi

nedenlerden anlamli bir iliski gosterdigi sdylenebilir.

Sabit internete sahip olma degiskenine gére bulgular incelendiginde, kendi kendine 6grenme boyutu hari¢ E-
OHBO toplam ve alt boyutlarinda sabit internete sahip olanlarin daha yiiksek e-6grenme hazirbulunuslugu
gosterdigi saptanmustir. Literatiir incelendiginde bu degiskene gore ¢alismalara rastlaniimamistir. Mevcut ¢alisma
bulgusunun sabit internete sahip katililimcilarin hazirbulunusluk seviyesi skorlarinin daha yiiksek olmasininin

nedeninin daha ylksek ¢ikmasinin sebebi, sabit intrenet sahip olan katilimcinin bir ¢alisma alanin bulunmasi,
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dikkatini dagitacak etkenlerden uzak olmasinin anlamli ¢tkmasinin manidar oldugu distntlmektedir. Ayrica,
tasinabilir internetlerde bireylerin dis ortamlarda olmasi, derslere uygun cevirim i¢i ortamdan uzak alanlarda

girmesi sebebiyle hazirbulunusluk diizeylerininde olumsuz etkileyecegi duslinilmeketedir.

Deprem yasama degiskenine goére E-OHBO puanlari incelendiginde anlamli fark tespit edilmemistir. Bu alanda
alanyazinda yapilmis galismalara rastlanilmamistir. Bu bulgu spor bilimlerinde egitim géren 6grencilerin Beden
Egitimi ve Spor Yiksekokulu o6grencilerinin e-6grenmeye hazir bulunusluklarini etkilemedigi seklinde

yorumlanabilir.

Bilgisayar, cep telefonu veya her ikisi araciligiyla derse baglanan katilimcilarin E-OHBO (Egitimde Ogrenci Bilgi
Sistemi) durumlari, bilgisayar ve her ikisini kullanan katilimcilarin sadece cep telefonu ile baglananlardan
istatistiksel olarak p<0,005 anlamli bir sekilde farklihk gdstermistir. Baska bir ifadeyle, cep telefonu ile katilanlarin,
bilgisayar veya her ikisi ile baglanan 6grencilere kiyasla daha dusiik ortalama skorlar elde ettigi tespit edilmistir.
Cetin (2021) tarafindan gergeklestirilen bir ¢calismada, uzaktan egitime yonelik gorusler 6lgegi, kisisel uygunluk,
etkililik ve 6greticilik boyutlari ile Oxford mutluluk olgegi ile uzaktan egitimde kullanilan cihaz degiskeni arasinda
bir iliski incelenmis ve bu ¢alismada, Masalistii ve dizlistl bilgisayar kullanan 6grencilerin puanlarinin akilli telefon

veya tablet kullanan 6grencilere gore daha yiiksek oldugu sonucuna ulagiimistir.

Ancak, farkl disiplinlerde yapilan galismalar, Kirali ve Alci (2016) ile Baris (2015) tarafindan gergeklestirilen
calismalar da dahil olmak (izere, bilgisayarin bulundugu evlerde yasayan bireylerin, bilgisayarin olmadigi evlerde
yasayanlara kiyasla c¢evrimi¢ci 6grenmeye daha olumlu bir tutum sergilediklerini gostermistir. Farkh
cografyalardaki 6gretmenler, 6grenciler ve 0gretim materyalleri, teknolojik imkanlarin yardimiyla bir araya
getirilerek olusturulan ¢evrimigi egitim, stirekli olarak kendini yenilemekte ve teknolojik olanaklari en lst dliizeyde
kullanmaktadir (Al ve Mardan, 2004). Teknolojinin egitim 6gretim faaliyetlerine sundugu en degerli katkilar
arasinda bilgisayar ve internet yer almaktadir (Tuncer ve Taspinar, 2007). GlinUmizde, teknolojinin egitim
alanindaki etkinligi hizla cesitlenmekte ve her yeni teknolojik gelisme, egitim uygulamalarini bir adim 6teye

tasityarak egitimin evrimine katkida bulunmaktadir.

Karatepe, ve ark (2020), galismasina gore 6gretmen adaylarinin en yaygin olarak cep telefonlarini kullandiklari
gorialmustar. Cep telefonlarini takip eden en 6nemliiletisim araci dizlisti bilgisayar olmus, masausti bilgisayarlar
ve tabletler ise daha az tercih edilen bilissel iletisim araglari olarak belirlenmistir. Bu durumun temel nedeni,
O0gretmen adaylarinin blyik ¢ogunlugunun akilli cep telefonlarina sahip olmalari ve diziisti bilgisayarlarin
sagladigi tasinabilirlik dzelligidir. Oztas ve Kilig'in (2017) calismasina gére ise dgrenciler, senkron egitim derslerine
katilirken en fazla dizustl bilgisayarlari tercih etmekte, bunu sirasiyla cep telefonlari, masatsti bilgisayarlar,

tabletler ve diger cihazlar izlemektedir.

internet sorunu yasama durumuna bagl olarak, katiimcilarin e-6grenme hazirbulunusluklari incelendiginde,
internet sorunu yasamayan ve kismen yasayan katilimcilarin, internet sorunu yasayanlara kiyasla daha yliksek

hazirbulunusluk seviyelerine sahip olduklari belirlenmistir. Bu bulgular, Cetin'in (2021) calismasiyla da uyum
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gostermektedir. Cetin'in ¢alismasinda, uzaktan egitimde kisisel uygunluk, etkililik, 6greticilik boyutlari, Uzaktan
Egitime Yonelik Gorisler Olcegi toplam puani ve Oxford mutluluk &lcegi toplam puanlarinda internet sorunu

yasayan katilimcilarin daha yiksek puanlara sahip olduklari sonucuna ulasiimistir.

Bu sonuglari destekleyen bir diger ornek olarak, Baris'in (2015) ¢alismasi da evinde internet baglantisi olan
katiimcilarin, olmayanlara kiyasla daha ylksek tutumlara sahip oldugunu géstermistir. Ginumizde internetin
etkisi goz 6nline alindiginda, ¢cevrimici 6grenme yontemlerinin etkin bir sekilde kullaniimasinin gerekliligi 6n plana
¢ikmaktadir.Akdemir ve Kilig (2020)’'a gére uzaktan 6gretim araglarinin etkili kullanimi konusunda 6grenci
goruslerine gbre 6gretmenlerin gayreti yeterli bulmamakta, derslerin ylizeysel oldugu, sistemi kullamakta yeterli
caba gdstermedigi yoniinde goris bildirmektedirler (Akdemir ve Kilig, 2020). ilgili literatiirde uzaktan &gretim
araglarinin etkililigine iliskin sonuclarimizla benzerlik gésteren galismalar mevcuttur (Erfidan, 2019; Demirci,

2018; Ozcan, 2019).

Katilimcilarin égrenim gérdigi bolime (6gretmenlik, antrendrliik, spor yoéneticiligi) bagh olarak E-Ogrenmeye
Hazir Bulunusluk puan ortalamalarinin bolim degiskeni agisindan incelendiginde, istatistiksel olarak anlamli
farklilik belirlenmemistir. Bu sonuglar, benzer bir egilimi paylasan Cavusoglu ve Acar (2020), Geng (2020) ile Basar
ve ark.'nin (2019) ¢alismalariyla uyum gostermektedir. Bu 6nceki ¢alismalarda, bolim degiskenine gére uzaktan
egitime yonelik gorusler 6lceginde istatistiksel olarak anlamli farkliliklar tespit edilmistir. Ancak, mevcut arastirma
sonuglarina karsilik gelen bir farklilik olarak, Cetin'in (2021) ¢alismasinda Calismanin bulgularina gére, Beden
Egitimi ve Spor Ogretmenligi bélimii 6grencilerinin uzaktan egitimde 6greticilik puanlari, yoneticilik bélimi
ogrencilerine kiyasla daha yiksek bulunmustur. Ayrica, Antrendrlik bolimi 6grencilerinin uzaktan egitimde
yatkinlik puanlari, Beden Egitimi ve Spor Ogretmenligi, Spor Yoneticiligi ve Rekreasyon boliimi dgrencilerinden

daha yiiksek olarak belirlenmistir.

ONERILER

Saribas ve Meydan'in (2020) cografya bolimi 6grencileriyle ilgili galismasi ile Ates ve Altun'un (2008) farkh
disiplinlerde vyaptigi calismanin bulgularida c¢evrimici derse katilanlarin tutumlarinin  benzerliklerini
yansitmaktadir. Sonug olarak; erkek katihmcilarin, kisisel bilgisayara sahip olmanin, sabit intrenet kullaniminin,
bilgisayardan gevrimigi derse katilimin, internet baglanti sorunu yasamayanlarin e-6grenme hazirbulunusluklarini
etkisinin 6nemli oldugu sonucuna ulasilmistir. Diger tarafdan dogal afet yasama ve 6grenim gordigi bolimin
ogrencilerin e-6grenme hazirbulunusluklarinda 6nemli bir etkiye sahip olmadigi tespit edilmistir. Sonug olarak
kisisel bilgisayara ve sabit internet hattina sahip olma, sabit internet hattina sahip olma ve internete baglanma
problemi degiskenlerinin 6grencilerin e-6grenme hazirbulunusluk diizeylerinde dnemli bir etkiye sahip oldugunu

soylenebilir.

Etik Metni

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazarlara aittir.”
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