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ABSTRACT

This research is conducted to determine whether teachers' occupational commitment predicts
school effectiveness. The research was carried out according to the predictive research model. 396
volunteer teachers who work in public schools in different districts of Istanbul Anatolian Side
participated in the study. The research data were collected by the “Occupational Commitment Scale”
and “School Effectiveness Index Scale”. In the analysis of the data, t-test, ANOVA, correlation, and
regression analysis were applied. According to the research findings, while teachers' perceptions of
school effectiveness did not differ significantly according to the gender and seniority of the teachers;
It shows a significant difference according to the educational level and school levels. School
effectiveness perceptions of undergraduate graduate teachers and teachers working in primary
schools are more positive than the perception of school effectiveness of teachers who graduate from
graduate education and working in secondary and high schools. While the professional commitment
of teachers does not differ significantly according to the gender of the teachers and the school levels
they work at; show significant difference according to their educational status and seniority. The
professional commitment of undergraduate graduate teachers and teachers with a seniority of 16
years or higher is higher than that of graduate graduate teachers and teachers of 10 years or less. In
addition, according to the research findings, it is seen that there is a moderate and positive
significant relationship between teachers' professional commitment and school effectiveness. It can
be said that as teachers' professional loyalty increases, school effectiveness increases positively. It
can be said that teachers' professional loyalty was low in the first years of teaching and they could
not contribute enough to school effectiveness. Therefore, it may be suggested to take precautions
to ensure the professional commitment of teachers to be formed in the first years of teaching.
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INTRODUCTION

Human beings have an occupation that they will do throughout their lives to sustain their lives. A connection is
established between the individual and the occupation in the stages of the knowledge and attitude of the individual
before acquiring an occupation, the competences, knowledge, skills during the acquisition of the occupation, and
exercising the occupation. This linkage is called occupational commitment in the literature. The occupational
commitment must be present in every individual performing the occupation. Because occupational commitment
is the degree to which a person's work performance affects self-esteem (Lodahl & Kejner, 1965). According to Lee,
Carswell, and Allen (2000), occupational commitment is a psychological connection between the individual and

his/her occupation, based on an emotional response.

Commitment is defined as the process of making people willing to give their loyalty and energy to a certain social
system (Kanter, 1974). According to Cohen (2003), commitment is the attitude of the person toward his/her work,
including the influence, belief, and behavioral intention. Firestone and Rosenblum (1988) defined commitment as
a positive emotional attachment. Occupational commitment, which can be expressed as an attitude towards the
occupation, is that a person believes and accepts the values of the chosen occupation and is willing to continue
the occupation and advance in the occupation as a career. On the other hand, it is also related to the degree to
which the individual is dependent on the occupation, including feelings of commitment and social responsibility
(Sharma, 2019). Vandenberg and Scarpello (1994) defined occupational commitment as an individual's belief in
the values of the chosen occupation, acceptance, and willingness to pursue this occupation throughout his or her
working life. According to Becker (1999), occupational commitment is an investment in a career. Occupational
commitment is the acceptance of the purpose and moral standards of the occupation (Sorensen and Sorensen,

1974).

The psychological bond that constitutes the focal point of the occupational commitment of the employees is
handled in three different forms, each with distinctive features (Meyer & Allen, 1997). Meyer, Allen, and Smith
(1993) argued that the multidimensional approach to occupational commitment may have important contributions
to understanding the psychological ties an employee has with his/her occupation. Meyer Allen, and Smith
identified three different components of occupational commitment by making use of organizational commitment
theory. These components are described as follows; affective occupational commitment, continuance

occupational commitment, and normative occupational commitment (Meyer et al., 1993):

Affective Occupational Commitment: Affective occupational commitment means identification with the
profession, participation and emotional commitment to the occupation. Thus, employees with a strong
emotional commitment become a member of the occupation because they enjoy doing it. Employees with
a strong emotional commitment to their occupations follow occupational developments, subscribe to
paid journals related to their occupations, support these journals, attend occupational meetings and

become members of occupational associations.
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Continuance Occupational Commitment: Continuance occupational commitment means commitment
based on the employee's acceptance of the costs associated with leaving the occupation. Employees with
a strong continuance commitment remain in their jobs because they feel they have a lot to lose if they do
not. Employees with a high level of continuance occupational commitment tend to participate in activities

other than those that enhance their occupational competence.

Normative Occupational Commitment: Normative occupational commitment refers to commitment based
on emotional obligations to the occupation. Employees with a strong normative occupational
commitment continue to be members of the occupation because they consider it a necessity. Normative
occupational commitment can develop by fulfilling the sacrifices required by effective occupational

socialization or membership of a particular occupation.

To summarize, affective commitment is an individual's acceptance of occupational goals and values and excellence
in his/her occupation (Allen and Meyer, 1990). Normative commitment is that the individual thinks it is right to
remain morally in the occupation (Meyer & Allen, 1991). Blau (2003) argues that the persistent occupational
commitment dimension consists of two separate components (accumulated costs and limited alternatives).
Accumulated costs (investments made, training received, time spent) before and after the occupation make it
difficult for the individual to change his / her occupation and show commitment to his / her occupation. On the
other hand, the limitation of alternatives makes it difficult for an individual to choose another occupation (Blau,
2003). All components of occupational engagement have an impact on employee retention, performance or
retirement. The common point of these components is that commitment affects the relationship of the employee
with the occupation and is a psychological condition that may affect the decision of the employee to continue or

not to pursue occupational membership.

Individuals with high occupational commitment may try to avoid behaviors that have the potential to harm the
occupation, while individuals with low occupational commitment may tend to behave dysfunctional (Lord &
DeZoort, 2001). Therefore, high occupational commitment requires more sensitivity to issues related to
occupational ethics (Aranya et al., 1981). Jeffrey, Weatherholt and Lo (1996) found a positive relationship between
occupational commitment and compliance with occupational rules. Some teachers see commitment as part of
their occupational identity, and they are happy to be recognized as dedicated to their occupation (Elliott and
Crosswell, 2001). Such teachers use the words occupational commitment or occupational dedication to distinguish

themselves from teachers who prioritize personal interests rather than the interests of the occupation.

Occupational commitment is a term that teachers often use to describe themselves and their colleagues (Nias,
1981). In the context of occupational commitment, the question of “what does the concept of occupational
commitment mean for teachers?” needed to be answered. Various conceptualizations can be found in the
literature. Occupational commitment refers to the degree of psychological attachment of a teacher towards the

teaching profession in general (Coladarci, 1992; Chapman, 1982). Commitment to the teaching occupation is the
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link that an individual makes between himself/herself and the teaching occupation, the attitude, feelings, and
thoughts he/she develops for the occupation. According to Firestone and Rosenblum (1988), the components of
occupational commitment for teachers are commitment to students, commitment to teaching, and commitment
to a particular school. They put forward that commitment manifested itself in a variety of behaviors, such as the
desire to extend the incumbency or take on some roles. Dave (1998) states that teachers should have the
commitment in five areas. These fields are; commitment to the student, commitment to society, commitment to
the occupation, commitment to excellence and commitment to basic human values. Thien, Razak and Ramayah
(2014) divided teacher commitment into four categories: commitment to students, commitment to teaching,

school commitment and commitment to the occupation.

It is enounced that teacher’s occupational commitment is a critical predictor for teachers' job performance,
absenteeism, burnout, and school change situations, as well as students' attitudes towards school and it
significantly affects the success of the course. It is seen that the occupational commitment levels of teachers play
a key role in the success of educational reforms and in reaching effective schools. Factors affecting the level of
teachers' occupational commitment include student behavior, peer and management support, parents' demands,
and national education policies (Groundwater-Smith et al., 2001). Occupational commitment requires acceptance
of the goals of the occupation and efforts to achieve these goals. Occupational commitment is crucial to the

school's quality, efficiency, performance (Henkin & Holliman, 2009) and effectiveness.

Teachers play a very important role in reaching effective schools. Acquaah (2004) states that the quality of a school
system is related to the quality of teachers. It is seen that teachers’ special efforts for occupational specialization
and dedication to their occupation are very for schools to achieve their goals (Arya, 2012). Teachers with high
occupational commitment always try to exhibit positive behaviors in their occupation. Occupational commitment
increases teachers' punctuality and accountability and helps them to work smoothly. Such teachers always enjoy
their work and always strive to improve their students' development. They know their occupational
responsibilities, have an occupational perspective and try to improve their occupational quality in their school
(NCTE, 1988). Occupational commitment is a critical factor affecting school effectiveness, teacher satisfaction, and
retention (Joffres & Haughey, 2001). According to Elliott and Crosswell (2002), the occupational commitment of
teachers is one of the most critical factors for the future and success of education. The teacher's ambition to work

has a significant impact on student achievement.

Effectiveness is a measure of the match between the designated goals and the goals achieved. School effectiveness
has been used to describe educational research that attempts to identify differences within and between schools
(Goldstein, 1997). According to Bennet, Crawford, and Cartwright (2003), the school in which students progress
further than expected is an effective school. According to another definition, schools that provide more added
value to their students compared to schools with similar features are effective schools (Sammons and Bakkum,
2011). Effective schools try to reveal their students' abilities (Balci, 2011). At the heart of school effectiveness

research is an attempt to explain how school inputs, school context, and school processes affect school outcomes.
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In general, school inputs include variables such as teacher qualifications, school infrastructure and expenditure per
student. The school context consists of variables such as senior management support and school location. School
processes include variables such as teacher behavior, school climate and the quality of the school curriculum.
Student success is recognized as a mainstream school output (Teodorovi¢, 2009). Determining the effectiveness

level of schools is also very important in terms of accountability.

Edmons (1979) divided the characteristics of effective schools into five dimensions. These dimensions include
strong educational leadership, high expectations for student success, emphasis on basic skills, an atmosphere
based on trust and order, and frequent monitoring of student development. On the other hand, when we look at
the characteristics of ineffective schools, four aspects come to the forefront: lack of vision, a leader who has no
specific focus, dysfunctional staff relations and ineffective classroom practices. Such ineffective schools have
inconsistent classroom practices with regard to curriculum and education. When class activities are examined, it is
seen that there is low teacher-student interaction, low student participation in the studies, supervision, and
communication-based on routines. In ineffective schools, students tend to see teachers as people who don't care,
praise, help, or see learning as important. In these classes, criticism and negative feedback are used more

frequently (Sammons & Bakkum, 2011).

When school effectiveness researches are examined, it cannot be said that schools try to measure the effectiveness
of the school as a whole. Instead, they tried to demonstrate the effectiveness of schools by examining the changes
in input in the process. However, differences in school and department level may affect school effectiveness. In
addition, teachers' quality and occupational commitment seem to affect school effectiveness more or less
positively or negatively (Sammons & Bakkum, 2011; Scheerens & Bosker, 1997). There are many studies
investigating school effectiveness in various aspects (Scheerens, 2000). Despite the abundance of studies
investigating school effectiveness, studies investigating the impact of the teacher variable and especially the
teacher's occupational commitment on student success, one of the most important indicators of school
effectiveness and effectiveness, are rare (Teodorovi¢, 2009). However, it is suggested that the quality of the
teacher has an important role in the success of the student. Studies on teacher quality have focused on the
teacher's occupational characteristics, teaching skills, and classroom climate. (Sammons & Bakkum, 2011). Among

the occupational characteristics, the commitment of the teacher to the occupation is also a critical factor.

Due to the importance of the teacher's occupational commitment, student success and impact on school
effectiveness, it has become one of the key concerns of education systems worldwide. Teachers' occupational
commitment is one of the main factors affecting their overall productivity. If teachers do not demonstrate
occupational commitment adequately, organizational goals will be adversely affected (Park, 2005). It is not possible
to reach effective schools without qualified teachers. It can be said that it is valuable to investigate the relationship
between the level of occupational commitment and the effectiveness of schools, which is one of the occupational
competencies that should be present in the teacher. In the literature, although there are studies investigating the

effects of variables such as educational leader, demographic structure of school, school infrastructure, school
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climate, quality of curriculum, teacher quality, expenditure per student and student's exam successes on the school
effectiveness (Akan, 2007; Balci, 2011; Keles, 2006; Suna, 2018), there is no study investigating how teacher's
occupational commitment predicts school effectiveness. Investigating the factors that affect the effectiveness of
schools, school administrators and teachers in understanding how to improve schools is important in terms of
providing information to policymakers in the system dimension (Ozgenel & Mert, 2019). From this point of view,
the purpose of the research is to determine whether the occupational commitment of teachers predicts school
effectiveness. In other words, this research was conducted to make an inference about the role of teachers'

occupational commitment to school effectiveness. For this purpose, the following sub-objectives were sought:

1. Do teachers' occupational commitment and school effectiveness perceptions differ significantly according
to their gender, educational background, professional seniority, and school level?
2. s there a meaningful relationship between teachers' occupational commitment and school effectiveness?

3. Does teachers' occupational commitment predict school effectiveness?

METHOD

Research Design
The research was designed according to the predictive research design as it was aimed to determine whether
teachers' occupational commitment predicts school effectiveness. The predictive research design is “predicting or

understanding future behavior” (Creswell, 2017).

Study Group

396 volunteer teachers who work in public schools in different districts of Istanbul Anatolian Side participated in
the study. Of the teachers participating in the study, 297 were female and 98 were male. 136 of the teachers work
in primary, 105 middle and 155 high school levels, 333 of them have undergraduate and 63 of them have graduate
degrees. 104 of the teachers have a seniority of 5 years and under, 76 of them have 6-10 years, 66 of them have

11-15 years, 55 of them have 16-20 years and 95 of them have 21 years or more seniority.

Data Collection Tools
Participant Information Form, School Effectiveness Index, and Occupational Commitment Scale were used in the

study.

Occupational Commitment Scale: Blau (2003) developed this scale in order to measure the commitment developed
by individuals to their occupations in four different dimensions. The scale consists of 4 sub-dimensions and 22
items in the form of affective commitment, normative commitment, accumulated costs and limitation of
alternatives. Only four items in the sub-dimension of the limitation of alternatives are scored inversely. The scale
was adapted to Turkish by Utkan and Kirdék (2017). The high score obtained from the scale indicates that
occupational commitment is high. The School Effectiveness Index: The scale was developed by Hoy (2014) and

adapted to Turkish by Yildirim (2015). The School Effectiveness Index measures how effective a school is in five
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dimensions (quantity and quality of product/service, efficiency, adaptability, and flexibility). The index is an 8-item
6-point Likert-type scale that provides a subjective assessment of school effectiveness. Higher scores indicate that

the effectiveness of the school is also high (Hoy, 2019).

Analysis of Data

Descriptive, skewness, kurtosis and Cronbach Alpha reliability values of the scales were calculated before analysis.

Table 1. Mean, Standard Deviations, Skewness, Kurtosis and Reliability Coefficients of School Effectiveness and
Occupational Commitment of Teachers

N M SD Skewness Kurtosis Cronbach
Alpha a
School Effectiveness 396 4.55 1.010 .551 327 .932
Occupational
396 3.71 .554 .337 .697 .869

Commitment

When Table 1 is examined, it can be seen that the skewness and kurtosis values are between -1 and +1. According
to the normality assumption, kurtosis and skewness values between -1 and +1 can be shown as evidence that the
data show normal distribution (Morgan, Leech, Gloeckner ve Barrett, 2004). According to this criterion, it was
decided that the data showed normal distribution and the data were analyzed with parametric tests. The data

were analyzed by making t test, anova, correlation and regression analysis.

FINDINGS
Table 2 shows the t-test results to determine whether teachers' perceptions of occupational commitment and

school effectiveness differ significantly by gender.

Table 2. Comparison of Teachers' Perceptions of School Effectiveness and Their Occupational Commitment
According to Their Gender

Variables Groups N M SD t df p
Female 298 4.55 .985
E?P“,' 163 394 222
ECtiVeness Male 98 4.53 1.086
Female 298 3.71 .559

Occupational
Commitment Male 98 3.70 .543

215 394 .559

When Table 2 is examined, it is seen that teachers' perceptions about school effectiveness and occupational
commitment do not make a significant difference according to their gender (p> .05). Table 3 shows the t-test
results to determine whether teachers' occupational commitment and perceptions of school effectiveness differ

significantly according to their educational background.
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Table 3. Comparison of Teachers' Perceptions of School Effectiveness and Occupational Commitment According

to Their Educational Status

Variables Groups N M SD t df p
School Bachelor 333 4.59 994
Effecti 2.151 394 032
ectiveness Graduate 63 4.30 1.063 .
. Bachelor 333 3.74 521
Scc“p?t'ona' 3.019 394 .003
ommitment Graduate 63 3.52 678

When Table 3 is examined, it is seen that teachers' perceptions of school effectiveness and occupational

commitment differ significantly according to their educational status (t [396] = 2.151; p <.05). School teachers’,

who have a bachelor’s degree, perceptions of school effectiveness (M = 459) and occupational commitment (M =

3.74) are higher than those of school teachers’, who have a graduate degree, perceptions of school effectiveness

(M =4.30) and their occupational commitment (M = 3.52). The results of the one-way analysis of variance (ANOVA)

to determine whether teachers' perceptions of school effectiveness and occupational commitment differ

significantly according to their seniority status are given in Table 4.

Table 4. Comparison of Teachers' Perceptions of School Effectiveness and Occupational Commitment According
to Their Seniority

Variance  Sum of Mean
iori N M D ig.
Seniority S Source Squares. df Square P Sig
A-5 years and under 104 451 1.00 Between 3.54 4 .88
Groups
a Withi
£ B-6-10years 76 445 1.00 ithin 3995 391  1.02
< Groups
k3]
3":’ C-11-15 years 66 445 1.01 Total 403.1 395 .867 484 -
w
é D-16-20 years 55 462 1.01
Q
< E-21 years and above 95 469 1.01
Total 396 455 1.01
B
A-Syearsandunder 104 3.66 600 oWeeN 404 4 101
= Groups
()
£ Within
‘€ B-6-10years 76 3.55 .600 117.5 391 .30
€ Groups
o D>B;
(2“ C-11-15 years 66 3.70 .506 Total 121.5 395 3.36 .010 E>A;
g E>B
£ D-16-20years 55 3.79 514
Q
3
g E-21 years and above 95 3.84 480
Total 396 3.71 .554

According to Table 4, teachers' perceptions about school effectiveness did not make a significant difference

according to their seniority (p> .05), however, their occupational commitment shows a significant difference

according to seniority years. A post hoc LSD test was made to determine the difference among which groups. As
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a result of the LSD test; It has been observed that the occupational commitment of the teachers whose seniority
is 16-20 years (M = 3.79) is higher than the occupational commitment of the teachers whose seniority is 6-10 years
(M =3.55). It was also determined that the occupational commitment of the teachers whose seniority was over 21
years (M = 3.84) was higher than the occupational commitment of the teachers whose seniority was 5 years or less

(M =3.66) and seniority of 6-10 (M = 3.55).

The results of the one-way analysis of variance (ANOVA) were made to determine whether teachers' perceptions
of school effectiveness and occupational commitment differed significantly according to their school level are given

in Table 5.

Table 5. A Comparison of Teachers' Perceptions of School Effectiveness and Their Occupational Commitment
According to Their School Level

Variance Sum of Mean
hool T N m D ig.
School Type S Source Squares. df Square P Sig
w  A-Primary 136 480 .90 oetween 14.75 2 7378
@ Groups
c
2 Within
S B-Secondary 105 4.48 911 388.3 393 988 A>B;
9 Groups 7.466 .001
& A>C;
'S CHighSchool 155 4.36 1112 Total 403.1 395
3
Total 396 455 110
A-Primary 136 377 .97 oetween 975 2 488
Groups
i
c 9 Within
2 E£B- ) ) . )
5 5 B-Secondary 105  3.64 612 Groups 120.6 393 307 1589 205
3 £
8 § C-HighSchool 155 370 558  Total 121.5 395

Total 3% 3.71 .554

According to Table 5, while teachers' perceptions of school effectiveness differ significantly according to their
school types (p <.05), their occupational commitment does not differ significantly according to their school types
(p>.05). According to the post-hoc LSD test after ANOVA to determine which groups the difference was; teachers
who work in primary school think that their schools are more effective than (M = 4.80), middle school (M = 4.48)
and high school (M = 4.36). In other words, it can be said that teachers' occupational commitment decreases as

the school level moves from primary school to secondary school and high school.

The results of the correlation analysis to determine whether there is a relationship between teachers' occupational

commitment and school effectiveness are shown in Table 6.
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Table 6. The Results of Correlation Analysis Between Teachers' Perceptions of School Effectiveness and
Occupational Commitment

N M SD 1 2 3 4 5 6
1-Affective 396 443 .62 -
2-Normative 396 3.74 91 464" -
3-Accumulated costs 396 3.64 .86 .385™" .706™ -
4-Limited alternatives 396 2.70 1.04 -.062 -1217 -.116" -
5-Occupational commitment 396 3.71 .55 .649™" .825™ .840™" .220™ -
6-School Effectiveness 396 4.55 1.01 415" .355™ .339™ -.070 .403™ -

When Table 6 is examined, it is seen that there is a moderate and positive relationship between teachers'

occupational commitment and school effectiveness (r=.403; p<.01). In addition, it was determined that there is a

positive and moderately significant relationship between school effectiveness and affective commitment,

normative commitment and accumulated costs sub-dimensions of occupational commitment. However, there is

no significant relationship between school effectiveness and the limitations of alternatives (p>.05). Table 7 shows

the results of simple regression analysis to calculate the level of teachers' occupational commitment to predict

school effectiveness.

Table 7. Multiple Regression Analysis of Teachers' Occupational Commitment to Predict School Effectiveness

Independent Dependent

Std.

2
Variable Variable B Eror. (8) t p r ' F P
Constant 1,345 ,364 3,697 ,000
Affective ,501 ,083 ,308 6,068 ,000
i hool
Normative Sc oo. ,123 ,073 ,111 1,669 ,096 465 216 26,988 000
Effectiveness
Accumulated costs ,163 ,074 ,140 2,201 ,028
Limited 024 044 -025 -555 579

alternatives

When Table 7 is examined, affective and accumulated costs commitment, which is one of the sub-dimensions of

occupational commitment, significantly predicts school effectiveness (p<.05); however, it is observed that the

limitations of alternatives and the normative subscales do not predict school effectiveness (p>.05). The limitations

of the alternatives and the normative sub-dimensions were removed from the regression model and the analysis

was repeated.

Table 8. Multiple Regression Analysis of Teachers' Occupational Commitment to Predict School Effectiveness

Independent Dependent Std.
B 2
Variable Variable Eror. (8) t p r r F P
Constant 1,254 ,334 3,753 ,000
Affective School 542,079 334 6865 000 458 210 52217 000
Effectiveness ! ! !
Accumulated costs ,245 ,056 ,211 4,344 ,000
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When Table 8 is examined, emotional and accumulated cost dependence of teachers significantly predicts school
effectiveness. The emotional and accumulated cost dependencies of teachers explain 21% of the total variance in
school effectiveness (r=.458; r?=.210; F=52.217; p<.01). In other words, teachers' emotional and accumulated cost

dependencies affect school effectiveness positively and significantly.

CONCLUSION, DISCUSSION AND RECOMMENDATIONS

In this study, it is aimed to determine whether teachers' occupational commitment and school effectiveness
perceptions differ significantly according to their gender, educational background, seniority, and school levels and
whether their occupational commitment predicted school effectiveness. According to the findings of the study, it
is seen that there is no significant difference between the perceptions of male and female teachers about their
occupational commitment. In the literature, there are recent studies revealing that gender does not differentiate
teachers' occupational commitment (Bryant, Moshavi and Nguyen, 2007; Ozgenel, 2019). On the other hand, Atag
and Ozgenel (2019) found that male teachers had higher accumulated costs, limitation of alternatives and
normative commitment levels than female teachers; Blau (1999), Lin, Huang, Chang, Lin, Chang, and Chen (2013),
Major, Morganson, and Bolen (2013) found that there is a relationship between individuals' gender and

occupational commitment.

In the study, it was determined that the occupational commitment of teachers, who have a bachelor's degree, was
higher than those of teachers, who have a graduate degree. Similarly, although there are studies that determine
that the occupational commitment of individuals working in different fields such as education, finance and health
increases/increases (Atac and Ozgenel, 2019; Firat, 2015; Kaldenberg, Becker and Zvonkovic, 1995; Sears, 2010).
However, it is also possible to come across studies that indicate that there is no relationship between educational
level and occupational commitment (Irving, Coleman, and Cooper, 1997; Ozgenel, 2019; Lee, Carswell and Allen,
2000). In Turkey and different countries, there are studies suggesting that prospective teachers and teachers
should be directed to master's degrees in order to gain sufficient occupational identity (Kerwin, 2009; Nomer,
2002; Ozcan, 2013; Sahlberg, 2007). On the other hand, Kog¢ (2017) stated that postgraduate training for non-
teaching careers did not contribute to the occupational values of teachers. Therefore, the teachers participating
in this research may have started graduate education to change careers, or they may have decided to change
careers during or after their undergraduate education. It can be argued that training received due to such career

change goals may lead to a decrease in teachers' occupational commitment.

While the occupational commitment of teachers whose seniority is 16-20 years is higher than the occupational
commitment of teachers whose seniority is 6-10 years; it is demonstrated that the occupational commitment of
the teachers whose seniority was over 21 years was higher than the occupational commitment of the teachers
whose seniority was 5 years and below and seniority of 6-10 (M = 3.55). In the studies conducted in the literature,
it was found that as the seniority year of teachers increased, their occupational commitment increased (Atag and
Ozgenel, 2019; Firat, 2015; Ozgenel, 2019) and it was determined that the year of occupational seniority affected

the level of occupational commitment (Blau, 1999; Sears, 2010). Grady (1985) and Bems (1989) say that the
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experience of the teacher increases as the working year increases, which leads to more satisfaction from his
occupation. Bakioglu and Kog (2017) found that teachers with seniority between 1-5 and 6-10 years had the lowest
value in terms of occupational values. Accumulated costs before and after the occupation (investments made,
training received, time to spend) make it difficult for the individual to change his occupation and show commitment
to his occupation. On the other hand, the limitation of alternatives makes it difficult for an individual to choose
another occupation (Blau, 2003). As teachers' time in the occupation increases, so does the accumulated costs,
such as the training they receive and the time they spend. Therefore, teachers with high seniority may have higher
occupational commitment than teachers with low seniority. All components of occupational commitment can be

said to have effects on teachers' retention, performance, or employment.

On the other hand, teachers' occupational commitment does not differ significantly according to school levels. In
the research conducted by Ozgenel (2019), while the occupational commitment of the teachers working in primary
schools was higher than the teachers working in high schools; Ata¢ and Ozgenel (2019) found that the affective
commitment, normative commitment and accumulated costs commitment of the teachers in secondary school

were higher than those of primary school teachers.

According to the findings of the study, it is seen that there is no significant difference between male and female
teachers' perceptions about school effectiveness. Similarly, there are studies showing that gender has no
significant effect on teachers' perceptions of school effectiveness (Ciftci, 2019; Cobanoglu Kasap, 2008; Ozgenel
and Mert, 2019; Toprak, 2011). However, there are studies showing that male teachers' perceptions of school
effectiveness are higher than female teachers (Akan, 2007; Kanmaz and Uyar, 2016, Kusaksiz, 2010). It is illustrated
that of the teachers, who have a bachelor’s degree, perceptions of school effectiveness were higher than those of
teachers, who have a graduate degree. In their study, Ozgenel and Mert (2019) found that of the teachers, who
had a bachelor's degree, perceptions of school effectiveness were higher than the teachers, who had graduate
degree. Cobanoglu Kasap (2008), on the other hand, found that teachers’, who graduated from education institute,

perceptions of school effectiveness had higher than of the teachers, who graduated from a faculty.

Teachers' perceptions of school effectiveness do not differ significantly according to their seniority. Similarly,
Ozgenel and Mert (2019) showed that teachers with different seniority; Lyle (2018), on the other hand, found that
school effectiveness perceptions of school principals and assistant principals did not differ according to their
seniority and that there was no significant relationship between school efficacy perceptions and seniority.
However, there are studies indicating that school effectiveness increases in parallel with the seniority of teachers
(Akan, 2007; Ayik, 2007; Cobanoglu Kasap, 2008; Kusaksiz, 2010; Ontai-Machado, 2016; Toprak, 2011). According
to the findings of the research, it is thought that the teachers working in primary schools are more effective than
their teachers in secondary and high schools. There are similar studies in the literature (Ozgenel and Mert, 2019;
Yildirim, Akan and Yalgin, 2017). Teachers working in secondary and high schools may perceive their schools less
effective than the teachers working in primary schools because they focus on unwanted student behaviors during

adolescence.
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While teachers' perceptions of school effectiveness differ significantly according to school types, their occupational
commitment does not differ significantly according to school types. Teachers working in primary schools think that
their schools are more effective than teachers working in secondary and high schools. In other words, it can be
said that teachers' occupational commitment decreases as the school level moves from primary school to
secondary school and high school. Similar to the results of this study, Atcioglu (2018) found that teachers'

perceptions of school effectiveness were higher than secondary school teachers.

According to the findings of the research, it was found that there was a moderate and positive relationship
between teachers' occupational commitment and school effectiveness. Teachers' occupational commitment
seems to be a significant predictor of school effectiveness. It can be said that as teachers' occupational
commitment increases, school effectiveness increases positively. Various researches reveal that teachers'
occupational commitment plays a key role in reaching effective schools (Graham, 1996; Henkin and Holliman,
2009; Louis, 1998; Sammons and Bakkum, 2011; Tsui and Cheng, 1999). In addition, teachers' occupational
commitment indirectly contributes to school effectiveness as one of the factors that significantly predict teachers'

performance (Ozgenel, 2019).

When teachers establish an emotional connection with their profession, they do their job lovingly and willingly.
They are proud to be a member of the teaching profession while performing the activities, attitudes and values
required by their profession. They act in accordance with the ethical values of the teaching profession. They strive
for their professional development. Teachers who are emotionally attached to their profession perform
educational activities and activities that will support students in many ways and fulfil their duties and
responsibilities at school. Thus, teachers contribute significantly to school effectiveness. However, it establishes
commitment to the profession of teachers who calculate costs by taking into account the trainings received before
and after the profession or the time spent. He realizes that it is difficult to change his profession and establishes
commitment with his profession. The teacher, who thinks that he has invested in his profession, calculates these
investment costs and realizes that it is difficult to change his profession and continues to perform his profession.
Teachers who establish a connection with their profession in this way also contribute to school effectiveness by

calculating the accumulated costs in professional activities.

This study has several limitations. First, the data were carried out with a sample of teachers working in public
schools in Istanbul and the data were collected at a specific place and time. Therefore, the results may not be
generalized to teachers working in private schools. Another limitation of the study is that not all the dimensions of
the effectiveness of schools are included. The effectiveness of the schools included in the sample was evaluated
based on occupational commitment within the dimension of teacher quality. On the other hand, it is understood
that teachers' occupational commitment does not occur in the first years and requires a long time (15 years and
over). In this case, it can be argued that in the first years of the occupation, teachers cannot contribute sufficiently
to the effectiveness of schools. Therefore, it may be suggested to take measures to ensure that teachers'

occupational commitment occurs in the first years of teaching. Teachers working in primary schools perceive the
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effectiveness of their schools higher than teachers working in secondary and high schools. Studies investigating
the reasons for this can be done. This study was conducted in public schools. In private schools, studies
investigating the relationship between teachers' occupational commitment and school effectiveness can be

conducted.
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OGRETMENLERIN MESLEKi BAGLILIKLARI iLE OKUL ETKILiLiGi ARASINDAKI iLiSKi
UZERINE BiR iINCELEME

oz

Bu arastirma, 6gretmenlerin mesleki baghhklarinin okul etkililigini yordayip yordamadigini belirlemek
amaciyla yapilmistir. Arastirmada yordayici arastirma deseni kullanilmistir. Arastirmaya Istanbul
Anadolu Yakasinda farkli ilgelerde devlet okullarinda gorev yapan 396 6gretmen gonilli olarak
katilmistir. Arastirma verileri “Mesleki Baghhk Olcegi” ve “Okul Etkinligi Endeksi Olgegi” ile
toplanmistir. Verilerin analizinde t-testi, anova, korelasyon ve regresyon analizi uygulanmistir.
Arastirma bulgularina gore, 6gretmenlerin okul etkililigi algilari 6gretmenlerin cinsiyetlerine ve
kidemlerine gore anlamh farkliik gostermezken; egitim durumlarina ve gorev yapilan okul
kademelerine gére anlamli farklilik géstermektedir. Lisans mezunu 6gretmenler ve ilkokullarda gérev
yapan 6gretmenlerin okul etkililigi algilari, lisansistl egitim mezunu olan ve ortaokul ile liselerde
gdrev yapan 6gretmenlerin okul etkililigi algilarindan daha olumludur. Ogretmenlerin mesleki
baghliklari, 6gretmenlerin cinsiyetlerine ve gérev yaptiklari okul kademelerine gére anlamh farklilik
gostermezken; egitim durumlarina ve kidemlerine gore anlamh farklilk géstermektedir. Lisans
mezunu O6gretmenler ile 16 yil ve lizere kideme sahip 6gretmenlerin mesleki baghliklari, lisansisti
mezun Ogretmenler ile 10 yil ve alti kideme sahip 6gretmenlerin mesleki baghliklarindan daha
yuksektir. Ayrica arastirma bulgularina gore 6gretmenlerin mesleki bagliliklari ile okul etkililigi
arasinda orta diizeyde ve pozitif ydnde anlamli bir iliski oldugu gériilmektedir. Ogretmenlerin mesleki
bagliliklari arttikca okul etkililiginin de olumlu yénde arttigi séylenebilir. Ogretmenlerin mesleki
baghliklari  6gretmenligin ilk yillarinda disik oldugundan okul etkililigine yeterince katki
sunamadiklari sdylenebilir. Dolayisiyla 6gretmenlerin mesleki baghhklarinin 6gretmenligin ilk
yillarinda olusmasini saglayacak 6nlemlerin alinmasi 6nerilebilir.

Anahtar Kelimeler: Mesleki baglilik, okul etkililigi, 6gretmenin mesleki baglilig
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GiRis

insanlar, yasamlarini siirdiirmek igin hayatlar boyunca yapacaklari/ugrasacaklari bir meslek edinirler. Bireyin bir
meslege edinmeden oOnceki bilgisi ve tutumu, meslegi edinme donemdeki yeterlikleri, bilgileri ve beceirleri ve
meslegiicra ederken birey ile meslek arasinda bir bag kurulur. Bu bag, literatiirde mesleki baghlik olarak adlandirihr.
Mesleki baghhk, meslegi icra eden her bireyde bulunmasi gerekir. Ciinkii mesleki baghhk bir kisinin is
performansinin kendine olan saygisini etkileme derecesidir (Lodahl ve Kejner, 1965). Lee, Carswell ve Allen’e (2000)

gore mesleki bagllik, birey ile meslegi arasinda olusan ve duygusal bir tepkiye dayanan psikolojik baglantidir.

Baglilik insanlarin sadakat ve enerijilerini belirli bir sosyal sisteme vermeye istekli hale gelme sireci olarak ifade
edilmektedir (Kanter, 1974). Cohen’e (2003) gore baglilik kisinin ¢alistig ise iliskin etki, inang ve davranigsal niyetini
iceren tutumudur (Cohen, 2003). Firestone ve Rosenblum (1988) baghhgi, pozitif duygusal baglanma olarak
tanimlamislardir. Meslege yonelik tutum olarak ifade edebilecegimiz mesleki baglilik, bir kisinin sectigi meslegin
degerlerine inanmasi ve kabul etmesi ayrica meslegi siirdlirme ve kariyer olarak meslekte ilerlemeye istekli
olmasidir. Diger taraftan adanmislik ve sosyal sorumluluk duygulari dahil olmak Gzerine bireyin meslege ne derece
bagh oldugu ile de ilgilidir (Sharma, 2019). Vandenberg ve Scarpello (1994) mesleki baghhgi, bireyin sectigi meslegin
degerlerine inanmasi, kabul etmesi ve galisma hayati boyunca bu meslegi siirdirmeye istekli olmasi olarak
tanimlamislardir. Becker’a (1999) gére mesleki baghlik bir kariyere yapilan yatirnmdir. Mesleki baghlik meslegin

amag ve ahlaki standartlarinin kabultdir (Sorensen ve Sorensen, 1974).

Calisanlarin mesleki baghliklarinin odak noktasini olusturan psikolojik bag her biri ayirt edici 6zellikleri sahip lig ayr
formda ele alinmaktadir (Meyer ve Allen, 1997). Meyer, Allen ve Smith (1993) mesleki baghlgi ¢ok boyutlu sekilde
ele almanin, bir calisanin meslegi ile olan psikolojik baginin anlasiimasina 6nemli katkilarinin olabilecegini ileri
sirmuislerdir. Meyer ve arkadaslar orgiitsel baghlk kuramindan faydalanmak suretiyle mesleki bagliligin tg¢ farkl
bilesenini tanimlamiglardir. Asagida sirasiyla agiklanan bu bilesenler, duygusal mesleki baghlk, devamli mesleki

baghlik ve normatif mesleki baghlktir (Meyer ve dig., 1993):

Duygusal mesleki baghlik: Duygusal mesleki baglilk, meslekle 6zdeslesme, katilim ve duygusal olarak meslege
bagli olma anlamlarina gelmektedir. Boylece duygusal yonden gugcli bir baghhga sahip ¢alisanlar meslegin bir
Uyesi haline gelirler ¢clinkli onlar bu meslegi severek yapmaktadirlar. Mesleklerine karsi gligli duygusal baghhg
sahip olan galisanlar, mesleki gelismeleri takip ederler, meslekleriyle ilgili ¢gikan parali dergilere abone olmak

suretiyle bu dergileri desteklerler, mesleki toplantilara katililirlar ve mesleki birliklere Gye olurlar.

Devamli Mesleki Baglilik: Devam mesleki baglilik, calisanin meslegini birakma ile ilgili maliyetleri kabul etmesine
dayanan baghlik anlamina gelir. Devam baglilig gliclii olan ¢alisanlar mesleklerinde kalmayi strddrirler ¢linki
mesleklerini yapmadiklarinda kaybedecekleri ¢cok sey oldugunu distndrler. Yiiksek diizeyde devamli mesleki
baghhg! olan calisanlar mesleki yetkinliklerini artiran aktiviteler disinda kalan diger aktivitelere ¢ok az katilma

egilimindedirler.
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Normatif Mesleki Baglilik: Normatif mesleki bagliik meslege karsi duygusal yikamluliklere dayanan baghlig
ifade etmektedir. Gligli sekilde normatif mesleki baghliga sahip olan ¢alisanlar, meslegin Uyesi olmayi
surdirirler ¢linki bu meslegi yapmayi bir zorunluluk olarak goruriler. Normatif mesleki baglilik, etkili mesleki

sosyallesme veya belirli bir meslege lye olmanin gerektirdigi fedakarliklari yerine getirmekle gelisebilir.

Ozetlemek gerekirse; duygusal baglilik, bireyin mesleki amag ve degerleri kabul etmesi ve mesleginde istiin ¢aba
gostermesidir (Allen ve Meyer, 1990). Normatif baglilik, bireyin ahlaki olarak meslekte kalmasinin dogru oldugunu
dastinmesidir (Meyer ve Allen, 1991). Blau (2003) devamli mesleki baglilik boyutunun iki ayri bilesenden (birikmis
maliyetler ve alternatiflerin sinirhhgi) olustugu gorisindedir. Meslek dncesi ve sonrasi birikmis maliyetler (yaptig
yatirimlar, aldigi egitimler, harcagl zaman) bireyin meslegini degistirmesini zorlastirir ve meslegine baglilik
gostermesini saglar. Diger taraftan alternatiflerin sinirliigi bireyin baska bir meslek tercih etmesini zorlastirir (Blau,
2003). Mesleki bagliligin tim bilesenleri ¢calisanin mesleginde kalmasinda, performansinda veya isten ayrilmasinda
etkileri vardir. Bu bilesenlerin ortak noktasi, baghligin calisanin meslegi ile olan iliskisini etkiledigi ve c¢alisanin

mesleki Uyeligini stirdiirme veya devam etmeme kararini etkileyebilecek psikolojik bir durum oldugudur.

Yiksek mesleki bagliiga sahip bireyler meslege zarar verme potansiyeli olan davraniglardan uzak durmaya
calhsirken dusik mesleki baglhgl olan bireyler ise islevsiz davranma egilimi icinde olabilmektedirler (Lord ve
DeZoort, 2001). Dolayisiyla yuksek mesleki baghlik, meslek etigi ile ilgili konulara daha fazla hassasiyet
gosterilmesini gerektirir (Aranya vd., 1981). Jeffrey, Weatherholt ve Lo (1996) yapmis olduklari calismada mesleki
baghlik ile mesleki kurallara uyma arasinda pozitif bir iliski oldugunu belirlemislerdir. Bazi 6gretmenler baghhg
mesleki kimliklerinin bir pargasi olarak gormekte ve meslegine adanmis biri olarak anilmak onlari mutlu etmektedir
(Elliott ve Crosswell, 2001). Bu tiir 6gretmenler, meslegin ¢ikarlarindan ziyade kisisel gikarlarini 6nceleyen
o6gretmenlerden kendilerini ayirabilmek icin mesleki baghlik veya mesleki adanmishk kelimelerini

kullanmaktadirlar.

Mesleki bagllik 6gretmenlerin kendilerini ve diger meslektaslarini tanimlarken sik¢a kullandiklari bir terimdir (Nias,
1981). Mesleki baghhk baglaminda “6gretmenler igin mesleki baglilik kavrami ne ifade etmektedir? sorusunun
cevaplanmasi gerekir. Literatlirde cesitli kavramsallastirmalara rastlanabilmektedir. Mesleki baghlik bir 6gretmenin
genel olarak 6gretmenlik meslegine karsi sahip oldugu psikolojik baglanma derecesini ifade eder (Coladarci, 1992;
Chapman, 1982). Ogretmenlik meslegine baglilik, meslek olarak bireyin kendisi ile 6gretmenlik meslegi arasinda
kurdugu bag, meslege yonelik gelistirdigi tutum, duygu ve dislincelerin bitiinidir. Firestone ve Rosenblum (1988)
gore 6gretmenler icin mesleki baghhginin bilesenleri sunlardir: 6grencilere baghhk, 6gretme baglihgi ve belirli bir
okula baglilhk. Baghligin gorev siiresini uzatma veya bazi rolleri Ustlenme istegi gibi ¢esitli davranislarda kendisini
gosterdigini ileri sirmdislerdir. Dave (1998), 6gretmenlerin bes alanda baglliklarinin olmasi gerektigini
belirtmektedir. Bu alanlar; 6grenciye baghlik, topluma baghlik, meslege baghlik, mikemmelligi saglama taahhiidi
ve temel insani degerlere bagliliktir. Thien, Razak ve Ramayah ise (2014) 6gretmen bagliligini, 6grencilere baglilik,

ogretime baghhk, okula baglilik ve meslege baglilik seklinde doérde ayirmislardir.
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Ogretmenin mesleki bagliliginin; dgretmenlerin is performansi, devamsizlik, tiikenmislik ve okul degistirme
durumlarinin yani sira 6grencilerin okula karsi tutumlarini ve ders basarilarini 6nemli derecede etkileyen kritik bir
yordayici oldugu ifade edilmektedir (Graham, 1996; Louis, 1998; Tsui ve Cheng, 1999). Ogretmenlerin mesleki
baghlik dizeylerinin egitim reformlarinin basariya ulasmasinda ve etkili okullara ulasmada kilit bir rol oynadigi
goriilmektedir. Ogretmenlerin mesleki baglliklarinin diizeyini etkileyen faktérler 6grenci davranislari, meslektas ve
ybnetim destegi, veli talepleri ve ulusal egitim politikalari olarak sayilabilir (Groundwater-Smith vd., 2001). Mesleki
baglilik, meslegin amaglarini kabul etmeyi ve bu amaglara ulagmak igin gaba harcamay:i gerektirir. Mesleki baghhk

okulun kalitesi, verimliligi, performansi (Henkin ve Holliman, 2009) ve etkililigi agisindan son derece énemlidir.

Etkili okullara ulasmada 6gretmenler ¢cok 6nemli bir rol oynamaktadirlar. Acquaah (2004) bir okul sisteminin
kalitesinin 6gretmenlerin kalitesi ile iliskili oldugunu belirtmektedir. Ogretmenlerin mesleki uzmanlagma igin 6zel
caba gostermesi ve kendisini meslegine adamasi okullarin amaglarina ulasabilmesi agisindan son derece énemli
gorilmektedir (Arya, 2012). Yiiksek mesleki baglhgi olan 6gretmenler mesleklerinde her zaman pozitif davranislar
sergilemeye calisirlar. Mesleki baghlik 6gretmenlerin dakiklik ve hesap verilebilirliklerini artirir ve galismalarini
sorunsuz bir sekilde yerine getirmelerine yardimci olur. Bu tir 6gretmenler islerinden her zaman zevk alirlar ve her
zaman Ogrencilerinin gelisimini artirma c¢abasi icindedirler. Mesleki sorumluluklarini bilirler, profesyonel bakis
agisina sahiptirler ve bulunduklari okulda mesleki kaliteyi iyilestirmeye ¢alisirlar (NCTE, 1988). Mesleki baglilik okul
etkililigini, 6gretmen memnuniyetini ve meslekte kalicilig etkileyen kritik bir faktordir (Joffres ve Haughey, 2001).
Elliott ve Crosswell’e (2002) gore 6gretmenlerin mesleki bagliliklari egitimin gelecegi ve basarisi icin en kritik

faktérler arasinda yer almaktadir. Ogretmenin galisma azmi 6grenci basarisi (izerinde cok 6nemli bir etkiye sahiptir.

Etkililik, belirtilen hedeflerle elde edilen basari arasindaki eslesmenin bir 6lglstdir. Okul etkililigi, okul igindeki ve
okullar arasindaki farkhhklari ortaya koymaya c¢alisan egitim arastirmalarini tanimlamak icin kullanilimistir
(Goldstein, 1997). Bennet, Crawford ve Cartwright (2003) gore, 6grencilerin beklenenden daha fazla ilerledigi okul
etkili okuldur. Baska bir tanima gére benzer 6zelliklere sahip okullarla karsilastirildiginda 6grencilerine daha fazla
katma deger saglayan okullar etkili okullardir (Sammons ve Bakkum, 2011). Etkili okullar 6grencilerinin
yeteneklerini ortaya ¢ikarmaya calisirlar (Balci, 2011). Okul etkililigi arastirmalarinin merkezinde, okul girdilerinin,
okul baglaminin ve okul siireclerinin okul c¢iktilarini nasil etkiledigini aciklamaya yonelik bir girisim vardir. Genel
olarak okul girdileri, 6gretmen nitelikleri, okul altyapisi ve 6grenci basina yapilan harcama gibi degiskenleri igerir.
Okul baglami, Gst yonetim destegi ve okul lokasyonu gibi degiskenlerden olusmaktadir. Okul siirecleri, 6gretmen
davranislari, okul iklimi ve okul miifredatinin kalitesi gibi degiskenleri kapsar. Ogrenci basarisi ana okul ¢iktisi olarak
kabul edilmektedir (Teodorovi¢, 2009). Okullarin etkililik dizeyinin belirlenmesi hesap verilebilirlik agisindan da son

derece 6nemlidir.

Edmons (1979) etkili okullarin 6zelliklerini bes boyuta ayirmistir. Bu boyutlar glicli egitsel liderlik, 6grenci
basarisina yonelik yiksek beklentiler, temel beceriler lizerine vurgu, gliven ve diizene dayali atmosfer ve 6grenci
gelisiminin sik araliklarla izlenmesi seklindedir. Diger taraftan etkisiz okullarin 6zelliklerine bakildiginda su doért yén

on plana ¢ikmaktadir: vizyon eksikligi, belli bir amaca odaklanmamis lider, islevsiz personel iliskileri ve etkisiz sinif
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uygulamalari. Bu tir etkisiz okullarda mifredat ve egitime iliskin tutarsiz sinif uygulamalari s6z konusudur. Sinif
aktivitelerine bakildiginda disik 6gretmen-6grenci etkilesimi, yapilan ¢alismalara diisiik 6grenci katilimi, rutinlere
dayal bir denetim ve iletisim oldugu gorlilmektedir. Etkisiz okullarda 6grenciler 6gretmenleri, umursamayan,
ovmeyen, yardimda bulunmayan ve 6grenmeyi dnemli gérmeyen insanlar olarak gérme egilimindedirler. Bu

siniflarda elestiri ve olumsuz geri bildirimlerin daha sik kullaniimasi s6z konusudur (Sammons ve Bakkum, 2011).

Okul etkinligi arastirmalari incelendiginde okullarin etkililigini bir bitiin olarak 6lgmeye ¢alistiklari séylenemez.
Bunun yerine girdinin sireg icerisindeki degisimleri inceleyerek okullarin etkililigini ortaya koymaya galismistirlar.
Oysa okul etkililigini bolim ve sinif diizeyindeki farkhliklar da etkileyebilmektedir. Ayrica 6gretmen kalitesi ve
mesleki baghligr diger faktérlerden daha fazla okulun etkililigini olumlu ya da olumsuz etkiledigi goriilmektedir
(Sammons ve Bakkum, 2011; Scheerens ve Bosker, 1997). Okul etkililigi ¢esitli yonlerden arastiran birgok ¢alisma
bulunmaktadir (Scheerens, 2000). Okul etkililigini arastiran calismalarin zenginligine ragmen, 6gretmen degiskenin
ve Ozellikle de 6gretmenin mesleki baghhginin okul etkililigi ve etkililigin en énemli gostergelerinden biri olan
Ogrenci basarisi Uzerindeki etkisini arastiran ¢alismalara az rastlanilmaktadir (Teodorovié¢, 2009). Oysa 6gretmenin
niteliginin grencinin basarisi izerinde &nemli bir rolii oldugu ileri siiriilmektedir. Ogretmen niteligi lizerine yapilan
calismalar 6gretmenin mesleki 6zellikleri, 6gretim becerileri ve sinif iklimi Gizerinde durmuslardir. (Sammons ve
Bakkum, 2011). Mesleki ozellikler igerisinde 6gretmenin meslegine baglihgi da kritik bir faktér olarak yer

almaktadir.

Ogretmenin mesleki baghhgi, dgrenci basarisi ve okul etkililigi (izerindeki etkisinin dnemi nedeniyle diinya
genelinde egitim sistemlerinin kilit endise kaynaklarindan bir olarak gériilmeye baslamistir. Ogretmenlerin mesleki
bagliliklari genel Uretkenliklerini etkileyen temel unsurlardan biridir. Eger 6gretmenler mesleki baghlig yeterince
gostermezlerse orgitsel hedeflerin bundan olumsuz etkilenecektir (Park, 2005). Niteligi yiiksek 6gretmenler
olmadan etkili okullara ulasmak mimkiin gdzilkmemektedir. Ogretmende mutlaka bulunmasi gereken mesleki
yeterliliklerden biri olan mesleki baghhgin duzeyi ile okullarin etkililigi arasinda nasil bir iliski oldugunun
arastirilmasinin degerli oldugu sdylenebilir. Alanyazinda okul etkililigini; egitim lideri, okulun demografik yapisi,
okul altyapisi, okul iklimi, miifredatin kalitesi, 6gretmen niteligi, 6grenci basina yapilan harcama ve 6grencinin sinav
basarilari gibi degiskenlerin ne derece etkiledigini arastiran calismalar mevcutsa da (Akan, 2007; Balci, 2011; Keles,
2006; Suna, 2018) 6gretmenin mesleki baghhginin okul etkilediginin nasil yordadigini arastiran c¢alismalara
rastlanilmamistir. Okul etkililigini etkileyen faktorlerin incelenmesi/arastiriimasi, okullarin nasil gelistirilecegini
anlamada konusunda okul diizeyinde yonetici ve 6gretmenlere; sistem boyutunda politika yapicilara bilgi sunmasi
acisinda 6nemlidir (Ozgenel ve Mert, 2019). Buradan hareketle arastirmanin amaci, 6gretmenlerin mesleki
baghliklarinin okul etkililigini yordayip-yordamadigini belirlemektir. Baska bir anlatimla bu arastirma 6gretmenlerin
mesleki baghliklarinin okul etkililigindeki roltiniin ne olduguna yonelik bir ¢cikarim yapmak amaciyla yapilmistir. Bu

amacla asagidaki alt amacglara cevap aranmistir:

1. Ogretmenlerin mesleki baglliklari ve okul etkililigi algilari cinsiyetlerine, egitim durumlarina, mesleki

kidemlerine ve gorev yaptiklari okul kademelerine gore anlamli farklilik géstermekte midir?
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2. Ogretmenlerin mesleki baghliklari ve okul etkililigi algilari arasinda anlamli iliski var midir?

3. Ogretmenlerin mesleki bagliliklari, okul etkililigini yordamakta midir?

YONTEM

Arastirmani Deseni
Arastirmada 6gretmenlerin  mesleki bagliliklarinin  okul etkililigini yordayip yordamadigini belirlemek
amaglandigindan yordayici arastirma desenine gore tasarlanmistir. Yordayici arastirma deseni, “gelecekteki

davranisi tahmin etmek veya anlayabilmektir” (Creswell, 2017).

Calisma Grubu

Arastirmaya istanbul Anadolu Yakasinda farkli ilcelerde devlet okullarinda goérev yapan 396 dgretmen génilli
olarak katilmistir. Arastirmaya katilan 6gretmenlerin 297’si kadin ve 98'si erkektir. Ogretmenlerin 136’si ilkokul,
105’i ortaokul ve 155’i lise kademelerinde c¢alismakta olup, 333’G lisans ve 63’0 lisansisti mezunudur.

Ogretmenlerin 104’0 5 yil ve alti, 76’s1 6-10 yil, 66’s1 11-15 yil, 55’i 16-20 yil ve 95’i 21 yil ve {istii kideme sahiptir.

Veri Toplama Araglari

Arastirmada katilime Bilgi Formu, Okul Etkinligi Endeksi ve Mesleki Baglilik Olgegi kullanilmistir.

Mesleki Baglilik Olgedi; Blau (2003) bireylerin mesleklerine yénelik gelistirdikleri baghligi dért farkl boyutta lcmek
amaciyla gelistirmistir. Duygusal baglilik, normative baglilik, birikmis maliyetler ve alternatiflerin sinirhlig1 seklinde
4 farkh alt boyuttan ve 22 maddeden olusan Olgekte sadece alternatiflerin sinirliligi alt boyutundaki dért madde
ters puanlanmaktadir. Olgek Utkan ve Kirdék (2017) tarafindan Tiirkge’ye uyarlanmistir. Olgekten alinan yiiksek

puan mesleki baglihgin yiksek oldugunu ifade etmektedir.

Okul Etkinligi Endeksi (SE Endeksi-(The School Effectiveness Index): Olcek, Hoy (2014) tarafindan gelistirilmis ve
Yildirim (2015) tarafindan Turkge’ye uyarlanmistir. Okul Etkinligi Endeksi, bir okulun ne kadar etkili oldugunu bes
boyutta (Uriintn/hizmetin miktar ve kalitesi, verimlilik, uyarlanabilirlik ve esneklik) 6lcmektedir. Endeks, okul
etkililiginin 6znel degerlendirmesini saglayan 8 maddelik 6’liLikert tipi bir 6lcme aracidir. Elde edilen puan ne kadar

yuksek olursa, okulun etkinligi o kadar yiuksek olmaktadir (Hoy, 2019).

Verilerin Analizi
Analizler yapilmadan 6nce olgeklere ait betimsel, carpiklik, basiklik ve Cronbach Alpha givenirlik degerleri

hesaplanmistir.
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Tablo 1. Okul Etkililiginin ve Ogretmenlerin Mesleki Bagliliklarinin Ortalamalari, Standart Sapmalari, Carpiklik,
Basiklik ve Glvenirlik Katsayilari

Cronbach
N M SD Carpiklik Basikhk Alpha a
Okul Etkililigi 396 4.55 1.010 .551 .327 932
Mesleki Baglilik 396 3.71 .554 .337 .697 .869

Tablo 1 incelendiginde carpikhk ve basiklik degerlerinin -1 ile +1 arasinda oldugu gorilmektedir. Normallik
varsayimina gore basiklik ve ¢arpiklik degerleri -1 ile +1 arasinda olmasi verilerin normal dagilim gosterdigine kanit
olarak gosterilebilmektedir (Morgan, Leech, Gloeckner ve Barrett, 2004). Bu kritere gore verilerin normal dagihm
gosterdigine karar verilmis ve veriler parametrik testlerle analiz edilmistir. Veriler, t testi, anova, korelasyon ve

regresyon analizleri yapilarak ¢dziimlenmistir.

BULGULAR

Ogretmenlerin mesleki baghliklari ve okul etkililigi algilarinin cinsiyetlerine gére anlamli farkhlik gdsterip

gostermedigini belirlemek igin yapilan t testi sonuglari Tablo 3’te verilmistir.

Tablo 2. Ogretmenlerin Okul Etkinligi Algilarinin ve Mesleki Bagliliklarinin Cinsiyetlerine Gore Karsilastirilmasi

Degiskenler Gruplar N M SD t df p
Erkek 298 4.55 .985

Okul Etkililigi .163 394 222
Kadin 98 4.53 1.086
Erkek 298 3.71 .559

Mesleki Baglilk .215 394 .559
Kadin 98 3.70 .543

Tablo 2 incelendiginde, 6gretmenlerin okul etkililigi ve mesleki baghhga iliskin algilari cinsiyetlerine gére anlamli bir

farkhihk olusturmadigi goriilmektedir (p>.05).

Ogretmenlerin mesleki bagliliklarinin ve okul etkililigi algilarinin egitim durumlarina gére anlamli farklilik gdsterip

gostermedigini belirlemek i¢in yapilan t testi sonuglari Tablo 3’te verilmistir.

Tablo 3. Ogretmenlerin Okul Etkinligi Algilarinin ve Mesleki Bagliliklari Egitim Durumlarina Gére Karsilastiriimasi

Degiskenler Gruplar N M SD t df p
Lisans 333 4.59 .994

Okul Etkililigi 2.151 394 032
Lisansustl 63 4.30 1.063 :
Lisans 333 3.74 521

Mesleki Baghhk 3.019 394 .003
Lisansustu 63 3.52 .678

Tablo 3 incelendiginde, 6gretmenlerin okul etkililigi algilari ve mesleki bagliliklari egitim durumlarina gore anlamli
farkhihk gosterdigi gorilmektedir (t[as6=2.151; p<.05). Lisans mezunu 6gretmenlerin okul etkililigi algilari (M=459)

ve mesleki baghliklari (M=3.74), lisansisti mezun olan 6gretmenlerin okul etkililigi algilarina (M=4.30) ve mesleki
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bagliliklarina (M=3.52) gére daha yiiksektir. Ogretmenlerin okul etkililigi algilarinin ve mesleki bagliliklarinin kidem
durumlarina gére anlaml farklilik gosterip gostermedigini belirlemek icin yapilan tek yonli varyans analizi (ANOVA)

sonuglari Tablo 4’te verilmistir.

Tablo 4. Ogretmenlerin Okul Etkinligi Algilarinin ve Mesleki Bagliliklarinin Kidemlerine Gére Kargilastiriimasi

Kidem N M SD V. Kaynagi K. Top. df K. O. F p Fark
ASyilvealt 104 451 1.00 G. Arasi 3.54 4 88
B-6-10 yil 76 445 1.00 G.ici 3995 391  1.02
2 c1115yl 66 445 1.01 Toplam  403.1 395
=
% pae20yl 55 462 1.01 867 484
&
E2lyilve o5 469 1.01
usta
Toplam 396 4.55 1.01
ASyilvealt 104  3.66 600 G. Arasi 4.04 4 1.01
B-6-10 yil 76 3.55 600 G.lci 1175 391 30
4
% C-11-15yil 66 3.70 506 Toplam 1215 395 D>B;
2 D1620yl 55 379 514 336  .010 E>A;
K E>B
(V]
= EB2lylve o0 394 4g0
usta
Toplam 396 3.71 .554

Tablo 4’e gore, 6gretmenlerin okul etkililigine iliskin algilari kidemlerine gore anlamh bir farkhlik olusturmazken
(p>.05); mesleki bagliliklari kidem vyillarina gére anlamli bir farklihk gostermektedir. Farkliigin hangi gruplar
arasinda oldugunu belirlemek amaciyla post hoc LSD testi yapiimigtir. LSD testi sonucunda; kidemi 16-20 yil olan
ogretmenlerin mesleki baghhklarinin (M=3.79), kidemi 6-10 yil olan 6gretmenlerin mesleki baghhklarindan
(M=3.55) daha yiiksek oldugu gorilmistir. Yine kidemi 21 yil Gstl olan 6gretmenlerin mesleki bagliliklarinin
(M=3.84), kidemi 5 yil ve alti (M=3.66) ve kidemi 6-10 olan (M=3.55) 6gretmenlerin mesleki bagliliklarindan daha

yuksek oldugu belirlenmistir.

Ogretmenlerin okul etkililigi algilarinin ve mesleki bagliliklarinin gérev yaptiklari okul kademesine gére anlamli
farkhihk gosterip gostermedigini belirlemek icin yapilan tek yonli varyans analizi (ANOVA) sonuglari Tablo 5’te

verilmistir.
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Tablo 5. Ogretmenlerin Okul Etkinligi Algilarinin ve Mesleki Bagliliklarinin Gérev Yaptiklari Okul Kademesine Gére
Karsilagtirilmasi

Okul Tura N M SD Vary. Kay. K. Top. df K.O. F p Fark
A-ilkokul 136 4.80 908 G. Arasi 14.75 2 7.378
380
= B-Ortaokul 105 4.48 911 G.igi 388.3 393 .988
= A>B;
% 7.466  .001 AoC,
E C-Lise 155 4.36 1.112 Toplam 403.1 395 ’
(@]
Toplam 396  4.55 1.10
) A-ilkokul 136 3.77 497  G. Arasi 975 2 .488
ED B-Ortaokul 105 3.64 .612 G. lci 120.6 393 .307
z 1.589 .205 -
%’ C-Lise 155 3.70 .558 Toplam 121.5 395
[}
=
Toplam 396 3.71 .554

Tablo 5’e gore 6gretmenlerin okul etkililigi algilari okul tiirlerine gére anlamli farkhilk gosterirken (p<.05); diger
taraftan mesleki bagliliklari okul tiirlerine gére anlamli farklilik géstermemektedir (p>.05). Farkliligin hangi gruplar
arasinda oldugunu belirlemek icin ANOVA sonrasi post-hoc LSD testine gore; ilkokul kademesinde gbrev yapan
Ogretmenler (M=4.80), ortaokul (M=4.48) ve lise (M=4.36) kademelerinde gérev yapan Ogretmenlere gore
okullarinin daha etkili oldugunu distinmektedir. Baska bir ifadeyle okul kademesi ilkokuldan, ortaokula ve liseye

dogru ilerledikge 6gretmenlerin mesleki bagliliklarinin azaldigi séylenebilir.

Ogretmenlerin mesleki bagliliklari ile okul etkililigi arasinda iliski olup olmadigini belirlemek amaciyla yapilan

korelasyon analiz sonucu Tablo 6’da gosterilmistir.

Tablo 6. Ogretmenlerin Okul Etkinligi Algilari ile Mesleki Baglliklari Arasindaki Korelasyon Analizi Sonuglari

N M SD 1 2 3 4 5 6
1-Duygusal 396 4.43 .62 -
2-Normatif 396 3.74 91 464" -
3-Birikmig maliyetler 396 3.64 .86 .385™ .706™ -
4-Alternatiflerin sinirlihg 396 2.70 1.04 -.062 -1217 -.116" -
5-Mesleki baglilik 396 3.71 .55 .649™" .825™ .840™" .220™ -
6-Okul etkililigi 396 4.55 1.01 .415™ .355™ .339™ -.070 403" -

Tablo 6 incelendiginde 6gretmenlerin mesleki bagliliklari ile okul etkililigi arasinda orta diizeyde ve pozitif yonde

anlamliiligski oldugu goérilmektedir (r=.403; p.<01).

Ogretmenlerin mesleki baghliklarinin, okul etkililigini yordama diizeyini hesaplamak amaciyla yapilan coklu

regresyon analiz sonucu Tablo 7’de gosterilmistir.
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Table 7. Ogretmenlerin Mesleki Bagliliklarinin Okul Etkililigini Yordamasina iligkin Coklu Regresyon Analizi

Independent Dependent Std. )

Variable Variable B Eror. (8) t p r ' F P

Constant 1,345 ,364 3,697 ,000

Duygusal ,501 ,083 ,308 6,068 ,000

Normatif SChoo.I ,123 ,073 ,111 1,669 ,096 465 216 26,988 000
Effectiveness

Birikmis maliyetler ,163 ,074 ,140 2,201 ,028

Alternatiflerin

N -,024 ,044 -,025 -,555 ,579
sinirhhg

Tablo 7 incelendiginde, mesleki baghligin alt boyutlarindan biri olan duygusal ve birikmis maliyetler baghligi, okulun
etkililigini 6nemli o6lglide yordamaktadir (p<.05); bununla birlikte, alternatiflerin ve normatif alt oOlgeklerin
sinirlamalarinin okulun etkililigini yordamadigi goriilmektedir (p> .05). Alternatiflerin sinirliigi ve normatif baghhk

alt boyutlari coklu regresyon modelinden gikarilmis ve analiz tekrarlanmustir.

Table 8. Ogretmenlerin Mesleki Bagliliklarinin Okul Etkililigini Yordamasina iliskin Coklu Regresyon Analizi

Independent Dependent Std. )

Variable Variable B Eror. ®) t p ' ' F p
Constant 1,254 ,334 3,753 ,000

Duygusal School 542 079 334 6865 000 458 210 52217 .000

Effectiveness

Birikmis maliyetler ,245 ,056 ,211 4,344 ,000

Tablo 8 incelendiginde 6gretmenlerin duygusal ve birikmis maliyet bagimliliklari okulun etkililigini anlamh bir
sekilde yordamaktadir (p<.05). Ogretmenlerin duygusal ve birikmis maliyet bagimhliklari, okul etkililigindeki toplam
varyansin %21'ini agiklamaktadir (r=.458; r?=.210; F=52.217; p<.01). Diger bir anlatimla, 68retmenlerin duygusal ve

birikmis maliyet bagimliliklari okulun etkililigini olumlu ve 6nemli dlglide etkilemektedir.

SONUC, TARTISMA VE ONERILER

Bu arastirmada 6gretmenlerin mesleki bagliliklarinin ve okul etkililigi algilarinin cinsiyetlerine, egitim durumlarina,
kidemlerine ve gorev yaptiklari okul kademelerine gére anlamli farkhlik gdsterip géstermediginin ve 6gretmenlerin

mesleki bagliliklarinin okul etkililigini yordayip-yordamadiginin belirlenmesi amaglanmistir.

Arastirmanin bulgularina gore kadin ve erkek 6gretmenlerin mesleki baglhliklarina iliskin algilari arasinda anlamli
bir farkhlik olmadigi gorilmektedir. Alanyazinda da cinsiyetin 6gretmenlerin  mesleki bagliliklarini
farklilastirmadigini ortaya ¢ikaran giincel calismalar bulunmaktadir (Bryant, Moshavi ve Nguyen, 2007; Ozgenel,
2019). Diger taraftan Ata¢ ve Ozgenel (2019) yaptiklari arastirmada erkek &gretmenlerin birikmis maliyetler,
alternatiflerin sinirliigr ve normatif baglilik dizeylerini kadin 6gretmenlere gére daha yiiksek oldugunu; Blau
(1999), Lin, Huang, Chang, Lin, Chang ve Chen (2013), Major, Morganson ve Bolen (2013) bireylerin cinsiyeti ile

mesleki bagliliklari arasinda iliski oldugunu tespit etmislerdir.
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Arastirmada lisans mezunu 6gretmenlerin mesleki bagliliklarinin lisansisti mezuniyeti olan 6gretmenlere gére
daha yiiksek oldugu belirlenmistir. Benzer sekilde egitim, finans ve saglik gibi farkh alanlarda ¢alisan bireylerin
egitim seviyesi dlstikce mesleki baghliklarinin arttigin/yukseldigini tespit eden arastirmalar bulunmakla birlikte
(Atag ve Ozgenel, 2019; Firat, 2015; Kaldenberg, Becker ve Zvonkovic, 1995; Sears, 2010), egitim diizeyi ile mesleki
baghlika rarsinda liski olmadigini belirleyen galismalara da rastlamak miumkindir (Irving, Coleman ve Cooper,
1997; Ozgenel, 2019; Lee, Carswell ve Allen, 2000). Tiirkiye’de ve diinyanin gesitli iilkelerinde dgretmen adaylarinin
ve 6gretmenlerin yeterli mesleki kimligi kazanabilmeleri igin yiiksek lisansa yonlendirilmesini 6neren galigmalar
mevcuttur (Kerwin, 2009; Nomer, 2002; Ozcan, 2013; Sahlberg, 2007). Diger taraftan Kog (2017) égretmenlik disi
kariyerlere yonelmek igin yapilan lisansistl egitimlerin 6gretmenlerin mesleki degerlerine bir katkisinin olmadigini
belirtmistir. Dolayisiyla bu arastirmaya katilan 6gretmenler lisansiistii egitime kariyer degistirmek icin baslamis
olabilecekleri gibi lisans egitimleri esnasinda veya sonunda kariyer degistirme yoninde bir karar almista olabilirler.
Bu tlr kariyer degistirme hedefleri nedeniyle alinan egitimlerin 6gretmenlerin mesleki bagliliklarinda diistse yol

acabilecegi ileri siirllebilir.

Kidemi 16-20 yil olan 6gretmenlerin mesleki baghlklarinin, kidemi 6-10 yil olan 6gretmenlerin mesleki
baghliklarindan daha yiiksek iken; yine kidemi 21 yil Gstl olan 6gretmenlerin mesleki bagliliklarinin, kidemi 5 yil ve
alti ve kidemi 6-10 olan (M=3.55) 6gretmenlerin mesleki bagliliklarindan daha ylksek oldugu belirlenmistir.
Literatiirde yapilan calismalarda 6gretmenlerin kidem yili arttikca, mesleki baglhliklarini artirdigi (Atag ve Ozgenel,
2019; Firat, 2015; Ozgenel, 2019) ve mesleki kidem yilinin mesleki baghlik diizeyini etkiledigi (Blau, 1999; Sears,
2010) tespit edilmistir. Grady (1985) ve Bems (1989) 6gretmenin calisma yili arttikca deneyiminin de arttigini bu
da onun mesleginden daha fazla doyum elde etmesini sagladigini sdylemektedir. Bakioglu ve Kog (2017) mesleki
degerler agisinda en diisiik degere 1-5 ve 6-10 yil arasi kideme sahip 6gretmenlerin sahip oldugunu belirlemislerdir.
Meslek oncesi ve sonrasi birikmis maliyetler (yaptigi yatinimlar, aldigi egitimler, harcagi zaman) bireyin meslegini
degistirmesini zorlastirir ve meslegine bagllk gdstermesini saglar. Diger taraftan alternatiflerin sinirliligi bireyin
baska bir meslek tercih etmesini zorlastirir (Blau, 2003). Ogretmenlerin meslekte gecirdigi siire arttikca aldiklari
egitim ve harcadiklari zaman gibi birikmis maliyetler de artmaktadir. Bu nedenle kidemi fazla olan 6gretmenlerin
kidemli az olan 6gretmenlere gére mesleki baghliklari daha ylksek olabilmektedir. Mesleki baghligin tim bilesenleri

o0gretmenlerin meslek de kalmasinda, performansinda veya isten ayrilmasinda etkilerinin oldugu soylenebilir.

Diger taraftan ogretmenlerin mesleki bagliliklari okul kademelerine gore anlamli farklilik géstermemektedir.
Ozgenel’in (2019) yaptig arastirmada ilkokullarda gérev yapan dgretmenlerin mesleki bagliliklari liselerde gérev
yapan dgretmenlere gére daha yiiksek iken; Atag ve Ozgenel’in (2019) yaptigi arastirmada ortaokul kademesinde
gorev yapan 6gretmenlerin duygusal baglilik, normatif baglilik ve birikmis maliyetler baghhg ilkokul kademesinde

gorev yapan 6gretmenlere gore daha yliksek bulunmustur.

Arastirmanin bulgularina gore kadin ve erkek 6gretmenlerin okul etkililigine iliskin algilari arasinda anlamh bir
farkhihk olmadig gorulmektedir. Literatiirde benzer sekilde 6gretmenlerin okul etkililigi algilarinda cinsiyetin

anlamli bir etkisinin olmadigini gésteren calismalar bulunmaktadir (Ciftci, 2019; Cobanoglu Kasap, 2008; Ozgenel
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ve Mert, 2019; Toprak, 2011). Ancak erkek 6gretmenlerin okul etkililigi algilarinin kadin 6gretmenlerden daha

yuksek oldugunu ortaya koyan ¢alismalar da bulunmaktadir (Akan, 2007; Kanmaz ve Uyar, 2016, Kusaksiz, 2010).

Lisans mezunu 6gretmenlerin okul etkililigi algilarinin lisansisti mezuniyeti olan 6gretmenlere gore daha ylksek
oldugu belirlenmistir. Ozgenel ve Mert (2019) yaptiklari arastirmada lisans mezunu dgretmenlerin okul etkililigi
algilarinin lisansistl egitim alan 6gretmenlere gore daha yiksek oldugunu belirlemislerdir. Cobanoglu Kasap
(2008) ise egitim enstitlisi mezunu olan 6gretmenlerin okul etkililigi algilarinin lisans mezunu 6gretmenlere gore

daha yiiksek oldugunu saptamistir.

Ogretmenlerin okul etkililigi algilari kidemlerine gére anlaml farklilik géstermemektedir. Benzer sekilde Ozgenel
ve Mert de (2019) farkh kideme sahip 6gretmenlerin Lyle (2018) ise okul miidiir ve midir yardimcilarinin okul
etkililigi algilarinin kidemlerine gore farklilik géstermedigini ve okul etkililigi algilari ile kidemleri arasinda anlaml
bir iliski olmadigini tespit etmistir. Ancak, 6gretmenlerin kidemlerine paralel olarak okul etkililiginin arttigini ortaya
koyan g¢alismalar bulunmaktadir (Akan, 2007; Ayik, 2007; Cobanoglu Kasap, 2008; Kusaksiz, 2010; Ontai-Machado,
2016; Toprak, 2011).

Arastirma bulgularina goére ilkokullarda goérev yapan 6gretmenlerin, ortaokullarda ve liselerde gorev 6gretmelerin
gore okullarinin daha etkili oldugunu dlstnmektedir. Literatlirde benzer bulgulara ulasan arastirmalar
bulunmaktadir (Ozgenel ve Mert, 2019; Yildirim, Akan ve Yalgin, 2017). Ortaokul ve liselerde gérev yapan
O0gretmenler ergenlik doneminde istenmeyen 6grenci davraniglarina odaklandiklari igin ilkokullarda gérev yapan

o0gretmenlere oranla, okullarini daha az etkili algilamis olabilir.

Ogretmenlerin okul etkililigi algilari okul tiirlerine gdre anlamli farkhlik gdsterirken mesleki baghliklari okul tiirlerine
gore anlamli farklilik gdstermemektedir. ilkokullarda gérev yapan dgretmenler ortaokul ve liselerde gérev yapan
ogretmenlere gore okullarinin daha etkili oldugunu distinmektedir. Baska bir ifadeyle okul kademesi ilkokuldan,
ortaokula ve liseye dogru ilerledikce 6gretmenlerin mesleki bagliliklarinin azaldigi séylenebilir. Bu galismanin
sonuglarina benzer bir sekilde Atgioglu (2018) yapmis oldugu ¢alismada ilkokullarda goérev yapan 6gretmenlerin

okul etkililigi algilari ortaokul 6gretmenlerinden daha yiiksek gikmistir.

Arastirmanin bulgularina gére 6gretmenlerin mesleki baghhklari ile okul etkililigi arasinda orta diizeyde ve pozitif
yonde anlamli iliski oldugu tespit edilmistir. Ogretmenlerin mesleki baghliklari okul etkililiginin anlamh bir
yordayicisi oldugu gdrilmektedir. Ogretmenlerin mesleki baghliklari arttikga okul etkililiginin de olumlu yénde
arttig1 soylenebilir. Cesitli arastirmalarda 6gretmenlerin mesleki baghliklarinin etkili okullara ulasmada kilit rol
oynadigini ortaya koymaktadir (Graham, 1996; Henkin ve Holliman, 2009; Louis, 1998; Sammons ve Bakkum, 2011;
Tsui ve Cheng, 1999). Ayrica 6gretmenlerin mesleki baghliklari 6gretmenlerin performanslarini 6nemli 6lglide

yordayan faktérlerden biri olarak (Ozgenel, 2019), okul etkililigine dolayl olarak katki sunmaktadir.

Ogretmenler meslekleriyle duygusal bir bag kurduklarinda, islerini sevgiyle ve isteyerek yaparlar. Mesleginin

gerektirdigi etkinlikleri, tutumlari ve degerleri yerine getirirken 6gretmenlik mesleginin bir Gyesi olmaktan gurur
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duyarlar. Ogretmenlik mesleginin etik degerlerine uygun hareket ederler. Profesyonel gelisimleri icin caba
gosterirler. Meslegine duygusal olarak bagli 6gretmenler, 6grencileri birgok yonden destekleyecek, okuldaki gorev
ve sorumluluklarini yerine getirerek egitim-6gretim faaliyetleri gerceklestirir. Boylece 6gretmenler okulun
etkinligine 6nemli 6lglide katkida bulunurlar. Ancak, hizmet 6ncesi ve sonrasi alinan egitimleri veya harcanan
zamani dikkate alarak maliyet hesaplayan 6gretmenler, meslek degistirmenin kendilerine maliyetli bir girisim
olacagini fark ederler ve meslekleri ile bag kurarlar. Bagka bir ifadeyle, meslegine yatirim yaptigini diisiinen
O0gretmenler, bu yatirnm maliyetlerini hesaplar ve meslegini degistirmenin zor oldugunu ve meslegini siirdiirmeye
devam etmesi gerektigine karar verir. Meslegiyle bu sekilde bag kuran 6gretmenler, mesleki faaliyetlerde biriken

maliyetleri hesaplayarak okulun verimliligine katkida bulunurlar.

Bu calismanin bir dizi simirhliklari bulunmaktadir. Oncelikle veriler istanbul ilindeki kamu okullarinda gérev yapan
o6gretmenlerden olusan bir 6rneklemle yiritilmis ve veriler belirli yer ve zamanda toplanmistir. Bu nedenle,
sonugclar 6zel okullarda gorev yapan 6gretmenlere genellenemeyebilir. Calismanin diger bir sinirhligi okullarin
etkililiginin boyutlarinin tamaminin kapsama dahil edilmemesidir. Orneklemde yer alan okullarin etkililigi 6gretmen
niteligi boyutu icerisinde yer alan mesleki baglilik Gzerinden degerlendiriimeye calisilmistir. Diger taraftan
ogretmenlerin mesleki bagliliklarinin ilk yillarda olusmadigi ve uzun bir siire (15 yil ve Ustl) gerektirdigi
anlasilmaktadir. Bu durumda meslegin ilk yillarinda o6gretmenlerin okullarin etkililigine yeterince katki
sunamayacaklari ileri sirulebilir. Dolayisiyla 6gretmenlerin mesleki bagliliklarinin 6gretmenligin ilk yillarinda
olusmasini saglayacak onlemlerin alinmasi dnerilebilir. ilkokullarda calisan 6gretmenler ortaokul ve liselerde
calisan Ogretmenlere gore okullarinin etkililigini daha yiksek algilamaktadirlar. Bunun nedenlerini arastiran
calismalar yapilabilir. Bu ¢alisma kamu okullarinda yapilmistir. Ozel okullarda da 6gretmenlerin mesleki bagliliklari

ile okul etkililigi arasindaki iliskileri arastiran ¢alismalar yapilabilir.
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