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ABSTRACT

It can be said that the problems in the field of teacher training in Turkey continue with varying
dimensions. In this context, being a teacher candidate expresses the realities in which individual
and social problems are clustered. On the other hand, thousands of students continue to study in
pedagogical formation programs. When individuals studying in a pedagogical formation program
are considered as subjects, it is important what their experiences regarding the learning process
mean. Understanding the subjects of a social problem can bring different dimensions to the
problem and help in taking steps toward a solution. An educational scientific discussion area has
been established in Turkey in recent years through being a teacher candidate in the pedagogical
formation certificate program process. Studies carried out on the phenomenological approach also
contribute to these discussions. This study aims to discover what it means to be a pre-service
teacher studying students, based on their daily experiences in a pedagogical formation certificate
program. The method of this study is based on the Hermeneutic Phenomenology type based on
Heidegger's phenomenology approach. In the researcher study, the essence of the experiences of
pre-service teachers studying in the pedagogical formation program; was reached in the context
of their lives. For this reason, the researcher spent time with the participants and made an effort
to establish a dialogue with them in the context of their culture. The deciphered interview texts
were analyzed by coding technique in 2 stages. During the analysis process; In the first stage, pre-
coding (open coding) was made on the interview texts, in the second stage, axes were created by
matching the research questions with codes, in the third stage, explanatory themes were
determined by creating the axes, and in the last stage, the "essence" that shared the meaning of
being an individual studying in pedagogical formation was reached.As a result of the study, it is
described again that the pedagogical formation certificate program process cannot create a social
and cultural transformation. Another result is that participation in pedagogical formation
education is seen as a means of equalizing and raising social status. This is particularly evident
among those who attend pedagogical education as distance education graduates.
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INTRODUCTION

The problems in the field of teacher training in Turkey continue with varying dimensions. In the context of the
historical process, the inadequacy of the number of teachers in the first years of the Republic was the focal
problem. Today, the quality of teacher training, teachers waiting for appointments, etc. problems continue. The
social masses formed by the unassigned pre-service teachers, the economic problems created by these masses
and the view of society towards the pre-service teachers can be classified as other problems. In this context,

being a teacher candidate in Turkey points to a social area where individual and social problems are clustered.

It gives an idea about one aspect of teacher training approaches in Turkey through the historical change of the
Pedagogical Formation Certificate Program. In 1973, the National Education Basic Law No. 1739 provided the
opportunity to organize teaching certificate programs in universities. Until 1982, teaching certificate programs
that showed significant differences in terms of content and number of courses were implemented among
universities (MEB, 1980; Kavcar, 2002). With the establishment of the Council of Higher Education in 1982, the
responsibility of training teachers was given to universities (Resmi Gazete, 1982; Duman, 1988). Initially,
pedagogical formation certificate programs consisted of 27 hours of theory and 8 teaching practice courses per
week; With the changes made in 1985, his total credit has been reduced to 19 hours (Duman, 1988; Kiglikahmet,
1988; YOK, 2007)

Within the scope of the Council of Higher Education World Bank National Education Development Project,
education faculties were restructured in the 1998-1999 academic year. With this structure, graduates of the
Faculty of Arts and Sciences were able to become teachers in secondary education institutions with a 1.5-year
non-thesis master's program. With this structuring, the non-thesis master's degree has reached a total of 46
credits, consisting of 32 hours of theory and 26 hours of practical courses (YOK, 1998; Bilir, 2011). With the
regulations made in 2007, the number of theoretical course hours increased to 37 and teaching practice courses
were reduced to 18 hours (YOK, 2007). In 2008, the duration of non-thesis master's programs was reduced to 1
year (Sari, 2010); It has been reduced to 34 credits with 26 hours of theory and 16 hours of practical courses. In
the 2010-2011 academic year, the Pedagogical Formation Certificate Program was re-implemented and
transformed into a 26-credit program with 21 theoretical course hours and 10 practical course hours (YOK, 2010).
Later, the changes made to the pedagogical formation certificate program continued (Saylan, 2013: 12; Yildirim
& Vural, 2014). The Council of Higher Education has evaluated the formation education as a personal
development program in relation to the pedagogical formation program on 17.4.2014. With the 2014 regulation,
it has become a 25-credit program with 20 theoretical course hours and 10 practical course hours. The
pedagogical formation certificate program, which was decided by YOK on 27.9.2021, was increased to 24 hours
theoretically, 12 hours for practice, and total credits to 30 (YOK, 2021). Especially in recent years, open education
graduates have been given the opportunity to participate in pedagogical formation certificate programs. With
the decision taken at the Council of Higher Education meeting dated 29.12.2022, it was decided to provide

pedagogical formation education to students who continue their formal education within the education period
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(YOK, 2023). Thus, the way for undergraduate students studying outside the Faculty of Education to become

teachers upon graduation has been cleared.

Historical changes related to the Pedagogical Formation Certificate Program are political and social, etc. can be
said to occur in the context of changes. Initially, the need for teachers was tried to be met numerically. For this
reason, it can be thought that the initial efforts are changes to train more teachers in a short time. However,
especially the changes made in the 2010s to increase the number of teachers has been criticized (Baki, 2010;
Azar, 2011; Bilir, 2011; Safran, 2014; Bikmaz, 2015; Yilmaz, 2015; Sagdig, 2020). In these studies, it is seen that
the criticism towards the quality of Pedagogical Formation education. In summary, it is seen that the changes

made do not solve the problems in the field of teacher training and add new problems.

In addition to all these changes, it is important to develop human-centred discussions. Hundreds of thousands
of undergraduate graduates who graduated from Pedagogical Formation programs pose an important problem
in society. On the other hand, thousands of students continue to study in pedagogical formation education.
When individuals studying in pedagogical formation education are accepted as a subject, it is important what
their experiences regarding the learning process mean. Understanding the subjects related to a social problem
can bring different dimensions to the problem and help in taking steps toward a solution. For this reason,
accepting pedagogical education as a problem can only be achieved by becoming aware of the subjects involved
in the process. In this context, their understanding of themselves; will help to discover their position in society.
For this reason, the phenomenology approach has been adopted in the study to understand the experiences and

social realities of those who study in pedagogical formation education.

In developed countries, phenomenology, a social theory, has been used in teacher training studies since the
1980s. In recent years, studies carried out with the phenomenological approach with prospective teachers
abroad are also continuing. The diversity of these studies continues with different subject focuses. The focus of
the studies carried out is from critical concepts (Thomson, 2008; Fontaine, 2010; Skogen, Rochelle & Mulatris,
2011; Lewis, 2018), to the subject of professional development (Kabilan, 2013); It varies from mentoring program
(Moerer-Urdahl & Creswell, 2008) to technology training ( Meagher, Ozgiin -Koca, & Edwards, 2011; Sutton,2011;
Clark &Boyer, 2015; Martin, 2017). It can be said that these studies will continue by focusing on different subjects

in which the phenomenology approach is used by teachers who receive pre-service training.

It can be said that an educational scientific discussion area has been established in recent years regarding
becoming a teacher candidate during the pedagogical formation process in Turkey. Psychologically based and
guantitative studies have been conducted on the pedagogical formation education process and the individual
receiving education. In these studies, the quality of the pedagogical formation certificate program (Taneri, 2016),
the self-efficacy beliefs of individuals in the pedagogical formation education process (Elkatmis, Demirbas &
Ertugrul, 2013; Cocuk, Yokus, & Tanriseven, 2015), attitudes towards the teaching profession (Eraslan & Cakicli,
2011; Kartal & Afacan, 2012; Ozkan, 2012; ilgan, Seving, & Ari, 2013; Polat, 2013), perceptions (Ko¢ & Singir,
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2018), opinions about the teaching practice course (Tepeli & Caner, 2014; Gllsen & Giindiiz, 2016), motivations
for the teaching profession (Altinkurt, Yilmaz, & Erol, 2014), learning styles and (Gilines & Gokgek, 2012) and

teaching profession competencies (Sural & Saritas, 2015) have been researched.

Studies conducted through the phenomenological approach also contribute to these discussions. Especially in
recent years, it has been observed that the number of phenomenological studies conducted on teacher
candidates receiving pedagogical formation education in Turkey has increased. In these studies, prospective
teachers' attention to pedagogical formation training (Kiraz & Dursun, 2015; Demirtas & Kirbas, 2016; Uygun &
Oran, 2019), the quality of faculty members (Arslangilay, & Taspinar, 2017) and their students' teaching practice
course (Eken & Gindogdu, 2017; Kiling, Kilcan & Cepni, 2018) focused on their views. In other studies, teacher
candidates' perceptions of school, being a student, and teaching ( Ozdemir & Erol, 2015; Alim, Sahin & Meral,
2018; Ates, 2018; Alpan, Demirkan, Ko¢-Erdamar, Yazcayir, & Saracoglu, 2019; Kara, 2020) and their metaphors
regarding the pedagogical formation program (Yapici &Yapici, 2013; Kart, 2016; Turhan Turkkan, Yesilpinar Uyar,
Yolcu, 2017; Sahin &Sabanci, 2018; Neyisci & Ozdiyar, 2019; Karakis & Tuncel, 2022 ) were determined.

The aim of this study is to reach the essences that unite the intersubjective differences in the context of the
experiences of the pre-service teachers studying in the pedagogical formation education process. In this context,
it is important to determine what the pre-service teachers who continue their pedagogical formation education
mean to the program based on their daily experiences. This study aims to discover what it means to be a teacher
candidate in their eyes, based on the daily experiences of pre-service teachers studying in pedagogical formation

certificate programs.

METHOD

In phenomenological studies conducted in the field of curriculum and teacher training, the experiences of
teachers and students are reached through in-depth interviews, diaries and observations made in a certain
context/environment, and through these experiences, it is tried to discover what the subjects' interpretations of
the subject under investigation are. In this context, the research pattern of this study was determined as a
phenomenology to discover what it means from the eyes of individuals studying in the pedagogical formation

certificate program, based on their formation learning experiences.

Although the origin of the phenomenology approach is based on philosophy, it is used within the framework of
different approaches in the fields of social sciences (Merriam, 2014; Moustakas, 1994). The method of this study
is based on the Hermeneutic Phenomenology type, based on Heidegger's phenomenology approach. In the
study, the author made an effort to understand the essences underlying the experiences of prospective teachers
studying pedagogical formation training in the context of their lives and to establish a dialogue with them in the
context of their culture. Additionally, interview questions were prepared to reveal experiences during the

pedagogical formation process. For this reason, the researcher spent more time directly with the participants
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without bracketing himself. For this reason, the basic philosophy of the study is designed as Hermeneutic

Phenomenology (Heidegger, 1962; Giorgi, 2006).

Subjects of the Research

In phenomenological studies, knowledge is produced interpersonally. Therefore, the relationship established
between the researcher (describing the experience) and the participant (the owner of the experience) should be
considered. In other words, information is produced intersubjectively. One of the subjects of this research is the
researcher who collects the data. Other subjects are the individuals studying in the pedagogical formation from
which the data is obtained and the faculty members working in the pedagogical formation. In accordance with
the hermeneutic phenomenology, which is the methodological design of the study, the subjects of the study

were given information in the context of their life cultures.

Participants

The participants are teacher candidates studying at the Education Faculty of a State University in the Pedagogical
Formation Certificate Program. Convenient sampling (convenience) in determining the participants in the study
sampling) was used. In the study, 11 teacher candidates who graduated with undergraduate degrees in different
fields and continued their pedagogical formation education were interviewed. Five of these teacher candidates
graduated from an open education child development program, three of them graduated from public
administration, the other one was from sociology, one was from philosophy, and one was from a foreign language
program. The participants in the study were 6 women and 5 men. According to the statements given by the
participants, it is seen that they are at the middle-lower and lower socio-economic levels. The first part of the
interview questions is aimed at getting to know the participants. In this context, questions were asked to get to
know the socio-cultural characteristics of the participants and their families. For this reason, data on the
education levels of the individuals in the family and the social, cultural, artistic and sports activities they
participated in were obtained. In addition, data on the social, artistic, cultural and sports activities that the
participants participated individually were obtained. To get to know the participants better, the researcher spent
time with the participants apart from the interview questions. It was observed that the participants were limited
in reading books and participating in cultural, social, and artistic activities. However, they seem to be limited in
reading books and participating in cultural and social activities. In other words, it can be said that their social
(Bourdieu, 1986) and cultural (Bourdieu, 1977) capital is limited Social and cultural capital is implicit in every
aspect of individuals' lives and daily life experiences. For this reason, the researcher added interview questions
about their lives and daily lives in the context of their social and cultural capital. The dialogues obtained from the
participants were interpreted in the context of their social and cultural experiences. It has been revealed that
the participants have lower and middle-lower social and cultural backgrounds. Additionally, in terms of data
diversity, individual interviews were held with 3 faculty members who taught the course in pedagogical

formation. Faculty members who take the course have been attending classes during the pedagogical formation
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process for at least three years. The interviews with the faculty members were held after the interviews with the

teacher candidates. Thus, the results obtained based on the statements given by the students were confirmed.

Researcher

The researcher who conducted the research is experienced in the use of qualitative approaches in research,
especially in the construction and application of phenomenological patterns. The researcher has been both
taking pedagogical formation courses and consulting for a long time in different universities. The researcher has
been in dialogue with the individuals participating in the pedagogical formation certificate program process for
many years. In addition, he has previously taken part in studies on the pedagogical formation model and

individuals studying in the pedagogical formation certificate program.

In phenomenology, knowledge is produced by intersubjectivity. Therefore, the relationship established between
the researcher (describing the experience) and the participant (the owner of the experience) should be
considered. For this reason, the researcher has established strong relationships with them without bracketing
their prejudices. In other words, the researcher spent as much time with the participants as possible, trying to
understand them, and carried out data collection and analysis studies. Understanding the participants in the
context of their culture without bracketing oneself is a point Heidegger opposes Husserl. Heidegger's Husserl

objected to bracketing himself in reaching the essence (Giorgi, 2017).

Data Collection Tool

In the study, a semi-structured interview form was developed as a data collection tool. Before preparing the
form, a literature review was conducted. Then, in accordance with the philosophical basis of the study, questions
focusing on the daily life experiences of individuals studying in pedagogical formation training were prepared.
These questions focused on the social-cultural situations of individuals, their daily lives inside and outside the
school, and their future expectations. Then the questions were examined by three experts. After the researchers
made the necessary corrections, a pilot application was made. After the pilot application, questions about those
who graduated from open education were added to the individuals studying in pedagogical formation training.

Thus, the semi-structured interview form took its final form.

Later, a semi-structured interview form was prepared for faculty members to conduct interviews. These
guestions were prepared in the context of confirming what the individuals studying in pedagogical formation

training said. Thus, the aim of the study was to be reached by using different data collection sources.

Data Collection and Analysis

The data were obtained by conducting individual, face-to-face and semi-structured interviews with 6 female and

5 male students studying pedagogical formation education in the 2022-2023 academic year. In addition,
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individual and face-to-face semi-structured interviews were conducted with 3 faculty members. Interview
records were deciphered to analyse the data. The transcribed interview texts were analysed using the coding
technique in two stages. In the resolution process; In the first stage, pre-coding (open coding) (Saldana, 2013)
will be done on the interview texts, in the second stage, axes (Saldana, 2013) will be created by matching the
research questions with the codes, in the third stage, explanatory themes will be determined with the creation
of the axes, and in the last stage, it is aimed to be an individual studying in pedagogical formation. The " essence"
that makes its meaning common has been reached. In other words, the data was analyzed with the
phenomenological coding method, and it was aimed to reach the essence that shared different experiences.
While reaching the essence, the researcher frequently included the dialogues of the participants. Then, the data
obtained from the interviews with the faculty members were compared. The research findings obtained because

of data analysis will be discussed in the context of relevant research in the literature.

Credibility / Transferability / Consistency / Confirmability Studies

To ensure credibility the researcher constantly met with individuals studying in pedagogical formation certificate
programs. For this reason, the researcher recognizes the characteristics of the socio-cultural structures
(prolonged engagement) in which the candidates are located. In addition, to ensure triangulation, semi-
structured interviews were conducted with faculty members who taught in pedagogical formation certificate
programs. The researchers will inform the participants in detail about the study process before the interview and
ensure that only volunteer (honest informants) participants contribute to the research. To ensure transferability
in the research, that is, the applicability of the results obtained thick description has been made. In this context,
the role of the researchers, how the participants were determined, the development of the data collection tool,
and the collection and analysis of the data were explained in detail. The codes made to obtain reliable data
(dependability) were submitted to the control of an external expert. For confirmability, each stage of the study
(data collection tools, analysis, and reporting) is written in a transparent way (audit trail) was reviewed by

another expert.

FINDINGS

The analysis was carried out by grouping the interview questions and their answers through the first cycle of
coding, open coding, and the second cycle, axial coding. Thus, the second cycle and deeper coding were made.

Then, the data obtained from the interviews with faculty members were integrated with the findings.
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The Essence of The Study

Economic Reality and A Means of
Equalizing Status

Social-cultural Educational
Positioning Experiences

Future
Expectation

Figure 1. The Pattern Regarding the Essence Reached as a Result of First and Second Cycle\Holistic Coding

In this context, it is seen that the themes of " Socio-cultural Positioning ", " Educational Experiences “, and "
Future Expectations " are formed in the core pattern reached from the content analysis of the data obtained
from the individuals studying in pedagogical formation training. When the pattern in the figure is examined, it is
understood that there is a cycle between the meaning of education, the social position of the individuals studying
in pedagogical formation education and their positioning in society and their future expectations. Individuals'
education-teaching experiences are interpreted through this cycle. In other words, the meanings of individuals
seen in the pattern are not made from separate themes, but through the interaction of the themes with each
other. The first of the interactions in the pattern related to the essence of the study is the interaction between
the socio-cultural positions of the individual and the social position created by the Pedagogical Formation
Education. Through this interaction, individuals studying in pedagogical formation make sense of their

educational activities.

The socio-economic status of individuals receiving education in pedagogical formation certificate programs is at
medium and low levels. It can be said that the social and cultural consumption of these individuals is quite limited.
Because in the interviews, individuals cannot allocate time and financial resources for social and cultural
consumption in their daily lives. Buying and reading books, going to the theatre, visiting a museum, going on
vacation, etc. It seems that social and cultural activities are held very limitedly. This situation shows that
individuals who receive education in pedagogical formation training are socially and culturally positioned at a
low level in society. In accordance with this situation, faculty members in the interviews; stated that individuals
receiving education could not even obtain the required course materials and that some individuals had difficulty

complying with the rules of formal education. Considering all these data, it is supported that the average socio-
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economic level of those who participate in pedagogical formation programs decreases even more with the

participation of distance education graduates.

Individuals who graduate from distance education experience the pedagogical formation process, which is a
formal education program, as moving to a higher level. This situation can be understood from the words PT1
“Listen to and participating in education gives me a privilege” and PT2 “| feel the experiences of my successful
friends who won and went to university”. In other words, individuals who graduated from open education stated
that they would be in an equal position with those who received formal education and graduated from education
faculty after graduating from formation education. This situation made it possible for PT4 to say, “Like my cousins

and other friends, | will be able to take the exam to become a teacher; that is, | will be equalized with them”.

If it is taken as a basis on the same plane, it is understood that the families of the individuals who study in
pedagogical formation education are also of the same opinion. In this context, it is stated that families also
support pedagogical formation education and provide material and moral support. The expression of PT5 “My
father was very happy; you will go to university” indicates the satisfaction of his family towards starting formal
education. PT4 said, “My family and environment welcomed me well. In the statement "They supported me for
formation so that | could become a teacher after university"; It is stated that they support the pedagogical

education received to reach the teaching position.

The pedagogical formation certificate program is interpreted as the hope of reaching a higher level socially and
culturally for individuals, their families, and their environment. However, it is seen that the pedagogical
formation certificate program is insufficient to provide social and cultural transformation. Individuals studying in
the pedagogical formation certificate program stated that they do not have the opportunity to participate in any
social and cultural activities during the limited period at the university. PT1 stated that “the pedagogical
formation is not provided with the opportunity to participate in any cultural and social activities during class
hours”. PT6 stated that “The only contribution and interaction is meeting different people”. The faculty members
interviewed also stated that those who attended the training could not benefit from the social and cultural
opportunities because the classes were held after 5 pm on Friday. In addition, faculty members stated that most

of the participants in the training expected the classes to be held in blocks and to finish as soon as possible.

It can be said that the pedagogical formation certificate program received is also insufficient in terms of realizing
social and cultural achievements. This shows that there is a lack of general culture, which is one of the three
elements of teaching. Because it is assumed that the knowledge of the field is taken from the faculty from which
he graduated. Pedagogical formation courses are also geared towards knowledge in educational science. It is
seen that the social and cultural development of individuals studying in pedagogical formation certificate
programs is left to their own life opportunities. However, it is seen that the social and cultural development and
transformation of individuals who participate in the pedagogical formation with their low socio-economic

background and living standards cannot be realized.

2146



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 8, Issue: 23 2023
100. Yil Ozel Sayisi

The future expectation of individuals participating in pedagogical formation training is to become a teacher.
Being a teacher means reaching a certain income level economically. PT2, PT3, PT1, PT5, PT5 and PT2 see civil
service as an opportunity for themselves as teachers. Thus, they stated that they would be able to access
opportunities such as salary and health insurance. PT3 and PT6, on the other hand, stated that this opportunity

did not prevent being unemployed, but it was still a hope.

CONCLUSION and DISCUSSION

When all the findings are considered as a whole; the experiences of individuals in the pedagogical formation are
realized through the social and economic position of the individual and the environment in which they live. In
addition, their expectations for the future are shaped by the influence of the social and cultural environment
they live in today. In this context, it has been determined that the social and cultural levels of the individuals
participating in the pedagogical formation certificate program are low. This is due to the low socio-economic
level of individuals who participate in pedagogical formation education like other teacher candidates (Saban,
2003; Arslan, 2007; Ok & Onkol, 2007; Sahin et al., 2008; Cetin, 2012; Cevik & Yigit 2009; Tas, 2012) can be
connected. In addition, it can be said that the families of the individuals participating in the pedagogical
formation certificate program are in the same position (Arslan, 2007; Baykara & Pehlivan, 2008; Temizytrek,
2008; Tas, 2012). Thus, it can be said that the social and cultural consumption of the environment has a positive
approach to individuals participating in pedagogical formation training. Additionally, Tire, Bahar & Aktas (2018)
in their study created a discussion area on the meaning of pedagogical formation education of social and cultural
capital. Differently, in this study, it was determined that the social and economic positions of those who
participated in pedagogical formation education, especially as distance education graduates, were much more
limited. This situation shows that individuals with much lower social and cultural capital accumulation receive

training to become teacher candidates.

The pedagogical formation certificate program cannot create a social and cultural transformation for the
individuals participating. In fact, providing education in limited hours causes social and cultural restructuring. In
other words, individuals with low social and cultural consumption rejoin society. In this case, individuals
participating in education aim for economic salvation in the context of being appointed as teachers. For this
reason, it is seen that the occupational preferences of the environment and the individuals participating in the
pedagogical formation education are economical (Behymer and Cockriel, 2005; Kniveton, 2004; Arslan, 2007),

which is in accordance with other studies. Future expectations are also shaped by economic concerns.

Another finding is that participation in pedagogical formation education is seen as a social status equalization
tool for distance education graduates and other faculty graduates. Individuals who could not participate in the
formal education process and who graduated from university with distance education have increased their social
status by becoming teacher candidates thanks to the pedagogical formation. Thus, it has been determined that

they consider themselves equal to formal education graduates. On the other hand, graduates of other faculties
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think that they equate themselves with the graduates of the faculty of education by pedagogical formation
certificate program. When they are appointed as teachers, they hope to raise their social status to a higher level.
This situation seems to be compatible with the selection of the teaching profession with the aim of raising the
social status (Murray, 2008). In this study, it can be said that participating in pedagogical formation education
has become a social status equalization tool for those who receive distance education. However, it can be said
that this situation creates inequality for the graduates of the faculty of education apart from creating equality of
opportunity. It shows that inequality is created for education faculty students in terms of both the effort given
in the education faculty and the teaching processes, and the longer and more costly conditions for graduation.
This situation reveals that inequality has been created in the context of credentialism, which is accepted by a
group of sociologists such as JJ Macionis (2003), both in the context of Marxism's equality of opportunity (Diindar
&Accountgioglu, 2011) and in the context of J. Rawls (2000) theory of justice. In summary, it should be accepted
that inequality is created when an educational process that gives distance education graduates the status of

candidate teacher is considered with both liberal and other opposite theories, critical theories.

As a result of the study, it was observed that the education (distance education graduates), and social and
economic status of those who participated in the pedagogical formation certificate program were at lower levels.
This situation has made the quality of the pedagogical formation education process controversial. On the other
hand, it is described again that the pedagogical formation certificate program process cannot create a social and
cultural transformation. The most important reason for participation in the pedagogical formation certificate
program is to guarantee the future economically. In other words, the reason for choosing pedagogical education
is economic. However, the desire for economic change does not turn into a desire for social and cultural change.
Another result is that participation in pedagogical formation education is seen as a means of equalizing and
increasing social status. This is particularly evident among those who attend pedagogical education as distance

education graduates.

RECOMMENDATIONS

Considering the results of this study, pedagogical formation education is used as a transition tool for students
who have not graduated from formal education. In other words, individuals who are not formal education
graduates gain the status of being both formal education graduates and teacher candidates by receiving very
limited formal education. Therefore, to increase the quality of pedagogical formation education, the entry
requirements can be increased for all university graduates. The aim here should be to increase the quality, not
the number. On the other hand, activities that will increase their social and cultural capital can be organized for
participants who have not graduated from formal education and all other formation students. As a final
recommendation, more comprehensive reforms should be made in the teacher training system by removing

teaching qualifications from a certificate program or elective subject level.
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PEDAGOJIK FORMASYON SERTIFIKA PROGRAMINDA OGRENCi OLMAK:
HERMENOTIK FENOMENOLOJi CALISMASI

0z

Tirkiye’de Ogretmen yetistirme alaninda var olan sorunlarin boyut degistirerek devam ettigi
soylenebilir. Bu sorunlardan biri ise 6gretmen adayl olmak bireysel ve sosyal sorunsallarin
kiimelendigi gerceklikleri ifade etmektedir. Diger taraftan ise pedagojik formasyon programlarinda
binlerce 6grenci 6grenim gérmeye devam etmektedir. Pedagojik formasyon programinda 6grenim
goren bireyler bir 6zne olarak kabul edildiginde, 6grenim sirecine iliskin deneyimlerinin ne anlama
geldigi 6nemlidir. Toplumsal bir soruna iliskin 6zneleri anlamak, soruna iliskin farkli boyutlar
getirebilir ve ¢d6ziime yodnelik adim atmada yardimci olabilir. Bu nedenle Tirkiye’de pedagojik
formasyon egitim siirecinde 6gretmen adayi olma lzerinden egitim bilimsel bir tartisma alaninin
son yillarda kuruldugu séylenebilir. Bu tartismalara fenomenolojik yaklagim ile yiritilen ¢alismalar
da katkida bulunmaktadir. Bu galismada pedagojik formasyon programinda 6grenim goéren
O0gretmen adaylarinin ginlik deneyimlerinden yola gikilarak 6gretmen adayi olmanin onlarin
gozlerinden ne anlama geldiginin kesfedilmesi amacglanmistir. Bu ¢alismanin ydnteminde
Heidegger’'in fenomenoloji yaklasimina dayali olarak Hermendétik Fenomenoloji tiri temel
alinmistir. Arastirmaci ¢alismada pedagojik formasyon programinda 6grenim goren Ogretmen
adaylarinin deneyimlerinin altinda yatan 0Ozlere; onlarin yasamlari baglaminda ulagiimistir. Bu
nedenle arastirmaci katilimcilar zaman gegirmis ve onlarla kiiltiirleri baglaminda diyalog kurmaya
¢aba harcamistir. Desifre edilen goriisme metinleri 2 asamada kodlama teknigiyle ¢éziimlenmistir.
Cozimleme siirecinde; ilk asamada gorlisme metinleri izerinde 6nkodlamalar (agik kodlama)
yapilmis, ikinci asamada arastirma sorularinin kodlarla eslestirilmesiyle eksenler olusturulmus,
Uglincli asamada eksenlerin olusturulmasi ile agiklayici temalar belirlenmis ve son asamada ise
pedagojik formasyonda egitiminde 6grenim goren birey olmanin anlamini ortaklastiran “6z"e
ulasilmigtir. Sonug olarak pedagojik formasyon egitim slrecinin sosyal ve kilturel bir dontsim
yaratamadigi tekrar betimlenmistir. Diger bir sonug ise pedagojik formasyon egitimine katilanlarin,
pedagojik formasyon egitimini sosyal stati esitleme ve yikseltme araci olarak gorildiugi
anlasilmaktadir. Bu durum o6zellikle agik 6gretim mezunu olarak pedagojik egitime katilanlarda
daha belirgindir.

Anahtar kelimeler: Pedagojik formasyon, hermenétik fenomenoloji, gretmen egitimi
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GiRIS

Tirkiye’de 6gretmen yetistirme alaninda var olan sorunlarin boyut degistirerek devam ettigi sdylenebilir. Tarihsel
sure¢ baglaminda bakildiginda Cumhuriyetin ilk yillarinda 6gretmen sayisinin yetersizligi odak sorun olmustur.
GUnUmuizde ise yetistirilen 6gretmenin niteligi, atama bekleyen 6gretmenler vb. sorunlar devam etmektedir.
Atanamayan 06gretmen adaylarinin olusturdugu sosyal yiginlar, bu yiginlarin yarattigi ekonomik sorunlar ve
toplumun 6gretmen adaylarina bakis acisi da diger sorunlar olarak siniflandirilabilir. Bu baglamda Turkiye’'de

ogretmen adayi olmak, bireysel ve sosyal sorunsallarin kiimelendigi toplumsal bir alana isaret etmektedir.

Pedagojik Formasyon Egitiminin tarihsel degisimi Gzerinden Tirkiye’ de 6gretmen yetistirme yaklasimlarinin bir
yoniine iligkin fikir vermektedir. 1973 yilinda 1739 sayili Milli Egitim Temel Kanunu Universitelerde 6gretmenlik
sertifika programlar diizenlenme imkani saglamistir. 1982 yilina kadar Universiteler arasinda igerigi ve ders
sayllari bakimindan énemli farkliliklar gosteren 6gretmenlik sertifikasi programlari uygulanmistir (MEB, 1980;
Kavcar, 2002). 1982 yilinda YOK’Gin kurulmasi ile birlikte &gretmen yetistirme sorumlulugu Universitelere
verilmistir (Resmi Gazete, 1982; Duman, 1988). Baslangicta haftalik 27 saat teorik ve 8 6gretmenlik uygulamasi
derslerinden olusan 6gretmenlik sertifika programlari; 1985 yilinda itibaren yapilan degisiklikler ile toplam kredisi

19 saate kadar diistirilmistir (Duman, 1988; Kiigiikahmet, 1988; YOK, 2007)

YOK/Diinya Bankasi Milli Egitimi Gelistirme Projesi kapsaminda;1998-1999 egitim-6gretim yilinda egitim
fakiltelerinde yeniden bir yapilandiriimistir. Bu yapilanma ile Fen-Edebiyat Fakiltesi’nden mezunlari 1,5 yillik
tezsiz yliksek lisans programi ile ortaégretim kurumlarina 6gretmen olabilmislerdir. Bu yapilanma ile tezsiz yiiksek
lisans derecesi 32 saat teorik ve 26 saat uygulama derslerinden olusmak lizere toplam 46 kredi ulasmistir (YOK,
1998; Bilir, 2011). 2007 yilinda yapilan diizenlemeler ile teorik ders saati sayisi 37’ye cikarken ve 6gretmenlik
uygulamasi dersleri 18 saate indirilmistir (YOK, 2007). 2008 yilinda ise tezsiz yiiksek lisans programlarinin siiresi
1 yila indirilerek (Sari, 2010); 26 saati teorik, 16 saati uygulama dersleri ile 34 krediye distlmustiir. 2010-2011
egitim-6gretim Pedagojik Formasyon Sertifika Egitimi yeniden uygulamaya sokulmus ve teorik ders saati 21,
uygulama ders saati 10 olan toplam 26 kredilik bir programa dénistiiriimiistir (YOK, 2010). Daha sonralari
siklikla pedagojik formasyon sertifika programinin Gzerine yapilan degisiklikler devam etmistir (Saylan, 2013: 12;
Yildirim ve Vural, 2014). YOK 17.4.2014 tarihinde pedagojik formasyon ile ilgili olarak formasyon egitimini bir
kisisel gelisim programi olarak degerlendirilmistir. 2014 diizenlemesi ile teorik ders saati 20, uygulama ders saati
10 olan toplam 25 kredilik bir program haline gelmistir. YOK tarafindan 27.9.2021 tarihinde kararlastirilan
pedagojik formasyon egitimi teorik 24 saat, uygulama 12 saat, toplam kredi 30’a cikarilmistir (YOK, 2021).
Ozellikle son yillarda agik 6gretim mezunlarinin pedagojik formasyona katilimlarina imkan saglanmistir.
29.12.2022 tarihli Yiksekogretim Genel Kurulu toplantisinda alinan karar ile 6rgiin egitimine devam eden
dgrencilere egitim-6gretim siiresi icinde pedagojik formasyon egitimi verilebilmesine karar verilmistir (YOK,
2023). Boylece Egitim fakiltesi disinda 68renim goéren lisans Ogrencilerinin mezuniyetleri ile 6gretmen

olabilmelerinin 6nl agilmistir.
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Pedagojik Formasyon egitimine iliskin tarihsel degisimler siyasi, toplumsal vb. degisimler baglaminda
gerceklestigi soylenebilir. Tarihsel olarak baslangigta 6gretmen ihtiyacinin sayisal olarak giderilmeye ¢alisiimistir.
Bu nedenle baslangigtaki ¢abalarin kisa zamanda daha fazla 6gretmen yetistirmeye yonelik degisimler oldugu
distndlebilir. Fakat ozellikle 2010’lu yillarda yapilan 6gretmen sayisini arttirmaya yonelik degisimler
elestirilmistir (Baki, 2010; Azar, 2011; Bilir, 2011; Safran, 2014; Bikmaz, 2015; Yilmaz, 2015; Sagdig, 2020). Bu
¢alismalarda 6zetle Pedagojik Formasyon programlarinin 6zellikle niteligine (ders saati, uygulama yetersizligi, her
yerde acilmasi vb.) yonelik elestirilerin yogun oldugu goriilmektedir. Sonug olarak alanyazinda yer alan ¢alismalar
incelendiginde; yapilan degisimlerin 6gretmen yetistirme alanina yonelik sorunlara ¢are olmadigi ve yeni sorunlar

ekledigi gorilmektedir.

Tim bu degisimlerin yaninda insan odakh tartismalarin gelistirilmesi 6nemlidir. Clinkli, Pedagojik Formasyon
programlardan mezun olan yiiz binlerce lisans mezunu toplumda 6nemli bir sorunsal olusturmaktadir. Diger
taraftan ise pedagojik formasyon programlarinda binlerce 6grenci 6grenim gérmeye devam etmektedir.
Pedagojik formasyon programinda 6grenim goren bireyler bir 6zne olarak kabul edildiginde, 6grenim siirecine
iliskin deneyimlerinin ne anlama geldigi 6nemlidir. Toplumsal bir soruna iliskin 6zneleri anlamak, soruna iliskin
farkh boyutlar getirebilir ve ¢6ziime yonelik adim atmada yardimci olabilir. Bu nedenle pedagojik egitimi bir
sorunsal olarak kabul etmek siiregte yer alan 6znelerin farkina varmaya baslamak ile gergeklesebilir. Bu baglamda
onlarin kendilerini anlamlandirmalari; toplumda konumlandiklari yerin kesfedilmesine yardimci olacaktir. Bu
nedenle ¢alismada pedagojik formasyon egitiminde 0Ogrenim gorenlerin deneyimlerini ve toplumsal

gercekliklerini onlarin gdziinden anlayabilmek icin fenomenoloji yaklasimi benimsenmistir.

Gelismis Ulkelerde 1980 yillarin ¢cok 6ncesinden beri 6gretmen yetistirme calismalarinda sosyal bir teori olan
fenomoloji (goriungli bilim) kullanilanigelmektedir. Son vyillarda yurtdisinda 6gretmen adaylarinin katilimci
oldugu, fenomenoloji yaklasimi ile yapilan ¢alismalar da devam etmektedir. Bu ¢alismalarin gesitlilik gosterdigi
ve farkli konu odaklarinin oldugu goérilmektedir. Yapilan calismalarin odagi elestirel kavramlardan (Thomson,
2008; Fontaine, 2010; Skogen, Rochelle & Mulatris, 2011; Lewis, 2018), mesleki gelisim konusuna (Kabilan,2013);
mentérliik programindan (Moerer-Urdahl & Creswell, 2008), teknoloji egitimlerine (Meagher,Ozgiin-Koca, &
Edwards, 2011; Sutton,2011; Clark &Boyer, 2015; Martin, 2017) kadar cesitlenmektedir. Hizmet 6ncesi egitim
alan 6gretmenler Gzerinden gergeklestirilen fenomenoloji yaklasiminin kullanildigi ¢calismalarin farkh konulara

odaklanarak devam edecegi sdylenebilir.

Tirkiye’de pedagojik formasyon siirecinde 6gretmen adayi olma Uzerinden egitim bilimsel bir tartisma alaninin
son yillarda kuruldugu séylenebilir. Pedagojik formasyon siirecini ve 6grenim goren bireyleri konu edinen
psikolojik temelli ve nicel calismalar yapilmistir. Bu ¢alismalarda pedagojik formasyon sertifika programinin
niteligi (Taneri, 2016), pedagojik formasyonda 6grenim goren bireylerin 6zyeterlik inanglari (Elkatmis, Demirbas
& Ertugrul, 2013; Cocuk, Yokus, & Tanriseven, 2015), 6gretmenlik meslegine iliskin tutumlar (Eraslan & Cakici,
2011; Kartal &Afacan, 2012; Ozkan, 2012; ilgan, Seving, & Ari, 2013; Polat, 2013), algilari (Kog ve Singir, 2018),

o6gretmenlik uygulamasi dersine yonelik gorisler (Tepeli & Caner, 2014; Gllsen & Gilindliz, 2016), 6gretmenlik
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meslegine yonelik motivasyonlar (Altinkurt, Yilmaz, & Erol, 2014), 6grenme stilleri ve (Glines & Gokgek, 2012) ve

ogretmenlik meslegi yeterlikleri (Stiral & Saritas, 2015) arastiriimistir.

Bu tartismalara fenomenolojik yaklasim iizerinden yiiriitiilen calismalar da katkida bulunmaktadir. Ozellikle son
yillarda Turkiye’de de pedagojik formasyon egitiminde 6grenim goren 6gretmen adaylari Uzerine yapilan
fenomonolojik (goriingl bilimsel) g¢alismalarin sayisinin arttigi gorilmektedir. Bu ¢alismalarda pedagojik
formasyon egitiminde 6grenim goren 6gretmen adaylarinin pedagojik formasyon egitimine (Kiraz & Dursun,
2015; Demirtas & Kirbas, 2016; Uygun & Oran, 2019), 6gretim elemanlarinin niteligine (Arslangilay, & Taspinar,
2017) ve 6grencilerinin 6gretmenlik uygulamasi dersine (Eken & Giindogdu, 2017; Kiling, Kilcan & Cepni, 2018)
iliskin gorislerine odaklaniimistir. Diger calismalarda ise 6gretmen adaylarinin okul, 6grencilige ve 6gretmenlige
(Ozdemir & Erol, 2015; Alim, Sahin & Meral, 2018; Ates, 2018; Alpan, Demirkan, Ko¢-Erdamar, Yazgayir, &
Saragoglu, 2019; Kara, 2020) iliskin algilari ve pedagojik formasyon programina iliskin sahip olduklari metaforlari
(Yapict &Yapici, 2013; Kart, 2016; Turhan Tirkkan, Yesilpinar Uyar, Yolcu, 2017; Sahin &Sabanci, 2018; Neyisci
&0zdiyar, 2019; Karakis & Tuncel, 2022) belirlenmistir.

Bu ¢alismanin amaci pedagojik formasyon egitiminde 6grenim géren 6gretmen adaylarinin pedagojik formasyon
egitimi sirecindeki deneyimleri baglaminda 6zneler arasi farkliliklari ortaklagtiran 6zlere ulagmaktir. Bu baglamda
calismada pedagojik formasyon egitimine devam eden 6gretmen adaylarinin ginlik deneyimleri Gzerinden
programi anlamlandirmalarinin ne oldugunu belirlemek dnemlidir. Ozetle, bu calisma, pedagojik formasyon
sertifika programlarinda 6grenim goren 6gretmen adaylarinin glinlik deneyimlerinden yola ¢ikarak 6gretmen

adayi olmanin onlarin géziinde ne anlama geldigini kesfetmeyi amaglamaktadir.

YONTEM

Egitim programlari ve 6gretmen yetistirme alaninda yapilan fenomonolojik (gériingii bilimsel) ¢alismalarda, belirli
bir baglamda/cevgevede yapilan derin gériasmeler, gunlikler ve gézlemler yoluyla 6gretmenlerin ve 6grencilerin
deneyimlerine ulasilir ve bu deneyimler Gzerinden 6znelerin arastirilan konuya iliskin anlamlandirmalarinin ne
oldugu kesfedilmeye calisilir. Bu baglamda bu galismanin arastirma deseni pedagojik formasyon egitiminde
0grenim goren bireylerin formasyon 6grenimi deneyimlerinden yola ¢ikilarak onlarin gozlerinden ne anlama

geldigi kesfedilmesi amaciyla fenomenoloji olarak belirlenmistir.

Fenomenoloji yaklasiminin kokeni felsefeye dayali olmakla birlikte sosyal bilimlerin alanlarinda farkli yaklasimlari
cercevesince kullaniimaktadir (Merriam, 2014; Moustakas, 1994). Bu calismanin yénteminde Heidegger’in
fenomenoloji yaklasimina dayali olarak Hermendtik Fenomenoloji tiirt temel alinmistir. Arastirmaci ¢alismada
pedagojik formasyon programinda 6grenim goren 6gretmen adaylarinin deneyimlerinin altinda yatan o6zlere;
onlarin yasamlari baglaminda ulasiimistir. Bu nedenle arastirmaci katilimcilar zaman gegirmis ve onlarla kltirleri
baglaminda diyalog kurmaya c¢aba harcamistir. Ayrica goriisme sorulari pedagojik formasyon sirecindeki

deneyimleri ortaya cikarmak amaciyla hazirlanmistir. Bu nedenle arastirmaci kendini paranteze almadan
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dogrudan katihmcilar daha fazla zaman gegirmistir. Bu nedenle galismanin temel felsefesi Hermenotik

Fenomenoloji (Heidegger, 1962; Giorgi, 2006) olarak desenlenmistir.

Arastirmanin Ozneleri

Fenomenoloji calismalarinda bilgi kisilerarasi tretilmektedir. Bu nedenle arastirmaci (deneyimi betimleyen) ile
katilimci (deneyimin sahibi) arasinda kurulan iliski dikkate alinmalidir. Diger bir ifade ile bilgi 6zneler arasi olarak
Uretilmektedir. Bu arastirmanin 6znelerinden biri verileri toplayan arastirmacidir. Diger 6zneler ise verilerin elde
edildigi pedagojik formasyonda 6grenim goren bireyler ve pedagojik formasyonda gorev alan 6gretim Gyeleridir.
Calismanin yéntemsel deseni olan hermenétik fenomenoloji'ye uygun olarak ¢alismanin 6znelerine onlarin

yasam kdltirleri baglaminda bilgiler verilmistir.

Katihmcilar

Katiimcilar bir devlet Universitesinde egitim fakiiltesinde pedagojik formasyon programinda 6grenim goéren
O0gretmen adaylaridir. Calismada yer alan katiimcilarin belirlenmesinde uygun o6rnekleme kullaniimistir.
Calismada farkli alanlarda lisans egitimleri mezun olmus pedagojik formasyon egitimlerine devamsizlik yapmayan
11 6gretmen adayi ile gorusiilmistir. Bu nedenle katilimci olmanin ilk sarti derslere devam etmis olmak ve egitim
Ogretim sureglerinin deneyimlemis olmaktir. Bu 6gretmen adaylarinin besi agikégretim gocuk gelisimi, ticti kamu
yonetimi, diger biri sosyoloji, biri felsefe, biri ise yabanci dil ise mezunudur. Calismaya katilanlari 6’si kadin, 5’i ise
erkektir. Katihmcilarin verdikleri ifadelere gore orta alt ve alt sosyo-ekonomik diizeyde olduklari gérilmektedir.
Gorlisme sorularinin ilk bélimu katilimcilar tanimaya yoneliktir. Bu baglamda katimcilarin kendilerini ve
ailelerinin sosyo-kiiltirel 6zelliklerini tanimaya yonelik sorular sorulmustur. Bu nedenle ailedeki bireylerin
o6grenim dizeyleri katildiklari sosyal, kiltirel, sanatsal ve spor etkinliklerine iliskin veriler elde edilmistir. Ayrica
katilimcilarin bireysel olarak katildiklari sosyal, sanat, kiltirel ve spor etkinliklere iliskin veriler elde edilmistir.
Arastirmaci katilimcilarin daha iyi tanimak igin goriisme sorulari disinda da zaman katihmcilar ile zaman
gecirmistir. Katihmcilarin kitap okuma, kiltlrel, sosyal ve sanatsal faaliyetlere katim konusunda sinirh olduklari
gorulmustur. Diger bir ifade ile sosyal sermayelerinin (Bourdieu, 1986) ve kiltlrel sermayelerinin (Bourdieu,
1977) sinirh diizeyde oldugu soylenebilir. Sosyal ve kulturel sermaye bireylerin 6rtik olarak yasamlarinin ve
glindelik hayat deneyimlerinin her alanindadir. Bu nedenle arastirmaci onlarin sosyal kiltlirel sermayeleri
baglaminda yasamlarina ve giindelik hayatlarina iliskin goriisme sorulari eklemistir. Katiimcilardan elde edilen
diyaloglar onlari sosyal kiiltiirel yasantilari baglaminda yorumlanmistir. Katilimcilarin alt ve orta alt sosyal,

kiltarel alt yapilarinin oldugu ortaya ¢ikmistir.

Ayrica veri gesitliligi agisindan pedagojik formasyonda derse giren 3 6gretim lyesiile bireysel gériisme yapilmistir.
Derse giren &gretim Uyeleri en az {i¢ yildir pedagojik formasyon siirecinde derslere girmektedirler. Ogretim
Uyeleri yapilan gériismeler, 6gretmen adaylarinin gériismelerinden sonra gercgeklestirilmistir. Boylece pedagojik
formasyonda 6grenim goren bireylerin verdikleri ifadeler izerinden yapilan yorumlar diger derse giren 6gretim

Uyeleri ile teyit edilmistir.
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Arastirmaci

Arastirmayi yapan arastirmaci nitel yaklasimlarinin arastirmalarda kullanilmasinda, 6zel olarak ise fenomonolojik
desenlerin kurgulanmasinda ve uygulanmasinda deneyimlidir. Arastirmaci uzun bir sire (farkli Gniveritelerde)
hem pedagojik formasyon derslerine girmistir hem de danismanlik yapmistir. Arastirmaci pedagojik formasyon
surecinde katilan bireylerle uzun yillardir diyalog halindedir. Ayrica, daha 6nce de pedagojik formasyon modeli
ve pedagojik formasyon 6grenim goren bireyler {izerine ¢alismalarda yer almistir. Katiimcilar ve pedagojik
formasyon programlarinda 6grenim goren bireyler ile uzun slredir diyalog kurmasi hermenétik fenomenoloji

yapisinada uygundur.

Gorlngubilim calimlarinda bilgi kisilerarasi Gretilmektedir. Bu nedenle arastirmaci (deneyimi betimleyen) ile
katilimcr (deneyimin sahibi) arasinda kurulan iligski dikkate alinmalidir. Bu nedenle arastirmaci onyargilarini
paranteze almadan katilimcilar gigli iliskiler kurmustur. Diger bir ifade ile arastirmaci mimkiin oldugunca
katilimcilar ile uzun zaman gecirerek onlari anlamaya calisarak veri toplama ve c¢oziimleme calismalarini
gerceklestirmistir. Kendini paranteze almadan katilimcilari kiltiirleri baglaminda anlamak Heidegger’in Husserl’e
karsi ¢ciktigl bir noktadir. Heidegger’in Husserl’e 6ze ulasma konusunda kendini paranteze almaya karsi ¢ikmigtir

(Giorgi, 2017).

Veri Toplama Araci

Calismada veri toplama araci yari yapilandiriimis gériisme formu gelistirilmistir. Formun hazirlanmasindan 6nce
alanyazin taramasi yapilmistir. Daha sonra galismanin felsefi temeline uygun olarak pedagojik formasyon
programlarinda 6grenim goren bireylerin glindelik hayat deneyimlerine odaklanan sorular hazirlanmistir. Bu
sorular bireylerin sosyal-kiltlirel durumlari, okul ici ve disi glindelik yasantilari ve gelecek beklentilerine
odaklanmigtir. Sonra sorular ¢ uzmana inceletilmistir. Uzmanlardan ikisi egitim programlari ve 6gretim uzmani
digeri ise nitel arastirma sireglerinde uzmandir. Arastirmaci gerekli diizeltmeleri yaptiktan sonra pilot uygulama
yapilmistir. Pilot uygulama yapildiktan sonra pedagojik formasyon egitimlerinde 6grenim goren bireylere yonelik
acik 6gretimden mezun olanlara iliskin sorular eklenmistir. Boylece yari yapilandirilmig gériisme formu son halini

almigtir.

Daha sonra 6gretim Uyeleri gériisme yapabilmek icin yari yapilandiriimig goriisme formu hazirlanmistir. Bu
sorular pedagojik formasyon egitimlerinde 6grenim goren bireylerin soylediklerini teyit ettirme baglaminda
hazirlanmistir. Boylece farkh veri toplama kaynaklarindan yola ¢ikarak ¢alismada hedeflenen 6ze ulasiimaya

cahsilmistir.

Verilerin Toplanmasi ve Céziimlenmesi

Veriler, 2022-2023 egitim 6gretim yilinda pedagojik formasyon egitiminde 6grenim goren 6 kadin, 5 erkek 6grenci

ile bireysel, yliz ylize ve yari yapilandirilmis gériismeler yapilarak elde edilmistir. Ayrica 3 6gretim Uyesi ile bireysel
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ve yliz ylze yari yapilandirilmis gorismeler yapiimistir. Verilerin ¢dziimlenebilmesi icin gorisme kayitlari desifre
edilmistir. Desifre edilen gorisme metinleri 2 asamada kodlama teknigiyle ¢6ziimlenmistir. Cozimleme
surecinde; ilk asamada gorisme metinleri Gzerinde 6nkodlamalar (agik kodlama) (Saldana, 2013) yapilacak, ikinci
asamada arastirma sorularinin kodlarla eslestirilmesiyle eksenler (Saldana, 2013) olusturulmus, Gglincli asamada
eksenlerin olusturulmasi ile agiklayici temalar belirlenmis ve son asamada ise pedagojik formasyonda egitiminde
O0grenim goren birey olmanin anlamini ortaklastiran “6z”e ulasilmistir. Diger bir ifade ile veriler fenomenolojik
kodlama yoéntemi ile ¢dziimlenerek, farkli deneyimleri ortaklastiran 6ze ulasilmasi hedeflenmistir. Oze ulasirken
arastirmaci sik sik katihmcilarin diyaloglarina yer vermistir. Daha sonra 6gretim Uyeleri yapilan goriismelerden
elde edilen veriler ile karsilagtirilmigtir. Verilerin ¢6zimlenmesi sonucunda elde edilen arastirma bulgulari,

alanyazindaki ilgili arastirmalar baglaminda tartisiimistir.

inandircilik/Aktarilabilirlik/Tutarlilik/Onaylanabilirlik Calismalari

Arastirmada inanilabilirligi saglamak icin arastirmaci pedagojik formasyonda egitiminde 6grenim goéren bireyler
ile surekli bir araya gelmislerdir. Bu nedenle adaylarin iginde yer aldiklari sosyo-kiltiirel yapilarin 6zelliklerini
tanimaktadir. Buna ek olarak gesitlemeyi saglamak amaciyla, pedagojik formasyonda egitiminde ders veren
Ogretim Uyeleri ile yari yapilandirilmis gorismeler yapilmistir. Arastirmacilar gériisme 6ncesinde katilimcilari
calisma stireci hakkinda ayrintili bicimde bilgilendirilecek ve yalnizca gondlli) katihmcilarin arastirmaya katki

yapmasini saglanmaktadir.

Arastirmada aktarilabilirligi saglamak yani elde edilen sonuglarin uygulanabilirligi i¢in arastirma sirecine iligkin
ayrintil betimlemeler yapilmistir. Bu kapsamda; arastirmacilarin rolii, katihmcilarin nasil belirlendigi, veri
toplama aracinin gelistirilmesi, verilerin toplanmasi ve ¢6ziimlenmesi ayrintili olarak agiklanmistir. Glvenilir
veriler elde etmek icin yapilan kodlar disaridan bir uzmanin denetimine sunulmustur. Onaylanabilirlik igin
galismanin her bir asamasi (veri toplama araglari, ¢ozimleme ve raporlama) seffaf bir bicimde yazilarak bir diger

uzman tarafindan incelenmistir.

BULGULAR

Yapilan analiz sorasinda ilk déngli kodlama olan agik kodlama yapilmistir. Sonra ikinci déngli olan eksensel
kodlama araciligi ile gériisme sorulari ve onlara verilen yanitlarin gruplandiriimasi tizerinden gergeklestirilmistir.
Boylece ikinci dongl ve daha derin kodlamalar yapiimistir. Daha sonra 6gretim Gyeleri ile yapilan gorismelerden

elde edilen veriler bulgularla bitiinlestirilmistir.

Bu baglamda elde edilen veriler ile pedagojik formasyon programlarinda 6grenim géren bireylerden elde edilen
veriler icerik analizinden ulasilan 06ze iliskin oriintlide “Sosyo-kiltirel konumlandirma”, “Egitim-6gretim

deneyimleri” ve “Gelecek beklentileri” temalarinin olustugu gorilmektedir.
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R

Sekil 1. Gergeklestirilen Birince ve ikinci Déngii\Biitiinciil Kodlama Sonucu Ulasilan Oze iliskin Oriintii

Sekildeki oriintd incelendiginde, pedagojik formasyon egitiminde 6grenim goéren bireylerin egitime iligkin
anlamlandirmalari bulunduklari sosyal konum, kendilerinin toplumda konumlandiriimalari ve gelecek beklentileri
arasinda bir dongil olustugu anlasilmaktadir. Bireyler egitim- 6gretim deneyimlerini bu dongiiniin Gzerinden
anlamlandiriimaktadir. Diger bir ifade ile, 6rintide gorilen bireylerin anlamlandirmalari ayri ayri temalardan
degil, temalarin birbiri ile etkilesimleri Gzerinden gergeklesmektedir. Calismanin 6ziine iliskin 6runtiideki
etkilesimlerden ilki; bireyin sosyo-kiiltiirel konumlari ile Pedagojik Formasyonun yarattigl toplumsal konum
arasindaki etkilesimdir. Bu etkilesim (izerinden pedagojik formasyon programinda egitim géren bireyler egitim

Ogretim siureglerindeki deneyimleri Gizerinden anlamlandirilmaktadir.

Pedagojik formasyon egitimlerinde 6grenim goren bireylerin sosyo-ekonomik diizeylerinin orta ve alt dizeyde
oldugu gorilmektedir. Bu bireylerin 6zellikle sosyal ve kiiltiirel tiketimlerinin oldukga sinirli oldugu séylenebilir.
Clnku yapilan gorismelerde bireyler, glindelik hayatlarinda sosyal ve kultirel tiiketimler icin zaman ve maddi
kaynak ayiramamaktadir. Kitap alma ve okuma, tiyatroya gitme, mize ziyareti, tatil yapabilme vb. sosyal ve
kilturel etkinliklerin ¢ok sinirh yapildigi gérilmektedir. Bu durum pedagojik formasyon egitimlerinde 6grenim
goren bireylerin toplumda sosyal ve kiltlrel olarak disiik diizeyde konumlandiklarini géstermektedir. Bu duruma
uygun olarak, Ogretim Uyeleri ile yapilan goriismelerde; egitim goren bireylerin alinmasi gereken ders
materyallerinin bile alamadiklarini ve bazi bireylerin 6rgiin egitim kurallarina uymakta zorlandiklarini
belirtmislerdir. Tum bu veriler ele alindiginda agik 6gretim mezunu olan 6grencilerin katihmi ile pedagojik

formasyona katilanlarin sosyo-ekonomik dizeyinin ortalamasinin daha da disttginu desteklemektedir.

Ozellikle acik 6gretimden mezun olan bireylerin, 6rgiin bir egitim programi olan pedagojik formasyon siirecini bir
ust diizey konuma gecmek olarak deneyimlemektedirler. Bu durum OK1 “Egitimde hocalari dinlemek ve katiimak
bana ayricalik saghyor” ve OE2 “Universiteyi kazanan ve giden basarili arkadaslarimin yasadiklarini hissediyorum”
sozlerinden anlasilmaktadir. Diger bir ifade ile agik 6gretim mezunu olan bireyler, formasyon egitiminden mezun

olarak, 6rglin egitim almis ve egitim fakiltesi mezunlari ile esit konuma geleceklerini belirtmislerdir. Bu durum
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OK4’nin “Ben de kuzenlerim ve diger arkadaslarim gibi 6gretmen olabilmek igin sinava girebilecegim; yani beni

onlar ile esitlenmis olacagim” ifadesinden de anlagiimaktadir.

Ayni duzlemde ele alinirsa pedagojik formasyon egitimlerinde 6grenim goren bireylerin anlatilarindan ailelerinin
de ayni gorliste olduklari anlasilmaktadir. Bu baglamda ailelerin de pedagojik formasyon egitimini
desteklediklerini ve maddi ve manevi destekte bulunduklari belirtiimektedir. OK5’in “Ozellikle babam ¢ok sevindi,
sen de (Universiteye gideceksin” ifadesinden, ailesinin orglin egitime baslamasina yonelik memnuniyeti
anlagilmaktadir. OE4’Gin “Ailem ve cevrem giizel karsiladi. Universiteden sonra égretmen olabilmem icin
formasyon icin desteklediler” ifadesinden; alinan pedagojik egitimi, 6gretmenlik konumuna ulasmak igin

desteklediklerini belirtilmektedir.

Pedagojik formasyon egitimi, bireylerin, ailelerinin ve gevrelerinin sosyal ve kiltirel yonden bir Ust dizeye
ulasmanin umudu olarak anlamlandiriimaktadir. Fakat pedagojik formasyon egitimimin sosyal ve kiiltirel
donlisim yasatmakta yetersiz kaldigi goriilmektedir. Pedagojik formasyon programlarinda 6grenim goéren
bireyler, lniversitede bulunulan sinirll zaman diliminde herhangi sosyal ve kiltirel etkinlige katihm firsatinin
olmadigini sdylemislerdir. OE1 “ Pedagojik formasyonun ders saatlerinde higbir kiiltiirel ve sosyal etkinlige
katihma firsatinin sunulmadigin” ifade etmistir. OK6 ise “Tek katkinin ve etkilesimin farkli insanlar ile tanismak
oldugunu” sdylemistir. Gorlstlen 6gretim lyeleri de derslerin Cuma giini saat 5'ten sonra olmasi nedeniyle
egitime katilanlarin sosyal ve kiltlrel firsattan yararlanamadiklarini belirtmislerdir. Ayrica 6gretim Uyeleri,
egitime katilanlarin birgogunun derslerin blok halinde yapilip, bir an 6nce bitmesini beklediklerini ifade

etmislerdir.

Alinan pedagojik formasyon programinda sosyal ve kiltiirel kazanimlari gergeklestirme baglaminda yetersiz
kaldig1 soylenebilir. Bu durum 6gretmenligin U¢ unsurundan biri olan genel kiltir baglaminda eksik kalindig
gostermektedir. Clinki alan bilgisi mezun olunan fakilteden alindigi varsayilmaktadir. Pedagojik formasyon
dersleri de egitim bilimine iliskin bilgi birikimine yoneliktir. Pedagojik formasyon egitimlerinde 6grenim goren
bireylerin sosyal ve kiltirel gelisimleri kendi yasam firsatlarina kaldig1 goriilmektedir. Fakat zaten distik sosyo-
ekonomik gecmis ve yasam standartlari ile pedagojik formasyona katilan bireylerin sosyal ve kiiltiirel gelisim ve

donlisimin gergeklesemedigi gorilmektedir.

Pedagojik formasyon egitimlerine katilan bireylerin gelecek beklentisi 6gretmen olmaktir. Ogretmen olmak ise
ekonomik yénden belirli gelir seviyesine ulasmak anlamina gelmektedir. OK2, 0K3, 0K1, OK5, OE5 ve OF2
ogretmen olarak devlet memuriyetini kendilerinde firsat olarak gérmektedirler. Boylece maas ve saglik sigortasi
gibi imkanlara ulasabileceklerini belirtmislerdir. OE3 ve OK6 ise bu firsatin issiz kalmayi engellemedigini ama yine

de bir umut oldugunun belirtmislerdir.
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TARTISMA ve SONUC

Tim bulgular bir bltin halinde disindldiginde; bireylerin pedagojik formasyonda egitim sireclerindeki
deneyimleri, bireye ve yasadigi cevreye ait sosyal ve ekonomik konumun tizerinden gerceklesmektedir. Ayrica,
gelecege yonelik beklentileri de bugiin icinde bulunduklari sosyal ve gevrenin kiiltiirel gevrenin etkisi Gizerinden
sekillenmektedir. Bu baglamda pedagojik formasyon egitimine katilan bireylerin sosyal ve kiltiirel diizeylerinin
disik oldugu belirlenmistir. Bu durum diger 6gretmen adaylari gibi pedagojik formasyon egitimine katilan
bireylerin de sosyo-ekonomik diizeylerinin diisiik olmasina (Saban, 2003; Arslan, 2007 ; Ok & Onkol, 2007; Sahin
vd., 2008; Cetin, 2012; Cevik & Yigit 2009; ; Tas, 2012) baglanabilir. Ayrica pedagojik formasyon egitimine katilan
bireylerin aileleri de ayni konumda oldugu soylenebilir (Arslan, 2007; Baykara & Pehlivan, 2008; Temizyiirek,
2008; Tas, 2012). Boylece, katiimcilarin sosyal ve kiltirel cevre pedagojik formasyon egitimine katilan bireylere
yaklasimi olumlu olmustur denilebilir. Ayrica Tire, Bahar & Aktas (2018) yaptiklari calismada sosyal ve kiltirel
sermayenin pedagojik formasyon egitimine iliskin anlamlandirma Gzerine tartisma alani yaratmiglardir. Farkli
olarak, yapilan bu calismada 6zellikle uzaktan egitim mezunu olarak pedagojik formasyon egitimine katilanlarin
sosyal ve ekonomik konumlari gok daha sinirli oldugu belirlenmistir. Bu durum ¢ok daha dustk sosyal ve kiiltirel

sermaye birikimine sahip bireylerin 6gretmen adayi olmak igin egitim aldigini géstermektedir.

Pedagojik formasyon egitimi, katilan bireylerde sosyal ve kiltirel bir donlisim yaratamamaktadir. Hatta egitimin
sinirli saatler Gzerinden gerceklestirilmesi sosyal ve kiltlrel yeniden Uretime neden olmaktadir. Diger bir ifade
ile sosyal ve kiiltiirel dizeyleri diisik olan bireyler 6gretmenlik adayi olabilmek icin katildiklari pedagojik
formasyon egitiminden sonra da topluma alt diizeyden yeniden katilmaktadir. Diger bir taraftan egitime katilan
bireylerin gelecek beklentileri baglaminda 6gretmen olarak atanmalari ve ekonomik kazanimlardir. Bu nedenle
katilimcilarin gevresinin ve pedagojik formasyon egitimine katilan bireylerin 6gretmenlik meslegini tercih
nedenlerinin ekonomik kazanimlar (Behymer ve Cockriel, 2005; Kniveton, 2004; Arslan, 2007) olmasinin diger
¢alismalar ile uygun oldugu goérulmektedir. Diger bir ifade ile pedagojik formasyon egitimine katilan bireylerin

gelecek beklentileri de ekonomik kaygilar Gizerinden sekillenmektedir.

Bir diger bulgu ise pedagojik formasyon egitimine katilmanin agik egitim mezunlari ve diger fakilte mezunlariigin
sosyal statii esitleme araci olarak goriilmesidir. Ozellikle &rgiin egitim siirecine katilamamis ve uzaktan egitim ile
Universite mezunu olmus bireyler, pedagojik formasyon sayesinde 6gretmen adayi olmak (izerinden sosyal
statlilerini ylkseltmis olmaktadirlar. Boylece kendilerini orglin egitim mezunlari ile esit kabul ettikleri
belirlenmistir. Diger taraftan diger fakiilte mezunlari pedagojik formasyon alarak kendilerini egitim fakdiltesi
mezunlari ile esitlendiklerini diisiinmekteler. Ogretmen olarak atandiklarinda ise sosyal statiilerini daha yiiksege
cikarmayl umut etmektedirler. Bu durum o6gretmenlik mesleginin sosyal statliyl yikselteme amacl secgilmesi
(Murray, 2008) ile uyumlu gorilmektedir. Bu ¢alismada ise pedagojik formasyon programlarina katilmanin acik
egitim mezunlar sigin sosyal statli esitleme araci haline geldigi sdylenebilir. Fakat bu durum firsat esitligi
yaratmanin disinda egitim fakiltesi mezunlarina yonelik bir esitsizlik yarattigi sdylenebilir. Hem egitim fakiiltesine

giris hem 6gretim slireclerinde verilen emek, hem de mezun olma kosullarinin daha uzun ve maliyetli olmasi
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baglaminda egitim fakiiltesi 6grencilerine yonelik esitsizlik yaratildigini gostermektedir. Bu durum J.J. Macionis
(2003) gibi bir grup sosyologlarca kabul edilen credentialism baglaminda, hem Marksizm’in firsat esitligi
baglaminda (Diindar ve Hesapgioglu, 2011) hem de J. Rawls (2000) adalet teorisine baglaminda esitliksizlik
yaratildigini ortaya koymaktadir. Ozetle, uzaktan egitim mezunlarinin aday dgretmen statiisii kazandiran bir
egitim slrecinin hem liberal hem de diger zit kuramlar olan elestirel kuramlar ile disiinildiginde bir esitsizlik

yaratildigi kabul edilmelidir.

Galismanin sonucu olarak pedagojik formasyon egitimine katilanlarin egitim (agik 6gretim mezunlari), sosyal ve
ekonomik diizeylerinin alt seviyelerde oldugu goézlenmistir. Bu durum pedagojik formasyon egitim sirecinin
niteligini de tartismali hale getirmistir. Diger taraftan pedagojik formasyon egitim sirecinin sosyal ve kiltirel bir
donlisim yaratamadigi tekrar betimlenmistir. Pedagojik formasyon egitimine katilimin en 6nemli nedeni gelecek
beklentisi altinda ekonomik kaygilardir. Diger bir ifade ile pedagojik egitimi secim nedeni ekonomiktir. Fakat
ekonomik degisim istegi sosyal ve kiltlrel yonden degisim istegine donlismemektedir. Calismanin en temel 6zl
pedagojik formasyon egitimine katilimin sosyal statii esitleme ve ylkseltme araci olarak gorilduga

anlasiimaktadir. Bu durum 6zellikle agik 68retim mezunu olarak pedagojik egitime katilanlarda daha belirgindir.

ONERILER

Bu ¢alismanin sonuglari dikkate alindiginda, pedogojik formasyon programlari 6rgiin egitimden mezun olmayan
ogrenciler icin 6rglin egitime gecis araci olarak kullaniilmaktadir. Diger bir ifade ile, 6rglin egitim mezunu olmayan
bireylerin ¢ok sinirli 6rgiin egitim alarak hem 6rgiin egitim mezunu hem de 6gretmen adayl olma statisi
kazanmaktadirlar. Bu nedenle pedogojik formasyon egitiminin kalitesini arttirabilmek igin giris sartlarini tim
Universite mezunlari i¢in arttirilabilir. Buradaki amag, sayisal degil, niteligin arttirilmasi olmalidir. Diger bir
taraftan, 6rgin egitimden mezun olmayan katilimcilar ve diger tiim formasyon 6grencileri icin sosyal ve kiiltirel
sermayelerini arttiracak etkinlikler dizenlenebilir. En son 6neri olarak, 6gretmenlik niteliklerini bir sertifika
programindan ya da se¢meli ders diizeyinden alip 6gretmen yetistirme sisteminde daha kapsamli reformlar

yaptimalidir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigine, dergi etik kurallarina
uyulmustur. Makaleye iliskin meydana gelebilecek ihlallerin sorumlulugu yazara aittir. Bu arastirma igin 30 Kasim
2022 tarihinde Erzincan Binali Yildirnm Universitesi Egitim Bilimleri Etik Kurulundan E-88012460-050.01.04-

221825 sayil etik kurul izni alinmistir.

Cikar Catismasi: Yazar herhangi bir ¢cikar ¢atismasi beyaninda bulunmamustir.
Finansal Destek: Bu ¢calismada hicbir kurum ya da kurulusun finansal destegi bulunmamaktadir.
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