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ABSTRACT

In this study, the effect of natural approach applications in language teaching on speaking skills in
primary school 4th grade English lesson was investigated. The study was carried out in a state
school affiliated to Eskisehir provincial directorate of national education. A classroom at the school
is designed to enable natural approach practices. This application class consists of stationery,
pharmacy, grocery store, greengrocer, travel agency, store and cafe areas. Mixed research method
was used in the study. While the three-week pilot study was lasting nine lesson hours, the nine-
week implementation lasted 27 lesson hours. There were 15 students in the control group and 17
students in the experimental group. Quantitative data in the study were obtained by using the
"English Speaking Skills Rubric for Primary School Students" applied to the experimental and
control groups as a pre-test and post-test. A normality test was performed to see whether the data
were normally distributed or not. Quantitative data were analyzed using the Mann Whitney-U test,
which is one of the non-parametric tests. Qualitative data based on teacher and student views on
the way the natural approach is applied in the classroom environment and the application process;
observation, interview form, researcher's diary, student diaries and student products were
obtained and analyzed descriptively. The interviews were held in the natural approach classroom,
in the learning area desired by the students. As a result of the findings obtained from quantitative
and qualitative data, it was found that the natural approach improved the English speaking skills
of primary school 4th grade students and that teachers and students had positive views on the use
of the natural approach in English lessons. In this direction, as a result of the research, suggestions
were made to popularize the natural approach practices in English lessons and to benefit from the
approach for the development of other language skills.

Keywords: English speaking skill, foreign language teaching at primary school, natural approach.

1 This study, written under the supervision of Prof. Dr. Serife Dilek BELET BOYACI, was derived from Seyit YAYLA's doctoral
thesis, being accepted in 2023 and titled "Natural Approach Applications to Develop Primary School Students' English
Speaking Skills as a Foreign Language".
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INTRODUCTION

Primary school, which constitutes the first and important step of formal education in which the human being as
a learner is at the center, has an important function in that it forms the basis of further education steps and that
the knowledge and skills acquired at this step affects the following learning experiences of individuals. In
addition, primary school; it is also an important educational step in terms of raising individuals so that individuals
can realize themselves in a multi-faceted way and ensure the development of the country, contribute to the
continuity of the society by transferring the cultural accumulation and values of the society to future generations,
and raise the social and cultural level of the society by providing individuals with basic knowledge, skills and

behaviors.

At primary school level, foreign language teaching is one of the practices aimed at helping individuals to adapt
to the developing and rapidly changing world in the following years, to gain 21st century skills. Foreign language
teaching in primary school will contribute positively to the lives of children in the future; It is also very suitable
for children to be more open to learning during this period. In some studies conducted in the literature, it has
been observed that children are better at language learning than adults (Taylor, 1974). This station is related to
the critical period, as they are open to learning. Learning difficulties may occur when the critical period passes.
In addition, the benefits of starting foreign language teaching in primary schools have been supported by

guantitative and qualitative studies. (Durukafa, 2000; Glinday, 2013).

The beginning of foreign language teaching in educational institutions in Turkey in the first grades of primary
education has been realized recently. It has been accepted that teaching a foreign language to children at an
early age is beneficial in both public and private schools and teaching has begun (Geng, 2014, p.37). Foreign
language courses, which started in secondary school before the education was extended to eight years, started
to take place in the program from the first stage of primary education, that is, from the 4th and 5th grades in the
1998-1999 academic year. As well as it is known that there were pilot studies before, its inclusion in the English
Language Teaching Program in the 2nd grade of primary school in Turkey started in 2013-2014 (Zengin ve Ulas,
2020, p.28-29). The main guide on how to teach foreign languages in primary schools is the foreign language

teaching program.

The contribution of each of the four basic skills in foreign language teaching to children within the framework of
the foreign language teaching program is complementary in terms of mastering the language. When one of these
skills is missing, the language education of the individual is also incomplete. One of the prominent skills for
acquiring a foreign language is speaking skill. Aktas and Isigiizel refer to the importance of speaking skills in
foreign language teaching as follows: “One of the important aims of foreign language teaching is to enable
students to express themselves orally in the target language. Whether we know a language or not often depends
on how well we can speak that language. (Aktas & isigiizel, 2013, p.39).” Because of that teachers in Turkey try

to speak by giving importance to grammatical rules, the acquisition of speaking skills is far from reaching its goal.
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(Bekleyen, 2020, p.99). English speaking skills are neglected at primary school level. Therefore, this situation
leads to much bigger problems in the future. While providing speaking skill, which is one of the four basic skills,
students are afraid to speak. Because, they are afraid of making mistakes and this may prevent them from liking
that language. Because, the person feels uncomfortable and uneasy when she/he can not speak in that language.
(Cekig, 2020, p. 215-218). Students can get bored when it comes to exercises on speaking skills in the lesson. This
is the reason why many students have a negative view of a foreign language and cannot believe that they can do
it. It is important for the child to be able to speak freely in the lesson, not to be afraid of the lesson, and to learn
with pleasure. Therefore, it is tried to find new inventions and solutions on speaking skills in the development of
English language skills. So Akdeniz & Burakgazi (2020) drew attention to the preparation of the necessary
environments and activities in order to increase the English lesson hours in primary education and to enable

speaking skills.

The teacher has a great role in the development of speaking skill. If the teacher is someone who is closed to
innovations and only advocates grammar teaching, difficulties arise in the acquisition of speaking skills.
Therefore, the fact that the teacher adopts new approaches and attaches importance to speaking skills provides
positive contributions especially for students in gaining this skill and providing teaching. Ceki¢ explains this
situation as follows: “The communicative approach, which requires teachers to focus on communicative
activities in which students can express themselves, rather than just working with written texts and practicing
grammar and vocabulary, requires teachers to be good models for students in speaking skills. (Cekig, 2020, p.

212).”

Speaking skills in foreign language teaching can affect children's interest in that language and academic success
in the following years. The student who is afraid to speak can move away from that language. Therefore, speaking
skills have an important role in teaching foreign languages to children. However, when the educational conditions
of countries such as Turkey are considered, speaking skills in foreign language teaching to children are generally
exam-oriented. The student who succeeds in the exam can forget the information he has learned. The most
important common point of child and adult language learning processes is that both need speaking practice
(Bekleyen, 2020). Performing this practice in realistic environments ensures that children's speaking skills are
permanent. It is possible for children at primary school level to gain this, by learning by experience and by being
involved in this practice one-to-one. Various methods and techniques are used in teaching speaking skills. Among
these methods and techniques, there is also the natural approach. Cimen's views on the 7-11 age group on this
subject are as follows: "Children in this age group can only learn a foreign language in accordance with their

nature, if we are to make it more concrete, the way they learn their mother tongue (Cimen, 2020, p.4)."

The Natural Approach, based on Krashen and Terrell's theories on second language acquisition, was developed
in the early 1980s (Krashen & Terrel, 2000). While looking at the history of the natural approach, it is important
why the natural approach was needed in the first place. Because the natural approach is effective in improving

the speaking skill, which is left behind with grammatical rules (Terrel, 1977). It has been emphasized that the
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natural approach is effective in speaking the taught language. Therefore, using it more in lessons has a positive
effect on the development of speaking skills. “Terrell and Krashen argue that foreign language learners can
understand the world outside the classroom by not only being limited to the classroom in language learning with
the natural approach method (Tastekin, 2019, p. 2).” The learning child can use what they have learned outside.
She/he can also express herself/himself very well in the place or environment where the foreign language is
spoken. Because, he has spoken in a practical way and he will be able to easily remember the speech information
he has learned, even if he needs it. With the natural approach, it is possible to see students who start to master
that language instead of students who are afraid to speak a foreign language. Students learn foreign language

teaching by prioritizing speaking skills away from grammatical rules.

The environment in which the natural approach will be applied is very important. Because the student should
not be in a classical classroom environment here. In a real or near-real environment where he can act, an
approach in accordance with the formation principles of the natural approach will be productive. For this, role-
playing and group work techniques are used. With the role-playing technique, the child integrates herself/himself
with her/his role and provides an effective learning. Cekic thinks about role-playing as follows: “The situation
created should be suitable for real life. The roles that the participants will play should be clearly stated (Cekic,
2020, p. 226).” When its suitability for real life is considered, it is seen that Cekic also points to a natural approach.
In the natural approach, children learn foreign languages in a relation to real life, as they take on roles. Sarigoban
and Mirici explain the importance of using the target language as follows: “The teacher should ensure that the
students use the language as much as possible in the classroom. Because the student who practices the target
language as much as possible, comprehends and learns the language more quickly and more effectively
(Sarigoban & Mirici, 2019, p. 65-66). What they learn becomes permanent for them. For example, the child can
go shopping in the classroom organized according to the natural approach as if he were in a real environment,
go to a cafe where he can drink coffee or stop by a market where he can meet his daily needs. Since English is
spoken in these environments, they quickly learn the dialogues to be able to speak there and after learning,
practice is ensured. The foreign language, which is generally feared and refrained from speaking, is learned in a
fun way. Paker refers to this issue as follows: "It is important to bring students face to face with the target
language in a context and to provide meaningful input (Paker, 2019, p. 25). It has to mean something. One way
to achieve this is to understand the child to communicate and to create a functional reason related to real life
for the child (Cimen, 2020, p.4). Role-playing forms the context of the students here. In a green grocer dialogue,
one of the students may be a green grocer, while the other student may be a customer. Demirdz explains this
subject as follows: “The roles to be played and the materials to be used in role-playing activities should be
compatible with the real lifes of the students (Demirdz, 2020, p. 273).” In this way, the child's interest in the
lesson increases and the enthusiasm for learning occurs. English lessons are fun for the child. As he pretends to
be in a real environment, this contributes positively to the cognitive development of the child and improves his

decision-making ability.

2526



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 8, Issue: 23 2023
100. Yil Ozel Sayisi

With the natural approach, the target language is spoken without correcting mistakes. The aim of the courses is
to give students the opportunity to talk about their ideas in the target language, complete the tasks assigned to
them and solve problems (Hisar, 2006). That is, children can speak what they have learned in the target language

without hesitation.

The natural method is born out of the understanding that learning a second language can be learned like a
mother tongue. In this method, the aim is to teach spoken language instead of written language. According to
this method, they can learn a foreign language only by interacting with native speakers or by creating natural
environments (Sali, 2015). In this context, it is one of the principles of the natural approach that the course
materials also serve the speaking skill. In order for real-life situations to be covered in the classroom, it is
important to have a wealth of materials to support this situation in the classroom. Tuesday addresses this issue
as follows: “The main function of teaching materials in the natural approach is to provide real communication
between students in the classroom, to make the activities more meaningful, to help make the second language
and the input in the classroom understandable in general (Sal, 2015, p. 176)." She explains the features of these
materials as follows: '""The materials recommended to be used rather than textbooks are real objects, all kinds of
written and oral authentic texts (authentic texts) and visuals (such as pictures) (Sali, 2015, p. 176)." In other
words, the physical conditions of the classroom where the natural approach is intended to be applied play an
important role for this approach. Before the natural approach is used, the fact that these conditions support the
natural approach enables teaching with this approach. Yilmaz talks about this subject as follows: “In general
terms, communicative ability is defined as the ability of the student to express himself/herself in real

communication environments in accordance with the situation (Yilmaz et al., 2017, p. 90).”

Group work and role technique in the natural approach contribute to the realization of the goals of the approach.
Sorug and Yiksel explain this situation as follows: “[...] the student should not be deprived of meaningful
environments where he/she can learn by doing, experiencing or exploring as a group and where all activities can
be used simultaneously based on reality and communication (Sorug¢ & Yiksel, 2020, p. 147). -148).” In other
words, group work in the application of the natural approach increases students' willingness to learn the subject
by developing a sense of responsibility and taking on more tasks. Being in a real or near-real environment is the
way the natural approach is applied. It is inevitable that the changes will be positive with the use of the Natural

Approach together with both a realistic environment and group work and role-playing techniques.

Owing to the nature of this approach, the approach overlaps with the speaking skill. It is normal for students to
encounter practices aimed at improving their speaking skills in the classroom where the natural approach is
taught. In the natural approach, only the taught language is spoken and the lessons are devoted to presenting
the necessary messages for acquisition. [...] Errors in speech are not corrected. The aim of the lessons is to enable
the student to use the language to talk about their thoughts, perform tasks and solve problem (Ceyhan, 2007, p.
83). For example; in the grocery store, market, pharmacy or when he needs to travel etc. situations, they

communicate in the target language. After a while, they will be able to speak in the target language in situations
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that may occur in daily life. This situation can provide a permanent learning by making the lesson process of the
students colorful and away from rote understanding. Since the student will be active in this process and will
speak one-on-one in practice, the natural approach is effective in gaining speaking skills. In this context, this

study;

¢ Determining how students' speech skills develop with natural approach applications within the content

of English lesson,

* There is no research on natural approach practices at the basic education level within the content of

English lesson,

¢ There is a limited number of research on speaking skills at the basic education level within the content

of English lesson,

e |t is important to contribute to the development of English curriculum and to contribute to the field.

Based on this information, it is important to develop English speaking skills in primary school. In this respect, the

aims of the research emerged as follows:

The aim of this study

The main purpose of this research is to determine the effect of natural approach applications on the development
of English speaking skills of primary school students. For this purpose, answers were sought for the following

questions:

In the English lesson;

e What is the effect of natural approach applications on speaking skills of 4th grade primary school

students learning English as a foreign language?

* What are the views of students and teachers on how the natural approach practices affect the speaking

skills of 4th grade primary school students learning English as a foreign language?

METHOD

Research Design

Mixed method was used in this research, which was conducted to determine the effect of natural approach
practices on the development of English speaking skills of 4th grade primary school students. Mixed method is
the synthesis of qualitative and quantitative research approaches, techniques and methods and the emergence
of a better model by combining the two models (Creswell, 2017, p.3). Creswell and Plano Clark (2017) explained

mixed method research with four designs. These are consolidation (variation), explanatory sequential,
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exploratory sequential and embedded patterns. There are two types of embedded hash patterns. These are
embedded experimental and embedded associative patterns (Creswell and Plano Clark 2017). In this study,
embedded experimental mixed method was used. The implementation process of the embedded experimental

mixed design is given in Figure 1.

-=>-=>-¢—-=>T

=

Figure 1. Application process of embedded mixed design in research

In this study conducted according to the embedded mixed design, the effect of natural approach applications on
the development of students' speaking skills in English as a foreign language in primary school was investigated.
In this context, natural approach applications were applied as an experimental procedure in the research process.
The experimental process was carried out by making quantitative measurements before and after the
experimental process. In the experimental process, how students perform their speaking skills were provided
through qualitative data such as observations, student-researcher diaries and student products. After the
experimental procedure, interviews were held with the students and the English teacher. “In embedded mixed
methods research, data is collected simultaneously, but a data format plays a supporting role (Firat, Yurdakul, &
Ersoy, 2014, p.72). how the students perform their speaking skills in the application process and the situations
of revealing them were carried out in qualitative ways. According to the mixed pattern embedded in this way;
qualitative data supported quantitative data. That is, while students' changes are measured in quantitative ways
through pre-test and post-test; how the students perform their speaking skills in the application process and the
situations of revealing them were carried out in qualitative ways. According to the mixed pattern embedded in

this way; qualitative data supported quantitative data.

Participants and research environment

The application of this study was held in a primary school affiliated to Eskisehir Provincial Directorate of National
Education in the 2021-2022 academic year. Before starting the research, primary schools in the city were
researched. While deciding on one of these schools, an environment where natural approach applications can

be made was investigated. In this context, the school where the application can be made has been selected.
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Before starting the application, observations were made in the classrooms where the application would be made.
The application classes were decided by simple random sampling. 4/C and 4/E classes were determined as the
experimental and control groups in the application. There are 17 students in the experimental group and 15
students in the control group. Code names were used instead of students' real names. Moreover; in the
experimental group, three students were not included in the study by taking the opinion of the school English
teacher. One of them was not allowed by the family, the academic success of one student was very high in the
pre-test and the other student was very inadequate academically in the pre-test. The application courses were
carried out by the researcher in the experimental group. The school English teacher took part in the lessons in
the control group. Necessary permissions were obtained from the parents of the students, the students and the
English teacher of the class in which the research would be conducted, In addition, the necessary permissions
were obtained from Anadolu University Social and Human Sciences Research and Publication Ethics Committee
(ethics committee permission with protocol number 146037 dated 08.10.2021) and Eskisehir Provincial
Directorate of National Education (application permit numbered E-88074293-605.01-35669033 dated
27.10.2021).

In the practice school, which can be considered as middle level in socio-economic terms, it was planned to
organize a classroom environment suitable for the approach so that the natural approach can be practiced first.
In this context, a suitable classroom environment, named "English Town" and "English Village", where natural
approach applications can be made by the school administration and the researcher, has been created for natural

approach applications. The general condition of the class before the application is given in Image 1.

—
Image 1. Photos of the application area

In Image 1, photos of the natural approach classroom environment are given. There are seven different sections
in the natural approach classroom where students can practice their English. At the entrance to the classroom,
there is stationery on the right, a pharmacy opposite, a shop/grocery store on the left of the pharmacy, a green
grocer on the left of the store, a travel agency on the left of the greengrocer, a cafe on its left, and department

stores on the right of the cafe.
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Data Collection Tools

Informations on how the data collection tools were used before, during and after the application and their impact

on the research was given below.

In this study, English speaking skills rubric was used as a quantitative data collection tool for pre-test and post-
test measurements for primary school students. This data collection tool consists of six sub-dimensions: "Task
success, Vocabulary, Grammar-Structure, Intelligibility, Fluency, and Comprehension-Expression". This
quantitative data collection tool, which is used to measure English as a foreign language speaking skill in the
English Language Teaching program at Anadolu University, has been translated into Turkish. While it was being
translated into Turkish, information and suggestions were obtained from the assessment and evaluation teachers
in order to ensure the validity and reliability of this measurement tool. While it was being adapted to the primary
school level, it was approved by a total of five experts, three from the English Language Teaching Program and
two from the Primary School Education Programme by using the expert evaluation form. In addition, this
guantitative data collection tool was used in the pilot study that lasted for three weeks and was tested before

the application and its usability was determined.

Before the application, observations were made in the natural approach application class and the deficiencies
observed by the researcher were noted so that the natural approach applications could be made. In addition,
participants were also observed. In this study, interviews were conducted with students and teachers by using a
semi-structured interview form. A structured student diary was distributed to the students and then collected by
the researcher after each application. Moreover; a diary was kept regularly by the researcher before, during and

after the application.

The Application Process

The application was carried out in the context of primary school 4th grade level English lesson. After the school
and class were determined, the necessary permissions were obtained from the Eskisehir Provincial Directorate
of National Education for the application. After the permissions were obtained, an information meeting was held
with the school administrators and the English teacher. Then, the researcher and the English teacher went to the
classroom where the application would be made and the students in the class were met. Students were informed
that English lessons would be taught by the researcher. In addition, information was given on how the application
process would be, how the lessons would be taught with natural approach studies. Lesson plans were prepared
by taking into account the stages of teaching English vocabulary, distribution of worksheets with role distribution
according to role-playing technique, preparation of clue cards, and doing end-of-course activities, which were
prepared according to the achievements in the "Food and Drinks" unit in the 4th grade English textbook of
primary school. The purpose of the lesson plans was to enable the practice group students to communicate in
English. In this research, the target language (English) was spoken in accordance with the principles of natural

approach throughout the application. The opinions were consulted of three field experts; two from the English
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Language Teaching Program and one from Primary School Education Program in order to create lesson plans
within the content of natural approach applications. A total of seven lesson plans were created. Worksheets, que
cards and activities were also prepared by the teacher within the scope of lesson plans. In the development
phase of the courses, natural approach studies were carried out by the students. In this process, how the students
realized their speaking skills was examined through the products they created. During these practices, the
students made their choice of shops in the natural approach practice class and learned by experiencing the
sample English conversation dialogues that care used in daily life in these shops. Shops were changed weekly.
The products created by the students were filed and transferred to the computer environment. In this research,
the target language (English) was spoken in accordance with the natural approach throughout the application.
The application process was recorded through video cameras and audio recorders. During the activities in the
classroom, the students worked in groups. For this reason, audio recording devices were used to determine the
interaction and conversations of students with each other during the activities carried out by the students in the
classroom practices. In addition, the camera used in the research is positioned with a stand to observe the
classroom. The data obtained by recording the observations and recordings of the activities carried out in the
lessons were interpreted and reported together. Before starting the experimental procedure, the researcher
made observations in the classroom for six lesson hours in a week. After the observations, a pilot study, which
lasted for three weeks and nine course hours, was carried out between 16-30.09.2021 to test the feasibility of
the application. After the pilot study, the rubric "English Speaking Skills Rubric for Primary School Students" was
applied as a pre-test on 04-05.10.2021. Then, the experimental process was started. The experimental process
took nine weeks (27 course hours) between 12.10.2021 and 16.12.2021 in the first semester of the 2021-2022
academic year. Since natural approach applications could not be made in the normal classroom and a new class
was created before starting the application. This class, called “English village”, was organized in a group order for
natural approach studies and the students were divided into heterogeneous groups. Care was taken to include
students in different groups each week. After the application process, the rubric "English Speaking Skills Rubric
for Primary School Students" was applied to the students as a post-test on 27-28.12.2021. While the pre-test was
lasting 4 lesson hours, the post-test lasted 6 lesson hours. The difference in two course hours was due to the fact
that the students were able to respond more academically in the post-test post-application. After the application
process, interviews were held with 17 students and English teachers in the class. The process and sub-stages of
the use of the natural approach, which are carried out in three stages, namely preparation, during and after the

application, are given in Figure 2.
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Figure 2. Natural Approach Application Process

As given in Figure 2, the application process regarding the use of the natural approach to improve English
speaking skills is divided into three main themes. These are using during preparation, using during and after
application. In this context, six sub-themes were formed for the theme of "using during preparation”, while the
theme of "using during application" consisted of three and the theme of "using after application" consisted of
two sub-themes. Along with these themes, the natural approach’s applying was explained. The use of the natural
approach to improve English speaking skills were obtained with the products of the students in the natural

approach process through video recordings, rubrics, interviews, student and researcher diaries.

In the preparatory phase of the natural approach to improve English speaking skills; applications such as
informing the students, performing introductory activities, improving their vocabulary, distribution of roles,
group organization, distribution of clue cards were carried out. Its use during the second stage consists of three
themes: “Role playing, English communication and Teacher guidance”. The practices to develop speaking skills
in English based on the natural approach. The experimental group students performed the application using the

role-playing technique. For example; the students took the role of greengrocer or customer in the grocery store
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in the natural approach application class. The third (final) stage, which was done after the application, consists

of two themes "Giving Feedback and Teacher Guidance".

Analysis of Data

In this research, quantitative and qualitative data were collected in accordance with the mixed method in order
to determine how the natural approach applications affect the speaking skills of the students. In the analysis of
guantitative data, "English speaking skill rubric for primary school students" was used as a data collection tool.
This rubric was administered to the students before and after the natural approach studies, respectively, as a
pre-test and post-test. The obtained datas were analyzed in line with the purposes of the research. Before
making statistical comparisons on the quantitative obtained data within the content of the research, the
normality of the data was examined. In this direction, Kolmogorov-Smirnov and Shapiro Wilk tests were applied
for the test of normality. In addition, the skewness-kurtosis coefficients of the data (Skewness-Kurtosis) were
also examined. Kolmogorov-Smirnov test results were .017 for pre-test and .138 for post-test; Shapiro Wilk test
results were .007 for the pre-test and .008 for the post-test (p<.05). The skewness and kurtosis coefficients of
the data were .635 and -183 for the pre-test, respectively; for the post-test, .104 and 1.509 was found. In the
line with these results, Mann Whitney-U test, one of the non-parametric tests, was used for comparisons

between groups. In the statistical analysis of the data, the level of significance was examined at the 0.05 level.

Descriptive analysis was used in the analysis of qualitative data such as audio-video recordings, diaries, student
products and interviews obtained in the research. In descriptive analysis, data are summarized and interpreted
according to predetermined themes. The organization and presentation of the data can be done according to
the themes revealed by the research questions or by paying attention to the questions or dimensions in the
interview and observation processes (Yildirim ve Simsek, 2021). Interviews for qualitative data were conducted
with teachers and students who had experienced natural approach creation activities at appropriate times and
environments. Transcripts were created by recording the interviews in electronic environment and translating
them in electronic environment. The obtained findings were interpreted by comparing them with the interview
findings. In addition, quantitative findings were also associated with qualitative findings. All data of the study
were analyzed regularly. The purpose of the descriptive analysis used in the research is to organize and interpret
the findings and comments effectively and present them to the reader. For this, firstly, the data is described in a
logical and understandable way. Then, the descriptive data is interpreted and analyzed within the framework of

cause-effect relationship. Finally, some conclusions are drawn from these data.

Validity and Reliability of the Research

Mixed method is the research that combines quantitative and qualitative data. Therefore, it is necessary to pay
attention to quantitative and qualitative approaches while examining the validity and reliability of mixed
methods research (Creswell, 2017). For this reason, validity and reliability studies were conducted for the data

collection tools used in the research. Before the pilot study, validity and reliability studies were provided with

2534



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 8, Issue: 23 2023
100. Yil Ozel Sayisi

expert opinion for the "English Speaking Skills Rubric for Primary School Students", which was adapted and used
for the quantitative dimension of the research. The experimental process of the research was recorded with a
video camera. Two field experts watched the video recordings of the three recorded lesson hours and filled the
observation form. As a result of the scoring of the experts, it was accepted that the courses showed similar results

and the application was reliable.

The criteria of credibility, transferability, consistency and confirmability were taken into consideration for the
data obtained with the qualitative data collection tools of the research (Lincoln & Guba, 1985; cited in Yildirim &
Simsek, 2021). In order to support credibility in qualitative research, methods such as long-term interaction,
continuous observation, rich and detailed description, data diversity, peer assessment, contrasting situation
analysis, explaining the researcher's biases and participant consent are recommended (Creswell, 2017). In this
study, the researcher took part in the research environment for a long time in order to get to know the research
environment and to build trust in the working environment. In addition, the research data were collected through
video-audio recordings, interviews, researcher-student diaries, student products and "English Speaking Skills
Rubric for Primary School Students". So, the data diversity was ensured. Similarly, expert opinions were consulted
and feedbacks were received in the development of data collection tools and in the analysis of the obtained data.
At this point, it can be said that there is diversity in the size of the participants. One of the suggested methods
for persuasiveness is for the researcher to explain his/her biases. In this regard, the researcher kept a diary
throughout the process, wrote his reflections about the process in his diary and these were used in the findings
section. For the transferability of the qualitative data in the research, direct quotations are frequently included.
At the point of the consistency of the research, similar procedures were used by the researcher in all processes
from the preparation of the data collection tools to the analysis. In addition, obtained raw data within the scope
of the research and subjecting the analysis of these data to expert control are applications made at the point of

confirmability.

FINDINGS

In this part of the research, the quantitative and qualitative findings obtained from the application, were

included.

Quantitative Findings

The Man Whitney U test was used to determine the effect of the natural approach practices in the English lesson
on the speaking skills of the experimental group. Before making statistical comparisons on the quantitative data,
the normality of the data was examined and the Skewness-Kurtosis coefficients were examined. It was observed
that the pre-test and post-test scores did not provide normality and in this direction, the Man Whitney U test,
which is one of the non-parametric tests, was used. The Mann Whitney-U test was used to determine whether
there was a significant difference between the pre-test and post-test scores of the students from the "English

Speaking Skills Rubric for Primary School Students" or not. Similarly, the scores of the students in the sub-
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dimensions of English speaking skills were also examined. In this context, the English speaking skill pre-test scores
of the Control and Experimental group students were compared before the application. The Mann Whitney-U

test results regarding the pre-test scores of the control and experimental group students were presented in Table

Table 1. Findings regarding the English speaking skill pre-test scores of the control and experimental group

students

Points Groups N Median Ranks Average u p
Speaking Skill Control 15 31.00 15.87

Pre-Test Experimental 17 35.00 17.06 137.00 .720
TaskAchievement Pre-Control 15 6.60 16.37

Test Experimental 17 6.60 16.62 129.50 .936
Vocabulary Control 15 5.30 13.57

Pre-Test Experimental 17 8.00 19.09 171.50 .084
Grammar/Structure  Control 15 4.00 15.40

Pre-Test Experimental 17 4.00 17.47 144.00 .488
Intelligibility Control 15 6.00 16.70

Pre-Test Experimental 17 6.00 16.32 124.50 .907
Fluency Control 15 6.00 17.07

Pre-Test Experimental 17 5.00 16.00 119.00 741
Comprehension Control 15 4.00 16.67

Pre-Test Experimental 17 4.00 16.35 125.00 923

When Table 1 is examined, no statistically significant difference was found between the English speaking skill
pre-test scores of the control and experimental group students before the natural approach application process
(U=137, p>.05). Based on this finding, it can be said that the median speaking skill scores of the control (Mv=31)
and experimental (Mv=35) students were at a similar level before the application. Similarly, no significant
difference was found between the scores of the control and experimental group students in the sub-dimensions

of speaking skills (p>.05).

The English speaking skill post-test scores of the control and experimental group students were compared by
using the Mann Whitney-U test after the natural approach applications. In addition, the post-test scores of the
students regarding the sub-dimensions of English speaking skills were also examined. The Mann Whitney-U test

results for the post-test scores of the control and experimental group students were presented in Table 2.

Table 2. Findings on the English speaking skill post-test scores of the control and experimental group students

Points Groups N Median Ranks Average u P
Speaking Skill Control 15 42.60 8.30

Post-Test Experimental 17 86.60 23.74 250.50 .000*
TaskAchievement Control 15 8.00 8.70

Post-Test Experimental 17 20.00 23.38 244.50 .000*
Vocabulary Control 15 8.00 8.80

Post-Test Experimental 17 18.60 23.29 243.00 .000*
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Grammar/Structure Control 15 8.00 8.13
Post-Test Experimental 17 16.00 23.88 253.00 .000*
Intelligibility Control 15 8.00 8.33
Post-Test Experimental 17 12.00 23.71 250.00 .000*
Fluency Control 15 6.00 8.13
Post-Test Experimental 17 12.00 23.88 253.00 .000*
Comprehension Control 15 5.30 8.37
Post-Test Experimental 17 10.00 23.68 249.50 .000*

The Mann Whitney U test results for the comparison of the post-test scores of the experimental and control
groups were given in Table 2. Accordingly, the effect of the natural approach in teaching English as a foreign
language on the speaking skills of the fourth grade primary school students was tested. According to the results
of the U test, it was observed that the experimental procedure related to the natural approach caused a
difference in favor of the experimental group in the difference scores of the fourth grade students. The difference
observed in favor of the experimental group was statistically significant (U=250.50, p<.05). This finding showed
that the activities prepared according to the natural approach were effective in improving the foreign language

speaking skills of primary school fourth grade students.

The effect of the natural approach on the speaking skill sub-dimensions of primary school students was given in
Table 2. Accordingly, it was found that the experimental procedure provided a difference between the groups in
the sub-length of the students' successful performance of the tasks given for speaking skills. This difference
observed between the groups is statistically significant in favor of the experimental group (U=244.50, p<.05). This
finding can be interpreted as the language activities, being prepared according to the natural approach, are

effective in doing the tasks given to students' speaking skills.

When the vocabulary levels of the students was examined, which is another sub-dimension, it was determined
that there was a difference between the groups in the students' ability to use the words for speaking skills after
the experimental procedure. This difference observed between the groups is statistically significant in favor of
the experimental group (U=243.00, p<.05). This finding can be interpreted as language activities prepared

according to the natural approach are effective in learning words for students' speaking skills.

In the grammar and structure sub-dimension given in Table 2, it was found that there was a difference between
the groups after the experimental procedure in the ability of the students to form correct and regular sentences
for speaking skills. This difference observed between the groups is statistically significant in favor of the
experimental group (U=253.00, p<.05). This finding can be interpreted as language activities prepared according
to the natural approach are effective in helping students form sentences in accordance with grammatical rules

for speaking skills.

When the intelligibility sub-dimension in Table 2 was examined, it was found that the activities given for the

speaking skills of the students provided a difference in intelligibility between the groups after the experimental
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procedure. This difference observed between the groups is statistically significant in favor of the experimental
group (U=250.00, p<.05). This finding can be interpreted as language activities prepared according to the natural

approach are effective in increasing the intelligibility levels of students' speaking skills.

Considering the fluency sub-dimension, it was determined that the experimental procedure provided a
difference between the groups in the fact that the students could speak quickly and without hesitation while
speaking English as a foreign language. This difference observed between the groups is statistically significant in
favor of the experimental group (U=253.00, p<.05). This finding can be interpreted as language activities

prepared according to the natural approach are effective in helping students speak English fluently.

When the last dimension comprehension was examined given in Table 2, it was found that the experimental
procedure provided a difference between the groups in terms of students' ability to understand and express
what was spoken. This difference observed between the groups is statistically significant in favor of the
experimental group (U=249.50, p<.05). This finding can be interpreted as the students can effectively understand
and express sentences related to their speaking skills with language activities prepared according to the natural

approach.

Qualitative Findings

Qualitative findings of the research are the views on the natural approach applications, the views on the English
lesson and the views on the development of speaking skills in the English lesson held with the natural approach.
Themes from interviews were identified as; *“ Realistic, Fun, Beautiful, New, Cute, Chane, Learning, Development,

Natural Communication ”’

Opinions on natural approach practices

It is seen that students and teachers have positive opinions about natural approach applications. In this context,
Ali said, "I experienced the change of working differently, as if it were a real store." And Elif ‘s expressions as:
“We were learning more affectively than normal English lessons . It's as if the real thing happened in England,

America, Kosovo. Merve expressed her views as:

“The natural approach was more realistic, so it was more instructive. So teacher, | had more fun.
Because learning is very boring for me, but learning with fun both teaches more and | have more

fun. That's why it was nice, teacher."

The English teacher also expressed his thoughts as follows:

“I think that the natural approach is more effective in teaching foreign languages to children.
Children's ability to use English in a natural environment, which we call English anyway, we see this

not as a lesson but as a means of communication. In other words, it is important for me that children
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can actually communicate with each other using this and they will of course provide this in a natural

environment. Therefore, | consider this study important.”

Opinions about the English lesson

It was determined that the students and the English teacher found the English lessons conducted with the natural
approach applications “beautiful, realistic, fun and new”. In this regard, Ayse said: “So teacher, it was beautiful
here. ...it was more fun to talk with dialogues here. It was very nice in our classes," and Asiye expressed her
thoughts as, "I didn't know much English in the past, but after | came here, | learned the names of new and
different things. After we had entered the class, | could speak better English.” And Mine said, “I think it was good.
We were writing in the notebook in English class and we were reading something In the past. But, here we

learned to speak English with our friends by making dialogues and playing games.”

The English teacher said, “Teaching English with the natural approach was more effective. We have seen that
children can use language effectively, as we have seen examples here in our town. So, | think it was a positive
result. | can say that the students have fun in the lessons, they are more active in the lessons and they are more

willing to participate in the lesson.”

Opinions on the development of speaking skill in the English lesson with natural approach

It was seen that the students and the English teacher have positive views on the development of speaking skills

in English lessons held with a natural approach. In this regard, Merve said:

“I think it's very good because we learned new words. | didn't know how to speak to explain daily
requirements. For example, let's say | ate baklava in England. | didn't know how to say. But when |

come here, | can speak now.”

Ayse expressed her thoughts as follows: “I found it nice, | couldn't speak much English before | came here. But
after coming here, | started to speak better English.” In addition, Erhan, one of the students, said, | learned to
express my thoughts. | can say “What would you like to drink when | go to the cafe? Then Ican ask “What kind of
thing to buy here, doing shopping, to speak English while doing all these, then to ask what things are there while
buying from the stationery store, likewise at the pharmacy. “Grocer” was a very nice place, it was even my
favorite place. It was very nice to weigh and shop there. It was like being in England.” They expressed their

opinions like this and revealed that they had positive opinions about the application.

CONCLUSION AND DISCUSSION

In this study, which was carried out to determine the effects of the natural approach applications used in the 4th
grade primary school English lesson on the speaking skills of the students and the opinions of the students and
teachers about this application; a significant difference was found in favor of the experimental group between

the speaking skills of the experimental group in which the natural approach was used in the 4th grade English
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lesson and the control group students who did not use the natural approach. In other words, the applied natural
approach method improved the English speaking skills of the students. In addition, there is also a significant
difference in favor of the experimental group in the sub-dimensions of task success, comprehension and
expression, fluency, vocabulary, grammar, and intelligibility; when the speaking skills of the students in the
experimental group, in which natural approach applications were used and the speaking skills of the control
group, in which the natural approach was not used, was compared. In other words, natural approach
applications improved the speaking skills in all dimensions such as task achievement, comprehension and
expression, fluency, vocabulary, grammar, and intelligibility. As it is emphasized in many studies in the literature
that a real or realistic environment is important for children to speak in a foreign language; in the studies
conducted by Tastekin (2019) and Ellidokuzoglu (2018), the result that the use of natural approach may be
beneficial in the development of speaking skills is in parallel with this finding of the research. Likewise, Sam
(2016) in his study in which he applied the flipped classroom model, revealed that positive developments were
achieved in teaching English as a foreign language with the natural approach and Krashen and Terrell (2000)
revealed that the natural approach was effective in speaking skills. In another study conducted by Ellidokuzoglu
(2017), it was revealed that natural environments can be simulated in three dimensions and that the natural
approach can be used in virtual environments through technology, thus making a positive contribution to the
development of foreign language speaking skills. These studies support the conclusion of the research that

natural approach applications improve English speaking skills.

In line with the qualitative findings of the research; students stated that they learned by having fun, they liked
the English lesson more this way, their learning was more permanently and the English teacher stated that the
students actively participated in the lesson throughout the whole process, the motivation of the students
increased in this process, the children learned with fun and enthusiasm with the natural approach applications
that was used to improve English speaking skills. The students also stated that the natural approach that emerged
as a result of the research increased the communication among their classmates, they liked the natural approach
class very much, they had fun while speaking English in this class and they were able to communicate in English
much better than before. In other words, this conclusion that the natural environment allows children to have
fun, that they adopt their shops and roles like a game, and that they develop their English speaking skills by
practicing daily speaking, indicates that natural environments are very important in language teaching, and
individuals who learn in the natural environment with the natural method are especially able to communicate.
This study has similar conclusion with the studies: materials, tasks, activities and environments are important for
children to be able to communicate in the target language (Gilines, 2011); in the natural environment, children
are not bored, they learn in a fun way with the role-playing technique (Paker, 2019, p. 25); natural environments

are needed where children can learn away from stress and anxiety (Tavil, 2019, p. 137).
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RECOMMENDATIONS

In the line with the results of the research recommendations have been made as follows: the use of natural
approach applications at different grade levels in order to develop different language skills and in different
foreign language lessons regarding the research and applications to be made; the organization of informing, in-
service trainings and studies for teachers at the point of disseminating the natural approach method in teaching
foreign languages. In addition, in the primary school where this study was applied, both the students and the
parents of the students attracted the class interest called ‘English Town’. In this English class, students have
achieved a certain success. Therefore, environments for the realization of different applications in schools for

primary school students can be organized.
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iILKOKUL OGRENCILERININ iNGIiLiZCE KONUSMA BECERILERINiIN GELISMESINE YONELIK
DOGAL YAKLASIM UYGULAMALARI

0z

Bu calismada, dil 6gretiminde dogal yaklagim uygulamalarinin ilkokul 4. sinif ingilizce dersinde
konusma becerisine yonelik etkisi arastiriimistir. Calisma, Eskisehir il Milli Egitim Miidirligiine bagli
bir devlet okulunda gergeklestirilmistir. Okulda bir sinif, dogal yaklasim uygulamlarinin
yapilabilmesi icin dizayn edilmistir. Bu uygulama sinifi; kirtasiye, eczane, bakkal, manav, seyahat
acentesi, magaza ve kafe alanlarindan olusmustur. Calismada karma arastirma yontem
kullamlmistir. Ug haftadan olusan pilot calisma dokuz ders saati siirerken, dokuz haftadan olusan
uygulama 27 ders saati sirmustir. Kontrol grubunda 15, deney grubunda 17 6grenci yer almistir.
Arastirmada nicel veriler deney ve kontrol gruplarina én ve son test olarak uygulanan “ilkokul
Ogrencilerine Yénelik ingilizce Konusma Becerisi Dereceli Puanlama Anahtari” kullanilarak elde
edilmistir. Verilerin normal dagilip dagilmadigina bakmak igcin normallik testi yapilmistir. Nicel
olarak elde edilen veriler non-parametrik testlerden Mann Whitney-U testi kullanilarak analiz
edilmistir. Dogal yaklasimin sinif ortaminda uygulanma sekline ve uygulama sirecine iliskin
O0gretmen ve 6grenci goriislerine dayali olarak nitel veriler; gozlem, gériisme formu, arastirmaci
gunligu, 6grenci glinlukleri ve 6grenci Urlnleri ile elde edilmis ve betimsel olarak analiz edilmistir.
Gorilismeler dogal yaklasim sinifinda, 6grencilerin istedigi 6grenme alaninda yapilmistir. Nicel ve
nitel verilerden elde edilen bulgular sonucunda, dogal yaklagimin ilkokul 4. sinif 8grencilerinin
ingilizce konusma becerilerini gelistirdigi ve ingilizce derslerinde dogal yaklasimin kullanilmasina
yonelik 6gretmen ve 6grencilerin olumlu gorislere sahip oldugu bulunmustur. Bu dogrultuda,
arastirma sonucunda ingilizce derslerinde dogal yaklasim uygulamalarinin yayginlastirilmasi ve
diger dil becerilerinin gelistiriimesine yonelik de yaklasimdan yararlanilmasi yoniinde 6neriler
getirilmistir.

Anahtar kelimeler: ingilizce konusma becerisi, ilkokulda yabanci dil 8gretimi, dogal yaklasim.
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GiRIS

Ogrenen kisi olarak insanin merkezinde oldugu &rgiin egitimin ilk ve 6nemli bir basamagini olusturan ilkokul,
ilerideki egitim basamaklarinin temelini olusturmasi ve bu basamakta edinilen bilgi ve becerilerin bireylerin daha
sonraki O0grenim yasantilarini etkilemesi bakimindan 6nemli bir isleve sahiptir. Ayrica, ilkokul; bireylerin
kendilerini ¢ok yonliu olarak gergeklestirmesini ve Glkenin kalkinmasini saglamasi icin bireyler yetistirmesi,
toplumun kultarel birikimi ve degerlerinin gelecek kusaklara aktariimasi yoluyla toplumun strekliligine katkida
bulunmasi ve bireylere temel bilgi, beceri ve davranislar kazandirarak toplumun sosyal ve kiltirel diizeyini

yukseltmesi bakimindan da énemli bir egitim basamagidir.

ilkokul basamaginda, bireylerin ilerleyen yillarda gelisen ve hizla degisen diinyaya uyum saglayabilmelerine
yonelik 21. yiizyll becerilerini kazanmalarina déniik uygulamalardan biri de yabanci dil 6gretimidir. ilkokulda
yabanci dil 6gretimi, ¢ocuklarin ilerleyen sireglerde yasamlarina olumlu katki saglayacagi gibi; ¢ocuklar bu
donemde 6grenmeye daha acgik olmalari agisindan da oldukga uygundur. Alan yazinda yapilan bazi ¢alismalarda,
cocuklarin dil 6grenmede yetiskinlere gore daha iyi oldugu goralmustir (Taylor, 1974). Bu durum da 6grenmeye
acik olmalariyla, kritik donemle ilgilidir. Kritik donem gectiginde 6grenme glgliikleri yasanabilir. Ayrica yabanci
dil 6gretimine ilkokullarda baslanmasinin yararlari, nicel ve nitel calismalarla desteklenmistir (Durukafa, 2000;

Glnday, 2013).

Tirkiye’'de egitim kurumlarinda yabanci dil 6gretimine ilkgretimin ilk siniflarinda baslaniimasi yakin tarihte
gerceklesmistir. Hem devlet okullarinda hem de 6zel okullarda erken yasta cocuklara yabanci dil 6gretiminin
faydali oldugu kabul edilmis ve 6gretime gecilmistir (Geng, 2014, s.37). Zorunlu egitimin sekiz yila ¢ikarilmasindan
once ortaokulda baslayan yabanci dil dersleri 1998-1999 6gretim yilinda ilkégretimin 1. kademesinden yani 4. ve
5. siniflardan itibaren programda yer almaya baslamistir. Oncesinde pilot calismalarin oldugu bilinmekle beraber,
Turkiye’de ilkokul 2. sinifta ingilizce Ogretim Programinda yer almasi 2013-2014 yilindan itibaren baslamistir
(Zengin ve Ulas, 2020, 5.28-29). ilkokullarda yapilacak yabanci dil egitiminin nasil olacagina iliskin temel kilavuz

ise yabanci dil 6gretim programidir.

Yabanci dil 6gretim programi cercevesinde cocuklara yabanci dil 6gretiminde dort temel becerinin her birinin
bireye katkisi, dile hakim olmasi agisindan tamamlayici niteliktedir. Bu becerilerden birisi eksik oldugunda bireyin
dil egitimi de eksik kalmis olur. Yabanci dilin kazandirilmasina yonelik 6ne ¢ikan becerilerden biri de konusma
becerisidir. Yabanci dil 6gretiminde konusma becerisinin dnemine Aktas ve isigiizel séyle deginir: “Yabanci dil
o6gretiminin 6nemli amaglarindan biri 6grencinin hedef dilde kendisini s6zlii olarak ifade edebilmesidir. Bir dili
bilip bilmedigimiz cogu zaman o dili ne dlclide konusabildigimize baglidir (Aktas ve isiglizel, 2013, s.39).”
Tirkiye’de 6gretmenlerin gramer kurallarini 6nemseyerek konusmaya calistiklarindan, konusma becerisinin
kazandiriimasi tam anlamiyla hedefine ulasmaktan uzak kalmaktadir (Bekleyen, 2020, s5.99). ilkokul seviyesinde
ingilizce konusma becerisi ihmal edilmektedir. Bu yiizden, bu durum ileride ¢ok daha biiyiik problemlere yol

acmaktadir. Dort temel beceriden birisi olan konusma becerisinin kazandirilmasi saglanirken égrenciler hata
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yapmaktan korktuklari icin konusmaktan ¢ekinmektedir ve bu da onun o dili sevmesini engelleyebilmektedir.
Clnki birey kendisini o dilde konusamayinca rahatsiz ve huzursuz hissetmektedir (Cekig, 2020, s. 215-218).
Derste konusma becerisi lzerine alistirmalar geldiginde sikilabilmektedir. Birgok 6grencinin yabanci dile karsi
olumsuz bakis agisi ve yapabilecegine inanamamasi bu sebepten olusmaktadir. Cocugun derste rahatca
konusabilmesi ve dersten cekinmemesi, severek dgrenmesi dnemlidir. Bunun igin de ingilizce dil becerilerinin
gelistirilmesinde konusma becerisi lizerine yeni buluslar ve ¢dziim yollari bulunmaya ¢alisilmaktadir. Bu yuzden,
Akdeniz ve Burakgazi (2020) ilkdgretimde ingilizce ders saatlerinin artirlmasinin ve konusma becerisinin

yapilabilmesi igin gerekli ortamlarin ve etkinliklerin hazirlanabilmesine dikkat cemislerdir.

Konusma becerisinin gelistirilmesi igin 6greticinin biiyiik bir rolii vardir. Ogretmen, yeniliklere kapali ve sadece
gramer 6gretimini savunan biriyse konusma becerisinin kazaniminda zorluklar olusur. Bu ylizden 6§retmenin yeni
yaklasimlari benimsemis olmasi ve konusma becerisine énem vermesi bu becerinin kazandiriimasinda ve
Ogretimin saglanmasinda 6zellikle 6grenciler agisindan olumlu katkilar saglar. Bu durumu Ceki¢ soyle aciklar:
“Ogretmenlerin sadece yazil metinlerle calisip dil bilgisi ve sézciik alistirmalari yaptirmaktan ziyade, 6grencilerin
kendilerini ifade edecekleri iletisimsel etkinliklere odaklanmalarini gerektiren iletisimsel yaklagim 6gretmenlerin

[...] konusma becerileri konusunda 6grencilere iyi model olmalarini gerektirmektedir (Cekig, 2020, s. 212).”

Yabanci dil 6gretiminde de konusma becerisi ¢cocuklarin ilerleyen yillardaki o dile olan ilgisini ve akademik
basarisini etkileyebilmektedir. Konusmaktan ¢ekinen 6grenci o dilden uzaklasabilmektedir. Bu yiizden, ¢cocuklara
yabanci dil 6gretiminde konusma becerisinin 6nemli bir pay! bulunmaktadir. Ancak, Tirkiye gibi UGlkelerin egitim
kosullari dustnildiginde cocuklara yabanci dil 6gretiminde konusma becerileri genelde sinava yonelik
olmaktadir. Sinavi basaran 6grenci, 6grendigi bilgileri unutabilmektedir. Cocuk ve yetiskin dil 6grenme
sireglerinin en 6nemli ortak noktasi ise, her ikisinin de konusma pratigine ihtiya¢ duydugudur (Bekleyen, 2020).
Bu pratigin gercege yakin ortamlarda yapilmasi, ¢ocuklarin konusma becerilerinin kalici olmasini saglar. ilkokul
diizeyindeki cocuklara bunun kazandirilabilmesi, yasayarak oOgrenmeleriyle, birebir bu pratigin icinde
olabilmeleriyle mimkiin olabilir. Konusma becerisinin 06gretilmesinde cesitli yontem ve teknikler
kullanilmaktadir. Bu yontem ve teknikler icinde, dogal yaklasim da yer almaktadir. Bu konu hakkinda 7-11 yas
grubuyla ilgili olarak Cimen’in gorisleri su sekildedir: “Bu yas donemindeki ¢cocuklar yabanci dili ancak dogalarina
uygun bir sekilde, daha da somutlastiracak olursak, ana dillerini 6grendikleri sekilde 6grenebilirler (Cimen, 2020,

s.4).”

Krashen ve Terrell’in ikinci dil edinime iligskin teorilerine dayanan Dogal Yaklasim 1980’lerin basinda gelistirilmistir
(Krashen ve Terrel, 2000). Dogal yaklasimin tarihgesine bakilirken, 6ncelikle neden dogal yaklasima ihtiyag
duyuldugu o6nemlidir. Cunki{, dogal yaklasim gramer kurallariyla geri planda birakilankonusma becerisini
gelistirmede etkilidir (Terrel, 1977). Dogal yaklasimin 6gretilen dilin konusulmasinda etkili oldugu vurgulanmistir.
Dolayisiyla, derslerde daha ¢ok kullaniimasi konusma becerisinin gelistirilmesine olumlu etki saglar. Terrell ve
Krashen dogal yaklagsim yontemi ile yabanci dil 6grenen kisilerin dil 6greniminde sadece sinifla sinirli kalmayarak

sinif disindaki diinyayi da anlayabilecegini savunmaktadir (Tastekin, 2019, s. 2). Ogrenen cocuk, égrendiklerini
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disarida kullanabilir. Yabanci dilin konusuldugu yerde veya ortamda kendisini ¢ok iyi bir sekilde ifade edebilir.
Ogrendigi konusma bilgileri ise, uygulamali bir sekilde konusmus oldugu icin ihtiyag duydugu halde kolaylikla
hatirlayabilecektir. Dogal yaklasimla birlikte yabanci dilde konusmaktan korkan 6grenciler yerine, o dile hakim
olmaya baslayan 6grenciler gormek miimkiin olur. Ogrenciler yabanci dil 6gretimini gramer kurallarindan uzak

bir sekilde konusma becerisini 6n planda tutarak 6grenirler.

Dogal yaklasimin uygulanacagi ortam ¢ok onemlidir. Clinki 6grenci burada klasik bir sinif ortaminda olmamalidir.
Rol yapabilecegi ger¢ek ya da gergege yakin bir ortamda dogal yaklagimin olusum prensiplerine uygun bir sekilde
yaklasim verimli olur. Bunun igin rol yapma ve grup calismasi teknikleri kullanilir. Rol yapma teknigiyle birlikte
cocuk kendisini rollyle bitinlestirerek etkili bir 6grenme saglar. Cekic rol yapmayla ilgili olarak konuya soyle
deginir: “Olusturulan durum gercek hayata uygun olmalidir. Katihmcilarin oynayacagi roller net bir sekilde
belirtilmelidir (Cekig, 2020, s. 226).” Gergek hayata uygunlugu dislinaldiginde Cekig’in de dogal yaklasima isaret
ettigi gortilmektedir. Dogal yaklasimda cocuklar roller Ustlendigi icin gercek hayatla iliskili olarak yabanci dili
dgrenirler. Hedef dili kullanmanin énemini Saricoban ve Mirici soyle aciklar: Ogretmen, 6grencilerin sinif
icerisinde dili miimkiin oldugu kadar ¢ok kullanmalarini saglamalidir. Clinki hedef dilde miimkin oldugu kadar
pratik yapan birey, dili daha ¢abuk ve daha etkin kavrar ve 6grenir (Saricoban ve Mirici, 2019, s. 65-66). Bu sekilde
cocuk eglenerek ve keyifli bir sekilde yabanci dili 6grenmis olur, rol yaptigi icin de 6grendikleri kalici olur. Mesela,
¢ocuk dogal yaklagima gore diizenlenmis sinifta gergek bir ortamdaymis gibi alisveris yapabilir, kahve icebilecegi
bir kafeye gidebilir ya da giinliik ihtiyaglarini giderebilecegi bir markete ugrayabilir. Bu ortamlarda ingilizce
konusuldugu icin, orada konusabilmek icin diyaloglari hizlica 6grenir ve 6grendikten sonra pratik yaparak kalicilik
saglanir. Genellikle konugmaktan korkulan ve gekinilen yabanci dil, bu sayede eglenceli bir sekilde 6grenilir. Paker
bu konuya séyle deginir: Ogrencileri hedef dille bir baglam icinde karsi karsiya getirme ve anlamli girdi saglamak
(Paker, 2019, s. 25). Yine ayni konuya Cimen ise sdyle deginir: “Cocugun etkinliklerden 6grenebilmesi icin
etkinliklerin cocuga bir sey ifade etmesi gerekmektedir. Bunu saglamanin bir yolu da ¢ocuga iletisim kurmasi icin
anlamali ve ¢ocugun gergek hayatla ilgili, islevsel bir neden yaratmaktir (Cimen, 2020, s.4).” Bu baglam ve
ogrencileri karsi karsiya getirme durumu da dogal yaklasimla olmaktadir. Rol yapma burada 6grencilerin
baglamini olusturmaktadir. Bir manav diyalogunda 6grencinin birisi manav olurken, diger 6g8renci de misteri
olabilmektedir. Demirdéz bu konuyu su sekilde aciklar: ““Rol oynama aktivitelerinde oynanacak roller ve
kullanilacak materyaller 6grencilerin gercek yasamlari ile bagdasmalidir (Demir6z, 2020, s. 273).” Bu sekilde
cocugun ilgisi derse artar ve 6grenme hevesi olusur. ingilizce dersi cocuk icin eglenceli olur. Gergek bir
ortamdaymis gibi rol yaptigi icin bu durum ¢ocugun bilissel gelisimine olumlu katki saglar, karar verme yetisini

gelistirir.

Dogal yaklasimla beraber, hatalar diizeltiimeden hedef dilde konusulur. Derslerin amaci, 6grenciye hedef dilde
fikirleri hakkinda konusma, kendisine verilen gérevleri tamamlama ve problem ¢ézme olanagi vermektir (Hisar,

2006). Yani ¢ocuklarin cekinmeden hedef dilde 6grendiklerini konusabilmeleridir.
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Dogal yontem, ikinci bir dili 6grenmenin ana dil gibi 6grenilebilecegi anlayisindan dogan bir yontemdir. Bu
yontemde amag, yazi dili yerine konugma dilinin 6gretilmesidir. Bu yénteme gore bir yabanci dili ancak anadili
gibi konusan kisilerle etkilesime girerek veya dogal ortamlar yaratarak 6grenebilirler (Sali, 2015). Bu baglamda,
ders materyallerinin de konusma becerisine hizmet etmesi dogal yaklasimin ilkelerinden biridir. Gergek hayatta
karsilasilabilecek durumlarin sinifta islenebilmesi icin, bu durumu destekleyecek materyal zenginliginin sinifta
olmasi 6nemlidir. Bu konuya Sali su sekilde deginir: “Dogal yaklasimda 6gretim materyallerinin baslica islevi,
sinifta 6grenciler arasinda gergek iletisimi saglamak, etkinlikleri daha anlamh hale getirmek, genel olarak ikinci
dilin ve sinifta girdinin anlasilabilir hale getirilmesine yardimci olmaktir (Sali, 2015, s. 176).” Bu materyallerin
ozelliklerini ise su sekilde agiklar: “Ders kitaplarindan ziyade kullaniimasi 6nerilen materyaller, gercek objeler
(realias), her turlii yazil ve s6zll otantik metin (authentic texts) ve gorsellerdir (resimler gibi) (Sali, 2015, s. 176).”
Yani dogal yaklasimin uygulanmak istendigi sinifin fiziki kosullari bu yaklasim i¢in 6nemli bir rol oynamaktadir.
Dogal yaklasim kullanilmadan 6nce, bu kosullarin dogal yaklasimi destekler nitelikte olmasi, bu yaklagimla
Ogretim yapilabilmesini saglar. Yilmaz bu konuya soyle deginir: “Genel anlamda iletisimsel yeti, 6grencinin
kendisini gergek iletisim ortamlarinda duruma uygun bir sekilde ifade edebilmesi olarak tanimlanir (Yilmaz ve

digerleri, 2017, s. 90).”

Dogal yaklasimda grup calismasi ve rol teknigi yaklasimin hedeflerinin gerceklesmesinde katki saglamaktadir. Bu
durumu Sorug ve Yiiksel su sekilde agiklar: “[...] 68rencinin grup halinde yaparak, yasayarak veya kesfederek
O0grenecegi ve etkinliklerin timinin ayni anda gercege ve iletisime dayali bir sekilde kullanabilecegi anlamh
ortamlardan mahrum kalmamasi gerekir (Soru¢ ve Yiksel, 2020, s. 147-148).” Yani dogal yaklasimin
uygulanmasinda grup c¢alismasi o6grencilerde daha fazla gérev alma ve sorumluluk bilinci gelistirerek onlarin
konuyu 6grenme isteklerini artirir. Gergek veya gercege yakin ortamda olmasi dogal yaklasimin uygulanma
seklidir. Hem gercege yakin bir ortam hem de grup calismasi ve rol yapma teknigiyle birlikte Dogal Yaklasimin

kullanilmasiyla birlikte degisimlerin olumlu olacagi kaginilmazdir.

Bu yaklasimin dogasi geregi, yaklasim konusma becerisiyle 6rtiisir. Dogal yaklasimla 6gretim yapilan sinifta,
ogrencilerin konusma becerilerini gelistirmeye yonelik uygulamalarla karsilasmasi olagan bir durumdur. Ceyhan
bu durumu su sekilde agiklar: ““Dogal yaklasimda yalniz 6gretilen dilde konusulur ve dersler edinim igin gerekli
iletilerin sunulmasina aynilmistir. [..] Konusmalardaki yanlislar diizeltilmez. Derslerin amaci 6grencinin
"dislncelerine iliskin konusmak, gorevleri yerine getirmek ve sorunlari ¢ézmek" lizere dili kullanabilmesini
saglamaktir (Ceyhan, 2007, s. 83).” Ogrenciler uygulama esnasinda kendilerini gercek yasamda
karsilasabilecekleri durumun icinde bulurlar. Ornek olarak; manavda, markette, eczanede veya yolculuk yapmasi
gerektiginde vb. durumlarda hedef dilde iletisim kurarlar. Bir siire sonra hedef dilde, glinlik yasamda meydana
gelebilecek durumlarda konusabilecek diizeyde olurlar. Bu durum 6grencilerin ders isleyisini renkli hale getirerek,
ezberci anlayistan uzaklastirarak kalici bir 6grenmeyi saglayabilmektedir. Ogrenci bu siirecte aktif olacagi ve
uygulamalarda birebir konusacagi icin dogal yaklasim konusma becerisinin kazandirilmasinda etkilidir. Bu

baglamda, bu ¢alisma;
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e ingilizce dersi kapsaminda dogal yaklasim uygulamalari ile dgrencilerin konusma becerilerinin nasil
gelistiginin belirlenmesi,

e ingilizce dersi kapsaminda temel egitim diizeyinde dogal yaklasim uygulamalarina iliskin bir arastirmaya
rastlanmamasi,

e ingilizce dersi kapsaminda temel egitim diizeyinde konusma becerisi ile ilgili sinirli sayida arastirma
olmasi,

e ingilizce 6gretim programini gelistirme calismalarina ve alan yazina katki saglamasi agisindan énemlidir.

Bu bilgilerden yola cikarak, ilkokulda ingilizce konusma becerisinin gelistirilmesi énem arz etmektedir. Bu

dogrultuda, arastirmanin amaglari su sekilde ortaya ¢ikmigtir:
Aragtirmanin amaci

Bu arastirmanin temel amaci, ilkokul &grencilerinin ingilizce konusma becerilerinin gelistiriimesinde dogal

yaklasim uygulamalarinin etkisini belirlemektir. Bu amagla asagidaki sorulara yanit aranmistir:
ingilizce dersinde;

e Dogal yaklasim uygulamalarinin ingilizceyi yabanci dil olarak &grenen ilkokul 4. sinif dgrencilerinin

konusma becerilerine olan etkisi nedir?

e Dogal yaklasim uygulamalari kapsaminda ingilizceyi yabanci dil olarak ogrenen ilkokul 4. sinif

ogrencilerinin konusma becerilerini nasil etkiledigine dair 6grenci ve 6gretmen gorusleri nelerdir?
YONTEM
Arastirmanin modeli

ilkokul 4. sinif 6grencilerinin ingilizce konusma becerilerinin gelistiriimesinde dogal yaklasim uygulamalarinin
etkisini belirlenmeye yonelik gerceklestirilen bu arastirmada karma yéntem kullaniimistir. Karma yontem, nitel
ve nicel arastirma yaklagimlarinin, tekniklerinin ve yéntemlerinin bir araya getirilerek sentezlenmesi ve iki
modelin birleserek daha iyi bir modelin ortaya ¢ikmasidir (Creswell, 2017, s.3). Creswell ve Plano Clark (2017),
karma yontem arastirmalarini dort desenle agiklamislardir. Bunlar; birlestirme (cesitleme), aciklayici ardisik,
kesfedici ardisik ve gomull desenlerdir. Gomili karma deseni iki ¢esit olusturmaktadir. Bunlar; gémilii deneysel
ve gomili iliskisel desenlerdir (Creswell ve Plano Clark 2017). Bu ¢alismada, gomilii deneysel karma yontem

kullanilmistir. GEmill deneysel karma desenin uygulanma sireci Sekil 1’de verilmistir.
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Sekil 1. Gomiili karma desenin arastirmada uygulanma sireci

GOémili karma desene gdre yapilan calismada, ilkokulda yabanci dil olarak ingilizce dersinde &grencilerin
konusma becerilerinin gelistiriimesinde dogal yaklasim uygulamalarinin etkisi arastirilmistir. Bu baglamda,
arastirma strecinde dogal yaklasim uygulamalari denel islem olarak uygulanmistir. Denel islem 6ncesi ve
sonrasinda nicel 6lgimler yapilarak deneysel siire¢ gergeklestirilmistir. Denel islem sirecinde, 6grencilerin
konusma becerilerini nasil gergeklestirdiklerini; gézlemler, 6grenci ve arastirmaci ginlikleri ve 6grenci Uriinleri
gibi nitel veriler araciligiyla saglanmistir. Denel islem sonrasinda da 6grenciler ve ingilizce dgretmeniyle
goriasmeler yapilmistir. “Gomila karma yontem arastirmalarinda da veriler es zamanl toplanir, ancak bir veri
bicimi destekleyici rol oynar (Firat, Yurdakul ve Ersoy, 2014, s.72).” Yani, 6grencilerin degisimleri 6n test ve son
test aracihigiyla nicel yollarla olgiliirken; 6grencilerin konusma becerilerini uygulama sirecinde nasil
gerceklestirdikleri ve bunlari ortaya koyma durumlari ise nitel yollarla gergeklestirilmistir. Bu sekilde gomuli

karma desene gore; nitel veriler nicel verileri desteklemistir.

Katilimcilar ve Arastirma Ortami

Bu calismanin uygulamasi; 2021-2022 egitim-6gretim yilinda, Eskisehir il Milli Egitim Mudirligine bagh bir
ilkokulda yapilmistir. Arastirmaya baslamadan 6nce, il igindeki ilkokullar arastiriimistir. Bu okullardan birine karar
verirken dogal yaklasim uygulamalarinin yapilabilecegi bir ortam arastirilmistir. Bu baglamda, uygulamanin
yapilabilecegi okul secilmistir. Uygulamaya baslamadan ©nce, uygulamanin yapilacagi siniflarda goézlem
yapilmistir. Uygulama siniflarina basit segkisiz 6rnekleme ile karar verilmis 4/C ve 4/E siniflari uygulamada deney
ve kontrol grubu olarak belirlenmistir. Deney grubunda 17, kontrol grubunda 15 6grenci bulunmaktadir.
Ogrencilerin gergek isimleri yerine kod isimler kullaniimistir. Ayrica; deney grubunda bir grenciye ailesinin izin
vermemesi sebebiyle, bir 6grencinin akademik basarisinin 6n testte ¢ok yliksek olmasi ve bir 6grencinin de 6n
testte akademik olarak ¢ok yetersiz olmasi sebebiyle, toplamda li¢ dgrenci okul ingilizce 8gretmeninin de fikri
alinarak calismaya dahil edilmemistir. Deney grubunda, uygulama dersleri arastirmaci tarafindan yiritalmustar.
Kontrol grubunda ise, derslerde okul ingilizce 6gretmeni yer almistir. Arastirmanin yapilacagi sinifin ingilizce

dgretmeni, grenci velileri ve dgrencilerden gerekli izinler alinmistir. Ayrica Anadolu Universitesi Sosyal ve Beseri
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Bilimler Arastirma ve Yayin Etigi Kurulu (08.10.2021 tarih 146037 protokol numarali etik kurul izni) ile Eskisehir il
Milli Egitim Muadurligiinden (27.10.2021 tarihli E-88074293-605.01-35669033 sayl numarali uygulama izni)

gerekli izinler alinmistir.

Sosyo-ekonomik agidan orta diizey sayilabilecek nitelikte olan uygulama okulunda o6ncelikle Dogal yaklagim
uygulamalarinin yapilabilmesi icin yaklasima uygun bir sinif ortami diizenlenmesi planlanmistir. Bu baglamda,
dogal yaklasim uygulamalari icin okul idaresi ve arastirmaci tarafindan dogal yaklasim uygulamalarinin
yapilabilecegi “English Town” ve “English Village” olarak adlandiriimis olan uygun sinif ortami olusturulmustur.

Uygulama 6ncesi sinifin genel durumu Gorsel 1'de verilmistir.

- —
Gorsel 1. Uygulama alanina ait gorseller

Gorsel 1’de dogal yaklasim sinif ortaminin fotograflari verilmistir. Dogal yaklasim sinifinda 6grencilerin ingilizce
pratik yapabilecekleri yedi farkh bélim vardir. Sinifa giriste sag tarafta kirtasiye, karsisinda eczane, eczanenin
solunda diikkan/bakkal, diikkanin solunda manav, manavin solunda seyahat acentesi, onun solunda kafe, kafenin

capraz saginda ise magaza dikkanlari yer almaktadir.
Veri Toplama Araglari

Veri toplama araglarinin uygulama 6ncesinde, uygulama siirecinde ve uygulama sonrasinda nasil kullanildigina

ve arastirmaya olan etkisine iliskin bilgiler asagida verilmistir.

Bu calismada, flkokul éGrencilerine yénelik ingilizce konusma becerisi dereceli puanlama anahtari 6n test ve son
test 6lgimlerinin yapilabilmesi icin nicel veri toplama araci olarak kullanilmigtir. Bu veri toplama araci; “Goérev
basarisi, Kelime bilgisi, Dil Bilgisi-Yapi, Anlasilabilirlik, Akicilik ve Anlama-ifade etme’” olmak izere alti alt boyuttan
olusmustur. Anadolu Universitesinde ingilizce Ogretmenligi programinda yabanci dil olarak ingilizce konusma
becerisini 6lgmek icin kullanilan bu nicel veri toplama araci Turkgeye cevrilmistir. Bu 6lgme aracinin gegerliliginin

ve glvenirliginin saglanabilmesi icin; Tlrkceye cevrilirken alan uzmani 6lgme ve degerlendirme hocalarindan bilgi
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ve oOneri alinmistir. ilkokul diizeyine uyarlanirken ingilizce Ogretmenligi programindan g, Sinif Egitimi
bolimiinden iki olmak Uzere toplam bes uzman tarafindan uzman degerlendirme formu kullanilarak uygun
gorulmusgtir. Ayrica, Ug hafta suren pilot calismada kullanilan bu nicel veri toplama araci uygulama 6ncesinde

denenmistir ve kullanilabilirligi tespit edilmistir.

Uygulama 6ncesinde, dogal yaklasim uygulama sinifinda gézlem yapilmistir ve dogal yaklasim uygulamalarinin
yapilabilmesi igin arastirmaci tarafindan gorilen eksikler not alinmigtir. Ayrica, katiimcilar da gézlemlenmistir.
Bu arastirmada, yari yapilandiriimis gorisme formu kullanilarak oOgrenciler ve o6gretmenle gdériismeler
gerceklestirilmistir. Her uygulama sonrasinda, 6grencilere yapilandirilmis &grenci giinliigii dagitilmis ve
sonrasinda arastirmaci tarafindan toplanmistir. Ayrica; uygulama 6ncesinde, uygulama esnasinda ve uygulama

sonrasinda arastirmaci tarafindan diizenli olarak gdinliik tutulmustur.
Uygulama Siireci

Uygulama ilkokul 4. Sinif seviyesi ingilizce dersi baglaminda yiritilmistir. Uygulama yapilacak okul ve sinif
belirlendikten sonra uygulama icin Eskisehir il Milli Egitim muidirliginden gerekli izinler alinmistir. izinler
alindiktan sonra okul yoneticileri ve ingilizce 6gretmeniyle bir bilgilendirme toplantisi yapilmistir. Daha sonra
ingilizce 6gretmeniyle birlikte uygulamanin yapilacagi sinifa gidilmis ve siniftaki 6grencilerle tanisiimistir.
Ogrencilere, ingilizce derslerinin arastirmaci tarafindan islenecegine iliskin bilgilendirme yapilmistir. Ayrica
uygulama sirecinin nasil olacagl, derslerin nasil islenecegi ve dogal yaklasim calismalari konusunda da
bilgilendirme yapilmistir. Ders planlari ilkokul 4. sinif ingilizce ders kitabinda yer alan “Food and Drinks”
tinitesindeki kazanimlara gére hazirlanan ve ingilizce kelime dgretimi, rol yapma teknigine gére rol dagiliminin
oldugu calisma kagitlarinin dagitimi, ipucu kartlarinin hazirlanmasi, ders sonu etkinliklerinin yapilmasi asamalari
dikkate alinarak olusturulmustur. Ders planlarinin amaci, uygulama grubu &grencilerinin ingilizce iletisim
kurabilmesini saglamaktir. Bu arastirmada, uygulama boyunca dogal yaklasim ilkelerine uygun bir sekilde hedef
dilde (ingilizce) konusulmustur. Ders planlarinin dogal yaklasim uygulamalari kapsaminda olusturulmasi igin; ikisi
ingilizce dgretmenligi programindan ve birisi sinif egitimi programindan olmak {izere {i¢ alan uzmaninin
gorislerine basvurulmustur. Toplam yedi ders plani olusturulmustur. Ders planlari kapsaminda 6gretmen
tarafindan galisma kagitlari, ipucu (que) kartlari ve etkinlikler de hazirlanmistir. Derslerin gelistirme asamasinda
ise 6grenciler tarafindan dogal yaklasim calismalari yapilmistir. Bu stirecte 6grencilerin konusma becerilerini nasil
gerceklestirdikleri, olusturduklari Griinler araciligiyla incelenmistir. Ogrenciler bu uygulamalar esnasinda dogal
yaklasim uygulama sinifinda bulunan dikkan secimlerini yapmislardir ve haftalik olarak degistirdikleri bu
diikkanlarda giinliik yasamda olabilecek &rnek ingilizce konusma diyaloglarini yasayarak 6grenmislerdir.
Ogrencilerin olusturmus olduklari iiriinler dosyalanmis ve bilgisayar ortamina aktarilmistir. Bu arastirmada,
uygulama boyunca dogal yaklasima uygun bir sekilde hedef dilde (ingilizce) konusulmustur. Uygulama siireci,
video kamera ve ses kayit cihazlari araciligiyla kaydedilmistir. Sinifta yapilan etkinlikler siresince 6grenciler
gruplar halinde galismislardir. Bu sebeple sinif i¢i uygulamalarda 6grencilerin gergeklestirdikleri etkinlikler

esnasinda 6grencilerin birbiriyle olan etkilesim ve konusmalarini belirlemek igin ses kayit cihazlari kullaniimistir.
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Ayrica, arastirmada kullanilan kamera sinifi gozlemleyecek sekilde ayaklikla konumlandirilmistir. Derslerde
gerceklestirilen etkinliklere iliskin gdzlem ve kayitlarin dékiimiyle elde edilen veriler birlikte yorumlanmis ve
raporlastirilmistir. Arastirmaci, denel isleme baslamadan 6nce bir hafta iginde alti ders saati boyunca sinifta
gozlemler yapmistir. Gozlemlerden sonra, 16-30.09.2021 tarihleri arasinda li¢ hafta ve dokuz ders saati siiren
pilot calisma uygulamanin yapilabilirliginin test edilmesi amaciyla yapilmistir. Pilot g¢alismanin ardindan
dgrencilere “ilkokul Ogrencilerine Yénelik ingilizce Konusma Becerisi Dereceli Puanlama Anahtarl’” rubrigi 04-
05.10.2021 tarihinde 6n test olarak uygulanmistir. Daha sonra denel islem siirecine gegilmistir. Denel islem siireci
2021-2022 egitim 6gretim yilinin birinci yariyiinda 12.10.2021 ile 16.12.2021 tarihleri arasinda dokuz hafta (27
ders saati) stirmustiir. Normal sinif diizeninde ve sinifta dogal yaklasim uygulamalari yapilamayacagi igin
¢alismaya baslamadan 6nce yeni bir sinif olugturulmustur. “English village” olarak adlandirilan bu sinif, dogal
yaklasim calismalari icin grup diizeni olacak sekilde dizenlenmis, yapilmis ve 6grenciler heterojen gruplara
ayrilmistir. Ogrencilerin her hafta farklh gruplarda yer almasina 6zen gdsterilmistir. Uygulamadan siirecinden
sonra 27-28.12.2021 tarihinde “ilkokul Ogrencilerine Yénelik ingilizce Konusma Becerisi Dereceli Puanlama
Anahtarl” rubrigi 6grencilere son test olarak uygulanmistir. On test 4 ders saati siirerken son test 6 ders saati
stirmustir. iki ders saati farki, uygulama sonrasi son testte 6grencilerin akademik olarak daha g¢ok cevap
verebilmeleri sebebiyle olusmustur. Uygulama siirecinden sonra siniftaki 17 dgrenci ve ingilizce 6gretmeniyle
gorusmeler yapilmistir. Dogal yaklagimin kullanimina yonelik, hazirlik, uygulama sirasi ve sonrasi olmak lzere g

asamada gergeklestirilen siireg ve alt asamalari Sekil 2.’de verilmistir.

Sozcuk -
Dagarcigms Rol Dagilima
Geliztirme
Rol yapma
Ciriz Crup ingilizce fletizim
Etkinliklerini Organizazyonu
Gerceklestirme

Ogrencileri I Ipucu Kartlarinm Osretmen
Bilgilendirme Dagrtima Rehberligi

Hazrhk B ————— e g Uygulama

Asamas: Sirasmda

Sonrasmda

Doniit Osretmen
Verilmesi Rehberligi

Sekil 2. Dogal Yaklasim Uygulama Sireci
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Sekil 2’de verildigi gibi dogal yaklasimin ingilizce konusma becerisini gelistirmeye yénelik kullanimina iliskin
uygulama siireci U¢ ana temaya ayrilmistir. Bunlar; hazirlik asamasinda kullanim, uygulama sirasinda ve
sonrasinda kullanim olarak belirlenmistir. Bu kapsamda “hazirlik agamasinda kullanim” temasina yoénelik olarak
alt1 alt tema olusurken “uygulama sirasinda kullanim” temasi lg¢ ve “uygulama sonrasi kullanim” temasi iki alt
temadan olusmustur. Bu temalarla birlikte dogal yaklasimin nasil uygulandigi anlatiimistir. Dogal yaklasimin
ingilizce konusma becerisinin gelistiriimesi amaciyla kullanimi; video kayitlari, rubrikler, gériismeler, 6grenci ve

arastirmaci ginlikleri, 6grencilerin dogal yaklasim siirecindeki Grlnleri ile elde edilmistir.

Dogal yaklasimin ingilizce konusma becerisini gelistirmeye yénelik olarak hazirlik asamasinda; &grencileri
bilgilendirme, giris etkinliklerini gerceklestirme, sdzciik dagarcigini gelistirme, rol dagilimi, grup organizasyonu,
ipucu kartlarinin dagitimi seklinde uygulamalar gergeklestirilmistir. Dogal yaklasima dayali ingilizce konusma
becerilerini gelistirmeye yénelik ikinci asama uygulama sirasinda kullanimi; “Rol yapma, ingilizce iletisim ve
Ogretmen rehberligi’” olmak iizere li¢ temadan olusmaktadir. Deney grubu 6grencileri rol yapma teknigini
kullanarak uygulamayi gergeklestirmislerdir. Mesela; dogal yaklasim uygulamala sinifindaki manav diikkaninda
dgrenciler manav ya da misteri roliinde yer almislardir. Uglincii (son) asamasi olan uygulama sonrasinda

yapilanlar “Déniit verilmesi ve Ogretmen rehberligi” seklindedir.
Verilerin Analizi

Bu arastirmada, ingilizce dersinde kullanilan dogal yaklasim uygulamalarinin 8grencilerin konusma becerilerini
nasil etkiledigini belirlenmek icin karma yontem dogrultusunda nicel ve nitel veriler toplanmistir. Nicel verilerin
analizinde “ilkokul &grencilerine ydnelik ingilizce konusma becerisi dereceli puanlama anahtari” veri toplama
araci olarak kullanilmistir. Bu rubrik, 6grencilere dogal yaklasim ¢alismalarindan dnce ve sonra sirasiyla 6n-test
ve son-test olarak uygulanmistir. Elde edilen veriler arastirmanin amagclari dogrultusunda ¢oéziimlenmistir.
Arastirma kapsaminda elde edilen nicel veriler (izerinde istatistiki karsilastirmalar yapilmadan dnce verilerin
normalligi incelenmistir. Bu dogrultuda normallik testi icin Kolmogorov-Smirnov ve Shapiro Wilk testleri
uygulanmistir. Ayrica verilerin ¢arpiklik-basiklik katsayilarina da (Skewness-Kurtosis) bakilmistir. Kolmogorov-
Smirnov testi sonuglari 6n-test i¢in .017, son test icin .138; Shapiro Wilk testi sonuglari ise 6n-test icin .007 ve
son test i¢in .008 bulunmustur (p<.05). Verilerin garpiklik ve basiklik katsayilari 6n-test igin sirasiyla .635 ve .-183;
son-test icin ise .104 ve 1.509 bulunmustur. Bu sonuglar dogrultusunda gruplar arasi karsilastirmalarda non-
parametrik testlerden Mann Whitney-U testi kullanilmistir. Verilerin istatistiksel ¢6ziimlemelerinde ise anlamhilik

diizeyi 0.05 diizeyinde incelenmistir.

Arastirmada elde dilen ses-video kayitlari, gtinliikler, 6grenci lirtinleri ve gorliismeler gibi nitel verilerin analizinde
betimsel analiz kullaniimistir. Betimsel analizde veriler nceden belirlenen temalara gére 6zetlenir ve yorumlanir.
Verilerin diizenlenmesi ve sunumu arastirma sorularinin ortaya koydugu temalara goére yapilabilecegi gibi,
gorisme ve gozlem sireclerindeki sorular ya da boyutlara dikkat edilerek de yapilabilir. (Yildirrm ve Simsek,

2021). Nitel veriler igin yapilacak gériismeler, dogal yaklasim olusturma etkinliklerini deneyimlemis 6gretmen ve
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ogrencilerle uygun zaman ve ortamlarda gergeklestirilmistir. Gorlismeler, elektronik ortamda kaydedilip yine
elektronik ortamda yaziya dokilerek transkriptler olusturulmustur. Elde edilen bulgular gériisme bulgulari ile
karsilastirilarak yorumlanmstir. Ayrica nicel bulgular da elde edilen nitel bulgularla iligkilendirilmistir.
Arastirmanin tim verileri dizenli olarak analize tabi tutulmustur. Ayrica arastirmada toplanan verilerin
birbirleriyle iliskisi ve tutarliligi da irdelenmistir Arastirmada kullanilan betimsel analizin amaci elde edilen bulgu
ve yorumlari etkin bir sekilde diizenleyip yorumlayarak okuyucuya sunmaktir. Bunun igin ilk dnce verilerin
mantikli ve anlasilir bicimde betimlemesi yapilir. Daha sonra betimlenmis veriler yorumlanip neden-sonug iliskisi

cercevesinde irdelenir. En sonda ise bu verilerden birtakim sonuglara ulasilir.
Arastirmanin Gegerlik ve Givenirligi

Karma yéntem, nicel ve nitel verilerin bir arada oldugu arastirmalardir. Bu ylizden, karma yontem arastirmalarinin
gegerlik ve glvenirlik incelemesi yapilirken nicel ve nitel yaklasimlara dikkat edilmesi gerekir (Creswell, 2017). Bu
sebeple, arastirmada kullanilan veri toplama araglar igin gegerlik ve gilvenirlik calismalar yapilmistir.
Arastirmanin nicel boyutu icin uyarlanan ve kullanilan “ilkokul Ogrencilerine Yénelik ingilizce Konusma Becerisi
Dereceli Puanlama Anahtar” icin pilot calisma 6ncesinde gecerlik ve gilvenirlik ¢alismalari uzman gorisuyle
saglanmistir. Arastirmanin denel islem siireci video kamera ile kayit altina alinmistir. iki alan uzmani kayit altina
alinan (g ders saatine iliskin video kayitlarini izleyerek gézlem formunu doldurmustur. Uzmanlarin puanlamalari

neticesinde derslerin benzer sonuglari gosterdigi ve yapilan uygulamanin giivenilir oldugu kabul edilmistir.

Arastirmanin nitel veri toplama araglariyla elde edilen verileri icin inandiricilik, aktarilabilirlik, tutarlik ve teyit
edilebilirlik olgutleri gz 6nlinde bulundurulmustur (Lincoln ve Guba, 1985; Akt. Yildirim ve Simsek, 2021). Nitel
arastirmalarda inandiriciligl desteklemek amaciyla uzun siireli etkilesim, sirekli gdzlem, zengin ve ayrintili
betimleme, veri cesitlemesi, meslektas degerlendirmesi, karsit durum analizi, arastirmacinin 6n yargilarini
aciklamasi, katilimci onayi gibi yontemler énerilmektedir (Creswell, 2017). Bu ¢calismada da arastirmaci, arastirma
ortamini tanimak ve calisilan ortamda gliven olusturabilmek igin uzun sireli olarak arastirma ortaminda yer
almistir. Bunun yani sira arastirma verileri video-ses kayitlari, gériismeler, arastirmaci ve 6grenci glinlikleri,
dgrenci Uriinleri ile “ilkokul Ogrencilerine Yonelik ingilizce Konusma Becerisi Dereceli Puanlama Anahtari”
araciligiyla toplanarak veri gesitlemesi saglanmistir. Benzer sekilde veri toplama araglarinin gelistirilmesi ve elde
edilen verilerin analizinde de uzman goéruslerine basvurulmus ve donitler alinmigtir. Bu noktada katilimcilar
boyutunda da cesitlilik saglandigi séylenebilir. inandiricilik icin énerilen ydntemlerden biri de arastirmacinin 6n
yargilarini agiklamasidir. Bu hususta arastirmaci siire¢ boyunca arastirmaci giinlGgi tutmus, siregle ilgili
yansitmalarini giinligiine yazmis ve bulgular kisminda bunlardan yararlaniimistir. Arastirmadaki nitel verilerin
aktarilabilirligi icin ise sik sik dogrudan alintilara yer verilmistir. Arastirmanin tutarliigi noktasinda, veri toplama
araclarinin hazirlanmasindan analizine kadar tim slreglerde arastirmaci tarafindan benzer islemlere
basvurulmustur. Bununla beraber arastirma kapsaminda elde edilen ham veriler ve bu verilerin analizlerinin

uzman denetimine tabii tutulmasi da teyit edilebilirlik noktasinda yapilan uygulamalardir.
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BULGULAR
Arastirmanin bu bélimiinde, uygulamadan elde edilen nicel ve nitel bulgulara yer verilmistir.
Nicel Bulgular

ingilizce dersindeki dogal yaklasim uygulamalarinin galisma grubundaki konusma becerilerine etkisini belirlemek
amaciyla Man Whitney U testi yapilmistir. Nicel veriler Gizerinde istatistiki karsilastirmalar yapilmadan 6nce
verilerin normalligi incelenmis ve carpiklik-basiklik (Skewness-Kurtosis) katsayilarina bakiimistir. On-test ve son-
test puanlarinin normalligi saglamadigi gorilmis ve bu dogrultuda non parametrik testlerden Man Whitney U
testi kullaniimistir. Ogrencilerin “ilkokul Ogrencilerine Yénelik ingilizce Konusma Becerisi Dereceli Puanlama
Anahtari”ndan aldiklari 6n-test ve son-test puanlari arasinda anlamli bir fark olup olmadigini belirlemek amaciyla
Mann Whitney-U testi ile analiz yapilmistir. Benzer sekilde 6grencilerin ingilizce konusma becerisine iliskin alt
boyutlardan aldiklari puanlara da bakilmistir. Bu kapsamda uygulama oncesinde kontrol ve deney grubu
dgrencilerinin ingilizce konusma becerisi 6n-test puanlari karsilastirilmistir. Kontrol ve deney grubu égrencilerinin

on-test puanlarina iliskin Mann Whitney-U testi sonuglari Tablo 1’de sunulmustur.

Tablo 1. Kontrol ve deney grubu égrencilerinin ingilizce konusma becerisi 6n-test puanlarina iliskin bulgular

Puan Gruplar N Ortc. Siralar Ortalamasi u P
Konusma Becerisi Kontrol 15 31.00 15.87

On-Test Deney 17 35.00 17.06 137.00 .720
Gorev Basarisi Kontrol 15 6.60 16.37

On-Test Deney 17 6.60 16.62 129.50 .936
Kelime Bilgisi Kontrol 15 5.30 13.57

On-Test Deney 17 8.00 19.09 171.50 .084
Dil Bilgisi/Yapi Kontrol 15 4.00 15.40

On-Test Deney 17 4.00 17.47 144.00 488
Anlagilabilirlik Kontrol 15 6.00 16.70

On-Test Deney 17 6.00 16.32 124.50 .907
Akicilik Kontrol 15 6.00 17.07

On-Test Deney 17 5.00 16.00 119.00 741
Anlama ve ifade EtmeKontrol 15 4.00 16.67

On-Test Deney 17 4.00 16.35 125.00 .923

Tablo 1’e bakildiginda dogal yaklasim uygulama siirecinden énce kontrol ve deney grubu dgrencilerinin ingilizce
konusma becerisi 6n-test puanlari arasinda istatiksel agidan anlaml bir fark bulunmamistir (U=137, p>.05). Bu
bulgudan hareketle kontrol (Ortc=31) ve deney (Ortc=35) grubu 6grencilerinin konusma becerisi ortanca
puanlarinin uygulama 6ncesinde benzer diizeyde oldugu soylenebilir. Benzer sekilde konusma becerisine iliskin
alt boyutlarda da kontrol ve deney grubu 6grencilerinin puanlari arasinda anlamli bir farklihk bulunmamistir

(p>.05).
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Dogal yaklasim uygulamalari sonrasinda kontrol ve deney grubu 6grencilerinin ingilizce konusma becerisi son-
test puanlari Mann Whitney-U testi ile karsilastiriimistir. Bununla birlikte 6grencilerin ingilizce konusma becerisi
alt boyutlarina iligkin son-test puanlarina da bakilmistir. Kontrol ve deney grubu 06grencilerinin son-test

puanlarina yonelik Mann Whitney-U testi sonuglari Tablo 2’de sunulmustur.

Tablo 2. Kontrol ve deney grubu dgrencilerinin ingilizce konusma becerisi son-test puanlarina iliskin bulgular

Puan Gruplar N Ortc. Siralar Ortalamasi u P
Konusma Becerisi Kontrol 15 42.60 8.30

Son-Test Deney 17 86.60 23.74 250.50 .000*
Gorev Basarisi Kontrol 15 8.00 8.70

Son-Test Deney 17 20.00 23.38 244.50 .000*
Kelime Bilgisi Kontrol 15 8.00 8.80

Son-Test Deney 17 18.60 23.29 243.00 .000*
Dil Bilgisi/Yapi Kontrol 15 8.00 8.13

Son-Test Deney 17 16.00 23.88 253.00 .000*
Anlagilabilirlik Kontrol 15 8.00 8.33

Son-Test Deney 17 12.00 23.71 250.00 .000*
Akicilik Kontrol 15 6.00 8.13

Son-Test Deney 17 12.00 23.88 253.00 .000*
Anlama ve ifade Kontrol 15 5.30 8.37

Etme Son-Test Deney 17 10.00 23.68 249.50 .000*

Tablo 2’de deney ve kontrol gruplarinin son test puanlarinin karsilastirilmasina yénelik Mann Whitney U testi
sonuglari verilmistir. Buna gore Ingilizcenin yabanci dil égretiminde dogal yaklasimin ilkokul dérdiinci sinif
Ogrencilerinin konusma becerisine etkisi test edilmistir. U testi sonuglarina gére dogal yaklagima iliskin deneysel
islemin dérdiincu sinif 6grencilerinin fark puanlarinda deney grubu lehine bir farkliliga sebep oldugu gérilmustir.
Deney grubu lehine gézlemlenen fark istatistiki olarak anlamli bulunmustur (U=250.50, p<.05). Bu bulgu, dogal
yaklasima gore hazirlanan etkinliklerin ilkokul dérdiinci sinif 6grencilerinin yabanci dilde konusma becerilerini

gelistirmede etkili oldugunu gostermistir.

Dogal yaklagimin ilkokul 6grencilerinin konusma becerisi alt boyutlarindaki etkisi Tablo 2’de verilmistir. Buna
gore, 6grencilerin konusma becerisine yonelik verilen gorevleri basariyla yerine getirmeleri alt boyunda deneysel
islemin gruplar arasinda bir farklihga sebep oldugu bulunmustur. Gruplar arasinda gézlemlenen bu fark deney
grubu lehine istatistiki olarak anlamhdir (U=244.50, p<.05). Bu bulgu, dogal yaklasima gore hazirlanan dil
etkinliklerinin 6grencilerin konusma becerilerine yonelik verilen gorevleri yerine getirmede etkili oldugu seklinde

yorumlanabilir.

Bir diger alt boyut olan 6grencilerin kelime bilgisi diizeylerine bakildiginda, 6grencilerin deneysel islem sonrasinda
konusma becerisine yonelik kelimeleri kullanabilmesinde gruplar arasinda bir farkhliga sebep oldugu tespit
edilmistir. Gruplar arasinda gozlemlenen bu fark deney grubu lehine istatistiki olarak anlamlidir (U=243.00,
p<.05). Bu bulgu, dogal yaklasima gore hazirlanan dil etkinliklerinin 6grencilerin konusma becerilerine yonelik

kelimeleri 6grenmelerinde etkili oldugu seklinde yorumlanabilir.
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Tablo 2’de verilen Dil bilgisi ve yapi alt boyutunda da, konusma becerisine yonelik 6grencilerin diizgiin ve kurall
climle kurabilmelerinde deneysel islemin ardindan gruplar arasinda bir farkliliga sebep oldugu bulunmustur.
Gruplar arasinda gozlemlenen bu fark deney grubu lehine istatistiki olarak anlamhdir (U=253.00, p<.05). Bu bulgu,
dogal yaklasima goére hazirlanan dil etkinliklerinin 6grencilerin konusma becerilerine yonelik gramer kurallarina

uygun ciimleler kurabilmelerinde etkili oldugu seklinde yorumlanabilir.

Tablo 2’de yer alan anlasilabilirlik alt boyutu incelendiginde, 6grencilerin konusma becerilerine yonelik verilen
etkinliklerin deneysel islemin ardindan gruplar arasinda anlasilabilirlik agisindan bir farkhliga sebep oldugu
bulunmustur. Gruplar arasinda gézlemlenen bu fark deney grubu lehine istatistiki olarak anlamlidir (U=250.00,
p<.05). Bu bulgu dogal yaklasima goére hazirlanan dil etkinliklerinin 6grencilerin konusma becerilerindeki

anlagilabilirlik dlzeylerini artirmada etkili oldugu seklinde yorumlanabilir.

Akicilik alt boyutuna bakildiginda, égrencilerin yabanci dil olarak ingilizce konusurken hizli ve duraksamadan
konusabilmelerinde deneysel islemin gruplar arasinda bir farkliliga sebep oldugu tespit edilmistir. Gruplar
arasinda gozlemlenen bu fark deney grubu lehine istatistiki olarak anlamhdir (U=253.00, p<.05). Bu bulgu, dogal
yaklasima gore hazirlanan dil etkinliklerinin &grencilerin ingilizceyi akici bir sekilde konusabilmelerinde etkili

oldugu seklinde yorumlanabilir.

Tablo 2’de verilen son boyut olan anlama ve ifade etmeye bakildiginda, &grencilerin konusulanlari
anlayabilmelerinde ve ifade edebilmelerinde deneysel islemin gruplar arasinda bir farkhiliga sebep oldugu
bulunmustur. Gruplar arasinda gézlemlenen bu fark deney grubu lehine istatistiki olarak anlamlidir (U=249.50,
p<.05). Bu bulgu, dogal yaklasima gore hazirlanan dil etkinlikleriyle 6grencilerin konusma becerilerine yonelik

climleleri etkili olarak anlayabildikleri ve ifade edebildikleri seklinde yorumlanabilir.
Nitel Bulgular

Arastirmanin nitel bulgulari; dogal yaklasim uygulamalarina iliskin gériisler, ingilizce dersine iliskin gérisler ve
dogal yaklasimla gerceklestirilen ingilizce dersinde konusma becerisinin gelisimine yénelik goriisler olmak (izere
temalastirilmistir. Gorlismelerden ortaya cikan temalar; ‘““Gercekei, Eglenceli, Glzel, Yeni, Sevimli, Degisim,

Ogrenme, Gelisme, Dogal iletisim” seklinde tanimlanmistir.
Dogal yaklasim uygulamalarina yénelik goriisler

Dogal yaklasim uygulamalarina yonelik 6grenci ve 6gretmenlerin olumlu gorislere sahip olduklari gérilmektedir.
Bu baglamda Ali “Farkli olarak, degisik olarak gergekten bir magazaymis gibi ¢alismak degisikligini yasadim.”
derken Elif “Yani Ingilizce dersinde de biiyiik bir dedisiklik oldu. Normal ingilizce derslerine gére, 6Grene é§rene
gidiyorduk. Béyle sanki gercek ingiltere'de, Amerika'da, Kosova'da olmus gibi.” seklinde gorislerini ifade etmis

Merve ise, su sekilde goruslerini ifade etmistir.
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“Ogretmenim dogal yaklasimlari daha gergekg¢iydi, o yiizden daha égretici oldu. Yani 6§retmenim
daha ¢ok eglendim. Ciinkii benim igcin 6grenmek ¢ok sikici, ama eglenerek 6Grenmek hem daha ¢ok

sey dgretiyor hem de 6gretmenim daha ¢ok egleniyorum. O yiizden giizeldi gretmenim.”
ingilizce 6gretmeni de diisiincelerini su sozlerle ifade etmistir:

........ ¢ocuklara yabanci dil 6gretiminde dogal yaklasim daha etkili oldugunu diisiiniiyorum. Dogal
ortamda cocuklarin ingilizceyi kullanabilmeleri ki zaten biz ingilizce diyoruz, bunu bir ders olarak
dedil de iletisim araci olarak gériiyoruz. Yani, ¢ocuklarin aslinda bunu kullanarak birbirleriyle
iletisim kurabilmeleri benim igcin 6nemli ve bunu da tabii dogal ortamda saglayacaktir ¢cocuklar. O

ylizden, ben bu ¢calismayi énemli gériiyorum.”
ingilizce dersine yénelik gériisler

Ogrencilerin ve ingilizce dgretmeninin dogal yaklagim uygulamalariyla gerceklestirilen ingilizce derslerini “giizel,
gercekgi, eglenceli ve yeni” bulduklar bulunmustur. Bu konuda Ayse; ““Yani 6gretmenim, ¢ok giizeldi burasi.
..burada diyaloglarla konusmak daha eglenceli oldu. Derslerimizde ¢ok giizeldi.” derken Asiye “‘Eskiden pek
ingilizceyi bilmiyordum, ama buraya geldikten sonra yeni yeni, farkli esyalarin adini falan édrendim. Sonra, derse
girdigimizde daha iyi ingilizce konusabiliyordum.” biciminde Mine ise “Bence giizeldi. Eskiden ingilizce dersinde
deftere yazi yaziyorduk, bir seyler okuyorduk. Ama burada diyalog yaparak, oyun oynayarak arkadaslarimizia

ingilizce konusmayi é§rendik.” seklinde gérislerini ifade etmistir.
ingilizce 6gretmeni ise su sekilde gdériislerini ifade etmistir.

“Dogal yaklasimla ingilizce égretimi daha etkili oldu. Cocuklarin en azindan iste burada bizim
kasabamizda érneklerini gérdiigiimiiz sekilde, ¢ocuklarin etkin bir sekilde dili kullanabildiklerini
gérdiik. Yani, bence olumlu bir sonug oldu. Odrencilerin derslerde eglendiklerini, derslerde daha

aktif olduklarini derse katilma konusunda daha istekli olduklarini séyleyebilirim.”
Dodal yaklasimla gergeklestirilen ingilizce dersinde konusma becerisinin gelisimine yénelik gériisler

Dogal yaklasimla gerceklestirilen ingilizce derslerinde konusma becerisini gelistirilmesine iliskin 6grencilerin ve
ingilizce 6gretmeninin olumlu gériislere sahip olduklari gériilmektedir. Bu konuda Merve ““Bence giizeldi. Eskiden
ingilizce dersinde deftere yazi yaziyorduk, bir seyler okuyorduk. Ama burada diyalog yaparak, oyun oynayarak
arkadaslarimizia ingilizce konusmayi 6Grendik.” seklinde gorislerini ifade ederken Eyliil, “Yani bence ¢ok giizel
¢linkii yeni yeni kelimeler égrendik, sonra mesela bir yerde nasil séyleyecegimizi, burada ben hig¢ bilmiyordum,
mesela ingiltere'de baklava yedim diyelim, ne yapacagimi bilmezdim. Ama buraya gelince artik konusabilirim.”
Ayse ise dusiincelerini su sekilde aktarmistir: “Giizel buldum, ben buraya girmeden énce pek fazla ingilizce
konusamiyordum. Ama buraya geldikten sonra daha iyi ingilizce konusmaya basladim.” demektedir. Ayrica

ogrencilerden Erhan “kafeye gittigimde, ne icmek istersiniz? diye sormak, sonra burada nasil bir sey almak yani
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alis veris yapmak, tiim bunlari yaparken ingilizce konusmak, sonra kirtasiyeden kirtasiye esyalarini alirken ne gibi
seyler oldugunu sormak, eczanede ayni sekilde, “Grocer” da ¢ok giizel bir yer olmustu, hatta en begendigim yer
orasi, orada birseyler tartmak alis veris yapmak cok giizeldi. Sanki ingilteredeymis gibiydi.” bigcimindeki ortamla

ilgili gorlslerde ifade ederek uygulamaya iliskin olumlu gorislerinin oldugunu ortaya koymustur.
SONUC VE TARTISMA

ilkokul 4. sinif ingilizce dersinde kullanilan dogal yaklasim uygulamalarinin &grencilerin konusma becerilerine
etkisini ve bu uygulamaya yonelik 6grenci, 6gretmen goruslerinin belirlenmesine doniik olarak gergeklestirilen
bu arastirmada; ilkokul 4. sinif ingilizce dersinde dogal yaklagim uygulamalarinin kullanildigi deney grubu ile dogal
yaklagimin uygulanmadigi kontrol grubu 6grencilerinin konusma becerileri arasinda deney grubu lehine anlaml
fark bulunmustur. Baska bir deyisle uygulanan dogal yaklasim yéntemi égrencilerin ingilizce konusma becerilerini
gelistirmistir. Ayrica ilkokul 4. sinif ingilizce dersinde dogal yaklagim uygulamalarinin kullanildigi deney grubu ile
dogal yaklasimin kullanilmadigi kontrol grubu 6grencilerin konusma becerileri arasinda; gorev basarisi, anlama
ve ifade etme, akicilik, kelime bilgisi, dil bilgisi, anlasilabilirlik boyutlarinda da deney grubu lehine anlamh fark
vardir. Bir baska ifade ile dogal yaklasim uygulamalari; konusma becerisini gorev basarisi, anlama ve ifade etme,
akicilik, kelime bilgisi, dil bilgisi, anlasilabilirlik seklindeki tlim boyutlarda gelistirmistir. Alan yazindaki birgok
calismada yabanci dilde ¢ocuklarin konusabilmesi icin gercek ya da gercege yakin bir ortam 6énemli oldugu
vurgulandigl gibi; Tastekin (2019) ve Ellidokuzoglu (2018) tarafindan yapilan calismalarda, dogal yaklasim
kullaniminin konusma becerisinin gelismesinde faydali olabilecegi sonucu da arastirmanin bu bulgusu ile
paralellik tagimaktadir. Ayni sekilde, Sam (2016) ters yuz sinif modelini uyguladigi calismasinda dogal yaklasimla
beraber yabanci dil olarak ingilizce gretiminde olumlu gelismeler saglandigini, Krashen ve Terrell (2000) dogal
yaklasimin konusma becerisinde etkili oldugunu ortaya koymustur. Ellidokuzoglu (2017) tarafindan yapilan bir
baska arastirmada ise, dogal ortamlar ¢ boyutlu olarak simiile edilerek dogal yaklasimin sanal ortamlarda da
teknoloji aracihgiyla kullanilabilecegini ve bu sayede yabanci dil konusma becerisinin gelismesine olumlu katki
saglandigi ortaya konulmustur. Bu calismalarda, arastirmanin dogal yaklasim uygulamalarinin ingilizce konusma

becerisini gelistirdigi sonucunu destekler niteliktedir.

Arastirmanin nitel bulgular dogrultusunda ise ingilizce konusma becerisini gelistirmeye yénelik olarak kullanilan
dogal yaklasim uygulamalariyla 6grencilerin eglenerek &grendikleri, ingilizce dersini bu sekilde daha g¢ok
sevdiklerini, 6grenmelerinin daha kalici oldugunu ifade ettikleri 6gretmenin ise kullanilan dogal yaklasim
uygulamalari ile grencilerin ingilizce konusma becerilerini gelistirdigi, dgrencilerin tim siire¢ boyunca derse aktif
olarak katildiklarini, 6grencilerin bu siiregte motivasyonlarinin arttigl, cocuklarin eglenerek ve sevkle
ogrendiklerini ifade ettigi bulunmustur. Arastirmanin sonucu olarak ortaya cikan dogal yaklasiminin sinif
arkadaslari arasinda iletisimi arttigini, dogal yaklasim sinifini cok sevdiklerini, bu sinifta ingilizce konusurken
eglendiklerini ve dncesine gére ¢ok daha iyi ingilizce konusarak iletisim kurabildiklerini belirtmislerdir. Yani, dogal
ortamin ¢ocuklarin eglenmesini sagladigini, bir oyun gibi diikkanlarini ve rollerini benimsediklerini, bu sayede de

ingilizce konusma becerilerini, giinlitk konusma pratigi yaparak gelistirdiklerine iliskin bu sonucu, dil 6gretiminde
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dogal ortamlarin olduk¢a 6nemli oldugu, dogal yontemle birlikte dogal ortamda 6grenen bireylerin 6zellikle
iletisim kurma problemi yasamayacagi (Glines, 2011), ¢ocuklarin hedef dilde iletisim kurabilmeleri i¢cin materyal,
gorev, etkinlik ve ortamlarin 6nemli oldugu; ¢linku, dogal ortamda cocuklar sikilmadiklari, rol yapma teknigiyle
beraber eglenceli bir sekilde 6grendikleri (Paker, 2019, s. 25), cocuklarin stresten ve kaygidan uzak
ogrenebilecekleri dogal ortamlara ihtiyag duyuldugu (Tavil, 2019, s. 137) seklindeki ¢calisma sonuglariyla benzerlik

gostermektedir.
ONERILER

Arastirmada ortaya ¢ikan sonuglar dogrultusunda yapilacak arastirma ve uygulamalara iliskin farkli sinif
diizeylerinde, farkl dil becerilerini gelistirmeye yonelik ve farkl yabanci dil derslerinde de dogal yaklasim
uygulamalari kullanilmasi, yabanci dilin 6gretilmesi noktasinda dogal yaklasim yonteminin yayginlastiriimasi
noktasinda 6gretmenlere yonelik bilgilendirmeler, hizmet igi egitimler ve calismalar diizenlenmesi seklinde
Oneriler getirilmistir. Ayrica, bu ¢alismanin uygulandigi ilkokulda hem 6grencilerin hem de 6grenci velilerinin
“Ingilizce Kasabasi” adi verilen sinif ilgilerini cekmistir. Bu ingilizce sinifinda &grencilerin belli bir basariya
ulastiklari  goridlmustar. Bu  yizden, ilkokul 6grencilerine yonelik okullarda farkli  uygulamalarin

gerceklestirilmesine doniik ortamlar diizenlenebilir.
ETiK METNI

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazarlara aittir. Makalenin etik kurul izni
Anadolu Universitesi Sosyal ve Beseri Bilimler Arastirma ve Yayin Etigi Kurulu tarafinca 08.10.2021 tarih 146037
sayili karari ve Eskisehir il Milli Egitim Midirligiinden 27.10.2021 tarihli E-88074293-605.01-35669033 sayili

kararlari ile alinmistir. “ Arastirmanin verileri 2021 ve 2022 yillarinda toplanmistir.
Yazarlarin Katki Orani: Her bir yazar galismaya %50 katki saglamistir.
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