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ABSTRACT

Nowadays, with the widespread use of qualitative research methods, the search for updated
solutions on how to conduct qualitative research, what its patterns are, and how to teach it to
young researchers has increased. In other words, understanding the patterns and process of the
gualitative research method has become very important for many inexperienced researchers who
do not have qualitative research experience. In order for inexperienced researchers to learn the
qualitative research process effectively, various learning strategies/methods can be used in which
researchers will be active in the learning process. One of these methods is the creative drama
method, which makes it easier to access the individual's own past experiences and the lives of
those around him/her, enables cooperation with the group, and allows information to be re-
evaluated and interpreted with past information. The purpose of this study is to examine the
experiences of postgraduate level researchers about the phenomenology pattern they learned
using the creative drama method. For this purpose, the study used the phenomenology pattern of
the qualitative research method. The participants of the study consisted of 16 postgraduate
students. During the implementation process of the research, a creative drama workshop
containing the features of the phenomenology pattern was prepared and implemented online. The
data of the study were collected through interviews and analyzed with content analysis. When the
results of the study were examined, postgraduate students stated that they learned the
phenomenology pattern and its nature successfully and actively thanks to creative drama. In this
context, it has been suggested that the lessons learned in qualitative research designs can be
applied by using the creative drama method.

Keywords: Qualitative research, phenomenology, creative drama, student.
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INTRODUCTION
Qualitative Research

Qualitative research is a research method that puts people at the center and tries to understand people.
Qualitative research points out that there are many facts or that a single event can be interpreted in different
ways, as opposed to the belief that there is only one observable fact. Therefore, the act of knowing and
researching is considered as a local and variable phenomenon based on interpretation, shaped within the
subjectivity of the researcher and the researched (Denzin and Lincoln, 2000; Henwood, 1996; Willig, 2008).
Attributing subjective meanings to experiences transforms language from being a mere means of transmission

into an action that constructs experience and phenomena (Potter and Wetherell, 1987).

Qualitative research is based on the definition, interpretation and understanding of a certain phenomenon with
a sample group and is shaped in a process from data to theory, not from theory to data. Action researchers and
participants co-create knowledge throughout the process, define goals and structure results. The resulting
knowledge pool is shaped not only by the effort of the researcher but also by the willingness of the participants
in the process and their ability to reflect the changes they experience. It is essential that data is not coded,
categorized, summarized or limited as much as possible during data collection. Data is treated as it emerges and

is not digitized (Henwood, 1996; Willig, 2008).

The open-ended nature of qualitative research studies allows the use of qualitative data collection methods such
as observation, interview and document analysis to reveal perceptions and events in a realistic and holistic way
in a natural environment. What is really desired in the qualitative research process is to make sense of the data
obtained by the researcher and to create a theory with inductive analysis based on these data, rather than
creating a hypothesis based on cause-effect or testing. Thus, it will be easier to choose designs suitable for the
purpose of the research with flexibility in the research design (Creswell, 2020; Yildirim and Simsek, 2016; Patton,

2018). One of these patterns is phenomenology.
Phenomenology

Phenomenology focuses on how people define and perceive phenomena. Phenomenological study defines the
common meaning of several people's lived experiences of a phenomenon or concept (Creswell, 2013, p.76) and
deals with how people define phenomena and perceive them through their senses (Hurssel, 1993, cited in
Merriam, 2014, p.9). ). At this point, the main purpose is to reduce personal experiences regarding a
phenomenon to a universal explanation (van Manen, 1990, p. 177, cited in Creswell, 2013, p. 76). When
describing the phenomenon, qualitative researchers talk about the experience of a phenomenon such as
insomnia, exclusion, anger, grief, or the surgeon enduring heart surgery (Moustakas, 1994, Creswell, 2013, p.76).
After the process, researchers collect data from people who have experience with the phenomenon and come
up with a holistic description that completes the essence of all individuals' experiences. This description consists
of "what" and "how" they experience (Moustakas, 1994). The most important feature that makes

phenomenology different is that it is based on the assumption that common experiences have an essence. Based
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on this assumption, describing the basic meanings and experiences of the understandings created through a
commonly experienced phenomenon constitutes phenomenology. Like other research designs, the
phenomenology pattern also has a research process. These processes must be given by the researcher in a certain
integrity. This integrity saves the individual from merely describing and also allows interpretation of lived
experiences. Certain criteria should be taken into consideration when making comments. These criteria appear
as models of phenomenology. In interpretive phenomenology, which is an important model of phenomenology,
researchers first turn to a phenomenon that attracts their serious attention, this orientation is a state of
"continuous interest" (van Manen, 1990, p. 31). In this process, researchers reflect on the fundamental issues
that constitute the nature of lived experience. They also make a description of the phenomenon by establishing
a solid relationship with the research topic and creating a balance between all parts of the article (Creswell, 2013,
p.78). The point that needs to be considered here is whether the problem in question can be addressed with a
phenomenological approach. At this point, the problem is a person or group's experience of the phenomenon
and the need to know the meaning and essence of the experience. In addition, if a research with a
phenomenological approach is being conducted, first of all, a brief definition of the phenomenon should be made
in the purpose statement, and the concepts of "describe", "imposed meaning", "experiences" and "essence"

should be included and an interpretive and structural understanding should be displayed.
Constructivism

The fact that phenomenology is based on the individual, explains him/her uniquely with the concept of 'essence’,
and attaches importance to the experiences gained by doing and living, shows that it has a close bond with the
constructivist approach. When looking at the constructivist approach, the basic principles can be explained as
learning knowledge rather than teaching it, individuality of the student, experiences that occur during learning,
and accepting knowledge as a process of interpreting and creating meaning (Charles, 2003). In this process, each
individual uses his/her prior knowledge, understanding and past experiences and reconstructs the new

information in his or her own way (Pritchard & Woollard, 2010).
Creative Drama

The fact that the essence and philosophy of phenomenology has a close connection with the constructivist
approach allows it to be explained through creative drama, which is one of the learning methods. Creative drama
is one of the methods that facilitates access to the individual's own past experiences and the lives of those around
him/her, enables cooperation with the group, and allows information to be re-evaluated and interpreted with
past information (San, 2002). The structure of creative drama, which allows individuals to be active at all times,
interact with others, structure knowledge, and use the knowledge they have learned in daily life, is in harmony
with the constructivist approach (Ocal, 2014), making it a method that develops people in interaction. Creative
drama improves the creativity of the individual and provides the individual with the ability to cooperate with

others by ensuring social development.
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The Relationship Between Phenomenology and Creative Drama

What brings creative drama and phenomenology patterns closer together is that the most important philosophy
of phenomenology, which takes into account perceptions and meanings, is based on the fact that we can only
learn from our experiences (Turan 2013, p.9). With techniques such as role playing and improvisation used in
creative drama, people have the opportunity to get to know themselves and others and reveal their experiences.
In this way, individuals value the values and culture of others (McCaslin, 2019). The most important feature of
creative drama is that the individual can express his/her own views after the practices, just like the views of the
individual in phenomenology and the individuality in the structuralist approach. Neither the participants in the
drama activity nor the drama leader interfere with the individual's opinion, that is, they avoid influencing the
individual. Considering this information and the characteristics and achievements of creative drama, it is thought

that the desired skills can be acquired by individuals through the creative drama method.
Past Research

Since there are no studies examining the learning of creative drama and qualitative patterns together, studies
on the use of different methods and techniques in learning creative drama and qualitative research method
patterns are included separately. In this context, Dumitrica and Jarmula (2022) demonstrated the convenience
of using different strategies in the learning process of qualitative research. In another study, Perez (2022) and
his colleagues argued that there is a need for a specific learning strategy that can function in collaboration with
different learning strategies while learning the qualitative research process. This study found that students
achieved much more successful results with different methods and techniques in less understood concepts and
in the qualitative analysis process such as code books, compared to traditional methods. In the studies of Rio,
Pefia, Gumban, Catolin, Otayde, Eric (2021), it is seen that teachers who use different methods within the scope
of qualitative research motivate students. Sarbari Bordia (2021) touched upon the effect of using various learning
methodologies in the course, based on her experiences in qualitative research method courses, in her study that
she thinks will benefit academics who are considering teaching qualitative research methods courses. Narkiewicz
and Skukauskaité (2022) conducted another study that similarly mentioned a positive effect, and they talked

about the positive effect of using a comic book as a transformative tool on the learning of qualitative research.

When looking at the effects of drama on the learning process, Aydin and Aykag (2016), who work in the preschool
field, observed that thanks to the creative drama method, students are motivated towards activities, their
communication skills are improved, and they have a desire to produce together in group work and take
responsibility within the group. Galante and Thomson (2017) examined drama in the second language teaching
process and observed its positive effect on fluency and comprehensibility. Other studies in this field (Goktlrk et
al., 2020; Pishkar et al., 2017; Corbett et al., 2011 De La Cruz, 1995) have also suggested that the creative drama
method has a positive impact on students. Studies have shown (Akbayrak, 2019; Celik and Bulug, 2018; Aykag
and Adigiizel, 2011; Bailey and Watson, 1998) that drama is also effective in language teaching and in teaching

basic language skills (reading, writing, speaking, listening). In another study, Hasici, Bulut and Saban (2017)
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reported that after drama class in primary school, they learned what creative drama is (its stages, concepts,
techniques and historical development) and how it is applied as a method, they gained skills in preparing lesson
plans based on the drama method, they developed professionally and stated that they developed the belief to
apply this method. Avci Aykag and Metinnam (2019) stated that the participants stated that the use of creative
drama as a method in teaching lessons makes learning effective and enjoyable, ensures students' self-confidence
and socialization, strengthens communication between students, makes it possible to reach all of the students,

and saves the lesson from monotony.

As seen in the relevant literature, creative drama has been used to gain skills in different disciplines at preschool,
primary school, secondary school, high school and university levels. However, there is no study on the use of
creative drama as a method at the postgraduate level. In this context, it is aimed for postgraduate students to
learn the phenomenology pattern, which is one of the qualitative research designs, through the creative drama
method. After this application, postgraduate students' experiences regarding the phenomenology pattern
learned through creative drama were examined. For this purpose, an answer was sought to the question “What
are the experiences of postgraduate students in learning the phenomenology pattern through the creative drama

method?”
METHOD
Research Design

In this research, the phenomenology pattern of qualitative research method was preferred. Phenomenology
aims to discover the common meaning of several people's lived experiences of a phenomenon or concept
(Creswell, 2013). This design was preferred in this research because it was examined how postgraduate students

made sense of their experiences in the creative drama session based on the phenomenology pattern.
Research Group

In this study, criterion sampling, one of the purposeful sampling types, was used. In criterion sampling, a study
group can be formed according to criteria created by the researcher or predetermined (Yildirrm and Simsek,
2008). The criterion for participating in this study was to have postgraduate students who learned the
phenomenology pattern through creative drama. While selecting the study group, researchers and postgraduate
students were contacted through Murat, one of the participants, and participation was voluntary. Demographic

information about the participants is given in detail in Table 1.

Table 1. Demographic information about participants

Code Names Education Status Programs

Metin Master’s Degree Turkish Education

Murat PhD (Research Assist.) Science Education

Zehra Master’s Degree Sociology

Hasan Master’s Degree Turkish Education

Bigra Master’s Degree Preschool Education

idris Master’s Degree Classroom Education

Hatice Master’s Degree Science Education

Sevval Master’s Degree Department of Turkish Language and Literature
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Mahmut PhD Turkish Education

Ayse Master’s Degree Classroom Education
Simge Master’s Degree Mathematics Education
Galip Master’s Degree Music Education

Nur PhD (Research Assist.) Painting Training

Gizem Master’s Degree Mathematics Education

Data Collection Tools
The data of the research were collected through interviews. Interviewing is used to learn about unobservable
behaviors, emotions, or how people express the world around them. Semi-structured interviews help to open
the subject with different questions during the conversation process, examine it from various angles, and reach
new ideas about the subject (Merriam, 2018). In this research, a semi-structured interview was conducted in
order to examine the data obtained from the participants' experiences regarding the process from various
perspectives and to reveal different issues than those stated in the documents. In other words, the interviews
were conducted to determine how postgraduate students experienced the activity aimed at learning the
phenomenology pattern through creative drama. The prepared semi-structured interview form was sent to a
Turkish educator and an instructor teaching a qualitative research course, and changes were made to the
questions. For example, in line with the feedback from the Turkish educator, the question “Was it easier for you
to understand the phenomenology pattern in the workshop where the creative drama method was used? Why?”
organized as follows, “Did the activities carried out in the creative drama workshop help you learn the
phenomenology pattern? Explain.” As a result of the feedback, the interview form was revised and the semi-
structured interview form consisting of nine questions was finalized. Some sample questions used in the
interview are given below:

1- What do you think about learning the phenomenology pattern through creative drama method?

2- Did the activities in the creative drama workshop help you learn the phenomenology pattern? Explain.

3- Based on the workshop, what can you say about the characteristics of the phenomenology pattern?

Explain.
4- What are the advantages of learning the phenomenology pattern through creative drama method?

Explain.

Collecting Data

The implementation process of the research was carried out online by the first researcher. The creative drama
session lasted 125 minutes in total, including preparation, role-play and evaluation sections, and breaks. The

activities included in the creative drama session are given in Table 2.
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Table 2. Creative Drama Plan

Activity Name Content of the Activity Aim of the Activity Time

Warm-up 1: In this activity, participants were asked to produce In this activity, it was tried to emphasize 13

9 for me, 6 for metaphorsregarding the concept of postgraduate  to the participants that different min.

you? education, and other participants were asked to perspectives should be given
guess why the metaphors were produced. importance in the phenomenology

pattern.

Mid-evaluation Why is the concept of postgraduate education It was aimed to enable participants to 5
explained through different metaphors? understand the importance of different  min.
Why couldn't the metaphors produced be predicted perspectives in the phenomenology
by other people? questions were asked. pattern by discussing them.

Warm-up 2: Participants walk freely in their environment and It was tried to emphasize that 4

Which their walks are changed by the commands given by  participants can easily reflect a min.

Phenomenon is the instructor. Example commands: walk like phenomenon they have experienced,

walking? someone who just woke up from sleep, walk like a  but cannot reflect a phenomenon they
cat, walk like a usulatoril. have not experienced.

Mid-evaluation “In which of these directions was it easier to find It is aimed to ensure that the 6
your walking style? Which ones were more participants understand the importance min.
difficult? Which ones did you not find? Why?” of experiencing the phenomenon
questions were asked. investigated in phenomenology through

discussion.

Role-play: “While some members of your family want youto An attempt was made to practice 70

What did the do postgraduate education, some members do not. revealing a phenomenon through role- min.

families say? You decided to talk to your family that you wanted play. It was tried to achieve the
to do postgraduate education. You brought up the objectives of gaining observation skills
subject at the table that night.” The instruction is and coding skills, reporting the event
given as a role-play topic. exhibited impartially, and knowing the
In addition to the role-play, participants are told models of phenomenology.
that they will be researchers in a study titled
“Problems that students who want to pursue
postgraduate education experience with their
families.”

The participants are told to watch the role-play with
the eyes of a researcher and to investigate the
attitudes of the family members, what happened
that night, and how the postgraduate student
experienced this process.

They are asked to take notes during the animations
they watch.

Mid-evaluation The notes taken after each role-play are compared It was aimed to make the participants 20
and the codes obtained by the researchers are understand the phenomenology  min.
presented. The similarities and differences between models through the data they obtained
the codes and why the participants created these by creating codes, making analysis,
codes are discussed. comparing the analysis.

Evaluation 1: Participants write slogans about the importance of By conducting document analysis, itwas 7

Writing slogans postgraduate education together with the group aimed to enable the participants to min.
they role-play. make explanations and interpretations

about the phenomenon of
“postgraduate education”.
Evaluation 2: “Write a definition of phenomenology taking into It was aimed to collect data for the 3
Definition of account the entire process” directive is given. research itself. min.

Phenomenology

1 Actually, there is no such word.
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In the research, interviews were conducted within the days after the end of the creative drama workshops.

Interviews can be conducted before, during, after, and sometime after the end of a research (Patton, 2018).

The interviews were conducted online by the first researcher. Before the interview, the participants were
informed about the content of the interview and the interview questions were examined by the participants. The
interviews were conducted with eight students, lasted an average of 25 minutes, and were video recorded with
the consent of the participants. During the interview, the participants' answers were noted as codes and the
created codes were confirmed by the participants. After the interviews were transcribed by the second
researcher, the written document of the interview was shared with the participants and their approval was

obtained. Data analysis started after obtaining the consent of the participants.
Analysis of Data

In the analysis of the research data, the interview data obtained in the study were subjected to content analysis
in order to be processed more deeply and to discover concepts and themes that were not noticed with a
descriptive approach. Content analysis aims to describe the data and reveal the facts that may be hidden in the

data (Yildinm & Simsek, 2008).

In this study, the authors preferred inductive content analysis. As a result of the analysis, codes were first created
through open coding. Then categories were created from these codes. Therefore, axial coding was done (Strauss
and Corbin, 1998). After the code and category were created, it was presented to the third author, and in line
with the third author’s opinions, some changes were made in the naming and location of some codes and they
were made more meaningful for the reader. With the changes made, the codes and categories were finalized

(Aslan & Bektas, 2019).

The categories created after data analysis were “positive aspects of creative drama in learning phenomenology”,
“phenomenology features learned through creative drama”, “advantages of learning phenomenology through
creative drama” and “disadvantages of learning phenomenology through creative drama”. For example, under
the category of "phenomenology features learned through creative drama", codes such as “dealing with different

perspectives, being based on experience, having an interpretive model” were included.
Validity and Reliability

In order to increase the internal validity, that is, the credibility, of the study, direct quotes were given from the
participants, the interview questions were submitted to expert review, and the participants' opinions were

confirmed during the interviews.

In order to increase internal reliability in the study, two procedures were carried out. Firstly, the answers
expressed by the participants in the interview are presented without comment in the findings section. Secondly,
the data obtained were coded separately by the first two researchers, and the codes and categories were

matched and revised. It was then presented to the third author to check the consistency of the codes for the
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categories. The analysis was finalized by reaching a consensus among the researchers with the feedback of a

qualitative research expert and a Turkish language educator.

External validity relates to the generalizability of research results. If the research results can be generalized to
similar environments and situations, that is, if they can be transferred, it can be said to have external validity
(Aslan & Bektas, 2019; Yildirnm & Simsek, 2008). In order to increase external validity, the research design, study
group, data collection tools, application process, analysis of the data obtained, how the findings were organized
and the role of the researchers were explained in detail in the relevant sections.

In order to increase the external reliability of the research, the research data were discussed appropriately in the
conclusion section. Whether the results and findings section provides consistency was discussed among the
researchers and a consensus was reached. The conclusion was confirmed to a qualitative research specialist

whether the part of the findings was consistent with the discussion section.
FINDINGS
Findings regarding the category of positive aspects of creative drama in phenomenology learning

Table 3. Participant opinions regarding the evaluation of the process category

-
Freque ‘§ 3 E @ gh S _§ §

Codes ncy § 5’, § S 2 E T T

Providing concretization 7 + + + + + + +

Being fun 7 + + + + + + +

Seeing the differences 6 + + + + +

Having a comfortable environment 6 + + + + + +

Student being active 4 + + +

Providing instant feedback 4 + + +

Increasing student interaction 4 + + +

Increasing focus 4 + + +

Table 3 shows eight different thoughts expressed by participants about the process during the interview. Seven
participants stated that they were able to embody phenomenology through the creative drama method. For
example, Mahmut said, “The drama method offers some concrete erm elements. Since there is no specific text in
creative drama, treating it as if something happened, as if some events have happened, as if some events will

happen, means that we make this a little more concrete. It is not just in our thoughts; it is reflected in our actions.”

Sevval, who thinks that creative drama activities aimed at phenomenology are fun, said: “If there are a few things
that are settled in my mind, this shows that the workshop was both fun and successful, because if | don't have
fun, I can't learn. In addition, we received both funny and realistic answers. Many things went through my mind,
such as the fact that we all laughed, had fun, said 'aaa’ (expression of surprise), is it definitely like that, can it be

looked at like that, why didn't | think of it? | had a lot of fun there.”

Stating that creative drama activities enable us to see different ideas of others, Murat said: “It was nice because

the lives and experiences of others were different. “It was nice to see someone else's perspective.”
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Biisra, who thought that the atmosphere in the session was comfortable, said: “Erm, our course process was also
very active. We were very active there too, but there was a more tense atmosphere there. | wonder if it happened
or will it happen? Did | do right or did | do wrong? There was no such erm concern here. Everyone was comfortable
here, there was no worry of doing right or wrong. There is such a truth in drama, everyone adds a piece of

themselves and at this point, erm, | think everyone was very comfortable.”

Busra, who thought that the participants were constantly active throughout the process, said: “Erm, everyone
was open to communication, open to talking. This is very important in drama. Erm, nobody closed themselves off,

erm, and this made the environment fluent.”

Touching on the importance of creative drama providing instant feedback, Zehra said: “I get feedback about
something | do. That's why | think it's effective and | think it's catchy in that respect. So | instantly made that
application. | went through a thought process beforehand. Then | implemented it and it happened within 5-10

minutes and then | got feedback after presenting it.”

Sevval, one of the participants who stated that interpersonal interaction increased during the session, said: “/
think it was very important to do these in a great interaction with the group and by listening to each other erm,

paying attention to each other.”

Stating that the students were focused during the creative drama activities, Hatice said: “Very different things
emerged, well you asked us to make an analogy erm, at first, so | understood that we had to be careful during

the process. | wonder what he said? Like what will happen next?”
Findings regarding the category of phenomenology features learned through creative drama

Table 4. Participant opinions regarding the category of phenomenology features learned through creative drama

-
Frequenc ‘é’ § E - % S _§ §

Codes Y s & 3 5 § §®% & ¥

Being interested in different perspectives 8 + + + + + + + +

Based on experience 7 + + + + + + +

Having an interpretive model 6 + + + + + +

Having bracketing 5 + + + + +

Impartiality of the researcher 3 + + +

In-depth research 3 + + +

Importance of data diversity 2 + +

Being inquisitive 2 +

Trying to explain a phenomenon 2 + +

Containing theme, category and code 1 +

relationships

Importance of researcher diversity 1 +

Table 4 shows that participants were able to learn 11 different phenomenology concepts or features as a result

of creative drama activities. At the end of the activities, eight participants stated that phenomenology is a pattern
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that deals with different perspectives. For example, Zehra said, “The way people exhibited their experiences

through creative drama was different for me and made me understand.”

Seven participants stated that phenomenology is based on experience. For example, Sevval said, “I will give an
example from the cat again. ... | am real as a human being, but since | cannot be a cat, | can only dream of being
a cat. This is the unrealistic part. | mean, if in a parallel universe we humans could be animals, if animals could be

humans, then it would be real and this would fall within the scope of phenomenology, as far as | understand.”

Six participants said that phenomenology has an interpretive model and that researchers' comments are
important in this model. For example, Blsra said, “In the interpretive model, erm, we try to explain what the data
we receive from the participants means. Actually, we are interpreting it. So, the participant wanted to say this,

he wanted to explain this, we interpret it.”

On the other hand, five participants stated that they bracketed the researchers' comments in the experimental
model of phenomenology. For example, Zehra said, “In the experimental model, we say that this happened here

and that happened here. ...we quote erm, something or we give that exact opinion, we make explanations.”

Stating that a researcher using a phenomenology design should be impartial in the research process, idris said:
“For example, as researchers, we should conduct a study objectively while conducting the design, without
intervening in the event and erm, adding our own interpretation. For example, when we dispersed into
intermediate groups, we prepared a creative drama activity there and when we returned and started interpreting
various activities, we realized this; yes, the postgraduate student may have experienced such a problem, but
perhaps this is also their father's point of view, or the reactions of other members of his family were also guided
by this point of view. Yes, it is a negative situation, but | cannot blame them for this negative situation. | started

to look like | shouldn't blame.”

Hasan, one of the three participants who thought that the phenomenology pattern required a deep research
process, said: “For example, people can react differently to a situation. There are various reasons underlying this
reaction. The person's sensitivity about a subject or their experiences also have an impact on this. Phenomenology

tries to reveal this.”

Busra, one of the two participants who touched upon the importance of data diversity based on different data
collection tools in phenomenology, said: “Erm, and there are some ways we need to follow to use this pattern.
We can have interviews, we can make observations, we can use some documents, and the data we get from these

is very valuable.”

Stating that the phenomenology pattern is based on inquiry, Mahmut expressed his opinion as “Phenomenology

is erm, a form of research whose general meaning is in-depth, explanatory and questioning.”

Stating that phenomenology tries to explain a phenomenon, Mahmut explains his opinion as follows: “For
example, think of a concept or even think about the work we did in the workshop. We showed off getting a

master's degree and erm, the attitudes of families towards us.”
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Murat, one of the participants, stated that he understood the context of codes, categories and themes during

the process as follows: “Actually, | understood how I should create a theme and code...”

Murat, one of the participants, stated that different researchers can obtain better results with this design, said:
“... We have seen that there are cases where the code obtained by one person cannot be the same as the code
obtained by another. In other words, | think that we can obtain more reliable data on a common subject with
many observers. We also had similar aspects in our comments. You know, there were points that one of us missed

and the other caught or thought differently about.”
Findings regarding the category of advantages of learning phenomenology through creative drama

Table 5. Participant views on the advantages of learning phenomenology through creative drama

-
fleaw § 0% E . s 8 8 §

Learning by doing 7 + + + + + + +

Saving time 4 + + + +

Increasing collaboration 3 + + +

Ensuring meaningful learning 3 + + +

Bringing empathy to the researcher 2 +

Gaining observation skills 2 + + +

Providing a sense of research 1 +

Providing the opportunity to experience the 1 +

phenomenon

Developing data collection tools 1 +

Making you love the pattern 1 +

Table 5 shows that the participants expressed the positive aspects of learning phenomenology through creative
drama from 11 different perspectives. One of these perspectives is learning by doing and experiencing, and seven
participants stated that they learned phenomenology by doing and experiencing. For example, Murat expressed
his thoughts as follows: “With the drama workshop in this way... Frankly, | think it is more effective because it

offers us learning by doing and experiencing.”

Stating that learning the phenomenology pattern through creative drama activities saves time, Sevval said:
“...With creative drama, we see a very different and faster process. The person's understanding and analysis point

progresses faster.”

idris, who thinks that creative drama provides cooperation with the group and that this situation makes the
learning of phenomenology permanent, said: “Normally, if we had studied this subject with the normal
presentation method, erm, there would be a material that the instructor showed us and the information we
would try to get from this material. But erm, with this group work, erm, | think we can make this learning more

permanent by becoming more interactive.”

2691



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 8, Issue: 23 2023
100. Yil Ozel Sayisi

Stating that the activities carried out during the creative drama process provide meaningful learning, Murat said:
“I think that the gestures, facial expressions and movements there erm, leave a permanent mark on our minds

and from there provide more permanent information.”

Expressing that the creative drama method provides empathy to the researcher, Zehra said: “So, | perceived what
kind of situations | might encounter if | were a participant, what kind of situations | might encounter if | were a
researcher, and how the participants would feel. It helped me understand this. Even if | haven't experienced it
before, if | realize this with the creative drama method, erm, | can understand erm, what he/she might experience

and what he/she might feel. | can say that it helped me in this situation of empathy.”

Stating that observing others in activities affects their observation skills, Hatice said: “When | observed at first, |
honestly couldn't do it, | couldn't understand the situation very well. Afterwards, erm, | realized what | needed to
pay attention to. Erm, | got my note accordingly.”

Stating that she felt like she was in the research process during the events, Zehra said: “/ do the research during
the master's degree, | write something, | reveal something, but it is not used and remains in suspense. | mean, |
did this, | experienced it, okay, yes, but it wasn't used anywhere and it didn't work for anyone. In fact, it did not

serve the purpose of scientific study... You practice this in creative drama, too.”

Stating that creative drama provides the researcher with the opportunity to experience the phenomenon under
discussion, Zehra said: “It helped me experience the concept. For example, there is reading the concept of
migration and then reading the process of migration. There is also going through that process as a migrant within
that migration. | can say that it actually gave me the opportunity to be that living person here.”

Stating that experiencing the phenomenon will improve a researcher and affect the way the researcher asks the
guestions in the data collection tools, Zehra said: “For example, portraying a migrating person, erm, if | look at
migration from a phenomenological perspective, it will even affect the questions | will ask about the people there.
For example, maybe there is a point that | could not see that way in the readings, but what is really there is the

emotion. For example, | may include emotions, but | may not see it in the book or | may not see it in the article.”

Stating that creative drama activities positively affected her attitude towards pattern, Zehra expressed her
opinion as follows: “.. I think that phenomenology is not a bogeyman like that, erm, but that it is actually part of

life and we already live in it... | think this can actually help the researcher not be afraid of doing research.”
Findings regarding the category of disadvantages of learning phenomenology through creative drama

Table 6. Participant opinions on the disadvantages of learning phenomenology through creative drama

S

S f o5 ¢ 5§ %O
Codes f S &, S &S 2 N T T
Lack of deepening theoretical knowledge 3 + + +
Not being able to review the article 2 + +
Not being able to report 2 + +
Lack of sample diversity 1 +
Keeping the subject in the background 1 +
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Table 6 shows that the participants expressed negative thoughts about learning phenomenology through
creative drama from five different perspectives. For example, stating that theoretical knowledge was not
deepened enough in learning phenomenology through creative drama, Blsra said, “Maybe we understood how
to use it. We understood which subjects we should use it on, but when we get into the academic aspect of the
matter, as | said before, there is a path we need to follow. Will | use observation, interview, document, or all of
them? There is a decision process for this. There is a process to identify participants. Who will be my participants?
... If I'm doing the interview, erm, what kind of questions should | ask? You know, what kind of environment should
| provide for the participant, so that he or she can feel comfortable? How should | approach it? | should know
these things. Then how will | evaluate this? How will | write the findings and conclusions? At this point, erm, we

need different knowledge and different skills.”

Stating that not being able to examine sample articles is a disadvantage in the process of learning
phenomenology through creative drama, Sevval said: “...A few sentences or a sample publication can be shown.

From a word document, from a slide.”

Referring to the lack of sample diversity in creative drama, Murat expressed his opinion as follows: “As a basic

concept and a basic feature, yes, | realized it. But if the sample diversity increases, it may fit better.”

Stating that the section on reporting the research process was incomplete, Murat said: “/ can say that an

awareness of how to report the data we obtained (pauses) was not fully formed in the drama workshop.”

Stating that the subject may remain in the background because the creative drama process is fun, idris said: “The
method is, erm, very fun, it provides group interaction, and on the other hand, it is a method that we miss very
much, so frankly, we focused on the method rather than the subject. “We focused on the creative drama method

rather than phenomenology.”
RESULT-DISCUSSION

Creative drama is used in teaching other subject areas to develop individuals' awareness, allow them to look at
reality through fiction, and give deep meaning to actions. In creative drama, learning is the aim rather than
creating a game, and a game is produced in the process. Attitudes rather than characters are the main interest.
Creative drama is a method used to learn any subject in education (McCaslin, 2019, p.11). Therefore, in this study
where the phenomenology pattern, one of the qualitative research designs, was learned through creative drama,
the authors concluded that creative drama was effective in learning phenomenology. This result will raise
awareness among faculty members who teach research method courses at undergraduate, master's and doctoral
levels and will enable them to use creative drama, which is a learner-centered, practice-oriented and experience-

based learning approach, instead of a teacher-centered teaching approach.

The authors concluded that the creative drama method and phenomenology have similar characteristics. The
most important feature of creative drama is that, based on the constructivist approach, the individual can express

his or her own views after the practices. Similarly, Yassa (1999), a researcher using the phenomenology pattern,
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reveals the experiences of the participants regarding a phenomenon/phenomenon. The purpose of
phenomenology is to understand human experience (van Manen, 2007, p. 12), to describe how people
experience the phenomenon in question by enabling them to express their understanding, perceptions, feelings,
and perspectives about a certain phenomenon (Rose, Beeby & Parker, 1995, p. 1124). In its most comprehensive
sense, phenomenology refers to the sum of lived experiences belonging to a single person (Giorgi, 1997, p.236).
Secondly, in creative drama, neither the participants in the drama activity nor the drama leader intervene in the
opinion expressed by the individual, therefore they avoid influencing the individual. Mao (2021), Dundara, S.
(2013), similarly, in phenomenology, due to the nature of qualitative research, researchers try to reflect the
thoughts of the participants without manipulating them. While Wilson (2015) talks about seven phenomenology
steps in his work titled “A guide to phenomenological research”, he mentions that researchers focus on a specific
experience or the object of a person's perception rather than individual biographies, social norms or attitudes.
Particularly during the bracketing process, researchers appear to recognize and put aside (but not abandon) their
pre-existing knowledge and assumptions with the aim of participating in participants' thoughts with an open
mind (Starks & Trinidad, 2007, p. 1376). The similar features mentioned here have led the authors to use creative
drama in learning phenomenology. Therefore, people who learn the phenomenology pattern will experience a
more effective learning process with the creative drama method and will manage this learning process by doing
and experiencing. Based on this, this study is considered important by the authors as it indicates that researchers
who are in the process of learning phenomenology, one of the qualitative research designs, should benefit from

creative drama in their learning processes.

The authors reached some conclusions based on the findings of the study. The authors concluded that the
participants learned phenomenology, one of the qualitative research designs, in a more concrete way through
creative drama, were able to use different perspectives while having fun during the learning process, and learned
in a comfortable environment. Additionally, the authors concluded that in the process of learning
phenomenology through creative drama, participants were able to learn with instant feedback, increase
interpersonal interaction during the learning process, actively participate in the learning process, and improve
their skills such as acting impartially and empathizing. Considering these results, it is seen that the participants
have the characteristics of constructivist philosophy. Constructivism is the philosophy of both creative drama
and qualitative research. Therefore, this study emphasizes that learner-centered learning approaches that are
guided by constructivism, such as creative drama, should be used more in the process of learning the nature of

qualitative research.

Similarly, there are studies in the literature that conclude that creative drama has positive contributions to the
learning process (Basbug and Adigiizel, 2019; De La Cruz, 1995; Nayci and Adigiizel, 2017; Pembi Clement 2021;
Rochovska and Svabova 2021; Shoshi Keisari, 2021). As a study with similar results to these studies, Jie Mao
(2021) found that primary school students were enthusiastic, positive and optimistic while learning in class
thanks to creative drama, and their attitudes were also high. Yenilmez and Uygan (2010) stated that drama

provides concretization. Ozsoy, (2003) concluded that creative drama makes the lesson fun. Demir et al. (2012)
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and Aytac¢ and Metinnam (2019) concluded that students enjoyed learning, had fun and their knowledge was
permanent through the creative drama method. Another study that takes students' opinions that the fun of the
lesson is attributed to creative drama and that an entertaining lesson is educational and instructive belongs to
Basbug and Adiglizel (2019). Again, with this category, it is seen that drama makes students active, increases
interaction between students and helps focus, which is identical to the results revealed in many studies. As seen
in these studies, creative drama is a student-centered learning method that has many features of constructivism,
which is also the philosophy of qualitative research. In addition, we can see that creative drama is effective in
terms of gaining cognitive, affective and psychomotor properties, both in this study and in the studies in the
literature. From this point of view, this study will bring important awareness to faculty members and researchers
who have adopted constructivist philosophy, so that they can use creative drama. On the other hand, when
looking at the above studies, it is seen that creative drama is mostly used at primary, secondary, high school and
university levels. This study is original in that it works with postgraduate students and shows that creative drama

can also be used in the learning process of researchers.
RECOMMENDATIONS

This study was conducted using the qualitative research method. In the process of learning the phenomenology
pattern through creative drama, the data can be generalized by using the quantitative research method.
Additionally, more functional, pragmatic and pluralistic data can be obtained by using the mixed research

method.

As can be seen from the findings, from now on, faculty members who will try to teach the phenomenology
pattern using the creative drama method can deepen theoretical knowledge, have article reviews, give more

importance to reporting and increase the variety of examples.
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YARATICI DRAMA iLE FENOMENOLOJi EGiTiMi ALMIS LISANSUSTU OGRENCILERININ
DENEYiMLERI

0z

Glnlmizde nitel arastirma yonteminin yayginlasmasi ile nitel arastirmanin nasil yapilacagina,
desenlerinin neler olduguna ve geng arastirmacilara nasil 6gretilecegine yonelik giincel ¢6ziim yolu
arayislarn artmistir. Bir baska ifadeyle, nitel arastirma deneyimine sahip olmayan pek cok
deneyimsiz arastirmaci igin nitel arastirma ydnteminin desenlerinin ve sirecinin anlasiimasi
oldukga 6nemli hale gelmistir. Deneyimsiz arastirmacilarin nitel arastirma siirecini etkili bir sekilde
Ogrenebilmesi icin arastirmacilarin  6grenme sirecinde aktif olacagl c¢esitli 6grenme
stratejileri/yontemleri kullanilabilir. Bu yéntemlerden biri de bireyin kendi gegmis yasantilarina ve
cevresindekilerinin yasantilarina erismeyi kolaylastiran, grupla is birligi saglayan, bilginin ge¢mis
bilgilerle yeniden degerlendirilip yorumlanmasina olanak taniyan yaratici drama yontemidir. Bu
calismanin amaci, lisanslistli diizeyde olan arastirmacilarin yaratici drama yéntemini kullanarak
ogrendikleri fenomenoloji deseni ile ilgili deneyimlerini incelemektir. Bu amacla ¢alisma nitel
arastirma yonteminin fenomenoloji desenini kullanmistir. Galismanin katilimcilari 16 lisansisti
ogrencisinden olugsmaktadir. Arastirmanin uygulama siirecinde fenomenoloji deseninin 6zelliklerini
iceren yaratici drama atélyesi hazirlanmis ve gevrimigi ortamda uygulanmistir. Calismanin verileri
gorisme yoluyla toplanarak icerik analizi ile analiz edilmistir. Calismanin sonuglari incelendiginde,
lisansusti 6grencileri fenomenoloji desenini ve onun dogasini yaratici drama sayesinde basarili ve
aktif bir sekilde 6grendiklerini ifade etmislerdir. Bu baglamda yaratici drama yontemi kullanilarak
nitel arastirma desenlerinin 6grenildigi derslerin uygulanabilecegi 6nerilmistir.

Anahtar kelimeler: Nitel arastirma, fenomenoloji, yaratici drama, 6grenci.
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GiRiS
Nitel Arastirma

Nitel arastirma insani merkeze alan ve insani anlamaya calisan bir arastirma ydntemidir. Nitel arastirma
gozlenebilir tek bir gercek vardir inanisina karsi cok sayida gergegin olduguna ya da tek bir olayin farkli sekillerde
yorumlanabilecegine dikkat ¢eker. Dolayisiyla bilme ve arastirma eylemi; arastirmacinin ve arastirilanin 6znelligi
icerisinde sekillenen, yoruma dayali, yerel ve degisken bir olgu olarak ele alinir (Denzin ve Lincoln, 2000;
Henwood, 1996; Willig, 2008). Deneyimlere 6znel anlamlar ylklenmesi, dili salt bir iletim araci olmaktan

cikararak, deneyimi ve olguyu insa eden bir eyleme donistirir (Potter ve Wetherell, 1987).

Nitel arastirmalar bir 6rneklem grubu ile belli bir olgunun tanimlanmasi, yorumlanmasi ve anlasiimasina dayanir
ve teoriden veriye degil veriden teoriye yonelik bir sirecin icerisinde sekillenir. Eylem arastirmacilari ve
katihmcilar siire¢ dahilinde bilgiyi birlikte olusturur, hedefleri tanimlar sonuglari yapilandirirlar. Olusan bilgi
havuzu sadece arastirmacinin gayretiyle degil katihmcilarinda siireg igindeki istekliligi ve yasadigi degisimleri
yansitma kabiliyetiyle sekillenir. Verinin toplanmasi sirasinda mimkin oldugu kadar kodlanmamasi, kategorize
edilmemesi, 6zetlenmemesi ya da sinirlandirilmamasi esastir. Veri ortaya ciktigi sekliyle ele alinir ve

sayisallastirilmaz (Henwood, 1996; Willig, 2008).

Nitel arastirma calismalarinin agik uglu dogasi gozlem, gérisme ve dokiiman analizi gibi nitel veri toplama
yontemlerinin kullanilmasina algilarin ve olaylarin dogal ortamda gercekgi ve bitincil bir bicimde ortaya
konmasina imkan tanir. Nitel arastirma siirecinde asil istenen neden-sonug veya test etme Uzerine kurulu bir
hipotez olusturmaktan ote arastirmacinin elde ettigi verileri anlamlandirma ve bu verilerden yola ¢ikarak
tiimevarimci analliz ile kuram olusturmaktir. Boylece arastirma deseninde esneklik 6zelligi ile arastirmanin
amacina uygun desenlerin segilmesi kolaylasacaktir (Creswell, 2020; Yildirim ve Simsek, 2016; Patton, 2018). Bu

desenlerden birisi de fenomenolojidir.
Fenomenoloji

Fenomenoloji; insanlarin olgulari nasil tanimladigi ve algiladigi izerine odaklanir. Fenomenolojik ¢alisma birkag
kisinin bir fenomen veya kavramla ilgili yagsanmis deneyimlerinin ortak anlamini tanimlar (Creswell, 2013, 5.76)
ve insanlarin olgulari nasil tanimladiklari ve duyulari araciligiyla onlari nasil algiladiklari ile ilgilenir (Hurssel, 1993,
akt. Merriam, 2014, s.9) bu noktada asil amag bir fenomenle ilgili kisisel deneyimleri evrensel nitelikteki bir
aciklamaya indirgemektir (van Manen, 1990, s. 177, akt. Creswell, 2013, s.76 ). Nitel arastirmacilar fenomeni
tanimlarken uykusuzluk, dislanmishk, 6fke, keder veya cerrahin kalp ameliyatina katlanmasi gibi bir fenomen
deneyiminden s6z etmektedirler (Moustakas, 1994, Creswell, 2013, 5.76). Slire¢ sonrasi arastirmacilar fenomenle
ilgili deneyime sahip olan kisilerden veri toplar ve biitlin bireylerin deneyimlerinin 6zlinii tamamlayan biitlincl
bir betimleme ortaya koyarlar. Bu betimleme, onlarin "neyi", "nasil" deneyim ettiklerinden olusur (Moustakas,

1994). Fenomenolojiyi farkh kilan en 6nemli 6zelligi de ortak deneyimlerin 6ziinin oldugu varsayimina

dayanmasidir. Bu varsayimdan hareketle ortak deneyimlenmis bir fenomen araciligiyla olusturulmus anlayislarin
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temel anlamlarini, deneyimlerini betimlemek fenomenolojiyi olusturur. Diger arastirma desenlerinde oldugu gibi
fenomenoloji deseninin de bir arastirma siireci bulunmaktadir. Bu siireglerin aragtirmaci tarafindan belli bir
bltlnlik icerisinde verilmesi gerekmektedir. Bu bitinlik bireyi sadece betimlemekten kurtararak ayni zamanda
yasanmis deneyimlere yorum yapilmasina olanak tanir. Yorumlar yapilirken belli bash kriterlere dikkat edilmelidir.
Bu kriterler fenomenolojinin modelleri olarak karsimiza ¢ikmaktadir. Fenomenolojinin dnemli bir modeli olan
yorumlayici fenomenolojide, arastirmacilar ilk dnce kendilerinin ciddi bir sekilde ilgisini ¢ceken bir fenomene
yonelirler bu yoénelis bir "strekli ilgi" durumudur (van Manen, 1990, s. 31) Bu siiregte, arastirmacilar, yasanmis
deneyimin dogasini olusturan temel konular lzerinde derinlemesine dusilnirler. Ayrica arastirma konusuyla
saglam bir iliski kurarak ve yazinin bitiin bélimleri arasinda bir denge olusturarak fenomenle ilgili bir betimleme
yaparlar (Creswell, 2013, s.78). Burada dikkat edilmesi gereken husus, dert edinilen problemin fenomenolojik
yaklasim ile ele alinip alinamayacagidir. Bu noktada problem bir kisi ya da grubun fenomene iliskin deneyimi,
deneyimin anlami ve 6zlinlin bilinme ihtiyacidir. Ayrica fenomenolojik yaklasima sahip bir arastirma yapiliyorsa
amag ciimlesinin iginde dncelikle fenomene iligkin kisa bir tanim yapilmali ve mutlaka “betimlemek”, “yiklenmis

anlam”, “deneyimler” ve “6z” kavramlarinin yer almasi ve yorumlayici ve yapisalci bir anlayis sergilenmelidir.
Yapilandirmacilik

Fenomenolojinin bireyi temele almasi onu biricik ve tek olarak ‘6z’ kavrami ile agiklamasi ve yaparak yasayarak
kazanilan deneyimleri 6énemsemesi yapilandirmaci yaklagim ile siki bir baga sahip oldugunu gosterir.
Yapilandirmaci yaklasima bakildiginda bilginin 6gretilmesi degil 6grenilmesi, 6grencinin bireyselligi, 6grenme
esnasinda ortaya ¢ikan yasantilar, bilginin yorumlanarak anlam olusturma sireci olarak kabul edilmesi temel
ilkeler seklinde agiklanabilir (Charles, 2003). Bu siiregte her birey sahip oldugu 6n bilgileri, anlayislari ve gegmis
deneyimlerini kullanir, yeni bilgiyi bunlarla birlikte kendine 6zgi bir sekilde yeniden insa eder (Pritchard &

Woollard, 2010).
Yaratici Drama

Fenomenolojinin 6ziiniin ve felsefesinin yapilandirmaci yaklasim ile siki bir baginin olmasi 6grenme
yontemlerinden olan yaratici drama ile anlatilmasina imkan tanir. Yaratici drama bireyin kendi gec¢mis
yasantilarina ve gevresindekilerinin yasantilarina erismeyi kolaylastiran, grupla is birligi saglayan, bilginin gegmis
bilgilerle yeniden degerlendirilip yorumlanmasina olanak taniyan yontemlerdendir (San, 2002). Yaratici dramanin
bireylere her an aktif olma, baskalariyla etkilesim icinde bulunma, bilgiyi yapilandirma, 6grendigi bilgiyi glinlik
hayatta kullanabilme olanagi taniyan yapisinin yapilandirmaci yaklasimla uyum icinde olmasi (Ocal , 2014) kisiyi
etkilesim icerisinde gelistiren bir yontem haline getirmistir. Yaratici drama bireyin yaraticiligini gelistirir, sosyal

gelisimini saglayarak bireye baskalariyla is birligi yapma yetenegi kazandirir.
Fenomenoloji ve Yaratici Drama iliskisi

Yaratici drama ile fenomenoloji desenini birbirine yakinlastiran fenomenolojinin algi ve anlamlari dikkate alarak
olusturdugu en 6nemli felsefesinin sadece deneyimlerimizden 6grenebilecegimiz (Turan 2013, 5.9) tizerine kurulu

olmasidir. Yaratici drama igerisinde kullanilan rol oynama ve dogaclama gibi tekniklerle kisi kendini ve baskalarini
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tanima firsati bulur ve deneyimlerini ortaya koyar. Bireyler bu yolla baskalarinin degerlerine ve kiltlriine deger
verir (McCaslin, 2019). Yaratict dramanin en 6nemli 6zelligi tipki fenomenolojide olan bireyin gorisleri ayni
zamanda vyapisalcl yaklasimdaki bireysellik gibi bireyin uygulamalardan sonra kendi goruslerini ifade
edebilmesidir. Bireyin belirttigi gériise ne drama etkinliginde bulunan katilimcilar ne de drama lideri miidahale
etmez yani bireyi etkilemekten kaginirlar. Bu bilgilere bakilarak yaratici dramanin 6zellikleri ve kazanimlar goz
oniinde bulunduruldugunda, bireylere kazandirilmasi istenilen becerilerin yaratici drama yodntemi ile

kazandirilabilecegi dusinilmektedir.
Gegmis Aragtirmalar

Yaratici dramanin ve nitel desenlerin 6greniminin birlikte ele alindigi calismalarin olmamasi nedeniyle, yaratici
drama ve nitel aragtirma yontemi desenlerinin 6grenilmesinde farkli ydntem ve tekniklerin kullaniimasina iliskin
calismalara ayri ayri yer verilmistir. Bu baglamda Dumitrica ve Jarmula (2022) nitel arastirmanin 6grenme
surecinde farkl stratejilerinden yararlaniimasinin sagladigi kolayliklari ortaya koymuslardir. Bir diger ¢alismada
Perez (2022) ve arkadaslari nitel arastirma sireci 6grenilirken farkli 6grenme stratejileriyle is birligi icinde islev
gorebilecek belirli bir 6grenme stratejisine ihtiya¢ oldugunu savunmuslardir. Bu ¢alisma 6grencilerin daha az
anlasilan kavramlarda ve kod kitabi gibi nitel analiz siirecinde farkl yontem ve teknikler ile geleneksel yéntemlere
oranla ¢ok daha basarili sonuglar ortaya koyduklarini saptamistir. Rio, Pefia, Gumban, Catolin, Otayde, Eric (2021)
¢alismalarinda ise nitel arastirma kapsaminda farkli yéntemler kullanan 6gretmenlerin 6grencileri motive ettigi
gorilmektedir. Sarbari Bordia (2021) 6zelllikle nitel arastirma yontemi dersi vermeyi diisiinen akademisyenlerin
yararlanacagini diisindigi ¢alismasinda nitel arastirma yontemi derslerindeki deneyimlerinden yola ¢ikarak
cesitli 6grenme metodolojileri kullanmanin dersteki etkisine deginmistir. Benzer sekilde olumlu etkiden s6z eden
bir diger ¢calismayi da Narkiewicz and Skukauskaité (2022) yapmis ve bir ¢izgi romanin donlstmli bir arag olarak

kullanilmasinin nitel arastirmanin 6grenilmesi tzerindeki pozitif etkisinden s6z etmislerdir.

Dramanin 6grenme sirecindeki etkilerine bakildiginda, okul 6ncesi alaninda galisan Aydin ve Aykag (2016) yaratici
drama yoéntemi sayesinde 6grencilerin etkinliklere karsi gtidilendikleri, iletisim becerilerinin gelistigi ve grup
calismalarinda birlikte Gretme ve grup icinde sorumluluk alma isteklerinin oldugu gozlemlenmistir. Galante ve
Thomson (2017) ikinci dilin 6gretim strecinde dramayi incelemis ve akicilik ile anlasilirlikta olan olumlu etkisini
gozlemislerdir. Bu alandaki baska calismalar da (Goktirk ve digerleri, 2020; Pishkar ve digerleri, 2017; Corbett
vd., 2011 De La Cruz, 1995) yaratici drama yonteminin 6grenciler Gzerinde olumlu katki sagladigini ileri
sirmuistlr. Dramanin dil 6gretiminde, temel dil berilerinin (okuma, yazma, konusma, dinleme) kazandirilmasinda
da etkili oldugu yine ¢alismalarla (Akbayrak, 2019, Celik ve Bulug, 2018Aykac ve Adigiizel, 2011 Bailey ve Watson,
1998) ortaya konmustur. Baska bir calismada Hasici, Bulut ve Saban (2017) ilkégretimde drama dersi sonrasinda
yaratici dramanin ne oldugunu (asamalari, kavramlari, teknikleri ve tarihsel gelisimi) ve yontem olarak nasil
uygulandigini 6grendiklerini, drama yontemini temel alan ders planlari hazirlayabilme konusunda beceri
kazandiklarini, mesleki anlamda gelistiklerini ve bu yontemi uygulamaya yonelik inang gelistirdiklerini
belirtmislerdir. Avci Ayka¢ ve Metinnam (2019) ise katilimcilarin yaratici dramanin derslerin islenisinde bir

yontem olarak kullanilmasinin 6grenmeyi etkin ve zevkli hale getirdigi, 6grencilerin kendine glivenmesini ve
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sosyallesmesini sagladigi, 6grenciler arasinda iletisimi gi¢lendirdigi, 6grencilerin tamamina ulagsmayr mimkin

kildigi, dersi monotonluktan kurtardigi yoniinde goris belirttiklerini ifade etmislerdir.

ilgili literatiirde gérildiigi Gizere yaratici drama; okul &ncesi, ilkokul, ortaokul, lise ve iniversite seviyelerinde
farkh disiplinlerde beceri kazandirmada kullaniimistir. Ancak yaratici dramanin lisansisti seviyede bir yontem
olarak kullaniimasina iliskin yapilmis bir calisma s6z konusu degildir. Bu baglamda lisansiistli 6grencilerinin nitel
arastirma desenlerinden olan fenomenoloji desenini yaratici drama yéntemi ile 6grenmeleri amaglanmistir. Bu
uygulama sonrasinda lisansisti 6grencilerinin yaratici drama ile 6grenilen fenomenoloji desenine iliskin
deneyimleri incelenmistir. Bu amag¢ dogrultusunda “lisansiisti 6grencilerinin yaratici drama yodntemiyle

fenomenoloji desenini 6grenmelerine iliskin deneyimleri nasildir? sorusuna cevap aranmistir.
YONTEM
Arastirma Deseni

Bu arastirmada nitel arastirma ydnteminin fenomenoloji deseni tercih edilmistir. Fenomenoloji birkag kisinin bir
fenomen ya da kavramla ilgili yasanmis deneyimlerinin ortak anlamini kesfetmeyi amaglar (Creswell, 2013). Bu
arastirmada lisanslistlii 6grencilerin fenomenoloji desenine yonelik yapilan yaratici drama oturumuna iliskin

deneyimleri nasil anlamlandirdiklari incelendiginden bu desen tercih edilmistir.
Calisma Grubu

Bu calismada amagh &rnekleme tiirlerinden 6lgiit érnekleme kullanilmistir. Olglit 6rneklemede arastirmaci
tarafindan olusturulan ya da énceden belirlenen 6lgiitlere gore ¢alisma grubu olusturulabilir (Yildirim ve Simsek,
2008). Bu galismaya katilma o6lgltl olarak fenomenoloji desenini yaratici drama yoluyla 6grenmis lisansistu
ogrencilerinin olmasi benimsenmistir. Calisma grubu segilirken arastirmacilar ve katihmcilardan Murat araciligiyla
lisansusti 6grencilere ulasiimis olup katilimda gonillik esas alinmistir. Katiimcilara iliskin demografik bilgiler

Tablo 1’de detayh sekilde verilmistir.

Tablo 1. Katilimcilara iliskin demografik bilgiler

Kod isimler Ogrenim Durumu Programlar

Metin Yiiksek Lisans Tirkge Egitimi
Murat Doktora (Ars. Gor.) Fen Bilgisi Egitimi
Zehra Yiksek Lisans Sosyoloji

Hasan Yiksek Lisans Tarkee Egitimi
Blsra Yiiksek Lisans Okul Oncesi Egitimi
idris Yiiksek Lisans Sinif Egitimi

Hatice Yiksek Lisans Fen Bilgisi Egitimi
Sevval Yiksek Lisans Turk Dili ve Edebiyati Ana Bilim Dali
Mahmut Doktora Tirkge Egitimi
Ayse Yiiksek Lisans Sinif Egitimi

Simge Yiiksek Lisans Matematik Egitimi
Galip Yiksek Lisans Mizik Egitimi

Nur Doktora (Ars. Gor.) Resim-is Egitimi
Gizem Yiiksek Lisans Matematik Egitimi
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Verileri Toplama Araglari
Arastirmanin verileri goriisme yoluyla toplanmistir. Gorlisme goézlemlenemeyen davraniglar, duygular veya
insanlarin etraflarindaki dinyayi nasil ifade ettiklerini 6grenmek icin kullanilir. Yari yapilandirilmig gériisme
konusma slrecinde farkli sorularla konunun agilmasina, gesitli agilardan incelenmesine ve konu hakkinda yeni
fikirlere ulasilmasina yardimci olur (Merriam, 2018). Bu arastirmada katilimcilarin siirece iliskin deneyimlerinden
elde verilerin gesitli agilardan incelenebilmesi ve dokiimanlarda belirtilenlerden farkli konularin ortaya
¢ikartilmasi amaciyla yari yapilandirilmis gorisme yapilmistir. Bir baska ifadeyle, gértismeler lisansisti
Ogrencilerin yaratici drama ile fenomenoloji deseninin 6grenilmesine yonelik yapilan etkinligin nasil
deneyimlendigini belirlemek amaciyla yapilmistir. Hazirlanan yari yapilandiriimig goériisme formu bir Tirkge
egitimcisi ve nitel arastirma dersi veren 6gretim elemanina génderilmis ve sorularda degisiklikler yapiimistir.
Ornek olarak, “Yaratici drama y&nteminin kullanildig atdlyede fenomenoloji desenini anlamaniz kolaylasti mi?
Neden?” sorusu Tiirkge egitimcisinden gelen donitler dogrultusunda “Yaratici drama atdlyesinde yapilan
etkinlikler fenomenoloji desenini 6grenmenize yardimci oldu mu? Aciklayiniz.” seklinde diizenlenmistir. Gelen
geri donitler sonucunda goriisme formu revize edilerek dokuz sorudan olusan yari yapilandiriimis gériisme
formu son halini almistir. Goriismede kullanilan bazi 6rnek sorulara asagida yer verilmistir:

1- Fenomenoloji deseninin yaratici drama yontemiyle 6grenilmesi hakkinda neler diisliniiyorsunuz?

2- Yaratici drama atélyesinde yapilan etkinlikler fenomenoloji desenini 6§renmenize yardimci oldu mu?

Aciklayiniz.
3- Atolyeden hareketle fenomenoloji deseninin 6zellikleri hakkinda neler sdyleyebilirsiniz? Agiklayiniz.

4- Fenomenoloji deseninin yaratici drama ydntemiyle 6grenilmesinin avantajlari nelerdir? Agiklayiniz.
Verilerin Toplanmasi

Arastirmanin uygulama sireci birinci arastirmaci tarafindan online ortamda gerceklestirilmistir. Yaratici drama
oturumu hazirlik, canlandirma ve degerlendirme boélimleri ve molalar olmak Uzere toplamda 125 dakika

sirmistdr. Yaratici drama oturumunda yer alan etkinliklere Tablo 2’de yer verilmistir.

Tablo 2. Yaratici Drama Plani

Etkinligin adi Etkinligin icerigi Etkinligi Amaci Sure
Isinma 1: Bu etkinlikte katilimcilardan lisansisti egitim Bu etkinlikte katilimcilara fenomenoloji 13 dk
Bana 9sana 6 m?  kavramina iliskin metaforlar Gretmeleri, iretilen deseninde farkli bakis agilarina 6nem
metaforlarin neden Uretildiginin diger katilimcilar vermenin  gerektigi  vurgulanmaya
tarafindan tahmin edilmesi istenmistir. caligiimistir.
Ara Neden Lisansistu egitim kavrami farkli metaforlar  Fenomenoloji deseninde farkli bakis 5 dk
Degerlendirme aracihgiyla anlatilmigtir? acllarinin 6nemini katilimcilarin
Neden Uretilen metaforlar diger kisiler tarafindan tartisarak kavramasini saglamak
tahmin edilememistir? sorulari sorulmustur. amaglanmigtir.
Isinma 2: Katihmcilar ~ bulunduklari  ortamda serbestce Katihmcilarin  deneyimledikleri ~ bir 4 dk
Yirayen hangi  ylrirler ve egitmenin verdigi komutlar tarafindan olguyu rahatga yansitabildikleri ancak
Fenomen? yiriyusleri degistirilir. Ornek komutlar: Uykudan deneyimlemedikleri bir olguyu
yeni uyanmis biri gibi ylriimek, kedi gibi yiriimek, yansitamayacaklari vurgulanmaya
usulatori? gibi yurtimek. cahsilimistir.
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Ara “Bu yonergelerden hangilerinde yirlyls tarzinizi  Fenomenolojide arastirilan  olguyu 6 dk
Degerlendirme bulmak daha kolay oldu? Hangilerinde daha zor deneyimlemenin Oneminin
oldu? Hangilerinde bulamadiniz? Neden?” sorulari  katiimcilarin  tartisarak  kavramasini
sorulur. saglamak amaclanmistir.
Canlandirma: “Ailenizin bazi Uyeleri lisanststl egitim yapmanizi  Canlandirma araciligiyla bir olguyu 70 dk
Aileler ne dedi? isterken bazi Uyeleri istemiyor. Siz lisansistil egitim  ortaya ¢ikartma pratigi yaptiriimaya
yvapmak istediginizi ailenizle konusmaya karar calisiimistir. Goézlem becerisi ve kod
verdiniz. O gece sofrada konuyu agtiniz.” yonergesi  olusturma becerisi kazandirmak, yansiz
canlandirma konusu olarak verilir. olarak sergilenen olayr raporlastirma
Canlandirmanin yani sira katilimcilara “Lisansisti  yapmayl saglamak, fenomenolojinin
ogrenim gormek isteyen ogrencilerin aileleriyle modellerini  bilmek  kazanimlarina
yasadiklari  sorunlar” isimli bir arastirmada ulasilmaya galisiimigtir.
arastirmaci olacaklari soylenir.
izleyen katiimcilardan yapilan canlandirmayi bir
arastirmaci goziyle izlemeleri ve ailedeki kisilerin
tavrini, o gece neler vyasandigini, lisansisti
Ogrencinin  bu sitreci nasil  deneyimledigin
arastiracaklari séylenir.
izledikleri canlandirmalarda not tutmalari istenir.
Ara Her canlandirma sonrasinda tutulan notlar Katilimcilarin kod olusturma, analiz 20 dk
Degerlendirme karsilastirihr ve arastirmacilarin elde ettikleri kodlar yapma, analizi karsilastirma, elde
sunulur.  Katihmcilarin ~ bu  kodlari  neden ettikleri verileri Gizerinden fenomenoloji
olusturduklari kodlar arasindaki benzerlikler ve  modellerini kavratmak amaglanmistir.
farkhhklar tartisilir.
Degerlendirme 1:  Katilimcilar canlandirma yaptiklari grupla birlikte Dokiman analizi vaptirilarak 7 dk
Slogan yazma lisanststi egitimin 6nemine iliskin slogan yazar. katihmcilarin “lisansist egitim”
olgusuna yonelik actklama ve
yorumlama  yapmalarini  saglamak
amaglanmistir.
Degerlendirme 2:  “TUm slreci dikkate alarak bir fenomenoloji tanimi Arastirmanin kendisi igin veri toplamak 3 dk

Fenomenoloji
Tanimi

yaziniz” yénergesi verilir.

amaglanmistir.

! Aslinda béyle bir kelime yoktur.

Arastirmada goérismeler yaratici drama atolyelerinin bitiminden sonraki glinler igerisinde yapilmistir. Gorlismeler

bir arastirmadan 6nce, arastirma sirasinda, sonrasinda ve arastirmanin bitiminden bir sire sonra yapilabilir

(Patton, 2018).

Gorilismeler birinci arastirmaci tarafindan gevrimici ortamda gergeklestirilmistir. Gérismeden 6nce katilimcilar

goriasmenin icerigiyle ilgili bilgilendirilmis, gérisme sorularinin katilimcilar tarafindan incelenmesi saglanmistir.

Goriusmeler sekiz 6grenciyle gerceklestirilmis olup ortalama 25 dakika sirmis ve katihmcilarin onayi alinarak

gorisme video kaydina alinmistir. Goriisme esnasinda katilimcilarin cevaplari kodlar halinde not tutulmus ve

olusturulan kodlar katiimcilara teyit ettirilmistir. ikinci arastirmaci tarafindan gériismelerin transkripti

yapildiktan sonra goérismenin yazili dokiimani katilimcilarla paylasilarak onaylari alinmistir. Veri analizine

katilimcilarin onayi alindiktan sonra baslanmistir.

Verilerin Analizi

Arastirmanin verilerinin analizinde ¢alismada elde edilen goriisme verileri daha derin bir isleme tutulmasi,

betimsel bir yaklasimla fark edilmeyen kavram ve temalarin kesfedilebilmesi icin icerik analizine tabi tutulmustur.

icerik analizinde verileri tanimlamak ve verilerin icerisinde sakli olabilecek gercekleri ortaya ¢ikarmak

amaclanmaktadir (Yildirm & Simsek, 2008).
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Bu calismada yazarlar tiimevarimsal icerik analizini tercih etmislerdir. Analiz sonucu 6nce agik kodlama yoluyla
kodlar olusturulmustur. Daha sonra bu kodlardan kategoriler olusturulmustur. Dolayisiyla eksensel kodlama
yapilmistir (Strauss ve Corbin, 1998). Kod ve kategori olusturulduktan sonra Uglincli yazara sunulmus, onun
gorisleri dogrultusunda bazi kodlarin isimlendirmesi ve yerlerinde birtakim degisiklikler yapilmis ve okuyucu igin
daha anlamh hale getirilmistir. Yapilan degisikliklerle birlikte kod ve kategorilere son hali verilmistir (Aslan &

Bektas, 2019).

Veri analizinden sonra olusturulan kategoriler “yaratici dramanin fenomenoloji 6grenimindeki olumlu yanlari”,
“yaratici drama yoluyla dGgrenilen fenomenoloji ézellikleri”, “yaratici dramayla fenomenoloji 6Grenmenin
avantajlar’” ve “yaratici dramayla fenomenoloji 6Grenmenin dezavantajlar” seklinde olusturulmustur. Ornek
olarak “yaratici drama yoluyla 6grenilen fenomenoloji ézellikleri” kategorisinin altinda “farkli bakis agilariyla

ilgilenmesi, deneyime dayanmasi, yorumlayici modelinin olmasi” gibi kodlar yer almistir.
Gegerlik ve Giivenirlik

Calismanin i¢ gegerligini yani inandiricihgini artirmak igin katihmcilardan dogrudan alintilar verilmis, goriisme
sorulari uzman incelemesine sunulmus ve goérismeler esnasinda katilimcilarin gorisleri kendilerine teyit

ettirilmistir.

Calismada i¢ guvenirligi artirmak amaciyla ise iki islem yapilmistir. Birinci olarak, katilimcilarin gériismede ifade
etmis oldugu yanitlar bulgular kisminda dyorum yapilmadan sunulmustur. ikinci olarak, elde edilen veriler ilk iki
arastirmaci tarafindan ayri ayr kodlanmis, yapilan kodlamalar ve kategoriler birbiriyle eslestirilerek revize
edilmistir. Daha sonra kategorilere iliskin kodlarin tutarhhigini kontrol etmek amaciyla Uglincli yazara
sunulmustur. Bir nitel arastirma uzmani ve Tirkge egitimcisinin geri doniitler ile arastirmacilar arasinda fikir

birligine varilarak analiz sonlandiriimistir.

Dis gegerlilik arastirma sonuglarinin genellenebilirligine iliskindir. Arastirma sonugclari benzer ortamlara ve
durumlara genellenebiliyorsa yani aktarilabiliyorsa dis gegerliginin oldugu soylenebilir (Aslan & Bektas, 2019;
Yildirim & Simsek, 2008). Dis gecerliligi artirmak igin ise arastirma deseni, calisma grubu, veri toplama araglari,
uygulama siireci, elde edilen verilerin analizi, bulgularin nasil dizenlendigi ve arastirmacilarin rolu ilgili

boélimlerde detayl bir sekilde agiklanmustir.

Arastirmanin dis glivenirligi artirmak amaciyla arastirma verileri sonug béliimiinde uygun bir sekilde tartisiimistir.
Sonug ve bulgular boliimindn tutarlihk saglayip saglamadigl arastirmacilar arasinda tartisiimis ve goris birligi
saglanmistir. Sonug tartisma kismiyla bulgular kisminin tutarli olup olmadigi bir nitel arastirma uzmanina teyit

ettirilmistir.
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BULGULAR
Yaratici dramanin fenomenoloji 6grenimindeki olumlu yanlar kategorisine iliskin bulgular

Tablo 3. Siirecin degerlendirilmesi kategorisine yonelik katilimci gérusleri

s
~ - ) <
s 8 §F L, g 8 & 5
Kodl Frek S > [S] = :vg, ﬁ g g
odlar rekans S & S S 2 S 2 2
Somutlastirmayi saglamak 7 + + + + + + +
Eglenceli olmasi 7 + + + + + + F
Farklilhklari gormek 6 + + + + + +
Rahat ortam olmasi 6 + + + + + +
Ogrencinin aktif olmasi 4 + + +
Anlik geri bildirim saglanmasi 4 + + +
Ogrenci etkilesimini artirmasi 4 + + + +
Odaklanmayi artirmasi 4 + + + +

Tablo 3 goériisme esnasinda katilimcilarin stire¢ hakkinda belirttigi sekiz farkli diistincesini géstermektedir. Yedi
katimci yaratici drama yéntemiyle fenomenolojiyi somutlastirabildiklerini ifade etmislerdir. Ornegin, Mahmut
“Drama yéntemi biraz da somut 11 6geler sunuyor. Yaratici dramada belli bir metin olmadigi igin bir seyler varmis
gibi, bazi olaylar yasanmis gibi, bazi olaylar yasanacakmis gibi ele almamiz bunu biraz daha somutlastirdigimiz

anlamina geliyor. Sadece diisiincede kalmiyor hareketlerimize yansiyor.” seklinde diislincesini ifade etmistir.

Fenomenolojiye yonelik yaratici drama etkinliklerinin eglenceli oldugunu disiinen Sevval gorislerini “Benim
kafamda oturmus birkag¢ sey varsa bu, atélyenin hem eglenceli, hem de basarili gectigini gésteriyor ¢iinkii ben
eglenmiyorsam égrenemiyorum. Bunun yaninda hem komik cevaplar ama gergekten gercekgi cevaplar aldik.
Hepimizin glildiigd, edlendigi, (sasirma ifadesi) ‘aaa’ dedigi, kesinlikle 6yle mi, éyle de bakilabiliyormus mu, benim

niye aklima gelmedi gibi bircok sey gecti benim zihnimden. Orada ¢ok eglendim.” seklinde ifade etmistir.

Yaratici drama etkinliklerinin baskalarina ait farkh fikirleri gérmeyi sagladigini belirten Murat goérislerini
“Baskalarinin yasantisi ve deneyimi farkli oldugu icin giizeldi. Baskasinin bakis agisini gérmek giizeldi.” seklinde

belirtmistir.

Oturumdaki ortamin rahat oldugunu diisiinen Busra distncelerini “/n bizim ders stirecimiz de ¢ok aktifti. Orada
da ¢ok aktiftik ama orada daha bir gergin bir ortam vardi. Acaba oldu mu, olacak mi? Dogru yaptim mi, yanls
yaptim mi? Burada 11 o kaygi yoktu. Burada herkes rahatti dogru veya yanhs yaptim kaygisi yoktu. Dramada béyle
bir gergek var, herkes kendinden bir par¢a katiyor ve bu noktada da i1 herkes bence ¢ok rahatti.” seklinde

belirtmistir.

Sureg icinde katihmcilarin siirekli aktif oldugunu dislinen Blsra dlstncelerini “li, herkes iletisime agikti,
konusmaya agikti. Dramada bu ¢ok énemli. I kimse kendini kapatmadi, 1 bu da akici hale getirdi ortami.”

seklinde ifade etmistir.
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Yaratici dramanin anlik geri bildirim saglamasinin énemine deginen Zehra duslncelerini “Yaptigim bir sey
hakkinda bir geri déntis aliyorum. Bu yiizden etkili oldugunu diisiiniiyorum ve akilda kalici oldugunu diisiiniiyorum
bu agidan. Yani aninda ben o uygulamay yaptim. Oncesinde bir diisiinme siireci gegirdim. Daha sonra bunu
uyguladim ve bu 5-10 dakika igerisinde gergeklesti ve daha sonra, sunduktan sonra geri déniis aldim.” seklinde

belirtmistir.

Oturum siirecinde kisilerarasi etkilesimin arttigini belirten katihmcilardan Sevval duistincelerini “Bunlari grupla
bliyiik bir etkilesim halinde ve birbirlerini dinleyerek i birbirimize kulak vererek yapmak ¢ok énemliydi bence.”

seklinde belirtmistir.

Yaratici drama etkinlikleri boyunca 6grencilerin odaklandigini belirten Hatice dislincelerini “Cok farkli farkli seyler
ortaya ¢iktr haniilk basta i1 bir benzetme yapmamizi istediniz bu yiizden siiregte dikkat etmek gerektigini anladim.

Acaba o ne dedi? Devaminda ne olacak gibi?” seklinde ifade etmistir.
Yaratici drama yoluyla 6grenilen fenomenoloji 6zellikleri kategorisine iligkin bulgular

Tablo 4. Yaratici drama yoluyla 6grenilen fenomenoloji 6zellikleri kategorisine iliskin katilimci gorusleri

Kodlar Frekans
Farkli bakis agilariyla ilgilenmesi

+ Mahmut

+ | + [Hatice

Deneyime dayanmasi

+ | + +/df’i$

Yorumlayici modelinin olmasi

+ | + | + | + [Sewal
+ | + | + | + Blisra
+ |+ + | + VZehra
+ |+ + | + Hasan

Paranteze almanin olmasi

+ |+ |+ |+ |+ |Murat

Arastirmacinin yansiz olmasi

Derinlemesine arastirma

Veri gesitliliginin dnemli olmasi

Sorgulayici olmasi

Bir olguyu agiklamaya galismasi

Tema, kategori ve kod iligkisi barindirmasi +

RIRINININWWO[O| Y|
+
+
+

Arastirmaci gesitliliginin 6nemli olmasi +

Tablo 4 katihmcilarin yaratici drama etkinlikleri sonunda 11 farkli fenomenoloji kavrami veya ozelligini
0grenebildigini gdstermektedir. Sekiz katiimci etkinlikler sonunda fenomenolojinin fakl bakis agilariyla ilgilenen
bir desen oldugunu belirtmislerdir. Ornegin, Zehra “insanlarin deneyimlediklerini yaratici dramayla sergilemeleri

benim igin farkhydi ve anlamama neden oldu.” seklinde distincesini belirtmistir.

Yedi katilimci fenomenolojinin deneyime dayandigini belirtmistir. Ornegin, Sevval “Kediden érnek verecegim yine.
... Ben insan olarak ger¢cegim ama kedi olamadigim igin kedi olmayr ancak hayal edebilirim. Gergek¢i olmayan
kismi bu oluyor. Atiyorum paralel bir evrende biz insanlar hayvan olabilse, hayvanlar insan olabilseydi, o zaman

gergek olabilirdi ve bu fenomenolojinin alanina girerdi anladigim kadariyla.” seklinde ifade etmistir.

Alt1 katilimci ise fenomenolojinin yorumlayici modelinin oldugunu séyleyerek, bu modelde arastirmacilarin

yorumlarinin nemli oldugunu ifade etmislerdir. Ornegin, Biisra “Yorumlayici modelde 11 katilimcilardan aldi§imiz
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verilerin ne anlama geldigini anlatmaya ¢alisiyoruz. Aslinda biz yorumluyoruz. Yani katilimci bunu demek istedi,

bunu anlatmak istedi, yorumluyoruz.” seklinde diistincesini ifade etmistir.

Bir diger taraftan bes katilimci ise fenomenolojinin deneysel modelinde arastirmacilarin yorumlarini paranteze
aldiklarini belirtmislerdir. Ornegin, Zehra “Deneysel modelde burada su olmustur, surada bu olmustur seklinde
s6yliiyoruz. ... bir u alinti yapiyoruz ya da o gériisii tam olarak veriyoruz, agiklamalar yapiyoruz” seklinde

distincesini belirtmistir.

Fenomenoloji deseni kullanan bir arastirmacinin arastirma siirecinde yansiz olmasi gerektigini ifade eden idris
“Mesela bizler arastirmaci olarak deseni yiiriitiirken objektif, iste olaya miidahale etmeden kendi yorumumuzu
katmadan n ¢alisma yiiriitmeliyiz. Ornek veriyorum bizler ara gruplara dagildiimizda iste orada bir yaratic
drama etkinligi hazirlayip geri déndiigiimiizde gesitli etkinlikleri yorumlamaya basladigimizda sunu fark ettik; evet
gercekten lisansiistii 6grencisi 6yle bir sorun yasamis olabilir ama belki de babasinin bakis ag¢isi da budur ya da
iste diger ailesindeki diger kisilerin tepkileri de bu bakis agistyla yénlendirilmistir. Hani olumsuz bi durum evet ama
bu olumsuz durum igerisinde de onlari suglayamiyorum. Ii suglamamam gerekir gibi bakmaya basladim.” seklinde

goris bildirmistir.

Fenomenoloji deseninin derin bir arastirma siireci gerektirdigini disinen ¢ katilimcidan birisi olan Hasan
disincelerini “Mesela kisiler bir durum karsisinda farkli tepkiler verebilmektedir. Bu tepkinin altinda yatan gesitli
sebepler bulunmaktadir. Bunda kisinin bir konu hakkinda hassas olmasi veya yasantilarinin da etkisi

bulunmaktadir. Fenomenoloji bunu ortaya ¢ikartmaya ¢alismaktadir” seklinde ifade etmistir.

Fenomenolojide farkli veri toplama araglarindan hareketle veri gesitlili§inin 6nemine deginen iki katimcidan
birisi olan Biisra diisiincelerini “I ve bu deseni kullanmak igin bazi izlememiz gereken yollar var. iste gériisme
yapabiliriz, gézlem yapabiliriz, bazi dokiimanlar kullanabiliriz ve bunlardan elde ettigimiz veriler ¢cok kiymetli.”

Seklinde belirtmistir.

Fenomenoloji deseninin sorgulamaya dayal oldugunu belirten Mahmut diistincesini “Fenomenoloji genel anlami

derinlemesine ve béyle aciklayici ve sorgulayici bir 1 arastirma bigcimi” seklinde ifade etmistir.

Fenomenolojinin bir olguyu agiklamaya calistigini ifade eden Mahmut diisiincesini “Mesela bir kavram diisiintin
hatta bizim yaptigimiz atélyedeki ¢alismayi diisiinelim. Yiiksek lisans yapmak ve ailelerin bize karsi mi tavirlarini

sergiledik.” seklinde ifade etmistir.

Katilimcilardan Murat siireg icinde kod, kategori ve tema baglamini anladigini “Aslinda nasil tema, kod ¢ikarmam

gerektigini anladim...” seklinde ifade etmistir.

Katiimcilardan Murat farkl arastirmacilarin bu desende daha saglikli sonuglar elde edebilecegini “...Bir kisinin i
elde ettigi kodla digerinin de ayni olamayacadi durumlarin da oldugunu gérmiis olduk. Yani ¢ok gézlemci ile ortak
bir konuda daha saglikli veri elde edebilecegimiz diisiincesindeyim. Yaptigimiz yorumlarda benzer yanlarimiz da
vardi. Hani birimizin gézden kagirdigi, 6biiriimiiziin yakaladigi ya da farkl diisiindiigii noktalar da vardi.” seklinde

ifade etmistir.
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Yaratici dramayla fenomenoloji 6g§renmenin avantajlari kategorisine iligkin bulgular

Tablo 5. Yaratici dramayla fenomenoloji 6grenmenin avantajlarina iliskin katilimci gérisleri

Fre

=
@ 5 3 £, s = § §

Kodlar s 3 § 3 5 & § § ¥

Yaparak yasayarak 6grenmek 7 + + + + + + +

Zamandan tasarruf saglamak 4 + + + +

isbirligini artirmasi 3 + + +

Anlamli 6grenmeyi saglamak 3 + + +

Arastirmaciya empati kazandirmasi 2 + +

Gozlem becerisi kazandirmasi 2 + +

Arastirma hissi saglamasi 1 +

Fenomeni deneyimleme firsati saglamasi 1 +

Veri toplama araglarini gelistirmesi 1 +

Deseni sevdirmesi 1 +

Tablo 5 katilimcilarin yaratici drama yoluyla fenomenoloji 6greniminin olumlu yanlarini 11 farkh bakis acisiyla
ifade ettiklerini gostermektedir. Bu bakis acilarindan birisi yaparak yasayarak 6grenmedir ve yedi katilimci
fenomenolojiyi yaparak yasayarak dgrendigini belirtmistir. Ornegin, Murat disiincelerini “Bu sekilde drama
atélyesiyle... Tamamen yaparak, yasayarak dégrenmeyi bize sundudgu igin agik¢asi daha etkili oldugunu

diistiniiyorum.” seklinde ifade etmistir.

Fenomenoloji deseninin yaratici drama etkinlikleri ile 6grenilmesinin zamandan tasarruf sagladigini belirten
Sevval gorigslerini “...Yaratici dramayla birlikte ¢ok farkli ve hizli bir siire¢ goriiyoruz. Kiside kavrama ve analiz

noktasi daha hizli ilerliyor.” seklinde belirtmistir.

Yaratici dramanin grupla isbirligi sagladigini ve bu durumun fenomenoloji 6grenimini kalici hale getirdigini
diisiinen idris diisincelerini “Normalde biz bu konuyu normal sunus yéntemiyle islemis olsaydik m 8greticinin bize
gobstermis oldugu bir materyal, bu materyalin iizerinden bizim almaya ¢alistigimiz bilgiler olacakti. Ama i1 bu grup
calismasi ile birlikte iste n bizler daha etkilesim haline gelerek bu égrenmeyi daha kalici hale getirebildigimizi

diistiniiyorum.” seklinde ifade etmistir.

Yaratici drama siireci i¢inde yapilan etkinliklerin anlaml 6grenmeyi sagladigini belirten Murat dislincelerini
“Oradaki jest, mimik, hareketlerin i1 bizim zihnimizde kalici bir iz biraktigini ve buradan hareketle daha kalici bilgi

sagladigini diistiniiyorum.” seklinde ifade etmistir.

Yaratici drama yonteminin arastirmaciya empati olanagi tanimasini ifade eden Zehra diisiincelerini “...Yani ben
katimci olsam ne tarz durumlarla karsilasabilecegimi algiladim ve arastirmaci olursam ne tarz durumlarla
karsilasabilirim ve katilimcilar nasil hisseder. Bunu anlamamda yardimci oldu. Yani yasamamis da olsam daha
6ncesinden bunu yaratici drama yéntemiyle bunu gergeklestirirsem eger 11 onun neler yasayabilecegini, neler
hissedebilecedini i1 anlayabiliyorum yani. Bu empati yapma durumunda bana yardimci oldugunu séyleyebilirim.”

seklinde belirtmistir.
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Etkinliklerde baskalarini gézlemlemenin gdzlem becerilerine etki ettigini belirten Hatice diisiincelerini “jlk basta
g6zlemledigimde agikg¢asi yapamadim, ¢ok anlayamadim durumu. Sonrasinda i1 neye dikkat etmem gerekiyormus

bunu anladim. I ona gére notumu aldim.” seklinde ifade etmistir.

Etkinlikler esnasinda kendisini arastirma siirecinde gibi hissettigini ifade eden Zehra dislincelerini “Yiiksek lisans
siirecinde arastirmayi yapiyorum, bir seyler yaziyorum, bir seyleri ortaya koyuyorum ama kullaniimiyor ve havada
kaliyor. Yani ben bunu yaptim, deneyimledim tamam evet ama bu hicbir yerde kullaniimadi ve birilerinin isine
yaramadi. Aslinda bilimsel ¢alismanin amacina da hizmet etmedi... Yaratici dramada da bunu pratik ediyorsunuz.”

seklinde belirtmistir.

Yaratici dramanin ele alinan fenomeni aragtirmaciya deneyimleme firsati sagladigini belirten Zehra diigtincelerini
“Kavrami deneyimlememe yardimci oldu. Ornegdin bir gé¢ kavramini okuyup, gég siirecini okumak var. Bir de o
g6giin icerisinde gb¢ eden olarak o siireci yasamak var. Burada o yasayan kisi olabilme imkani aslinda sundu bana

diyebilirim.” seklinde ifade etmistir.

Fenomeni deneyimlemenin bir arastirmaciyi gelistirecegini ve arastirmacinin veri toplama araglarindaki sorulari
sorma bicimini etkileyecegini belirten Zehra, bu durumu “Ornedin gé¢ eden birini canlandirmak, 11 fenomenolojik
acidan bakiyorsam gége eder, oradaki insana dair soracadim sorulari bile etkiler. Ornedin belki bir nokta vardir
ben orayi okumalarda yle gérememisimdir ama asil oradaki olan sey duygudur. Ornegin, duygulari katabilirim

isin icine ama bunu kitapta géremeyebilirim ya da makalede géremeyebilirim.” seklinde goris belirtmistir.

Yaratici drama etkinliklerinin desene olan tutumunu olumlu etkiledigini belirten Zehra duslincesini “...
fenomenolojiye sanki béyle bir écii gibi degil de aslinda 11 onun hayatin icinden oldugunu ve zaten bunun icerisinde
yasadigimizi... Bu da ashinda arastirmacinin arastirma yapmaktan korkmamasina yardimci olabilir diye

diistiniiyorum.” seklinde ifade etmistir.
Yaratici dramayla fenomenoloji 6grenmenin dezavantajlari kategorisine iliskin bulgular

Tablo 6. Yaratici dramayla fenomenoloji 6grenmenin dezavantajlarina iliskin katilimci gérusleri

5

§ 0§ £ ¢ § £ £ i
Kodlar f S & S kS| 2 N T T
Teorik bilginin derinlesememesi 3 + + +
Makale inceleyememek 2 + +
Raporlastirma yapamamak 2 + +
Ornek gesitliliginin olmamasi 1 +
Konunun geri planda kalmasi 1 +

Tablo 6 yaratici drama yoluyla fenomenoloji 6grenimi hakkinda katilimcilarin bes farkli agidan olumsuz diislince
belirttigini géstermektedir. Ornegin, yaratici drama yoluyla fenomenoloji 6greniminde teorik bilgilerin yeterince
derinlesmedigini ifade eden Blsra “Nasil kullanacagimizi belki anladik. Hangi konularda kullanmamiz gerektigini
anladik ama isin akademik boyutuna girdidimizde daha énce séyledigim gibi izlememiz gereken bir yol var. iste
gbzlem mi kullanacagim, gériisme mi kullanacagim, dokiiman mi kullanacagim ya da hepsine mi basvuracagim?

Buna karar verme siireci var. Katilmcilari belirleme siireci var. Katiimcilarim kim olacak? ... Gériismeyi
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yapiyorsam 11 nasil sorular sormam gerekiyor? Hani katilimciya nasil bir ortam saglamam gerekiyor, kendini rahat
hissedebilmesi icin? Nasil yaklasmam gerekiyor? Bunlari biliyor olmam gerekiyor. Sonra ben bunu nasil
degerlendirecegim? Nasil bulgulari ve sonuglari yazacagim? Bu noktada n daha farkl bilgilere daha farkl

yeteneklere ihtiyacimiz var.” seklinde goris belirtmistir.

Yaratici drama yoluyla fenomenoloji 6grenimi sirecinde 6rnek makaleler inceleyememenin bir dezavantaj
oldugunu ifade eden Sevval géruslerini “...Birka¢ ciimle ya da bir 6rnek yayin gésterilebilir. Bir word belgesinden,

slayttan.” seklinde ifade etmistir.

Yaratici dramada 6rnek gesitliliginin eksikligine deginen Murat diisiincesini “Temel kavram olarak ve temel 6zellik

olarak evet farkina vardim. Ama érnek cesitliligi artarsa daha iyi oturabilir.” seklinde ifade etmistir.

Arastirma slrecinin raporlastirmasiyla ilgili bolimin eksik kaldigini ifade eden Murat distncelerini “Elde
ettigimiz verileri nasil raporlastiracagimiza dair bir farkindalik aslinda (duraksar) tam olusmadi diyebilirim drama

atélyesinde.” seklinde ifade etmistir.

Yaratici drama siirecinin eglenceli olmasindan dolayr konunun geri planda kalabilecegini ifade eden Iidris
disincesini “Yéntem 1 ¢cok eglenceli, grup etkilesimini saglayan ve bir taraftan da hani bizim ¢ok 6zledigimiz biri
yéntem oldudu igin agikgasi biz konudan ¢ok birazcik yénteme odaklandik. Fenomenolojiden ¢ok yaratici drama

yéntemine odaklandik.” seklinde ifade etmistir.
SONUG-TARTISMA

Yaratici drama, diger konu alanlarinin 6gretiminde bireylerin farkindahgini gelistirmek bir nevi kurgu yoluyla
gerceklige bakmalari icin onlara olanak tanimak eylemleri derinlemesine anlamlandirmak icin kullanilir. Yaratici
dramada oyun kurma yerine 6grenme amagtir ve bununla beraber bir oyun siireg icerisinde Uretilir. Karakterler
yerine tutumlar ana ilgidir. Yaratici drama egitimde herhangi bir konuyu 6grenmek icin kullanilan bir yéntemdir
(McCaslin, 2019, s.11). Dolayislyla, nitel arastirma desenlerinden biri olan fenomenoloji deseninin yaratici drama
ile 6grenildigi bu calismada, yazarlar yaratici dramanin fenomenolojinin 6greniminde etkili oldugu sonucuna
ulasmislardir. Bu sonug, lisans, yiksek lisans ve doktora diizeyinde arastirma yontemi derslerini ylriten 6gretim
elemanlarina bir farkindalik kazandiracak ve 6gretici merkezli bir 6gretim yaklasimi yerine 6grenen merkezli,

uygulama agirlikli ve deneyime dayal bir 6grenme yaklasimi olan yaratici dramayi kullanmalarini saglayacaktir.

Yazarlar, yaratici drama yonteminin ve fenomenolojinin benzer 6zelliklere sahip oldugu sonucuna ulagsmislardir.
Yaratici dramanin en énemli 6zelligi yapilandirmaci yaklasimdan hareketle bireyin uygulamalardan sonra kendi
gorislerini ifade edebilmesidir. Yassa (1999), Benzer sekilde, fenomenoloji deseni kullanan bir arastirmaci da
katihmcilarin bir olgu/fenomen ile ilgili sahip oldugu deneyimlerini ortaya ¢ikarmaktadir. Fenomenolojinin amaci
insan deneyimini anlamak (van Manen, 2007, s.12); kisinin belirli bir fenomen /olgu ile ilgili anlayislarini,
algilarini, duygularini, bakis acilari ifade etmelerini saglayarak s6z konusu fenomeni nasil deneyimlediklerini
tanimlamaktir (Rose, Beeby & Parker, 1995, s. 1124). En kapsamli anlamiyla fenomenoloji, tek bir kisiye ait olan

yasanmis deneyimlerin toplamina atifta bulunur (Giorgi, 1997, s.236). ikinci olarak, yaratici dramada bireyin
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belirttigi gérise ne drama etkinliginde bulunan katihmcilar ne de drama lideri miidahale etmez, dolayisiyla bireyi
etkilemekten kaginirlar. Mao(2021), Dundara, S. (2013) benzer sekilde fenomenolojide de nitel arastirmanin
dogasindan kaynakli olarak arastirmacilar katilimcilarin disiincelerini onlari manipile etmeden yansitmaya
cahsirlar. Wilson (2015) da “fenomeneolojik arastirma rehberi” baslikli ¢alismasinda yedi fenomenoloji
adimindan bahsederken arastirmacilarin bireysel biyografiler, sosyal normlar veya tutumlardan ziyade, belirli bir
deneyime veya bir kisinin algisinin nesnesine odaklandigindan séz eder. Ozellikle parantezleme siirecinde
arastirmacilar, katilimcilarin distincelerine agik fikirli bir sekilde katilma amaci ile 6nceden var olan bilgi ve
varsayimlarini taniyip bir kenara koyduklari (ancak terk etmedikleri) goriilmektedir (Starks & Trinidad, 2007, s.
1376). Burada bahsedilen benzer o6zellikler fenomenolojinin 6grenilmesinde yaratici drama kullaniimasi
gerektigine yazarlari yoneltmistir. Dolayisiyla, fenomenoloji desenini 6grenen kisiler yaratici drama yontemi ile
daha etkin bir 6grenme silreci deneyimleyecekler ve yaparak yasayarak bu 6grenme sirecini yoneteceklerdir.
Buradan hareketle, bu galisma nitel arastirma desenlerinden biri olan fenomenolojiyi 6grenme siirecinde olan
arastirmacilara 6grenme sireglerinde yaratici dramadan faydalanmalar gerektigini belirttiginden yazarlar

tarafindan 6nemli gérilmektedir.

Yazarlar ¢calismanin bulgularindan hareketle de bazi sonuglara ulasmislardir. Yazarlar katihmcilarin, yaratici drama
ile nitel arastirma desenlerinden biri olan fenomenolojiyi daha somut bir sekilde 6grendikleri, 6grenme siirecinde
eglenerek farkli bakis agilarini kullanabildikleri ve rahat bir ortamda 6grendikleri sonucuna ulagmiglardir. Ayrica,
yazarlar, yaratici drama ile fenomenoloji 6grenimi stirecinde katimcilarin anlk geri bildirim ile 6grenebildikleri,
O0grenme slrecinde kisilerarasi etkilesimi artirabildikleri, 6§renme siirecine aktif olarak katilabildikleri ve yansiz
davranma, empati kurabilme gibi yeteneklerini gelistirebildikleri sonucuna ulasmislardir. Bu sonuglara
bakildiginda, katilimcilarin yapilandirmaci felsefenin 6zelliklerini tasidiklari gérilmektedir. Yapilandirmacilik hem
yaratici dramanin hem de nitel arastirmanin felsefesi olma 6zelligini tasimaktadir. Dolayisiyla, bu ¢alisma yaratici
drama gibi yapilandirmaciligi rehber alan 6grenen merkezli 6g§renme yaklagimlarinin nitel aragtirmanin dogasinin

ogrenilme siirecinde daha fazla kullanilmasi gerektigini vurgulamaktadir.

Benzer sekilde, literatiirde yaratici dramanin 6grenme siirecinde olumlu katkilari oldugu sonucuna ulasan
¢alismalar mevcuttur (Basbug ve Adiglizel, 2019; De La Cruz, 1995; Nayci ve Adiglizel, 2017; Pembi Clement 2021;
Rochovska ve Svabova 2021; Shoshi Keisari, 2021). Bu calismalarla benzer sonuglari olan bir calisma olarak, Jie
Mao, (2021) ilkokul 6grencilerinin yaratici drama sayesinde derste 6grenirken coskulu, olumlu ve iyimser
olduklarini ve bununla beraber tutumlarinin da yiiksek oldugunu tespit etmislerdir. Yenilmez ve Uygan, (2010)
dramanin somutlastirmayi sagladigini belirtmislerdir. Ozsoy, (2003) yaratici dramanin dersi eglenceli hale
getirdigi sonucuna ulasmistir. Demir ve arkadaslari (2012) ile Ayta¢ ve Metinnam (2019) yaratici drama
yontemiyle 6grencilerin 6grenmekten zevk aldiklari, eglendikleri ve bilgilerinin kalici oldugu sonucuna
ulasmislardir. Dersin eglenceli olmasinin yaratici dramaya baglandigi, eglenceli bir dersin egitici ve 6gretici oldugu
yoninde 6grenci gorisi alan bir diger ¢alisma Basbug ve Adigilizel (2019)’e aittir. Yine bu kategoriyle dramanin
bircok calismada ortaya ¢ikan sonucuyla 6zdes olarak 6grenciyi aktif kildig1, 6grenciler arasi etkilesimi arttirdigi

ve odaklanmaya yardimci oldugu goriilmektedir. Bu c¢alismalarda da gorildiglu gibi yaratici drama nitel
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arastirmanin da felsefesi olan yapilandirmacihigin bircok 6zelligini tasiyan 6grenci merkezli bir 6grenme
yontemidir. Ayrica, bilissel, duyussal ve psikomotor 6zellikleri kazandirma anlaminda yaratici dramanin etkili
oldugunu hem bu ¢alismada da hem de literatiirdeki calismalarda gérebilmekteyiz. Buradan hareketle, bu ¢alisma
yapilandirmaci felsefeyi benimsemis 6gretim elemanlarina ve arastirmacilara yaratici dramayi kullanabilmeleri
ydniinde &nemli bir farkindalik kazandiracaktir. Ote yandan, yukaridaki ¢alismalara bakildiginda daha ¢ok yaratici
dramanin ilkokul, ortaokul, lise ve liniversite duzeylerinde kullanildigi gorilmektedir. Bu g¢alisma lisansisti
ogrencilerle ¢alismasi ve yaratici dramanin arastirmacilarin 6grenme siirecinde de kullanilabilecegini géstermesi

yoninden 6zginlik tasimaktadir.
ONERILER

Bu galisma nitel arastirma yontemi kullanilarak yuritilmuastir. Yaratici drama yoluyla fenomenoloji desenini
O6grenme slirecinde nicel arastirma yontemi kullanarak veriler genellenebilir. Ayrica karma arastirma yontemi

kullanilarak daha islevsel, faydaci ve ¢ogulcu veriler elde edilebilir.

Bulgulardan da anlasilacagi gibi, bundan sonra yaratici drama ydntemi kullanarak fenomenoloji desenini
O0gretmeye calisacak Ogretim elemanlari teorik bilgiyi derinlestirebilir, makale incelemesi yaptirabilir,
raporlamaya daha fazla 6nem verebilir ve 6rnek gesitliligini artirabilir.

ETiK METNI

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazar(lar)a aittir. Makalenin etik kurul

izni inéni Universitesi/Yayin Etigi Kurulu tarafinca 01-08- 2022 tarih 15/14 sayili karari ile alinmistir”

Yazar(lar)in Katki Orani Beyani: Bu ¢alismada birinci yazarin katki orani %34, ikinci yazarin katki orani %33,

Uglincl yazarin katki orani %33’tdr.
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