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ABSTRACT

In this research, the views of school vice-principals who received postgraduate education in the
field of educational administration regarding the postgraduate education they received were
examined. The research was conducted with qualitative method and case study design. The study
group was determined by criterion sampling technique. The data were collected through an
interview form from 16 school vice-principals who worked in the province of Bursa. Content
analysis technique was used to analyze the data, and the data were divided into codes and
categories. The results shows that the school vice-principals think that receiving postgraduate
education in the field of educational administration is necessary for being educational
administrator. This education improves the administration skills of school administrators, provides
them to gain academic knowledge and skills, and helps them recognize educational problems. In
addition, it provides academic awareness and professional development, and individual and social
skills, as well as administration skills. The views about the inadequacies of the course content of
the programs in this field predominate, the courses are far from practice and cases, there are
deficiencies in terms of program and legislation, and the course contents are theoretically dense.
The views about the courses that should be added to the program content are generally
concentrated on theoretical courses and, especially the views about the need to include courses
on communication skills and human relations in the program are predominant. The school vice-
principals think that this education should be included in the criteria for appointment as school
administrators (Annex-1). According to the results, policies should be produced to encourage
educators who intend to continue their careers in the field of educational administration to receive
postgraduate education in this field, the curriculum should be created with current education
discussions, and the emphasis of the courses on practice should be increased.

Keywords: Educational administration, postgraduate education, school vice-principal.
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INTRODUCTION

Since the early times when people needed to live together, they have strived to achieve some common goals and
objectives. In this regard, they laid the foundations of the science of administration by establishing social and
political organizations such as tribe, nations and states to come together, move in the same direction and use
resources efficiently and effectively throughout history. Administration has existed wherever and whenever
people interact and communicate with other people. Because an administration approach has always been
needed in order for these actions to start and continue in a coordinated manner and to achieve important results.
However, on the other hand, although there is no consensus about the historical process of administration
science, when and how it emerged, it can be said that it came to the fore in the Industrial Revolution (the period
starting from the 18th century until the 19th century) and this period can be considered as a period in which
rapid steps were taken towards becoming a science with modern administration approaches (Aksoy, 2016;
Kohnova & Salajovd, 2019; Nisanci, 2015). Technological developments that emerged with the Industrial
Revolution have greatly affected and changed societies as well as organizations or businesses, made
interventions in the existing ways of working of organizations obvious and led to the emergence of many
managerial problems. In addition, views on the fact that the most important impact of the Industrial Revolution
before the 20th century was on the field of administration, that companies were born with the industrial age,
that managers were needed, and that administration became a necessary element to ensure the success of
companies, also took their place in this discussion (Robbins, Decenzo & Coulter, 2016). Starting of professional
managers to work in businesses since the 19th century and the professionalizing of the administration approach
are considered a revolution in administration science (Bakkalbasi, 2017). In addition, towards the end of the 19th
century, a paradigm shift was observed with some important changes in administration philosophy, and the
emergence of various theories and the emergence of new laws specific to each theory revealed new beliefs in
administration science (Khorasini & Almasifard, 2017). Therefore, it can be said that the Industrial Revolution,
which is considered the beginning of administration science or the period in which administration-related science

emerged, affected the field of administration with its social, economic and political developments.

In the literature on the concept of administration, there are several of definitions that are similar to each other,
but some of them surround others. For example, administration is knowing what to get subordinates to do and
doing it in the best and most economical way (Aslanargun, 2021). Similarly, it is the process of using resources
(human, money, energy, materials, space, time, etc.) effectively to achieve the goals of the organization (Fabry,
2003). Erkut (2009) discussed administration as an environment created by the efforts of more than one person
around a goal, and mentioned that administration has much broader meanings. Therefore, administration is the
coordination and administration of tasks to achieve organizational goals (Herrity, 2023) or a group activity carried
out cooperatively to achieve a specific goal (Ozer & Ciftci, 2022). Based on the definitions, it is possible to call
administration in general terms as any determined action carried out for a conscious purpose. The role of an
effective administration approach and process in achieving the goals of an organization and being successful is

very important. Undoubtedly, it is thought that effective administration can be achieved with effective managers.
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This is possible with the trained human profile of countries, that is, their human capital. Moldazhanova,
Toleubekova, Zhumataeva and Sarzhanova (2018) also consider solving administration problems in the education
systems of countries as a priority in order to determine the quality of human capital in their research. Because
education can be expressed as an attempt to control the future of a society by recreating its human being (Aydin,
2005). Therefore, it can be said that there is a need for administrators who have received quality training for an
effective administration approach. The word education encompasses a process created with thoughtful and
conscious educational intent (Chazan, 2021). The purpose of education is also described as individuals learning
something new from an educator for any reason (Biesta, 2015). The concept of administration is the activity of
achieving the goals of the organization and using resources efficiently through elements such as planning,
organizing, directing, coordinating, communication and reporting (Evin, 2007). Educational administration, on
the other hand, is to implement the policies created and the decisions taken by providing human and material
resources to these institutions and using them effectively in order to achieve the determined goals of educational
organizations (Okutan, 2016). Therefore, from this point of view, the purpose of educational administration can
be considered as effectively operating and innovating educational organizations established to meet the
educational needs of society to achieve their predetermined goals (Basaran, 2000). Administration is the most
important feature of the 21st century and has developed as a discipline and field of study during this century
(Drucker & Maciariello, 2008). In order to meet the needs of the 21st century, it is important that educational
activities are carried out correctly and effectively. This can be achieved by training administrators to train
themselves and specialize in the administration of education. Because the execution of educational services by
experts has a great role in increasing success in terms of both affecting the quality of the outputs and achieving

the targeted goals.

It has become a universal understanding that professional development is an indispensable fact for all
professions in order to understand the present, shape the future and manage the future. Participating in
postgraduate education has now become a frequently used professional development method in our age for
undergraduate graduates who want to specialize in certain areas in terms of professional and personal
development (Kirgin & Aslanargun, 2023). Postgraduate degrees are generally designed to gain expertise in sub-
disciplines of a field. Educational administration graduate programs are among the programs frequently applied
by education faculty graduates at foundation or state universities. The aim of this program is to train educational
administrators with the required qualifications (Serin & Ergin-Kocattirk, 2019). According to Alp and Sen (2021),
the aim of the program is to train qualified manpower who is specialized in their field, understands
administration and being administrator, meets the requirements of the age, and has managerial qualifications.
It is seen that there has been an increase in the demands of teachers and administrators in recent years to
complete postgraduate education in the educational administration program in order to become an educational
administrator. The reason for the increase in demand for graduate programs in educational administration can
be attributed to the fact that additional points are given to administrator candidates within the scope of the

evaluation form (Annex-1) in the relevant regulation for selecting and assigning administrators to educational
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institutions affiliated with the Ministry of Education (for the first time or for reassignment of administrators).
These points are 5 for those who have a non-thesis master's degree in their field, 6 for those who have a non-
thesis master's degree in the educational administration program, 7 for those who have a thesis master's degree
in other programs, 8 for those who have a thesis master’s degree in the educational administration program, 11
for those who have a doctorate in other programs, and 15 for those who have a doctorate in the educational
administration program. in the form of giving points. Among the candidates who are successful in the oral exam
and who apply for the first time or for re-appointment as an administrator (school principal and vice principal),
the basis points for appointment are determined as follows: 50% of the written exam score, 30% of the score
obtained as a result of the evaluation (Annex-1) and 20% of the score obtained as a result of the oral exam (MEB,
2021). It is observed that candidates are encouraged to receive postgraduate education in their field or especially
in the educational administration program, and that receiving postgraduate education has a significant impact
on the candidates' scores when determining the scores based on appointment. It can be said that managers or
manager candidates in the field of education or outside the field tend to take postgraduate education in the
educational administration program in order to contribute to their professional and personal development and
careers (Demir, 2022; Guriin et al., 2023). Based on the attention paid to the training of educators who are
specialized in their fields and who are needed to manage education correctly and effectively; the purpose of this
research is to determine the opinions of school administrators and vice-principals about studying in postgraduate
programs in the field of educational administration. For this purpose, answers were sought to the following

questions in the research:

e How do school vice-principals evaluate postgraduate education in the field of Educational
Administration in terms of educational administration?

e How do they explain the benefits of receiving postgraduate education in the field of Educational
Administration in terms of being educational administrator?

e How do they evaluate the adequacy of course content in the Educational Administration graduate
program?

e How do they evaluate the status of postgraduate education in the field of Educational Administration

within the criteria for appointment as a school administrator (Annex-1)?

METHOD
Research Design

This research, which aims to determine the opinions of school vice-principals about receiving postgraduate
educationin the field of Educational Administration, was conducted according to the qualitative research method
and case study design. Case studies are a research strategy that enables the understanding of phenomena in
real-life situations (Yin, 2003). At the same time, case studies are preferred in order to determine what is

common or specific to a situation (Hyett, Kenny & Dickson-Swift, 2014). For this reason, the research tried to
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determine common aspects regarding postgraduate education in the field of educational administration by

choosing school vice principals who have studied in this field.

Study Group

In determining the study group of the research, in connection with the purpose of the research, attention was
paid to the criterion that all school deputy principals had a postgraduate education in the Educational
Administration program. Therefore, the study group of the research was determined by adopting the criterion
or criterion sampling method, one of the purposeful sampling methods. Thus, an attempt was made to obtain
in-depth and detailed information about the results aimed to be achieved within the scope of the research.
Because the purposeful sampling type includes information-rich situations regarding the subject of interest;
Criterion sampling, as a purposeful sampling strategy, is used to identify and select potential participants related
to the subject (Palinkas, Horwitz, Green, Wisdom, Duan & Hoagwood, 2013). Table 1 below shows the

demographic distribution of the school vice-principals who participated in the research.

Table 1. Distribution of school vice-principals according to their demographic characteristics

School Vice Principal Years of Seniority Number of In-Service Training Received

Codes Gender in Administration Age on Educational Administration
SVP1 Female 5 31 1
SVP2 Female 8 46 5
SVP3 Male 8 39 2
SVP4 Female 2 36 3
SVP5 Male 12 37 25
SVP6 Male 8 37 4
SVP7 Female 6 42 35
SVP8 Female 6 37 15
SVP9 Male 15 53

SVP10 Male 6 34 1
SVP11 Female 6 37 10
SVP12 Male 17 45 5
SVP13 Male 4 43 9
SVP14 Male 14 38 6
SVP15 Female 6 50 3
SVP16 Male 5 37 3

According to Table 1 above, 7 of the school vice principals participating in the research are women and 9 are
men. The seniority years of them are: 1 is 2 years, 1is 4 years, 2 is 5 years, 5 is 6 years, 3 is 8 years, 1 is 12 years,
1is 14 years, 1is 14 years. 15 years and 1 is 17 years. Of these school vice-principals, 1is 31, 1is 34, 1is 36, 5 is
37,1is38,1is39,1is42,1is43,1is45,1is 46 years old, 1is 50 and 1 is 53 years old. As can be seen from the
table, school vice principals have generally been working for enough years to have sufficient experience. In
addition, it is seen that school vice principals have attended at least one in-service training related to their field

and the number of trainings attended by some of them is high.
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Data Collection Tool

A semi-structured interview form prepared by the researchers based on literature review and expert opinions
was used as a data collection tool in the study. The interview form consisted of 3 parts. These are respectively;
the instructions regarding the content of the research and how it will be conducted are in the form of a section
containing questions to determine the demographic characteristics of the participants and a section containing
questions directed to the school vice-principals in line with the purpose of the research. In this context, the
questions in the interview form, which is the data collection tool in the research, presented in connection with

the purpose of the research are given in Table 2 below.

Table 2. Relationships between interview questions and the purpose of the research

Research Questions Interview Questions

1) Do you find it necessary to study postgraduate education in the
field of Educational Administration in terms of being educational
administrator? If you find it necessary/if not, please explain in what

ways.

1) How do school vice-principals evaluate graduate
education in the field of Educational Administration
in terms of educational administration?

2) How do they explain the benefits of receiving

postgraduate education in the field of Educational
Administration in terms of being educational
administrator?

2) What skills does a postgraduate education in Educational
Administration give you in terms of being educational
administrator? Please explain.

3) How do they evaluate the adequacy of course
content in the Educational Administration graduate
program?

3) What are your thoughts about the course contents of the
graduate program in Educational Administration? In what ways do
you find the courses you took sufficient/insufficient? Please
explain.

3) When you evaluate graduate courses in the field of Educational
Administration, which courses do you think should be added to the
program and why? Please explain.

4) How do they evaluate the status of postgraduate
education in the field of Educational Administration
within the criteria for appointment as a school
administrator (Annex-1)?

4) Do you think that postgraduate education in the field of
Educational Administration should be included in the criteria for
appointment as a school administrator (Annex-1)? If Yes/No,
please explain why.

While preparing the interview form, firstly, the literature was scanned to ensure content validity and interview
guestions were created in connection with the purpose of the research by examining the researchers on the
subject. Afterwards, these questions were presented to 2 professors from the field of Educational Administration
and expert opinions were obtained. The final questions were then presented to an academician from the Turkish
Language Department, edited for language and clarity and added to the interview form. Before starting the data
collection phase, a prepared interview form was presented to two vice-principals who had master's degrees in
the field of Educational Administration and their answers were asked, and a pilot application was carried out
before the research. The answers obtained were examined and analyzed by both researchers and it was seen
that the questions were understood correctly by the school vice-principals. It is important for the correct conduct
of the research that one of the researchers has studied in a doctoral program in the field of Educational

Administration and the other is continuing her doctoral studies in the same field.
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Data Collection Process

The data of the research were collected from school vice-principals working in the center of Bursa. Before the
research, first the deputy principals of the school where the research would be conducted were contacted; They
were interviewed and the purpose of the research and how it would be conducted were explained. Afterwards,
the Google Forms on which the interview form was prepared were sent to the school vice-principals by e-mail
and they were asked to fill it out. The data obtained was transcribed using Google Forms and turned into a

document.

Data Analysis

The answers given by the school vice-principals to the questions in the interview form were analyzed using the
content analysis technique. Content analysis is carried out for data reduction and trying to make sense of
voluminous qualitative materials, as well as to determine basic consistency and meanings (Patton, 2002).
Therefore, in the research, thanks to content analysis, the answers given about postgraduate studies in the field
of Educational Administration were examined in depth with the codes and categories obtained and holistic tables
were tried to be presented. These codes and categories are shown as percentages and frequencies in the tables,
and their interpretations are made below the tables. In order to conduct the research within the framework of
ethical standards, the answers given by the school vice-principals were kept confidential and their opinions were
coded as SVP1, SVP2, SVP3. In addition, coding was done by both researchers in the study and the consistency
between these codes was examined. Because it is necessary to code the sample text, check the consistency

between codes and revise them again until coding consistency is achieved (Weber, 1990).

FINDINGS

In this section, the findings obtained after the analysis of the research data are given under subheadings.

Findings regarding the necessity of receiving postgraduate education in the field of Educational Administration

in terms of being educational administrator

Table 3 below contains the categories and codes obtained from the opinions of the school vice-principals
regarding the necessity of receiving postgraduate education in the field of Educational Administration in terms

of being educational administrator.
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Table 3. Findings obtained from the opinions regarding the necessity of receiving postgraduate education in
the field of Educational Administration in terms of being educational administrator

Categories Codes

Providing administration equipment (4), Gaining experience in administration (3),
Adopting administration as a professional field of work (3), Administrating schools with
scientific data (2), Effective school administration, Getting to know administration

Improving Administration

Skills practices in different countries, Gaining different perspectives, Using human resources
efficiently
Total=16
Gaining Academic Knowledge Having academic knowledge (5), Gaining planning knowledge and skills, Gaining
and Skills administration knowledge
Total=7
Recognizing Educational Identifying and solving educational problems (2), Getting to know innovative
Problems educational approaches, Ensuring crisis administration
Total=4

According to Table 3 above, opinions regarding the necessity of receiving postgraduate education in the field of
Educational Administration in terms of being educational administrator are divided into 3 categories and 27 codes
in total. These categories are respectively “Improving Administration Skills” (f=16), “Gaining Academic Knowledge
and Skills” (f=7) and "Recognizing Educational Problems" (f=4). The most repeated code regarding improving
administration skills was “Providing administration equipment” (f=4), followed by “Gaining experience in
administration” (f=3) and “Adopting administration as a professional field of work” (f=3). Again, administrating
schools with scientific data has also become important here. On the other hand, regarding the category of gaining
academic knowledge and skills, the most repeated code was “Having academic knowledge” (f = 5). Regarding
recognizing educational problems, “Identifying and solving educational problems” (f = 2) is the more repeated
code. 2 views of 1 school vice principal are that receiving postgraduate education in the field of Educational
Administration is not necessary for educational administration. The codes obtained from these views were as
follows: “It does not provide learning by doing” and “Inadequate in-service training”. Some of the opinions of
school vice-principals, which led to the emergence of codes related to necessity obtained from the answers given

to this question in general, are as follows:

“Postgraduate education in the field of educational administration is necessary to gain academic knowledge,
problem-solving, crisis administration, planning and administration knowledge and skills.” SVP1

“l find it necessary. Adopting administration as a professional job; | think that the administration of schools in
line with scientific data and the more efficient/effective use of human resources depend on the equipment of
the administrator.” SVP4

“I think it is necessary because | think that a teacher who wants to be a administrator should have experience,
observation and enthusiasm, and at the same time, he should believe that he will want to improve himself and
that this is necessary, and he should participate in all kinds of practices and academic knowledge in this
direction.” SVP7

“Absolutely necessary. The lessons learned are the leadership, institutionalism, etc. required in administration.
Training in these aspects contributes greatly to business life. SVP11

“Yes, | find it necessary. Because by studying in the field of educational administration, you will learn
administration principles, administration processes, administration theories, etc. It is important to have
knowledge of the subject. With the lessons learned in this process, there will be specialization in identifying
current problems in education administration and producing solutions to these problems. On the other hand,
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lessons about how a manager should behave will also contribute to the effectiveness of administration...”
SVP16

Based on these views, it can be said that gaining knowledge in the field of administration, reaching a certain level
of knowledge and applying school administration with scientific data improve administration skills. In addition,
while receiving postgraduate education in the field of educational administration is considered an important
achievement in terms of improving academic knowledge and skills, it is also important in recognizing educational

problems, taking healthy steps towards solving problems and responding to crises.

The view regarding whether postgraduate education in the field of Educational Administration is not necessary

in terms of being educational administrator is as follows:

“It is necessary, but it is okay not to have it. | think there is no need for this, as many technical issues in
bureaucracy are learned by experience and administration in-service training is insufficient.” SVP3

According to this view, which states that postgraduate education in the field of educational administration is not
necessary for school administration, in-service training in school administration is seen as more important and

the necessity of learning by doing and experiencing in this process is emphasized.

Findings regarding the skills that graduate education in the field of Educational Administration provides to

school vice principals in terms of being educational administrator

Table 4 below contains the categories and codes obtained from the opinions of the school vice-principals
regarding the skills that graduate education in the field of Educational Administration provides in terms of

educational administration.

Table 4. Findings obtained from the opinions regarding the skills that postgraduate education in the field of
Educational Administration provides in terms of educational being administrator

Categories Codes
Academic Awareness and Being informed about developments in the field of administration (2), Academic
Professional Development awareness in the face of problem situations, Information sharing, Information acquisition
Total=5

Ability to evaluate events from different aspects (4), Gaining competence and expertise
in the field of administration (4), Leadership (3), Gaining analytical problem-solving skills
(3), Gaining a professional perspective in the field of administration (2), Ability to
evaluate the situation in the field of administration (2), Providing support in putting
theoretical training into practice (2), Administration knowledge and stability (2),
Providing conflict administration, Gaining different perspectives on the effective use of
resources, Project administration, Governance, Making the right administration
decisions, Gaining knowledge regarding auditing, Effective school administration,
Learning administration theories, Analysis of strengths and weaknesses in administration
(SWOT analysis), Getting to know administration philosophies

Administration Skills

Total=33
Effective communication (5), Scientific approach to problems (2), Acquisition of
Individual Skills knowledge, Analytical thinking, Producing practical solutions, Ability to look at events
holistically, Research skills, Being innovative, Ability to rise in position
Total=14
Social Skills Socialization, Peer learning, Human relations, Teamwork
Total=4
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According to Table 4 above, opinions regarding the skills that graduate education in the field of Educational
Administration provides in terms of being educational administrator are divided into 4 categories and 56 codes
in total. These categories are “Administration Skills” (f=33), “Individual Skills” (f=14), “Academic Awareness and
Professional Development” (f=5) and “Social Skills” (f=4), respectively. The most repeated codes regarding
administration skills are "Ability to evaluate events from different aspects” (f=4) and “Gaining competence and
expertise in the field of administration” (f=4). “Leadership” (f=3), “Gaining analytical problem-solving skills” (f=3),
“Gaining a professional perspective in the field of administration” (f = 2), "Ability to evaluate the situation in the
field of administration" (f = 2), “Providing support in putting theoretical training into practice” (f=2),
“Administration knowledge and stability (2) codes follow respectively. On the other hand, regarding the individual
skills category, the most repeated code was “Effective communication” (f=5), followed by “Ability to approach
problems scientifically” (f=2). The most recurring code in the academic awareness and professional development
category was “Being informed about developments in the field of administration” (2), and in the social skills
category, “Socialization” (f = 1), “Peer learning” (f = 1), “Human relations” (f=1), and “Teamwork” (f=1) codes
appeared in equal numbers. Some of the views of school vice principals, which generally led to the emergence of

the codes obtained from the answers given to this question, are as follows:

“I think it is a training that everyone who works as an education administrator should definitely receive. Having
knowledge about administration, leadership and supervision changes a lot.” SVP8

“It helps to make the right decisions in administration and to make predictions more stable.” SVP9

“It allows to have different perspectives. It contributes to the scientific approach in solving the problems
encountered in administration.” SVP14

“My awareness of the events and problems | encountered increased in line with academic knowledge. | can
evaluate the situation from a more professional perspective. The year is indicative in my evaluation of events
from different aspects.” SVP1

“I think it is useful in terms of analytical thinking, correct leadership skills, institutional structure and human
relations.” SVP11

“Analytical problem-solving skills, conflict administration, different perspectives on more effective use of
resources, teamwork and project administration.” SVP4

Based on these views, it can be said that postgraduate education in educational administration supports
administration skills such as leadership, competence and expertise, as well as academic awareness and
professional development. In addition, this training helps the individual in effective communication, analytical
thinking, reaching practical solutions, etc. While improving their abilities, it also positively affects their social

skills.

Findings regarding the adequacy of course contents in the Educational Administration postgraduate program

Table 5 below contains the categories and codes obtained from the opinions of the school vice principals

regarding the adequacy of the course contents of the graduate program in Educational Administration.
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Table 5. Findings obtained from the views regarding the adequacy of the course contents of the Educational

Administration postgraduate program

Categories Codes Related to the Adequacy of Course Contents
Administration and Leadership (3), Supervision (2), Performance administration, Administration and organization,
Organization Organizational change, Corporate culture, Planning, Educational economics, Communication
courses
Total=11
Theory and Theory and approaches (2)
Approaches
Total=2
Human Resources The effectiveness of the human resources course in terms of personnel functioning, Increasing
Administration the work efficiency of the personnel, Gaining working experience
Total=3
Categories Codes Related to Insufficiency of Course Contents
Practice and Lack of practice course (4), Not giving case studies that support the practice (2), Analyzing
Examples alternative solutions with case studies
Total=7
Curriculum and Not being adapted to practical life (2), Not being coordinated with the Ministry of National
Legislation Education (not overlapping), Not being in compliance with education legislation, Not being
able to keep up with changes, Not updating the curriculum
Total=6
Course Content and Theoretical intensity (3), Insufficiency of scientific research and methods course hours,
Intensity Insufficiency of law courses, Insufficiency of elective courses.
Total=6

According to Table 5 above, views regarding the adequacy of the Educational Administration postgraduate
program course contents are divided into 3 categories and 16 codes regarding the adequacy of the course and 3
categories and 19 codes regarding the inadequacy of the course. The categories into which views regarding the
adequacy of the courses are divided are as follows: “Administration and Organization” (f=11), “Human Resources
Administration” (f=3) and “Theory and Approaches” (f=2). The most repeated codes regarding administration and
organization are “Leadership” (f=3) and then “Supervision” (f=2), while regarding theories and approaches, it was
“Theory and approaches” (f=2). Regarding human resources and administration, the codes “The effectiveness of
the human resources course in terms of personnel functioning” (f=1), “Increasing the work efficiency of the
personnel” (f=1) and “Gaining working experience” (f=1) codes were formed in equal numbers. Some of the views
of school vice principals, which generally led to the emergence of the codes obtained from the answers given to

this question, are as follows:

“I find it sufficient within the framework of leadership, change, educational economics and educational
theories.” SVP6

“Our course contents were sufficient for Osmangazi University. We received sufficient lessons in terms of
planning, inspection, administration, supervision, leadership and corporate culture, which are included in the
training.” SVP11

“I think the human resources course is very effective in terms of personnel functioning. It contributed to
employees' work efficiency and work experience. In addition, theoretical theories and orientations in
educational administration courses have shown business administration that should and should not be done.”
SVP1
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The categories in which opinions regarding the inadequacy of the courses are divided are as follows: “Practice
and Examples” (f=7), “Curriculum and Legislation” (f=6) and “Course Content and Intensity” (f=6). Regarding
insufficiency, the most repeated codes regarding the practice and examples category are “Lack of practice course”
(f=4), followed by “Not giving case studies that support the practice” (f=2). Regarding the curriculum and
legislation, the most repeated code is “Not being adapted to practical life” (f=2), and regarding course content
and intensity, it is “Theoretical intensity” (f=3). Some of the views of school vice principals, which generally led

to the emergence of the codes obtained from the answers given to this question, are as follows:

“I found the course contents sufficient in theoretical terms. However, | thought some of the courses were
inadequate in terms of application. | think it would be appropriate for administrators candidates to present
some practical situations as case studies and to examine alternative solutions.” SVP4

“I think it is sufficient, but there are many aspects that do not overlap with the Ministry of National Education.”
SvP2

“Although the course contents vary depending on the universities, | can also say that they do not comply with
the spirit of the time. By the spirit of the time, | mean that they have difficulty in instantly adapting to the
changes...” SVP13

“The courses are sufficient, but | think students will be more active in the program if practical courses can be
added. The number of elective courses should be increased, and students should not be forced to choose only
the elective courses that are offered. The course | took on administration processes focused a lot on theory. In
addition, the course on organizational behavior can be expanded with different studies such as scenarios, etc.
I think it would be good to support it.” SVP16

When the opinions about the course contents of educational administration graduate programs are examined,
it is stated that the courses are sufficient in topics such as administration and organization, theories and
approaches, and human resources administration, but there are some deficiencies in terms of practice. In
particular, opinions such as the inadequacy of elective courses and the need to update the curriculum in

accordance with the requirements of the age come to the fore.

Findings regarding the courses that should be added to the Educational Administration postgraduate program
Table 6 below contains the categories and codes obtained from the views of the school vice principals regarding

the courses that should be added to the Educational Administration postgraduate program.

Tablo 6. Findings obtained from the views regarding the courses that should be added to the Educational
Administration postgraduate program

Categories Codes

Communication Skills and Human Relations (6), Human Resources (2),
Economics/Accounting (2), Media Literacy, Ethical Practices in Schools, Administration
and Values, Multiculturalism, Education Philosophy, Behavior and Administration,

Theoretical Courses Psychological Resilience in Administration, Psychology, Education Law, Core Values in
Supervision, Educational Inequalities, Social Justice and Inclusion, Artificial Intelligence
in Administration, Metaverse Technologies, Educational Technologies, Current
Educational Tools, Occupational Health and Safety

Total=27

Practical Courses School Experience/Internship (4)

Total=4
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According to Table 6 above, opinions regarding the courses that should be added to the Educational
Administration postgraduate program are divided into 2 categories and 31 codes. These categories are
“Theoretical Courses” (f=27) and “Practical Courses” (f=4). Regarding theoretical courses, the most frequently
occurring code is “Communication Skills and Human Relations” (f=6), followed by “Human resources” (f=2) and
“Economics/accounting” (f=2). Regarding practical courses, the code "School experience/internship" (f=4)
emerged. Some of the views of school vice principals, which generally led to the emergence of the codes obtained

from the answers given to this question, are as follows:

“I believe that emphasis should be given to courses related to the field in the field of Educational
Administration. Therefore; it would be appropriate to add courses on human relations and human resources
administration in educational administration.” SVP15

“I think the field of occupational health and safety is important.” SVP14
“Courses such as Ethical Practices, Administration and Values should be added in schools” SVP16

“It can be practice, that is, internship. When a teacher becomes a manager, he moves on to a completely
different profession. In addition to the internship, psychology-oriented courses can also be added.” SVP3

When the opinions about the courses that should be added to educational administration graduate programs are
examined, it is stated that theoretical courses such as communication skills and human relations, human
resources, economics, finance and accounting should be given predominantly. As for practical courses, it has been

stated that school experience or internship practices are also required in graduate programs.

Findings regarding the inclusion of postgraduate education in the field of Educational Administration within

the criteria (Annex-1) for appointment as a school administrator

Table 7 below contains the categories and codes obtained from the opinions of the school vice-principals
regarding the inclusion of postgraduate education in the field of Educational Administration within the criteria

(Annex-1) for appointment as school administrator.

Tablo 7. Findings obtained from the opinions regarding the inclusion of postgraduate education in the field of

Educational Administration within the criteria (Annex-1) for appointment as school administrator

Categories Codes

Supporting administration equipment (5), Contributing to specialization (3), Having field
knowledge (2), Being an indicator of merit (2), Creating a basis for practice (2), Contributing

Yes to professional development (2), Ensuring scientific knowledge, Effective school
administration, quality education
Total=18
No Administration cannot be measured only with graduate degrees, Not influencing

appointment decisions

Total=2
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According to Table 7 above, views regarding the inclusion of postgraduate education in the field of Educational
Administration within the criteria (Annex-1) for appointment as school administrator are divided into 2 categories
and 20 codes in total. Regarding the fact that Educational Administration postgraduate education should be
included in the criteria for being appointed as a school administrator, the most frequently mentioned code is
“Supporting administration equipment” (f=5), followed by “Contributing to specialization” (f=3), “Having field
knowledge”. “Being an indicator of merit” (f=2), “Being a basis for practice” (f=2) and “Contributing to
professional development” (f=2). The codes stated that studying in this program should not be included in the
school administrator appointment criteria are “Administration cannot be measured only with graduate degrees”
(f=1), and “Not influencing appointment decisions” (f=1). Some of the views regarding postgraduate education in

this field should be included in the criteria for appointment as a school administrator (Annex-1) are as follows:

“Yes. Education administrators must be effective and knowledgeable, have gone through a certain training
program and know their job.” SVP1

“Yes, I think it is right to include it because | believe that administration is a professional field independent of
teaching and that more equipped administrators are at work at this point, which will make this strong link of
the education system stronger.” SVP4

“I find it necessary. Because every person who wants to be an administrator in the field of school
administration must be equipped. Thus, | believe that the quality of education in schools will increase.” SVP6

“Yes, | think it should be included in Appendix-1 as | think it can be an opportunity for managers to improve
themselves.” SVP15

Some of the views regarding postgraduate education in the field of Educational Administration should not be

included in the criteria (Annex-1) for appointment as a school administrator are as follows:

“No, because although | believe it is necessary for professional self-improvement, | do not think it is mandatory.
We also have many administrators who carry out their administration duties diligently, even though they have
undergraduate degrees. Administration is not just a diploma, the institution must be fair, transparent,
disciplined but not oppressive..." SVP7

“Anyway, the Ministry of Education makes appointments not based on merit, but according to the instructions
of union or party provincial and district presidents.” SVP9

When the opinions regarding the inclusion of postgraduate education in the field of educational administration
among the selection criteria for appointment as a school administrator were examined, the majority of the
assistant principals considered it a correct practice to include this graduate education in the selection criteria for

appointment as school administrators, and candidates were given more points depending on this education.

CONCLUSION and DISCUSSION

In this research, the opinions of school vice principals studying in educational administration postgraduate
programs were examined regarding the program. In this context, the necessity of receiving postgraduate
education in the field of educational administration in terms of being an educational administrator, the skills it

provides in terms of educational administration, the adequacy of the course content of the program, the courses
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that need to be added to the program and its inclusion in the criteria for appointment as school administrators
have been tried to be evaluated from the perspective of school vice principals. According to the results of the
research, school vice principals who have postgraduate education emphasized that receiving a postgraduate
education in the field of educational administration is necessary in terms of improving administration skills,
gaining academic knowledge and skills, and contributing to recognizing educational problems. According to the
results of the research, based on the views of school vice principals who have postgraduate education in the field
of educational administration, the requirements of studying postgraduate education in this field in terms of
educational administration are as follows: improving administration skills, gaining academic knowledge and skills,
and thus contributing to the on-site recognize of educational problems. When the relevant literature is examined,
studies that support the current research results are found (Alabas, Kamer & Polat, 2012; Demircioglu & Ozdemir,
2023; Kosar, Er & Kiling, 2020; Pont, Nusche & Moorman, 2008; Serin & Ergin-Kocatlrk, 2019; Umur & Demirtas,
2016). While it was stated in the studies in question that the participants turned to postgraduate education for
its contribution to their professional and personal development and the convenience of professional seniority, it
was stated that it is necessary to receive postgraduate education in the educational administration program in

order to identify the problems encountered in education and propose solutions and to effectively manage crises.

The results obtained from the views of school vice principals about the skills gained in terms of educational
administration by receiving education in the educational administration postgraduate program are as follows:
the program provides academic awareness and professional development, administration skills, and various
individual and social skills and achievements. These results are similar to the results of Kulaksiz’s (2019) research.
In the research, school administrators who received postgraduate education in the field of educational
administration and supervision were evaluated as highly effective by the teachers working in their schools in
terms of administration effectiveness, conceptual skills, technical and human relations skills. Mavis-Sevim and
Akin (2021) stated in their research that teachers turn to postgraduate education to ensure their professional
and personal development and to have an academic career. In the same research, they also found that
postgraduate education provides individual and social gains such as self-confidence, satisfaction and
performance, as well as skills in scientific thinking and research, communication, teaching and evaluation, and
establishing relationships between theory and practice. In his research, Diaz (2021) stated that school
administrators who received doctoral education made a significant contribution to the professional preparation
of school administrators in addition to their positive learning experiences; he also determined that the
relationships and professional networks among learners provide them with a resource and sense of community
from which they can benefit. In the current research, it has been concluded that the postgraduate education
received in the educational administration program develops administration skills such as providing competence
and expertise in the field of administration, gaining a professional perspective, analytical problem-solving skills

and leadership, and these skills also support individual development, professional and social development.
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The results obtained from the views of school vice principals about the course contents of educational
administration postgraduate programs in the research are as follows: The program has a theoretically intensive
curriculum, and it does not focus on practical solutions and concrete solutions through case studies. Additionally,
it was pointed out that the relationship between theory and practice in the program was insufficient. According
to the results of Sezgin, Kavgaci and Kiling’s (2011) research, similarly, graduate students in educational
administration and supervision stated that they had some problems in establishing a relationship between theory
and practice, in conducting studies that would find solutions to interdisciplinary and country problems, and in
sharing the produced knowledge at national and international levels. Turgut (2022) also stated in his research
that the educational administration master’s program progresses on theoretical knowledge and that there are
deficiencies in practical training. In this context, in line with the results obtained from the research, it can be said
that practical courses should be added to educational administration postgraduate programs as well as
theoretical courses, the number of elective courses should be increased, and current changes and developments

regarding the curriculum should be followed.

In the research, school vice principals emphasized the importance of adding current courses such as
multiculturalism, educational inequalities, social justice and inclusion, artificial intelligence in administration,
metaverse technologies, psychological resilience in administration to educational administration postgraduate
programs. They also pointed out the inadequacy of theoretical courses such as psychology, communication skills
and human relations, economics, accounting and finance. In Ustiiner and Cémert’s (2008) research, it has been
stated that there are discussions on whether most of the courses taught in the educational administration,
inspection and planning doctoral program are not specific to the field, some of them are based on general
culture, similar to master’s degree courses, some concern very specific areas, and some of them are at the
doctoral level. It has been expressed that although this situation is suitable for an interdisciplinary approach, it
will cause the program to lose its originality. Erkilic and Can (2018) consider the lack of common content of
education administration programs and the fact that they are far from plans and programs in terms of formal
education as a situation that increases concerns. When the results obtained from the current research are
examined, it can be concluded that educational administration postgraduate programs are not updated in
parallel with current discussions and developments, course contents are designed more theoretically, and the
disconnection between theory and practice in the program continues. In this context, the course content of
postgraduate programs should be designed to develop skills that will enable students to critically evaluate

current debates and change processes in education.

In the research, the majority of the views of school vice principals who have postgraduate education in the field
of educational administration are related to the fact that postgraduate education in this field should be included
in the criteria (Annex-1) for appointment as a school administrator. As a matter of fact, it has been reached that
this program is useful for supporting the equipment of administrators, contributing to specialization, gaining

learning outcomes in field knowledge, following a meritorious process in assignments, laying the groundwork for
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applications, contributing to professional development, creating scientificity, effective school administration
understanding and qualified education. In the regulations, methods such as an evaluation form and a written
exam administered by OSYM are used in school administrator selection criteria, and candidates who pass the 60
threshold score as a result of the exam are invited to an interview through commissions formed by the provincial

national education directorates.

The decision taken regarding the evaluation form in the MEB Regulation on Selection and Assignment of
Administrators for Educational Institutions is as follows: Candidates who have a master’s degree without thesis
in the field of educational administration will be given 6 points, candidates who have a master’s degree with
thesis in the field of education will be given 8 points, candidates who have a doctorate in any field will be given
11 points, and candidates who have a doctorate in the field of educational administration will be given 15 points.
In this context, according to the results of the research, school vice principals who received postgraduate
education in the field of educational administration stated that the practice, which is one of the selection criteria
for school administration and provides an additional score advantage, should continue. They also evaluated this
practice as a correct practice for effective school administration, contribution to professional development and
as an indicator of merit. Turhan and Yaras’s (2013) research also revealed that postgraduate education in the
field of educational administration, inspection and planning has an impact on solving problems encountered in
education and on the development of leadership behaviors. In lzgar and Altinok’s (2013) research, it was
determined that there was a significant difference in the logical decision-making strategies of school
administrators with graduate education compared to those with only undergraduate degrees. Grissom, Egalite
and Lindsay (2021) state that effective school principals have positive effects on issues such as student success,
student absenteeism, inequalities, peer bullying and exclusion. In this context, supporting and encouraging the
professional and personal development of school administrators is considered important in terms of many
factors, from student success to teachers’ job performance, from effective school climate to teachers’
professional satisfaction. Therefore, in line with the research results, it can be said that school administrators are
turning to postgraduate education in the field of educational administration in order to gain additional points by
being subjected to different scoring in administrative assignments, to specialize in the field of administration and

to gain field knowledge, and this is a remarkable practice.

SUGGESTIONS

Based on the research results, it is recommended that both the Ministry of National Education and the Council
of Higher Education produce policies that will encourage educators who have transitioned from teaching to
school administrators and who are not yet in administration positions but are considering continuing their
careers in this field, to receive postgraduate education in the field of educational administration. It is
recommended that universities providing postgraduate education in the field of educational administration
should support theoretical courses in this field with practical content. In addition, it can be said that making the

program more efficient and effective by conducting a needs analysis within the framework of current education
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problems and discussions in determining these courses would be a more need-oriented way. In addition, it is
recommended that new research be conducted to obtain more qualitative and in-depth information in this field

in order to minimize the gap between theory and practice in courses.
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EGiTiM YONETiMi ALANINDA LiSANSUSTU OGRENiM GORMEK: OKUL MUDUR
YARDIMCILARININ BAKIS ACISIYLA NIiTEL BiR INCELEME

0z

Bu arastirmada egitim yénetimi alaninda lisansustu 6grenim goren okul midir yardimcilarinin
aldiklan lisansiisti egitime yonelik gorUsleri incelenmistir. Arastirma nitel yontem ve durum
calismasi deseninde yuritulmistiur. Calisma grubu 6lglit 6rnekleme teknigi ile belirlenmistir.
Veriler Bursa ilinde gorev yapan 16 okul midir yardimcisindan goriisme formu araciligiyla
toplanmistir. Verilerin analizinde igerik analizi kullanilmis; veriler kod ve kategorilere ayrilmistir.
Sonuglara gore okul midir yardimcilari egitim yonetimi alaninda lisanststi 6grenim gérmenin
egitim yoneticiligi acisindan gerekli oldugunu diisinmektedirler. Bu egitim okul ydneticilerinin
yonetim yeteneklerini gelistirmekte, akademik bilgi ve beceri kazanmalarini saglamakta ve egitim
sorunlarini tanimaya yardimci olmaktadir. Ayrica yonetim becerileri yaninda akademik farkindalik
ve profesyonel gelisim, bireysel ve sosyal beceriler kazandirmaktadir. Bu alandaki programlarin
ders iceriklerinin yetersiz oldugu ile ilgili gorlsler agirhkta olup derslerin uygulama ve érneklerden
uzak oldugu, program ve mevzuat agisindan eksiklikler bulundugu ve ders iceriklerinin kuramsal
yogunluga sahip oldugu belirlenmistir. Program derslerine eklenmesi gereken ders ile ilgili
gorislerin genellikle teorik derslerde yogunlastigi ve 6zellikle iletisim becerileri ve insan iliskileri
Uzerine derslerin programa konulmasi gerektigi ile ilgili gortsler agirhkta olmustur. Okul midir
yardimcilari bu egitimin okul yoneticisi olarak gorevlendirme kriterleri (EK-1) igerisinde yer almasi
gerektigini distinmektedirler. Sonuglara gore egitim yonetimi alaninda kariyerlerini devam
ettirmeyi dlstinen egitimcilerin bu alanda lisansustl 6grenim gérmelerini tesvik edecek politikalar
Uretilmeli, mifredatin giincel egitim tartismalariyla olusturulmali, derslerin uygulamaya yonelik
agirhklari artirilmalidir.

Anahtar kelimeler: Egitim yonetimi, lisansiisti egitim, okul midur yardimcisi.
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GiRIS

insanlar birlikte yasamaya ihtiyac duyduklari ilk zamanlardan beri birtakim ortak amag ve hedeflere ulasabilmek
icin gayret gostermislerdir. Bu dogrultuda tarih boyunca bir araya gelmek, ayni yénde hareket edebilmek ve
kaynaklari verimli ve etkili kullanabilmek adina asiret, boy, ulus ve devlet gibi sosyal ve siyasi orgiitler kurarak
yonetim biliminin de temellerini atmislardir. Yonetim, insanlarin diger insanlarla etkilesiminin ve iletisiminin
oldugu her yerde ve her zamanda var olmustur. Clnkl bu eylemlerin koordineli bir bicimde baslamasi, devam
etmesi ve 6nemli sonuglar elde edilmesi icin yonetim anlayisina her zaman ihtiya¢ duyulmustur. Fakat diger
taraftan yonetim biliminin tarihsel siireci, ne zaman ve nasil ortaya ¢iktigi hakkinda bir gorus birligi olmamasina
ragmen Sanayi Devrimi’nde (18. ylzyildan baslayip 19. ylizyila kadar olan siireg) giindeme geldigi ve bu dénemin
modern yonetim yaklasimlari ile bilim olma yolunda hizla adimlarin atildigi bir zaman dilimi olarak
degerlendirilebilecegi soylenebilir (Aksoy, 2016; Kohnova ve Salajovd, 2019; Nisanci, 2015). Sanayi Devrimi ile
ortaya cikan teknolojik gelismeler toplumlari oldugu kadar 6rgitleri veya isletmeleri de biiyik olglide etkileyip
degistirmis; orgitlerin mevcut ¢alisma bicimlerine miidahaleleri agik hale getirip yonetimsel pek ¢ok sorunun da
ortaya ¢ikmasina neden olmustur. Ayrica Sanayi Devrimi’nin 20. ylzyil dncesi en 6nemli etkisinin yonetim alanina
oldugu, sanayi ¢agiyla birlikte sirketlerin dogusunun gergeklestigi, yoneticilere ihtiya¢ duyuldugu, sirketlerin
basarisini saglamak icin yénetimin gerekli bir unsur haline geldigi ile ilgili gorisler de bu tartismada yerini almistir
(Robbins, Decenzo ve Coulter, 2016). 19. ylzyildan itibaren profesyonel yoneticilerin isletmelerde gérev yapmaya
baslamasi ve yonetim anlayisinin profesyonellesmesi de yonetim bilimi ile ilgili bir devrim olarak ele alinmaktadir
(Bakkalbasi, 2017). Ayrica 19. ylizyilin sonlarina dogru yonetim felsefesinde bazi 6nemli degisikliklerle birlikte bir
paradigma degisikligi de gbzlenmis, beraberinde cesitli teorilerin ortaya ¢ikmasi ve her teorinin kendine 6zgi yeni
kanunlar ortaya koymasi yonetim biliminde yeni inanglar ortaya ¢ikarmistir (Khorasini ve Almasifard, 2017).
Dolayisiyla yonetim biliminin baslangici ya da yonetim ile ilgili bilimselligin ortaya c¢iktigi donem olarak kabul

edilen Sanayi Devrimi’nin, sosyal, ekonomik ve siyasi gelismeleriyle yonetim alanini etkiledigi séylenebilir.

Yonetim kavrami ile ilgili alanyazinda birbirine benzer fakat bazilarinda digerlerini c¢evreleyen birtakim
tanimlamalara rastlanmaktadir. Ornegin yénetim, astlara ne yaptirilacaginin bilinmesi ve bunun en iyi ve
ekonomik yollarla gergeklestiriimesidir (Aslanargun, 2021). Benzer sekilde 6rgiitiin hedeflerine ulasmasi igin
kaynaklarin (insan, para, enerji, malzeme, alan, siire, zaman vb.) etkili bir sekilde kullaniimasi siirecidir (Fabry,
2003). Erkut (2009) yonetimi, birden fazla insanin bir amac etrafinda ¢aba gostermeleri ile olusan ortam seklinde
ele alarak aslinda yénetimin ¢ok daha genis anlamlari icerdiginden bahsetmistir. Dolayisiyla yénetim, orgiitsel
amaclara ulasmak icin gorevlerin koordinasyonu ve idaresi (Herrity, 2023) veya belirli bir amaci gergeklestirmek
icin is birligi halinde yiiriitiilen bir grup faaliyetidir (Ozer ve Ciftci, 2022). Tanimlardan hareketle bilingli bir amag
dogrultusunda gergeklestirilen her turli kararl eyleme genel anlamda yonetim demek mimkindir. Bir 6rgitiin
amaclarina ulasmasinda ve basarili olunmasinda etkili bir yonetim anlayisi ve siirecinin roli oldukg¢a énemlidir.
Suphesiz etkili bir yonetimin etkili yoneticilerle gerceklestirebilecegi dislintilmektedir. Bu da Ulkelerin sahip
olduklari yetismis insan profili yani beseri sermayesi ile miimkin olabilmektedir. Moldazhanova, Toleubekova,

Zhumataeva ve Sarzhanova (2018) da arastirmalarinda bununla ilgili olarak beseri sermayenin kalitesinin
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belirlenebilmesi icin dlkelerin egitim sistemlerindeki yonetim sorunlarinin ¢o6zilmesini o6ncelik olarak
degerlendirmektedir. Clinkii egitim, bir toplumun sahip oldugu insani yeniden yaratarak gelecegini kontrol etme
girisimi olarak ifade edilebilmektedir (Aydin, 2005). Bu nedenle etkili bir yonetim anlayisi igin kaliteli bir egitimden

gecmis yoneticilerin varligina ihtiyag oldugu séylenebilir.

Egitim kelimesi, duslinilmis ve bilingli egitim niyetiyle olusturulan bir streci kapsamaktadir (Chazan, 2021).
Egitimin amaci, bireylerin herhangi bir nedenden dolay! bir egitici tarafindan yeni bir seyler 6grenmeleri olarak
da nitelendirilmektedir (Biesta, 2015). Yonetim kavrami ise planlama, orgiitleme, yoneltme, koordine etme
(esgudim), iletisim ve raporlama gibi unsurlarla 6rgitiin amaglarini gergeklestirme ve kaynaklari verimli kullanma
faaliyetidir (Evin, 2007). Egitim y6netimi ise egitim 6rgitlerini belirlenen amaglara ulastirmak tizere bu kurumlara
insan ve madde kaynaklarini saglayarak etkili bigimde kullanmak suretiyle, olusturulan politikalari ve alinan
kararlari uygulamaktir (Okutan, 2016). Dolayisiyla buradan hareketle egitim yonetiminin amaci, toplumun egitim
ihtiyacini karsilamak icin kurulan egitim orgitlerini, 6nceden belirlenen amaglarini gergeklestirmek igin etkili
isletmek ve yenilestirmek olarak degerlendirilebilir (Basaran, 2000). Yénetim, 21. yy.in en énemli 6zelligidir ve
bir disiplin ve ¢alisma alani olarak bu yuzyil icerisinde gelismistir (Drucker ve Maciariello, 2008). 21. yuzyil
gereksinimlerinin yerine getirilebilmesi icin egitim faaliyetlerinin dogru ve etkili bir bicimde yurttilmesi
onemlidir. Bu da egitim yoneticilerinin kendilerini egitimin yodnetilmesi anlaminda yetistirmis olmalari ve
uzmanlagmalari ile saglanabilir. Clinki egitim hizmetinin uzman kisilerce yuritilmesi hem ciktilarin niteligini

etkileme hem de hedeflenen amaclara ulasma noktasinda basarinin artmasinda biyiik role sahiptir.

Buglinu anlamak, gelecegi sekillendirmek ve gelecegi yonetebilmek icin mesleki gelisimin bitiin meslekler igin
olmazsa olmaz bir gercek oldugu evrensel bir anlayis haline gelmistir. Mesleki ve kisisel gelisim acisindan belli
alanlarda uzmanlagmak isteyen lisans mezunu bireyler igin lisansistl egitime katilmak artik ¢agimizda sik¢a
basvurulan bir mesleki gelisim yontemi olmustur (Kirgin ve Aslanargun, 2023). Lisansistu egitim dereceleri
genellikle bir alanin alt disiplinlerinde uzmanlk kazanmak icin tasarlanmis egitim kademelerindendir. Egitim
yonetimi lisansistl programlar vakif ya da devlet Universitelerinde egitim fakiltesi mezunlarinin siklikla
basvurdugu programlar arasinda yer almaktadir. Bu programin amaci ise ihtiya¢ duyulan niteliklerde egitim
yOneticisi yetistirmektir (Serin ve Ergin-Kocatlirk, 2019). Alp ve Sen’e (2021) gére ise alanda uzmanlasan, yonetimi
ve yoneticiligi kavrayan, cagin gereklerine uygun, yonetici Ozelliklerine sahip kalifiye insan glicline
doniistirmektir. Egitim yoneticisi olmada egitim yonetimi programinda lisansiisti egitimi tamamlamaya yonelik
son vyillardaki 6gretmen ve yodnetici taleplerinde artis oldugu goérilmektedir. Egitim yonetimi lisansisti
programlara talebin artmasinin nedeni ise MEB’e bagh egitim kurumlarina (ilk defa veya yeniden yonetici
gorevlendirmelerinde) yonetici se¢me ve gorevlendirme yonetmeliginde yonetici adaylarinin degerlendirme
formunda (Ek-1) kendi alaninda tezsiz yiiksek lisans yapmis olanlara 5, egitim yonetimi programinda tezsiz yliksek
lisans yapanlara 6, diger programlarda tezli yliksek yapanlara 7, egitim yonetimi programinda tezli yiksek lisans
yapanlara 8, diger programlarda doktora yapanlara 11, egitim yonetimi programinda doktora yapan adaylara ise

15 puan verilecek olmasina baglanabilir. S6zIU sinavda basarili olan adaylardan miduar, midir basyardimcisi ve
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mudar yardimcisi olarak ilk defa veya yeniden gérevlendirilmek Gizere basvuruda bulunanlarin gérevlendirmeye
esas puanlari; yazili sinav puaninin %50’si, degerlendirme sonucu (EK-1) alinan puanin %30’u ve s6zli sinav
sonucu alinan puaninin %20’si dikkate alinarak belirlenmektedir (MEB, 2021). Adaylarin kendi alaninda veya
ozellikle egitim yonetimi programinda lisansistli 6grenim gormeye tesvik edildigi ve gérevlendirmeye esas
puanlari belirlenirken lisansisti egitim almanin, adaylarin puanlarina ciddi oranda etki ettigi goriilmektedir.
Egitim alaninda ya da alan disinda yonetici veya yoOnetici adaylarinin mesleki ve kisisel gelisimlerine ve
kariyerlerine katki saglamak amaciyla egitim yonetimi programinda lisansistlu egitim almaya yoneldikleri
soylenebilir (Demir, 2022; Girin vd., 2023). Egitimin dogru ve etkili bir sekilde yonetilmesi icin ihtiya¢ duyulan
ve alaninda uzmanlasmis egitimcilerin yetistiriimesine olan dikkatten hareketle; bu arastirmanin amaci egitim
yonetimi alaninda lisanslsti programlarda 6grenim goérme hakkinda birer okul yodneticisi olan okul muadir
yardimcilarinin goérislerinin belirlenmesidir. Bu amag¢ dogrultusunda arastirmada asagidaki sorulara yanit

aranmistir:

Okul midur yardimcilari;
e Egitim Yonetimi alaninda lisanslisti  6grenimi goérmeyi egitim yoneticiligi acgisindan nasil
degerlendirmektedirler?
e Egitim Yonetimi alaninda lisansistlu 6grenimi gérmenin egitim yoneticiligi agisindan kazanglarini nasil
aciklamaktadirlar?
e  Egitim Yonetimi lisansustl programi ders iceriklerinin yeterligini nasil degerlendirmektedirler?
e Egitim Yonetimi alaninda lisanslsti 6grenimini okul yoneticisi olarak goérevlendirme kriterleri (EK-1)

icerisindeki durumunu nasil degerlendirmektedirler?

YONTEM

Arastirmanin Deseni

Egitim YoOnetimi alaninda lisansistli 6grenim gorme ile ilgili okul mudiar yardimcilarinin  goérislerinin
belirlenmesinin amaclandigi bu arastirma nitel arastirma yontemi ve durum calismasi desenine goére
yurittlmustir. Durum galismalari, olgularin gergek hayatlardaki durumlar igerisinde anlasilmasini saglayan bir
arastirma stratejisidir (Yin, 2003). Ayni zamanda durum ¢alismalari, bir durum ile ilgili olarak ortak olan ya da o
duruma 6zgti olan seylerin belirlenebilmesi amaciyla tercih edilmektedirler (Hyett, Kenny ve Dickson-Swift, 2014).
Bu nedenle arastirmada, egitim yénetimi alaninda lisansistli 6grenim gorme ile ilgili olarak bu alanda 6grenim

gormis okul midir yardimcilari tercih edilerek ortak yanlar belirlenmeye calisiimistir.

Calisma Grubu

Arastirmanin ¢alisma grubunun belirlenmesinde arastirmanin amaci ile baglantili olarak okul mudir
yardimcilarinin timinin Egitim Yonetimi programinda lisansisti O6grenim goérmis olma kriterine dikkat

edilmistir. Dolayisiyla arastirmada amacli 6rnekleme yéntemlerinden olglit ya da kriter 6érnekleme metodu
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benimsenerek arastirmanin ¢alisma grubu belirlenmistir. Boylelikle arastirma kapsaminda ulasilmasi hedeflenen
sonuglarla ilgili derinlemesine ve detayh bilgiler elde edilmeye ¢ahlisilmistir. Clinkd amacgh 6rnekleme turd,
ilgilenilen konuya iligkin bilgi agisindan zengin durumlari; bir amagl 6rnekleme stratejisi olarak kriter 6rnekleme
ise konu ile ilgili potansiyel katihmcilari belirlemek ve segmek amagli kullanilmaktadir (Palinkas, Horwitz, Green,
Wisdom, Duan & Hoagwood, 2013). Asagidaki Tablo 1’de arastirmaya katilan okul midir yardimcilarinin

demografik dagilimlari verilmistir.

Tablo 1. Okul mudir yardimcilarinin demografik 6zelliklerine gére dagilimi

Okul Mudir Yardimcisi Cinsiyet Yoneticilikteki Yas Egitim Y6net‘icili§i ile ilgili Ahnan Hizmet
Kodlari Kidem Yili Igi Egitim Sayisi
oMY1 Kadin 5 31 1
oMY2 Kadin 8 46 5
oMY3 Erkek 8 39 2
omMY4 Kadin 2 36 3
OoMY5 Erkek 12 37 25
OMY6 Erkek 8 37 4
omMmyY7 Kadin 6 42 35
oMY8 Kadin 6 37 15
OMY9 Erkek 15 53
OMY10 Erkek 6 34
oMY11 Kadin 6 37 10
OMY12 Erkek 17 45 5
OMY13 Erkek 4 43 9
oMY14 Erkek 14 38 6
OMY15 Kadin 6 50 3
OoMY16 Erkek 5 37 3

Yukaridaki Tablo 1’e gore arastirmaya katilan okul midir yardimcilarinin 7’si kadin 9’u ise erkektir. Bu midir
yardimcilarinin 1’i 2 yil, ’i 4 yil, 2’si 5 yil, 5’i 6 yil, 3’6 8 yil, 1’i 12 yil, 1’i 14 yil, 1’i 15 yil ve 1’i 17 yil kidem yilina
sahiptir. 1'i31,1'i34,1'i36,5’137,1'i38,1'i39,1'i42,1'i43,1'i 45, 1'i 46, 1’i 50 ve 1’i de 53 yasindadir. Tablodan
da anlasilacagi tzere okul midir yardimcilari genellikle yeterli tecriibeye sahip olacak kadar yildir gorev
yapmaktadirlar. Ayrica madir yardimcilarinin alanlariyla ilgili en az bir kez hizmet ici egitime katilmis olduklari ve

bazilarinin katildigi egitim sayisinin da yiksek oldugu goriilmektedir.
Veri Toplama Araci

Arastirmada veri toplama araci olarak arastirmacilar tarafindan literatlir taramasi ve uzman gorisleri alinarak
hazirlanmis yari yapilandiriimis goértisme formu kullanilmistir. Gortisme formu 3 bdélimden olusmustur. Bunlar
siraslyla; arastirmanin icerigi ve nasil yiritllecegi ile ilgili yonerge, katilimcilarin demografik ozelliklerini
belirlemeye yonelik sorularin bulundugu bélim ve arastirmanin amaci dogrultusunda okul mudir yardimcilarina
yoneltilen sorularin oldugu bélim seklindedir. Bu kapsamda arastirmada veri toplama araci olan goriisme

formundaki sorularin arastirmanin amaci ile baglantili olarak sunulmus hali asagidaki Tablo 2’de verilmistir.
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Tablo 2. Gérisme sorulari ve arastirmanin amaci arasindaki iligkiler

Aragtirma Sorular

Goriigme Sorulari

1) Okul mudir yardimcilart Egitim Yonetimi
alaninda lisansisti  6grenimi  gormeyi egitim
yoneticiligi acisindan nasil

degerlendirmektedirler?

1) Egitim Yonetimi alaninda lisansisti 6grenimi gormeyi egitim
yoneticiligi agisindan gerekli goriyor musunuz? Gerekli
goriyorsaniz/gérmiyorsaniz  hangi  yonlerden  oldugunu
aciklayiniz.

2) Okul muadar yardimcilari  Egitim  Yonetimi
alaninda lisansisti 6grenimi  gérmenin egitim

2) Egitim Yonetimi alaninda lisansiisti 6grenimi gérmenin egitim
yoneticiligi agisindan size kazandirdiklari beceriler nelerdir?

yoneticiligi agisindan kazanglarini nasil
aciklamaktadirlar? Aciklayimiz.
3) Egitim YOnetimi alaninda lisansustl programinin ders igerikleri
hakkinda distinceleriniz nelerdir? Aldiginiz dersleri hangi
3) Egitim Yonetimi lisansUstli programi ders  ygnlerden yeterli/yetersiz buluyorsunuz? Agiklayiniz.
iceriklerinin yeterligini nasil
degerlendirmektedirler? 3) Egitim  Yonetimi  alaninda  lisansusti  dersleri
degerlendirdiginizde hangi derslerin programa eklenmesi

gerektigini disiinliyorsunuz, neden? Agiklayiniz.

4) Egitim YOnetimi alaninda lisansiisti 6grenimini
okul yoneticisi olarak gorevlendirme kriterleri (EK-
1) icerisindeki durumunu nasil
degerlendirmektedirler?

4) Egitim YOnetimi alaninda lisansustii 6grenimini okul yoneticisi
olarak gorevlendirme kriterleri (EK-1) igerisinde yer almasi
gerektigini dustnlyor musunuz? Evet/Hayir ise nedenini
aciklayiniz.

Vol: 8, Issue: 23 2023

Gorusme formu hazirlanirken ilk olarak kapsam gecerliginin saglanabilmesi igin alanyazin taranmis ve konu ile
ilgili ylratilmis arastirmacilar incelenerek arastirmanin amaci ile baglanti olarak goriisme sorular
olusturulmustur. Sonrasinda bu sorular Egitim Yonetimi alanindan 2 profesére sunularak uzman goérisi
alinmistir. Son hali verilen sorular ardindan Tiirk Dili bélimiinden bir akademisyene sunularak dil ve anlasilirlik
acisindan diizenlemeleri yapilmis ve gériisme formuna eklenmistir. Veri toplama asamasina gegilmeden 6nce
Egitim Yonetimi alaninda yiksek lisans yapmis 2 miidir yardimcisina hazirlanan gériisme formu sunulmus ve
cevaplamalari istenerek arastirma oncesi pilot uygulama yapilmistir. Elde edilen yanitlar incelenmis ve her iki
arastirmaci tarafindan da analiz edilerek sorularin okul midir yardimcilari tarafindan dogru anlagildig
gorilmustdar. Arastirmacilarin birinin Egitim Yonetimi alaninda doktora programinda 6grenim gérmus olmasi ve

digerinin de ayni alanda doktora 6grenimine devam ediyor olmasi arastirmanin dogru bir sekilde yiratilmesi

acisindan énemlidir.

Veri Toplama Sireci

Arastirmanin verileri Bursa merkezde gérev yapmakta olan okul midiir yardimcilarindan toplanmistir. Arastirma
oncesinde ilk olarak arastirmanin yiritilecegi okul mudir yardimcilarina ulasiimis; kendileri ile gorisilerek
arastirmanin amaci ve nasll ylritilecegi agiklanmistir. Sonrasinda gértisme formunun hazirlandig Google Forms
midur yardimcilarina e-posta ile gonderilmis ve doldurmalari istenmistir. Ulasilan veriler Google Forms

araciligiyla yaziya dokilmis ve bir dokiiman haline getirilmistir.
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Verilerin Analizi

Miuduar yardimcilarinin gériisme formunda yer alan sorulara verdikleri yanitlar icerik analizi teknigi ile analiz
edilmistir. icerik analizi, hacimli nitel materyallerin veri azaltimi ve anlamlandirilmaya calisilmasi yaninda temel
tutarhhk ve anlamlarin belirlenmeye calisilmasi amaciyla gergeklestirilmektedir (Patton, 2002). Dolayisiyla
arastirmada icerik analizi sayesinde Egitim Yonetimi alaninda lisanslstii gorme ile ilgili verilen yanitlar elde edilen
kod ve kategorilerle derinlemesine incelenmis ve biitlncil tablolar ortaya konulmaya ¢alisiimistir. Bu kod ve
kategoriler tablolarda yiizde ve frekans olarak gosterilmis ve tablo altlarinda yorumlamalari yapilmistir.
Arastirmanin etik standartlar cergevesinde yiritilmesi icin miadar yardimcilarinin verdikleri yanitlar gizli
tutularak, goriisler OMY1, OMY2, OMY3 seklinde kodlamalarla belirtilmistir. Ayrica aragtirmada aragtirmacilarin
her ikisi tarafindan da kodlamalar yapilarak bu kodlara arasindaki tutarhlk incelenmistir. Clinkii 6rnek metnin
kodlanmasi, kodlamalar arasi tutarhliklara bakilmasi ve bunlarin yeniden revize edilmesinin kodlama tutarhhg

saglanana kadar devam ettirilmesi gerekmektedir (Weber, 1990).

BULGULAR

Bu bolimde arastirma verilerinin analizi sonrasinda elde edilen bulgular alt basliklar halinde verilmistir.

Egitim YoOnetimi alaninda lisansiistii 6grenimi gormenin egitim yoneticiligi acisindan gerekliligine iliskin

bulgular

Asagidaki Tablo 3’te okul mudir yardimcilarinin gorisleri dogrultusunda Egitim Yonetimi alaninda lisansusti
O6grenimi gérmenin egitim yoneticiligi agisindan gerekliligine iliskin goriislerden elde edilen kategori ve kodlar yer

almaktadir.

Tablo 3. Egitim Yonetimi alaninda lisansusti 6grenim gérmenin egitim yoneticiligi agisindan gerekliligine iliskin

gorislerden elde edilen bulgular

Kategoriler Kodlar
Yoneticilik donanimi saglama (4), Yonetim alaninda tecriibe kazandirma (3), Yonetimi
Yénetim Yeteneklerini profesyonel bir ¢alisma alani olarak benimseme (3), Okullarin bilimsel verilerle
Gelistirme yonetilmesi (2), Etkili okul yonetimi, Farkl tlkelerdeki yonetim uygulamalarini tanima,
Farkli bakis agilari kazanma, insan kaynaklarini verimli kullanma
Toplam=16
Akademik Bilgi ve Beceri Akademik bilgi sahibi olma (5), Planlama bilgi ve becerisi kazanma, Yonetim bilgisi
Kazanma kazanma
Toplam=7

Egitim sorunlarinin tespiti ve ¢6ztimi (2), Yenilikgi egitim yaklasimlarini tanima, Kriz

Egitim Sorunlarini Tanima o
yonetimini saglama

Toplam=4

Yukaridaki Tablo 3’e gore Egitim Yonetimi alaninda lisansistli 6grenimi gérmenin egitim yoneticiligi agisindan
gerekliligine iliskin gorisler 3 kategori ve toplamda 27 koda ayrilmistir. Bu kategoriler sirasiyla “Yonetim
Yeteneklerini Gelistirme” (f=16), “Akademik Bilgi ve Beceri Kazanma” (f=7) ve “Egitim Sorunlarini Tanima” (f=4)

seklindedir. Yonetim yeteneklerini gelistirme ile ilgili en fazla tekrarlanan kod ise “Yoneticilik donanimi saglama
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(f=4)" olmus ve bu kodu sirasiyla “Yonetim alaninda tecriibe kazandirma” (f=3) ve “Yonetimi profesyonel bir
calisma alani olarak benimseme” (f=3) takip etmistir. Yine okullarin bilimsel verilerle yénetilmesi de burada 6nemli
olmustur. Diger taraftan akademik bilgi ve beceri kazanma kategorisi ile ilgili olarak ise en fazla tekrarlanan kod
“Akademik bilgi sahibi olma” (f=5) olmustur. Egitim sorunlarini tanima ile ilgili ise “Egitim sorunlarinin tespiti ve
¢6zim(” (f=2) daha fazla tekrarlanan koddur. 1 okul midir yardimcisinin gorislerinden 2 tanesi ise Egitim
Yonetimi alaninda lisansiisti 6grenimi gérmenin egitim yoneticiligi agisindan gerekli olmadigi yoniindedir. Bu
gorislerden elde edilen kodlar ise “Yaparak yasayarak 6grenmeyi saglamamasi” ve “Hizmetici egitimlerin
yetersizligi” seklinde olmustur. Genel olarak bu soruya verilen yanitlardan elde edilen gerekli olma ile ilgili kodlarin

ortaya ¢ikmasina neden olan okul midur yardimcilarinin gorislerinden bazilari ise asagidaki gibidir:

“Egitim yéneticiligi alaninda lisanstistii egitim akademik bilgi sahibi olmak sorunlarin ¢éziimi, kriz yénetimi,
planlama ve yéneticilik bilgi ve becerisi kazanmak igin gereklidir.” OMY1

“Gerekli gériiyorum, yénetimin profesyonel bir is olarak benimsenmesi; okullarin yénetim alaninin bilimsel
verileri dogrultusunda yénetilmesi ve insan kaynaginin daha verimli/etkili kullanilmasinin yéneticinin
donanimina bagli oldugunu diisiintiyorum.” OMY4

“Gerekli g6riiyorum ¢iinki yoneticilik yapmak isteyen bir égretmenin tecriibe, gézlem ve istekli olmasinin ayni
zamanda kendini gelistirmek isteyecegine ve bunun gerekliligine inanmasi ve bu yénde de her tiirlii uygulama
ve akademik bilgiye katilim saglamasi gerektigini diisiiniyorum.” OMY7

“Kesinlikle gerekli. Alinan dersler yéneticilikte gerekli olan liderlik, kurumsallik vb. ydnlerde egitimler is
yasantisina bliyiik katki sagliyor.” OMY11

“Evet, gerekli goriiyorum. Ciinkii egitim yénetimi alaninda 6grenim gérmekle yénetim ilkeleri, yénetim
siiregleri, yénetim teorileri vb. konularda bilgi sahibi olmak 6nemlidir. Bu siirecte alinan dersler ile egitim
yénetimindeki mevcut sorunlarin tespit edilmesi ve bu sorunlara ¢éziim yollari (retilmesine déniik
uzmanlasma séz konusu olacaktir. Diger taraftan bir yéneticinin nasil davranmasi gerektigi ile ilgili dersler de
ayrica yénetimin etkililigine katki saglayacaktir...” OMY16

Bu gorislerden yola ¢ikarak yonetim alaninda bilgi sahibi olma, belirli bir donanima ulasma ve okul yoneticiligini
bilimsel verilerle uygulamanin ydnetim becerilerini gelistirdigi sdylenebilir. Ayrica egitim yonetimi alaninda
lisansusti O0grenim gormek, akademik bilgi ve becerilerin gelistiriimesi adina 6nemli bir kazanim olarak
degerlendirilirken egitim sorunlarini tanima, sorunlarin ¢éziimiine yonelik saglikh adimlarin atilmasi ve krize

mudahale konusunda da 6nemlidir.

Egitim YOnetimi alaninda lisansistl 6grenimi gérmenin egitim yoneticiligi acisindan gerekli olmama durumuna
iliskin goris ise su sekildedir:

“Gerekli ama olmasa da olur. Biirokraside birgok teknik konu yaparak yasayarak 6grenildidi igin ve yéneticilik
hizmetigi egitim yetersiz oldugu icin gerek yok diye diisiiniiyorum.” OMY3

Egitim yonetimi alaninda lisanststl 6grenim gérmenin okul yoneticiligi icin gerekli olmadigini ifade eden bu
gorlise gore, okul yoneticiliginde hizmet ici egitimler daha 6nemli goriilmiis ve bu slrecte yaparak yasayarak

o6grenmenin gerekliligi vurgulanmistir.
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Egitim Yonetimi alaninda lisansiistii 6grenimi gormenin egitim yoneticiligi agisindan okul miidiir yardimcilarina

kazandirdiklari becerilere iliskin bulgular

Asagidaki Tablo 4’te okul mudir yardimcilarinin gorusleri dogrultusunda Egitim Yonetimi alaninda lisansusti
O0grenimi gérmenin egitim yoneticiligi agisindan kazandirdigi becerilere iliskin gérislerden elde edilen kategori ve

kodlar yer almaktadir.

Tablo 4. Egitim Yonetimi alaninda lisansiisti 6grenim gérmenin egitim yoneticiligi agisindan kazandirdigi
becerilere iliskin gorislerden elde edilen bulgular

Kategoriler Kodlar
Akademik Farkindalik ve Yoneticilik alanindaki gelismelerden haberdar olma (2), Problem durumlari karsisinda
Profesyonel Gelisim akademik farkindalik, Bilgi paylasimi, Bilgi edinimi
Toplam=>5

Olaylan farkli yonleriyle degerlendirebilme (4), Yonetim alaninda yetkinlik ve uzmanhk
kazandirma (4), Liderlik (3), Analitik problem ¢6zme becerisi kazanma (3), Yonetim alaninda
profesyonel bakis agisi kazanma (2), Yonetim alaninda durum degerlendirme yapabilme (2),
Teoride alinan egitimin uygulamaya gegirilmesine destek sunma (2), Yonetim bilgisi ve
istikrari (2), Catisma yonetimi saglama, Kaynaklarin etkili kullanimina yonelik farkli bakis
acllar kazanma, Proje yonetimi, Yonetisim, Dogru ydnetim kararlari alma, Denetime
yonelik bilgi kazanma, Etkili okul yonetimi, Yonetim teorilerini 6grenme, Yonetimde glgli-
zayif yon tespiti (SWOT) analizi, Yonetim felsefelerini tanima

Yénetim Becerileri

Toplam=33
Etkili iletisim (5), Problemlere bilimsel yaklasabilme (2), Bilgi edinimi, Analitik disiinme,
Bireysel Beceriler Pratik ¢6ziim Uretme, Olaylara bitlincil bakabilme, Arastirma becerisi, Yenilik¢i olma,
Gorevde ylkselme becerisi
Toplam=14
Sosyal Beceriler Sosyallesme, Akran 6grenme, insan iliskileri, Ekip ¢alismasi
Toplam=4

Yukaridaki Tablo 4’e gbre Egitim Yonetimi alaninda lisansustli 6grenimi gérmenin egitim yoneticiligi acisindan
kazandirdigi becerilere iliskin goriisler 4 kategori ve toplamda 56 koda ayrilmistir. Bu kategoriler sirasiyla “Yonetim
Becerileri” (f=33), “Bireysel Beceriler” (f=14), “Akademik Farkindalik ve Profesyonel Gelisim” (f=5) ve “Sosyal
Beceriler” (f=4) seklindedir. Yonetim becerileri ile ilgili en fazla tekrarlanan kodlar ise “Olaylari farkli yonleriyle
degerlendirebilme” (f=4) ve “Yonetim alaninda yetkinlik ve uzmanlik kazandirma” (f=4) olmakla birlikte bu kodlari
siraslyla “Analitik problem ¢ézme becerisi kazanma” (f=3), “Liderlik” (f=3); bunlari ise “Yonetim alaninda
profesyonel bakis acisi kazanma” (f=2), “Yonetim alaninda durum degerlendirme yapabilme” (f=2), “Teoride
alinan egitimin uygulamaya gegirilmesine destek sunma” (f=2) ve “Yoénetim bilgisi ve istikrar” (f=2) kodlari takip
etmistir. Diger taraftan bireysel beceriler kategorisi ile ilgili olarak ise en fazla tekrarlanan kod “Etkili iletisim” (f=5)
olmus ve bunu “Problemlere bilimsel yaklasabilme” (f=2) takip etmistir. Akademik farkindalik ve profesyonel
gelisim kategorisinde en fazla tekrar eden kod “Yoneticilik alanindaki gelismelerden haberdar olma” (2) olmus ve
sosyal beceriler kategorisinde ise “Sosyallesme” (f=1), “Akran 6grenme” (f=1), “insan iliskileri” ve (f=1), “Ekip
calismas1” (f=1) kodlari esit sayida olarak ortaya ¢cikmistir. Genel olarak bu soruya verilen yanitlardan elde edilen

kodlarin ortaya ¢ikmasina neden olan okul miidir yardimcilarinin gérislerinden bazilari ise asagidaki gibidir:
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“Egitim yéneticiligi yapan herkesin mutlaka almasi gereken bir egitim oldugunu diisiinliyorum. Yénetim liderlik
ve denetim hakkinda bilgi sahibi olmak ¢ok sey degistiriyor.” OMY8

“Yénetimde dodru kararlar alabilme ve éngériilerin daha istikrarli olmasina fayda saglamasi.” OMY9

“Farkh bakis agilarini sahip olmaya imkdn taniyor. Yéneticilikte karsilasilan sorunlarin ¢éziimiinde bilimsel
yaklasma agisindan katkilari var.” OMY14

“Karsilastigim olaylar ve problemler karsisinda akademik bilgiler dogrultusunda farkindaligim artti. Daha
profesyonel bakis agisiyla durum dederlendirmesi yapabilmekteyim. Olaylari  farkli  yénleriyle

degerlendirmemde yil gésterici olmaktadir.” OMY1

“Analitik diisiinme, dogru liderlik becerileri, kurum yapisi, insan iliskileri agisindan faydali oldugunu
diistiniiyorum.” OMY11

“Analitik sorun ¢ézmek becerisi, ¢atisma yénetimi, kaynaklarin daha etkili kullanimi konusunda farkl bakis

Vol: 8, Issue: 23 2023

agilari, ekip ¢alismasi ve proje yénetimi.” OMY4

Bu gorislerden hareketle, egitim yonetiminde alinan lisansisti egitim akademik farkindalik ve profesyonel

gelisimin yaninda liderlik, yetkinlik ve uzmanlik gibi yonetim becerilerini de destek sundugu séylenebilir. Ayrica

bu egitim bireyin etkili iletisim, analitik diisinme, pratik ¢6zlimlere ulasma vb. yeteneklerini gelistirirken sosyal

becerilerini de olumlu etkilemektedir.

Egitim Yonetimi lisansiistii programi ders igeriklerinin yeterligine iliskin bulgular

Asagidaki Tablo 5’te okul madir yardimcilarinin gorisleri dogrultusunda Egitim Yonetimi alaninda lisansusti

programi ders iceriklerinin yeterligine iliskin gérislerden elde edilen kategori ve kodlar yer almaktadir.

Tablo 5. Egitim Yonetimi lisanslstl programi ders igeriklerinin yeterligine iliskin gorislerden elde edilen bulgular

Kategoriler Ders igeriklerinin Yeterligi ile ilgili Kodlar
Yénetim ve Liderlik (3), Denetim (2), Performans ydnetimi, Yénetim ve organizasyon, Orgiitsel degisim,
Organizasyon Kurum kiltiiri, Planlama, Egitim ekonomisi, iletisim
Toplam=11
Kuram ve Yaklasimlar ~ Kuram ve yaklasimlar (2)
Toplam=2

insan Kaynaklari
Yénetimi

insan kaynaklari dersi personel isleyisi agisindan etkililigi, Personelin is verimliligini artirma,
Calisma deneyimi kazandirma

Toplam=3

Kategoriler

Ders igeriklerinin Yetersizligi ile ilgili Kodlar

Uygulama ve
Ornekler

Uygulama dersinin olmamasi (4), Uygulamayi destekleyen 6rnek olaylarin verilmemesi (2),
Ornek olaylarla alternatif ¢éziim yollarinin analiz edilmesi

Toplam=7

Program ve Mevzuat

Pratik hayata uyarlanmamis olma (2), MEB ile esgidimli olmama (6rtismeme), Egitim
mevzuatlarina  uygun olmama, Degisimlere ayak uyduramama, Mifredatlarin
giincellenmemesi

Toplam=6

Ders igerigi ve
Yogunluk

Kuramsal yogunluk olmasi (3), Bilimsel arastirma ve yontemleri ders saati yetersizligi, Hukuk
dersinin yetersizligi, Segmeli derslerinin yetersizligi

Toplam=6
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Yukaridaki Tablo 5’e gbre Egitim Yonetimi lisanssti programi ders igeriklerinin yeterligine iliskin gorlsler dersin
yeterligi ile ilgili olarak 3 kategori ve 16 koda ve dersin yetersizligi ile ilgili olarak ise yine 3 kategori ve 19 koda
ayrilmistir. Derslerin yeterligine iliskin gorislerin ayrildigi kategoriler “Yénetim ve Organizasyon” (f=11), “insan
Kaynaklari Yonetimi” (f=3) ve “Kuram ve yaklasimlar” (f=2) seklindedir. Yonetim ve organizasyon ile ilgili olarak en
fazla tekrarlanan kodlar “Liderlik” (f=3) ve devaminda “Denetim” (f=2) iken, kuram ve yaklasimlar ile ilgili olarak
“Kuram ve yaklagimlar” (f=2) olmustur. insan kaynaklari ve ydnetimi ile ilgili olarak ise “insan kaynaklari dersi
personel isleyisi agisindan etkililigi” (f=1), “Personelin is verimliligini artirma” (f=1) ve “Calisma deneyimi
kazandirma” (f=1) kodlari esit sayida olarak ortaya ¢ikmistir. Genel olarak bu soruya verilen yanitlardan elde edilen

kodlarin ortaya ¢itkmasina neden olan okul mudir yardimcilarinin goriislerinden bazilari ise asagidaki gibidir:

“Liderlik, degisim, egitim ekonomisi ve egitim kuramlari gercevesinde yeterli gériiyorum.” OMY6

“Ders igeriklerimiz Osmangazi Universitesi icin yeterli seviyedeydi. E§itimin icinde yer alan planlama, teftis,
yénetim, denetim, liderlik, kurum kiiltiirii agisindan yeterli dersler aldik.” OMY11

“insan kaynaklari dersini personel isleyisi konusunda ¢ok etkili oldugunu diisiiniyorum. Calisanlarin is
verimliligi, is deneyimi agisindan katki sunmustur. Ayrica editim y6netimi derslerindeki teorik kuram ve
yénelimler yapiimasi gereken ve yapiimamasi gereken is yonetimini géstermistir.” OMY1

Derslerin yetersizligine iliskin goriislerin ayrildigi kategoriler ise “Uygulama ve Ornekler” (f=7), “Program ve
Mevzuat” (f=6) ve “Ders icerigi ve Yogunluk” (f=6) seklindedir. Yetersizlik konusunda ise uygulama ve érnekler
kategorisiile ilgili olarak en fazla tekrarlanan kodlar “Uygulama dersinin olmamasi” (f=4) ve devaminda bunu takip
eden “Uygulamayi destekleyen 6rnek olaylarin verilmemesi” (f=2) olmustur. Program ve mevzuat ile ilgili olarak
ise en fazla tekrarlanan kod “Pratik hayata uyarlanmamis olma” (f=2) ve ders igerigi ve yogunluk ile ilgili olarak
ise “Kuramsal yogunluk olmasi” (f=3) seklinde olmustur. Genel olarak bu soruya verilen yanitlardan elde edilen

kodlarin ortaya ¢ikmasina neden olan okul midir yardimcilarinin gorislerinden bazilari ise asagidaki gibidir:

“Ders igeriklerini teorik anlamda yeterli bulmustum. Ancak uygulama noktasinda bazi derslerin yetersiz
kaldigini diisiinmiistiim. Uygulamaya uygun olan bazi durumlarin érnek olay olarak aktariimasi, alternatif
¢6ziim yollarinin irdelenmesinin yénetici adaylari agisindan uygun olacadini diisiiniiyorum.” OMY4

“Yeterli bence ama MEB ile 6rtiismeyen ¢ok yani da var.” OMY2

“Ders igerikleri tniversitelere gére degismekle birlikle bence zamanin ruhuna uymadigini da séyleyebilirim
zamanin ruhundan kastim degisimlere aninda uyum saglamakta zorlandiklarini diisiiniiyorum...” OMY13

“Dersler yeterli fakat uygulamaya déniik dersler de eklenebilirse programa 6grencilerin daha aktif olacagini
diistiniiyorum. Seg¢meli derslerin sayilari artirlmali, 6grenciler sadece agilan segmeli dersleri segmek zorunda
birakilmamalidir. Yénetim stiregleri ile ilgili aldigim ders ¢ok teoriye yogunlasmisti. Ayrica 6rgiitsel davranis ile
ilgili dersin daha farkli ¢alismalarla senaryo vb. desteklenmesinin iyi olacagini diistiniiyorum.” OMY16

Egitim yonetimi lisanslstl programlarinin ders icerikleri ile ilgili gorisler incelendiginde derslerin yonetim ve
organizasyon, kuram ve yaklasimlar, insan kaynaklari yonetimi gibi basliklarda yeterli oldugunu fakat uygulama
noktasinda bazi eksikliklerin oldugu dile getirilmistir. Ozellikle se¢cmeli derslerin yetersizligi ve miifredatin ¢agin

gereklerine uygun sekilde glincellenmesi gerektigi seklindeki goriisler 6n plana ¢ikmaktadir.
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Egitim Yonetimi lisansiistii programina eklenmesi gereken derslere iliskin bulgular

Asagidaki Tablo 6’da okul mudur yardimcilarinin gérusleri dogrultusunda Egitim Yonetimi lisansustli programina

eklenmesi gereken derslere iliskin goriislerden elde edilen kategori ve kodlar yer almaktadir.

Tablo 6. Egitim Yonetimi lisansistli programina eklenmesi gereken derslere iliskin goriislerden elde edilen

bulgular

Kategoriler Kodlar

iletisim Becerileri ve insan iliskileri (6), insan Kaynaklari (2), Ekonomi/Muhasebe (2),
Medya Okuryazarligi, Okullarda Etik Uygulamalar, Yonetim ve Degerler, Cok Kaltirlalk,
Egitim Felsefesi, Davranis ve Yonetim, Yonetimde Psikolojik Saglamlik, Psikoloji, Egitim
Hukuku, Denetimde Temel Degerler, Egitim Esitsizlikleri, Sosyal Adalet ve Kapsayicilik,
Yoénetimde Yapay Zekd, Metaverse Teknolojileri, Egitim Teknolojileri, Guncel Egitim
Araclari, is Sagligi ve Guvenligi

Teorik Dersler

Toplam=27

Pratik Dersler Okul Deneyimi/Staj (4)

Toplam=4

Yukaridaki Tablo 6’ya gore Egitim Yonetimi lisansiisti programina eklenmesi gereken derslere iliskin gorisler 2
kategori ve 31 koda ayrilmistir. Bu kategoriler “Teorik Dersler” (f=27) ve “Pratik Dersler” (f=4) seklindedir. Teorik
derslerle ilgili olarak en fazla ortaya ¢ikan kod “iletisim Becerileri ve insan iliskileri” (f=6) olmus ve bunu “insan
Kaynaklar” (f=2) ve “Ekonomi/Muhasebe” (f=2) dersleri takip etmistir. Pratik derslerle ilgili olarak ise “Okul
Deneyimi/Staj” (f=4) kodu ortaya ¢ikmistir. Genel olarak bu soruya verilen yanitlardan elde edilen kodlarin ortaya

¢ikmasina neden olan okul midir yardimcilarinin gérislerinden bazilari ise asagidaki gibidir:

“Egitim Yénetimi alaninda alanla ilgili derslere agirlik verilmesi gerektigine inaniyorum. Bu sebeple; egitim
yénetiminde insan iliskileri ve insan kaynaklari yonetimiyle ilgili derslerin eklenmesi uygun olur.” OMY15

“Is sagligi ve giivenligi alaninin 6nemli oldugunu diisiiniiyorum.” OMY14
“Okullarda Etik Uygulamalar, Yénetim ve Dederler gibi dersler eklenmeli” OMY16

“Uygulama yani staj olabilir. Bir 6gretmen yénetici olunca bambaska bir meslege gegiyor. Stajin yaninda
psikoloji agirlikh dersler de eklenebilir.” OMY3

Egitim yonetimi lisansiisti programlarina eklenmesi gereken derslerle ilgili gorlsler incelendiginde teorik
derslerden iletisim becerileri ve insan iliskileri, insan kaynaklari, ekonomi, finans ve muhasebe gibi derslerin
agirlikh olarak verilmesi gerektigi belirtilmistir. Pratik derslerden ise okul deneyimi veya staj uygulamalarinin

lisansusti programlarda da olmasinin gerekli oldugu ifade edilmistir.

Egitim YoOnetimi alaninda lisansiistii 6greniminin okul yoéneticisi olarak gorevlendirme kriterleri (Ek-1)
icerisinde yer almasina iliskin bulgular

Asagidaki Tablo 7’de okul midir yardimcilarinin gorisleri dogrultusunda Egitim Yonetimi alaninda lisansisti
6greniminin okul yoneticisi olarak gérevlendirme kriterleri (EK-1) icerisinde yer almasina iliskin gorislerden elde

edilen kategori ve kodlar yer almaktadir.
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Tablo 7. Egitim Yonetimi alaninda lisansistli 6greniminin okul yoneticisi olarak goérevlendirme kriterleri (Ek-1)

icerisinde yer almasina iliskin goriislerden elde edilen bulgular

Kategoriler Kodlar

Yoneticilik donanimina destek olma (5), Uzmanlasmaya katki saglama (3), Alan bilgisine

Evet sahip olma (2), Liyakat gostergesi olma (2), Uygulamaya zemin olusturma (2), Mesleki
gelisime katki saglama (2), Bilimselligi saglama, Etkili okul yonetimi, Nitelikli egitim
Toplam=18
Hayir Yoneticiligin sadece lisansiistiiyle ol¢lilemeyecegi, Atama kararlarini etkilememesi
Toplam=2

Yukaridaki Tablo 7’ye gore Egitim Yonetimi alaninda lisansustu 6greniminin okul yoneticisi olarak gérevlendirme
kriterleri (EK-1) icerisinde yer almasina iliskin gorusler 2 kategori ve toplamda 20 koda ayrilmistir. Egitim Yonetimi
lisanstisti 6greniminin okul yoneticisi olarak gorevlendirilme kriterleri icerisinde yer almasi gerektigi ile ilgili
olarak en fazla belirtilen kod “Yoneticilik donanimina destek olma” (f=5) olmus ve bunu sirasiyla “Uzmanlagsmaya
katki saglama” (f=3), “Alan bilgisine sahip olma” (f=2), “Liyakat gostergesi olma” (f=2), “Uygulamaya zemin
olusturma” (f=2) ve “Mesleki gelisime katki saglama” (f=2) takip etmistir. Bu programda 6grenim gérmenin okul
ybneticisi gorevlendirme kriterleri icerisinde yer almamasi gerektigi ile ilgili belirtilen kodlar ise “Yoneticiligin
sadece lisansistlyle olglilemeyecegi” (f=1) ve “Atama kararlarini etkilememesi” (f=1) olmustur. Egitim Yonetimi
alaninda lisanslsti 6greniminin okul y6neticisi olarak gorevlendirme kriterleri (Ek-1) igerisinde yer almasi

gerektigi ile ilgili géruslerden bazilar su sekildedir:

“Evet. Egitim ydneticileri belli bir egitim programindan ge¢mis isi bilen etkin ve bilgili olmali.” OMY1

“Evet yer almasini dogru buluyorum ¢iinkii yénetimin dgretmenlikten bagimsiz profesyonel bir alan olusu ve
bu noktada daha donanimli yéneticilerin isbasinda olmasinin egitim sisteminin bu gli¢lii halkasini daha saglam
kilacagina inaniyorum.” OMY4

“Gerekli gériiyorum. Ciinkii okul yéneticiligi alaninda her yénetici olmak isteyen kisilerin donanimli olmasi
gerekir. Boylece okullarda egitimin kalitesinin de artacadi kanaatindeyim.” OMY6

“Evet yéneticilerin kendileri gelistirmesi icin bir vesile olabilecegini diisiindiigiimden evet EK-1 igerisinde yer
almasi gerektigini diisiiniiyorum.” OMY15

Egitim Yonetimi alaninda lisansusti 6greniminin okul yoneticisi olarak gorevlendirme kriterleri (Ek-1) igerisinde

yer almasi gerekmedigi ile ilgili gorlslerden bazilari ise su sekildedir:

“Hayir ¢linkii mesleki anlamda kendini gelistirme agisindan gerekli olduguna inansam da zorunlu oldugunu
diisiinmiiyorum. Lisans mezunu olmasina ragmen yéneticilik gérevini itina ile gerceklestiren yéneticilerimiz de
¢ok fazla. Yéneticilik sadece diploma degil, kurumunda adil-seffaf -disiplinli ama baskici olmayan...olmasi
gerekir...” OMY7

“MEB nasil olsa liyakate degil sendikal ya da parti il-ilge baskanlarinin talimatina gére atama yapiyor.” OMY9

Egitim yonetimi alaninda lisansiistii 6grenim gérmenin okul ydneticisi olarak gorevlendirme kriterleri icerisinde

yer alma durumu ile ilgili gérisler incelendiginde, midir yardimcilarinin bilyik ¢ogunlugunun okul yoneticisi
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atanmada bu lisanststi egitimin seg¢im kriterlerinin igerisinde yer almasini dogru bir uygulama olarak

degerlendirmisler ve adaylara bu egitime bagl olarak daha fazla puan verilmesi gerektigini ifade etmislerdir.

TARTISMA ve SONUC

Bu arastirmada egitim yonetimi lisansustl programlarinda 6grenim goren okul miidir yardimcilarinin programa
yonelik incelenmistir. Bu kapsamda egitim yonetimi alaninda lisansistli 6grenim gérmenin egitim yoneticiligi
acisindan gerekliligi, egitim yoneticiligi agisindan kazandirdigi beceriler, programin ders igeriginin yeterlik
durumu, programa eklenmesine ihtiya¢ duyulan dersler ve okul yoneticisi olarak gorevlendirme kriterleri
icerisinde yer alma durumu okul miidir yardimcilarinin bakis agisiyla degerlendirilmeye caligiimistir. Arastirma
sonuglarina gore egitim yonetimi alaninda lisanslsti 6grenim goren okul midir yardimcilarinin gérislerinden
hareketle bu alanda lisansisti 6grenim gérmenin egitim yoneticiligi agisindan gereklilikleri su sekildedir: yonetim
becerilerini gelistirmesi, akademik bilgi ve beceri edinimi saglamasi ve bu sayede egitim sorunlarinin yerinde
tespit edilmesine katki sunmasi. ilgili alanyazin incelendiginde mevcut arastirma sonuglarini destekleyen
calismalara rastlanmaktadir (Alabas, Kamer ve Polat, 2012; Demircioglu ve Ozdemir, 2023; Kosar, Er ve Kiling,
2020; Pont, Nusche ve Moorman, 2008; Serin ve Ergin-Kocatlrk, 2019; Umur ve Demirtas, 2016). S6z konusu
¢alismalarda katilimcilarin mesleki ve kisisel gelisimlerine olan katkisi ve mesleki kidemde kolayhk saglamasi
acisindan lisanslstli 6grenime yoneldikleri ifade edilirken egitimde karsilasilan sorunlarin tespiti ile ¢6zim
onerilerine yonelik, kriz durumlarini etkili yonetebilme adina egitim yonetimi programinda lisansisti 6grenim

gormenin gerekli oldugu belirtilmistir.

Mevcut arastirma kapsaminda katilimcilarin lisanslstli 6grenim gormelerinin egitim yoneticiligi agisindan
kazandirdigi beceriler, egitim yonetimi programinda lisansistli 6grenimin akademik farkindalik ve profesyonel
gelisim, yonetim becerileri, bireysel ve sosyal agidan cesitli beceri ve kazanimlar edindirdigi seklindedir. Bu
sonuglar Kulaksiz (2019)'in arastirmasinin sonuglariyla da benzerlik gostermektedir. Arastirmada egitim yonetimi
ve denetimi alaninda lisansilistii 6grenim goérmis okul yoneticileri, okullarinda gérev yapan 6gretmenlerden
tarafindan yonetsel etkililik, kavramsal beceriler, teknik ve insan iligkilerine yonelik beceriler agisindan oldukga
yiksek etkili olarak degerlendirilmislerdir. Mavis-Sevim ve Akin (2021) arastirmalarinda 6gretmenlerin daha ¢ok
mesleki ve kisisel gelisimlerini saglamak ve akademik acidan kariyer sahibi olmak icin lisansisti egitime
yoneldiklerini; lisansistl egitimin bilimsel disiinme ve arastirma, iletisim, 6gretim ve degerlendirme ile kuram
ve uygulama arasinda iliski kurma becerileri yaninda 6zgliven, doyum ve performans gibi bireysel ve sosyal
kazanimlar sagladigini da tespit etmislerdir. Diaz (2021) calismasinda, doktora egitiminden gecen okul
yoneticilerinin olumlu 6grenme deneyimlerinin yaninda mesleki hazirliklarina da énemli katkisinin oldugunu;
ogrenenler arasindaki iliskilerin ve kurulan mesleki aglarin kendilerine bundan yararlanabilecekleri bir kaynak ve
topluluk duygusu kazandirdigini belirlemistir. Mevcut arastirmada egitim yonetimi programinda alinan lisansisti
egitimin daha ¢ok yonetim alaninda yetkinlik ve uzmanlik saglama, profesyonel bakis agisi kazandirma, analitik
problem ¢6zme becerisi ve liderlik gibi yonetim becerilerini gelistirdigi, bu becerilerle birlikte bireysel gelisime,

mesleki ve sosyal gelisimi de destekledigi sonuglarina ulasiimistir.
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Arastirmada okul midir yardimcilarinin egitim yonetimi lisanststi programlarinin ders igerikleri hakkindaki
goruslerinden elde edilen sonuglara gére kuramsal agidan yogun mufredata sahip olundugu, uygulamaya donuk,
ornek olaylar Gizerinden somut ¢6ziimler lizerine yogunlasan bir mifredatin eksikligine vurgu yapildigi; kuram ve
uygulama arasindaki iliskinin yetersiz olduguna dikkat ¢ekilmistir. Sezgin, Kavgaci ve Kiling’in (2011) yaptiklari
arastirma sonucuna gore de benzer olarak egitim yonetimi ve denetimi lisanslisti 6grencilerinin kuram ve
uygulama arasinda iliski kurmada, disiplinler arasi ve (ilke sorunlarina yonelik ¢6ziim bulacak ¢alismalar yapmada
ve Uretilen bilgiyi ulusal ve uluslararasi diizeyde paylasma noktasinda bazi sorunlar yasandigini ifade ettiklerine
rastlanmistir. Turgut (2022) da arastirmasinda, egitim yodnetimi ylksek lisans programinin teorik bilgiler
Uzerinden ilerledigi, uygulamali egitim noktasinda eksikliklerin oldugunu belirtmistir. Bu kapsamda arastirmadan
elde edilen sonuglar dogrultusunda egitim yonetimi lisansiistli programlarina teorik derslerin yaninda pratik
derslerin de eklenmesi, segmeli ders sayisinin artirilmasi, mifredat ile ilgili olarak glincel degisim ve gelismelerin

takip edilmesi gerektigi sdylenebilir.

Arastirmada okul madir yardimcilari egitim yonetimi lisansisti programlara ¢ok kultirlulik, egitim esitsizlikleri,
sosyal adalet ve kapsayicilik, ydonetimde yapay zeka, metaverse teknolojileri, yonetimde psikolojik saglamlik gibi
giincel derslerin eklenmesinin 6nemi Gizerinde durmuslar; teorik derslerden psikoloji, iletisim becerileri ve insan
iliskileri, ekonomi, muhasebe ve finans gibi derslerin de yetersizligine dikkat ¢ekmislerdir. Ustiiner ve Cémert’in
(2008) arastirmalarinda da egitim yonetimi, teftisi ve planlamasi doktora programinda ortak okutulan derslerin
bircogunun alana 6zgii olmadigi, doktora programinda okutulan derslerin yiksek lisans derslerine benzer olarak
bir kisminin genel kiltire dayali oldugu, bir kisminin ¢ok 6zel alanlari ilgilendirdigi bir kisminin ise doktora
diizeyinde olup olmadigi noktasinda tartismalar olusturdugu belirtilmistir. Bu durum disiplinler arasi yaklasima
uygun olsa da programin 6zginligini yitirmesine neden olacagi seklinde ifade edilmistir. Erkilic ve Can (2018)
egitim yonetimi programlarinin ortak iceriklerinin olmayisi formal egitim acisindan plan ve programdan uzak
olmasini kaygilari artiran bir durum olarak degerlendirmektedir. Mevcut arastirmadan elde edilen sonuglar
incelendiginde egitim yoOnetimi lisanslstli programlarinin gilincel tartisma ve gelismelerle paralel sekilde
glincellenmedigi, ders iceriklerinin daha ¢ok teorik olarak tasarlandigl, mifredatta teori ile pratik arasindaki
kopuklugun devam ettigi sonucuna ulasilabilmektedir. Bu baglamda lisanslstl programlarin ders igeriklerinin,
egitim konusunda giincel tartismalari ve yasanan degisim sireclerini 6grencilerin elestirel bir sekilde

degerlendirmelerini saglayacak becerileri gelistirmek tzerine tasarlanmasi gerekmektedir.

Arastirmada egitim yonetimi alaninda lisanslstli 6grenim goren okul midir yardimcilarinin gorislerinin bayik
¢ogunlugu, bu alanda lisanslstli 6grenimin okul yoneticisi olarak gérevlendirme kriterleri (EK-1) icerisinde yer
almasina gerektigi ile ilgilidir. Nitekim bu programin yoneticilerin donanimlarina destek olma, uzmanlasmaya
katki saglama, alan bilgisi ile ilgili kazanimlar elde etme, gorevlendirmelerde liyakatli bir siirecin izlenmesi,
uygulamalarin zeminin olusturulmasi, mesleki gelisime katki saglamasi, bilimselligin olusturulmasi, etkili okul
yonetimi anlayisi ve nitelikli bir egitim igin faydali oldugu sonuglarina ulasiimistir. Yonetmeliklerde okul yoneticisi

secme kriterlerinde; degerlendirme formu (Ek-1), OSYM tarafindan uygulanan yazili sinavi ile sinav sonucunda 60
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baraj puanini gegen adaylarin il milli egitim midurliklerince olusturulan komisyonlar araciligi ile miilakata
cagrilmasi gibi yontemler kullaniimaktadir. MEB (2021) Egitim Kurumlarina Yonetici Segme ve Gorevlendirme
Yoénetmeligi'nde degerlendirme formunda (Ek-1) egitim yonetimi alaninda tezsiz yiksek lisans yapan adaylara 6
puan, egitim yonetimi alaninda tezli yiiksek lisans yapan adaylara 8 puan ile herhangi bir alandan doktora yapan
adaylara 11 puan ve egitim yonetimi alaninda doktora yapan adaylara ise 15 puan verilecegi kararlastiriimistir.
Bu baglamda arastirma sonucuna gore egitim yonetimi alaninda lisanslisti 6grenim goéren okul mudir
yardimcilarinin okul yoneticiligine secilme kriterlerinden olan ve ek puan avantaji saglayan uygulamanin devam
etmesi gerektigini; etkili okul yonetimi, mesleki gelisime katki ve liyakatin bir gdstergesi olarak dogru bulduklarini
ifade etmislerdir. Turhan ve Yaras’in (2013) arastirmalarinda, egitim yonetimi, teftisi ve planlamasi alaninda
alinan lisanslsti 6grenimin egitimde karsilagilan problemleri ¢ozmede ve liderlik davranislarinin gelisiminde
etkisi oldugu ortaya konulmustur. lzgar ve Altinok’un (2013) arastirmalarinda ise lisansiistli 6grenim goéren okul
yoneticilerinin sadece lisans mezunu olanlara gére mantikl karar verme stratejilerinde dnemli bir farklilik oldugu
tespit edilmistir. Grissom, Egalite ve Lindsay (2021) etkili okul mudurlerinin 6grenci basarisi, 6grenci
devamesizliklar, esitsizlikler, akran zorbaligi ve dislanmasi gibi konular Gzerinde olumlu etkilerinin oldugunu
belirtmektedirler. Bu kapsamda okul yoneticilerinin mesleki ve kisisel agidan gelisimlerinin desteklenmesi ve
Ozendirilmesi 6grenci basarisindan 6gretmenlerin is performansina, etkili okul ikliminden 6gretmenlerin mesleki
doyumuna kadar pek ¢ok unsur agisindan énemli gériilmektedir. Bu nedenle arastirma sonuglari dogrultusunda
yonetici gorevlendirmelerinde farkli puanlamaya tabi tutularak kendilerine ek puan kazandirmasi, yonetim
alaninda uzmanlagmayi saglamasi ve alan bilgisi kazandirmasi agisindan okul yoneticilerinin egitim yonetimi

alaninda lisansisti egitime yoneldikleri ve bunun dikkate deger bir uygulama oldugu séylenebilir.

ONERILER

Arastirma sonuglarina dayali olarak ilk olarak hem Milli Egitim Bakanhgi hem de Yiiksekégretim Kurulu tarafindan
ogretmenlikten okul yoneticiligine gecen ve henliz yonetim kademesinde yer almayip bu alanda kariyerlerini
devam ettirmeyi dusiinen egitimcilerin egitim yonetimi alaninda lisansiisti 6grenim gérmelerini tesvik edecek
politikalar tretilmesi 6nerilmektedir. Egitim yonetimi alaninda lisansistl egitim veren Universitelere, bu alandaki
teorik derslerin uygulamaya vyonelik iceriklerle desteklenmeleri &nerilmektedir. Ayrica bu derslerin
belirlenmesinde glincel egitim sorunlari ve tartismalari gergevesinde ihtiyag analizi de yapilarak programin daha
verimli ve etkili hale getirilmesinin daha ihtiyaca doniik bir yol olacagi soylenebilir. Ayrica derslerde kuram ve
uygulama arasinda yasanan boslugun en aza indirgenebilmesi adina bu alanda daha fazla nitel ve derinlemesine

bilgi elde edilebilecek yeni arastirmalarin yapilmasi 6nerilmektedir.
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uyulmustur. Makale ile ilgili dogabilecek her tiirlt ihlallerde sorumluluk yazarlara aittir.
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