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ABSTRACT

In early childhood education, opinions and attitudes of preschool teachers on physical literacy is
very important for teaching “physical literacy” term in movement education and game courses.
This study aimed to assess the physical literacy levels of preschool teachers. The study was in
descriptive nature and based on the survey model. Totally 140 preschool teachers, all women,
participated in the study voluntarily. Data collecting tools in the study included the "Personal
Information Form", which was developed by the researchers, and the "Perceived Physical Literacy
Instrument", which was adapted to the Turkish samples by Munusturlar and Yildizer (2016). After
transferring the collected data to the computer environment, the study utilized parametric tests
(t-test, single-factor analysis of variance (One-Way ANOVA) to analyze and interpret the data.
Accordingly, the statistical analyses revealed that the literacy levels of the preschool teachers
displayed no statistically significant difference in terms of variables such as age, service period,
educational status, and the type of institution they work for. On the other hand, the analysis
results indicated that physical literacy levels of participants differ significantly in terms of
attending physical activity-exercises regularly. In other words, preschool teachers who regularly
engaged in physical activities and exercises had significantly higher physical literacy levels than
those preschool teachers who were sedentary.
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INTRODUCTION

The individual’s need to move, which begins in the womb, continues throughout life. This need is met both
daily tasks and planned activities. Nowadays, depending on technological developments, individuals
increasingly adopt a sedentary life, including childhood era (Coskuntirk vd., 2023). In other words, with the
easier accessibility of screens via television, computer, tablet and smartphone, the foundations of sedentary
life are laid from childhood to adulthood. For this reason, importance of regular physical activity is increasing in

terms of both physical and psychological well-being of people.

Savci et al. (2006) define physical activity as activities that occur in daily life by using our muscles and joints,
consuming energy, increasing heart and respiratory rate and resulting in fatigue at different intensities while in
the Turkish Physical Activity Guide (2014) published by the Ministry of Health every movements performed

using skeletal muscles and requiring energy expenditure in daily life is specified as physical activity.

At the beginning of the physical activity, four elements should be taken into consideration to determine the
level of physical activities: the type of physical activity, the intensity of physical activity, the frequency of
physical activity, and the duration of physical activity (Alpézgen and Ozdincerler, 2016). In addition, every
situation of the individuals such as their physical fitness, environmental conditions, whether they have a
permanent illness, economic status, individual needs and free time should be taken into account when

choosing physical activity (Turkish Physical Activity Guide, 2014).

Considering both the personal situation of individuals and the determining to level of physical activity, physical
literacy status is very important for people to be able to plan their individual physical activity programs and

participate in lifelong physical activities.

The physical literacy concept has been defined in different ways and discussed in various dimensions in
scientific research. However, numerous studies in the literature cited the literacy concept as described by
Whitehead (Huang et al., 2020). According to Whitehead (2013), physical literacy refers to individuals' capacity
to use their motivation, self-confidence, physical fitness, knowledge, and cognition to make decisions that will
empower them to take responsibility for their planned physical activities during their lifetime. Additionally,
Tompsett, Burkett, and McKean (2014) outlined physical literacy as individuals manifesting their movement
competence in different environments and using their movement potential, engaging in physical activity with
high motivation and self-confidence, nourishing healthily, and participating in physical activities throughout
their lifespan. However, Tremblay and Lloyd (2010) defined it as possessing the basis of characteristics,
knowledge, awareness, perspective, and behavior related to sanitary active living and positive health choices

throughout life.

Institutions such as families and daycare centers are mainly responsible for initiating, developing, and fostering

physical literacy in children from infancy to age three. Indeed, this process is crucial for children, and giving
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children every opportunity to participate in physical activities is essential in their development during this
process. To develop physical literacy in the preschool and primary school periods, on the other hand, the
foundations of motivation, confidence, motor adaptation, knowledge, and understanding—the components of
physical literacy—should be laid (Whitehead, 2013). However, studies also emphasized that the physical
literacy methods should necessarily cover basic movement skills, such as postural control skills, locomotor
skills, transceiver skills, and object control skills, in physical education lessons (Higgs, 2010). In addition, one
should not overlook that the opinions and attitudes of preschool teachers who plan the syllabus to teach the
"physical literacy" concept within the context of movement education and game lessons in the preschool
curriculum are also highly beneficial on this issue. Yet again, the fact that four of the five strategies proposed by
Castelli, Barcelona, and Bryant (2015) to support and develop physical literacy in schools are directly related to
teachers also reveals the criticalness of the topic. A detailed assessment of these strategies indicates that they
explicitly involve adopting effective and personalized pedagogical procedures together with the holistic
schooling approach, developing a school culture that will support physical literacy, and integrating technology
into the processes of physical education and sports lessons. Remarking on the effect of their practices on the
topic related to the manifestations of the desired gains in students, Munusturlar and Yildizer (2020) highlighted
that the physical literacy level of physical education and sports teachers substantially influences teachers'

opinions and approaches on a subject, in addition to their pedagogical methods.

Movement education and playing games during the preschool era form the basis of "physical education and
sports" classes in the subsequent school levels. As emphasized by Basoglu (2018), recent studies have reported
that the physical literacy approach should also be incorporated into the physical education curriculum,
beginning with the fundamentals of exercise. Hence, within the scope of movement education and game
lessons, the opinions and attitudes of the preschool teachers who plan the syllabus in this period are critical in
laying the foundations of physical literacy among children. Additionally, studies on physical literacy in Turkey
have shown an increase in number, particularly since 2012. The current literature covers numerous review
studies involving the definition, significance, and scope of physical literacy and additionally retains several
studies conducted with physical education teachers, secondary school students, and university students.
However, there is no research on physical literacy carried out with preschool teachers (Alagtl, Girsel, and
Keske, 2012; Aslan and Unlii, 2022; Basoglu, 2018; Giiglii, 2022; Munusturlar and Yildizer, 2020; Ozgiil, Semiz,
and Kangalgil, 2023; Sentirk, 2019; Tas and Altunsdz, 2021a; Tas and Altunsdz, 2021b; Tastan, 2022; Yilmaz,
Zorlu, and Aslantiirk, 2023). Therefore, this gap in the literature constituted the motivation for the study and
aimed to identify the physical literacy levels of preschool teachers in terms of some variables (age, service

period, educational status, institution type, regular participation in physical activities, and exercising status).
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METHOD

Research Model

This study assessed the physical literacy levels of preschool teachers using a descriptive design and a survey
model. The research approaches known as survey models describe a past or current situation as its present
state. The approach aims to define the person, thing, or event—the study subjects—as they are, under their
conditions, with no additional effort to change or otherwise influence any existing variables. Furthermore, it is
of great significance to reveal the studied phenomenon observingly and identify it appropriately in this

research method (Karasar, 2012).

Study Group

This study was conducted at the beginning of the 2023-2024 academic year. Since the study could not
determine the population precisely, it preferred a survey model based on non-probability sampling with a
snowball sample as the data collection method. The idea behind the snowball sampling model is the logic of
constantly reaching new participants while conducting research. With this strategy, the study begins with the
first known and reachable individuals and aims to enlist more participants with their assistance (Punch, 1998).

As a result, a total of 140 preschool teachers, all women, participated in the study voluntarily (Table 1).

Table 1. Distribution of Descriptive Statistics of Preschool Teachers

Variable Level N %
24-34 46 32.9

Age (year) 35-44 70 50
45-54 24 17.1
1-12 66 47.1
Service Period 13-24 66 47.1
25-36 8 5.7

Associate degree 10 7.1
Educational Status Bachelor degree 113 80.7
Graduate degree 17 12.1
Preschool (Public) 53 37.9
Institution Type Nursery class (Public) 57 40.7
Private Institution 30 214
Exercising Status Yes 37 26.4
No 103 73.6

Total 140 100

Data Collection Tools

Before beginning the research process, the study received approval from the Gazi University Scientific Research
and Publication Ethics Committee, dated 11.07.2023, and session number 13 (Issue No: E-77082166-604.01.02-
712144).

The study employed the "Personal Information Form," developed by the researchers, and the "Perceived

Physical Literacy Instrument (PPLI)" to collect the data. The researchers prepared the form and scale as an
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Internet-based Google Form and shared it with the participants. The initial part of the Google form included the
personal information prepared by the researchers, comprising the independent variables of the preschool
teachers' age, service period, educational status, institution type, and participation in regular physical activity
(exercising statuses). The second part of the Google form, however, contained the "Perceived Physical Literacy
Instrument (PPLI)," developed by Sum et al. (2016) and adapted by Munusturlar and Yildizer (2020) into Turkish
for factor analysis with the Turkish sample. The scale consisted of three sub-dimensions and nine items: self-
confidence (m1, m2, m3, and m4), knowledge and cognition (m5, m6, m7), and communication (m8, m9). The
respondents could assign a value between 1 and 5 to each item. The items were classified as "Strongly Disagree
(1 point), Disagree (2 points), Neutral (3 points), Agree (4 points), and Strongly Agree (5 points)" in the 5-point

Likert type data collecting tool.

Data Analysis

The study used the SPSS V.27 program to analyze the study data. The program initially verified that the
parametric test requirements were satisfied before comparing the quantitative variables. Considering the
skewness and kurtosis values, they ranged from '-2' to '+2."' Accordingly, the study agreed to use parametric
tests (George and Mallery, 2010). Additionally, the study utilized descriptive statistics, t-tests, and single-factor
analysis of variance (One-Way ANOVA) tests as a statistical method throughout the data analysis.

The physical literacy levels of the preschool teachers, the primary objective of this study, were limited to the
qualifications assessed by PPLI. Additionally, analysis of the data gathered throughout the study was limited to

the statistical methods used.

FINDINGS

This section includes the analyses performed in line with the Perceived Physical Literacy Instrument (PPLI)
scores acquired by preschool teachers.
Table 2. Descriptive Statistics of Participants Regarding PPLI Score

Scale Item N X Ss Skewness Kurtosis Min. Max.
Number
PPLI 9 140 34.69 5.02 -0.36 -0.20 21 45

(Total Score)

The average PPLI scores for preschool teachers were 34.6915.02, according to the data displayed in Table 2.
Considering the derived PPLI skewness and kurtosis scores, on the other hand, the calculated data meet the

normal distribution condition. Accordingly, parametric tests were employed to analyze the data.

Table 3. Comparison of Physical Literacy Levels of Preschool Teachers by the Age Variable

Scale Factor KT sd KO F p
Between-groups 41.52 2 20.76
PPLI Within-groups 3458.27 137 25.24 0.82 0.44
Total 3499.79 139

Groups: 1: age 24-34; 2: age 35-44; 3: age 45-54.
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The analysis results revealed that there was no statistically significant difference between the participants' ages

and their PPLI scores (F2,137= 0.82, p>0.05) (Table 3).

Table 4. Comparison of Physical Literacy Levels of Preschool Teachers by the Service Period Variable

Scale Factor KT sd KO F p
Between-groups 71.54 2 35.77
PPLI Within-groups 3428.26 137 25.02 1.43 0.24
Total 3499.79 139

Groups: 1: 1-12 years; 2: 13-24 years; 3: 25-36 years.

The analysis results indicated no significant difference between the participants' service period variable and the

PPLI scores (F2,137= 1.43, p>0.05) (Table 4).

Table 5. Comparison of Physical Literacy Levels of Preschool Teachers by the Educational Status Variable

Scale Factor KT sd KO F p
Between-groups 71.21 2 35.61
PPLI Withing-groups 3428.58 137 25.03 1.42 0.25
Total 3499.79 139

Groups: 1: Associate degree; 2: Bachelor degree; 3: Graduate degree

The analysis results demonstrated no statistically significant difference between the participants' PPLI scores

and their educational status (F2,137= 1.42, p>0.05) (Table 5).

Table 6. Comparison of Physical Literacy Levels of Preschool Teachers by the Institution Type They Work for

Scale Factor KT sd KO F P
Between-groups 87.81 2 43.91
PPLI Withing-groups 3411.98 137 24.91 1.76 0.18
Total 3499.79 139

Groups: 1: Preschool (Public); 2: Nursery class (Public); 3: Private Institution
As displayed in Table 6, the analysis results revealed no statistically significant difference between participants'

PPLI scores and the type of institution they worked for (F2,137= 1.76, p>0.05) (Table 6).

Table 7. Comparison of Physical Literacy Levels of Preschool Teachers by Their Regular Participation in Physical

Activities — Exercises (Exercising Status)

E isi -
Scale xercising N X Ss Sd T P
Status
Yes 37 38.89 3.27
PPLI 138 6.84 0.00*
No 103 33.18 4.67

*p<.05
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The PPLI scores of the preschool teachers (t=6.84, p<0.05) significantly differed by their regular participation in
physical activities—exercises (exercising status)—according to the analysis results. In other words, the analysis
results proved that the PPLI scores of the preschool teachers who regularly engaged in physical activities
(exercises) (X: 38.89, Sd: 3.27) were higher than the scores of preschool teachers who did not exercise (X:

33.18, Sd: 4.67) (Table 7).

CONCLUSION and DISCUSSION

This study assessed the physical literacy levels of preschool teachers and accordingly the study discovered that
the physical literacy levels of preschool teachers who regularly engage in physical activities—exercises
(exercising status)—were significantly higher than sedentary preschool teachers. However, the study found no
statistically significant difference between literacy levels and variables such as age, service period, educational

status, and institution type.

In early childhood, preschool teachers play an essential role in fostering students' development of physical
literacy. Several studies in the literature have indicated that teachers' decisions on instructional design, the way
they select, organize, and execute tasks for students to accomplish, play a critical role in students' capacity to
acquire the skills necessary to achieve physical literacy (Silverman and Mercier, 2015). In research with
preschool teacher candidates, Celik and Terzioglu (2019) reportedly listed the factors affecting the reasons for
preschool teacher candidates to participate in physical activities. Consequently, they emphasized the influences
of family, social environment, and environmental factors, indicating that prospective teachers would favor
frequently applying movement or physical activities in the classroom if they received in-service training to
improve their physical skills. In this case, in line with the studies, it is possible to remark that routine physical
activities, exercises, and training to improve physical skills in daily life may also enhance physical literacy levels.
Additionally, there is a cyclical development in which physical literacy facilitates the implementation of physical
skills learned at school or in training in daily life. Similarly, Tastan (2022), who studied physical literacy and
psychological resilience among physical education and sports teachers, also remarked that individuals who are
self-confident, willing to participate in sports, and have good communication skills; in other words, physically

literate individuals may readily overcome stressful situations.

A study observing preschool teachers' active participation in games and its influence on children's physical
literacy found that children were more participatory and enjoyed physical exercises when teachers vigorously
participated in their games (such as planner, observer, motivator, play partner) (Librianty and Yufiarti, 2021).
Nevertheless, Dinham and Williams (2019) reported that preschool teachers' cognition and practical
pedagogical skills were limited to effectively improving children's physical literacy. Goodway, Famelia, and
Chen (2018) also remarked that the undergraduate program of preschool teachers retained insufficient
education to foster movement competence/physical activity. In this context, physical literacy education and
awareness are critical topics in developing skills, knowledge, behaviors, and responsibilities for leading an

active lifestyle for an extended period. Some literature also emphasized that teachers with a high level of
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physical literacy would be much healthier physically and psychologically (Kozera, 2017). A physically literate
teacher will successfully design movement education-related activities within the daily syllabus while
concurrently making decisions based on health priorities and student well-being. Children's physical literacy,
growth, and development in general, and the improvement of fundamental movement abilities in particular,
will naturally benefit from this context (McCallum, 2017). Newport also asserted that one of the significant
strategies to improve physical literacy in children is to help them develop a love of movement by providing a

supportive atmosphere that allows them to exercise daily (Newport 2013).

Considering the research findings, this study identified no statistically significant difference between the
physical literacy levels of the participant preschool teachers and their ages. To support this conclusion, Cuhadar
(2021) reported no substantial correlation between physical literacy perception scores and the age variable of
the physical education and sports teachers. Correspondingly, Giiglli (2022) also found that the physical literacy
levels of teachers displayed no significant age-related difference among physical education teachers and game
masters. Yet again, Baskut, Cetin, and Orhan (2022) similarly stated in their study with preschool teachers that
there was no significant difference between physical activity level and health status scores according to age.
Furthermore, the mentioned studies suggestively indicated that growing emotional deprivation and burnout
syndrome as people age are the causes of why both preschool instructors and physical education teachers

yielded similar conclusions (Cemaloglu and Sahin, 2007).

The current study found no significant difference between teachers' service period and physical literacy levels.
In his research with physical education teachers, Cuhadar (2021) supportively reported no substantial
relationship between physical literacy and service period variables; contrarily, there was a negative correlation.
Guglu (2022) also remarked that the service period had no significant effect on the physical literacy levels of
physical education and sports teachers. Additionally, considering the service period of the preschool teachers,
Baskut, Cetin, and Orhan (2022) reportedly identified no difference between their physical activity level and
health status scores. Nevertheless, Stoddart and Humbert (2017) contrarily found that the physical literacy
perception was significantly higher in physical education and sports teachers with more years of service
periods. Alternatively, Yildizer and Munusturlar (2021), focusing on physical education and classroom teachers,
reported that although pairwise comparisons concluded that classroom teachers with 16-20 years of service
period had the lowest physical literacy scores, the teaching experience of both teacher groups substantially
impacted their physical literacy. In line with this literature, it is reasonable to assume that the physical literacy
levels of both physical education teachers and preschool teachers will rise as they gain experience and receive
in-service training and lessons so that they will implement this training in the classroom. Finally, Simpson et al.
(2022) reported that preschool and classroom teachers improved their physical literacy knowledge and

practices with online vocational training.

Considering the educational status of the preschool teachers and the institutions they work for (institution

type), the current study found no statistically significant correlation between the physical literacy levels of
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preschool teachers and these two variables separately. Supportively, Ekici, Ginhan, and Anilir (2017) stated
that institution type and educational status variables did not affect the preschool teachers' classroom
management skills. Therefore, these findings explicitly indicated that personal interests and abilities are the

two driving factors of teachers' physical literacy levels.

SUGGESTIONS

Physical literacy is essential for preschool teachers to implement movement education-related activities in
classes and improve their self-development. This study revealed no significant difference between the
participants' physical literacy levels regarding variables such as age, service period, educational status, and type
of institution they work for. One of the key findings of this study was that the current study proved that regular
physical activity and exercises created a substantial difference in the physical literacy levels of teachers.
Considering these outcomes, within the scope of physical education and sports courses, this study
recommends integrating the physical literacy concept into movement education courses for preschool teacher
candidates. Such a revision in the curriculum will reasonably be effective in improving self-development among
prospective teachers; as a result, they will assuredly lay the foundations of the physical literacy concept in their
classroom while teaching their students. Furthermore, the physical literacy concept may be introduced through
in-service training so that preschool teachers will become aware of the criticalness of lifelong physical activity

and use it while planning their movement education activities in classes.
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OKUL ONCESi OGRETMENLERININ
FiZiKSEL OKURYAZARLIK DUZEYLERiINiN iNCELENMESi

0z

Okul oOncesi egitimde, hareket egitimi ve oyun dersleri kapsaminda “fiziksel okuryazarlik”
kavraminin 6gretilmesi icin dersleri planlayan okul 6ncesi 6gretmenlerinin bu konudaki géris ve
tavirlari oldukga 6nemlidir. Bu ¢alismanin amaci, okul dncesi 6gretmenlerinin fiziksel okuryazarlik
dizeylerinin incelemesidir. Calisma betimsel bir nitelik tagimakta olup tarama modeline gore
tamamlanmigtir. Arastirmanin katilimci grubunu tamami kadin olmak uzere 140 okul &ncesi
Ogretmeni olusturmaktadir. Arastirmada veri toplama araci olarak arastirmacilar tarafindan
olusturulan “Kisisel Bilgi Formu” ile Munusturlar ve Yildizer (2016)'in Turkiye orneklemine
uyarladigi “Algilanan Beden Okuryazarhgi Olgegi” kullanilmistir. Veri toplama asamasindan sonra
elde edilen bulgular bilgisayar ortamina aktarilmis, verilerin ¢é6ziminde ve yorumlanmasinda
parametrik testler (t-testi, tek faktorli varyans analizi (One-Way ANOVA) kullaniimistir. Yapilan
istatistiksel analizler sonuglarina gore katilimcilarin okuryazarlk dizeyleri arasinda yas, hizmet
yili, egitim durumu ve galistiklari kurum bakimindan bir farkhilik saptanmamistir. Ancak sonuglar
fiziksel aktivitelere dizenli katiim saglayan ve egzersiz yapma durumuna gore katilimcilarin
fiziksel okuryazarlik puanlari arasinda istatistiksel olarak fark oldugunu géstermektedir. Bu sonuca
gore, fiziksel aktivitelere diizenli katilim saglayan ve egzersiz yapan okul dncesi 6gretmenlerinin
fiziksel okuryazarlk diizeylerinin sedanter okul dncesi 6gretmenlerine gére anlaml sekilde yiksek
oldugu tespit edilmistir.

Anahtar Kelimeler: Fiziksel okuryazalik, fiziksel aktivite, okul 6ncesi 6gretmenleri
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GiRiS

Bireyin anne karninda baslayan hareket etme gereksinimi yasam boyu devam etmektedir. Bu gereksinim gerek
gunluk islerle gerekse planh aktivitelerle karsilanmaktadir. GUnimuzde teknolojik gelismelere bagh olarak,
cocukluk c¢agi dahil olmak Uzere, bireyler giderek daha hareketsiz yasami benimsemektedir (Coskuntiirk vd.,
2023). Diger bir deyisle, televizyon, bilgisayar, tablet, akilli telefon ile ekrana erisilebilirligin kolaylasmasiyla,
¢ocukluk cagindan yetiskinlik ¢agina kadar hareketsiz bir bir yasamin temelleri atilmaktadir. Bu nedenle
kisilerin gerek fiziksel gerekse psikolojik iyi olus durumlari agisindan dizenli yapilan fiziksel aktivitenin 6nemi

gittikce artmaktadir.

Savcl vd. (2006) fiziksel aktiviteyi glinlik yasam icersinde kas ve eklemlerimizi kullanarak enerji tiketimi ile
gerceklesen, kalp ve solunum hizini arttiran ve farkli siddetlerde yorgunlukla sonuglanan aktiviteler olarak
tanimlarken Saghk Bakanligi’nin yayinladigi Turkiye Fiziksel Aktivite Rehberi’nde (2014) gilinlik yasam icerisinde,
iskelet kaslari kullanilarak yapilan ve enerji harcamasini gerektiren her hareket fiziksel aktivite olarak

belirtilmistir.

Bireylerin yapacaklar fiziksel aktivite dncesinde fiziksel aktivitelerin dizeyini belirlemek icin dort unsur goz
oniinde bulundurulmahdir: fiziksel aktivitenin tlrQ, fiziksel aktivitenin siddeti, fiziksel aktivitenin sikligr ve
fiziksel aktivitenin siiresi (Alpézgen ve Ozdingerler, 2016). Ayrica fiziksel aktivite secimi yapilirken bireylerin
fiziksel uygunluklari, cevre sartlari, siirekli bir hastaliklarinin olup olmadigi, ekonomik durumu, bireysel
ihtiyaclari, serbest zamanlari gibi bireylerin her durumu goéz 6niinde bulundurulmalidir (Turkiye Fiziksel Aktivite

Rehberi, 2014).

Gerek bireylerin kisisel durumlari gerekse fiziksel aktivite diizeyini belirlemek géz 6niinde bulunduruldugunda
kisilerin bireysel fiziksel aktivite programlarini planlayabilmeleri ve yasam boyu fiziksel aktivitelere katiimalari

icin fiziksel okuryazarhk durumlari oldukca 6nem arz etmektedir.

Fiziksel okuryazarlik kavrami farkli sekillerde tanimlanmis olup bilimsel arastirmalarda cesitli boyutlariyla ele
alinmistir. Fakat alanyazinda yer alan cgalismalarin biyilk bir kismi Whitehead’in tanimladigi okuryazarlik
kavramini kullanmaktadir (Huang vd.,2020). Whitehead (2013) fiziksel okuryazarligi bireylerin planl fiziksel
aktivitelerini hayat boyu sirdirebilmeleri igin deger vermeleri ve sorumluluk almalarini saglayacak
motivasyonu, giveni, fiziksel uygunlugu, bilgi ve kavramalarini kullanma kapasitesi olarak tanimlamistir. Ayrica,
Tompsett, Burkett ve McKean (2014) fiziksel okuryazarligi bireylerin hareket yetkinligini farkli cevrelerde
gostermesi ve hareket potansiyelini kullanmasi, fiziksel aktivitelere yliksek motivasyon ve 6zgiivenle katiimasi,
beslenmesine dikkat etmesi ve yasam boyu fiziksel aktivitelere katilim olarak tanimlarken; Tremblay ve Lloyd
(2010) bireyin saglikli aktif yasami ve yasami boyunca olumlu saglk secimleri ile ilgili 6zelliklerin, bilginin,

bilincin, anlayisin ve davranisin temeline sahip olmak olarak tanimlamistir.
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Dogumdan Ug yasina kadar olan siiregte gocuklarda fiziksel okuryazarligin baslamasi ve gelisebilmesi icin aile ve
gilindiiz bakimevleri gibi kurumlara biyiik gérev dismektedir. Nitekim bu stireg gelisim igin kritik bir stiregtir ve
bu silirecte ¢ocuklara fiziksel olarak aktif olmalari saglayacak her tiirli imkan saglanmalidir. Okul 6ncesi ve
ilkokul doneminde ise fiziksel okuryazarhg gelistirmek igin fiziksel okuryazarhgin bilesenleri olan motivasyon,
given, motor uyum, bilgi ve anlayisin temelleri atilmalidir (Whitehead, 2013). Bununla birlikte yapilan
¢alismalarda, okullarda beden egitimi derslerinde viicut kontrol becerileri, lokomotor beceriler ve ayni zamanda
alici-verici becerilerle nesne kontrolii becerilerini iceren temel hareket becerilerinin olmasinin fiziksel
okuryazarlk yaklasimi igin 6nemli oldugu vurgulanmistir (Higgs, 2010). Buna ek olarak okul oncesi egitimde,
hareket egitimi ve oyun dersleri kapsaminda “fiziksel okuryazarhk” kavraminin 6gretilmesi icin dersleri
planlayan okul oncesi 6gretmenlerinin bu konudaki goris ve tavirlarinin da etkin oldugu unutulmamalidir.
Castelli, Barcelona ve Bryant (2015)in okullarda fiziksel okuryazarligin desteklenmesi ve gelistirilmesi igin
ortaya koyduklari bes stratejinin dordiiniin dogrudan 6gretmenlerle ilgi olmasi konunun dnemini bir kez daha
ortaya cikarmaktadir. Bu stratejiler incelendiginde; bitincil okul yaklasimiyla birlikte etkili ve 6zellestirilmis
pedagojik yaklasimlari benimsemek, fiziksel okuryazarhgl destekleyecek okul atmosferinin olusturulmasi ve
teknolojinin beden egitimi ve spor derslerinin siireglerine eklenmesi unsurlarinin yer aldigi goriilmektedir.
Munusturlar ve Yildizer (2020) pedagojik yaklasimlarinin yaninda 6gretmenlerin bir konuya iliskin goris ve
yaklasimlarinin, konu hakkindaki uygulamalarinin 6grencilerde istenilen kazanimlarin ortaya g¢ikmasindaki
etkisini belirterek beden egitimi ve spor 06gretmenlerinin fiziksel okuryazarlik dizeyinin 6nemini

vurgulamiglardir.

Okul 6ncesi donemdeki egitimde hareket egitimi ve oyun sonraki sinif dizeylerindeki “beden egitimi ve spor”
derslerinin temelini olusturmaktadir. Basoglu (2018) yapilan giincel ¢alismalarin temel hareket becerilerinden
itibaren beden egitimi mifredatina fiziksel okuryazarlk yaklagiminin da dahil edilmesi gerektigini vurgulamistir.
Dolayisiyla bu doénemde hareket egitimi ve oyun dersleri kapsaminda cocuklarda fiziksel okuryazarhgin
temellerinin atilmasi icin de dersleri planlayan okul 6ncesi 6gretmenlerinin bu konudaki goris ve tavirlar
oldukga 6nemlidir. Ayrica Turkiye’de fiziksel okuryazarlk ile ilgili yapilan galismalar 6zellikle 2012 yilindan sonra
sayica artis gostermektedir. Fiziksel okuryazarlik kavraminin tanimi, anlami ve kapsamini iceren derleme
calismalari, beden egitimi 6gretmenleri, ortadgretim 6grencileri, tniversite 6grencileri ile yapilan g¢alismalar
mevcut olup okul dncesi 6gretmenleriyle yapilan herhangi bir fiziksel okuryazarlik galismasi bulunmamaktadir
(Alagill, Giirsel ve Keske, 2012; Aslan ve Unlii, 2022; Basoglu, 2018; Giiglii, 2022; Munusturlar ve Yildizer, 2020;
Ozgiil, Semiz ve Kangalgil, 2023; Sentiirk, 2019; Tas ve Altunsdz, 2021a; Tas ve Altunséz, 2021b; Tastan, 2022;
Yilmaz, Zorlu ve Aslantiirk, 2023). Dolayisiyla bu bosluk arastirmanin ¢ikis noktasini olusturmakta olup okul
oncesi 6gretmenlerinin fiziksel okuryazarlik diizeylerinin bazi degiskenler agisindan (yas, hizmet yili, egitim
durumu, kurum tir, fiziksel aktivitelere dazenli katiim durumu, egzersiz yapma durumu) belirlenmesini

amaclamaktadir.
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YONTEM

Arastirma Modeli

Okul 6ncesi 6gretmenlerinin fiziksel okuryazarlik diizeylerinin incelenmesini konu edinen bu ¢alisma betimsel
nitelik tagimaktadir ve tarama modeline gore ortaya konmustur. Tarama modelleri, gegmiste olan veya hala
devam eden bir durumu mevcut sekli ile betimlemeyi amaglayan arastirma yaklasimlaridir. Arastirmaya konu
olan birey, nesne ya da olay kendi igindeki kosullari ile oldugu gibi tanimlanmaya ¢alisilir; mevcut degiskenleri
herhangi bir anlamda degistirme veya etkileme g¢abasi gosterilmez. Bu arastirma yaklasiminda, ortaya konmak

istenilen olguyu uygun bir sekilde gozleyerek belirlenmesini saglamak 6nem tasimaktadir (Karasar, 2012).

Calisma Grubu

Bu arastirma 2023-2024 egitim-6gretim yilinin basinda yirutlilmugstir. Evrenin kesin olarak belirlenememesi
dolayisiyla veri toplama yontemi olarak olasiliga dayal olmayan kartopu 6rneklem modeli temelli anket teknigi
secilmistir. Kartopu 6rneklem modelinin temelinde, arastirma yapilirken siirekli yeni katilimcilara ulagilmasi
mantigl bulunmaktadir. Bu yontemde taninan ve ulasilabilen ilk katilimcilarla arastirmaya baglanilmakta ve
onlarin yardimiyla diger katihmcilara ulasmak hedeflenmektedir (Punch, 1998). Arastirmaya gonilli olarak

tamami kadin olmak lzere toplam 140 okul 6ncesi 6gretmeni katilmistir (Tablo 1.)

Tablo 1. Okul Oncesi Ogretmenlerinin Tanimlayici istatistiki Bilgilerin Dagilimi

Degisken Diizey N %
24-34 46 32.9
Yas (yil) 35-44 70 50
45-54 24 17.1
1-12 66 47.1
Hizmet Y1l 13-24 66 47.1
25-36 8 5.7
Onlisans 10 7.1
Egitim Durumu Lisans 113 80.7
Lisanslstu 17 12.1
Anaokulu 53 37.9
Kurum Turi (Devlet)
Anasinifi 57 40.7
(Devlet)
Ozel Kurum 30 21.4
Egzersiz Yapma Durumu Evet 37 26.4
Hayir 103 73.6
Toplam 140 100

Veri Toplama Araci

Bu arastirma Gazi Universitesi Bilimsel Arastirma ve Yayin Etik Kurulu’nun 11.07.2023 tarihli ve 13 oturum sayili

(Say1 No: E-77082166-604.01.02-712144) etik kurul izni ile yaratalmustir.

Verilerin toplanmasinda arastirmacilarin olusturdugu “Kisisel Bilgi Formu” ve “Algilanan Beden Okuryazarhg

Olgegi (ABOO)” kullaniimistir. Hem “Kisisel Bilgi Formu” hem de “Algilanan Beden Okuryazarligi Olcegi” internet
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tabaninda Google Form olarak hazirlanarak katiimcilarla paylasilmistir.  Formun birinci  bodlimiinde
arastirmacilarin hazirladigi kisisel forma yer verilmis olup okul dncesi 6gretmenlerinin yasi, hizmet siresi, egitim
durumu, cahisilan kurum tiard ve duzenli fiziksel aktiviteye katilma durumu bagimsiz degiskenlerinden
olusmaktadir. Formun ikinci béliminde Sum vd. (2016) tarafindan olusturulan “Algilanan Beden Okuryazarhgi
Olgegi”nin Munusturlar ve Yildizer (2020)'in Tirrkiye &rneklemiyle faktdr analizlerini yapan ve Tirkiye
drneklemine adaptasyonunu saglayan “Algilanan Beden Okuryazarhig Olcegi”(ABOO) kullanilmistir. Olgek,
Kendilik hissi-kendine gliven (m1, m2, m3 ve m4), bilgi ve anlayis (m5, m6, m7), iletisim (m8, m9) olmak tzere 3
alt boyuttan ve 9 maddeden olugsmaktadir. Yanitlayanlarin her maddeye verebilecegi deger araligi 1 ile 5 olarak
belirlenmistir. 5l Likert tipindeki veri toplama aracinda maddeler, “Kesinlikle Katilmiyorum (1 puan),
Katilmiyorum (2 puan), Kararsizim (3 puan), Katiliyorum (4 puan) ve Kesinlikle Katiliyorum (5 puan)” olarak

belirlenmistir.
Verilerin Analizi

Calismadan elde edilen verilerin degerlendirilmesi amaciyla SPSS V.27 programi kullaniimistir. Nicel
degiskenlerin karsilastiriimasinda ilk olarak parametrik test kosullarinin saglanip saglanmadigina bakilmigtir.
Arastirmada elde edilen carpiklik ve basiklik degerlerine bakildiginda (-2) ile (+2) arasinda oldugu
gorilmektedir. Bu dogrultuda parametrik testlerin uygulanmasina karar verilmistir (George ve Mallery, 2010).
Verilerin degerlendirilme asamasinda istatistiki yontem olarak; betimsel istatistikler, t testi ve tek faktoérli

varyans analizi (One-Way ANOVA) testlerinden faydalaniimistir.

Arastirmada incelenecek olan okul ©6ncesi 6gretmenlerinin fiziksel okuryazarlik dizeyleri ABOO’niin
degerlendirdigi niteliklerle sinirl olmustur. Ayrica arastirma sonucunda elde edilecek olan verilerin analizi,

kullanilan istatiksel yontemler ile sinirlandiriimistir.
BULGULAR

Bu bolimde okul 6éncesi 6gretmenlerinin Algillanan Beden Okuryazarligi Olcegi'nden (ABOQ) elde ettikleri

puanlar dogrultusunda uygulanan analizlere yer verilmistir.

Tablo 2. Katilimcilarin ABOQ’ye iliskin Betimsel Istatistikleri

Degisken Madde n Ort. Ss Carpiklik Basikhk Min. Max.
Sayisi
ABOO (Toplam Puan) 9 140 34.69 5.02 -0.36 -0.20 21 45

Tablo 2’deki bulgulara goére, okul dncesi dgretmenlerinin Algilanan Beden Okuryazarhigi Olgegi’nden almis
olduklari ortalama puanlarin 34.69+5.02 oldugu tespit edilmistir. Arastirmada kullanilan ABOO’den elde edilen
puanlarin c¢arpiklik ve basiklik degerleri incelendiginde verilerin normal dagihm kosulunu sagladigi

goriilmektedir. Bu dogrultuda verileri analiz etmek igin parametrik testler kullaniimistir.
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Tablo 3. Okul Oncesi Ogretmenlerinin Yas Degiskenine gore Fiziksel Okuryazarlik Diizeylerinin Karsilastirilmasi

Olgek Faktor KT sd KO F p
Gruplar arasi 41.52 2 20.76
ABOO Gruplar igi 3458.27 137 25.24 0.82 0.44
Toplam 3499.79 139

Gruplar: 1: 24-34 yas, 2:35-44vyas, 3:45-54 yas
Analizler neticesinde, katilimcilarin yas degiskenine gore Algilanan Beden Okuryazarligi Olcegi'nden (F2,137=

0.82, p>0.05) elde edilen puanlarin anlamli olarak farklilasmadigi gorilmustir (Tablo 3).

Tablo 4. Okul Oncesi Ogretmenlerinin Hizmet Yili Degiskenine gére Fiziksel Okuryazarlik Diizeylerinin

Karsilastirilmasi

Olgek Faktor KT sd KO F p
Gruplar arasi 71.54 2 35.77
ABOO Gruplar igi 3428.26 137 25.02 1.43 0.24
Toplam 3499.79 139

Gruplar: 1: 1-12, 2:13-24, 3:25-36
Analizler neticesinde, katilimcilarin hizmet yili degiskenine gdre Algilanan Beden Okuryazarligi Olcegi’nden

(F2,137= 1.43, p>0.05) elde edilen puanlarin anlaml olarak farklilasmadigi gortlmustir (Tablo 4).

Tablo 5. Okul Oncesi Ogretmenlerinin Egitim Durumlari Degiskenine gére Fiziksel Okuryazarlik Diizeylerinin

Karsilagtirilmasi

Olgek Faktor KT sd KO F p
Gruplar arasi 71.21 2 35.61
ABOO Gruplar igi 3428.58 137 25.03 1.42 0.25
Toplam 3499.79 139

Gruplar: 1: Onlisans, 2:Lisans, 3: Lisansiistii

Analizler neticesinde, katilimcilarin egitim durumlari degiskenine goére Algilanan Beden Okuryazarligi

Olgegi'nden (F2,137= 1.42, p>0.05) elde edilen puanlarin anlamli olarak farklilasmadigi gériilmistiir (Tablo 5).

Tablo 6. Okul Oncesi Ogretmenlerinin Calistiklari Kurum Tiirii Degiskenine gore Fiziksel Okuryazarlik

Diizeylerinin Karsilastiriimasi

Olgek Faktor KT sd KO F p
Gruplar arasi 87.81 2 43,91
ABOO Gruplar igi 3411.98 137 2491 1.76 0.18
Toplam 3499.79 139

Gruplar: 1: Anaokulu (devlet), 2: Anasinifi (devlet), 3: Ozel Kurum
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Analizler neticesinde, katihmcilarin galistiklari kurum turt degiskenine gore Algilanan Beden Okuryazarligi

Olgegi’nden (F2,137= 1.76, p>0.05) elde edilen puanlarin anlamli olarak farklilasmadig gériilmistiir (Tablo 6).

Tablo 7. Okul Oncesi Ogretmenlerinin Fiziksel Aktivitelere Diizenli Katim Durumu — Egzersiz Yapma

Degiskenine gore Fiziksel Okuryazarlk Diizeylerinin Karsilastiriimasi

Egzersiz
Olgek Yapma n Ort Ss Sd t p
Durumu
Evet 37 38.89 3.27
ABOO 138 6.84 0.00*
Hayir 103 33.18 4.67

*p<.05

Analizler, okul 6ncesi 6gretmenlerinin fiziksel aktiviteye diizenli katilim saglayarak egzersiz yapma degiskenine
gore Algilanan Beden Okuryazarhgl Olcegi’'nden (t=6.84, p<0.05) elde edilen puanlarinin anlamli bir sekilde
farklilastigini gostermektedir. Diger bir ifadeyle fiziksel aktivitelere diizenli katihm saglayarak egzersiz yapan
okul 6ncesi 6gretmenlerinin puanlarinin (Ort: 38.89, Ss: 3.27), egzersiz yapmayan okul dncesi 6gretmenlerinin

puanlarindan (Ort: 33.18, Ss: 4.67) ylksek oldugu tespit edilmistir (Tablo 7).

TARTISMA ve SONUC

Okul 6ncesi 6gretmenlerinin fiziksel okuryazarlik diizeylerinin incelendigi calismada, fiziksel aktivitelere diizenli
katihm saglayan-egzersiz yapan okul dncesi 6gretmenlerinin fiziksel okuryazarlik dizeylerinin sedanter okul
oncesi 6gretmenlerine gore anlamh sekilde ylksek oldugu tespit edilirken okuryazarlik dlizeyleri arasinda yas,

hizmet yili, egitim durumu ve calistiklari kurum bakimindan bir farklilik saptanamamuistir.

Okul 6ncesi 6gretmenleri, 6grencilerin fiziksel okuryazar bireyler olmalari igin dnemli bir rol oynamaktadir.
Arastirmalar 6gretmenlerin verdigi 6gretim tasarimi kararlarinin, 6grencilerin gerceklesmesi igin gérevleri nasil
sectigi, organize ettigi ve yurittagl, 6grencilerin fiziksel okuryazarliga ulasmak icin gerekli becerileri gelistirme
yeteneklerinde 6nemli bir rol oynamaktadir (Silverman ve Mercier, 2015). Celik ve Terzioglu (2019) okul 6ncesi
o0gretmen adaylari ile yaptiklari bir ¢calismada okul 6ncesi 6gretmen adaylarinin fiziksel aktiviteye katilimini
etkileyen faktorleri belirlemislerdir. Aile ve sosyal cevre ile cevresel faktorlerin etkilerinin vurgulandig
arastirmada 6gretmen adaylari kendi fiziksel becerilerini gelistirebilecekleri hizmet-ici egitimler yoluyla sinif
icerisinde hareketi ya da fiziksel aktiviteleri daha rahat kullanacaklarini belirtmislerdir. Bu durumda ¢alismalar
dogrultusunda gilinliik yasamda rutin halinde yapilan fiziksel aktivitelerin, egzersizlerin ve fiziksel becerileri
gelistirecek egitimlerin fiziksel okuryazarlk diizeyini yikseltebilecegi, fiziksel okuryazarligin da okulda ya da
egitimlerde 6grenilen fiziksel becerilerin ginlik yasamda uygulanmasini kolaylastirdigi dongisel bir gelisimin
oldugu soylenebilir. Tastan (2022) beden egitimi ve spor 6gretmenleriyle fiziksel okuryazarlk puanlari ile

psikolojik dayanakliklari izerine yaptigl arastirmada, kendine glivenen, spor yapmaya istekli, iletisimi gigli
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kisacasi fiziksel okuryazar bireylerin stresli durumlarla karsilastiklarinda durumun ustesinden gelebildiklerini

vurgulamistir.

Okul o6ncesi 6gretmenlerinin aktif oyuna katiimi ve bunun c¢ocuklarin fiziksel okuryazarligina etkisinin
incelendigi bir calismada, 6gretmenlerin aktif katilimlari ile (planlayici, gbzlemci, motive edici, oyun ortagi)
cocuklarin fiziksel aktivitelere daha katilimci olduklari ve keyif aldiklari belirtilmistir (Librianty ve Yufiarti, 2021).
Buna karsin Dinham ve Williams (2019) okul dncesi 6gretmenlerinin teshis ve pratik pedogojik becerilerinin,
cocuklarin fiziksel okuryazarhgini etkili bir sekilde gelistirmek icin sinirli oldugu soylemektedir. Goodway,
Famelia ve Chen (2018) ise okul oncesi Ogretmenlerinin lisans programlarinda buna yeterince hareket
yetkinligi/fiziksel aktiviteyi tesvik etmeye yeterince yer verilmedigine dikkat cekmektedir. Bu baglamda fiziksel
okuryazarlik egitimi ve farkindaligi yasam boyu aktif yasam tarzina katilim igin becerilerin, bilgilerin,
davraniglarin ve sorumluluklarin gelistirilmesi agisindan son derece 6nemlidir. Fiziksel okuryazarlik dizeyi
yuksek olan 6gretmenlerin fiziksel ve psikolojik olarak daha iyi olacagi vurgulanmaktadir (Kozera, 2017). Fiziksel
olarak okuryazar bir 6gretmen saglik dnceliklerine ve refahina dayali bir segim yaparken ayni zamanda ginliik
egitim akisi icerisinde hareket egitimi kapsaminda etkinlikler planlayabilecektir. Bu durum gocuklarin fiziksel
okuryazarliginin gelismesine, blylime ve gelisimlerine, 6zellikle de temel hareket becerilerinin gelisine katki
saglayacaktir (McCallum, 2017). Newport, ¢ocuklarda fiziksel okuryazarligi gelistirmeye yonelik cabalardan
birinin, onlara her giin hareket yapma firsati veren destekleyici bir ortamin varligi yoluyla hareketi sevmeye

tesvik etmek oldugunu belirtmektedir (Newport 2013).

Arastirma bulgularina gore; ¢alismaya katilan okul 6ncesi 6gretmenlerinin fiziksel okuryazarlik diizeylerinin yas
degiskeni acgisindan anlamli bir farklilik géstermedigi tespit edilmistir. Benzer sekilde Cuhadar (2021) beden
egitimi ve spor 0gretmenleriyle yaptigi calismada fiziksel okuryazarlk algi puanlari ile yaslari arasinda anlamli
bir iliski olmadigini belirtmistir. Gligli (2022) beden egitimi ve spor 6gretmenleriyle tamamladigi arastirmasinda
ogretmenlerin fiziksel okuryazarlik diizeylerinin yasa bagl anlaml farklilik géstermedigini belirtmistir. Ayrica
Baskut, Cetin ve Orhan (2022) okul 6ncesi 6gretmenleriyle yaptigi calismada fiziksel aktivite dizeyi ve saghk
durumu puanlari arasinda yas degiskinine gore anlamli bir farklilk olmadigini belirtmislerdir. Gerek okul éncesi
o6gretmenleriyle gerekse beden egitimi 6gretmenleriyle yapilan ¢alismalarin benzer sonucu vermesinin nedeni
yas aldik¢a duygusal yorulmanin artmasi ve tiilkenmisligin ortaya g¢ikmasi olarak gorilmektedir (Cemaloglu ve

Sahin, 2007).

Calismada ogretmenlerin hizmet yil ile fiziksel okuryazarlik dizeyleri arasinda anlaml bir farkhlik tespit
edilmemistir. Bu calismay! destekleyecek sekilde Cuhadar (2021) beden egitimi Ggretmenleriyle yaptig
¢alismasinda fiziksel okuryazarlk ile hizmet yili arasinda anlamli bir fark olmadigini hatta negatif yonde iliski
oldugunu tespit belirtmistir. Glglii (2022) Beden egitimi ve spor 6gretmenleriyle yaptigl arastirmada hizmet
yihnin 6gretmenlerin fiziksel okuryazarlik diizeylerine etkisinin olmadigini belirtmistir. Ayrica Baskut, Cetin ve
Orhan (2022) okul 6ncesi 6gretmenleriyle yaptigi calismada fiziksel aktivite dizeyi ve saglik durumu puanlari

arasinda hizmet yili degiskinine gére anlamli bir farkhilk olmadigini belirtmislerdir. Diger taraftan Stoddart ve
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Humbert (2017) beden egitimi ve spor 6gretmenleriyle yaptig calismada hizmet yilinin fazla oldugu
ogretmenlerde fiziksel okuryazarlik algisinin anlamh bir sekilde yiksek oldugunu belirtmislerdir. Yildizer ve
Munusturlar (2021) beden egitimi ve sinif 6gretmenleriyle yaptiklari arastirmada ikili karsilastirmalarin
sonucunda 16-20 hizmet yili olan sinif 6gretmenlerinin fiziksel okuryazarlik puanlarinin en disik olmasina
ragmen, O6gretmenlik deneyiminin hem beden egitimi hem de sinif 6gretmenlerinin fiziksel okuryazarlklari
Uzerinde buyik bir etkisinin oldugunu belirtmislerdir. Yapilan ¢alismalarin sonuglari dogrultusunda gerek beden
egitimi 6gretmenlerinin gerekse okul éncesi 6gretmenlerinin hizmet ici egitimlerle fiziksel okuryazarlik bilgileri
pekistirildiginde ve siniflarda uygulamalarini saglayacak sekilde dersler konuldugunda tecriibe edindikge fiziksel
okuryazarlik dizeylerinin artacagl distinilebilir. Simpson vd. (2022) okul 6ncesi ve sinif 6gretmenleriyle
yaptiklari g¢alismada verdikleri cevrimici mesleki egitimle  Ogretmenlerin fiziksel okuryazarlik bilgi ve

uygulamalarinin gelistirdiklerini gosterdigini belirtmislerdir.

Arastirmanin bir baska bulgusunda okul ©6ncesi 6gretmenlerinin fiziksel okuryazarlik dizeylerinin egitim
durumlari bakimdan farklilasmadigini tespit edilmistir. Calismanin bir diger degiskeni olan c¢alisilan kurum tiri
acisindan da okul o©ncesi 6gretmenlerinin fiziksel okuryazarlk duzeyleri arasinda anlamh bir farklilik
bulunmamistir. Ekici, Giinhan ve Anilan (2017) okul 6ncesi Ogretmenleriyle yaptiklar galismada egitim
durumunun ve calisilan kurum tirinin oOgretmenlerin sinif yonetimi becerilerini de etkilemedigini
belirtmislerdir. Elde edilen bu sonuglara gére 6gretmenlerin fiziksel okuryazarlik diizeyleri Gzerinde kisisel ilgi ve

yeteneklerin daha etkili oldugu séylenebilir.

ONERILER

Okul 6ncesi 6gretmenlerinin gerek derslerde uygulayacaklari hareket egitimi etkinlikleri icin gerekse kendi
kisisel gelisimleri icin fiziksel okuryazar olmalari olduk¢a Onemlidir. Yapilan bu c¢alisma okul &ncesi
o6gretmenlerinin yas, hizmet yili, egitim durumu, ¢alistigl kurum tiri bakimindan fiziksel okuryazarlik dizeyleri
arasinda anlamli bir farkhlik olmadigini;; duzenli yapilan fiziksel aktivite ve egzersizlerin okul Oncesi
o6gretmenlerinin fiziksel okuryazarlk dizeyleri arasinda anlamli bir farklilik yarattigini géstermistir. Elde edilen
sonugclara dayal olarak; okul 6ncesi 6gretmen adaylarinin beden egitimi ve spor dersleri kapsaminda aldiklari
hareket egitimi derslerinin fiziksel okuryazarlik kavramiyla bitinlestirilmesi onerilebilir. Bu sayede hem
O0gretmen adaylarinin kisisel gelisimleri icin hem de ileride sinifta 6grencilerinde fiziksel okuryazarhigin
temellerini atmalarini saglamalarinda oldukca etkili olacagi dislnilebilir. Ayrica okul dncesi 6gretmenlerinin
hem yasam boyu fiziksel aktivitenin 6nem bilincini artirmak hem de siniflarda uygulayacaklari hareket egitimi
etkinliklerini planlamalarinda uygulayabilmeleri igin fiziksel okuryazarhk kavrami hizmet igi egitimlerle

anlatilabilir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazarlara aittir.
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