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ABSTRACT

This paper aims to reveal pre-service social studies teachers’ conceptions of history. The study
group consists of 97 pre-service social studies teachers studying at a university in southern
Turkey in the first half of the 2019-2020 academic year. The participants were randomly selected
from each grade level. History is inherently abstract and very extensive. For this reason, the study
group’s conceptions of history were examined in three stages in this study. In the first stage, the
participants were asked to draw the first five things that came to their minds about history. In the
second stage, they were asked to choose a drawing from these five drawings that they most
closely identified and associated with history and write down the reasons for choosing that
particular drawing. Finally, in the third stage, unstructured interviews were conducted with seven
volunteer participants to reveal their reasons for choosing the drawings. The findings obtained as
a result of the content analysis showed that the participants’ conceptions of history were
collected in 12 different categories. Most of the drawings were about wars and war-related
phenomena. The motifs underlying the participants’ conceptions of history were collected in 9
different categories. The study concludes that participants’ conceptions of history are shaped on
the basis of historical consciousness and that history is a dynamic process that affects the
structure of modern societies.

Keywords: conception of history, pre-service social studies teachers, drawings, historical
consciousness
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INTRODUCTION

As a reflection of different perceptions and interpretations of past events and facts, the subject of which is
humans, historians have divergent views about many past events. Nevertheless, almost all historians agree that
the domain of history is a vast field of study. Therefore, history is a discipline that must be studied
meticulously. Paykog (1991) defined history as a branch of science that aims to enable the individual to know
him/herself and his/her interests, attitudes, abilities, values, and beliefs and to examine the behaviour of the
individual who is a social entity by following scientific ways of thinking. For K&stiiklii (2001), on the other hand,
history is a branch of science that examines the cause-effect relationships of the past events by specifying the
place, time, and subjects based on historical sources. According to lbn Khaldun, history is the understanding of
the social relationships of individuals within a limited time and space. In this respect, history is an extensive
domain covering all kinds of human activities, including science (Sivgin, 2009). Despite the presence of common
definitions, there is a large body of debate regarding the nature of history. Does history really have a structure
that can change according to everyone’s views, attitudes, ideology, and value judgments? Although there is no
clear answer to this question, the following excerpt from Ozbaran (1992) may be a detection regarding

different conceptions of history:

“History is a shelter for some, an old process that needs to be forgotten for some, the source of
lesson for some old people, an unnecessary heap of information and a shackle that stops
progress for some young people, an unbearable lesson for some students, and an amulet

instilling ideology for some other students...”

Timugin (Epik, 2004: 56 as cited from 1979) criticized different conceptualizations of the nature of history:
“Some underestimate history; according to them, history is nothing more than a flea market that will cover
one’s legs with dust; some glorify history so much that people feel like buying tickets and going to the past”.
These different conceptions of history undoubtedly arise from the fact that history does not only consist of past
events. History is the sum of products that historians produce through historical sources and evidence.
Therefore, it is impossible to think of a historical narrative independent of historians’ own perceptions, views,
and experiences (Lee, 2012; Vansledright & Reddy, 2014). The study of history is the questioning of the subjects
of the past (sources, documents, evidence) with a critical point of view and the creation of a product through
the use of reasoning skills by historians. For the holistic construction of history and logical presentation of the
plot in cases where some of the source or evidence is missing, historians should be able to use their
imagination (Dilek, 2009). Individuals growing up in societies with unique stories, perceptions, rituals, and
presuppositions about history tend to avoid other historical narratives and pursue existing narratives they want
to be a part of, or, somehow, they want to be proud of. If there is no such narrative, they try to create it or
adapt an existing narrative to their own likings (Grever & Adriaansen, 2019). A growing body of empirical
research has emphasized the fact that teachers’ conceptions and understanding of their subject area are

effective in planning, implementing, and evaluating teaching practices (Clark & Peterson, 1986; Ernest, 1988;
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Schraw & Olafson, 2003; Yilmaz, 2008). Teachers’ conceptions and understanding of their subject area will be
effective not only in the way they teach but also in the selection of the subjects, which will directly affect
students’ learning outcomes (Evans, 1988; Haney, Czerniak & Lumpe, 1996; Yilmaz, 2008). Therefore, in order
to increase the quality of students’ learning experiences, it is necessary to better understand teachers’

pedagogical beliefs and to investigate their understanding of their subject area (Yilmaz, 2008).

In this study, pre-service social studies teachers’ conceptions of history were tried to be revealed through their
drawings. The data obtained from the drawings were supported by articles and interviews. In this way, we
aimed to analyse pre-service social studies teachers’ conceptions of history in depth. History is inherently
abstract and unobservable. Given the wide scope of the domain of history, history lessons often focus on
phenomena (such as cold war, industrialization, etc.) rather than events (de Leur, van Boxtel & Wilschut, 2019).
In order for individuals to develop more meaningful understandings of history, they must create concrete
images using their imaginative skills (Dilek, 2010; Husbands, 1996). What is meant by creating concrete images
is not just individuals creating an entirely imaginative historical representation based on their fantasy world
but, on the contrary, an effort to create images based on historical evidence (de Leur et al., 2019). Lévesque
(2008) noted that the past can be reconstructed only through historical evidence such as written sources and
pictures. Representative drawings appear as a correct approach in determining students’ conceptions of history
(Dilek, 2009; Van Meter & Garner, 2005). It is stated that creative drawing activities encourage students to
concretize abstract concepts and urge them to think (Stein & Power 1996; Van Meter & Firetto, 2013). It can be
said that these activities stimulate both verbal and visual stimuli of students and thus contribute to the
development of their metacognitive skills (de Leur et al., 2019; Sadoski & Paivio 2013; Van Meter & Garner,
2005). Through drawings, the abstract model of history in students’ minds is better understood (Van Meter &
Firetto, 2013). Visualization makes it easier for students to establish a connection between prior knowledge
and new knowledge (Dilek, 2010). Related studies have reported that drawing activities develop students’
decision making, problem-solving and historical thinking skills (Dilek, 2010; Levstik & Barton, 2015). In addition
to providing an easier understanding of history, visual materials also help students create an image in their
minds about the physical features of history (Dilek, 2009). Numerous history educators have suggested
approaches such as historical objects, visual sources, historical films, and animations to develop historical
imagination skills in students (Ak¢a-Berk, 2012; Cunningham, 2009; Dilek, 2009; Marcus et al., 2010; Prangsma
et al., 2009; Uztemur, Ding & Acun, 2018). Taking these as a starting point, the present study aims to reveal
pre-service social studies teachers’ conceptions of history through their own drawings. To examine the
participants’ conceptions of history in-depth and in a holistic way, the data obtained from the drawings were
supported by the articles they wrote and the interviews we conducted with them. To this end, answers to the

following questions were sought:

1) How are the participants’ general conceptions of history reflected in their drawings?
2) What phenomena do participants identify with history most (selective conception of history)?

3) What are the motives behind the participants’ selective conceptions of history?
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METHOD

Research Model

This study, which aims to reveal pre-service social studies teachers’ conceptions of history, employed the basic
qualitative research method. During the interview stage, the phenomenology pattern was used to examine the
participants’ conceptions of history in-depth and in a holistic way. Phenomenology aims to determine how
people perceive, judge, remember, or describe a concept or phenomenon, what they feel about it, and how
they make sense of it based on their experiences (Patton, 2014). In this research, the phenomenon studied in

depth is pre-service social studies teachers’ conceptions of history.

Study Group

The study group consists of 97 pre-service social studies teachers studying at a public university in southern
Turkey in the fall semester of the 2019-2020 academic year. The participants were selected by the convenience
sampling method from each grade level. In phenomenology studies, the number of participants is kept limited
so that the studied phenomena can be examined in-depth and in detail. As the first stage of this research
attempts to reveal a general picture of pre-service social science teachers’ conceptions of history, the number
of participants in this stage is high. In the interview stage, the number of participants was reduced to seven

(four males, three females). Finally, only volunteer participants participated in the third stage.

Data Collection Process

This research, which aims to reveal pre-service social studies teachers’ conceptions of history, was carried out
in three stages. In the first stage, participants were given a blank A4 paper sheet and asked to draw on it five
things that came to their minds about history, that they associated most with history, and that conjured up in
their minds when they heard the word 'history.' The participants were asked not to worry about the aesthetic
beauty of their drawings and were told that their drawing skills were not measured. In the first stage, it was

aimed to reveal the participants’ general conceptions of history and their mental-visual conceptions.

In the second stage, the participants were asked to choose one of these five drawings which they identified
most with history and which conjured up in their minds when they heard the word history. The participants
were then asked to write on the back of their A4 paper sheets the reasons for why they chose that drawing.
They were asked to explain in detail how they associated and identified the drawing with history. While in the
first stage the participants’ general conceptions of history were revealed, in the second stage, they were asked
to make a detailed explanation about their conceptions of history, and it was tried to reveal the motifs
underlying their conceptions of history. The first and second stages of the data collection process were carried

out simultaneously.
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In the third stage, in order to support the data obtained in the previous stage with a different data collection
method, unstructured interviews were conducted with seven volunteer participants. The starting point of the
interviews was the articles written by the participants in the second stage. In this way, the data obtained in the
second stage were checked and at the same time, the participants’ conceptions of history were examined in
detail. The first and second stages lasted for one lesson. In the third stage, each interview lasted an average of
40 minutes. Before the interviews were recorded with a voice recorder, the participants were given the
necessary information, their consent was obtained, and they were reminded that they could leave the

interviews whenever they wished. Ethical principles were followed at all stages of the research.

Data Analysis

In order to reveal a general picture of pre-service social studies teachers’ conceptions of history, the drawings
obtained in the first stage were subjected to content analysis. With an inductive approach, a total of 485
drawings were collected under certain categories. The data obtained in the second and third stages were
subjected to content analysis, and coding was performed. While coding, the participants’ expressions were
used as much as possible. In the next step, similar codes were combined under the same category. In the last
stage of the abstraction process, categories were compared, and similar categories were combined to reach
themes (Punch, 2005). Each participant was given a code based on their gender and years at university. For

example, the code 1F3 represents the third female student studying her first year.

FINDINGS (RESULTS)

In this section, the findings are gathered under two headings: data from the drawings and data from the

articles and interviews.

Drawings

In the first stage of the data collection process, the participants were asked to draw five things that they
identified with history to reveal their general conceptions of history. Table 1 presents the categories that

emerged as a result of subjecting the drawings to content analysis.

As can be inferred from Table 1, the participants’ general conceptions of history were collected under 12 main
categories. About one-third of all the participants identified history with battles and struggles. Among all
categories, most drawings were of a battle scene (f: 29). These drawings of battle scenes did not contain any
reference to any particular battle. Also, some wars (War of Independence, Conquest of Istanbul, etc.), which
led to very important consequences in Turkish history, were depicted in the drawings. Besides, many artilleries
were also depicted by the participants. These findings can be attributed to the fact that wars have changed the

course of history, as well as the fact that they have had serious consequences that have directly affected
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today’s political and social structure. On the other hand, given that history is not just about wars and battles, it

can be interpreted that they are emphasized more in history teaching.

Table 1. Participants' General Conceptions of History

Categories

Drawings and Frequency Values

%

History as a Field of

Wars: wars [general] (29), War of Turkish Independence (10), treaties (8),
Conquest of Istanbul (5), World War | (4), the Crusades (3), Malazgirt War
(3), Anatolia 's Gate (2), execution (2), attack (1), colonialism (1),

War Tools: sword (16), castle (14), war tools [general] (9), arrow-bow (8),
weapon (7), tank (4), missile (4), cannon (3), Nusrat Mine Ship (1), Yavuz

33.33

Struggle (160) and Midilli Ships (1), armor (1), arms (1)
Subjects of War: soldiers (10), war horse (7), dead people (2), janissary
(1),
War Tactics: crescent tactics (2), “Turan Tactics” (1),
Turkish flag (19), Orkhon Inscriptions (8), the crescent (8), Ottoman (4),
History as a National martyrs (2), “the Mehter” (2), the nation (2), Turkish (1), Turkey (1), epics 11.25
Identity (54) (1), “the Kayi flag” (1), “the red apple ideal” (1), monument to martyrs (1), )
patriotism (1),
History as a Lesson history books (14), boring lecture environment (8), map (5), memorization
(46) (5), .pencil (4), school (3), teacher (3), blackboard (1), alphabet (1), exam  9.58
(1), llber Ortayh (1)
“Anitkabir” (6), “Gobekli Tepe” (5), the Pyramids of Egypt (5), Great Wall
of China (4), Turkey Parliament (4), Hagia Sophia (2), Spice Road (2), Silk
Historical Places (37) Road (1), Adana Stone Bridge ( 1), Gaziantep Castle (1), Harran Houses (1), 7.70
archaeological ruins (1), complex (1), ziggurat (1), madrasa (1),
caravanserai (1)
Inscription (5), ship (4), money (3), hourglass (3), wheel (3), glasses (2),
. . . traditional hat (2), clothing (2), compass (2), monument (1) ), safety pin
Historical Objects (37) (1), tombstone (1), diamond ring (1), kerosene lamp (1), dagger (1), tablet 7.70
(1), parchment (1), treasure (1), sewn stone (1), letter (1)
“Atatiirk” (19), “Seyid Onbasi” (3), “ismet inéni” (3), “Suleiman the
X . . Magnificent” (2), “Fatih Sultan Mehmet” (1), “Fahreddin Pasa” (1), “Geng
Historical Figures (36) Osman” (1), “Hirrem Sultan” (1), “Naim Sileymanoglu” (1), “Sehzade 7:50
Mustafa” (1), “Deli ibrahim” (1), “Edison” (1)
History as Diplomacy Sult'an (12), ma.rquee (4), palace.(4), Tulip Age (2.), throne (2), republic (.1),
and Politics (34) advisory council (1), state.(l), dlplorn.acy (1), edict (1)), monarch (1), king  7.08
crown (1), congress (1), prince (1), vizier (1)
Social Life and Cultural Cave (6), tent (6), fire (5), nomadic life (4), first people (3), sedentary life 6.25
Elements (30) (2), cemetery (1), culture (1), family chat (1), old people (1) ’
History as a Science Writing (5), time (3), industry (3), invention (2), calendar (2), excavation
. . . 4.17
(20) (1), butterfly effect (1), history philosophy (1), century (1), connection (1)
Associations with Anatolia (4), Bosphorus (3), archaeology (3), world (3), America (1), earth
. . 3.13
Social Sciences (15) (1)
Religious Symbols (6) mosque (4), crucifix sign (1), shaman (1) 1.26
History as a Media Stone age cartoon (1), television (1), movie (1), live broadcast (1), 1.05

Tool (5)

historical series (1)

When the drawings in the category of “History as a National Identity” are examined, it is seen that the
participants identified history with their national and cultural values. The main purpose of history teaching is to

raise individuals who can work towards a common ideal rather than for achieving individual interests and gain
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the ability to become a member of the nation. When the drawings in this category are analysed in detail, it can
be said that history contributed significantly to the formation of national identities of the participants. The
participants also conceived history as a “lesson.” The drawings in this category depict history lessons in
classrooms. Drawings depicting boring classes, students memorizing history subjects, etc. are noteworthy in
that they reflect the participants’ negative perspectives towards history lessons. Furthermore, the fact that
drawings of history textbooks constituted the majority in this category may be indicating the popularity of

history textbooks as primary teaching materials in history teaching and/or individual history learning.

The category of “Historical Sites” shows that the participants associate history and historical events with

historical sites. The drawings in this category were mostly of the historical sites in Turkey.

The drawings that fell in the category of “Historical Objects” were of historical items and antiques used in daily
life in the past. These findings indicate that the participants attached importance to the cultural aspect of
history as well as its political aspect. Too much abstraction in the teaching of history prevents individuals from
creating mental images of historical events. From this point on, the fact that the participants drew historical
objects is a valuable finding in that it points to the fact that history subjects are concretized more in history

lessons.

The drawings that fell in the category of “Historical Figures” were mostly of important figures in Turkish history,
especially Ataturk. Only one participant drew Edison. These findings indicate that history brings only Turkish
history to the participants’ minds. The fact that the participants did not depict famous historical figures who
shaped world history can be shown as an indication of the lack of multi-faceted evaluation of historical events.
The drawings that fell in the category of “History as Diplomacy and Politics” were mostly related to the

Ottoman State and government. There were many drawings related to absolute monarchy.

The drawings in the category of “Social Life and Cultural Elements” are mostly related to the cultural elements
in daily life. In addition, this category includes drawings of historical elements that reflect the development of
social life. Especially drawings of caves, tents, fires, first humans, and nomadic life refer to the formation of the
modern social structure. When looking at the drawings in the category of “History as a Science,” it is seen that
the participants pointed to the unique scientific methods and concepts of history. From the “Associations with
Social Sciences” category, it can be inferred that the participants tried to establish a direct relationship
between history and geography and archaeology. The category of “Religious Symbols” contains drawings
related to symbols of Islam, Christianity, and Shamanism. Finally, the category of “History as a Media Tool”

contains drawings related to historical movies, TV series, and TV shows.

In the second stage, the participants were asked to choose a drawing from these five drawings that they most
closely identified with history and explain in detail the reasons for choosing that drawing. Table 2 presents the

drawings that show the participants’ selective conceptions of history.
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Table 2. Participants’ Selective Conceptions of History
Categories Drawings and Frequency Values %

History as a Field of

Wars (24), sword (3), Malazgirt War (3), Conquest of Istanbul (2), War of

struggle (38) Turkish Independence (1), the Anatolia 's Gate (1), weapon (1), soldiers 39.17
g8 (1), war horse (1), “Turan Tactics” (1),
History as a National  Turkish flag (7), the nation (2), Ottoman (1), Turkish (1), Turkey (1), epics 14.43
Identity (14) (1), “the Kayi Tribe Flag” (1) ’
Historical Figures (9)  “Atatlirk” (7), “Seyid Onbasi” (1), “Suleiman the Magnificent” (1), 9.27
Social Life and ) .
Cultural Elements (9) Cave (3), tent (2), first people (2), sedentary life (1), cemetery (1), 9.27
:-I;;;tory asa Lesson History books (3), boring lecture environment (2), pencil (1), teacher (1), 7.21
History as Diplomacy ..
and Politics (6) Sultan (3), palace (1), throne (1), vizier (1) 6.18
:-I;;tory as a Science Text (2), time (1), butterfly effect (1), connection (1) 5.15
Historical Places (5) “Gobeklitepe” (3), Great Wall of China (1), Turkey Parliament (1), 5.15
Historical Objects (3) Inscription (1), dress (1), tablet (1), 3.09
Associations with Earth (1) 1.03

Social Sciences (1)

It can be inferred from Table 2 that the participants’ selective conceptions of history are consistent with their
general conceptions of history. Most of the drawings that the participants chose were related to battles. There
can be many reasons why the most commonly identified concept with history is war. Additionally, the fact that
political history issues are included in the curriculum to a great extent can be suggested as a reason for this
situation. Research participants mostly identified the wars that held a significant place in Turkish history with
history. According to these findings, it can be indicated that wars, one of the major events that changed the
course of history, had an important place in the participants’ perceptions of history. In accordance with the
drawings in Table 1, it is seen that the participants’ selective conceptions of history are concentrated in
“History as a National Identity” and “Historical Figures” categories. According to these findings, it can be argued
that the participants’ selective conceptions of history are shaped according to the historical developments of
their own country or nation. When the illustrations in the category “history as a tool of national identity” were
examined, it was observed that the participants emphasized history and the national values of the Turkish
nation. Based on these findings, history courses can be said to have a crucial role in transferring patriotic values
and awareness of nationhood and coexistence to younger generations. In the category of historical figures, the
illustrations of Atatlirk were the most similar, as in Table 1. According to these findings, the participants
identified history with Atatiirk and drew attention to the importance of Atatlirk in Turkish and world history.
When the illustrations in the category of “social life and cultural elements” are examined, it is seen that the
participants identify history with the elements in daily life. Accordingly, it can be interpreted that the history
courses are related to the elements in the social life of individuals. On the other hand, the fact that there are
participants who view history as a boring lesson is a finding that history educators should take into account. In
the next stage, the underlying causes of the participants’ conceptions of history and the meanings that the

participants attributed to history were examined in depth.
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Articles and Interviews

In this stage, the reasons why the participants chose one of their five drawings and the connection of these
drawings with history were tried to be revealed. As a result of the analysis of the articles and the interview

data, the categories in Figure 1 emerged.

Today
(f: 17)
History the Future
(f: 22) (f: 8)
SHAPING
(F:47) Influencing
Subject of Everything
Historical Events (f: 6)
(f: 5)
Past Lifestyles ( SpRe] Ef
v DRAWINGS —>  Independence
(f: 10) (- 7)
K .
4 Historical
Eternity Knt(':chltezc)ige
(f: 5) . '
HISTORICAL
CONSCIOUSNESS Cultural
(f: 21) Accumulation
(f: 6)
Drawing Lesson l
(f: 8) Conéciousnes.s of
Taking as an Example Belng(fe.z ;\l)atlon
(f: 11) )

Figure 1. Reasons why Participants Chose their Drawings and the Relationship of the Drawings with History

According to Figure 1, the reasons that the participants stated why they chose the drawings are grouped under
9 main categories. The drawings under the category of “Shaping” are gathered under three different headings:

” o«

“Shaping history,” “Shaping today,” and “Shaping the future.” In the category of “Shaping history”, the
participants stated that they chose their drawings because they depicted historical events or figures that
shaped history. The drawings in the categories of “History as a Field of Struggle” and “Historical Figures” were
evaluated under the heading of “Shaping History.” The articles of the participants who chose drawings of
battles, Ataturk, and Ottoman sultans included the reason that they shaped history. As an example of the views

of the participants in this category, the views of the participant coded 3M6 are given below:
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“l chose the battle drawing because wars and battles have had such an important place in history that they
have affected science, art, and social and political life. Schools were closed and opened due to wars, and various

changes were made. Some athletes fled their country. Wars caused many economic disadvantages.” (3M6).

As can be seen in the above excerpt, the participant noted that wars, together with their many effects, were a
turning point in people’s lives in history. The participants in the category of “Shaping today” generally chose
drawings of inscriptions, battles, links, and butterfly effects. The participants in this category stated that history
directly affected modern social structure and lifestyles, suggesting that everything existing today is a reflection

of historical events. The views of the participant coded 2F14 are as follows:

“I chose the link drawing because history is an ongoing process of accumulation, where yesterday is added into
today. No process, time, place, or event in history is independent of each other. No civilization existed from
nothing. Graham Bell invented the telephone. Scientists improved his project with each passing day. So, did this

happen all of a sudden? No. It was thanks to the historical process and knowledge.” (2F14).

In short, the participant whose article was accepted above thinks today’s developments are the continuation of
the historical process. Besides, it can be said that history affects everything today and that today is a reflection
of history. The participants in this category often mentioned the consequences of battles, especially the Battle
of Gallipoli. The participants stated that the martyrdom of many young and educated people in this war
affected Turkey’s modern social structure. The drawings under the heading of “shaping the future” are mostly
related to battles. The participants in this category stated that historical events are shaping both our day and
the future. They stated that it is necessary to draw lessons from historical events in order to have a better
future. They noted that history will naturally affect the future. The views of the participant coded 1M23 are as

follows:

“He who has no knowledge of his past cannot shape his future. Nations must walk into the future by drawing
lessons from historical events. In order to walk firmly into the future and become a strong state and nation, we

must make all members of our society feel (learn about) the past.” (1M23).

The above excerpt underlines the importance of seeing history as a guide to take firm steps into the future.
Participants in the category of “Influencing Everything” stated that the depictions in their drawings influenced
every other event in the past. This category mostly includes drawings related to battles, religions, and death. As
an example of the views of the participants in this category, the views of the participant coded 4M7 are given

below:

“Religions have influenced people’s lifestyles, dressing styles, attitudes, cultures, traditions, and customs
throughout history. Religions are even among the causes of wars. Throughout history, people have always been

influenced by religion.” (AM7).
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The above excerpt argues that the effects of religion on both the individual and society have led to the
occurrence of historical events. Events that influenced everything in the past were identified with history by
the participants. When the drawings in the category of “Symbol of Independence” are examined, drawings of
the Turkish flag, the Kayi tribe flag, and nations stand out. The participants in this category identified history
with flags and independence. They stated that history cannot be dissociated from national feelings and

consciousness of being a nation. The views of the participant coded 3F11 are as follows:

“I chose the Turkish flag drawing because a flag symbolizes the existence of a nation. Colours and symbols in
the flags of countries contain various meanings related to the wars that those countries had, to their rulers, and
to the events that country underwent. Whenever a Turk looks at the Turkish flag, he/she remembers the
hardships that this country underwent during its foundation. A person with a love of his homeland and nation

sees history every time he looks at the flag.” (3F11).

From the above excerpt, it can be inferred that a flag reminds of historical events and somehow, represents
collective memory for societies. Historical events were identified with flags, which is a reflection of the
symbolic meaning attributed to flags. The “historical knowledge” category includes drawings such as
inscriptions, books, pens, teachers, and tablets. The participants in this category stated that history evokes
historical knowledge. The views of the participant coded 3M26 who identified history with historical books are

as follows:

“When it comes to history, the first thing that comes to my mind is books because books are the assets that best
describe history. | call them assets because they do not die; they live for centuries. As long as they live, history
lives. An individual or a nation can only learn history from books and thus write their history. If one wants to

leave a mark on the future, he/she can achieve this with books.” (3M26).

The above excerpt emphasizes the ability of books to provide access to history. The necessity of leaving written
works to be eternal was emphasized by the participants. The participants also drew attention to the problem of
the objectivity of historical knowledge. They stated that history cannot be completely objective and unbiased
and historical knowledge should be evaluated with this in mind. The excerpts below summarize the

participants’ views in this regard:

“History is never objective. There is subjectivity (in history). It is written with national feelings. People never
record events that will despise their races. Something that’s right for us can be wrong for someone else.”

(2M27).

“I think history is like the time travel of a person with one eye shut. Why with one eye shut? For example, when
we listen to European historians, the event that ended the middle Ages is geographical discoveries; but when we
listen to our historians, the event that ended the middle Ages is the conquest of Istanbul. They look from a

different perspective, and we look from a different perspective. There are two reasons for this. It is either due to
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a lack of historical documents or to the fact that nations interpret history from their own perspective. As such,
history has never gained a universal dimension. Napoleon once said ‘History is written by the victors.” Every

state has only recorded their victories.” (3M34).

In the above excerpts, it is emphasized that historical knowledge cannot be completely objective. The vast
majority of participants drew attention to the subjectivity of history. Besides, one thing that is mentioned in
this category is the perception of the history lesson as a boring lesson that requires students to memorize. The
participants noted that they were uncomfortable with the pedagogical methods that teachers adopt, rather
than the general structure of history. Teachers’ behaviour patterns in history lessons considerably affect
students’ conceptions of history. As an example of the views of the participants in this category, the views of

the participant coded 1F21 are given below:

“Since students have difficulty understanding history, history lessons have forced them to memorize.
Throughout my life as a student, | have always said this to myself about history lessons: It is a past event that
happened; how will | benefit from (learning about) it? Because the purpose of our teachers is always
memorization; however, if they had shown us how important it is to learn our history, maybe | and students like

me would love this lesson more and try to learn our past at least.” (1F21).

From the above excerpt, it can be inferred that students get bored in history lessons because they are not
motivated and that they regard the history lesson as a lesson that requires them to memorize subjects. The
idea that history is of no use in everyday life leads to the perception that this lesson is not useful at all. The

following excerpt from the interview with 4F2 can be shown as an example:

“While we teach history in our schools, we teach it based on rote-learning. However, if we teach it in a way that
enables students to interpret historical events, if we raise in our children a consciousness of history and an
enthusiasm to learn history, and if they are more curious about history, maybe history lessons can be more
effective. We always teach it with boring methods based on rote-learning. Memorize this article, memorize that
battle... When we teach history subjects by summarizing them, students say ‘this is an (boring) academic article;
I don’t want to learn it. | used to complain just like that. | was never fond of history lessons in secondary and

high school.” (4F2).

In the above excerpt, it is emphasized that history lessons should arise interest in students. The participants
also stated that traditional history teaching methods cause students to develop a negative attitude towards
history lessons. Participants in the category of “cultural accumulation” identified history with cultural
accumulation from past to present. The drawings in this category mostly include drawings of “inscriptions,”

III

followed by “soil” and “first humans,” respectively. With the invention of writing, historical ages began, and the
process of cultural accumulation started. As an example of the views of the participants in the “cultural

accumulation” category, the views of the participant coded 3M23 are given below:
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“Countless works or historical knowledge and documents have reached the present day thanks to the invention
of writing. Through writing, knowledge was passed on to the next generations. We can learn from the past

thanks to writing.” (3M23).

The excerpt above mentions the role of writing in history reaching today. Through writing, humanity’s cultural
accumulation has reached today. Thanks to the written documents, it got easier to reach historical information,
and cultural accumulation can be passed on to the future. The participants in this category identified history
with the cultural accumulation that societies have brought from past to present. The category of “Eternity”
includes drawings of inscriptions and clay tablets. The participants in this category emphasized that with the
invention of writing, historical ages began and that writing had an important place in the consideration of

history as a science. The views of the participant coded 1M39 on the subject are as follows:

“Before the invention of writing, people would draw on cave walls the events they experienced or the things
that affected them. But these drawings have never given us the information provided by writing. So, we do not
have much information about the time before the invention of writing. This lack of information forces people to

make comments and propose theories that are unscientific.” (1M39).

In the above excerpt, it is emphasized that we can obtain information about the past thanks to writing. Writing
has a very important place regarding the past reaching the present day. The participants often emphasized that
history could be a field of study thanks to the invention of writing. The category “Past Lifestyles” included
drawings of tents, Great Wall of China, temples, and nations. The participants in this category stated that
history comprises the lifestyles and culture of past people. They frequently mentioned the unique cultural

lifestyles of different societies. The views of the participant coded 3F20 on this subject are as follows:

“Turks used to have a nomadic lifestyle. They used to live in tents. The tent, i.e., the nomadic lifestyle, has
contributed greatly to Turks. They were always curious to discover new places and their sense of wonder
developed. The tent, | think, represents the strength of Turks in the past. It reminds of their struggles in difficult
conditions.” (3F20).

From the above excerpt, it can be inferred that history cannot be considered separate from past lifestyles. The
lifestyles of societies have influenced the course of history. Through the example of the nomadic lifestyle of
Turks and how it led them to establish states in different geographies, the participants noted that the course of
history is affected by lifestyles. Similarly, while explaining why he chose the drawing of the Great Wall of China,
the participant coded 1M41 wrote about the lifestyle of Chinese people and emphasized how the Great Wall

affected the historical events.

The category of “Subject of Historical Events” included drawings of first humans, battles, humans, and Ataturk.

The participants in this category stated that the depictions in their drawings are the main actors of history,
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stressing that history could not exist without them. The views of the participant coded 2F26 who identified

history with humans are as follows:

“What history conjures up in me most is humans. Because it is human that makes, interprets, and lives history.
We can say that humans are the architects of history. | think that real history is actually different and more
interesting than what is taught in books. | mean, the heap of information in books does not attract my attention
at all. That is, it is necessary to be able to live the history and be aware of humans. What we call history is a
science that has emerged as a result of different interpretations of historical events. So, if there were no
humans, there would be no history. As long as humans survive, history will always develop and continue.”

(2F26).

As can be seen in the above excerpt, humans, who are the subject of historical events, are the leading figure in
the shaping of history. Therefore, where there is no human, there is no history. In the excerpt, the participant
complains about abstract narration and the ignoring of the daily lives of people who lived in the past. A good
many human has lived throughout history, and the domain of history is very wide. Therefore, more emphasis is
placed on historical phenomena rather than on single historical events to make history easier to understand
and teach. This leads to the failure of modern people to understand humans who constitute history and to

develop historical empathy.

The drawings in the category of “Historical Consciousness” were collected under the headings of “Drawing a
lesson,” “Taking as an example,” and “Consciousness of Being a Nation.” The headings of “Drawing a lesson”
and “Taking as an example” mostly included drawings of battles, the pincer movement, flags, and Ataturk. The
participants in these categories emphasized that people should draw lessons from sad events in history and
take example by proud events. They also noted that history is not a past thing; it shapes today as well. Below

are some excerpts for the categories of “Drawing a lesson” and “Taking as an example.”

“It must be known that these lands have witnessed so many hardships throughout history and how valuable our
lands are. Our ancestors lived with a love for independence in their hearts, and they fought at all costs to avoid
being subjugated by any foreign state. Our nation should also gain this historical consciousness. A nation that

has reached this consciousness loses neither its land nor its flag.” (4F4).

“The most important task of us, Turkish youth, is to protect this history that our Head Teacher has presented to

us until the end of time and to reflect this to be a generation worthy of Ataturk.” (2F36).

From the above excerpts, it can be inferred that the participants have such a historical consciousness that they
take lessons from history and they use past events and examples to interpret today’s events and situations. The
participants in the category of “Consciousness of Being a Nation” stated that history helps individuals to mingle

with the members of society they live in. It was emphasized that in order to strengthen unity and solidarity
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within a nation, members of a nation should have a historical consciousness. The views of the participant coded

4M6 on this issue are as follow:

“Not knowing history makes it difficult for us to understand modern political and economic events. If we do not
know the history of our nation, we can easily abandon our own traditions and culture and accept the cultures of
other societies more easily. We wait open to being assimilated. For example, | am happy to know the history (of
our nation); | feel responsible to know it. | work on it; | serve my state in this way. This gives me satisfaction; |
feel indebted to the state and | pay my debt through history. | am paying and am going to pay my debt by

writing and telling history.” (4M6).

From the above excerpt, it can be inferred that history is an important element that connects and brings
together the members of society. History has an important role in ensuring consciousness of being a nation.
Similarly, the participants noted that societies that do not know about or do not care about their history cannot

develop national consciousness.

CONCLUSION, DISCUSSION and RECOMMENDATIONS

The domain of history is a vast field of study. For this reason, in this study, pre-service social studies teachers’
conceptions of history were revealed in three stages. In the first stage, to reveal the participants’ general
conceptions of history, the participants were asked to draw the first five things that came to their minds about
history. In this way, it was tried to obtain deeper information through drawings. As a result of the first stage,
the participants’ general conceptions of history were collected under 12 main categories. One-third of the
participants conceive history as a historical field of struggle. Most of the participants identified history with
wars and battles. In addition, history is regarded as a reflection of national identity. The participants’
conceptions of history contain historical sites, objects, figures, and other categories, respectively. In a study
conducted by Altun (2016) with university students studying at the Department of History, it was found that
the historical events in which the participants were most interested were the Conquest of Istanbul, Turkish War
of Independence, and the Battle of Gallipoli. Similarly, the study by Donmez and Yesilbursa (2014) reveals that
middle school students mostly identify wars and treaties with history. According to these results, it can be said
that wars and the results caused by wars have an important place in individuals’ perceptions of history. The
identification of history science with wars, which examines all of the human activities of the past, is a result
that should be considered in terms of teaching history. The study by Altun (2016) revealed that the historical
figures in whom the participants were most interested were Mehmed the Conqueror, Ataturk, Suleiman the
Magnificent, and Selim the Grim. Also, the participants of that study were most interested in prehistoric ages
and Egyptian pyramids. The drawings in our study seem to be consistent with the findings reported by Altun
(2016) and Donmez and Yesilbursa (2014). According to these findings, we can argue that pre-service social
studies teachers’ conceptions of history are affected by the history of the society they live in. The participants’

general conceptions of history do not include events, places, or persons that had an important place in world
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history. Therefore, we can say that pre-service social studies teachers’ general conceptions of history are at a
local scale rather than a global scale. Another research conducted by Vurgun (2014) suggest that history
educators are more concerned with national and local elements while explaining history. In the research
conducted by Ozsiier (2015), children’s books with history content published in Turkey and Greece are
compared in terms of the conception of history and the way historical events are introduced. The results of the
research reveal that the conception of history in both countries is heavily influenced by national and cultural

elements.

In the second stage of the study, it was aimed to demonstrate what pre-service social studies teachers give
importance most in history and reveal the participants’ selective conceptions of history. To this end, they were
asked to choose a drawing that they most closely identified with history and write down the reasons for
choosing this drawing. The findings obtained in the second stage revealed that the participants’ selective
conceptions of history are consistent with the findings obtained in the first stage. Pre-service social studies
teachers placed the most emphasis on the phenomenon of “war.” The Battle of Malazgirt, the Conquest of
Istanbul, and the War of Independence, which had a very important place in Turkish history, were chosen by
the participants. Ataturk was at the forefront of historical figures. In a study conducted by Dénmez and
Yesilbursa (2014) to reveal secondary school students’ conceptions of history, similar findings were reported:
students identified history less with historical artefacts and cultural elements and more with battles and wars.
A general examination of the participants’ drawings indicates that, to them, history consists of the history of
Turks. Similarly, in a study conducted by Yilmaz and Kaya (2011) with social studies teachers, it was found that
the participants referred to the nation and national values while explaining the concept of history. In this study,
only 5% of the participants regarded history as a science. Similarly, in the study of Yilmaz and Kaya (2011), it
was found that only one of the ten social studies teachers mentioned the scientific aspect of history. In the
study carried out by Altikulag (2015) with the participation of prospective teachers of social studies and history,
it is reported that participants share opinions regarding that history is not interesting, boring and does not
reflect the facts. These results reveal that educators who work/are going to work in the field of history teaching

cannot approach history as a scientific discipline.

In the third stage of the study, unstructured interviews were conducted with seven volunteer participants to
reveal their reasons for choosing the drawings. As a result of the content analysis of the participants’ articles
and interviews conducted with them, it was found that the reasons for the participants’ conceptions of history
were collected in 9 different categories. Among these categories, the categories of the "Functions of History"
and "Historical Consciousness" take the first place. While explaining the reasons for why they chose their
drawings, the participants frequently mentioned the importance of history and stated that history shapes not
only today but also the future. Similarly, in a study conducted by Joseph (2011) with students aged 15-19, it
was found that the participants thought that history has a close relationship with modern social structure and
significantly affects modern life. The participants’ conceptions of history are greatly based on the view that

historical consciousness is a must for being a nation. The participants stated that one should take lessons when
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examining history. They also expressed that history has an important role in achieving better social integration.
In the study by Yilmaz and Kaya (2011), the participating social studies teachers mostly referred to national
values, love of homeland, historical consciousness, and national culture when defining the objectives of history

teaching.

In this study, pre-service social studies teachers conceived history as an exact reflection of past events. Very
few participants shared the view that history is the interpretation of past events by historians in the light of
sources and evidence. These findings are consistent with the results of other studies in the literature (Joseph,
2011; Virta, 2001; Yilmaz, 2008). On the other hand, the participants were aware that past lifestyles were very

different from today and expressed that cultural accumulation passed on dynamically from past to present.

In the present study, the participants’ drawings took the role of catalyzator. Given the verbal and abstract
structure of history, the drawings of individuals who have difficulties in expressing themselves were used to
determine their conceptions of history. Drawings are valuable in terms of concretizing history. In addition,
writing articles to explain drawings can be a more attractive learning tool than traditional writing activities (de
Leur et al., 2019). Drawings can be used in the classroom environment at the beginning of the activities of
writing about history. Furthermore, discussions about drawings in the classroom can increase students’ interest
in history lessons. Further studies can be conducted to reveal different sample groups’ conceptions of a specific
era (e.g., middle Ages, Renaissance), a specific civilization (Roman Empire, Ottoman State), and a specific

historical figure (Ataturk, Napoleon, etc.) through drawings.
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GiZIMLER ARACILIGIYLA ZiHINLERDEKi TARIH iMAJI: SOSYAL BiLGILER OGRETMEN
ADAYLARININ TARIH ALGILARI

0z

Bu arastirmanin amaci sosyal bilgiler 6gretmen adaylarinin tarih imajlarini ortaya koymaktir.
Arastirmanin galisma grubunu 2019-2020 6gretim yilinin ilk yarisinda Tarkiye'nin glineyinde yer
alan bir Universitede okuyan her sinif diizeyinden rastgele secilmis 97 sosyal bilgiler 6gretmen
adayi olusturmaktadir. Tarih yapisi itibariyle soyut ve ¢ok genis kapsamlidir. Bu nedenle bu
arastirmada c¢alisma grubunun tarih algilari G¢ asamada derinlemesine incelenmistir. Birinci
asamada katihmcilardan tarih deyince akillarina gelen ilk bes seyi cizmeleri istenmistir. ikinci
asamada bu bes c¢izim arasindan tarih ile en ¢ok Ozdeslestirdikleri ve tarihle daha c¢ok
bagdastirdiklar bir cizimi secerek bu cizimi secme nedenlerini ayrintili bir sekilde yazmalari
istenmistir. Uglincli asamada calisma grubu icerisinden segilen yedi goniillii katilimciyla gizimleri
se¢me nedenlerine ydnelik yapilandiriimamis miilakatlar yapilmistir. icerik analizi sonucunda elde
edilen arastirma bulgulari, katilimcilarin genel tarih imajlarinin 12 farkl kategoride toplandigini
gostermistir. Katilimcilar tarih ile en ¢ok savag ve savasi ile ilgili olgulari gizmiglerdir. Katilmcilarin
tarih algilarinin altinda yatan motifler 9 ayri kategoride toplanmistir. Arastirma sonuglari,
katilimcilarin tarih algilarinin tarih bilinci temelinde sekillendigini ve tarihin giinimiz toplum
yapisini etkileyen dinamik bir stire¢ oldugunu ortaya koymustur.

Anahtar Kelimeler: Tarih algisi, tarih imaji, sosyal bilgiler 6gretmen adaylari, gizimler
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GiRIS

Oznesi insan olan gegmiste yasanmis olay ve olgularin farkli algilanip yorumlanmasinin bir yansimasi olarak
tarihgiler pek cok konuda fikir ayriligi yasamaktadir. Ote yandan neredeyse biitiin tarih arastirmacilan tarihin
¢ok genis bir inceleme alani oldugunda hemfikirdir. Tarih bu yoniyle ¢ok titiz ¢calisiimasi gereken bir disiplindir.
Paykog (1991) tarihi; bireyin kendisini, ilgilerini, tutumlarini, yeteneklerini, degerlerini ve inanglarini bilmesini
hedefleyen, bilimsel disiinme yollarini takip ederek sosyal bir varlik olan bireyin davraniglarini inceleyen bir
bilim dali olarak tanimlamistir. Kostikli (2001) ise tarihin; gegmisteki olaylari mekan, zaman ve Ozneleri
belirterek kaynaklara dayali olarak neden-sonu¢ miinasebetleri icinde inceleyen bilim dali oldugunu
vurgulamistir. ibn-i Haldun’a gore tarih; bireylerin toplumsal iliskilerinin zaman ve mekan sinirlari dahilinde
incelenerek anlasiimasidir. Bu yoniiyle tarih, fen bilimleri de dahil olmak Uzere igerisinde insanin yer aldigi her
tarla beseri faaliyetleri kapsayan genis bir alandir (Sivgin, 2009). Her ne kadar ortak tanimlar yapilsa da tarihin
dogasina yonelik tartismalar ¢ok fazladir. Tarih gercekten de herkesin kendi goris, tutum, ideoloji ve deger
yargilarina gére degisebilen bir yapida midir? Bu sorunun tam bir cevabi olmamakla birlikte Ozbaran’dan (1992)

alinan asagidaki alinti tarihin farkli yonde algilamalarina yénelik bir durum tespiti olabilir:

“Tarih kimilerine gore donilmek istenen bir siginak, bazilarina goére uzaklastirilmasi gereken
eskimis siireg, kimi yaslilara gore her zaman ders alinacak kaynak, bazi genglere gore gereksiz bir
bilgi yigini ve ilerlemeyi durduran bir kostek; 6grencilerin bir boligliine dayanilmaz saatler yasatan

cekilmez ders, bir boltgline de ideoloji agilayan bir tilsim...”

Tarihin dogasina yonelik farkli kavramsallastirmalar konusunda Timugin “Kimileri tarihi hafife aliyorlar, onlara
gére insanin pagalarini toza bulayacak bir bit pazarindan baska bir sey degil, kimileri tarihi 6yle bir yiiceltiyor ki,
insanin bilet alip gecmise gidesi geliyor.” seklinde elestirisini dile getirmistir (1979’dan akt., Epik, 2004: 56).
Tarihe yonelik bu sekilde farkli algilamalar hi¢ stphesiz tarihin, gegcmiste yasanmis olaylarin birebir aynisi
olmamasindan kaynaklanmaktadir. Tarih, geg¢misle ilgili tarihgilerin kaynaklar ve kanitlar araciligiyla ortaya
koydugu drinlerdir. Bu nedenle tarihgilerin kendi algi, goris ve birikimlerinden bagimsiz bir tarih anlatisi
disinmek olanaksizdir (Lee, 2012; Vansledright ve Reddy, 2014). Tarih arastirmasi, tarihgilerin ge¢misin
oznelerini (kaynak, belge, kanit) elestirel bir bakis agisiyla sorgulayip muhakeme becerilerini kullanarak bir Griin
ortaya koymasidir. Kaynak veya kanitlarin bir kisminin eksik oldugu durumlarda tarihin bltincil bir sekilde
kurgulanabilmesi ve olay o6rgisiiniin mantiksal bicimde sunulabilmesi icin tarihgilerin imgelem (dus giicu)
becerilerini kullanabilmeleri gerekmektedir (Dilek, 2009). Tarihle ilgili belirli hikayeleri, algilari, ritGelleri ve 6n
kabulleri olan toplumlarda biyilyen bireyler; baska (6teki) tarih anlatilarindan kaginarak pargasi olmak
istedikleri -bir nevi gurur duymak istedikleri- mevcut anlatilarin pesinde kosarlar. Eger boyle bir anlati yoksa onu
olusturmaya calisirlar veya var olan bir anlatiyi kendi durumlarina uyarlarlar (Grever ve Adriaansen, 2019).
Ogretmenlerin konu alanina ydnelik algi ve anlayislarinin &gretim uygulamalarini planlama, uygulama ve
degerlendirme konusunda etkili oldugu ampirik arastirmalarca vurgulamistir (Clark ve Peterson, 1986; Ernest,

1988; Schraw ve Olafson, 2003; Yilmaz, 2008). Ogretmenlerin konu alanina yénelik inang ve anlayislari, ders
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anlatim sekillerinin yani sira hangi konuyu atlayip hangi konuya daha fazla 6nem verecekleri gibi konu
seciminde de etkili olacak ve bu durum 6grencilerin 6grenme ciktilarina da dogrudan etki edecektir (Evans,
1988; Haney, Czerniak ve Lumpe, 1996; Yilmaz, 2008). Bu nedenle 6gretmenlerin pedagojik inanglarini daha iyi
anlayarak o6grencilerin 6grenme kalitesini arttirmak icin 6gretmenlerin konu alanina yonelik anlayislarinin

arastirilmasi gerekmektedir (Yilmaz, 2008).

Bu arastirmada sosyal bilgiler 6gretmen adaylarinin tarihe yonelik imajlari gizimler araciigiyla ortaya
konulmustur. Cizimlerden elde edilen veriler yazili anlatim ve milakatlarla desteklenmistir. Bu sayede sosyal
bilgiler 6gretmen adaylarinin tarih algilarini derinlemesine inceleyebilmek amaglanmistir. Yapisi itibariyle tarih
soyuttur ve gozlemlenemez. Tarihin genis kapsami goz o6niine alindiginda tarih derslerinde ¢ogunlukla
olaylardan ziyade olgulara (6rn. soguk savas, sanayilesme vb.) odaklanilir (de Leur, van Boxtel ve Wilschut,
2019). Bireylerin tarihi daha anlamh 6grenip kavrayabilmeleri icin tarihi imgelem becerilerini kullanarak somut
bir imaj olusturmalari gerekmektedir (Dilek, 2010; Husbands 1996). imaj olusturmaktan kastedilen tamamen
hayal giliciine bagl bicimde bireylerin kendi fantezi diinyalarina gore bir tarih temsili olusturmasi degil; tam
tersine tarihsel kanitlara dayanan bir gériintli yaratma gabasidir (de Leur vd., 2019). Lévesque (2008) ge¢misin
ancak yazih kaynaklar ve resimler gibi tarihsel kanitlarla yeniden yapilandirilabilecegini vurgulamistir.
Ogrencilerin tarihsel imajlarinin belirlenmesinde temsili gizimler dogru bir yaklasim olarak karsimiza ¢ikmaktadir
(Dilek, 2009; Van Meter ve Garner 2005). Cizim gorevlerinin soyut kavramlarin somutlastiriimasi konusunda
ogrencileri tesvik ederek onlari disiinmeye zorladiklari belirtilmistir (Stein ve Power 1996; Van Meter ve
Firetto, 2013). Bu durumun 6grencilerin hem sézel hem de goérsel uyaranlarini harekete gecirerek st bilissel
becerilerinin gelismesine katki sagladigi sdylenebilir (de Leur vd., 2019; Sadoski ve Paivio 2013; Van Meter ve
Garner, 2005). Cizimler araciligiyla 6grencilerin tarih ile ilgili zihinlerinde yer edinen soyut modelin daha iyi
anlasilmasi saglanir (Van Meter ve Firetto, 2013). Gorsellestirme, 6grencilerin 6n bilgileri ile yeni 6grendikleri
bilgiler arasinda baglantiyi kurmayi kolaylastirmaktadir (Dilek, 2010). Cizim gorevlerinin 6grencilerde karar
verme, problem ¢dzme ve tarihsel disiinme becerilerini gelistirdigi ilgili calismalarca rapor edilmistir (Dilek,
2010; Levstik ve Barton, 2015). Gorsel materyaller daha kolay bir tarihsel kavramanin yani sira 6grencilerin
tarihin fiziksel ozelliklerine yonelik kendi zihinlerinde bir imaj olusturmalarina da yardimci olmaktadir (Dilek,
20009). Pek ¢ok tarih egitimcisi 6grencilerde tarihsel imgelem becerisinin gelistiriimesinde tarihi nesneler, gérsel
kaynaklar, tarihi filmler ve canlandirma alistirmalarinin kullanilmasi gibi yaklasimlar 6nermislerdir (Akca-Berk,
2012; Cunningham, 2009; Dilek, 2009; Marcus vd., 2010; Prangsma vd., 2009; Uztemur, Ding ve Acun, 2018). Bu
noktadan hareketle bu galismanin amaci sosyal bilgiler 6gretmenlerinin kendi zihinlerinde olusturduklari tarih
imajlarini gizimler aracihigiyla ortaya g¢ikarmaktir. Katihmcilarin tarih algilarini derinlemesine ve butlncil bir
sekilde irdeleyebilmek amaciyla gizimlerden elde edilen veriler yazma etkinligi ve miilakatlarla desteklenmistir.

Arastirmanin amaci ¢ercevesinde asagidaki sorulara yanit aranmistir:

e Katilimcilarin genel tarih imajlari (algi) gizimlerine ne sekilde yansimaktadir?
e Katilimcilar tarih ile en ¢ok hangi fenomenleri (segici tarih algisi) 6zdeslestirmektedir?

e Katilimcilarin segici tarih algilarinin arkasinda yatan motifler nelerdir?
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YONTEM

Arastirmanin Modeli

Sosyal bilgiler 6gretmen adaylarinin tarih algilarini ortaya koymayi amaglayan bu ¢alismada temel nitel
arastirma yontemi benimsenmistir. Arastirmanin milakat asamasinda katihmcilarin tarih algilarini
derinlemesine ve bitincil bir bakis agisiyla incelemek amaciyla olgubilim deseninden faydalaniimistir.
Olgubilim, kisilerin tecriibelerine dayali olarak bir kavram veya olguyu nasil algiladiklarini, nasil yargilayip
animsadiklarini, onu nasil tasvir ettiklerini, ona yonelik neler hissettiklerini ve nasil anlamlandirdiklarini tespit
etmeyi amaglamaktadir (Patton, 2014). Bu arastirmada derinlemesine ele alinan olgu sosyal bilgiler 6gretmen

adaylarinin tarih algilandir.

Calisma Grubu

Arastirmanin galisma grubunu 2019-2020 6gretim yilinin gliz déneminde Tirkiye’de bir devlet liniversitesinde
sosyal bilgiler 6gretmenligi boluminde okuyan her sinif seviyesinden kolay ulasilabilir durum 6rneklemesiyle
secilmis 97 lniversite 6grencisi olusturmaktadir. Olgubilim galismalarinda ele alinan olgularin derinlemesine ve
ayrintili incelenebilmesi igin katilimci sayisi az tutulmaktadir. Bu arastirmanin birinci agsamasinda sosyal bilgiler
O6gretmen adaylarinin tarih imajlarinin genel bir resmi ortaya koyulmaya calisildigi icin katiimci sayisi fazladir.
Arastirmanin miilakat kisminda katilimci sayisi yediye (dort erkek, ii¢ kadin) disiiriilmistiir. Uglincii asamadaki

katihmcilarin segiminde gondllulik esas alinmistir.

Veri Toplama Siireci

Sosyal bilgiler 6gretmen adaylarinin tarih imajlarini ortaya koymaya calisan bu arastirma {¢ asamada
gerceklestirilmistir. Birinci asamada katilimcilara bos bir A4 kagidi verilerek onlardan tarih deyince akillarina ilk
gelen, tarihle en ok iliskilendirdikleri, tarih kelimesini duyduklarinda gozlerinin éniinde canlanan ve ¢agrisim
yapan bes seyi karakalem seklinde cizmeleri istenmistir. Katilimcilarin ¢izimler esnasinda estetik kaygi
giitmemeleri istenmis ve bu asamada onlarin resim yeteneklerinin &lgiilmedigi vurgulanmistir. ilk asamada

katilimcilarin genel bir tarih imajlari ve zihinsel-gorsel algilari ortaya konulmak amaglanmistir.

ikinci asamada katilimcilardan bu bes cizim icerisinden tarih ile en ¢ok 6zdeslestirdikleri, kendi kanaatlerine
gore tarih kavramini en ¢ok karsilayan ve tarih deyince goézlerinin onlinde canlanan bir tanesini se¢meleri
istenmistir. Katihmcilardan segtikleri g¢izimi nigin sectiklerine yonelik A4 kagidinin arkasina bir kompozisyon
yazmalari istenmistir. Kompozisyonda sectikleri cizimin tarihle olan baglantilarini ve bu ¢izimi tarihle nasil
ozdeslestirdiklerinin nedenlerini ayrintili bir sekilde agiklamalari istenmistir. Birinci asamada genel tarih algilar
ortaya konulan katilimcilardan bu asamada detayli bir aciklama yapmalar istenmis ve katiimcilarin tarih
algilarinin altinda yatan motifler belirlenmeye c¢alisiimistir. Veri toplama siirecinin birinci ve ikinci asamalari es

zamanl yarataimastar.
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Uglincli asamada bir 6nceki asamada elde edilen verilerin farkli bir veri toplama ydntemiyle desteklenmesi
amaciyla calisma grubu arasindan yedi gonilli katihmci ile yapilandirimamis miulakatlar yapilmistir.
Miilakatlarin ¢ikis noktasi katimcilarin ikinci asamada yazdig kompozisyonlardir. Bu sayede ikinci asamadaki
verilerin kontroli saglanmis ve ayni zamanda katilimcilarin tarih algilari ayrintih bir sekilde incelenmistir.
Arastirmanin birinci ve ikinci asamalari bir ders saati siirmistiir. Uglincii asamada her bir miilakat ortalama 40
dakika sirmistiir. Mulakatlar ses kaydina alinmadan 6nce katilimcilara gerekli bilgilendirmeler yapilarak
katihmcilarin  onayr alinmis ve istedikleri zaman gérismeleri yarida birakabilecekleri hatirlatilmistir.

Arastirmanin bltin asamalarinda etik ilkelere uyulmustur.
Verilerin Analizi

Sosyal bilgiler 6gretmen adaylarinin tarih imajlarinin genel bir gorlintisiini ortaya koymak amaciyla birinci
asamada elde edilen cizimler icerik analizine tabi tutulmustur. Toplam 485 karakalem ¢izimi timevarimsal bir
yaklasimla belirli kategoriler altinda toplanmustir. ikinci ve liglincii asamalarda elde edilen veriler icerik analizine
tabi tutularak kodlamalar yapilmistir. Kodlamalar vyapilirken olabildigince katihmcilarin kendi ifadeleri
kullanilmigtir. Bir sonraki asamada benzer nitelikteki kodlar ayni kategori altinda birlestirilmistir. Soyutlama
isleminin son asamasinda kategoriler karsilastirilip ayni 6zellikte olanlar birlestirilerek temalara ulasiimistir
(Punch, 2005). Katilimcilarin her biri icin cinsiyet ve sinif diizeylerine gére kod isim verilmistir. Ornegin 1K3

kodlu katilimci birinci sinifta okuyan tiglincli siradaki kadin 6grenciyi temsil etmektedir.
BULGULAR

Bu kisimda bulgular, gizimlerden elde edilen veriler ile yazili anlatimlar ve milakatlardan veriler olmak Gzere iki

baslik altinda yapilandiriimistir.
Cizimler

Veri toplama siirecinin birinci asamasinda katilimcilarin genel bir tarih imajini ortaya koymak amaciyla onlardan
tarih ile 6zdeslestirdikleri bes karakalem gizim yapmalari istenmistir. Cizimlerin igerik analizine tabi tutulmasiyla

ortaya c¢ikan kategoriler Tablo 1’de verilmistir.

Tablo 1’de gorilecegi Gizere katihmcilarin genel tarih imajlari 12 ana kategori altinda toplanmustir. Katihmcilarin
yaklasik Ugte birinin tarih imajlari savas ve miicadelelerden olusturmaktadir. Tim kategoriler icerisinde en fazla
karakalem gizimi genel bir savas sahnesi (f: 29) seklinde olmustur. Katimcilar bu gizimlerde herhangi 6zel bir
savasl belirtmeden savas sahnesi betimlemislerdir. Bu durumu destekleyen bicimde Turk tarihinde ¢cok 6nemli
sonuclari olan bazi dzel savaslar (Kurtulus Savasi, istanbul’'un Fethi vb.) da katimcilarin cizimlerinde yer
bulmustur. Ayrica savaslarin bilesenleri olarak ¢ok sayida savas aletinin katilimcilarin gizimlerine yansidigi
gorilmustdr. Bu bulgular, savaslarin tarihin seyrini degistiren ve ayni zamanda glinimiz siyasi ve toplumsal

yaply! dogrudan etkileyen ¢ok 6nemli sonuglari olmasiyla agiklanabilir. Ote yandan tarihin sadece savaslardan
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ibaret olmadigl géz 6nine alindiginda tarih 6gretiminde savaslar ve micadelelere daha ¢ok agirlik verildigi

yorumu yapilabilir.

Tablo 1. Katiimcilarin Genel Tarih imajlari

Kategoriler Cizimler ve Frekans Degerleri %
Savaslar: savaslar [genel] (29), Kurtulus Savasi (10), antlasmalar (8),

istanbul’un Fethi (5), I. Diinya Savasi (4), Hagh Seferleri (3), Malazgirt

Savasli (3), Anadolu’nun Kapisi (2), idam (2), hiicum etme (1), sémiirgecilik

(1),

Savas Aletleri: kilig (16), kale (14), savas aletleri [genel] (9), ok-yay (8), 33.33
silah (7), tank (4), flze (4), savas topu (3), Nusrat Mayin Gemisi (1), Yavuz

ve Midilli Gemileri (1), zirh (1), arma (1)

Savasin Ozneleri: askerler (10), savas ati (7), 61l insanlar (2), yenigeri (1),

Savas Taktikleri: hilal taktigi (2), turan taktigi (1),

Turk bayragi (19), Orhun Abideleri (8), hilal (8), Osmanli (4), sehit (2),

mehter (2), millet (2), Turk (1), Turkiye (1), destan (1), kayi bayragi (1), 11.25
kizil elma (1), sehitler aniti (1), vatanseverlik (1),

Bir Ders Olarak Tarih Tarih kitaplari (14), sikici ders ortami (8), harita (5), ezber (5), kalem (4),

Miicadele Alani Olarak
Tarih (160)

Milli Bir Kimlik Olarak
Tarih (54)

(46) okul (3), dgretmen (3), karatahta (1), alfabe (1), sinav (1), ilber Ortayli (1) 9.58
Anitkabir (6), Gobekli Tepe (5), Misir Piramitleri (5), Cin Seddi (4), TBMM
" A (4), Ayasofya (2), Baharat Yolu (2), ipek Yolu (1), Adana Tas Képrii (1),
Tarihi Mekanlar (37) Gaziantep Kalesi (1), Harran Evleri (1), arkeolojik kalintilar (1), killiye (1), 7.70
ziggurat (1), medrese (1), kervansaray (1)
Kitabe (5), gemi (4), para (3), kum saati (3), tekerlek (3), gozlik (2), kavuk
" (2), kiyafet (2), pusula (2), abide (1), gengelli igne (1), balbal (1), elmas
Tarihi Nesneler (37) yluziik (1), gaz lambasi (1), hanger (1), tablet (1), parsémen (1), hazine (1), 7.70
dikili tas (1), mektup (1)
Atatiirk (19), Seyid Onbasi (3), ismet inénii (3), Kanuni Sultan Siileyman
L . (2), Fatih Sultan Mehmet (1), Fahreddin Pasa (1), Geng Osman (1), Hirrem
Tarihi 3ahsiyetler (36) Sultan (1), Naim Siileymanoglu (1), Sehzade Mustafa (1), Deli ibrahim (1), 7:50
Edison (1)
Diplomasi ve Siyaset Padisah (12), (.)t.ag (4), saray (4), I._aIe Dev.rl (2), taht (2), curr]hHrlyet (2),
Alani Olarak Tarih (34) danisma meclisi (1), devlet (1), diplomasi (1), ferman (1), hukimdar (1), 7.08
kral taci (1), kurultay (1), sehzade (1), vezir (1)
Sosyal Yasam ve Magara (6), cadir (6), ates (5), gbcebe hayat (4), ilk insanlar (3), yerlesik 6.25
Kiiltiirel Ogeler (30) hayat (2), mezarlik (1), kalttr (1), aile i¢i sohbet (1), yash insanlar (1) '
Bir Bilim Olarak Tarih Yazi (5), zaman (3), sanayi (3), icat (2), takvim (2), kazi (1), kelebek etkisi 417
(20) (1), tarih felsefesi (1), yazyil (1), baglanti (1) '
Sosyal Bilim : . " . .
Disiplinleriyle Anadolu (4), Istanbul Bogazi (3), arkeoloji (3), dinya (3), Amerika (1), 3.13

iliskilendirmeler (15) toprak (1)

Dinsel Semboller (6) Cami (4), hag isareti (1), saman (1) 1.26
Medya Araci Olarak Tas devri ¢izgi filmi (1), televizyon (1), film (1), canli yayin (1), tarihi diziler
Tarih (5) (1)

1.05

Milli bir kimlik olarak tarih kategorisinde yer alan ¢izimler incelendiginde katihimcilarin tarihi kendi milli ve
kilturel degerleriyle 6zdeslestirdikleri gorilmektedir. Tarih 6gretiminin en temel amaci, ferdi gikarlardan ziyade
ortak (lki icerisinde hareket edebilen ve millet olabilme becerisini kazanabilmis bireyler yetistirmektir. Bu
kategoride yer alan gizimler ayrintili incelendiginde katilimcilarin milli bir kimlik olusturmalarinda tarihin ¢ok

onemli bir payr oldugu soéylenebilir. Katihmcilar ayni zamanda tarihi bir “ders” olarak algilamiglardir. Bu
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kategoride yer alan gizimler sinifta islenen tarih derslerine atif yapmaktadir. Sikici ders ortami ve ezber gibi
cizimlerin olmasi katilimcilarin tarih derslerine olan olumsuz bakis agilarini yansitmasi agisindan kayda degerdir.
Buna ek olarak bu kategoride en ¢ok tarih ders kitaplarinin ¢izilmis olmasi, tarih 6gretiminde ve/ya bireysel
tarih 6grenme sirecinde ders kitaplarinin birincil 6gretim materyali olarak daha fazla ragbet gordigu

soylenebilir.

icerik analizi sonucunda tarihi mekanlar kategorisinin ortaya ¢ikmasi, katilimcilarin tarihi olaylari mekansal
baglamini dikkate alarak zihinlerine kaydettiklerini gostermektedir. Bu kategoride yer alan gizimler

incelendiginde daha ¢ok Tiirkiye baglamini kapsayan hafiza-mekanlarin yer aldig1 gérilmektedir.

Tarihi nesneler kategorisinde yer alan katiimcilar, ginlik hayatta kullanilan tarihi esyalari gizmislerdir. Bu
bulgular, katilimcilarin siyasi tarih konularinin yani sira tarihin kiltiirel yénini de 6nemsediklerini géstermistir.
Tarih derslerinin asiri soyutlastirilarak anlatilmasi gegmiste yasanmis olaylarin bireylerin zihninde canlanmasina
ket vurmaktadir. Bu noktadan hareketle katilimcilarin tarihin somut nesnelerini tarih ile bagdastirmalari, tarih

derslerinin daha ¢cok somutlastirilarak anlatilmasi agisindan degerli bir bulgudur.

Tarihi sahsiyetler kategorisinde yer alan katilimcilar basta Atatlirk olmak Uzere yalniz Tiirk tarihindeki 6nemli
kisiliklere deginmislerdir. Sadece bir katilimci Edison ¢izimi yapmistir. Bu bulgular katilimcilarin tarihi sadece
Tirk tarihi seklinde algiladiklarini gostermistir. Kiresel olgekte dinya tarihine yon veren tarihi kisilerin
katihmcilar tarafindan gizilmemesi, tarihi olaylarin neden-sonug baglaminda ¢ok yonli degerlendirilmesinin
oniinde bir engel oldugu soylenebilir. “Diplomasi ve siyaset alani olarak tarih” kategorisinde yer alan
katilimcilar, daha cok Osmanli tarihi olmak {izere devlet yénetimini ¢agristiran gizimler yapmislardir. Ozellikle

mutlakiyet rejimini animsatan gizimlerin ¢ogunlukta oldugu gérilmistir.

“Sosyal yasam ve kiltirel 6geler” kategorisinde yer alan ¢izimlere bakildiginda daha ¢ok glinlik hayatin
icerisinde yer alan kiltirel 6gelerin yer aldig gorilmustir. Buna ek olarak bu cizimlerde toplum hayatinin
gelisim seriivenini yansitan tarihi 6geler yer almaktadir. Ozellikle magara, ¢adir, ates, ilk insanlar ve gégebe
hayat cizimleri tarihsel baglamda glinlimiiz toplum yapisinin olusum siirecine atifta bulunmaktadir. “Bir bilim
olarak tarih” kategorisinde yer alan cgizimlere bakildiginda katimcilarin tarihin kendine 6zgi bilimsel yéntem ve
kavramlarina isaret ettikleri gorilmustir. “Sosyal bilim disiplinleriyle iliskilendirmeler” kategorisindeki ¢izimler
incelendiginde tarih ile cografya ve arkeoloji bilimlerinin dogrudan iliskisi kurulmaya c¢alisilmistir. “Dinsel
semboller” kategorisinde yer alan cizimler incelendiginde Iislamiyet, Hiristiyanlik ve Samanhk ile ilgili
sembollerin tarihle 6zdeslestirildigi goralmustir. “Medya araci olarak tarih” kategorisinde yer alan gizimler

incelendiginde daha cok tarihi filmler, diziler ve tarihle ilgili televizyon programlari gériimustar.

Arastirmanin ikinci asamasinda katilimcilardan kendi olusturduklari bes ¢izim arasindan tarih ile en g¢ok
bagdastirdiklari bir ¢izimi segerek bu ¢izimi se¢me nedenlerini ayrintili bir sekilde agiklamalari istenmistir.

Katilimcilarin segici tarih algilarini olusturan gizimler Tablo 2’de verilmistir.

326  Uztemur, S. (2020). Conception of History Through Drawings: Pre-Service Social Studies Teachers’
Conceptions of History, International Journal of Eurasian Education and Culture, Issue: 8, pp. (301-
339).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 8 Year / Yil: 2020

Tablo 2. Katilimcilarin Segici Tarih imajlari

Kategoriler Cizimler ve Frekans Degerleri %
Savaslar (24), Kurtulus Savasi (1), istanbul’un Fethi (2), Malazgirt
Savasl (3), Anadolu’nun kapisi (1), kilig (3), silah (1), askerler (1), 39.17

Miicadele Alani Olarak Tarih

(38) savas ati (1), turan taktigi (1),

Milli Bir Kimlik Olarak Tarih Tirk bayragi (7), , Osmanh (1), millet (2), Tirk (1), Turkiye (1), 14.43
(14) destan (1), kayi bayragi (1), ’
Tarihi Sahsiyetler (9) Atatirk (7), Seyid Onbasi (1), Kanuni Sultan Stleyman (1), 9.27
§osyal Yagam ve Kiiltiirel Magara (3), ¢adir (1), ilk insanlar (1), yerlesik hayat (1), mezarhk 9.97
Ogeler (9) (1), din (1) )
Bir Ders Olarak Tarih (7) Tarih kitaplari (3), sikici ders ortami (2), kalem (1), 6gretmen (1), 7.21
(I))llra):ﬁc:'?:::ﬁi\;le(zl)yaset Alami Padisah (3), saray (1), taht (1), vezir (1) 6.18
Bir Bilim Olarak Tarih (5) Yazi (2), zaman (1), kelebek etkisi (1), baglanti (1) 5.15
Tarihi Mekanlar (5) Cin Seddi (1), TBMM (1), Gobeklitepe (3) 5.15
Tarihi Nesneler (3) Kitabe (1), kiyafet (1), tablet (1), 3.09
Sosyal Bilim Disiplinleriyle Toprak (1) 1.03

iliskilendirmeler (1)

Tablo 2 incelendiginde katilimcilarin segici tarih algilarinin genel tarih algilariyla uyumlu oldugu goérilmektedir.
Katiimcilarin tarihle en fazla 6zdeslestirdikleri ¢izim “savas” olmustur. Tarih ile en fazla 6zdeslestirilen
kavramin savas olmasinin pek c¢ok nedeni olabilir. Bununla birlikte siyasi tarih konularinin 6gretim
programlarinda ¢ok fazla yer almasi bu durumun bir nedeni olarak gosterilebilir. Katilimcilar tarih ile en ¢ok
Tirk tarihindeki 6nemli bir yer tutan savaslari 6zdeslestirmislerdir. Bu bulgulara gére tarihin seyrini degistiren
onemli olaylarin basinda gelen savaslarin katihmcilarin tarih algilarinda énemli bir yeri oldugu séylenebilir.
Tablo 1’dekine benzer sekilde katilimcilarin segici tarih algilarinin “milli kimlik araci olarak tarih” ve “tarihi
sahsiyetler” kategorisinde yogunlastigi gorilmektedir. Bu bulgulara gore katiimcilarin segici tarih imajlarinin,
icinde bulunduklar toplumun tarihsel gelismelerine gore sekillendigi séylenebilir. “Milli kimlik araci olarak
tarih” kategorisinde yer alan gizimler incelendiginde katilimcilarin tarih ile Tirk milletinin kendine 6zgli milli
degerlerine vurgu yaptiklari gérilmistir. Bu bulgulara gore tarih derslerinin millet olma ve bir arada yasama

bilinci ile vatanseverlik degerlerini geng kusaklara aktarmada 6nemli bir yeri oldugu séylenebilir.

Tarihi sahsiyetler kategorisinde Tablo 1’dekine benzer sekilde en fazla Atatiirk gizimleri yer almistir. Bu
bulgulara gore katimcilar tarihi Atatilirk ile 6zdeslestirerek bir nevi Atatilirk’lin Tirk ve dinya tarihindeki
onemine dikkat cekmislerdir. “Sosyal yasam ve kultirel 6geler” kategorisinde yer alan cizimler incelendiginde
katilimcilarin tarihi glinlik yasamdaki ogelerle 6zdeslestirdikleri goriilmektedir. Buna gore tarih derslerinin
bireylerin toplumsal yasamindaki égelerle baglantili oldugu yorumu yapilabilir. Ote yandan tarihi sikici bir ders
olarak goren katilimcilarin olmasi da tarih egitimcilerinin dikkate almalari gereken bir bulgudur. Bir sonraki
asamada katihmcilarin tarih algilarinin altinda yatan nedenler ve katilimcilarin tarihe yikledikleri anlamlar

derinlemesine incelenmistir.

327  Uztemur, S. (2020). Conception of History Through Drawings: Pre-Service Social Studies Teachers’
Conceptions of History, International Journal of Eurasian Education and Culture, Issue: 8, pp. (301-
339).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 8 Year / Yil: 2020

Yazili Anlatimlar ve Mulakatlar

Bu asamada katilimcilarin ikinci asamada sectikleri ¢izimi segme nedenleri ve bu gizimlerin tarihle baglantisi
ortaya konulmaya galisiimistir. Yazili anlatimlar ve miilakat verilerinin analizi sonucunda Sekil 1’de yer alan

kategoriler ortaya ¢ikmistir.

Gilinumiize
(f: 17)
Tarihe Gelecege
YON VERME
(F: 47)

Her Seyi Etkileme

Tarihi Olaylarin
g (f: 6)

Oznesi
(f: 5)

Gegmis Yasam
Bigimleri
(f: 10)

i Bagimsizlik Sembolii
CIZIMLER { £ 7) ]

Tarihsel Bilgi
(f: 12)

Kalicilik
(f: 5)

TARIH BILINCI Kiiltiirel Birikim
(fi 2 ]) (f 6)
i 1
br?;-AS)ma Millet Olma Bilinci
Ornek Alma (f: 2)
(f: 11)

Sekil 1. Katilimcilarin Cizimleri Segme Nedenleri ve Cizimlerin Tarihle Olan iliskisi

Sekil 1 incelendiginde katilimcilarin cizimleri segme nedenlerinin 9 ana kategori altinda toplandigi
gorulmistiir. “Yon verme” (sekillendirme) kategorisi altinda yer alan gizimler tarihe, glinimize ve
gelecege yon verme seklinde (¢ ayri baslikta toplanmistir. “Tarihe yon verme” kategorisinde
katimcilar, tarihe yon veren ve tarihi olaylari sekillendiren yapisindan dolayi gizimlerini segtiklerini
dile getirmislerdir. “Micadele alani olarak tarih” ve “tarihi sahsiyetler” kategorilerinde yer alan
cizimler “tarihe yon verme” bashgl altinda degerlendirilmistir. Savaslar, Atatlirk, Osmanli padisahlari

gibi ¢izimlerin agiklamalarinda tarihe yon verme ve tarihi sekillendirme ¢ok sik dile getirilmistir. Bu
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kategoride yer alan katilimcilarin gorislerine 6rnek olmasi agisindan 3E6 kodlu katilimcinin gorusleri

asagida verilmistir:

“Savasi segiyorum ¢linkii savasin tarihte éyle 6nemli bir yeri vardir ki bu durum bilimi, sanati, sosyal
ve siyasi hayati etkilemistir. Savaslar yiiziinden okullar kapanmis ve agilmis ve cesitli degisiklikler

yapilmistir. Bazi sporcular lilkesinden kacmistir. Ekonomik agidan birgok gétiiriisii olmustur.” (3E6).

Yukaridaki alintida gorilecegi lizere savaslarin pek ¢ok farkl etkisi olmasi nedeniyle tarihte insanlarin
yasaminda dondm noktasi oldugu vurgulanmistir. “Glnimize yon verme ve glnimuizl
sekillendirme” kategorisinde yer alan katilimcilar genellikle kitabe, savas, baglanti ve kelebek etkisi
gibi cizimleri segmislerdir. Bu kategoride yer alan katilimcilar, tarihin gliniimiz toplum yapisini ve
yasam sekillerini dogrudan etkiledigini belirterek giinimuizde var olan her seyin tarihsel olaylarin
birer yansimasi oldugunu vurgulamislardir. 2K14 kodlu katihmcinin bu konudaki gorusleri asagidaki

gibidir:

“Bagdlanti ¢izimini se¢tim; ¢linkii tarih diiniin (zerine bugiiniin eklenmesiyle devam eden bir birikim
stirecidir. Tarihteki hicbir siireg, zaman, mekén, olay birbirinden bagimsiz degdildir. Hicbir medeniyet
yoktan var olmadi. Graham Bell telefonu icat etti. Bilim insanlari onun projesini her gegen giin daha

da gelistirdiler. Peki, birden mi oldu? Hayir. Tarihsel bir siire¢ ve birikim sayesinde oldu.” (2K14).

Yukaridaki alintidan glinimuizdeki gelismelerin tarihsel strecin devami oldugu sonucu ¢ikmaktadir.
Buna ek olarak tarihin giinimizdeki her seyi etkiledigi ve glinimiziin tarihin bir yansimasi oldugu
soylenebilir. Bu kategoride yer alan katilimcilar savaslarin sonuglarina ¢ok fazla deginerek o6zellikle
Canakkale Savasi 6rnegini cok sik dile getirmislerdir. Bu savas sonrasinda ¢ok sayida geng ve okumus
kesimin sehit olmasi Tirkiye'nin ginimizdeki toplum yapisini etkiledigine dikkat cekmislerdir.
“Gelecege yon verme” bashgl altinda toplanan c¢izimler incelendiginde savas cizimleri 6nde
gelmektedir. Bu kategoride yer alan katilimcilar tarihte yasanmis olaylarin hem giinimizii hem de
gelecegi sekillendirdigini dile getirmislerdir. Daha iyi bir gelecek kurabilmek igin tarihi olaylardan ders
¢ikarmak gerektigini belirtmislerdir. Yapisi itibariyle tarihin gelecege etki edecegini vurgulamislardir.

1E23 kodlu katilimcinin bu konudaki gérusleri su sekildedir:

“Gegmisini bilmeyen gelecegine yon veremez. Milletler geleceklerine tarihinde yasadiklari olaylardan
ders cikararak ilerlemelidir. Gelecege dodru ve emin adimlarla yiikselerek gliclii bir devlet ve birlikte

bir millet olabilmek icin ge¢misimizi toplumun blitiin fertlerine hissettirmeliyiz.” (1E23).
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Yukaridaki alintida gelecege saglam temeller atabilmek icin tarihi rehber edinmenin 6neminden
bahsedilmektedir. “Her seyi etkileme” kategorisinde yer alan katilimcilar cizdikleri seyin tarihteki her
seyi etkiledigini ve ¢ok yonlu bir yapisi oldugunu belirtmislerdir. Bu kategoride savas ¢izimi basta
olmak Uzere din ve 6luim cizimleri yer almaktadir. Bu kategoride yer alan gorislere 6rnek olmasi

acisindan 4E7 kodlu katilimcinin gérisleri asagida verilmistir:

“Dinler tarih boyunca insanlarin yasayisi, giyinisi, hal ve tavirlari, kiiltiir, gelenek ve gdéreneklerini
etkilemistir. Tarihteki savaslarin bile sebepleri arasinda dinler yer almaktadir. Tarih boyu insanlar hep

dinin etkisinde kalmislardir.” (4E7).

Yukaridaki alintida dinin hem birey hem de toplum (zerindeki etkilerinin tarihsel olaylari etkiledigi
vurgulanmistir. Gegcmiste her seyi etkileyen olaylar katilimcilar tarafindan tarihle 6zdeslestirilmistir.
“Bagimsizlik semboll” kategorisindeki gizimler incelendiginde Turk bayragi, kayr bayragi ve millet
gizimleri goze carpmaktadir. Bu kategoride yer alan katilimcilar tarihi bayrak ve bagimsizlik ile
Ozdeslestirmislerdir. Tarihin milli duygulardan ve millet olma bilincinden ayri distnilemeyecegini

vurgulamislardir. Bu konuda 3K11 kodlu katimcinin gorisleri su sekildedir:

“Tiirk bayradini sectim; ¢iinkii bayrak bir milletin var olusudur. Ulkelerin bayraklarindaki renkler ve
simgeler o iilkelerin yasadiklari savastan, yéneticilerinden, milletin yasadigi olaylardan ve (ilkenin
bulundugu durumlardan cesitli anlamlar icerir. Tiirk milleti bayragina her bakisinda ge¢miste bu
iilkenin ne zorluklarla kuruldugunu hatirlar. Yiireginde vatan sevgisi ve millet bilinci olan bir insan

bayraga her baktiginda tarihi gériir.” (3K11).

Yukaridaki alintidan bayragin tarihte yasanmis olaylari hatirlatan yapisi oldugu ve bir nevi toplumlarin
hafizasi oldugu yorumu yapilabilir. Bayrak ile tarihi olaylar 6zdeslestirilmistir. Bu durum bayraga
yliklenen sembolik anlamin bir yansimasidir. “Tarihsel bilgi” kategorisinde vyazi, kitap, kalem,
O0gretmen ve tablet gibi gizimler yer almistir. Bu kategoride yer alan katilimcilar tarih deyince
akillarina tarihsel bilgiler geldigini dile getirmislerdir. Tarihi, tarihsel kitaplarla 6zdeslestiren 3E26

kodlu katihmcinin gorisleri asagidaki gibidir:

“Tarih deyince aklima ilk gelen sey kitaplar olmustur; ¢linkii kitaplar tarihi en iyi anlatan varliklardir.
Varhk diyorum ¢linkii onlar asirlar ge¢se de 6lmeyip yasarlar. Onlar yasadik¢a tarih de yasar. Bir birey
veya bir millet geg¢mis tarihini ancak kitaplardan égrenebilir ve béylece tarihini yazabilir. Insan

gelecege kendinden iz birakmak istiyorsa bunu kitaplarla basarabilir.” (3E26).
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Yukaridaki alintida kitaplarin tarihe erisimi saglayan 6zelligine vurgu yapilmistir. Kalici olmak igin yazil
eserler birakmanin gerekliligi katihmcilarca vurgulanmistir. Ote yandan katihmcilar tarihsel bilginin
nesnelligi sorununa dikkat cekmislerdir. Tarihin tam anlamiyla nesnel ve tarafsiz olamayacagini ve
tarihi bilgilerin bu yonde degerlendirilmesi gerektigini belirtmislerdir. Bu konuyu 6zetlemesi agisindan

asagida ornek alintilar verilmistir:

“Tarih asla objektif degildir. Stibjektiflik vardir. Milli duygularla yaziliyor. Hicbir zaman insanlar kendi
irklarini kiiciimseyecek olaylar1 kayda gecmez. Bize gére dogru olan, baskasina gére yanls olabiliyor.”

(2E27).

“Bence tarih tek gézii kapal bir insanin zamanda yolculuk yapmasidir. Neden tek géz dedin derseniz
sundan dolayidir. Ornedin Avrupali tarihgilere baktigimiz zaman Orta Cadi kapatan hadise codrafi
kesiflerdir; ama bizim tarihcilerimize baktigimiz zaman Orta Cadi kapatan hadise istanbul’un fethidir.
Simdi onlar ayri bir pencereden yorumluyor, biz farkl bir pencereden bakiyoruz. Bunun iki sebebi
vardir. Ya belge eksikligidir ya da uluslarin tarihi kendi agisindan yorumlanmasidir. Hal béyle iken
tarih evrensel bir boyut hicbir zaman kazanamadi. Napolyon “Tarihi daima kazananlar yazar” der. Her

devlet kazandidi seyleri yazmistir.” (3E34).

Yukaridaki alintilarda tarihsel bilginin tam anlamiyla nesnel olamayacagi vurgulanmistir. Katilimcilarin
biyiik bir kismi tarihin siibjektif yapisina dikkat gekmislerdir. Ote yandan bu kategoride dile getirilen
bir diger konu ise tarih dersinin sikici ve ezber gerektiren bir ders olarak algilanmasidir. Katihmcilar bu
konuda tarihin genel yapisindan ziyade 6gretmenlerin pedagojik yaklasimlarindan rahatsiz olduklarini
dile getirmislerdir. Ogretmenlerin tarih derslerindeki davranis 6riintiileri 6grencilerin tarih algilarini
cok buyik oranda etkilemektedir. Bu konudaki gorisleri temsilen 1K21 kodlu katilimcinin gorusleri

asagida verilmistir:

“Ogrenciler anlamakta zorlandidi icin onlari ezberci sisteme siiriikleyen bir ders olmustur tarih.
Ogrencilik hayatim boyunca tarih dersi icin kendime hep sunu dedim. Eskiden yasanmis bitmis bir sey
bana bunun ne faydasi olacak? Ciinkii bizi yetistiren égretmenlerin amaci hep ezber, oysaki bize
tarihimizi 6grenmenin ne kadar énemli oldugunu asilasaydilar belki de ben ve benim gibi diisiinen
6grenciler bu dersi daha ¢ok sevip en azindan ge¢misimizi 6grenmek igin canla basla ¢alisacaktik.”

(1K21).

Yukaridaki alintidan 6grencilerin tarih derslerinde glidiilenemedikleri icin sikildiklari ve tarihi bir ezber

dersi olarak gordiikleri séylenebilir. Ozellikle tarihin giinliik yasamdaki karsiligi olmadigi yéniinde bir
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yaklasim, bu dersin hicbir ise yaramayacagi seklinde bir algiyi da beraberinde getirmektedir. 4K2

kodlu katihmcinin milakat verileri bu duruma 6rnek gosterilebilir:

“Biz okullarimizda tarih égretirken ezbere dayali bir tarih égretiyoruz. Daha ¢ok yoruma agik bir tarih
ogretsek ¢ocuklarin tarih bilincini uyandirsak ve ¢ocuklarda o sevki uyandirsak, kendileri ulasmak
isteseler, daha ¢ok merak etseler belki daha etkili bir ders olacaktir. Biz siirekli sikici ve ezbere yénelik
veriyoruz. Iste su maddeyi su sekilde ezberleyin, su savasi su sekilde ezberleyin. Maddeler halinde
Ozetleyerek veriyoruz ya ¢ocuga ¢ocuk hep séyle diyor ya zaten makale gibi akademik bir sey ben
bunu égrenmek istemiyorum. Ki ben de Gyleydim. Mesela ben de ortaokulda ve lisede tarihi hig

sevmezdim.” (4K2).

Yukaridaki alintidan tarih dersinin 6grencilerde merak uyandirmasi gerektigi vurgulanmistir.
Geleneksel tarih 6gretiminin 6grencilerde tarih dersine yonelik olumsuz bir algl olusturuldugu dile
getirilmistir. “Kiltlrel birikim” kategorisinde yer alan katilimcilar, tarihi gegcmisten giiniimiize gelen
kiltdrel birikimlerle agiklamislardir. Bu kategorideki en ¢ok “yazi” ¢izimi yer alirken onu sirasiyla
“toprak” ve “ilk insanlar” gizimleri takip etmistir. Yazinin icadiyla birlikte tarihi ¢aglar baslamis ve
insanhgin kiltirel birikimi yazi Gzerine olmusgtur. Kiltlrel birikim kategorisinde yer alan katilimcilarin

gorislerine 6rnek olmasi agisindan 3E23 kodlu katilimcinin gorusleri su sekildedir:

“Ge¢cmisten gliniimiize sayisiz eser ya da tarihi bilgi ve belge yazinin bulunmasiyla gelmistir. Yazi
sayesinde bilgiler bir sonraki kusaga aktarilmistir. Biz yazi sayesinde gecmisten bilgi ediniyoruz.”

(3E23).

Yukaridaki alintida tarihin glinimiize ulasmasinda yazinin roliine deginilmistir. Yazi ile kiltirel birikim
glinimize ulasmistir. Yazil belgeler sayesinde tarihsel bilgiye ulasmak daha da kolaylasmis ve
kiltirel birikim gelecege aktarilmistir. Bu kategoride yer alan katiimcilar tarihi, toplumlarin
gegmisten ginimuze getirdikleri kiltiirel birikimleriyle 6zdeslestirmislerdir. Kalicilik kategorisinde
yazi ve kil tablet gizimleri yer almigtir. Bu kategoride yer alan katilimcilar yazinin bulunmasiyla birlikte
tarihi ¢aglarin basladigini ve tarihin bir bilim olarak deger gérmesinde yazinin 6nemli bir yeri

oldugunu vurgulamislardir. 1E39 kodlu katiimcinin bu konudaki gorisleri su sekildedir:

“Yazidan énceki dénemlerde insanlar yasadigi olaylari veya onlari etkileyen seyleri madgara
duvarlarina ¢izerlerdi. Ama bu ¢izimler bizlere yazinin verdigi agiklayici bilgileri higbir zaman
veremedi. Bu nedenle yazidan énceki dénemlerle ilgili pek fazla bilgimiz yok. Bu bilgisizlik tarihi

bilimsellikten uzak yorum ve teoriler yapmaya zorluyor.” (1E39).
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Yukaridaki alintida yazi sayesinde gecmise yonelik bilgiler edindigimiz vurgulanmaktadir. Gegcmisin
kalici olup glinimiize ulasmasinda yazinin ¢ok énemli bir yeri vardir. Katihmcilar tarihin galisma
alanina kavusabilmesini yazinin icadina borglu oldugunu c¢ok sik vurgulamislardir. “Gegmis yasam
bicimleri” kategorisinde ¢adir, Cin Seddi, tapinak, millet gibi cizimler yer almistir. Bu kategoride yer
alan katihmcilar, tarihin ge¢mis insanlarinin yasayis sekilleri ve kiltiriinden olustugunu dile
getirmislerdir. Cizimlerini aciklarken farkli toplumlarin kendi 6zgl kiiltirel yasayis sekillerine sikga

deginmislerdir. 3K20 kodlu katiimcinin bu konudaki gérisleri su sekildedir:

“Tiirkler eskiden konar-géger yasiyorlardi. Cadirlarda kalirlardi. Cadirin yani konar-géger yasam
tarzinin Tiirklere ¢ok katkisi olmustur. Siirekli yeni yerler kesfetme ve merak duygulari gelismistir.
Cadir bana goére tarihte Tiirklerin gliciinii temsil ediyor. Zorlu sartlardaki miicadelelerini hatirlatiyor.”

(3K20).

Yukaridaki alintidan tarihin, insanlarin yasam bicimlerinden ayri disinilemeyecegi sonucu
cikarilmaktadir. Toplumlarin yasam sekilleri tarihin seyrine etki etmistir. Tiirklerin gocebe yasam
biciminin onlarin goc etmesine ve farkli cografi ortamlarda farkli devletler kurmalarina deginilerek
tarihin akisinin yasam bigimlerinden etkilendigi vurgulanmistir. Benzer sekilde 1E41 kodlu katilimci
Cin Seddi ¢izimini acgiklarken Cinlilerin yasam bicimlerinden bahsederek Cin Seddinin tarihi olaylari

nasil ve ne sekilde etkiledigine vurgu yapmistir.

“Tarihin 6znesi” kategorisinde ilk insanlar, savas, insan ve Atatlrk cizimleri yer almistir. Bu kategoride
yer alan katihmcilar cizimlerinin tarihin bas aktort olduklarini belirterek onlar olmazsa tarihin de
olamayacagini vurgulamislardir. Tarih ile en ¢ok insani 6zdeslestiren 2K26 kodlu katiimcinin gorusleri

asagidaki gibidir:

“Bende en ¢ok ¢agrisimi insanlar yapmistir. Cilinkii tarihi olusturan, yapan, yorumlayan ve yasayan
insanlardir. Tarihin mimarlari diyebiliriz. Tarihin ashnda kitaplardakinden daha farkl ve ilging
oldugunu diistiniiyorum. Yani tarih denince kitaplardaki bilgi yidini bana hig ilgi ¢ekici gelmiyor. Yani
tarihi yasayabilmek insanlarin farkinda olabilmek gereklidir. Tarih dedigimiz sey insanlarin yasadiklari
olaylar neticesinde gerceklesmis ve farkli sekillerde yorumlanmis bir bilimdir. Bu yiizden insan olmazsa

tarih de olmaz. insan var oldudu siirece tarih hep gelisip siiregelecektir.” (2K26).

Yukaridaki alintida goriilecegi lizere tarihi olaylarin 6znesi olan insan tarihin sekillenmesinde
basroldedir. Bu nedenle insanin olmadigl yerde tarihten s6z edilemez. Alintida soyut tarih
anlatimindan ve tarihte yasamis insanlarin glindelik yasamlarinin gérmezden gelinmesinden sikayet

edilmektedir. Tarihte cok sayida insan yasamistir ve konusu itibariyle tarihin ¢ok genis bir kapsami
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vardir. Bu nedenle tarihin daha kolay anlasilabilmesi ve aktarilabilmesi igin tekil tarihsel olaylardan
ziyade tarihsel olgulara daha fazla énem verilmektedir. Bu durum tarihi bizzat olusturan insan
faktoridnidn gliinimdiz insanlarinca ¢ok fazla anlasilamamasi ve tarihsel empati yapilamamasi gibi

olumsuz bir sonucu dogurmaktadir.

Tarih bilinci kategorisindeki cizimler ibret alma, 6rnek alma ve millet olma bilinci basliklari altinda
toplanmistir. ibret alma ve 6rnek alma kategorilerinde daha cok savas, turan taktigi, bayrak ve
Atatlrk cizimleri yer almistir. Bu kategorilerde yer alan katilimcilar tarihte yasanmis Gzlicli olaylardan
ibret alinmasini, gurur verici olaylarin ise 6rnek alinmasini vurgulamislardir. Tarihin sadece ge¢miste
kalmadigi ve giinimiize rehberlik eden bir yapida oldugu vurgulanmistir. Asagida ibret alma ve 6rnek

alma kategorilerine yonelik alintilar sirasiyla verilmistir:

“Bu topraklarin bugiine kolay gelmedigi, ayrica topraklarimizin ne kadar dederli oldugu bilinmelidir.
Atalarimiz bagimsizlik aski ile yasamislardir ve hicbir devletin boyundurugu altina girmemek igin cani
pahasina savasmislardir. Millete de bu tarih bilincini kazandirmak gerekir. Bu bilince ulasmis bir millet

ne topradini ne de bayradini kaybetmez.” (4K4).

“Biz Tiirk genglerinin de en biiyiik gbrevi baségretmenimizin bize sundugu bu tarihe sonuna kadar

sahip ¢ikmak ve bunu Atatiirk’e layik bir nesil olmak icin her zaman yansitmaktir.” (2K36).

Yukaridaki alintilardan katilimcilarin tarihten ders c¢ikarma ve ginimizin olay ve durumlarini
yorumlamada tarihteki 6rneklerden faydalanma seklinde bir tarih bilinci gelistirdikleri sdylenebilir.
“Millet olma bilinci” kategorisinde yer alan katihmcilar, tarihin bireylerin icinde yasadiklari toplumla
kaynasmasina yardimci oldugunu belirtmislerdir. Toplum icerisinde birlik ve beraberligi gliclendirmek
icin ayni kaderi yasamis insanlarin tarih bilincine sahip olmalari gerektigi vurgulanmistir. 4E6 kodlu

katilimcinin bu konudaki gorisleri asagidaki gibidir:

“Tarih bilmemek bizi kendi yasadigimiz dénemdeki iilke icerisindeki siyasal ve ekonomik olaylari
anlamamizi zorlastirir. Tarihimizi bilmiyorsak ¢ok rahat bir sekilde kendi geleneklerimizden ve
kiltiriimiizden uzaklastirilip baska toplumlarin kiiltiirlerini daha kolay kabul ederiz. Asimilasyona ag¢ik
bir sekilde bekleriz. Mesela ben tarihi bildigim icin mutluyum, bundan dolayi kendimi sorumlu
hissediyorum. Bunun lizerine ¢alisiyorum, devletime béyle hizmet ediyorum. Bana bu doygunlugu
veriyor, kendimi devlete borglu hissediyorum ve ben borcumu tarih (izerinden G&diyorum. Tarih

yazarak, tarih anlatarak diiyorum ve 6deyecegim. ” (4E6).
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Yukaridaki alintidan tarihin, bireyleri icinde yasadiklari topluma baglayan 6énemli bir unsur oldugu
gorilmektedir. Ulus olma bilincini saglama konusunda tarihin énemli bir payi vardir. Tarih bilmeyen
veya tarihi Oonemsemeyen toplumlarin milli bilince ulasamadiklari katilimcilar tarafindan

vurgulanmistir.

SONUC, TARTISMA ve ONERILER

Yapisi itibariyle tarih genis kapsamli bir inceleme alanidir. Bu nedenle bu arastirmada sosyal bilgiler
O0gretmen adaylarinin tarih algilari lic asamada ortaya konulmustur. Birinci asamada katilimcilarin
genel bir tarih imajlarini tespit etmek amaciyla tarih deyince zihinlerinde ¢agrisim yapan bes seyi
cizmeleri istenmistir. Bu sayede kelimelerin yetersiz kaldigl yerde gorsel imaj 6geleriyle daha derin
bilgi edinmeye ¢alisiimistir. Birinci asama sonucunda sosyal bilgiler 6gretmen adaylarinin genel tarih
algilari toplam 12 kategori altinda toplanmistir. Katimcilarin Ggte biri tarihi bir miicadele alani olarak
algilamaktadir. Savas ve savasla ilgili cizimler tarihle en fazla 6zdeslestirilmistir. Buna ek olarak tarih
milli kimligin bir yansimasi olarak gorilmiustir. Sirasiyla katimcilarin tarih imajlarini tarihi mekanlar,
nesneler, sahsiyetler ve diger kategoriler olusturmaktadir. Altun (2016) tarafindan tarih boliminde
okuyan (Universite ogrencileriyle yapilan arastirmada en cok merak edilen tarihi olaylarin basinda
istanbul’un Fethi, Kurtulus Savasi, Canakkale Savaslari gelmektedir. Dénmez ve Yesilbursa (2014)
tarafindan calismada da benzer sekilde ortaokul 6grencilerinin tarih ile en c¢ok savaslar ve
antlagsmalari 6zdeslestirdikleri gorilmistlir. Bu sonuglara gore savaslar ve savaslarin yol actigl
sonuglarin, bireylerin tarih algilarinda onemli bir yer tuttugu soylenebilir. Geg¢misteki insan
faaliyetlerinin tamamini inceleyen tarih biliminin daha ¢ok savaslarla 6zdeslestirilmesi, tarih 6gretimi

acisindan dikkate alinmasi gereken bir sonuctur.

Ayni calismada en fazla merak edilen tarihi sahsiyetlerin basinda Fatih Sultan Mehmet, Atatirk,
Kanuni Sultan Siileyman ve Yavuz Sultan Selim gibi isimler 6n siralarda yer almistir (Altun, 2016). Ayni
¢alismada en ¢ok merak edilen donem olarak tarih 6ncesi donemler ve en ¢ok merak edilen mekan
olarak Misir piramitleri basi ¢ekmektedir. Mevcut arastirmadaki ¢izimlerin Altun (2016) tarafindan
yapilan arastirma sonuglariyla uyumlu bir yapida oldugu goérilmektedir. Bu sonuglar dogrultusunda
sosyal bilgiler 6gretmen adaylarinin tarih imajlarinin iginde yasadiklari toplumun tarihsel slirecinden
cok fazla etkilendigi sdylenebilir. Genel tarih imaji icerisinde diinya tarihinde yer etmis 6nemli olay,
mekan veya kisilikler pek fazla yer almamistir. Bu sonuglara gore sosyal bilgiler 6gretmen adaylarinin
genel tarih imajlarinin kiiresel 6lgcekten ziyade yerel diizeyde kaldig yorumu yapilabilir. Vurgun (2014)
tarafindan yapilan arastirmada da tarih egitimcilerinin tarihi aciklarken milli ve yerel 6gelere daha ¢ok

degindikleri gorilmustir. Ozsiier (2015) tarafindan yapilan arastirmada Tiirkiye ve Yunanistan’da
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yayinlanmis tarih igerikli ¢ocuk kitaplari tarih algisi ve tarihi olaylarin ele alinis bigimi bakimindan
karsilastirilmistir. Arastirma sonuclari her iki Gilkede de tarih algisinin milli ve kiltirel 6gelerden ¢ok

fazla etkilendigini ortaya koymustur.

Arastirmanin ikinci asamasinda sosyal bilgiler 6gretmen adaylarinin tarihte 6nem verdikleri seyleri
ortaya koymak ve secici tarih algilarini belirlemek amacglanmistir.  Katilimcilardan bu amag
dogrultusunda bes cizim icerisinden tarihle en c¢ok 6zdeslestirdikleri bir tanesini secip ayrintil
aciklamalari istenmistir. ikinci asamadan elde edilen sonuglar incelendiginde katilimcilarin segici tarih
algilarinin ilk asamadaki arastirma sonuglariyla uyumlu bir yapida oldugunu ortaya koymustur. Sosyal
bilgiler 6gretmen adaylari tarihte en fazla “savas” olgusunu 6nemli gormuslerdir. Savaslar icerisinde
Turk tarihinde ¢cok dnemli yere sahip olan Malazgirt Savasi, istanbul’'un Fethi ve Kurtulus Savasi
katihmcilar tarafindan secilmistir. Tarihi sahsiyetlerin basinda Atatlirk en 6n sirada yer almistir.
Donmez ve Yesilbursa (2014) tarafindan ortaokul 6grencilerinin tarih algisini ortaya koymak amagli
yapilan calismada da mevcut arastirma sonugclariyla uyumlu olarak tarihi eserler ve kiiltlrel 6gelerin
daha az dile getirildigi ve 06grencilerin tarihi daha cok savaslarla 6zdeslestirdikleri sonucuna
ulasilmistir. Cizimlerin geneli incelendiginde sosyal bilgiler 6gretmen adaylarinin tarihi Tirk tarihi
baglaminda degerlendirip 6yle algiladiklari soylenebilir. Benzer sekilde Yilmaz ve Kaya (2011)
tarafindan sosyal bilgiler 6gretmenleriyle yapilan arastirmada katilimcilarin tarihi agiklarken millet ve
milli degerlere c¢ok fazla atif yaptiklari goérilmuistir. Mevcut arastirmada tarihi bir bilim olarak
algilayan sosyal bilgiler 6gretmenlerinin %5 civarinda oldugu goérilmuistir. Yilmaz ve Kaya’nin (2011)
calismasinda da on sosyal bilgiler 6gretmeninden sadece bir tanesinin tarihin bilimsel yoniine
degindigi gorilmustir. Altikulag (2015) tarafindan sosyal bilgiler ve tarih 6gretmen adaylariyla yapilan
arastirmada tarihin ilgi cekici olmadigi, sikici oldugu ve gercekleri yansitmadigl yoniinde gorus
bildirilmistir. Bu sonuglar tarih 6gretimi alaninda gorev yapan/yapacak olan egitimcilerin tarihe

bilimsel bir galisma disiplini olarak yaklagamadiklarini ortaya koymustur.

Arastirmanin Uglincii agsamasinda, ikinci asamadaki gizimleri segme nedenleri lizerine yedi katilimci ile
yapilandiriimamis miulakatlar yapilmistir. Yazili ifadeler ve miilakat verilerinin analizi neticesinde
sosyal bilgiler 6gretmen adaylarinin tarih algilarinin nedenlerinin 9 ayri kategoride toplandig
gorllmastiir. Bu kategoriler icerisinde tarih islevleri ve tarih bilinci kategorileri ilk siralarda yer
almistir. Sosyal bilgiler 6gretmen adaylari gizimlerini acgiklarken tarihin 6nemine ¢ok sik deginmisler ve
tarihin glinimizi sekillendirmenin yani sira gelecege de yon verdigini belirtmislerdir. Benzer sekilde
Joseph (2011) tarafindan yapilan 15-19 yas araligindaki 6grencilerle yapilan calismada da tarihin

glinimiz toplum yapisiyla siki iliski icerisinde oldugu ve cagdas yasami ¢ok bilyilk dlclde etkiledigi
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sonucuna ulagilmistir. Katihmcilarin tarih algilarinin 6ziinde millet olma yolunda tarih bilincinin
olmazsa olmaz bir gereklilik oldugu goérisii bulunmaktadir. Katilimcilar tarihin ibret alinarak, ders
cikararak ve ornek alinarak incelenmesi gerektigini belirtmislerdir. Ginimiz toplumunda bireylerin
birbiriyle daha iyi kaynasmasinda tarihin ¢ok énemli bir payi oldugunu dile getirmislerdir. Yilmaz ve
Kaya (2011) tarafindan yapilan ¢alismada da sosyal bilgiler 6gretmenleri tarih 6gretiminin amaclarini
aciklarken en cok dile getirdikleri kavramlar milli degerler, vatan sevgisi, tarih bilinci ve milli kiltar

olmustur.

Sosyal bilgiler 6gretmen adaylari tarihi daha ¢cok ge¢miste yasanmis olaylarin birebir yansimasi olarak
algilamislardir. Tarihin, gecmiste yasanmis olaylarin tarihgiler tarafindan kaynak ve kanitlar 1siginda
yorumlanmasi olduguna yonelik cok az katilimci goris belirtmistir. Arastirmanin bu bulgular
alanyazindaki calismalarin sonuclariyla tutarlidir (Joseph, 2011; Virta, 2001; Yilmaz, 2008). Ote
yandan katilimcilar tarihteki yasam bigimlerinin giinimiizden ¢ok farkh oldugunun farkinda olup

kiltdrel birikimin gegmisten glinim{iize dinamik bir sekilde tasindigini dile getirmislerdir.

Bu arastirmada tarihe yonelik algilari ortaya koymada cizimler katalizor roll Gstlenmistir. Tarihin asiri
sozel ve soyut yapisi goz Onine alindiginda kendini ifade etmekte zorlanan bireylerin cizimler
aracihgyla tarih imajlari belirlenmistir. Tarihin somutlastirilmasi acisindan cizimler degerlidir. Buna ek
olarak cizimleri agiklamak ve cizimlerle ilgili yazilar yazmak normal yazma etkinligine kiyasla daha
cazip bir 6grenme araci olabilir (de Leur vd., 2019). Cizimler sinif ortaminda tarih ile ilgili yazma
cahismalarinin baslangicinda kullanilabilir. Cizimlerin sinif ortaminda tartisiimasi 6grencilerin tarih
derslerine olan ilgisini arttirabilir. ileriki calismalarda farkli 6rneklem gruplari izerinde 6zel bir tarihsel
dénem (6rn. Orta Cag, Rénesans), devlet (Roma imparatorlugu, Osmanli Devleti) ve tarihi sahsiyet

(Atattirk, Napolyon vb.) ile ilgili imajlar gizimler araciligiyla belirlenebilir.
ETiK BEYAN

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazara aittir.”
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