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ABSTRACT

In the present research, which aimed to examine the relationship between prospective teachers’
cultural intelligence levels and attitudes towards cultural heritage, the relational screening method,
as one of the quantitative research methods, was used. The research was conducted with 372
prospective teachers studying at the Faculty of Education of Agri ibrahim Cegen University in the
2018-2019 academic year. In the research, the "Cultural Intelligence Scale", prepared by Ang et al.
(2007) and adapted to Turkish by ilhan and Cetin (2014), and the "Cultural Heritage Attitude Scale"
developed by Akbaba (2014) were used. The results of the study revealed that there is a moderate
positive relationship between prospective teachers’ cultural intelligence levels and their attitudes
towards cultural heritage in terms of sub-dimensions, that is between meta-cognition and sensitivity
to cultural heritage and the transfer of cultural heritage, between motivation and sensitivity to
cultural heritage and the transfer of cultural heritage, and between behavior and sensitivity to
cultural heritage and the transfer of cultural heritage. Besides, a moderate positive relationship
between prospective teachers’ cultural intelligence levels and their attitudes towards cultural
heritage was determined. Based on the revealed relationship, it was concluded that prospective
teachers’ cultural intelligence levels had a significant moderate relationship with their attitudes
towards cultural heritage. In the research, additional analyses according to the variables were
performed and the obtained results were presented within the study.
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ICultural intelligence dimension of this study was presented as preceeding abstract at 3™ International Congress of Eurasian
Social Sciences that was organized at Mugla/Bodrum in 2019.

418 Polat, S. (2020). Examination of the Relationship Between Prospective Teachers’ Cultural
Intelligence Levels and Attitudes Towards Cultural Heritage, International Journal of Eurasian
Education and Culture, Issue: 8, pp. (418-467).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 8 Year / Yil: 2020

INTRODUCTION

When Howard Gardner introduced the multiple intelligence theory in the 1980s, he asserted that human
intelligence or human cognitive skills consisted of a range of abilities. Based on this assertion, he proposed the
multiple intelligence theory. Multiple intelligence theory argues that people have different cognitive powers or
learning styles. Gardner's theory of multiple intelligences is universal among people and is found in all cultures.
Initially, Gardner identified 7 domains of intelligence and increased the number of these domains to 10 in time.
These domains of intelligence consisted of musical, bodily-kinesthetic, logical-mathematical, linguistic, spatial,
inter-personal, naturalist, existential, and moral intelligence domains (Laursen, 2013: 52). Cultural intelligence was

added to these intelligence domains over time.

Cultural Intelligence is people's ability to adapt to different cultural environments. In another definition, Cultural
Intelligence (CQ) is stated as individuals' ability to understand, evaluate and interpret the act, behavior, voice,
mimic, tone and behavior of people from other cultures as much as those of the ones from their own culture. It
helps people to have knowledge of not only their own but also other people's thinking processes and to interpret
them correctly. From this point of view, when faced with an intercultural environment, individuals know how to
behave, adapt to the situation and manage it correctly. Individuals who have developed cultural intelligence know
cultural norms, attittudes, customs, traditional/religious rituals and can interpret them correctly. Individuals with
developed cultural intelligence can socialize more quickly in environments with cultural differences, and it is easier
for them to be accepted in new settings (Earley & Mosakowski, 2004). Cultural intelligence (CQ) involves the ability

to interact effectively between cultures (Thomas & Inkson, 2010).

Cultural intelligence is the ability of an individual to adapt effectively to new cultural contexts. It is a type of
intelligence that allows people who participate in multicultural environments and not acquainted with each other
to easily adapt to each other when they come together. It is the process that a person successfully adapts without
difficulty to organizations and cultural environments that are unfamiliar (Earley, 2002; Earley & Ang, 2003; Thomas

& Inkson, 2003; Earley & Mosakowski, 2004; Earley & Peterson, 2004; Earley, Ang & Tan, 2006).

Since the concept of cultural intelligence is a multidimensional concept, it has been examined in terms of different
dimensions in different studies. Some of them are knowledge, awareness, behavior and skills (Thomas & Inkson,
2003), cognitive, physical, emotional (Early & Mosakowski, 2004), cultural strategic thinking, motivation and
behavior (Earley, Ang & Tan, 2006) and cognitive, metacognitive, motivational and behavioral dimensions (Ang et
al.,, 2007). Although the concept has been approached through different dimensions, it is seen that four
fundamental dimensions are mainly agreed upon. In the present study, cultural intelligence was examined based
on four factors model (Earley & Ang, 2003) (metacognitive, cognitive, motivational and behavioral). The
Metacognitive-MC dimension indicates the cognitive awareness regarding other people's cultural preferences
(Ang, Van Dyne & Tan, 2011). The Cognitive (COG) dimension reflects an individual’s knowledge of rules, practices
and traditions in different cultures, resulting from his/her own experiences or education (Ang et al., 2007). The

Motivational (MOT) dimension represents the intrinsic motivation and self-efficacy of the person in terms of
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gaining intercultural experiences and adapting to different cultural environments (Templer et al., 2006). The
Behavioral-BEH dimension includes verbal and non-verbal acts regarding the relationship established with people
from different cultures (Ang et al., 2007). (cited by Boratav, 1982: 54-55) Cetin, 2014). This study investigated the
relationship between cultural heritage and cultural intelligence based on the nature of cultural intelligence, which

has material and spiritual significance in human life and symbolizes the human past.

In a world that has been gradually shrinking with the globalization movements, that the societies continue their
existence has necessitated the people constituting the society to shape their lives according to global values. With
this process, the need to interpret and evaluate the changes seen in the world in many aspects has rendered the
issues of culture and cultural heritage important for people (Kolag, 2009: 19). The concept of heritage can be
expressed as important sources of wealth that must be transferred to future generations from the past (Aslan &
Ardemagni, 2006: 7). This concept refers to a notion that witnessed the ancient ages through historical monuments
and traditions, which have been created by people since the past ages and which provide information about the
people living in the periods to which they belong. These monuments and traditions, which have survived from
ancient times to the present, are important sources of wealth that enlighten the future of humanity by giving
important information about the ages in which they arose. For this reason, it is the fundamental duty of every

human being to protect them and carry them into the future (Vecco, 2010: 322).

Cultural heritage consists of objects and traditions that demonstrate the ideas on and lifestyles of people from the
past to the present and which are the products of people' intellectual and spiritual efforts (Go6gebakan, 2009: 25-
26). The body of values having concrete and abstract characteristics that are formed in ancient times and

transferred to the future are defined as cultural heritage (Ministry of Culture & Tourism, 2009: 3/22).

The Council of Europe, on the other hand, expresses cultural heritage as the sources inherited from the past, as a
manifestation and expression of the constantly evolving values, beliefs, knowledge, and traditions of human
beings, in a way independent of ownership. It encompasses all elements of the environment that have emerged
as a result of the interaction between man and nature since ancient times (Council of Europe, 2005). Important
artifacts which have been created throughout the historical process and which demonstrate the traditions, beliefs

and successes of societies constitute the cultural heritage (Aslan & Ardemagni, 2006: 7).

Cultural heritage was first examined in international law in 1907 and since the 1950s, a collection of international
agreements and texts have been developed for its protection by UNESCO and other intergovernmental
organizations. "The Hague Convention for the Protection of Cultural Property in the Event of Armed Conflicts,"
signed in 1954 under the leadership of UNESCO, constitutes the oldest of the international texts mentioned. It was
developed as a response to the destruction of historical monuments and artifacts and their plundering by people.
This convention was formed, based on the idea that preventing the destruction and eradication of the historical
monuments during World War 1l is the responsibility of the entire world. International law for the protection of
cultural heritage carried out activities aimed at the protection of cultural heritage in this way, with relatively

narrow objectives (Blake, 2000).
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In the agreement signed in 1954, it is seen that the cultural heritage that is intended to be preserved is the objects
of importance in terms of history and art. Another important convention of UNESCO for the protection of cultural
heritage is "Convention on the Means of Prohibiting and Preventing the lllicit Import, Export and Transfer of
Ownership of Cultural Property " published on November 14, 1970. This convention was signed in order to protect
the valuables in the regions under armed conflict and to prevent the illegal trafficking of historical works. Another
international convention on cultural heritage is the " Convention Concerning the Protection of the World Cultural
and Natural Heritage," dated 16 November 1972. The emphasis of "architectural works of universal value in terms
of history, art and science, the paintings and writings, archaeological structures, caves, ruins and the natural
environment that integrates with them” in this international convention reveals that the perception of preserving
cultural heritage in the conventions prepared by UNESCO conventions is “object” and “construction/architecture"

centered (Oguz, 2013: 6-7).

Cultural heritage has to be preserved and passed down from generation to generation as it consists of the
important sources which have been created by people since ancient times and reflects the traces and the lifestyles
of their period to the present. On the protection of cultural heritage, international conventions are important but
they alone are not sufficient. In this regard, the regular education activities that each country will provide the
people starting from an early age gain importance. In order to determine the content of the education to be
provided to the people and to plan its level, it is necessary to be aware of some of the characteristics of human
beings. In this point knowing the correlation between attitudes towards cultural heritage and cultural intelligence
levels of prospective teachers is important. In the present study, it was aimed to examine the relationship between
the cultural intelligence levels and attitudes regarding the cultural heritage of prospective teachers who will be the
educators of the future and to contribute to the studies to be conducted. When the studies on the subject were
examined, they were found to be focused on the relationship between cultural intelligence level and multicultural
education (Kocak & Ozdemir, 2015; Gezer & Sahin, 2017; Yasar Ekici, 2017), cultural intelligence level and self-
efficacy beliefs (Ulusoy, 2017), cultural intelligence and leadership (Ulusoy, 2017). Ersoy, 2014; Dundar, 2019),
cultural intelligence and burnout (Demir, 2015), cultural intelligence and cultural differences (Yesil, 2009; Ersoy &
Ehtiyar, 2015), cultural intelligence and intercultural sensitivity (Mercan, 2016). As a result of the literature review,
no study examining the relationship between cultural intelligence and attitude towards cultural heritage was

found. Therefore, with this study, it was aimed to make a contribution to the literature by filling this gap.
Aim

The aim of this study is to investigate the relationship between prospective teachers’ cultural intelligence levels

and their attitudes towards cultural heritage.
Problem Statement

The question "Is there a significant relationship between prospective teachers’ cultural intelligence levels and their

attitudes towards cultural heritage?" constitutes the problem statement of the study.
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Sub-Problems

Is there a significant relationship between prospective teachers’ cultural intelligence levels and their attitudes
towards cultural heritage according to gender, the undergraduate program that they are enrolled in, their location
of residence, their mother's educational level, their father's educational level, their father's employment status,
their mother's employment status, the monthly income of the family, their daily internet usage duration, their
social media membership and their membership to organizations and in terms of sub-dimensions of the scales

used in the research?

METHOD

This study was designed according to quantitative research method. In the quantitative research method,
emotions and reality are evaluated by being distinguished from each other. In such methods, the variables can be
clearly distinguished from each other and the connections between these variables can be measured in a concrete
way. It is also an appropriate research method to make generalizations based on the results obtained (Buyukézturk
et al.,, 2014; Sonmez & Alacapinar, 2014; Yildirim & Simsek, 2008). In the study, one of the quantitative research

methods, relational screening method was used.

In these kinds of researches, a questionnaire is applied to a sample chosen from the targeted population for the
topic to be studied or the sample's opinions about their attitudes, activities, thoughts, and beliefs are obtained. In
such researches, the sample group involved in the study are asked questions in order to learn what they think. It
is a research method that is applied to a large sample group and can be used in a wide range of problems. It enables
researchers to detect association between variables, to make predictions and to determine the variability seen in
subgroups and also to see the changes in beliefs (Christensen, Johnson & Turner, 2015). This research method
helps to quantitatively or numerically describe the attitude, thoughts, and opinions of the universe in general by
making various applications on the sample that is anticipated to represent the universe (Creswell, 2013).
Researchers conducting researches in the field of education prefer to carry out studies revealing the relationships
beyond describing events or phenomena. For this purpose, the relational screening model is used in the studies

conducted (Buyukoztiurk et al., 2014).

Population and Sample

The population of this research consists of prospective teachers who are studying in different undergraduate
programs in the Faculty of Education at Agri ibrahim Cecen University in 2018-2019 academic year. The sample
consists of 372 prospective teachers who were randomly selected among these prospective teachers and
participated in the study on a volunteer basis. The random sampling is a sampling technique in which every subject
of the population has the same chance to be included in the sample of the research (Blylkoztirk et al., 2014). The

reason of using this sampling approach is choosing the subjects of the sample from volunteers that are willing to
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join to scientific researches. The information about the prospective teachers included in the research is presented

in Table 1.Population and Sample

The population of this research consists of prospective teachers who are studying in different undergraduate
programs in the Faculty of Education at Agri ibrahim Cecen University in 2018-2019 academic year. The sample
consists of 372 prospective teachers who were randomly selected among these prospective teachers and
participated in the study on a volunteer basis. The random sampling is a sampling technique in which every subject
of the population has the same chance to be included in the sample of the research (Blyulkoztirk et al., 2014). The
reason of using this sampling approach is choosing the subjects of the sample from volunteers that are willing to

join to scientific researches. The information about the prospective teachers included in the research is presented

in Table 1.

Table 1. Information on the Prospective Teachers’ Participating in the Study
Gender Frequency (f) Percentage (%)
Female 213 57.25
Male 159 42.75
Total 372 100
Undergraduate Program
Pre-School Education 43 11.55
Classroom Teaching 44 11.82
Turkish Education 29 7.79
Social Sciences Education 47 12.63
Science Education 34 9.13
Mathematics Education 48 12.90
Painting Education 48 12.90
PCG 54 14.51
CET 25 6.77
Total 372 100
Location of Residence
City Center 174 46.77
District 87 23.38
Village and Other 111 29.85
Total 372 100
Mother's Level of Education
Uneducated 134 36.02
Primary School 142 38.17
Secondary School 67 18.01
High School and above 29 7.80
Total 372 100
Father's Level of Education
Uneducated 109 29.30
Primary School 99 26.61
Secondary School 66 17.74
High school 62 16.66
Associate Degree and above 36 9.69
Total 372 100
Father's Employment Status
Employed 290 77.95
Unemployed 82 22.05
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Total 372 100

Mother's Employment Status

Employed 43 11.55
Unemployed 329 88.45
Total 372 100

Monthly Income Status

Less than 1600 156 41.93
1600-3000 143 38.44
3000 and above 73 19.63
Total 372 100

Daily Internet Usage Duration

| never use it. 30 8.06

0-2 hours 119 31.98
2-4 hours 100 26.88
4-6 hours 59 15.86
6 and Above 64 17.22
Total 372 100

Social Media Account

Yes 310 83.33
No 62 16.67
Total 372 100

Social Organizations That You Are a

Member of

Yes 107 28.76
No 265 71.24
Total 372 100

When the Table 1 is examined, it is seen that of the prospective teachers participating in the research, 213 of them
are female, 159 are male, 47 of them are studying in Social Sciences Education, 29 Turkish Education, 43 Preschool
Education, 44 Classroom Teaching, 48 Painting Education, 54 PCG, 25 CEIT, 48 Mathematics Education and 34
Science Education departments. 174 of the participants live in the city center, 87 live in districts, 111 live in villages
and towns. 134 of the participants' mothers have never had any education, 142 of them are primary school
graduates, 67 are secondary school graduates and 29 are graduated from high school and above. 109 of the
participants' fathers have never had any education, 99 of them are primary school graduates, 66 are secondary
school, 62 are high school graduates and 36 are graduated with the associate degree and above. While the fathers
of 82 of the prospective teachers are unemployed or retired, 290 of them are employed; likewise, while the
mothers of 328 of those are housewives or retired, 44 of them are employed in different fields of occupation.
According to the monthly income status variable, while 156 of them earn less than 1600 TL, 143 of them have a
monthly income between 1601-3000 and 73 families earn 3001 and more. While 30 of the prospective teachers
do not use any internet daily, 119 of them stated that they use internet 0-2 hours a day, 100 of them stated that
they use it 2-4 hours a day, 59 of them stated that they use it 4-6 hours a day and 64 of them stated that they use
it more than 6 hours a day. While 310 of the participants had a social media membership, 62 of them did not have
any social media membership. While 107 of the prospective teachers are members of an organization, 265 of them

are not members of any organization.
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Data Collection Tools

In the present research, as the data collection tools, the "Cultural Intelligence Scale," prepared by Ang et al. (2007)
and adapted into Turkish by ilhan and Cetin (2014) and “Cultural Heritage Attitude Scale" developed by Akbaba
(2014) were used.

The Cultural Intelligence Scale is a 5-point Likert-type scale with 20 items. The scale consists of 4 sub-dimensions,
namely Meta-cognition (4 items), Cognition (6 items), Motivation (5 items) and Behavior (5 items). Cronbach’s
Alpha internal reliability coefficients of the scale were previously reported to be .72 for the meta-cognition sub-
dimension, .86 for the cognition sub-dimension, .86 for the motivation sub-dimension and .83 for the behavior
sub-dimension (ilhan & Cetin, 2014). In the present study, Cronbach’s Alpha internal reliability coefficients of the
scale were found to be .836 for the meta-cognition sub-dimension, .855 for the cognition sub-dimension, .812 for
the motivation sub-dimension and .77 for the behavior sub-dimension. The reliability coefficient of the whole

Cultural Intelligence Scale was found to be .887.

The Cultural Heritage Attitude Scale is a 5-point Likert-type scale with 32 items. The scale consists of 3 sub-
dimensions being the cultural heritage for the society, the sensitivity to cultural heritage and the transfer of cultural
heritage. Items 1-9 represent the sub-dimension of cultural heritage for the society, items 10-21 represent the
sub-dimension of the sensitivity to cultural heritage and items 22-32 represent the sub-dimension of the transfer
of cultural heritage. Cronbach’s Alpha internal reliability coefficient was reported to be .86 for the sub-dimension
of the cultural heritage for the society; it was reported to be .87 for the sub-dimension of sensitivity to cultural
heritage and .84 for the sub-dimension of the transfer of cultural heritage (Akbaba, 2014). In the present study,
the internal reliability coefficient was found to be .886 for the sub-dimension of the cultural heritage for the
society; it was found to be .906 for the sub-dimension of the sensitivity to cultural heritage and .856 for the sub-
dimension of the transfer of cultural heritage. The reliability coefficient of the whole Cultural Heritage Attitude

Scale was found to be .821.
Data Collection

The research data were collected in the spring semester of the 2017-2018 academic year. The prospective teachers
included in the research scope were chosen by random sampling method and Cultural Intelligence Scale prepared
by Ang et al. (2014) and adapted to Turkish by ilhan and Cetin (2014) and the Cultural Heritage Attitude Scale
developed by Akbaba (2014) were applied to the prospective teachers on a voluntary basis. During the
implementation of the scale, the questions of the prospective teachers were answered appropriately, and the

accurate completion of the process was ensured.
Data Analysis

A statistical program was used for the analysis of the data obtained as a result of the research and the significance

level was accepted as .05 and .01. Independent Samples t-test, one-way ANOVA, TUKEY test, Pearson correlation,
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and simple linear regression were used in the analysis of the data. Upon ANOVA analysis, it was determined that
the homogeneity of variance assumption is satisfied by looking at the Levene test, and TUKEY test was used for
the statistics of the difference between the groups. Cohen’s d values were examined to determine the effect size
of the significant difference. The values between 0.00-0.01 refer to a low effect size, those between 0.02-0.06 refer

to a medium effect size, and values greater than 0.07 refer to a large effect size (Kilmen, 2015).

FINDINGS (RESULTS)

To determine whether the data exhibits a normal distribution, the information on the skewness and kurtosis values

of the scales and sub-dimensions of Cultural Intelligence and Cultural Heritage Attitude is presented in Table 2.

Table 2. Values of Skewness and Kurtosis

Mean Standard deviation Skewness Kurtosis
Meta Cognition 2.0133 .77386 1.077 1.913
Cognition 2.8873 .84888 -.035 -.143
Motivation 2.2174 .78985 .517 .566
Behavior 2.3209 .73909 .512 .706
Cultural Heritage for Society 3.9113 .98600 -1.072 .623
Sensitivity to Cultural Heritage 2.1387 .79391 1.202 1.101
Transfer of Cultural Heritage 2.0856 .72985 1.494 1.232
Cultural Heritage Attitude Scale 2.6192 .46823 .989 1.963
Cultural Intelligence Scale 2.4034 .58819 .225 .935

According to Table 2, the skewness-kurtosis values were examined to determine whether the data exhibited a
normal distribution and the values were found to be between -2 and +2. This result indicates that the data shows

a normal distribution (Trochim & Donnelly, 2006; Field, 2000 & 2009; Gravetter & Wallnau, 2014).

Table 3. Examination of Prospective Teachers’ Cultural Intelligence Levels and Their Attitudes towards Cultural

Heritage in terms of their Sub-Dimensions according to the Variable of Gender

Variance Source Variable N X S sd t P

Meta Cognition Female 213 1.9546 .67650 370 1.695 .091
Male 159 2.0918 .88390

Cognition Female 213 2.9253 .84957 370 1.000 .318
Male 159 2.8363 .84795

Motivation Female 213 2.1531 .68631 370 1.823 .069
Male 159 2.3035 .90546

Behavior Female 213 2.2691 .69758 370 1.567 118
Male 159 2.3902 .78821

Cultural Heritage for Society Female 213 4.0754 .87246 370 3.780 .000
Male 159 3.6916 1.08471

Sensitivity to Cultural Heritage Female 213 2.0748 .67306 370 1.803 .072
Male 159 2.2244 .92696

Transfer of Cultural Heritage Female 213 1.9700 .59762 370 3.590 .000
Male 159 2.2404 .85408
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As shown in Table 3, independent samples t test was performed to determine whether prospective teachers’
cultural intelligence levels and attitudes towards cultural heritage differed significantly according to their gender,
in terms of the sub-dimensions of the scales. As a result of the t test, it was found that there was a significant
difference between the means in the sub-dimensions of attitudes towards cultural heritage. While females found
"cultural heritage for the society" to be more important (t370 =3,78; p = 0,000 < 0,05; n2 =0,04), males can be said
to give more importance to the "transfer of cultural heritage" than females (t370 =3,59; p = 0,000 < 0,05; n2 =0,03).
Based on these findings, it can be said that the gender variable has a moderate effect on the prospective teachers’
attitudes toward cultural heritage in terms of the sub-dimensions of Cultural Heritage for the Society and Transfer

of Cultural Heritage of the Cultural Heritage Scale.

Table 4. Examination of Prospective Teachers’ Cultural Intelligence Levels and Attitudes toward Cultural Heritage

in terms of their Sub-Dimensions according to the Variable of the Undergraduate Program

Variance Source Squares sd  Average of F p Significant
Total Squares Difference
Meta Cognition  Between-Group 7.105 8 .888 1.499 .156 None
Within-Group 215.073 363 .592
Total 222.179 371
Between-Group 9.889 8 1.236 1.743 .087 None
Cognition Within-Group 257.451 363 .709
Total 267.340 371
Between-Group 10.304 8 1.288 2.114 .034
Motivation Within-Group 221.151 363 .609 Elementary
Education
Mathematics-
Classroom
Total 231.455 371
Between-Group 1.170 8 146 .264 977 None
Behavior Within-Group 201.491 363 .555
Total 202.661 371
Cultural Between-Group 20.204 8 2.526 2.693 .007 Turkish-Social
Heritage for Within-Group 340.480 363 .938 Studies
Society Total 360.685 371 Turkish-Class
Sensitivity to Between-Group 5.847 8 731 1.164 .320 None
Cultural Within-Group 227.990 363 .628
Heritage Total 233.836 371
Transfer of Between-Group 7.878 8 .985 1.884 .061 None
Cultural Within-Group 189.745 363 .523
Heritage Total 197.624 371

As shown in Table 4, one-way ANOVA test was conducted to determine whether prospective teachers’ cultural
intelligence levels and their attitudes towards cultural heritage differ significantly in terms of sub-dimensions of
the scales according to their undergraduate program and when the results are examined, the difference was
determined to be significant. According to the results of the Levene’s Test (Fmetacognition=.476, p > 0,05;
Fcognition=1.585, p > 0,05; Fmotivation=.711, p > 0,05; Fbehavior=.493, p > 0,05; Fcultural heritage for

society=2.372, p > 0,05; Fsensitivity to cultural heritage =1.713, p > 0,05; Ftransfer of cultural heritage =1.210, p >
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0,05), it was observed that the distribution variances of prospective teachers' scores of cultural intelligence levels

and of attitudes towards cultural heritage were homogeneous.

Therefore, the Tukey test was applied to determine the means between which the difference is significant. It was
determined that according to the undergraduate program variable there is a significant difference between the
scores of "motivation" sub-dimension of elementary school mathematics teaching and classroom teaching
students in favor of elementary school mathematics teaching (F8-363 = 2,114; p = 0,034 < 0,05; n2 =0,04) and
between the scores of "cultural heritage for society" sub-dimension of Turkish teaching, social studies teaching
and classroom teaching students in favor of social studies teaching and classroom teaching students (F8-363 =
2,693; p =0,007 < 0,05; n2 =0,06). Based on these findings, it can be said that the undergraduate program variable
has a moderate effect on the cultural intelligence levels and attitudes towards cultural heritage in terms of the
Motivation and Cultural Heritage for Society sub-dimensions. It can be said that the cultural intelligence levels of
the prospective teachers studying in the mathematics teaching undergraduate program are higher when compared
to the prospective teachers studying in the classroom teaching undergraduate program in terms of the motivation
sub-dimension. Likewise, it can be stated that the prospective teachers studying in social studies and classroom
teaching undergraduate programs have higher scores for the attitudes towards cultural heritage than the

prospective teachers studying in the Turkish teaching undergraduate program.

Table 5. Examination of Prospective Teachers’ Cultural Intelligence Levels and their Attitudes towards Cultural

Heritage in terms of their Sub-Dimensions according to Location of Residence Variable

Variance Source Squares sd  Average of F p Significant
Total Squares Difference
Meta Cognition Between-Group .388 2 .194 0.322 .725 None
Within-Group 221.791 369 .601
Total 222.179 371
Between-Group 1.933 2 .967 1.344 .262 None
Cognition Within-Group 265.407 369 719
Total 267.340 371
Between-Group 1.702 2 .851 1.366 .256
Motivation Within-Group 229.753 369 .623 None
Total 231.455 371
Between-Group .081 2 .041 0.074 .929 None
Behavior Within-Group 202.580 369 .549
Total 202.661 371
Cultural Heritage Between-Group 351 2 .175 0.180 .836
for Society Within-Group 360.334 369 977 None
Total 360.685 371
. Between-Group 5.010 2 2.505 4.039 .018
ii?ﬂ:ﬁmtﬁtage Within-Group 228.827 369 620
Total 233.836 371
Transfer of Cultural Between-Group .009 2 .005 0.008 .992 None
Heritage Within-Group 197.615 369 .536
Total 197.624 371
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As shown in Table 5, one-way ANOVA test was conducted to determine whether prospective teachers’ cultural
intelligence levels and their attitudes towards cultural heritage differ significantly in terms of sub-dimensions of
the scales according to the location of residence variable. While cultural intelligence levels of prospective teachers
did not show a significant difference according to their location of residence, there was a significant difference
between their attitudes towards cultural heritage. According to the results of the Levene’s Test
(Fmetacognition=.050, p > 0,05; Fcognition=2.491, p > 0,05; Fmotivation=.329, p > 0,05; Fbehavior=.124, p > 0,05;
Fcultural heritage for society=.161, p > 0,05; Fsensitivity to cultural heritage=2.388, p > 0,05; Ftransfer of cultural
heritage=.462, p > 0,05) it was observed that the distribution variances of prospective teachers' scores of cultural

intelligence levels and of attitudes towards cultural heritage were homogeneous.

Therefore, the Tukey test was applied to determine the means between which the difference is significant and a
significant difference was found between those who live in the city center and in the village in favor of those in the
city center in terms of "sensitivity to cultural heritage” sub-dimension (F2-369 = 4,039; p = 0,018 < 0,05; n2 =0,02).
Based on these findings, it can be said that the location of residence variable has a moderate effect on attitudes
toward prospective teachers’ cultural heritage in terms of “Sensitivity to Cultural Heritage” sub-dimension.
According to this, it can be said that while prospective teachers’ location of the residence does not have an effect
on their cultural intelligence level, it influences their attitudes towards cultural heritage in favor of the people living

in the city center.

Table 6. Examination of Prospective Teachers’ Cultural Intelligence Levels and Their Attitudes towards Cultural

Heritage in terms of their Sub-Dimensions according to the Variable of the Education Level of the Mother

Variance Source Squares sd Average of F P Significant
Total Squares Difference
Meta Cognition Between-Group 1.739 3 .580 0.968  .408 None
Within-Group 220.440 368 .599
Total 222.179 371
Between-Group .870 3 .290 0.401 .753 None
Cognition Within-Group 266.470 368 724
Total 267.340 371
Between-Group 1.554 3 .518 0.829 .479
Motivation Within-Group 229.901 368 .625 None
Total 231.455 371
Between-Group 416 3 .139 0.252  .860 None
Behavior Within-Group 202.245 368 .550
Total 202.661 371
Cultural Heritage Between-Group 5.763 3 1.921 1.992 .115
for Society Within-Group 354,922 368 964 None
Total 360.685 371
Between-Group 1.588 3 .529 0.838 .473

Sensitivity to

. Within-Group 232.249 368 .631 None
Cultural Heritage
Total 233.836 371
Transfer of Cultural Between-Group 2.268 3 .756 1.424  .235 None
Heritage Within-Group 195.355 368 531
Total 197.624 371
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As shown in Table 6, one-way ANOVA test was conducted to determine whether prospective teachers’ cultural
intelligence levels and their attitudes towards cultural heritage differ significantly in terms of sub-dimensions of
the scales according to the variable of the education level of the mother. When the results are examined, it was
determined that the difference was not significant. Therefore, it can be said that prospective teachers’ cultural

intelligence levels and their attitudes towards cultural heritage do not change according to the education level of

the mother.

Table 7. Examination of Prospective Teachers’ Cultural Intelligence Levels and Their Attitudes towards Cultural

Issue / Sayi: 8

Year / Yil: 2020

Heritage in terms of their Sub-Dimensions according to the Variable of the Education Level of the Father

Variance Source Squares sd  Average of F p Significant
Total Squares Difference
Meta Cognition Between-Group 1.507 4 .377 0.626 .644 None
Within-Group 220.672 367 .601
Total 222.179 371
Between-Group 6.621 4 1.655 2.330 .056
Cognition Within-Group 260.720 367 .710 None
Total 267.340 371
Between-Group 2.799 4 .700 1.123 345
Motivation Within-Group 228.656 367 .623 None
Total 231.455 371
Between-Group 1.212 4 .303 0.552  .698 None
Behavior Within-Group 201.450 367 .549
Total 202.661 371
Cultural Heritage for  Between-Group .647 4 .162 0.165 .956
Society Within-Group 360.038 367 .981 None
Total 360.685 371
Sensitivity to Be'tw.een-Group 466 4 117 0.183 .947
Cultural Heritage Within-Group 233.370 367 .636 None
Total 233.836 371
Transfer of Cultural Between-Group 475 4 119 0.221  .927 None
Heritage Within-Group 197.149 367 .537
Total 197.624 371

As shown in Table 7, one-way ANOVA test was conducted to determine whether prospective teachers’ cultural
intelligence levels and their attitudes towards cultural heritage differ significantly in terms of sub-dimensions of
the scales according to the variable of the education level of the father and the result obtained revealed that the
difference was not significant. With reference to this result, it may be asserted that prospective teachers’ cultural

intelligence levels and their attitudes towards cultural heritage do not change according to the education level of

the father.
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Table 8. Examination of Prospective Teachers’ Cultural Intelligence Levels and Their Attitudes towards Cultural

Heritage in terms of their Sub-Dimensions according to the Employment Status of the Father

Variance Source Variable N X S sd t P

Meta Cognition Unemployed 82 1.9853 .71326 370 0.370 711
Employed 290 2.0212 .79115

Cognition Unemployed 82 2.9834 .88808 370 1.162 .246
Employed 290 2.8601 .83704

Motivation Unemployed 82 2.1683 .75283 370 0.638 .524
Employed 290 2.2313 .80072

Behavior Unemployed 82 2.2693 .72280 370 0.715 475
Employed 290 2.3354 74421

Cultural Heritage for Society Unemployed 82 3.9028 .94638 370 0.089 .929
Employed 290 3.9137 .99849

Sensitivity to Cultural Unemployed 82 2.1750 .77691 370 0.468 .640

Heritage Employed 290 2.1284 79967

Transfer of Cultural Unemployed 82 2.1162 .70417 370 0.430 .668

Heritage Employed 290 2.0769 .73790

As shown in Table 8, in consequence of the independent sample t-test performed in order to determine whether
prospective teachers’ cultural intelligence levels and their attitudes towards cultural heritage in terms of the sub-
dimensions differed significantly according to the employment status of the father, no significant difference was
found between the means. Therefore, it can be said that prospective teachers’ cultural intelligence levels and

attitudes towards cultural heritage do not change according to the employment status of the father.

Table 9. Examination of Prospective Teachers’ Cultural Intelligence Levels and Their Attitudes towards Cultural

Heritage in terms of their Sub-Dimensions according to the Employment Status of the Mother

Variance Source Variable N X S Sd t P
Meta Cognition Unemployed 328 2.0096 .78254 370 0.249 .803
Employed 44 2.0406 .71360
Cognition Unemployed 328 2.8968 .83350 370 0.591 .555
Employed 44 2.8162 .96346
Motivation Unemployed 328 2.2301 .78259 370 0.845 .399
Employed 44 2.1229 .84551
Behavior Unemployed 328 2.3256 .74156 370 0.340 .734
Employed 44 2.2853 .72783
Cultural Heritage for Society Unemployed 328 3.9203 .98718 370 0.477 .634
Employed 44 3.8447 .98587
Sensitivity to Cultural Unemployed 328 2.1579 .81175 370 1.275 .203

Heritage Employed 44 1.9955 .63502
Transfer of Cultural Unemployed 328 2.0915 .74458 370 0.428 .699
Heritage Employed 44 2.0413 .61453

As shown in Table 9, in consequence of the independent sample t-test performed in order to determine whether
prospective teachers’ cultural intelligence levels and their attitudes towards cultural heritage in terms of the sub-

dimensions differed significantly according to the employment status of the father, no significant difference was
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found between the means. Based on this result, it can be said that the employment status of the mother does not

have an effect on prospective teachers’ cultural intelligence levels and their attitudes towards cultural heritage.

Table 10. Examination of Prospective Teachers’ Cultural Intelligence Levels and Their Attitudes towards Cultural

Heritage in terms of their Sub-Dimensions according to the Variable of the Monthly Income of the Family

Variance Source Squares sd Average of F p Significant
Total Squares Difference
Meta Cognition Between- 1.666 2 .833 1.394 .249 None
Group
Within-Group 220.513 369 .598
Total 222.179 371
Between- .095 2 .047 0.065 .937
Cognition Group
Within-Group 267.246 369 724 None
Total 267.340 371
Between- 2.211 2 1.106 1.780 .170
Motivation Group
Within-Group 229.244 369 .621 None
Total 231.455 371
Between- 1439 2 .219 0.400 671 None
Behavior Group
Within-Group 202.223 369 .548
Total 202.661 371
Cultural Heritage Between- .256 2 .128 0.131 .877
for Society Group None
Within-Group 360.428 369 .977
Total 360.685 371
Between- .226 2 113 0.178 .837
Sensitivity to Group
Cultural Heritage Within-Group 233.610 369 .633 None
Total 233.836 371
Transfer of Between- .968 2 .484 0.908 .404 None
Cultural Heritage Group
Within-Group 196.655 369 .533
Total 197.624 371

As shown in Table 10, one-factor ANOVA test was conducted in order to determine whether the prospective
teachers’ cultural intelligence levels and their attitudes towards cultural heritage differed significantly in terms of
their sub-dimensions according to the monthly income level of the family. When the results obtained were
examined, it was observed that the difference was not significant. Therefore, it can be interpreted that the monthly
income levels of the prospective teachers do not affect their cultural intelligence levels and attitudes towards

cultural heritage.
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Table 11. Examination of Prospective Teachers’ Cultural Intelligence Levels and Their Attitudes towards Cultural

Heritage in terms of their Sub-Dimensions according to the Variable of Daily Internet Usage Duration

Variance Source Squares sd Average of F p Significant
Total Squares Difference
Meta Cognition Between-Group .584 4 .146 0.242 914 None
Within-Group 221.594 367 .604
Total 222.179 371
Between-Group 3.989 4 .997 1.390 .237
Cognition Within-Group 263.351 367 .718 None
Total 267.340 371
Between-Group .569 4 .142 0.226 .924
Motivation Within-Group 230.886 367 .629 None
Total 231.455 371
Between-Group 1.345 4 .336 0.613 .654 None
Behavior Within-Group 201.316 367 .549
Total 202.661 371
Cultural Heritage for  Between-Group 2.269 4 .567 0.581 .677
Society Within-Group 358.415 367 977 None
Total 360.685 371
Sensitivity to Between-Group 2.770 4 .693 1.100 .356
. Within-Group 231.066 367 .630 None
Cultural Heritage
Total 233.836 371
Transfer of Cultural Between-Group .961 4 .240 0.448 774 None
Heritage Within-Group 196.663 367 .536
Total 197.624 371

As presented in Table 11, one-factor ANOVA test was performed to determine whether the prospective teachers’
cultural intelligence levels and attitudes towards cultural heritage differ significantly in terms of their sub-
dimensions with respect to daily internet usage duration and the difference was not found to be significant
according to the results obtained. Based on these data, it can be said that the prospective teachers’ cultural

intelligence levels and attitudes towards cultural heritage do not change according to daily internet usage duration.

Table 12. Examination of Prospective Teachers’ Cultural Intelligence Levels and Their Attitudes towards Cultural
Heritage in terms of their Sub-Dimensions according to the Variable of Social Media Membership

Variance Source Variable N X S sd t P

Meta Cognition Yes 310 2.0101 .79669 370 0.175 .861
No 62 2.0290 .65329

Cognition Yes 310 2.8822 .84250 370 0.259 .796
No 62 2.9127 .88671

Motivation Yes 310 2.2135 .79785 370 0.215 .830
No 62 2.2371 .75453

Behavior Yes 310 2.2983 .74062 370 1.317 .189
No 62 2.4336 .72682

Cultural Heritage for Society Yes 310 3.8745 .99970 370 1.114 .107
No 62 4.0954 .89945

Sensitivity to Cultural Heritage Yes 310 2.1332 .81315 370 0.297 .767
No 62 2.1661 .69499

Transfer of Cultural Heritage Yes 310 2.1023 .75373 370 0.989 .323
No 62 2.0019 .59445
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When Table 12 is examined, it can be observed that in consequence of the independent samples t-test performed
in order to determine whether prospective teachers’ cultural intelligence levels and their attitudes towards cultural
heritage in terms of their sub-dimensions differed significantly according to social media membership, no
significant difference was found between the mean values. This finding can be interpreted in the direction that
social media membership does not have any effect on prospective teachers’ cultural intelligence levels and

attitudes towards cultural heritage.

Table 13. Examination of Prospective Teachers’ Cultural Intelligence Levels and Their Attitudes towards Cultural

Heritage in terms of their Sub-Dimensions according to the Variable of the Membership to Social Organizations

Variance Source Variable N X S sd t P

Meta Cognition Yes 107 1.8929 .84983 370 1914 .056
No 265 2.0619 .73713

Cognition Yes 107 2.5560 .88596 370 4.931 .000
No 265 3.0210 .79690

Motivation Yes 107 2.1261 .85306 370 1.419 157
No 265 2.2543 .76144

Behavior Yes 107 2.1393 .79008 370 3.044 .002
No 265 2.3942 .70588

Cultural Heritage for Society Yes 107 3.9578 1.03089 370 0.577 .564
No 265 3.8926 .96866

Sensitivity to Cultural Heritage Yes 107 1.9987 .88684 370 2.172 .031
No 265 2.1952 .74753

Transfer of Cultural Heritage Yes 107 2.0153 .81028 370 1.181 .238
No 265 2.1140 .69437

As shown in Table 13, independent samples t-test was performed to determine whether prospective teachers’
cultural intelligence levels and attitudes towards cultural heritage differed significantly in terms of their sub-
dimensions according to the membership to social organizations. As a result of the t-test, it was found that there
was a significant difference between the mean values in terms of sub-dimensions of cultural intelligence levels and
attitudes towards cultural heritage. Prospective teachers who are not members of any organization were found to
have higher "cognition" (t370 =4,931; p = 0,000 < 0,05; n2 =0,06) and "behavior" (t370 =3,044; p = 0,002 < 0,05;
n2 =0,03) levels than prospective teachers who are members of an organization, in a similar way, their "sensitivity
to cultural heritage" (t370 =2,172; p = 0,031 < 0,05; n2 =0,01) was observed to be higher. Based on these findings,
it can be said that the membership to social organizations variable has a moderate effect on the prospective
teachers’ cultural intelligence levels in the “cognition” and “behavior” sub-dimensions. Likewise, it can be said that
this variable has a moderate effect on attitudes toward prospective teachers’ cultural heritage in the “Sensitivity

to Cultural Heritage” sub-dimension.
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Table 14. Findings regarding the Relationship Between the Sub-dimensions of the Prospective Teachers’ Cultural

Intelligence Levels and Their Attitudes towards Cultural Heritage

Cultural Heritage  Sensitivity to Cultural Transfer of
for Society Heritage Cultural Heritage
Pearson Correlation -.255s .586 .566
Metacognition Sig. (2-tailed) .000 .000 .000
N 372 372 372
Pearson Correlation .014 .197 .145
Cognition Sig. (2-tailed) .795 .000 .005
N 372 372 372
Pearson Correlation -.251 400 473
Motivation Sig. (2-tailed) .000 .000 .000
N 372 372 372
Pearson Correlation -.181 417 .384
Behavior Sig. (2-tailed) .000 .000 .000
N 372 372 372

When Table 14 is examined, it can be observed that there is a positive and moderate relationship between
prospective teachers’ cultural intelligence levels and their attitudes towards cultural heritage: between meta-
cognition and sensitivity to cultural heritage and the transfer of cultural heritage, between motivation and the
sensitivity to cultural heritage and the transfer of cultural heritage, between behavior and the sensitivity to cultural

heritage and the transfer of cultural heritage.

Table 15. Findings regarding the Relationship Between Prospective Teachers’ Cultural Intelligence Levels and

Their Attitudes Towards Cultural Heritage

Cultural Heritage

Pearson Correlation 464
Cultural Sig. (2-tailed) .000
intelligence N 372

When Table 15 is examined, a positive and moderate relationship between prospective teachers’ cultural
intelligence levels and their attitudes towards cultural heritage can be observed. Since there is a positive and
moderate relationship between prospective teachers’ cultural intelligence levels and their attitudes towards

cultural heritage, a regression analysis was decided to be performed on these data.

Table 16. Findings of Simple Linear Regression Analysis regarding the Prediction of Attitude towards Cultural

Heritage
Variable B Standard Error Beta t p
Constant 1.731 .091 10.085 .062
Cultural Intelligence .370 .037 464 10.088 .000

As shown in Table 16, as a result of the simple linear regression analysis conducted, cultural intelligence level was

found to have a moderate significant relationship with the attitude towards cultural heritage (R=.464, R?=.216,
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p<.01). According to this result, the cultural intelligence explains 21.6% of the total variance. When beta and t
values are examined, it can be said that cultural intelligence is a significant predictor of the attitude towards

cultural heritage.

CONCLUSION and DISCUSSION

While there was no significant difference in the cultural intelligence levels of prospective teachers according to
gender, when their attitudes towards cultural heritage were examined, a significant difference was found between
the mean values in the sub-dimensions. A significant difference was found in favor of female prospective teachers
in the sub-dimension of cultural heritage for the society and in the favor of male prospective teachers in the sub-
dimension of the transfer of cultural heritage. It has been emphasized in various studies that gender variable has
an effect on the attitude towards cultural heritage (Cetin, 2013; Gimus & Adanali, 2011; Kege, 2015; Cetin & Giirgil,
2014). According to study examined by Ulusoy (2009), male stuents have more cognition than female students
have, in the recognition of cultural richness and protection of cultural richness. Contrary to these studies, it is also
possible to come across studies indicating that gender variable does not have an effect on the attitude towards
cultural heritage (Arikan & Dogan, 2013; Alkis & Oguzoglu, 2005; Sidekli & Karaca, 2013). In the studies conducted
by Mercan (2016) and Demir (2015), it was concluded that the gender variable has no effect on cultural intelligence
level. Besides, Uludag and Deveci (2015), in the study they conducted, found that males had higher levels of cultural
intelligence than females. In the study conducted by Yogurtgu (2015), it was stated that the cultural intelligence

levels of females were higher than those of males.

In the present study, it was determined that prospective teachers’ cultural intelligence levels and attitudes towards
cultural heritage differed significantly in terms of sub-dimensions according to the undergraduate program of
study. In the motivation sub-dimension, a significant difference was found between elementary mathematics
teaching and classroom teaching students in favor of elementary mathematics teaching students; and in the
cultural heritage for society sub-dimension, a significant difference was found between Turkish and social studies
teaching students and classroom teaching students in favor of social studies teaching and classroom teaching
students. There are studies in the literature (Zor & Karip, 2014; Cetin & Giirgil, 2014) suggesting that the
undergraduate program of study has an effect on the attitude towards cultural heritage. Contrary to these studies,
it is possible to come across studies indicating that the undergraduate program of study does not affect the attitude
towards cultural heritage (Sidekli & Karaca, 2013). In the study conducted by Yogurtgu (2015), it was concluded
that the cultural intelligence levels of the students of verbal departments were higher than those of the students

of math-based departments.

While there was no significant difference in the prospective teachers’ cultural intelligence levels according to their
location of residence, it was found that their attitude towards cultural heritage in terms of the sub-dimensions
differed significantly according to the location of residence variable. Regarding the sensitivity to cultural heritage

sub-dimension according to the variable of the location of residence, a significant difference was found between
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those living in the city center and in the village in favor of those living in the city center. Contrary to this research,
in the study conducted by Yasar Ekici (2017) the cultural intelligence levels of participants living in multi-cultural

environments were found to be higher.

It was revealed that the prospective teachers’ cultural intelligence levels and their attitudes towards cultural
heritage in terms of subdimensions did not differ significantly according to the variables of parents' education level
and employment status, the monthly income status of the family, daily internet usage duration and social media
membership. In the literature, it is possible to come across studies claiming the parents' educational level not
having any effect on the attitude towards cultural heritage (Cetin, 2013; Kege, 2015). Likewise, it was indicated in
the study conducted by Demir (2015) that the educational level does not affect the cultural intelligence level. On
the contrary, there are also studies in which it is claimed that parents' educational levels affect the attitude towards
cultural heritage and success (Arikan & Dogan, 2013). Studies showing that the monthly income status of the family

affects the attitude towards cultural heritage can also be found in the literature (Arikan & Dogan, 2013).

It was determined that prospective teachers’ cultural intelligence levels and attitudes towards cultural heritage
differ significantly in terms of their sub-dimensions according to the membership to social organizations. Regarding
the cultural intelligence levels in cognitive and behavioral sub-dimensions and regarding the attitudes towards
cultural heritage in the sub-dimension of sensitivity to cultural heritage, the results in favor of the prospective

teachers who are not members of any organization were obtained.

It was concluded that there was a positive and moderate relationship between the sub-dimensions of prospective
teachers’ cultural intelligence levels and their attitudes towards cultural heritage, between metacognition and the
sensitivity to cultural heritage and the transfer of cultural heritage, between motivation and the sensitivity to
cultural heritage and the transfer of cultural heritage and between behavior and the sensitivity to cultural heritage

and the transfer of cultural heritage.

A positive and moderate relationship between prospective teachers’ cultural intelligence levels and their attitudes
towards cultural heritage was determined. As the result was positive, the regression analysis was performed on
these data. As a result of this analysis, it was concluded that the cultural intelligence levels of the prospective

teachers had a moderate meaningful relationship with their attitudes towards cultural heritage.

RECOMMENDATIONS

In the literature, no studies examining the relationship between cultural intelligence and attitude towards cultural
heritage were found. However, the scope of the present study is limited with the participation of 372 prospective
teachers studying at the Faculty of Education of Agri ibrahim Cegen University in the 2018-2019 academic year.
This study conducted with prospective teachers can be performed in different universities and with different

sample groups.
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The elements of cultural heritage enrich their whereabouts in material and spiritual terms. There is a need for
educational activities that will raise the awareness of people for the protection of these elements. It is known that
heritage education effects the attitude of cultural heritage positively (Dénmez & Yesilbursa, 2014; Meydan &
Akkus, 2014). Regular training activities on cultural heritage starting from an early age will contribute to the

preservation and sustentation of this heritage.

According to the results of this study, when cultural intelligence is considered to have an impact on the attitudes
towards cultural heritage, it is possible to include in undergraduate programs the courses aimed at increasing
prospective teachers’ level of cultural intelligence. Likewise, working visits and international student exchange
programs that will help prospective teachers interact with different cultural environments can be organized. It is
thought that there may be a positive contribution to prospective teachers’ attitudes towards cultural heritage in

this way.
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OGRETMEN ADAYLARININ KULTUREL ZEKA DUZEYLERI iLE KULTUREL MiRASA

YONELIK TUTUMLARI ARASINDAKi iLiSKiNiN iINCELENMESi

6z

Ogretmen adaylarinin kiiltiirel zeka diizeyleri ile kiiltiirel mirasa yonelik tutumlar arasindaki iliskiyi
incelemeyi amaclayan bu arastirmada, nicel arastirma yontemlerinden iligskisel tarama yontemi
kullanilmistir. Arastirma, 2018-2019 egitim 6gretim yilinda Agri ibrahim Cecen Universitesi Egitim
Fakiltesi'nde 6grenim gérmekte olan 372 6gretmen adayi ile gergeklestirilmistir. Arastirmada veri
toplama araci olarak Ang vd. (2007) tarafindan hazirlanan ve ilhan ve Cetin (2014) tarafindan
Tirkceye uyarlanan “Kiltiirel Zeka Olgegi” ile Akbaba (2014) tarafindan gelistirilen “Kiiltiirel Miras

Tutu

m Olgegi” kullanilmistir. Arastirma sonucunda, 6gretmen adaylarinin kiiltiirel zeka diizeylerinin

ve kiltirel mirasa yonelik tutumlarinin alt boyutlari arasinda Ustbilis ile kiltirel mirasa yonelik
duyarlilik ve kiltirel mirasin aktarimi arasinda; motivasyon ile kiltiirel mirasa yonelik duyarllik ve
kaltiirel mirasin aktarimi arasinda; davranis ile kiiltiirel mirasa yonelik duyarlilik ve kiltiirel mirasin
aktarimi arasinda pozitif yonli orta dizeyde bir iliskinin oldugu sonucuna ulasilmistir. Ayrica,
O0gretmen adaylarinin kiltlrel zeka dizeyleri ile kiiltiirel mirasa yonelik tutumlari arasinda pozitif
yonli orta diizeyde bir iliskinin oldugu belirlenmistir. Ortaya ¢ikan bu iliskiye gore, 6gretmen
adaylarinin kaltlrel zeka dizeylerinin kiltrel mirasa yonelik tutumlari ile orta diizeyde anlamli bir
iliskiye sahip oldugu sonucuna ulasilmistir. Arastirmada ayrica degiskenlere gore analizler yapilmis

olup

elde edilen sonuglar ¢alisma iceriginde sunulmustur.

Anahtar Kelimeler: Kiltiirel zeka, kiltirel miras, 6gretmen adayi.
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GiRIS

Howard Gardner, 1980'lerde ¢oklu zekd kuramini tanittiginda insan zekasinin veya insanin bilissel becerilerinin bir
dizi yeteneklerden meydana geldigini ileri sirmustir. Bu duslinceden hareketle ¢oklu zekd kuramini ortaya
atmistir. Coklu zeka kurami, insanlarin farkh bilissel gliclere veya 6grenme tarzlarina sahip oldugunu kabul eder.
Gardner’in ¢oklu zeka kurami, insanlar arasinda evrenseldir ve tim kiltirlerde bulunur. Baslangicta, Gardner 7
zeka alani belirledi ve bu zeka alanlarini zamanla 10'a ¢ikardi. Bu zeka alanlari: muzikal, bedensel-kinestetik,
mantiksal-matematiksel, dilbilimsel, mekansal, kisilerarasi, dogalci, varolussal ve ahlaki zeka alanlarindan

olusmaktaydi (Laursen, 2013, 52). Bu zeka alanlarina zaman iginde kiltlrel zeka alani da eklenmistir.

Kaltlrel Zeka, insanlarin farkli kiltirel ortamlara rahatlikla uyum saglayabilmeleridir. Bagka bir tanimlama yapmak
gerekirse: Kulturel Zeka (CQ); bireylerin, farkli kiiltiirlere mensup insanlarin hareket, davranis, ses, mimik, ton ve
vurgusunu, kendi kiiltiirinden olan insanlar gibi anlayabilmesi, degerlendirebilmesi ve yorumlamasi olarak ifade
edilmektedir. insanlarin sadece kendi diisiinme siiregleri hakkinda degil, diger insanlarin da disiinme siiregleri
hakkinda bilgi sahibi olmasi ve bunu dogru yorumlamasina yardimci olur. Bu agidan bakildiginda bireyler,
kiltirlerarasi bir ortamla karsilastiginda nasil davranacagini, duruma nasil adapte olabilecegini ve bu durumu nasil
dogru bir sekilde yonetecegini bilir. Kiltlrel zekasi gelisen bireyler; kiltirel normlari, yaklasimlari, adetleri,
geleneksel/dini rittelleri bilir ve bunlari dogru yorumlayabilir. Kiilttirel zekasi gelismis bireyler kaltirel farkhhklarin
bulundugu ortamlarda daha ¢abuk sosyallesebilir ve bu bireylerin yeni ortamlarda kabul gérmesi daha kolay olur
(Earley ve Mosakowski, 2004). Kilturel zeka (CQ) kulturler arasinda etkili bir sekilde etkilesime girme yetenegini

icerir (Thomas ve Inkson, 2010).

Kaltarel zeka, bir kisinin yeni kiltirel baglamlara etkili bir sekilde uyum saglama yetenegidir. Cok kiltirla
ortamlara katilan ve birbirini tanimayan insanlarin bir araya geldiklerinde kolayca birbirlerine uyum géstermelerini
saglayan bir zeka tiirtidir. Bir kisinin benzer olmayan kurulus ve kiltirel ortamlara zorluk gekmeden basarili bir
sekilde adaptasyon saglama surecidir (Earley, 2002; Earley ve Ang, 2003; Thomas ve Inkson, 2003; Earley ve
Mosakowski, 2004; Earley ve Peterson, 2004; Earley, Ang ve Tan, 2006).

Kaltarel zekd kavrami ¢ok boyutlu bir kavram oldugundan dolayi farkli calismalarda farkli boyutlar Gizerinden
incelenmistir. Bunlardan bazilarini; bilgi, farkindalik, davranis ve beceriler (Thomas ve Inkson, 2003), bilissel,
fiziksel, duygusal (Early ve Mosakowski, 2004), kultlrel stratejik diisinme, motivasyon ve davranis (Earley, Ang ve
Tan, 2006) ve bilissel, Gstbilissel, motivasyonel ve davranigsal (Ang vd., 2007) boyutlar olusturmaktadir. Bu kavrama
her ne kadar farkh boyutlar tGzerinden bakilsa da esas olarak dort temel boyut lzerinde uzlasildigi gérilmektedir.
Yapilan bu g¢alismada kilturel zeka dort faktéor modeline (Earley ve Ang, 2003) dayali olarak (Ustbilissel, bilissel,
motivasyonel ve davranissal) incelenmistir. Ustbilissel (Metacognitive-MC) boyut, diger kisilerin kiiltiirel tercihleri
ile ilgili bilissel farkindaligi gostermektedir (Ang, Van Dyne ve Tan, 2011). Bilissel (Cognitive-COG) boyut, bireyin
kendi bireysel tecriibeleri veya egitimi neticesinde farkl kiltlrlerdeki kurallar, uygulamalar ve gelenek géreneklere
yonelik bilgilerini yansitmaktadir (Ang vd., 2007). Motivasyonel (Motivational-MOT) boyut, kisinin kiltlrlerarasi

tecribeler gecgirme ve farkh kiltirel ortamlara uyum saglama noktasindaki i¢ motivasyonunu ve 6z yeterliligini
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temsil etmektedir (Templer vd., 2006). Davranissal (Behavioral-BEH) boyut ise, farkh kiltirlere mensup insanlarla
kurulan iliskinin sozlii ve so6zIi olmayan hareketleri kapsamaktadir (Ang vd., 2007). (Akt. Cetin, 2014). Kultirel
zekanin dogasindan yola gikilarak yapilan bu g¢alismada, insan yasaminda maddi ve manevi 6nemi bulunan, insan

gecmisini simgeleyen kiltirel miras ile kiiltiirel zeka arasindaki iliski incelenmistir.

Kiresellesme hareketleri ile beraber giderek kiigllen bir diinyada, toplumlarin varligini siirdiirebilmesi, toplumu
meydana getiren insanlarin kiiresel degerlere gore hayatina yon vermesini zorunlu kilmistir. Bu siiregle beraber
diinyada gorilen degisimlerin bircok yonden yorumlanmasi ve degerlendirilmesi ihtiyaci, insanlar agisindan kaltir
ve kiltirel miras konularinin 6nemli bir hale gelmesini saglamistir. (Kolag, 2009, 19). Miras kavrami, gegmisten
gelerek gelecek nesillere tasinmasi gereken 6nemli zenginlik kaynaklari olarak ifade edilebilir (Aslan ve Ardemagni,
2006, 7). Bu kavram, insanlarin ge¢mis ¢aglardan beri olusturdugu ve ait olduklari dénemlerdeki insanlar ile ilgili
bilgi veren tarihi anitlar, tarihi dénemlerdeki gelenekler gibi eski ¢aglara taniklik eden bir kavrami ifade etmektedir.
Eski caglardan giinimize dogru varhgini koruyarak siiregelen bu anit ve gelenekler, meydana geldikleri ¢aglarla
ilgili dnemli bilgiler vererek insanin gelecegini aydinlatan 6nemli zenginlik kaynaklaridir. Bu sebeple onlari koruyup

gelecege ulastirmak her insanin asli gérevidir (Vecco, 2010, 322).

Kiltirel miras, gegmisten glinimize dogru insanlarla ilgili dislinceleri ve yasam seklini gosteren, insanlarin
dustinsel ve ruhsal gabalarinin (irini olan nesne ve geleneklerden meydana gelmektedir (G6gebakan, 2009, 25-
26). Eski caglarda olusturulup gelecege tasinan somut ve soyut ozellikler tasiyan degerler biatini kiltirel miras

seklinde tarif edilmektedir (Kiltir ve Turizm Bakanhgi, 2009, 3/22).

Avrupa Konseyi ise kiltlirel mirasi, insanoglu tarafindan mdlkiyetten bagimsiz bir sekilde, slrekli gelisen
degerlerinin, inanglarinin, bilgi ve geleneklerinin bir tezahirl ve ifadesi seklinde gegmisten miras kalan kaynaklar
olarak ifade etmektedir. Eski ¢caglardan itibaren insan ve doga arasindaki etkilesimin bir sonucu olarak meydana
gelen c¢evrenin tim unsurlarini icine alir (Council of Europe, 2005). Tarihsel sirecte olusturulan, toplumlarin
geleneklerini, inanglarini ve basarilarini gésteren 6nemli eserler kiiltiirel mirasi meydana getirmektedir (Aslan ve

Ardemagni, 2006, 7).

Kaltdrel miras ilk kez 1907 yilinda uluslararasi hukukta incelenmis ve 1950'li yillardan itibaren UNESCO ve diger
hikimetler arasi kuruluslar tarafindan korunmasi icin uluslararasi anlasmalar ve metinler toplulugu gelistirilmistir.
1954 yilinda UNESCO &nciiligiinde “Silahli Catisma Durumunda Kdltiirel Varliklarin Korunmasi icin Lahey
Sozlesmesi” sozu edilen uluslararasi metinlerin en eskisini olusturmaktadir. Tarihi anitlarin, eserlerin yikima
ugramasi ve insanlar tarafindan yagmalanmasina bir cevap niteliginde gelistirilmistir. Bu s6zlesme, ikinci Diinya
Savasi sirasinda tarihi eserlerin tahrip edilmesi ve yok edilmesini dnlemenin, tim dinyanin sorumlulugu altinda
oldugu diisiincesinden hareketle olusturulmustur. Kiltirel mirasin korunmasina yonelik uluslararasi hukuk, bu
sekilde nispeten dar hedeflerle, savas sirasinda kiltiirel mirasin korunmasina yonelik faaliyetlerde bulunmustur

(Blake, 2000).
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1954 tarihinde imzalanan anlasmada da, korunmasi amaglanan kltiirel mirasin, tarih ve sanat agisindan 6nem
verilen nesneler oldugu anlasiimaktadir. UNESCO tarafindan kdiltiirel mirasin korunmasina yénelik 6nemli bir diger
sézlesme de 14 Kasim 1970 tarihinde yayinlanan “Kiiltiir Varliklarinin Kanunsuz ithal, ihrag ve Miilkiyet Transferinin
Onlenmesi ve Yasaklanmasi icin Alinacak Tedbirlerle ilgili Sézlesme” isimli sézlesmedir. Adi gegcen bu sézlesme,
silahli ¢catisma altindaki bolgelerde yer alan degerli esyalarin korunmasini ve tarihi eser kagakgiligini 6nlemeye
yonelik olarak imzalanmigtir. Kiltiirel miras ile ilgili bir diger uluslararasi s6zlesme, 16 Kasim 1972 tarihli “Dlinya
Dogal ve Kiltirel Mirasinin Korunmasina Dair S6zlesme”dir. Bu uluslararasi sézlesmede, “Tarih, sanat ve bilim
bakimindan evrensel degere sahip mimari eserler, buralarda yer alan resimler ve yazilar, arkeolojik karakterli
yapilar, magaralar, harabeler ve bunlarla bitlinlik kazanan dogal cevre” seklinde vurgulanmasi, UNESCO
tarafindan hazirlanan sézlesmelerdeki kilttirel mirasi koruma algisinin “obje/nesne” ve “yapi/mimari” merkezli

oldugunu gostermektedir (Oguz, 2013, 6-7).

Kaltarel miras, eski ¢caglardan itibaren insanlar tarafindan meydana getirilen ve olustuklari donemin izlerini, yasam
tarzlarini ginimize yansitan énemli kaynaklar oldugu icin korunup nesilden nesile aktarilmasi gerekmektedir.
Kulturel mirasin korunmasi konusunda uluslararasi s6zlesmeler 6nemli olmakla beraber tek basina yeterli degildir.
Bu konuda her ilkenin kiiglik yaslardan baslayarak insanlara verecegi dizenli egitim faaliyetleri de 6nem
kazanmaktadir. insanlara bu konuda verilecek egitimin igerigini belirlemek ve diizeyini planlamak adina insanlarda
bulunan bir takim 6zelliklerin de farkinda olmak gerekir. Bu noktada 6gretmen adaylarinin sahip oldugu kultdrel
zeka diizeyi ve bu zeka dizeyi ile kiltirel mirasa yonelik tutum arasinda ne tir bir iliski oldugunu bilmek 6nem arz
etmektedir. Yapilan bu calismada, gelecegin egitimcileri olacak 6gretmen adaylarinin kiiltirel zeka dazeyleri ile
kiltirel mirasa yonelik tutumlarn arasindaki iliski incelenerek yapilacak olan calismalara katki saglamak
amaglanmistir. Konu ile ilgili yapilan ¢alismalara bakildiginda kiiltiirel zeka diizeyinin ¢ok kultlrli egitimle iligkisi
(Kogak ve Ozdemir, 2015; Gezer ve Sahin, 2017; Yasar Ekici, 2017), kiiltiirel zeka diizeyi ile 6z yeterlik inanglari
(Ulusoy, 2017), kilturel zeka ile liderlik (Ersoy, 2014; Diindar, 2019) , kaltlrel zeka ile tiikenmislik (Demir, 2015),
kultirel zeka ve kilturel farklihklar (Yesil, 2009; Ersoy ve Ehtiyar, 2015), kiilturel zeka ile kilturler arasi duyarhhk
(Mercan, 2016) Gzerinde duruldugu gérilmustir. Yapilan literatlir taramasi sonucu kultiirel zeka ile kiiltiirel mirasa
yonelik tutum arasindaki iliskiyi inceleyen herhangi bir calismaya rastlanmamistir. Dolayisiyla yapilan bu ¢alisma ile

literatirdeki bu bosluk giderilerek alanyazina katki saglanmaya calisiimistir.
Amag

Yapilan bu calismanin amaci, 6gretmen adaylarinin kiltiirel zeka dizeyleri ile kiiltiirel mirasa yonelik tutumlari

arasindaki iligskiyi incelemektir.
Problem Ciimlesi

Calismanin problem durumunu “Ogretmen adaylarinin kiiltiirel zeka diizeyleri ile kiiltiirel mirasa yénelik tutumlari

arasinda anlamli iliski var midir?” sorusu olusturmaktadir.
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Alt Problemler

Ogretmen adaylarinin kiiltiirel zeka diizeyleri ile kiiltiirel mirasa yonelik tutumlari arasinda; cinsiyete, égrenim
gordlgi lisans programina, yasadigl yere, anne egitim diizeyine, baba egitim diizeyine, baba ¢alisma durumuna,
anne ¢alisma durumuna, ailenin aylik gelir durumuna, glinliik internet kullanim siiresine, sosyal medya uyeligine,
Uye olduklari kuruluslara gore ve arastirmada veri toplama araci olarak kullanilan 6lgeklerin alt boyutlari agisindan

anlamh iliski var midir?

YONTEM

Yapilan bu ¢alisma nicel arastirma yontemine gore tasarlanmistir. Bu arastirma yontemi, gercegin somut bir sekilde
arastirmacidan bagimsiz olarak gozlenebilecegini, 6lgililebilecegini, degerlendirilebilecegini 6ne siiren bir arastirma
yontemidir. Nicel arastirma yonteminde duygular ve gergeklik birbirinden ayirt edilerek degerlendirilir. Bu tir
yontemlerde degiskenler kesin bir sekilde birbirinden ayirt edilerek bu degiskenler arasindaki baglantilar somut bir
sekilde olgilebilir. Ayrica ulasilan sonuglardan genellemeler yapmaya uygun bir arastirma yontemidir. Nicel
arastirma yontemi gergegi, bes duyu organiyla algilanan somut nesneler seklinde gérmektedir (Buyukoéztiirk vd.,
2014; Sonmez ve Alacapinar, 2014; Yildirnm ve Simsek, 2008). Calismada nicel arastirma yontemlerinden iliskisel

tarama yontemi kullaniimistir.

Bu tlr arastirmalarda lizerinde ¢alisilan konu ile ilgili olarak ulagilmasi hedeflenen evrenden segilmis bir 6rnekleme
anket uygulanir veya orneklemin tutum, faaliyet, distince ve inanislari hakkindaki gorusleri alhinir. Bu tir
arastirmalarda c¢alisma kapsamina alinan 6rneklemin ne distindigini 6grenmek amaciyla kendilerine sorular
sorulur. Genis bir 6rneklem grubuna uygulanan ve ¢ok sayida problem tiriinde kullanilabilen bir arastirma
yontemidir. Degiskenler arasi baglantilari tespit etmeye, tahminler yapmaya ve alt gruplarda gorilen degiskenligi
belirlemeye ayrica inanclardaki degisimleri gérmeyi saglar (Christensen, Johnson ve Turner, 2015). Bu arastirma
yontemi, evreni temsil edecegi 6n gorilen 6rneklem Uzerinde gesitli uygulamalar yapilarak evrenin genelinin
tutum, duslince ve gorislerinin nicel veya sayisal olarak betimlenmesine yardimci olmaktadir (Creswell, 2013).
Egitim alaninda arastirma yapan arastirmacilar olay ya da olgulari betimlemenin 6tesinde iliskileri ortaya koyan
¢alismalar yapmay tercih etmektedir. Bu amagla yapilan ¢alismalarda iligkisel tarama modeli kullaniimaktadir

(Bytkozturk vd., 2014).
Evren ve Orneklem

Bu arastirmanin evrenini 2018-2019 egitim dgretim yilinda Agri ibrahim Cecen Universitesi Egitim Fakiiltesi’nde
farkli lisans programlarinda dgrenim gérmekte olan 6gretmen adaylari olusturmaktadir. Orneklem ise bu 6gretmen
adaylari arasindan rastgele (random) segilen ve galismaya gonillilik ilkesi dogrultusunda katilan 372 6gretmen
adayindan olusmaktadir. Random, evrende yer alan her bir denegin érnekleme dahil olma sansinin esit oldugu bir

ornekleme teknigidir (BlyuUkoztirk vd., 2014). Bu yaklasimin kullanilmasindaki neden, 6rneklemi bilimsel
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arastirmalarda yer almak isteyen kisilerden olusturmaya galismaktir. Arastirma kapsamina dahil edilen 6gretmen

adaylarina ait bilgiler Tablo 1'de sunulmustur.

Tablo 1. Calismaya Katilan Ogretmen Adaylarina iliskin Bilgiler

Cinsiyet Frekans (f) Yizde (%)
Kiz 213 57.25
Erkek 159 42.75
Toplam 372 100
Lisans Programi

Okul Oncesi 43 11.55
Sinif 44 11.82
Tirkce 29 7.79
Sosyal 47 12.63
Fen 34 9.13
Matematik 48 12.90
Resim 48 12.90
PDR 54 14.51
BOTE 25 6.77
Toplam 372 100
Yerlesim Yeri

Sehir Merkezi 174 46.77
ilce 87 23.38
Koy ve Diger 111 29.85
Toplam 372 100
Anne Egitim Dizeyi

Okumamis 134 36.02
ilkokul 142 38.17
Ortaokul 67 18.01
Lise ve Ustu 29 7.80
Toplam 372 100
Baba Egitim Duizeyi

Okumamis 109 29.30
ilkokul 99 26.61
Ortaokul 66 17.74
Lise 62 16.66
On Lisans ve Usti 36 9,69
Toplam 372 100
Baba Calisma Durumu

Calisiyor 290 77.95
CGalismiyor 82 22.05
Toplam 372 100
Anne Calisma Durumu

Calisiyor 43 11.55
Galismiyor 329 88.45
Toplam 372 100
Aylik Gelir Durumu

1600’den az 156 41.93
1600-3000 143 38.44
3000 ve lzeri 73 19.63
Toplam 372 100
Giinliik internet Kullanim Siiresi

Hi¢ Kullanmiyorum 30 8.06
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0-2 Saat 119 31.98
2-4 Saat 100 26.88
4-6 Saat 59 15.86
6 ve Uzeri 64 17.22
Toplam 372 100
Sosyal Medya Hesabi

Var 310 83.33
Yok 62 16.67
Toplam 372 100
Uye Oldugunuz Sosyal Kuruluslar

Var 107 28.76
Yok 265 71.24
Toplam 372 100

Tablo 1 incelendiginde arastirmaya katilan Ogretmen adaylarinin 213’Gnin kiz, 159’unun erkek oldugu,
katilimcilarin 47’sinin Sosyal Bilgiler, 29’unun Tiirkge, 43’iiniin Okul Oncesi, 44’{iniin Sinif, 48’inin Resim, 54’liniin
Pdr, 25’inin Bote, 48’inin Matematik ve 34’(inlin Fen Bilgisi egitimi anabilim dallarinda 6grenime devam ettikleri
gorilmektedir. Katilimcilarin 174’G sehir merkezinde yasarken; 87’si ilcelerde, 111'i ise kdy ve kasabalarda
yasamaktadirlar. Katilimcilarin 134’Gnin annelerinin herhangi bir resmi egitim kurumunda 6grenim gérmedikleri
saptanmis olup; 142’sinin ilkokul, 67’sinin ortaokul ve 29’unun ise lise ve Ustl egitim kademelerinden mezun
olduklari gérulmastar. Katihmcilarin 109’unun babasinin herhangi bir egitim kurumunda 6grenim gérmedikleri
tespit edilmis olup; 99’unun ilkokul, 66’sinin ortaokul, 62’sinin lise ve 36’sinin ise Onlisans ve Ustli 6grenim
durumuna sahip olduklari gérilmistir. Ogretmen adaylarindan 82’sinin babasi calismiyor veya emekli iken;
290'Inin ise babasi aktif olarak ¢alismaktadir; benzer sekilde annelerinin 328’i ev hanimi veya emekli iken; 44’( ise
degisik meslek dallarinda ¢alismaktadir. Aylik gelir durumu degiskenlerine gére katilimci ailelerinin; 156’s1 1600
TL'den az gelire sahipken, 143’1 1601-3000 arasi, 73’ii ise 3001 ve {istii aylik gelire sahiptir. Ogretmen adaylarinin
30’unun internet kullanim durumunun dizenli olmadigi tespit edilmisken; 119’unun giinde 0,5-2 saat, 100’Gnin
glinde 2-4 saat, 59’unun giinde 4-6 saat ve 64’linlin ise glinde 6 saat Ustl internet kullandigi gorGlmastir.
Katilimcilarin  310°'unun  bir sosyal medya (Uyeligi varken, 62’sinin herhangi bir sosyal medya uyeligi
bulunmamaktadir. Ogretmen adaylarindan 107’si bir sosyal kurulusa lye iken, 265’inin herhangi bir kurulusa

tyeligi bulunmamaktadir.

Veri Toplama Araglari

Calismada veri toplama araclari olarak Ang vd. (2007) tarafindan hazirlanan ve ilhan ve Cetin (2014) tarafindan
Tiirkge’ye uyarlanan “Kiiltiirel Zeka Olgegi” ile Akbaba (2014) tarafindan gelistirilen “Kiiltiirel Miras Tutum Olgegi”

kullanilmigtir.

Kiiltiirel Zeka Olgegi 5'li likert tipi bir 6lgek olup, élcekte 20 madde bulunmaktadir. Olgek; Ust Bilis (4 madde), Bilis
(6 madde), Motivasyon (5 madde) ve Davranis (5 madde) olarak adlandirilan 4 alt boyuttan olusmaktadir. Olgegin
Cronbach Alpha i¢ tutarlilik katsayilari; st bilis alt boyutu icin .72, bilis alt boyutu igin .86, motivasyon alt boyutu

icin .76 ve davranis alt boyutu icin .83 olarak bulunmustur (ilhan ve Cetin, 2014). Yapilan bu ¢alismada, Cronbach
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Alpha i¢ tutarhhk katsayilari; Gst bilis alt boyutu icin .836, bilis alt boyutu igin .855, motivasyon alt boyutu igin .812
ve davranis alt boyutu icin .77 olarak bulunmustur. Kiltirel Zeka oOlgeginin givenirlik katsayisi ise .887

bulunmustur.

Kiltiirel Miras Tutum Olgegi 5’li likert tipi bir 6lgek olup, 6lgekte 32 madde bulunmaktadir. Olgek; toplum igin
kiltirel miras, kultirel mirasa yonelik duyarhlik ve kiltirel mirasin aktarimi olmak Uzere 3 alt boyuttan
olusmaktadir. 1-9. maddeler toplum igin kiltlrel miras, 10-21. maddeler kiltiirel mirasa yonelik duyarlilk ve 22-
32. maddeler ise kiiltirel mirasin aktarimi alt boyutunu temsil etmektedir. Toplum igin kiltiirel miras alt boyutunun
Cronbach Alpha i¢ glivenirlik katsayisi .86, kiiltirel mirasa yonelik duyarlilik alt boyutunun i¢ glvenirlik katsayisi .87
ve kiltirel mirasin aktarimi alt boyutunun i¢ glvenirlik katsayisi .84 bulunmustur (Akbaba, 2014). Yapilan bu
¢alismada, Toplum igin kiiltirel miras alt boyutunun Cronbach Alpha i¢ glivenirlik katsayisi .886, kiltirel mirasa
yonelik duyarlilik alt boyutunun i¢ giivenirlik katsayisi .906 ve kiiltiirel mirasin aktarimi alt boyutunun i¢ giivenirlik

katsayisi .856 bulunmustur. Kiltirel mirasa yonelik tutum 6lgeginin glivenirlik katsayisi ise .821 bulunmustur.

Veri Toplama

Arastirma verileri 2017-2018 egitim 6gretim yilinin bahar yariyihinda toplanmigtir. Arastirma kapsamina alinan
dgretmen adaylari random 6rnekleme ydntemiyle secilerek Ang vd. (2007) tarafindan hazirlanip ilhan ve Cetin
(2014) tarafindan Tiirkgeye uyarlanan Kiiltiirel Zeka Olgegi ile Akbaba (2014) tarafindan gelistirilen Kiiltiirel Miras
Tutum Olgegi 6gretmen adaylarina géniilliilik ilkesi esas alinarak uygulanmistir. Olgegin uygulanmasi asamasinda
O0gretmen adaylarindan gelen sorulara uygun cevaplar verilerek siirecin saghkli bir sekilde tamamlanmasi

saglanmistir.

Veri Analizi

Arastirma sonucunda elde edilen verilerin analizi i¢in istatistik programindan faydalanilmis olup manidarlk dizeyi
.05 ve .01 kabul edilmistir. Verilerin analizinde bagimsiz 6rneklem t testi, tek faktorli ANOVA, TUKEY testi, pearson
korelasyon ve basit dogrusal regresyon kullaniimistir. Yapilan ANOVA analizleri sonucunda Levene testine bakilarak
varyansin homojenligi sagladigi belirlenmis olup, gruplar arasindaki farkin istatistikleri icin TUKEY testi
kullanilmistir. ~ Analizler sonucunda ortaya c¢ikan anlamli farkin etki buyukligini belirlemek icin cohen d
degerlerine bakilmistir. Etki bliytkligi 0,00-0,01 arasi diislik, 0,02-0,06 arasi orta, 0,07 ve lizeri blyik etki degerini
ifade etmektedir (Kilmen, 2015).

BULGULAR

Verilerin normal dagihm gosterdigini belirlemek icin kiiltiirel zeka ve kiltiirel mirasa yonelik tutum 6lcegindeki alt

boyutlarin ve 6lgeklerin garpiklik basiklik degerlerine iliskin veriler Tablo 2’de sunulmustur.
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Tablo 2. Carpiklik ve Basiklik Degerleri

Boyutlar Aritmetik Ortalama Standart Sapma Carpiklik Basiklik
Ustbilis 2.0133 .77386 1.077 1.913
Bilis 2.8873 .84888 -.035 -.143
Motivasyon 2.2174 .78985 517 .566
Davranisg 2.3209 .73909 512 .706
Toplum igin kalttrel miras 3.9113 .98600 -1.072 .623
Kulttrel mirasa yonelik duyarlilik 2.1387 .79391 1.202 1.101
Kaltdrel mirasin aktarimi 2.0856 .72985 1.494 1.232
Kiltirel Miras Olcegi 2.6192 46823 .989 1.963
Kultirel Zeka Olcegi 2.4034 .58819 225 .935

Tablo 2’ye goére verilerin normal dagilim gosterdigini belirlemek igin ¢arpiklik-basiklik degerlerine bakilmis olup
degerlerin -2 ile +2 arasinda oldugu belirlenmistir. Bu sonug verilerin normal dagihm goésterdigini belirtmektedir

(Trochim ve Donnelly, 2006; Field, 2000 ve 2009; Gravetter ve Wallnau, 2014).

Tablo 3. Ogretmen Adaylarinin Kiiltiirel Zeka Diizeylerinin ve Kiltiirel Mirasa Yénelik Tutumlarinin Alt Boyutlar

Acisindan Cinsiyet Degiskenine Gore incelenmesi

Varyans Kaynagi Degisken N X S sd t P

Ust Bilis Kiz 213 1,9546 ,67650 370 1.695 .091
Erkek 159 2,0918 ,88390

Bilis Kiz 213 2,9253 ,84957 370 1.000 .318
Erkek 159 2,8363 ,84795

Motivasyon Kiz 213 2,1531 ,68631 370 1.823 .069
Erkek 159 2,3035 ,90546

Davranis Kiz 213 2,2691 ,69758 370 1.567 118
Erkek 159 2,3902 ,78821

Toplum icin Kiiltirel Miras Kiz 213 4,0754 ,87246 370 3.780 .000
Erkek 159 3,6916 1,08471

Kiltlirel Mirasa Yonelik Kiz 213 2,0748 ,67306 370 1.803 .072

Duyarhhk Erkek 159 2,2244 ,92696

Kiltlrel Mirasin Aktarimi Kiz 213 1,9700 ,59762 370 3.590 .000
Erkek 159 2,2404 ,85408

Tablo 3 incelendiginde 6gretmen adaylarinin kiiltlrel zeka diizeylerinin ve kiltiirel mirasa yonelik tutumlarinin alt
boyutlari agisindan cinsiyetlerine gére anlamh olarak farklilasip farklilasmadigini belirlemek icin bagimsiz 6rneklem
t testi yapilmistir. T testi sonucunda kiltiirel mirasa yonelik tutumlarinin alt boyutlarinda ortalamalar arasinda
anlamh farkin oldugu bulunmustur. Kizlar “toplum igin kiiltiirel miras”1 daha énemli bulurken (t370=3,78; p = 0,000
< 0,05; n2 =0,04), erkeklerin “kiltiirel mirasin aktarimi”na kizlara gére daha fazla 6nem verdigi séylenebilir (t370
=3,59; p = 0,000 < 0,05; n2 =0,03). Bu bulgulara dayanarak cinsiyet degiskeninin Toplum icin Kiltiirel Miras ve
KaltGrel Mirasin Aktarimi alt boyutlarinda 6gretmen adaylarinin kiiltiirel mirasa yonelik tutumlari Gzerinde orta

diizeyde etkiye sahip oldugu sdylenebilir.
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Tablo 4. Ogretmen Adaylarinin Kiiltiirel Zeka Diizeylerinin ve Kiiltiirel Mirasa Yénelik Tutumlarinin Alt Boyutlar

Acisindan Ogrenim Goérdiigii Lisans Programi Degiskenine Gore incelenmesi

Varyans Kaynagi Kareler sd Kareler F p Anlamli Fark
Toplami Ortalamasi
Ust Bilis Gruplar Arasi 7,105 8 ,888 1,499 ,156 Yoktur
Grup igi 215,073 363 ,592
Toplam 222,179 371
Gruplar Arasi 9,889 8 1,236 1,743 ,087 Yoktur
Bilis Grup igi 257,451 363 ,709
Toplam 267,340 371
Gruplar Arasi 10,304 8 1,288 2,114 ,034
Motivasyon Grup igi 221,151 363 ,609 ilkégretim
Matematik-Sinif
Toplam 231,455 371
Gruplar Arasi 1,170 8 ,146 0,264 ,977 Yoktur
Davranis Grup Ici 201,491 363 ,555
Toplam 202,661 371
Toplum igin Gruplar Arasi 20,204 8 2,526 2,693 ,007 Tirkge-Sosyal
Kultirel Miras Grup Ici 340,480 363 ,938 Bilgiler
Toplam 360,685 371 Turkee-Sinif
Kultirel Mirasa  Gruplar Arasi 5,847 8 ,731 1,164 ,320 Yoktur
Yonelik Grup igi 227,990 363 ,628
Duyarhhk Toplam 233,836 371
Kaltirel Mirasin  Gruplar Arasi 7,878 8 ,985 1,884 ,061 Yoktur
Aktarimi Grup Ici 189,745 363 ,523
Toplam 197,624 371

Tablo 4 incelendiginde 6gretmen adaylarinin kiltlrel zeka diizeylerinin ve kiltiirel mirasa yonelik tutumlarinin alt
boyutlar agisindan 6grenim gérdiikleri lisans programina gore anlamli olarak farklilagip farklilasmadigini belirlemek
icin tek faktorlii anova testi uygulanmis olup gikan sonuca gore aradaki farkin anlamli oldugu belirlenmistir. Levene
Testi sonucuna gore (Fustbilis=.476, p > 0,05; Fbilis=1.585, p > 0,05; Fmotivasyon=.711, p > 0,05; Fdavranis=.493,
p > 0,05; Ftoplum igin kiltirel miras=2.372, p > 0,05; Fkiltlirel mirasa yonelik duyarhlik=1.713, p > 0,05; Fkalttrel
mirasin aktarimi=1.210, p > 0,05) 6gretmen adaylarinin kllturel zeka dizeyleri ile kiiltirel mirasa yonelik tutum

puanlarinin dagihm varyanslarinin homojen oldugu gorilmastdr.

Bu nedenle farkin hangi ortalamalar arasinda oldugunu belirlemek icin tukey testi uygulanmis ve “motivasyon” alt
boyutunun 6grenim gordigi lisans programi degiskenine gore; ilkogretim matematik 6gretmenligi ile sinif
Ogretmenligi arasinda ilkogretim matematik 6gretmenligi lehine (F8-363 = 2,114; p = 0,034 < 0,05; n2 =0,04);
“toplum igin kiltirel miras” alt boyutunda Tiirkce 6gretmenligi ile sosyal bilgiler 6gretmenligi ve sinif 6gretmenligi
arasinda sosyal bilgiler 6gretmenligi ile sinif 6gretmenligi lehine (F8-363 =2,693; p = 0,007 < 0,05; n2 =0,06) anlaml
bir fark oldugu belirlenmistir. Bu bulgulara dayanarak 6grenim goérdigi lisans programi degiskeninin Motivasyon
ve Toplum igin Kiiltiirel Miras alt boyutlarinda &gretmen adaylarinin kiiltiirel zeka diizeyleri ve kiiltiirel mirasa
yonelik tutumlari Gzerinde orta diizeyde etkiye sahip oldugu soylenebilir. Matematik lisans programinda 6grenim

goren ogretmen adaylarinin kiltirel zeka dizeylerinin motivasyon alt boyutunda sinif 6gretmenligi lisans
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programinda 6grenim goren 6gretmen adaylarina gére daha yiksek oldugu sdylenebilir. Ayni sekilde sosyal bilgiler
ve sinif 6gretmenligi lisans programlarinda 6grenim goren 6gretmen adaylarinin kiiltirel mirasa yonelik
tutumlarinin Tlrkce 6gretmenligi lisans programinda 6grenim goren 6gretmen adaylarina gore daha yiksek oldugu

soylenebilir.

Tablo 5. Ogretmen Adaylarinin Kiiltiirel Zeka Diizeylerinin ve Kiiltiirel Mirasa Yénelik Tutumlarinin Alt Boyutlar

Agisindan Yasadig Yer Degiskenine Gore incelenmesi

Varyans Kaynagi Kareler sd Kareler F p Anlamli Fark
Toplami Ortalamasi
Ust Bilis Gruplar Arasi ,388 2 ,194 0,322 ,725 Yoktur
Grup igi 221,791 369 ,601
Toplam 222,179 371
Gruplar Arasi 1,933 2 ,967 1,344 ,262 Yoktur
Bilis Grup igi 265,407 369 ,719
Toplam 267,340 371
Gruplar Arasi 1,702 2 ,851 1,366 ,256
Motivasyon Grup igi 229,753 369 ,623 Yoktur
Toplam 231,455 371
Gruplar Arasi ,081 2 ,041 0,074 ,929 Yoktur
Davranis Grup igi 202,580 369 ,549
Toplam 202,661 371
Toplum igin Gruplar Arasi ,351 2 ,175 0,180 ,836
Kiltiirel Miras Grup i 360,334 369 ,977 Yoktur
Toplam 360,685 371
Kulturel Mirasa  Gruplar Arasi 5,010 2 2,505 4,039 ,018
Yonelik Grup igi 228,827 369 ,620
Duyarhhk Toplam 233,836 371
Kaltirel Mirasin  Gruplar Arasi ,009 2 ,005 0,008 ,992 Yoktur
Aktarimi Grup igi 197,615 369 ,536
Toplam 197,624 371

Tablo 5 incelendiginde 6gretmen adaylarinin kiltlrel zeka diizeylerinin ve kiltiirel mirasa yonelik tutumlarinin alt
boyutlari agisindan yasadiklari yere gére anlamli olarak farklilagip farklilasmadigini belirlemek igin tek faktorli
anova testi uygulanmistir. Ogretmen adaylarinin kiiltiirel zeka diizeyleri yasadiklari yere goére anlamh fark
gostermezken, kiiltirel mirasa yonelik tutumlari arasinda anlamli fark oldugu goriilmdstir. Levene Testi sonucuna
gore (Fustbilis=.050, p > 0,05; Fbilis=2.491, p > 0,05; Fmotivasyon=.329, p > 0,05; Fdavranis=.124, p > 0,05; Ftoplum
icin kiltlrel miras=.161, p > 0,05; Fkiltirel mirasa yonelik duyarlihk=2.388, p > 0,05; Fkiltirel mirasin
aktarimi=.462, p > 0,05) 6gretmen adaylarinin kiltlrel zeka dizeyleri ile kiltirel mirasa yonelik tutum puanlarinin

dagihm varyanslarinin homojen oldugu gorilmastiir.

Bu nedenle farkin hangi ortalamalar arasinda oldugunu belirlemek igin tukey testi uygulanmis ve “kiltirel mirasa
duyarhlik” alt boyutunda sehir merkezi ile kéy arasinda sehir merkezi lehine anlamli fark oldugu belirlenmistir (F2-
369 = 4,039; p = 0,018 < 0,05; n2 =0,02). Bu bulguya dayanarak yasadigi yer degiskeninin Kiltlirel Mirasa Yonelik

Duyarlilik alt boyutunda 6gretmen adaylarinin kiiltiirel mirasa yonelik tutumlari Gizerinde orta diizeyde etkiye sahip

452  Polat, S. (2020). Examination of the Relationship Between Prospective Teachers’ Cultural
Intelligence Levels and Attitudes Towards Cultural Heritage, International Journal of Eurasian
Education and Culture, Issue: 8, pp. (418-467).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 8 Year / Yil: 2020

oldugu soylenebilir. Buna gore, 6gretmen adaylarinin yasadiklari yer, kiltlirel zeka dizeylerini etkilemezken,

kiltirel mirasa yonelik tutumlarini sehir merkezinde yasayanlar lehine etkiledigi sdylenebilir.

Tablo 6. Ogretmen Adaylarinin Kiltiirel Zeka Diizeylerinin ve Kiiltiirel Mirasa Yénelik Tutumlarinin Alt Boyutlar

Agisindan Anne Egitim Diizeyi Degiskenine Gére incelenmesi

Varyans Kaynagi Kareler sd Kareler F p Anlamli Fark
Toplami Ortalamasi
Ust Bilis Gruplar Arasi 1,739 3 ,580 0,968 ,408 Yoktur
Grup Ici 220,440 368 ,599
Toplam 222,179 371
Gruplar Arasi ,870 3 ,290 0,401 ,753 Yoktur
Bilis Grup Ici 266,470 368 , 724
Toplam 267,340 371
Gruplar Arasi 1,554 3 ,518 0,829 ,479
Motivasyon Grup I¢i 229,901 368 ,625 Yoktur
Toplam 231,455 371
Gruplar Arasi ,416 3 ,139 0,252 ,860 Yoktur
Davranis Grup I¢i 202,245 368 ,550
Toplam 202,661 371
Toplum igin Gruplar Arasi 5,763 3 1,921 1,992 ,115
Kultirel Miras Grup igi 354,922 368 ,964 Yoktur
Toplam 360,685 371
Kulturel Mirasa  Gruplar Arasi 1,588 3 ,529 0,838 ,473
Yonelik Grup igi 232,249 368 ,631 Yoktur
Duyarhhk Toplam 233,836 371
Kaltirel Mirasin  Gruplar Arasi 2,268 3 ,756 1,424 ,235 Yoktur
Aktarimi Grup Ici 195,355 368 ,531
Toplam 197,624 371

Tablo 6 incelendiginde 6gretmen adaylarinin kiltlrel zeka diizeylerinin ve kiltiirel mirasa yonelik tutumlarinin alt
boyutlari agisindan anne egitim dizeyine gére anlamhi olarak farkhlasip farklilasmadigini belirlemek icin tek faktorlu
anova testi uygulanmis olup ¢ikan sonuca gore aradaki farkin anlamli olmadigi belirlenmistir. Dolayisiyla 6gretmen
adaylarinin kiltirel zeka dizeylerinin ve kultirel mirasa yonelik tutumlarinin anne egitim durumuna gore

degismedigi soylenebilir.

Tablo 7. Ogretmen Adaylarinin Kiiltiirel Zeka Diizeylerinin ve Kiiltiirel Mirasa Yénelik Tutumlarinin Alt Boyutlar

Agisindan Baba Egitim Diizeyi Degiskenine Gore incelenmesi

Varyans Kaynagi Kareler sd Kareler F p Anlamli Fark
Toplami Ortalamasi

Ust Bilis Gruplar Arasi 1,507 4 ,377 0,626 ,644 Yoktur
Grup igi 220,672 367 ,601
Toplam 222,179 371
Gruplar Arasi 6,621 4 1,655 2,330 ,056

Bilis Grup Ici 260,720 367 ,710 Yoktur
Toplam 267,340 371
Gruplar Arasi 2,799 4 ,700 1,123 ,345
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Motivasyon Grup gi 228,656 367 ,623 Yoktur
Toplam 231,455 371
Gruplar Arasi 1,212 4 ,303 0,552 ,698 Yoktur
Davranis Grup igi 201,450 367 ,549
Toplam 202,661 371
Toplum igin Gruplar Arasi ,647 4 ,162 0,165 ,956
Kiltiirel Miras Grup igi 360,038 367 ,981 Yoktur
Toplam 360,685 371
Kultirel Mirasa  Gruplar Arasi ,466 4 ,117 0,183 ,947
Yénelik Grup igi 233,370 367 ,636 Yoktur
Duyarhhk Toplam 233,836 371
Kaltirel Mirasin ~ Gruplar Arasi ,475 4 ,119 0,221 ,927 Yoktur
Aktarimi Grup ci 197,149 367 ,537
Toplam 197,624 371

Tablo 7 incelendiginde 6gretmen adaylarinin kiltlrel zeka diizeylerinin ve kiltiirel mirasa yonelik tutumlarinin alt
boyutlari agisindan baba egitim diizeyine gore anlamli olarak farkllasip farklilagmadigini belirlemek igin tek faktorlu
anova testi uygulanmis olup ¢ikan sonuca gére aradaki farkin anlamli olmadigi belirlenmistir. Bu sonuctan hareketle

o0gretmen adaylarinin kiltirel zeka dizeylerinin ve kiltirel mirasa yonelik tutumlarinin baba egitim durumuna

gore degismedigi soylenebilir.

Tablo 8. Ogretmen Adaylarinin Kiiltiirel Zeka Diizeylerinin ve Kiiltiirel Mirasa Yénelik Tutumlarinin Alt Boyutlari

Agisindan Baba Calisma Durumu Degiskenine Gére incelenmesi

Varyans Kaynagi Degisken N X S sd t P

Ust Bilis Galismiyor 82 1,9853 ,71326 370 0.370 711
Calistyor 290 2,0212 ,79115

Bilis Calismiyor 82 2,9834 ,88808 370 1.162 .246
Calisiyor 290 2,8601 ,83704

Motivasyon Calismiyor 82 2,1683 ,75283 370 0.638 .524
Calisiyor 290 2,2313 ,80072

Davranis Calismiyor 82 2,2693 ,72280 370 0.715 475
Caligiyor 290 2,3354 ,74421

Toplum igin Kiiltiirel Miras Calismiyor 82 3,9028 ,94638 370 0.089 .929
Caligiyor 290 3,9137 ,99849

Kulturel Mirasa Yonelik Calismiyor 82 2,1750 ,77691 370 0.468 .640

Duyarhhk Caligiyor 290 2,1284 ,79967

Kulturel Mirasin Aktarimi Calismiyor 82 2,1162 ,70417 370 0.430 .668
Calisiyor 290 2,0769 ,73790

Tablo 8 incelendiginde 6gretmen adaylarinin kiiltlrel zeka diizeylerinin ve kiltiirel mirasa yonelik tutumlarinin alt
boyutlari agisindan baba galisma durumuna gére anlamli olarak farklilasip farklilasmadigini belirlemek igin yapilan
bagimsiz 6rneklem t testi sonucunda ortalamalar arasinda anlamh farkin olmadigi bulunmustur. Dolayisiyla

O6gretmen adaylarinin kultlrel zeka dizeylerinin ve kiltirel mirasa yonelik tutumlarinin baba calisma durumuna

gore degismedigi sOylenebilir.
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Tablo 9. Ogretmen Adaylarinin Kiiltiirel Zeka Diizeylerinin ve Kiiltiirel Mirasa Yoénelik Tutumlarinin Alt Boyutlar

Agisindan Anne Calisma Durumu Degiskenine Gére incelenmesi

Varyans Kaynagi Degisken N X S sd t P

Ust Bilis Calismiyor 328 2,0096 ,78254 370 0.249 .803
Cahsiyor 44 2,0406 ,71360

Bilis Calismiyor 328 2,8968 ,83350 370 0.591 555
Cahisiyor 44 2,8162 ,96346

Motivasyon Calismiyor 328 2,2301 ,78259 370 0.845 .399
Calisiyor 44 2,1229 ,84551

Davranis Calismiyor 328 2,3256 ,74156 370 0.340 734
Calisiyor 44 2,2853 ,72783

Toplum icin Kiiltiirel Miras Calismiyor 328 3,9203 ,98718 370 0.477 .634
Cahsiyor 44 3,8447 ,98587

Kulturel Mirasa Yonelik Duyarlihk  Calismiyor 328 2,1579 ,81175 370 1.275  .203
Caligiyor 44 1,9955 ,63502

Kulturel Mirasin Aktarimi Calismiyor 328 2,0915 ,74458 370 0.428  .699
Cahsiyor 44 2,0413 ,61453

Tablo 9 incelendiginde 6gretmen adaylarinin kiltiirel zeka diizeylerinin ve kiiltiirel mirasa yonelik tutulumlarinin
alt boyutlari agisindan anne ¢alisma durumuna gére anlamli olarak farkhlasip farkhlagsmadigini belirlemek icin
yapilan bagimsiz 6rneklem t testi sonucunda ortalamalar arasinda anlaml farkin olmadigi bulunmustur. Buna gére
anne c¢alisma durumunun 6gretmen adaylarinin kiltiirel zeka diizeyleri ve kiltirel mirasa yonelik tutumlar

Uzerinde etkili olmadigi séylenebilir.

Tablo 10. Ogretmen Adaylarinin Kiiltiirel Zeka Diizeylerinin ve Kiiltiirel Mirasa Yénelik Tutumlarinin Alt Boyutlar
Agisindan Ailenin Aylik Geliri Degiskenine Gére incelenmesi

Varyans Kaynagi Kareler sd Kareler F p Anlamli Fark
Toplami Ortalamasi
Ust Bilis Gruplar Arasi 1,666 2 ,833 1,394 ,249 Yoktur
Grup Ici 220,513 369 ,598
Toplam 222,179 371
Gruplar Arasi ,095 2 ,047 0,065 ,937
Bilis Grup ci 267,246 369 ,724 Yoktur
Toplam 267,340 371
Gruplar Arasi 2,211 2 1,106 1,780 ,170
Motivasyon Grup Igi 229,244 369 ,621 Yoktur
Toplam 231,455 371
Gruplar Arasi ,439 2 ,219 0,400 ,671 Yoktur
Davranis Grup gi 202,223 369 ,548
Toplam 202,661 371
Toplum icin Kiiltiirel ~ Gruplar Arasi ,256 2 ,128 0,131 ,877
Miras Grup gi 360,428 369 ,977 Yoktur
Toplam 360,685 371
o . Gruplar Arasi ,226 2 ,113 0,178 ,837
52::;?%;:;3« Grup ici 233,610 369 1633 Yoktur
Toplam 233,836 371
Kiltlrel Mirasin Gruplar Arasi ,968 2 ,484 0,908 ,404 Yoktur
Aktarimi Grup igi 196,655 369 ,533
Toplam 197,624 371
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Tablo 10 incelendiginde 6gretmen adaylarinin kiiltiirel zeka dizeylerinin ve kiltirel mirasa yonelik tutumlarinin alt
boyutlari agisindan ailenin aylik gelir diizeyine gore anlamli olarak farklilasip farklilasmadigini belirlemek igin tek
faktorlli anova testi uygulanmig olup gikan sonuca gore aradaki farkin anlamli olmadigi belirlenmistir. Dolayisiyla
o0gretmen adaylarinin aylik gelir diizeylerinin kiltiirel zeka dizeyleri ve kiiltiirel mirasa yonelik tutumlari tizerinde

etkili olmadigi yorumu yapilabilir.

Tablo 11. Ogretmen Adaylarinin Kiiltiirel Zeka Diizeylerinin ve Kiiltiirel Mirasa Yénelik Tutumlarinin Alt Boyutlari

Agisindan Giinliik internet Kullanim Siiresi Degiskenine Gére incelenmesi

Varyans Kaynagi Kareler sd Kareler F p Anlamli Fark
Toplami Ortalamasi
Ust Bilis Gruplar Arasi ,584 4 ,146 0,242 ,914 Yoktur
Grup Ici 221,594 367 ,604
Toplam 222,179 371
Gruplar Arasi 3,989 4 ,997 1,390 ,237
Bilis Grup igi 263,351 367 ,718 Yoktur
Toplam 267,340 371
Gruplar Arasi ,569 4 ,142 0,226 ,924
Motivasyon Grup Igi 230,886 367 ,629 Yoktur
Toplam 231,455 371
Gruplar Arasi 1,345 4 ,336 0,613 ,654 Yoktur
Davranis Grup gi 201,316 367 ,549
Toplam 202,661 371
Toplum igin Gruplar Arasi 2,269 4 ,567 0,581 ,677
Kultirel Miras Grup gi 358,415 367 ,977 Yoktur
Toplam 360,685 371
Kiiltiirel Mirasa Gruplgr Arasi 2,770 4 ,693 1,100 ,356
. Grup lgi 231,066 367 ,630 Yoktur
Yoénelik Duyarhhk
Toplam 233,836 371
Kiltlrel Mirasin Gruplar Arasi ,961 4 ,240 0,448 ,774 Yoktur
Aktarimi Grup igi 196,663 367 ,536
Toplam 197,624 371

Tablo 11 incelendiginde 6gretmen adaylarinin kiiltiirel zeka diizeylerinin ve kiltirel mirasa yonelik tutumlarinin alt
boyutlari agisindan giinlik internet kullanim siiresine goére anlamli olarak farklilasip farklilasmadigini belirlemek
icin tek faktorlli anova testi uygulanmis ve sonuglarina gore aradaki farkin anlamli olmadigi belirlenmistir. Bu
verilerden hareketle 6gretmen adaylarinin kiiltirel zeka diizeylerinin ve kiltiirel mirasa yonelik tutumlarinin giinliik

internet kullanim siiresine gore degismedigi sdylenebilir.

Tablo 12. Ogretmen Adaylarinin Kiiltiirel Zeka Diizeylerinin ve Kiiltiirel Mirasa Yénelik Tutumlarinin Alt Boyutlari

Agisindan Sosyal Medya Uyeligi Degiskenine Gére incelenmesi

Varyans Kaynagi Degisken N X S sd t P

Ust Bilis Var 310 2,0101 ,79669 370 0.175 .861
Yok 62 2,0290 ,65329

Bilis Var 310 2,8822 ,84250 370 0.259 .796
Yok 62 2,9127 ,88671
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Motivasyon Var 310 2,2135 ,79785 370 0.215 .830
Yok 62 2,2371 ,75453

Davranis Var 310 2,2983 ,74062 370 1.317 .189
Yok 62 2,4336 ,72682

Toplum Igin Kiiltiirel Miras Var 310 3,8745 ,99970 370 1.114 .107
Yok 62 4,0954 ,89945

Kaltirel Mirasa Yonelik Var 310 2,1332 ,81315 370 0.297 .767

Duyarhhk Yok 62 2,1661 ,69499

Kiltirel Mirasin Aktarimi Var 310 2,1023 ,75373 370 0.989 .323
Yok 62 2,0019 ,59445

Tablo 12 incelendiginde 6gretmen adaylarinin kiiltiirel zeka diizeylerinin ve kiltirel mirasa yonelik tutumlarinin alt
boyutlari agisindan sosyal medya Uyeligine gére anlaml olarak farklilagip farklilagmadigini belirlemek igin yapilan
bagimsiz 6rneklem t testi sonucunda ortalamalar arasinda anlamli farkin olmadigi bulunmustur. Bu durum, sosyal
medya Uyeliginin 6gretmen adaylarinin kiltiirel zeka dizeyleri ve kiltirel mirasa yonelik tutumlari Gzerinde

herhangi bir etki meydana getirmedigi seklinde yorumlanabilir.

Tablo 13. Ogretmen Adaylarinin Kiiltiirel Zeka Diizeylerinin ve Kiiltirel Mirasa Yénelik Tutumlarinin Alt Boyutlar

Agisindan Uye Oldugu Kurulus Degiskenine Gére incelenmesi

Varyans Kaynagi Degisken N X S sd t P

Ust Bilis Var 107 1,8929 ,84983 370 1.114 .056
Yok 265 2,0619 ,73713

Bilis Var 107 2,5560 ,88596 370 4.931 .000
Yok 265 3,0210 ,79690

Motivasyon Var 107 2,1261 ,85306 370 1.419 157
Yok 265 2,2543 ,76144

Davranis Var 107 2,1393 ,79008 370 3.044 .002
Yok 265 2,3942 ,70588

Toplum Igin Kiiltiirel Miras Var 107 3,9578 1,03089 370 0.577 .564
Yok 265 3,8926 ,96866

Kiltlirel Mirasa Yonelik Var 107 1,9987 ,88684 370 2.172 .031

Duyarhhk Yok 265 2,1952 ,74753

Kiltlrel Mirasin Aktarimi Var 107 2,0153 ,81028 370 1.181 .238
Yok 265 2,1140 ,69437

Tablo 13 incelendiginde 6gretmen adaylarinin kiiltiirel zeka diizeylerinin ve kiltiirel mirasa yonelik tutumlarinin alt
boyutlari agisindan lye oldugu kurulusa gére anlamli olarak farkhlasip farklilagsmadigini belirlemek icin bagimsiz
orneklem t testi yapilmistir. T testi sonucunda kiiltiirel zeka dizeylerinin ve kiltiirel mirasa yonelik tutumlarinin alt
boyutlari agisindan ortalamalar arasinda anlamh farkin oldugu bulunmustur. Herhangi bir kurulusa tiye olmayan
Ogretmen adaylarinin, Giye olan 6gretmen adaylarina gére “bilis” (t370 =4,931; p = 0,000 < 0,05; n2 =0,06) ve
“davranis”t daha ylksek cikarken (t370 =3,044; p = 0,002 < 0,05; n2 =0,03), “kultirel mirasa yonelik
duyarhliklan”nin da daha yiiksek (t370 =2,172; p = 0,031 < 0,05; n2 =0,01) oldugu soylenebilir. Bu bulgulara
dayanarak Uye oldugu kurulus degiskeninin Bilis ve Davranis alt boyutlarinda 6gretmen adaylarinin kiltiirel zeka

diizeyleri Gzerinde orta diizeyde etkiye sahip oldugu sosylenebilir. Ayni zamanda bu degiskenin Kiltiirel Mirasa
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Yonelik Duyarlilik alt boyutunda da 6gretmen adaylarinin kiltirel mirasa yonelik tutumlari Gzerinde orta diizeyde

etkiye sahip oldugu yorumu yapilabilir.

Tablo 14. Ogretmen Adaylarinin Kiiltiirel Zeka Diizeylerinin ve Kiiltiirel Mirasa Yénelik Tutumlarinin Alt Boyutlari

Arasindaki iliskiye Ait Bulgular

Toplum igin Kiiltlirel mirasa Kiiltlirel mirasin aktarimi
kiiltiirel miras yonelik duyarhlik
Pearson Korelasyon -,255 ,586 ,566
Ustbilis Sig. (2- tailed) ,000 ,000 ,000
N 372 372 372
Pearson Korelasyon ,014 ,197 ,145
Bilis Sig. (2- tailed) ,795 ,000 ,005
N 372 372 372
Pearson Korelasyon -,251 ,400 ,473
Motivasyon  Sig. (2- tailed) ,000 ,000 ,000
N 372 372 372
Pearson Korelasyon -,181 ,417 ,384
Davranis Sig. (2- tailed) ,000 ,000 ,000
N 372 372 372

Tablo 14 incelendiginde 6gretmen adaylarinin kiiltiirel zeka diizeylerinin ve kiltiirel mirasa yonelik tutumlarinin alt
boyutlari arasinda Ustbilis ile kiiltiirel mirasa yonelik duyarlilik ve kiltirel mirasin aktarimi arasinda; motivasyon ile
kiltirel mirasa yonelik duyarhlk ve kiltirel mirasin aktarimi arasinda; davranis ile kiltirel mirasa yonelik duyarhlik

ve kulturel mirasin aktarimi arasinda pozitif yonli orta diizeyde bir iliskinin oldugu tespit edilmistir.

Tablo 15. Ogretmen Adaylarinin Kiiltiirel Zeka Diizeyleri ile Kiiltiirel Mirasa Yénelik Tutumlari Arasindaki iliskiye

Ait Bulgular
Kiiltiirel miras
Pearson Korelasyon ,464
Kaltirel zeka Sig. (2- tailed) ,000
N 372

Tablo 15 incelendiginde 6gretmen adaylarinin kiltlrel zeka dizeyleri ile kiltirel mirasa yonelik tutumlari arasinda
pozitif yonlii orta diizeyde bir iliskinin oldugu tespit edilmistir. Ogretmen adaylarinin kiltiirel zeka diizeyleri ile
kiltirel mirasa yonelik tutumlari arasinda pozitif yonli orta diizeyde bir iliski oldugu icin bu veriler arasinda
regresyon analizi yapilmasina karar verilmistir.

Tablo 16. Kiiltiirel Mirasa Yonelik Tutumun Yordanmasina iliskin Basit Dogrusal Regresyon Analizine Ait Bulgular

Degisken B Standart Hata Beta t p
Sabit 1.731 .091 10.085 .062
Kultirel Zeka .370 .037 464 10.088 .000

Tablo 16 incelendiginde yapilan basit dogrusal regresyon analizi sonucunda, kiiltiirel zeka dizeyinin kiltirel mirasa

y6nelik tutum ile orta diizeyde anlaml bir iliskiye sahip oldugu bulunmustur (R=.464, R?=.216, p<.01). Ortaya ¢ikan
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bu sonuca gore, kiltirel zeka toplam varyansin % 21.6’sini aciklamaktadir. Beta ve t degerleri incelendiginde

kiltirel zekanin kiltirel mirasa yonelik tutumun anlamli bir yordayicisi oldugu soylenebilir.

SONUC ve TARTISMA

Ogretmen adaylarinin cinsiyete gore kiiltiirel zeka diizeylerinde anlamli fark ¢ikmazken kiiltiirel mirasa yonelik
tutumlari incelendiginde alt boyutlarda ortalamalar arasinda anlaml farkin oldugu gorilmistir. Toplum igin
kultiirel miras alt boyutunda kiz 6gretmen adaylari lehine, kiltiirel mirasin aktarimi alt boyutunda ise erkek
O0gretmen adaylari lehine anlamli fark tespit edilmistir. Kiiltlirel mirasa yénelik tutum lzerinde cinsiyet degiskeninin
etkili oldugu cesitli calismalarda (Cetin, 2013; Gimis ve Adanali, 2011; Kege, 2015; Cetin ve Gurgil, 2014)
vurgulanmistir. Ulusoy (2009) tarafindan yapilan ¢alismada kultlrel zenginlikleri tanima ve kiltirel zenginliklerin
korunmasi konusunda erkek 6grencilerin kiz 6grencilere gére daha yiiksek bir bilince sahip oldugu sonucuna
ulasilmistir.  Yapilan bu calismalarin aksine cinsiyet degiskeninin kultlrel mirasa yonelik tutum (zerinde etkili
olmadigini belirten ¢alismalara da (Arikan ve Dogan, 2013; Alkis ve Oguzoglu, 2005; Sidekli ve Karaca,2013; Ding,
Erdil ve Kege, 2014) alanyazinda rastlamak mumkiindir. Mercan (2016) ve Demir (2015) tarafindan yapilan
calismalarda cinsiyet degiskeninin kulturel zeka dizeyi Uzerinde etkili olmadigl sonucuna ulasiimistir. Bununla
beraber Uludag ve Deveci (2015) yaptiklari calismada erkeklerin kiltiirel zeka diizeylerinin kizlara gore daha ylksek
oldugu sonucuna ulasmislardir. Yogurtgu (2015) tarafindan yapilan ¢alismada ise kizlarin kiltlrel zeka diizeylerinin

erkeklere gore daha ylksek oldugu belirtilmistir.

Ogretmen adaylarinin kiiltiirel zeka diizeylerinin ve kiiltiirel mirasa yonelik tutumlarinin alt boyutlar agisindan
o6grenim gordikleri lisans programina goére anlamh fark gosterdigi tespit edilmistir. Motivasyon alt boyutunda;
ilkogretim matematik 6gretmenligi ile sinif 6gretmenligi arasinda ilkdgretim matematik 6gretmenligi lehine;
toplum igin kiiltiirel miras alt boyutunda ise Tirkce 6gretmenligi ile sosyal bilgiler 6gretmenligi ve sinif 6gretmenligi
arasinda sosyal bilgiler 6gretmenligi ile sinif 6gretmenligi lehine anlaml bir fark oldugu belirlenmistir. Ogrenim
gorilen lisans programinin kiltiirel mirasa yonelik tutum Gzerinde etkili olduguna alanyazinda (Zor ve Karip, 2014;
Cetin ve Giirgil, 2014) rastlamak mimkindur. Yapilan bu galismalarin aksine 6grenim gorilen lisans programinin
kiltirel mirasa yonelik tutum tzerinde etkili olmadigini belirten ¢alismalara da (Sidekli ve Karaca, 2013) rastlamak
mimkindir. Yogurtcu (2015) tarafindan yapilan calismada ise soézel bolim 6grencilerinin kiltirel zeka

diizeylerinin sayisal bolim 6grencilerine gore daha yiksek oldugu sonucuna ulasiimistir.

Ogretmen adaylarinin yasadig yere gore kiiltiirel zeka diizeylerinde anlamli fark gériilmezken, kiiltiirel mirasa
yonelik tutumlarinin alt boyutlari agisindan yasadiklari yere gére anlamh fark gorildiGga tespit edilmistir. Kaltlrel
mirasa duyarhlik alt boyutunun yasadigi yer degiskenine gore sehir merkezi ile kéy arasinda sehir merkezi lehine
anlamh bir fark oldugu belirlenmistir. Bu arastirmanin aksine Yasar Ekici (2017) tarafindan yapilan ¢alismada farkli

kiltarlerin oldugu yerlerde yasayan katilimcilarin kiltirel zeka diizeyleri daha yiksek bulunmustur.

Ogretmen adaylarinin kiltiirel zeka diizeylerinin ve kiiltiirel mirasa yonelik tutumlarinin alt boyutlari agisindan

anne-baba egitim diizeyine, anne-baba galisma durumuna, ailenin aylik gelir durumuna, giinlik internet kullanim
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siresine ve sosyal medya Uyeligine gore anlamli fark gostermedigi tespit edilmistir. Anne-baba egitim dizeyinin
kiltirel mirasa yonelik tutum Gzerinde etkili olmadigina iliskin calismalara (Cetin, 2013; Kege, 2015) alanyazinda
da rastlamak mimkindir. Benzer sekilde egitim dlzeyinin kiltirel zekd dizeyini etkilemedigi Demir (2015)
tarafindan yapilan galismada da belirtilmistir. Aksine anne-baba egitim dizeyinin kiltiirel mirasa yénelik tutum ve
basariyi etkiledigine yonelik calismalar da (Arikan ve Dogan, 2013) bulunmaktadir. Ailenin aylk gelir durumunun
kulturel mirasa yonelik tutumu etkiledigini ortaya c¢ikaran calismalara (Arikan ve Dogan, 2013) alanyazinda

rastlamak miamkanddr.

Ogretmen adaylarinin kiiltiirel zeka diizeylerinin ve kiiltiirel mirasa yénelik tutumlarinin alt boyutlari agisindan liye
oldugu kurulusa gore anlamh fark gosterdigi tespit edilmistir. Kiiltiirel zeka diizeylerinde bilis ve davranis alt
boyutlarinda; kiiltirel mirasa yonelik tutumlarinda ise kiltiirel mirasa yonelik duyarlilik alt boyutunda herhangi bir

kurulusa Giye olmayan 6gretmen adaylari lehine bir sonug ortaya ¢ikmistir.

Ogretmen adaylarinin kiiltiirel zekd diizeylerinin ve kiiltiirel mirasa yonelik tutumlarinin alt boyutlari arasinda
Ustbilis ile kilttrel mirasa yonelik duyarlilik ve kiltirel mirasin aktarimi arasinda; motivasyon ile kiiltiirel mirasa
yonelik duyarlilik ve kiiltirel mirasin aktarimi arasinda; davranis ile kiltiirel mirasa yénelik duyarhhk ve kiltirel

mirasin aktarimi arasinda pozitif yonli orta dizeyde bir iliskinin oldugu sonucuna ulasiimistir.

Ogretmen adaylarinin kiiltiirel zeka diizeyleri ile kiltiirel mirasa yonelik tutumlari arasinda pozitif yonlii orta
diizeyde bir iliskinin oldugu belirlenmistir. Ortaya ¢ikan sonug pozitif yonde oldugu icin bu veriler arasinda
regresyon analizi yapilmistir. Yapilan bu analiz sonucunda, 6gretmen adaylarinin kiltiirel zeka diizeylerinin kaltarel

mirasa yonelik tutumlari ile orta diizeyde anlamli bir iliskiye sahip oldugu tespit edilmistir.

ONERILER

Kaltarel zeka ile kiltirel mirasa yonelik tutum arasindaki iliskiyi inceleyen calismalara rastlanmamistir. Bu
arastirma Agri ibrahim Cecen Universitesi Egitim Fakiiltesi’'nde 2018-2019 egitim dgretim yilinda 6grenim gérmekte
olan 372 &gretmen adayinin katilimi ile sinirlidir. Ogretmen adaylari ile yapilan bu galisma, farkli iniversitelerde ve

farkli 6rneklem gruplari ile yapilabilir.

Kilttrel miras unsurlari, bulunduklari yerleri maddi ve manevi agidan zenginlestirmektedir. Bu unsurlarin
korunmasina yonelik insanlarin bilinglenmesini saglayacak egitim faaliyetlerine gereksinim duyulmaktadir. Miras
egitiminin kultirel mirasa yonelik tutumu olumlu yonde etkiledigi (Donmez ve Yesilbursa, 2014; Meydan ve Akkus,
2014) bilinmektedir. Kiltirel miras konusunda kiglk yaslardan baslanarak verilecek diizenli egitim faaliyetleri, bu

mirasin korunmasina ve yasatilmasina katki saglayacaktir.

Yapilan bu arastirmanin sonucuna gore kiltirel zekanin kiltlirel mirasa yonelik tutum Gzerinde etkili oldugu
disinildiginde, 6gretmen adaylarinin kiltiirel zeka dizeylerini arttirmaya yonelik lisans programlarina dersler

konulabilir. Benzer sekilde, 6gretmen adaylarinin farkh kiltlrel ortamlarla etkilesimine yardimci olacak galisma
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ziyaretleri ve uluslararasi 6grenci degisim programlari diizenlenebilir. Bu sekilde 6gretmen adaylarinin kiltirel

mirasa yonelik tutumlarina olumlu katki saglanabilecegi diisiinilmektedir.
ETiK METNI

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina ve
bilimsel arastirma etik kurallarina uyulmustur. Ayrica arastirma icin gerekli etik kurul izinleri de alinmistir. Makale
ile ilgili dogabilecek her turlu ihlallerde sorumluluk yazara aittir. Arastirmaya iligskin etik kurul izni ¢alisma ekinde

sunulmusgtur.
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