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ABSTRACT 

Transported education is closely related to a large segment of the society. The main purpose of 
this study is to evaluate the transported education practices in line with the views of teachers 
working in schools with transportation centers in metropolitan cities. The research was 
conducted in a in case study design. The study group consists of 12 teachers working in 
transportation center schools in Eskişehir Tepebaşı district The participants were selected by 
stratified proportional sampling method, which is one of the non-random sampling methods. The 
data were collected through a semi-structured interview form and analyzed by content analysis 
technique. The results were specified that transported educationhas some positive and negative 
reflections on schools.  The students have an economically disadvantaged background, encounter 
nutrition problems, their academic success is generally low, and there are obstacles to access 
materials, which are considered as negative reflections. However, the transportation center 
schools offer them relatively richer social and cultural environment and activity opportunities 
than their surroundings. These are seen as positive reflections of transported education, whereas 
the places where students reside have limited social and cultural opportunities. In the research, it 
is suggested that student opinions should be considered in preparation of meal lists and material 
support should be provided to students. In addition, scale development studies to determine the 
problems of transported educationare recommended. 
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INTRODUCTION 

There are different and controversial views on the state, education and public access to education. Some of 

these views define education as a private or semi-public good and adopt a "privatization, liberalization and 

marketist" approach to education. On the other hand, there are "publicists" who argue that education is a right 

as a public service. States should take the necessary measures for citizens to benefit from educational 

opportunities through policies that regulate educational services in an organized and planned manner, and 

should provide all kinds of opportunities and facilities for the emergence of people's talents (Illich, 2006). As a 

matter of fact, in Turkey, the scope of the right to education is defined in the basic laws and legislative texts 

regulating the right to education, especially in the constitution, and it is legally guaranteed that no one can be 

deprived of education and training (National Education Basic Law, 1982). 

In Turkey, the issue of access to education has a special importance in terms of geographical and economic 

conditions, population structure and the requirements of public services. As a matter of fact, the geographical 

difficulties in rural settlements in Turkey and the sparseness of the population density force alternative 

methods to be planned in order to provide education services for all students (Arı, 2003). It is a necessity for 

the education systems of developing countries to be built on the structure in social, economic and political 

contexts (Dilbaz, 2023). In this respect, transported education was put into practice in the second semester of 

the 1989-1990 academic year in Turkey as a result of compulsory education for reasons such as ensuring that 

all citizens can benefit from the right to education, ensuring equality of opportunity and opportunity in 

education, bringing girls to education, migration and seasonal movements, natural disasters, epidemics or 

unexpected events (Özgün, 2007). Transported education started to become widespread throughout the 

country with the "Eight-Year Uninterrupted Compulsory Primary Education Implementation Law" which 

enacted in 1997. The necessary procedures and principles have been determined by the Ministry of National 

Education (MoNE) with the regulation "Ministry of National Education Regulation on Access to Education 

through Transportation" to ensure access to education through transportation in public schools and institutions 

for students attending primary, secondary and special education schools/institutions and special education 

trainees benefiting from non-formal education services who may be deprived of the right to education 

recognized by the Basic Law on National Education (MoNE, 2014).  

Within the scope of transported education in Turkey, the Ministry of National Education has created a 

transported education module and data entries related to transported education in this module are made by 

schools and stored on the servers of the Ministry of National Education. In the 2022-2023 academic year in 

Turkey, 744,625 students in 13,050 transportation center schools are continuing their education with 

transportation (MoNE, 2023).  Based on this number of students, when student transportation services and 

catering services are also taken into consideration, it is possible to state that transported educationis closely 

related to a large segment of the population. 
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In the Adıyaman-based study conducted by Kaya (2010), it was found that students viewed the process 

positively in terms of education and training. In other words, there is a common opinion on the necessity of 

transported education. On the other hand, there is a lack of cafeteria, library and sports fields in schools. It is 

seen that there is a problem of insufficient number of classrooms and teachers working in schools where 

transported education is carried out. 

In the study conducted by Demir & Eryaman (2021), the problems related to transported education were 

grouped under the main themes of in-school and out-of-school problems. In the out-of-school problems 

dimension of the problems, it was determined that there were problems related to service vehicles, service 

drivers, communication, physical discomfort, climatic conditions and distance. For the school, problems related 

to inadequate physical facilities, food, hygiene and cleanliness were identified.  Apart from these problems, in-

class problems are seen as decreased achievement, lack of attention, decreased motivation and absenteeism. 

Another problem in transported educationis that some student groups are victimized due to the different entry 

and exit times of different levels. 

According to the results of a comprehensive study conducted by Turan (2022) in Denizli Buldan district, 

teachers and students find transported educationnecessary and important. As for the problems, they focus on 

the fact that the vehicles are old and the drivers are unconscious. Another problem is the poor quality of the 

food and the inadequacy of the cafeteria environment. Another problem with the vehicles is the late or early 

arrival and departure of the vehicles. 

The ultimate goal of transported education is to ensure that all students have access to education in line with 

equality of opportunity and opportunity and that the education services provided are of high quality. Yurtbakan 

& Altun (2018) conducted studies on the success of students in transported education; Karakütük (1996), Şan 

(2012), Taşdemirci (2017) on the difficulties encountered in transported education; Arı (2003), Şimşek & 

Büyükkıdık (2017) on regional transported educationpractices. In the literature on transported education, it can 

be seen that studies conducted in rural areas of Turkey are generally predominant. However, transported 

education is also implemented by transporting students from the suburbs to the provincial centers in provinces 

with metropolitan status. It is observed that the number of studies on transported educationis low and 

insufficient in this case. It is expected that this study will set an example in the literature and serve as a guide 

for policy-makers and decision-makers in their decisions and processes regarding transported education.  

The main justification for transported educationin Turkey is that it is legally aimed at improving equality of 

opportunity and opportunity in education, but it is also oriented towards solving certain social, political and 

economic problems. To summarize, although it is based on social, political and economic "good" intentions and 

is "rational", it is a reality that some problems are experienced in practice. In general, it is evident from the 

research that there are problems with transportation, nutrition, time management and some disciplinary 

problems. It is problematic whether there are similarities between studies conducted in different regions. The 
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reasons and concerns highlighted make it necessary to conduct further studies on transported education. One 

of the main reasons for conducting this research is to fill such a gap. 

The main purpose of this study is to evaluate the transported education practices in line with the opinions of 

teachers working in schools with transportation centers in metropolitan cities. In line with this purpose, 

answers to the following questions will be sought: According to the views of the participants; 

1) How are the general characteristics of transportation-center schools evaluated? 

2) How are the problems faced by students having education through transportation evaluated? 

3) How are the general profiles of students involved in transported education practices evaluated in terms of 

social, economic and cultural dimensions? 

METHOD 

The research was conducted in a qualitative research method in a case study design. Case study is a method 

that studies a current phenomenon in its real-life environment, where the boundaries between the 

phenomenon and its environment are not clear and where multiple sources of evidence or data are available 

(Yıldırım & Şimşek, 2018).  

The case study planning stage of the research was designed by taking Gay et al's (2009) five-stage case study 

model as a guide. According to the five-stage case study model, the research questions are determined first. In 

the second stage, the situation that is included in the study and the role of developing a theory about the 

situation in the third stage are determined. After the theoretical framework for the situation, which is the 

fourth stage, is established and the rationale is explained, the fifth stage is the stage of deciding on single or 

multiple case studies (Gay et al., 2009). According to their general characteristics: a) holistic single case design; 

b) nested single case design; c) holistic multiple case design; d) nested multiple case design (Yin, 2003). This 

research is a nested single-case design. 

Study Group 

For the research, two schools were selected from the four schools in Tepebaşı district of Eskişehir province, 

where transported educationwas carried out in 2019, as primary and secondary schools in the same garden. 

These schools are transportation center schools that have the capacity to transport students from a wider area 

than other schools, and students are transported from 17 villages/neighborhoods.  In the study, purposive 

sampling technique, one of the non-random sampling methods, was used in the selection of the study group. 

Among purposive sampling techniques, stratified purposive sampling method was preferred due to its 

suitability for the purpose of the study. The advantage of purposive sampling is that it gives the researcher the 

chance to return to people and events that are believed to be critical for the research (Denscombe, 2007). 

Purposive sampling is applied when the researcher knows something about certain people or events and 

deliberately selects specific ones to produce the best data. The participant profile of the study was divided into 
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two strata: classroom teachers and subject teachers to ensure data diversity. Then, a total of 12 participants 

were selected from each of these two strata with the stratified proportional sampling technique, taking into 

account the proportionally appropriate number of students receiving transported educationat both levels and 

easy accessibility in terms of time and cost. The demographic profile of the participants is given in Table 1. 

Table 1. Demographic Information of Participants 

Participant                  Branch Professional 
Seniority 

Education Degree Number of 
students/transported 

students he/she 
teaches 

T1 Classroom  23 years Bachelor 22 / 6 

T2 Classroom  13 years Master's Degree 16 / 4 

T3 Classroom  14 years Master's Degree 13 / 3 

T4 Turkish  17 years Bachelor 73 / 24 

T5  Science   8 years Bachelor 86 / 29 

T6 Mathematics  12 years Bachelor 71 / 21 

T7 English  7 years Master's Degree 52/ 17 

T8 Classroom  19 years Master's Degree 13 / 3 

T9 Physical Education  17 years Master's Degree 73 / 24 

T10  Religious Culture   9 years Bachelor 81 / 27 

T11 Technology and Design 11 years Bachelor 88 /33 

T12 English  8 years Bachelor 76 / 26 

When the Table 1 is analyzed, it is observed that seven of the participants have bachelor's degree and 5 of 

them have master's degree. When the distribution of seniority years is analyzed, it is observed that the 

participants have a distribution between 8 years and 23 years. 

Information on the distance of the settlements of the transported students to the transportation center 

schools was requested from the directorates of the relevant institutions to be used in the study. Information on 

the distance of the transported students to the transportation center schools is given in Table 2. 

Table 2. Distance of Transported Students to Transportation Center Schools 

 Moved Neighborhood Transport Distance 

A  49 km 

B  26 km 

C  44 km 

D  34 km 

E  23 km 

F  31 km 

G  28 km 

H  35 km 

When the table is examined, it is observed that the distance of the transported students to the transportation 

center schools varies between 23 km and 49 km.  

Data Collection Tools 

In this study, semi-structured interview technique, one of the qualitative data collection techniques, was used. 

The interview technique allows for the examination of things such as people's experiences, knowledge, 
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feelings, attitudes, perspectives, how they organize or define their own actions and the world in a certain 

period of time that cannot be directly observed (Patton, 2002). The data of the study were collected from the 

teachers working in the transportation schools in Tepebaşı district of Eskişehir province in 2019 through semi-

structured interview technique.  

Face-to-face interviews were conducted through a semi-structured interview form prepared by the researcher. 

While preparing the interview form, the necessary arrangements were made in the form by taking the opinions 

of three faculty members who are experts in the field of educational sciences as well as benefiting from the 

literature review. Since the boundaries of structured interviews are predetermined, the answers received from 

the participants who participate in the interview do not go beyond a certain framework (Ocak, 2019).  

In this study, interviews were conducted with 12 teachers working in transportation schools at different times 

after informing them about the study. Before the interviews, participants were asked to sign a voluntary 

participation form. After the interviews were completed, participant confirmation was obtained by asking 

whether there were any issues that the participants wanted to add or remove. During the interviews, voice 

recordings were made with the help of a cell phone and the interviews lasted between 30 and 50 minutes.  

Data Analysis 

In the study, the content of the interviews conducted face-to-face with the teachers and audio-recorded by 

telephone was analyzed and the data were transcribed without making any changes. The interview transcripts 

were analyzed in detail and conceptual connections were established by capturing the relationships between 

teachers' views.  

The data of the study were analyzed using the content analysis method. The main goal of content analysis is to 

reveal codes and themes that are not noticed in descriptive analysis with this method (Yıldırım & Şimşek, 2018). 

Kuckartz's (2014) five-stage content analysis procedure was used to analyze the data. Accordingly, in the first 

stage, the responses were read and interpreted. In the second stage, categories were created to classify the 

data, the data were divided into sections around the sub-problems and named. In the third stage, the data 

were coded in detail and the codes were listed and brought together around the sub-problems. At this stage, 

direct quotations were used in the analysis and the data were described. When direct quotations were made, 

each participant was given a code instead of the real names of the participants as an ethical requirement. In 

the fourth stage, the categorized and coded data were analyzed. The individually coded data were interpreted 

in the findings section in the light of the themes obtained. In the fifth stage, the results were presented. The 

overlap between the direct answers given by the participants and the categories and themes specified in the 

content analysis increased the internal validity of the research.  
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Reliability 

Participant confirmation, data triangulation and expert evaluation methods were used to ensure internal 

validity. To ensure internal reliability, the findings were presented according to the categories and 

subcategories created, without adding the researcher's interpretation. For external validity, participants were 

selected by considering some criteria. To ensure external reliability, all data related to the research are 

recorded. 

Finalizing the interview form by taking the opinions of 3 experts is a step towards ensuring content validity in 

the research. In addition, the rate of agreement between expert opinions was determined. The rate of 

agreement between expert opinions was determined by Miles & Huberman (1994) reliability formula. The 

reliability of the research was determined by the formula "Reliability = Agreement / (Agreement + 

Disagreement) X 100" (Miles & Huberman, 1994). In line with the agreement rate between the expert opinions, 

the reliability rate of the research was calculated as 89%.  

FINDINGS  

This section presents the research findings based on the data obtained through semi-structured interviews with 

the participants. The themes and categories based on the research problem and participant views are shown in 

Figure 1.  

 

 

 

 

 

 

 

 

Figure 1. Views on Transported Education 

When the figure is seen, it is seen that the theme of "Schools" is categorized under positive and negative 

dimensions; the theme of "Problems" is categorized under transportation, nutrition and academic success; and 

the theme of "Students" is categorized under social background, economical background and cultural 

background dimensions. 
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General Characteristics of Transportation Schools 

Opinions on the general characteristics of schools where transportation is practiced are given in Table 3. 

Table 3. Opinions on the General Characteristics of Schools Where Transportation Is Implemented 

 Codes Paticipants 

Positive  Low class population T2, T5, T7, T11, T12 

Few disciplinary problems T1, T2, T8, T10 

Students to be respectful T3, T4, T6, T10 

Opportunity to get to know different cultures  T9 

Negative  Low student achievement T2, T3, T6, T9, T10, T12 

Problems in teacher-parent communication  T1, T3, T7, T8, T9, T10 

Food and service shifts  T2, T4, T6, T7, T11, T2 

Economic inadequacies of the school T2, T4, T5, T8, T12 

 

According to the views on the positive aspects of transportation center schools; participants (T2, T5, T7, T11, 

T12) stated that the low class sizes provide convenience for teachers. In addition, some participants (T3, T4, T6, 

T10) stated that the students coming from the villages are more pure, sincere and respectful and that discipline 

problems are less than the children studying in the city center.  

A participant stated that he sees it as an advantage that students from transportation center schools come 

from different settlements and have different cultures as follows "...Because this creates a mosaic, we can get 

to know different students from different places. This can be an advantage for us and for the students." (T9)  

In their opinions on the negative aspects of schools where transportation is implemented, the participants 

stated that parents have great difficulties in communicating with teachers, which negatively affects the entire 

education process. In addition, participants (T2, T3, T6, T9, T10, T12) stated that the low student achievement 

posed difficulties for teachers to perform their duties and that teachers could not gain professional satisfaction. 

The participants stated that unlike other schools, in schools with transportation practice, lunchtime meal shifts 

and the shifts kept while delivering the students to the transportation services impose extra responsibility and 

that this is a negative feature for teachers working in the transportation center school. In the context of the 

economic inadequacies of the school, participants (T2, T4, T5, T8, T12) stated that in transportation center 

schools, due to the weak economic situation of the students, the school family unions do not have enough 

income and therefore the school's opportunities are limited. A participant expressed his views on this issue as 

follows: 

"... In the central school, let's say the governor or the mayor is your parent, the functioning of the school 

here is better than in the provinces. Because the parent is the most important control mechanism. But in 

rural schools, there is no parental support..." (T4) 

Problems Faced by Students Receiving Education in Transportation 

The opinions on the problems faced by students receiving education through transportation are given in Table 

4. 
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Table 4. Findings on the Problems Faced by Students 

Main Theme Codes Participants 

Transportation 
Problems 

Sleep problems in the first lessons T2, T4, T6, T7, T8, T11 

Transportation problems in winter  T1, T2, T5, T6, T9 

Disagreement over seating arrangement in wards  T3, T4, T8, T9, T11, T12  

Fatigue T1, T3, T4, T6, T10, T12 

Nutrition 
Problems 

Inability to eat breakfast due to transportation T2, T3, T5, T7, T9, T10, T11 

Disliking school lunches T1, T2, T4, T5, T8, T11, T12 

Academic 
Problems 

Low motivation T2, T3, T6, T8, T9, T11 

Problems with homework T4, T5, T10, T12 

Difficulty in obtaining course materials T3, T4, T6, T7, T8, T10, T11 

Low class participation T1, T2, T5, T6, T12 

Participants (T2, T4, T6, T7, T8, T11) stated that the problems experienced by students in transportation to 

school were that students were sleepy in the first lessons in the morning and tired on the roads. Moreover,  

participants (T1, T2, T5, T6, T9) stated that in winter months, students coming from far distances have difficulty 

in accessing education due to road closures. In this regard, some participants (T3, T4, T8, T9, T11, T12) stated 

that students had problems in the buses, did not comply with the seating arrangements, distracted the driver 

and posed a risk factor in the journey.  

There is a great deal of consensus among the participants that students have problems with nutrition. The 

teacher coded a participant expressed her views on this issue as follows:  

"...The students are still in their formative years, they come very early in the morning. Class starts at 9 

am but these children have to get up at 7 am. They may have slept late at night, they may have difficulty 

getting up in the morning or they may not feel like having breakfast at that time. They come here hungry 

and they don't eat well here. I think that children's academic achievement decreases just because of 

nutrition alone." (T5) 

In this regard, a paticipant expressed the problems experienced in this regard as follows:  

"...Students from remote villages have a much more difficult job. I also think that the lunches here are 

not what the children want. I am a mother of 3 children. For example, which child likes to eat spinach or 

eggplant? You know, the menus need to be a little more child-friendly. Because children don't like it and 

they don't eat it because they don't like it. " (T1) 

Regarding the academic problems experienced by the students, the participants (T2, T3, T6, T8, T9, T11) stated 

that their academic motivation was low and this was not independent from other problems. In this category,  

participants (T1, T2, T2, T5, T6, T12) stated that students' class participation was low; and some participants 

(T4, T5, T10, T12) stated that the homework given to the students was not done. Participants (T3, T4, T6, T7, 

T8, T10, T11) stated that students could not obtain course materials. A participant stated that students had 

difficulties in procuring course materials with the following words: 

 "...There is no stationery in their villages. For example, I taught letter writing in class with the students I 

graduated the day before, and the next day I said, bring envelopes tomorrow and let's write on the 
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envelope. They told me, teacher, tomorrow is Wednesday, so what, I said, what's the matter, don't 

envelopes come on Wednesday, they said, no, teacher, the grocery store comes to us on Monday..." 

(T11) 

General Profiles of Students Receiving Education in Transportation 

Opinions on the general profile of students receiving education through transportation are given in Table 5: 

Table 3. Opinions on the General Profile of Students Receiving Education Through Transportation 

Main Themes Codes Participants 

Social 
Background 

Introversion, timidity T2, T3, T5, T6, T8, T12 

Having self-confidence T1 

Inadequate social facilities T1, T2, T3, T4, T5, T6, T6, T7, T8, T9, T10, T11, T12 

Socialization function of the school T2, T6, T7, T10, T12 

Economical 
Background  

Farming and animal husbandry T1, T3, T4, T8, T9, T10 

Unfavorable financial conditions T2, T4, T6, T8, T11 

Cultural  
Background 

Limited cultural activities where they live T1, T2, T3, T4, T5, T6, T6, T7, T8, T9, T10, T11, T12 

Cultural awareness through the school T1, T3,T4,T10 

When the table is examined, the participants stated that the students who receive education with 

transportation are socially timid and introverted, in addition a participant has contrary views: 

"...Transportation school students can stand on their own a little more. For example, a first grade student 

can wait for the transportation bus by himself and go to his own village. Students in the center cannot 

even go to buy bread. Because, you know, this is also because of the families and mothers; but here, the 

students in the transportation school are more self-confident, they are more confident in themselves and 

I believe that these students will be more successful in life." (T1) 

The participants expressed their views that especially the students who are transported have self-confidence. 

Participants agree that social opportunities are inadequate in the places where students live. However, some 

participants (T2, T6, T7, T10, T12) emphasized the socialization function of the school as a social space despite 

this inadequacy.  

In relation to the economic profiles of students who receive education through transportation, participants (T1, 

T3, T4, T8, T9, T10) stated that students' families are engaged in farming and animal husbandry as a source of 

livelihood, which means that students also meet the need for labor force in these economic activities. On the 

other hand, some participants (T2, T4, T6, T8, T11) stated that the financial opportunities of students with 

transportation are generally insufficient.  

While all of the participants stated that cultural activity opportunities are insufficient in the places where 

students live, some participants (T1, T3, T4, T10) think that the school creates a cultural activity area for 

students and that it is an important opportunity for them in this regard. T3 expressed the following opinion on 

the subject:  
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"...The social and cultural difference between the child in the center and the child who is transported may 

not be very different economically. Because there are also very rich people who are engaged in farming 

in the village. They have more social and cultural differences. Most of them have never been to the 

cinema, visited a museum, and there are children who look at me when we ask them what theater is." 

(T3) 

CONCLUSION and DISCUSSION 

In this research on the perception of education with transportation based on the views of teachers in schools 

where transportation is practiced, teachers working in schools with transportation described education with 

transportation as a form of access to education in which the children of people living in rural settlements with 

low socio-economic living opportunities, who make their living mostly through farming and animal husbandry, 

having education. In the literature, it is seen that the reason for the emergence of education with 

transportation and the views of teachers overlap. According to Arı (2003), the geographical difficulties in rural 

settlements in Turkey and the sparse population density led to the planning of alternative methods to provide 

education services to all students. Özgün (2007), on the other hand, transported educationwas put into 

practice in the second semester of the 1989-1990 academic year in Turkey as a result of compulsory education 

for reasons such as ensuring that all citizens can benefit from the right to education, ensuring equality of 

opportunity and opportunity in education, bringing girls to education, migration and seasonal movements, 

natural disasters, epidemics or unexpected events. 

The problems experienced by students in transport schools are discussed in the opinions of the teachers as 

follows: transportation-related problems such as problems in coming to school in winter months, problems 

arising from transportation services, getting tired on long-distance roads and having sleep problems; nutrition-

related problems such as students not being able to have breakfast because they set off too early in the 

morning, the free meals provided at lunchtime not appealing to students, and together with these problems, 

low student motivation, difficulties in doing homework, and academic-based problems in accessing educational 

equipment in rural areas. In the literature review, according to Yurdabakan & Tektaş (2013), education with 

transportation was put into practice to ensure equality of opportunity and opportunity. He states that it is an 

advantage for students to be educated in central schools with a wide range of opportunities for children who 

are educated in unified classes in villages. However, in this study, it is expressed in the opinions of teachers that 

transportation center schools do not have sufficient facilities. 

In the opinions of teachers working in transportation center schools regarding their perceptions of 

transportation center schools, it is seen as an advantage that there are fewer students in transportation center 

schools, there are fewer disciplinary problems in students' behavior, and students are generally respectful. 

Şimşek & Büyükkıdık (2017), in their study, concluded that students' disciplinary problems increase in 

transportation center schools, which shows that there are results in the opposite direction in this study. 
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In parallel with other studies in the literature, it is seen that the academic motivation of students studying in 

transportation center schools is low and this causes the teacher's professional satisfaction to remain low. In 

addition, it is seen that teacher-parent communication is weak in transportation center schools and this 

situation has a negative impact on the general functioning of the school, the continuation of the management 

in the desired way, and the effectiveness and efficiency. Unlike other schools, the fact that teachers in 

transportation center schools are on duty during lunch breaks and in transportation services has burdened 

them with a heavy responsibility compared to other teachers and it is understood that teachers have 

difficulties in this regard.  

SUGGESTIONS 

Based on the findings, suggestions for the research are discussed in the dimensions of suggestions for research 

and suggestions for practice. 

Suggestions for Research 

• According to the research findings, it is seen that students' achievement is low, teacher-parent 

communication is poor, food and service shifts are tiring and school facilities are limited.  Based on 

these findings, it is recommended that researchers should investigate the reasons for low student 

achievement, poor teacher-parent communication, tiring food and service shifts, and limited school 

facilities in transported education, as well as suggestions for solutions based on teachers' opinions. 

• According to the findings of the research, it was concluded that students were sleepy in the 

transportation dimension, they had difficulties with direct transportation, there were disagreements 

about seating arrangements and students were socio-psychologically tired.  Research on the causes of 

these problems and solutions can be conducted based on the views of teachers, administrators, 

students and parents. 

• According to the research findings, it is seen that students have malnutrition problems in the 

nutrition dimension. Research can be organized to solve the problems. In addition, it may be seen as a 

necessity to conduct research on the causes of students' low motivation and solution suggestions. 

• According to the research findings, students face a range of social, economic and cultural 

problems.  Research can be planned with the participation of all stakeholders, including teachers, 

administrators, students, parents and the ministry, to solve problems in different dimensions 

• This research was organized as a qualitative research. A scale development study on the problems 

of transported educationcan be conducted.  It is also recommended to conduct a quantitative study by 

developing measurement tools.  Such a study can be conducted as a mixed design study by using both 

research methods.  

Suggestions for Implementation 

• It is seen that as the distance of the settlements of the students receiving education through 

transportation increases, the problems experienced by the students also increase. For this reason, the 
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distances determined in the regulations can be arranged in favor of students with pedagogical 

approaches. 

• The transportation service vehicles used in the transportation practice can be used in models that 

provide comfortable transportation for students. 

• Lunch lists provided free of charge to students within the scope of transportation can be prepared 

by taking student requests into consideration. 

• Considering the difficulties students face in affording school supplies, school canteens, including 

stationery products, can be established in transport center schools. 

• Considering the adaptation problems of students in transportation center schools, at least one 

guidance counselor can be assigned to transportation center schools, even if the number of students is 

not sufficient, with the exception of the norm staffing principles with student enrollment. 

• Teachers working in transportation center schools can be paid additional salaries in return for the 

responsibility they take and the extra performance they show during lunch breaks and transportation 

service shifts. 

• Considering that parents of students in transportation center schools do not contribute 

sufficiently to the functioning of the school, these schools can be allocated funds by the ministry. 
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