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ABSTRACT

The purpose of this research is to examine the contribution of Music Teacher Kazim Usta to the
field of music through his professional experiences, his field of influence and the development of
his professional identity for his profession, and thus to investigate the meaning attributed to the
music teaching profession. The phenomenology approach, which is a qualitative research design,
was adopted in the study. In line with the research design, the structure and essence of music
teaching as a profession were emphasized, based on the professional experiences of Music Teacher
Kazim Usta. In addition to this, it was aimed to determine the meaning of music teacher based on
the experiences of the students who chose the music field of Kazim Usta as a profession. Data were
obtained from semi-structured interviews conducted face-to-face, online and using e-form.
Criterion sampling method, one of the sampling methods for the study group, was used. The
number of participants in the study consisted of 16 people. While analyzing the research data, the
stages of bracketing, phenomenological reduction, imaginative variation, synthesizing meaning
and essences were followed. As a result of the analysis of the data, it was seen that the structure
and essence of the music teaching profession consists of the following features, based on the
professional experiences of Music Teacher Kazim Usta; 1) discovering talent, 2) persuading
students and their families and professionally directing them to the field of music, 3) involving the
school administration, 4) being an idealist, 5) proving the importance of music as a lesson and a
field, 6) assimilating music teaching, 7) become a brand as a music teacher. On the other hand, for
students who have chosen music as a profession, the following factors drew attention to the
meaning of the music teacher; 1) being the reason for choosing music as a profession for the
student, 2) being a turning point in the student's life, 3) discovering and directing the potential in
the student, 4) displaying a disciplined, caring, principled, equipped and forward-looking teacher.
The results obtained in the research has showed that it is possible for a teacher to build his/her
own professional identity and be successful by considering the relationship between the social and
cultural context. However, it has also revealed that music teaching is in a structure that requires
passion, commitment and continuous development. Therefore, in the process of training music
teachers, questioning the philosophical and conceptual dimensions of the music teaching
profession has been effective in the emergence of good practice examples and especially in the
development of positive music teacher identities.

Keywords: Music teaching, music teacher, phenomenology.
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INTRODUCTION

The main purpose of the education system in a country is to train qualified labor force and to provide citizenship
education to its citizens. One of the most basic elements in the education system is the teacher (Cekten, Sanal,
& Yeni, 2005). Because the teacher takes an active part in the upbringing of future generations and plays a very

important role in shaping the future of the country.

It is not possible to make a single and standard definition of the teacher. Sisman (2009) mentions that there are
different teacher images in different cultures, even in different subcultures within the same culture. In this
context, “in general terms, a teacher is someone who is knowledgeable about human psychology, biological and
social development, and is open and willing to develop in the direction of understanding and working with
people” (Mustan, 2002, p.119). In addition, “the teacher is closely related to all kinds of social, political, economic
and cultural developments at the national and international level and can add the data he/she has obtained to
the course content; at the same time, the teacher is defined as a person who believes in scientific knowledge,

knows how to reach, use and interpret it and learns together with it” (Mustan, 2002, p.112).

On the other hand, “teaching has a different place from other professions in all societies due to both its
intermediary role in the transmission of universal and local cultural heritage and its efforts to enable individuals
to realize their full potential” (Guven, 2010, p.13). Therefore, teaching is a profession with its own characteristics.
In the literature, there are various studies on the characteristics of the teaching profession. In these studies,
which focus on the different dimensions of the teaching profession, it is emphasized that personal characteristics
and professional characteristics are the determining factors of the teaching profession in terms of quality
Celikten, Sanal & Yeni, 2005; Mustan, 2002; Sisman, 2009; Gliven, 2010; Ciltas & Akilli, 2011; Benekos, 2016;
Beauchamp & Thomas, 2009; Evans, 2010). When we look at the generally accepted characteristics of the
teaching profession in the relevant literature, it is important to have a positive, innovative, researcher and open-
minded personal profile, as well as having a professionally equipped profile that can plan and manage the

teaching process.

Teaching, especially music teaching, which this study focuses on, is a profession that requires special knowledge,
skills and attitudes in terms of professional competence. There are studies on how to teach every branch of
science in the international arena. In this context, music education is a field of expertise that has been
researched, analysed and studied in contemporary education systems. The field of music education has a critical
importance in educational structures in terms of providing a cultural transfer to students and providing them
with various cognitive, affective and psychomotor skills. The most important building block of this system is the

music teacher.

The main task of the music teacher can be defined as raising individuals who adopt national and universal values,
transform the aims of national education and music curriculum into behavior, and learn to learn. Music teacher

should have sufficient personal and professional equipment in terms of qualifications, just like in other fields.
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The personal characteristics of the music teacher are important in terms of influencing the student's attitude

towards the music lesson, school and music teacher (Akbulut, 2006).

The music teacher, who has high professional qualifications and positive personal characteristics, should adopt
an understanding that is intertwined with the social and cultural environment in which he lives, that is, he renews
himself professionally according to the social situations and can adapt his students to the process. Akbulut (2006,

p. 26) described this process as follows:

“The music teacher should be conscious and strong enough to eliminate false beliefs and values
about art and music in the social and cultural environment in which he lives. The teacher should
make students understand what local, national and universal music is, and eliminate their
contradictions and raise their level of consciousness. He should be aware of this by following the
developments in music in the environment, in the country and in the world and share this with the

students.”

The music teacher, who is the subject of this research, has not only fulfilled his teaching duties in the secondary
school in the province where he works, but also identified the special talents of many students and directed them
to the field of music professionally. The reason for the need for this study is to reveal a music teacher's perception
of his profession and what he does as a teacher in the development of his professional identity for his profession;
thus, it is to show a role model to teachers, teacher candidates and those who determine education policies,
based on lived experience. When the national literature is examined, it is seen that there are various theses and
research articles dealing with the lives and works of artists who have contributed to Turkey's music culture and
come to the fore (Tungdemir, 2004; Caska, 2008; Tungdemir, 2008; Giiven & Sezinsoy, 2009; Turgay & Simsek,
2018). In addition, it has been observed that there are phenomenological studies in the international literature
that reflect professional experiences in the field of music education (Collier-Slone, 1991; Randles, 2009; Randles,
2012). In this context, in the light of the literature, it is thought that it is important to consider the meaning of
the identity of a music teacher with a phenomenological analysis, based on the experiences of a music teacher

in Turkey.

Purpose of the Research

With this research, it is aimed to reveal the professional experiences of Kazim Usta?, who is a music teacher, the
development of his professional identity towards his profession with his field of influence and his contribution

to the field of music, and also to examine the meaning attributed to the music teaching profession. For this

1 Kazim Usta was born in 1954 in Usak. He completed his primary, secondary and high school education in Usak. After
graduating from Gazi University, Gazi Education Faculty, Music Teaching Department, he was appointed to Usak and started
his career in 1979. He worked as a music teacher at Halit Ziya Usakligil secondary school for 24 years of his career. In this
process, he organized music events with hundreds of students. He enabled over 60 students to have professions in the field
of music. He retired in 2004. He still lives in Usak.
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purpose, besides the experienced professional experiences of the teacher who is the subject of the research, the

views of the students he trained were also focused on.

In this direction, answers to the following questions are sought:

1- What is the structure and essence of music teaching professional experience?

2- What is the meaning of a music teacher for students who have chosen music as a profession?

METHOD

This research is a qualitative study and is designed as a phenomenology research. This pattern is defined as a
pattern in which individuals describe the experiences related to a phenomenon and take its source from
psychology and philosophy. Descriptions result in reaching the essence of the experiences of individuals who
have various experiences with the phenomenon in question (Creswell, 2017). Cases in this research design;
appear in various forms such as events, perceptions, orientations, experiences and concepts. Phenomenology
research is carried out in order to understand the phenomena in our lives that we are aware of (Sata, 2020,

p.110).

In music education research, it is seen that phenomenology is used to explore identity areas, especially in the
role identities of the music teacher (Randles, 2009). At this point, the importance of conveying the meaning of
real, lived experience with the words of the participants is emphasized. Also, most phenomenological research
focuses on meaning as it is about identity—individuals' perceptions of themselves, others, actions, society,
culture, and of course, music teaching and learning (Randles, 2012). In this study, the phenomenology design has
been preferred since the center of phenomenology is based on lived experiences, examining experiential

knowledge, and reflecting students' experiences (Bresler, 2021).

Participants

The participants of this study were determined by the criterion sampling approach, which is one of the purposive
sampling methods. This approach is based on the study of all situations that meet a set of predetermined criteria
determined or created by the researcher (Yildirim & Simsek, 2008). All participants in phenomenological research
must have experience with the phenomenon studied (Creswell, 2020, p.157). Therefore, this criterion was taken
into account when determining the sample. With this research, the meaning of the experiences of the
phenomenon and the descriptions of individuals who experience the phenomenon and make sense of their
experiences are important. In this context, one of the participants of the study is Music Teacher Kazim Usta.
Other participants in the research consisted of 15 people who were students of Kazim Usta and chose the field
of music as a profession. Participants were informed about the research topic and purpose. A face-to-face
interview was made with the Music Teacher Kazim Usta and the interviews were audio recorded. Opinions were
received face-to-face-online with 7 participants from various professions in the field of music, and 8 participants

working as music teachers using a semi-structured interview form (e-form). In the presentation of the research
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findings, the identity information of the participants except Kazim Usta was kept confidential and the participants

were referred to as “Participant 1, Participant 2”. Information about the participants is shown in Table 1 and

Table 2.

Table 1. Participants Working in Various Professional Groups in the Field of Music

Name-Surname Gender Occupation Data Collection Format

Participant 1 Male Guest instrumentalist in Izmir State Turkish Face-to-face-online
World Dance and Music ensemble conversation audio

recording
Participant 2 Male Bass Guitarist of Istanbul State Modern Folk Face-to-face-online
Music Ensemble conversation audio

recording
Participant 3 Female Digital content producer for children / Orff Face-to-face-online
Teacher conversation audio

recording
Participant 4 Male Samsun State Opera and Ballet Double Bass Face-to-face-online
Artist conversation audio

recording
Participant 5 Male Pop Music Artist Face-to-face-online
conversation audio

recording
Participant 6 Male Academician (Prof. Dr.) Face-to-face-online
conversation audio

recording
Participant 7 Male Antalya State Symphony Orchestra Violin Artist Face-to-face-online

conversation audio
recording

/ Orchestra Director

Table 2. Participants Working as Music Teachers

Name-Surname Gender Occupation Data Collection Format
Participant 8 Female Music Teacher e-form
Participant 9 Female Music Teacher e-form
Participant 10 Male Music Teacher e-form
Participant 11 Female Music Teacher e-form
Participant 12 Male Music Teacher e-form
Participant 13 Female Music Teacher e-form
Participant 14 Female Music Teacher e-form
Participant 15 Female Music Teacher e-form

Role of the Researcher

The researcher has bachelor's, master's and doctorate degrees in music education. He also works as an
academician. The researcher has studies on various dimensions of music education. In addition, he composes
songs for children and continues his studies on violin education. The most important reason for the researcher
to turn to this research is that he is one of the students of Music Teacher Kazim Usta, who is the subject of the

research.
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Data Collection

Research permissions were obtained with the letter dated 25.10.2022 and numbered E-87432956-050.99-
380506, 127/14 of the Ethics Committee of Stileyman Demirel University. The data of the research were obtained
with a semi-structured interview form created for the purpose of the research. The researcher first prepared
semi-structured interview questions in order to examine the focused subject in depth. In the process of preparing
the questions, the characteristics of the research design and semi-structured interview questions were taken
into account. In order to better understand the questions by the participants, the opinions of two experts, one
working in the field of educational sciences and the other in the field of music education, were consulted. The

form was finalized in line with expert opinions.

In qualitative research, it is important to create data diversity in order to ensure credibility. For this reason, semi-
structured interviews were conducted in various ways while obtaining the research data. An in-depth interview
was conducted face-to-face with the teacher, who was the subject of the research, and online-face to face with
people trained by the teacher and having different professions in the field of music. Data diversity was provided
by applying a semi-structured interview form to people working as music teachers. In order to prevent data loss,
the interviews of the participants, who were interviewed face-to-face and online-face to face, were audio
recorded with the permission of the participants. Participants who applied the interview form (e-form) were

asked to fill in the form via e-mail and these forms were recorded.

Analysis of Data

In the research, first of all, the audio recordings of the semi-structured interview recordings recorded during the
data collection phase were recorded. This process was done separately for each participant and no changes were

made. These records were rechecked and verified.

There are various applications in the literature regarding the data analysis process of phenomenological research
(Holroyd, 2001; Jaaskeldinen, 2022). The aim of a phenomenological research is to reach the essence of the
experiences of the participants about the phenomenon under investigation (Yilmaz & Sahin, 2016). In this
context, it is seen that the stages of bracketing, phenomenological reduction, imaginative variation, and reaching
a synthesis regarding the general structure of experiences, suggested by Giorgi (2009), are taken as a basis
especially in phenomenology studies in the field of education (Yilmaz & Sahin, 2016; Calik & Kiling, 2018). Looking
at these stages, it is expected that the the suspension of the researcher's thoughts and experiences about the
research subject by bracketing; the identification of main features and units of meaning related to experiences
in interview texts by phenomenological reduction; the structural themes related to the phenomenon will be
revealed by moving from imaginary diversification and meaning units, and finally, the synthesis of meanings and
essences (Giorgi, 2009) will be carried out. The mentioned steps were taken as basis in the analysis of this

research. In addition, in direct quotations, the participants were indicated as “Participant 1, Participant 2, K.U".
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While analyzing this study, considering the research questions, the researcher suspended his own views and
experiences as much as possible while reading the interview texts in the bracketing stage and tried not to affect
the analysis process. In the phenomenological reduction process, which is the second stage, the participants'
descriptions of the music teaching profession and music teacher Kazim Usta and the parts in which the meanings
differ were determined. In other words, interview transcripts were divided into different units. In the imaginary
diversification process, which is the third stage, the structural dimensions of the concept were reached from the
expressions of the participants with their experiences. In the fourth and final stage, it was aimed to reach a
synthesis based on the experiences of the participants. At this stage, structural themes were determined in line
with the common views of the participants, and the unchanging essences and structure of the phenomenon that
was the subject of the research were revealed. In this part, the research systematic of Yilmaz and Sahin (2016)

was followed.

FINDINGS

By analyzing the data obtained in the research, based on the opinions of the participants in the study, the
structure and the elements that make up the essence of the music teaching profession and the elements that
make up the meaning of the music teacher for the students who chose the field of music as a profession were
determined. In line with the research design, the findings were presented with detailed and long examples and

direct quotations based on experiences (Van Manen, 2014).

Findings Regarding the Structure and Essence of Music Teaching Profession Experience

The findings regarding the structure and the core of the music teaching professional experience were obtained
from the opinions of Music Teacher Kazim Usta, one of the participants of the research. Here, in direct quotations
from the aforementioned participant, the pseudonym "K.U" will be mentioned. It has been determined that the

structure and essence of the music teaching professional experience consists of the following elements.

1) Discovering Talent: Being a music teacher reveals the potential musical skills of students, not just
running the lessons.

2) Convincing The Student, His Family And Professionally Directing Him To The Field Of Music: In addition
to determining the talent of a student as a music teacher, it is necessary to convince the student and / or
his family to be professionally involved in the field of music.

3) Involving The School Administration in The Process: It is important for the music teacher to get the
support of school administrators, especially in the process of preparing extracurricular activities.

4) Being idealistic: The music teacher should love his job and should not forget that the student will learn
something from him when he enters the classroom.

5) Proving The importance Of Music As A Lesson And A Field: Creating the awareness that music is a serious

business and can be chosen as a profession requires effort.
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Kazim

6) Absorbing Music Teaching: While there are various job options that can be done related to the field of
music together with music teaching professionally, it is preferring to be a music teacher only.
7) Being A Brand As A Music Teacher: It is the recognition, response and appreciation of the work done

professionally in the professional field and by the society.

Usta, who is the subject of the research and one of the participants of the research, shows that the

structure and essence of music teaching Professional experience consists of discovering talent, convincing the

student, his family and professionally directing him to the field of music, involving the school administration in

the process, being idealistic, proving the importance of music as a lesson and a field, absorbing music teaching,

being a brand as a music teacher. These elements are described and presented below with direct quotations

from the participant.

1) Discoverig Talent: It is stated that it is necessary to discover talent in music teaching profession
experience. In this regard, K.U shared his experience with the discovery of his own talent and revealed
the perception of teaching that was shaped in this process. “My primary school teacher was a painter, he
always drew, and when | was a student, | always watched him, what he was doing and how he was doing...
Painting was at the forefront for me in primary school, exams were being taken while | was graduating
from all classes, my painting class was 5, | don't remember music at all... | went to middle school. In the
1st grade, my teacher asked for a spring picture and | made it. My teacher repeatedly asked who did it, he
didn't believe what | did and I couldn't explain what | learned from my primary school teacher, that |
watched him for 5 years... And now I'm still sad... He pulled my ear for 1 lesson... He wanted me to say who
did it... After one lesson, there was a music lesson. We had a violinist teacher named Mehmet Kutluk. He
came with the violin, he's coming to class for the first time... Our teacher asked everyone to say this "la"...
It's my turn, he said well done, 10... Oh no! | left the picture and became a musician! Two more friends like
me got the sound right, and they became music teachers too.” It is seen that various applications can be
made to identify the student with a special talent based on the views of the participant. However, what
is emphasized here is that it is clearly seen how great the influence of a teacher as a role model on the
student is. In particular, it is seen that the attitude of the teacher is determinant in determining the
students with a special talent, and when a positive and supportive approach is shown to the student, it is

possible that the potential may be revealed, otherwise the talent may remain idle.

2) Convincing The Student, His Family And Professionally Directing Him To The Field Of Music: In addition
to discovering a student's talent in music teaching professional experience, it is considered important to
convince the student and/or his family to be professionally involved in the field of music. In this context,
K.U expresses both his own student experience and his experience as a teacher. “/ started to stand out in
music lessons in middle school, the teacher will open a mandolin course, he goes to my father, he says this
kid has talent, my father says to me, are you going to be an instrumentalist, never mind! But my teacher

barely convinced my father...”, “l was a science student in high school, too, but | took care of all the music
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activities and choirs in the school, | also played instruments that | had never been trained in... There was a
piano at school, there was a music class, Haci Balkarli was our first music teacher there. He wouldn't let
me take the exams because | answered right away... Then a teacher named Serpil Ciloglu came, and she
later switched to opera. She used to study for the opera exams at school, and | would go to her and do
what she studied with her, vocal exercises, repetitions, etc.. She asked me how do you know, I didn't know
either; | was just saying it by looking and hearing what she did... Then she said come, | will make you work
and she really took care of me, made me work and gave me my profession... ”. In this context, based on
his music teaching experiences, expresses his point of view with the following sentences: “She taught me
the music department as a teacher. If a person gave me this profession... And | thought, why no artist
comes out of Usak, we never hear about it... How will it be... The more people you can reach, the more
talents you can identify, the more you can deceive from those talents, the more profit it will be. This is the
hardest part of the job, you have to deceive the parents. Not persuasion, no. Definitely! Under the
conditions of that day, | know from my own father whether the child will be a musician... Are you going to
be a musician? But just as | got a job, earning money, | will raise those children with a job, deservedly...”.
In line with the views of the participant, it is understood that it is not easy to direct students and mostly
their families to the field of music professionally, there is a negative social perception towards this field,
and therefore it is difficult to convince the families. Another factor is that making a name for yourself as
an artist in the field of music in a city is very important for those who were born and raised in that city. If
the city does not have such a name, it is understood that it is seen as an important deficiency. This

situation can be considered as one of the reasons for professional orientation to the field of music.

3) Involving The School Administration in The Process: The support of school administrators was an
important factor for the music teacher, especially in the process of preparing extracurricular activities.
The participant worked for 24 years at the school where he retired. He stated that he worked as a teacher
in various schools with additional assignments in this process. However, he stated that they had a
disagreement with the administrators of the schools where he worked with the assignment due to the
fact that K.U expressed issues that might be in favor of the students and that he was not reassigned to
the same schools. He stated that he worked at Halit Ziya Usakligil Secondary School, where he had a staff,
for 24 years, and during this process, he took the support of the school administration and included them
in the process, and carried out the almost traditional music night event at the school for 24 years. The

participant describes this process as follows:

“I would educate the student with extracurricular activities without taking the student out of the course.
As | said, a music teacher trained me... | do all of the social activities outside of class hours, usually on
Saturdays and by taking permission from the families, | would specify the time in these petitions, | would
even remove the students who did not comply with those hours from the choir, we were upset about this

situation, but they did not deserve it by not following the rules. We held music nights for 24 years without
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interruption, with an average of 90-120 students, this has become a tradition... We took all the instruments

used in these shows and concerts as a musical arm, we built a stage with a backstage.”

“When students first came to school, | had them fill out forms, what do their parents do, whether they rent
a house, whether there is a brother-sister-brother, etc. | used to divide this information into groups, identify
those with good financial status and collect small donations according to their strength. Thus, we took the
deficiencies such as the sound system.” Based on the views of the participant, it has been seen that it is
possible to organize and maintain very long-term activities with an administrative understanding that is

institutional in schools and supports students and teachers.

4) Being Idealistic: In the music teaching profession experience, it is emphasized that the teacher should
love his job and that students shouldn’t forget that they will learn something from their teacher when
they enter the classroom. K.U.'s experience of the music teacher's idealistic approach; “Teaching music is
both a very easy and a very difficult job. | see myself as a pomegranate tree, when | was a person like a
pomegranate, | trained many students in this field, and | always warned them to keep growing... For
example, Fazil Say... He doesn't just give concerts, he also trains students, so one has to be an idealist, the
teacher has to love what he does, when he enters the classroom, the student will learn something from
him because he needs him...”. The participant said, “Someone taught me, and | tried to do the same. It's
like this for any kind of teaching, going into the classroom, seeing the student there as potential and
thinking that | can do something with these kids... No matter what class...” “A teacher trained me, and |
trained others. If my teacher had not done it to me, | would have gone to Germany as a worker, but my
teacher trained me, raised me and gave me a job, money, and life. Then | have to do the same.” stated in
his words. Also, K.U. “My aim was to raise students who could level up, 80% of the students | trained were
students who could do it, such as those who did master's degrees, academics, artists, apart from those
who teach... But of course, | know from myself that the conditions may not be suitable sometimes...” he
stated. In this direction, it can be said that he tries to convey his idealistic approach to his students, not
only by identifying the talent of the students, guiding them to the field of music, but also motivating them

to reach the highest levels they can professionally reach.

5) Proving The importance Of Music As A Subject And A Field: It is one of the prominent elements that it
requires effort to create the awareness that music is a serious business when effort is given and that it
can be chosen as a profession. In this context, the participant said, “/ guess I taught the role of the music
teacher in the society in Usak... Thanks to the school nights, | showed that music is a serious thing when
you put effort into it, and that it can be chosen as a profession as well. | showed that people can get
anywhere with music. At that time, those who were music teachers could be appointed more easily. They
can also work in in any field where music was made. ... The work they do makes people happy, and there
is this side of the job...” In addition, the participant said; “.. thanks to the music night, people see the event,

live it, feel satisfied... first they feel satisfied... | teach courses, they see that | earn money, there is also the
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economic part of the job, this person works so hard, there is a perception that there is no need not so...”
At this point, the participant also stated that “most of those who are professionally inclined towards music
are those who go to the music night, the story called stage dust... it is one hundred percent true, no one
has ever said that | will be a music teacher or musician without going on stage, it was definitely one of
those who took the stage, of course, this applies to students at Halit Ziya. Students | didn't know came to
me, | made them work, | sent them to the university, to the fine arts high school and so on...” he actually
explained his area of influence with these sentences. It is seen that the participant here emphasizes that
the music field is a business that can be done professionally, and that it also includes a process that needs
to be studied seriously, contrary to popular belief and social perception.

6) Absorbing Music Teaching: While there are various job options that can be done related to the field of
music together with music teaching professionally, it is an important element to choose only music
teaching. At this point, the participant expressed his experience; “...I had two other music teacher friends
and we used to work together in ceremonies across the province. Other friends also worked outside of
school. Those aspects were predominant, but | never did anything other than teaching. The offer came,
but I did not choose it, | always made private lessons academic.” Throughout his teaching career, he has
both held various duties in celebration ceremonies in the province where he is assigned, and also carried
out extracurricular activities as well as in-class activities. In order to reflect the content of these activities,
it is thought that presenting a section of professionally done is important in terms of describing the
professional identity. In this context, the experiences of the participant are as follows;

“l used to use mandolin, accordion, baglama, block flute, violin, viola and piano in general, but | used to
have students play the block flute. | used to teach notes in the lessons and students would do solfeggio,
and they would definitely play the block flute with notes. But the student would learn and play the note,
not by writing the note names under the note, and | would prepare all musical activities in this way. ....|
used to teach the same song in every class, but always in a different way, everything changed according
to the level of the class. There have been many people who have gotten poor grades from me in music
class, but no one has failed the class. ...because the child doesn’t know, | do. Then | have to teach him. How
do I teach? | can only teach with music, | can teach with math, physical education and science. Even if the
child may not learn... You will not hurt him, you may be angry, but there is no hurting or upsetting, you can
pass in the student lovingly under the anger... It is my fatigue that makes me me... | taught every lesson,
I'm tired, music is a discipline job.” In line with the experiences of the participant, it is understood that
music teachers have the opportunity to be a musician as well as their own profession. However, the fact
that K.U doesn’t prefer to perform as a musician at weddings or various venues due to the sensitivity he
shows to his professional identity in this sense, and that he only preserves his teacher identity is reflected
as a profile that assimilates his profession. At the same time, in order to reach professional satisfaction,
students receive an academic education and reach a certain level in the formal education process, use
various instruments in the lessons, care about the approach to the student, allocating time for

extracurricular activities and exhibiting extracurricular activities are seen as other important factors.
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7) Becoming A Brand As A Music Teacher: It is seen that the recognition, response and appreciation of
professional work in the professional field and by the society brings along a branding process. The
participant said, “When the inspector came to the school for inspection, | wanted them to attend and
watch the lesson. | would even open the door of the class and teach in that way. So everyone can hear
what we are doing, how we are doing it. We have become a brand in the profession in the last 8-10 years.
This is how | know that | am a brand. It is not my purpose to praise myself, but for example, a student of
mine is going to Ankara for an exam. When asked where did you come from and said | came from Usak,
were you a student of Kazim Usta? comes the answer. Or students who went to Konya or all education
faculties and fine arts high schools in the west of Ankara were asked this question. When he say | came
from Usak, is he a student of Kazim Usta? question is asked. Because when my student leaves, he wins
directly and feels like that. | haven’t had any student that | sent and didn’t bring. | taught, | trained, but |
didn’t do this to every student, if he can earn, if he can study there, if he can teach.... He has a talent, he
can’t teach, for example, there are children who work outside of teaching, but | didn’t recommend them
to teach, teaching is a different story...” During this process, K.U explains his feelings with these words; “/
held a non-stop music night for 24 years. There were such things as the choir, the soloists that | chose, and
the block flute choir. There would be between 90-120 students on duty... My main goal was to have many
children in charge, so | would find someone to take up this job... | think | made music a profession for about
60 students.” In line with the issues stated by the participant, it shows that the disciplined studies that
spread over a certain period of time have made the teacher a well-known music teacher in the province

and professional field as well.

Findings Concerning the Meaning of Music Teacher for Students Choosing Music as a Profession

Findings on the elements that make up the meaning of music teacher for students who have chosen music as a

profession were obtained from the opinions of the participants who were trained by Music Teacher Kazim Usta

who p

articipated in the research and who chose music as a profession. Here, in direct quotations from the

participant, "Participant 1, Participant 2" will be mentioned. For students who have chosen music as a profession,

it is seen that the meaning of music teacher consists of the following elements.

1) Being The Reason For Choosing Music As A Profession For The Student: Students who took music as a
profession were mostly influenced by the music teacher in their career choice.

2) Being A Turning Point in The Student’s Life: The music teacher has played a decisive role in the life of
students who have made music a profession.

3) Discovering And Directing The Potential in The Student: The music teacher discovered the talent of the
students who took music as a profession, tried to raise awareness of them and their families, and made

appropriate guidance for the potential of the student.
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4) Demonstrating A Disciplined, Affectionate, Principled, Well-Equipped And Forward-Thinking Teacher
Stance: Students who have made music a profession defined the most distinctive features of music

teachers as disciplined, affectionate, principled, equipped and far-sighted.

The participants in the research, consisting of students who chose music as a profession, show that the meaning

of the

music teacher consistf of being the reason for choosing music as a profession for the student, being a

turning point in the student's life, discovering and directing the potential in the student, displaying a disciplined,

affectionate, principled, equipped and forward-thinking teacher stance. These elements are described and

presented below with direct quotations from the participants.

1) Being The Reason For Choosing Music As A Profession For The Student: It has been determined that
students who have taken music as a profession are mostly affected by the music teacher in their choice
of profession. When the views of the participants are examined in detail, it is seen that this factor comes
to the fore. For example, Participant 3 and Participant 7 said, “The most important factor in my choice as
a profession is Kazim Usta. If it weren't for him, | guess | wouldn't have chosen music as a profession”.
With the words of Participant 2 “If it weren't for my Kazim teacher, it would be highly likely that | would
not have chosen music as a profession or | would not be in my present position”; Participant 8, with the
words “I chose this profession because of my admiration for my teacher”; Participant 11 expressed with
the words “I don't like my music teacher very much, that's why | chose this profession”. Participant 13 of
the students who chose music as a profession, with the words “My secondary school music teacher Kazim
Usta”; Participant 14 expressed the reason for choosing music as a profession with the words “My music
teacher is the only reason why | chose this profession”. From the views of the participants, it is understood
that the teacher is taken as a role model on the students, especially during the orientation to vocational

education, and the bond established with the teacher affects the student until the choice of profession.

2) Becoming A Turning Point in The Student's Life: It is seen that the music teacher plays a decisive role in
the lives of students who have made music a profession. This element stands out in the descriptions of
the participants. In this context, Participant 5 "if the child has a special talent, his teacher can be decisive
in his life", Participant 4 said, "Most of my lessons were bad in secondary school, | started by playing drums
in the marching band, then my teacher made me the team's major, | also joined the baglama group, so |
developed a career like this... Kazim Hodja said that he could prepare me for the fine arts high school exams
and | never knew these schools until that moment... All of my teachers who raised me are very valuable,
but Kazim Hodja is like the root of a tree, we are like leaves, branches, fruits that come out of the root.. we
bear fruit. Root is important, he fed us very well.” Participant 8 “Maybe now | would have a job that | didn't
like at all and | would spend the best years of my life working at a job | didn't like. Thanks to him, | am
happy every day. | would still prefer the same profession.” Participant 13 stated “the turning point of my
life” and Participant 12 stated that “/ started playing baglama at the age of 10, then | stopped. | started

again after Kazim Usta took me to the baglama group even though | couldn't play, and that day was a
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milestone for me.” explained in his words. In line with the views of the participants, it is seen that the
transition to vocational education is one of the important stages in human life and the attitude and

approach of the teacher is reflected as a determining factor at this stage.

3) Discovering And Guiding The Potential in The Student: It was determined that the music teacher
discovered the talent of the students who made music a profession during their student years, tried to
raise awareness of them and their families, and made appropriate guidance for the potential of the
student. For example, Participant 10 expressed his own experience with these words: “He is a great
teacher, he discovered us, talked to our families, made us work of his own free will, voluntarily prepared
us for fine arts high schools and gave us the best direction in our lives, | am grateful, he is a true master.”
Participant 8 “It was my teacher who opened the door to my talent, made me aware of it, trusted me and
guided me. If it weren't for him, | wouldn't even be aware of my ability." explained in his words. Participant
2 “For me, someone who makes the right discovery about the child. The important thing is that it guides
both the child and his family. | love him very much, he is a very valuable person... | won the Istanbul
Technical University Turkish Music State Conservatory after primary school, but the teacher convinced my
family to study there. My father wanted to take me back after 1 year, because | was very young, | was
away from my family and they couldn't stand it. My father's hair turned gray and my mother became ill
because of sadness. It was a very difficult decision in those years; but | loved the school very much, the
teacher convinced my family and | stayed.” He conveyed his experience in words. Based on the views of
the participants, it is understood that noticing the musical talent of a student and directing him to the

field professionally is a laborious and arduous process.

4) Demonstrating A Disciplined, Caring, Principled, Well-Equipped And Forward-Thinking Teacher Stance:
It has been determined that students who have made music a profession define the most distinctive
features of music teachers as disciplined, affectionate, principled, equipped and forward-thinking. It is
seen that the gratitude and love feelings of the participants towards their teachers were expressed quite
clearly by all participants. For example, Participant 1 expressed as follows: “My teacher was very
sympathetic, entertaining and a good educator. He is also a very good person.” Participant 6: “When our
teacher played a tune with the mandolin in the lesson, we were noting it. So we were already doing the
hearing lesson in middle school for the first time. He was doing this work with those who could, in the
classroom environment, for example, our class was 40 people and 2 people could write, but he was getting
us to do it at one stage of the lesson. n fact, it formed the infrastructure of professional music education.
In this way, we have been guided. Because we were informed. He was a disciplined person and taught that
this work should be done seriously, he was dealing with the subject with an academic approach. He cared
deeply about his talented students. He wanted us to do something about music. We, 2 brothers, chose this
job. He was even more happy that | was an academic.” He expressed his thoughts in his own words.

Participant 3, “You can be a child's trauma or give direction to your life with one look. | realize that there
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is a teacher who sees the potential of a student and sees very well what he should or should not do. He
was a very principled teacher. He had a respect for music and tried to impart all kinds of music to his
students. It gave us a rich culture. He was a self-equipped teacher.” described in terms. Participant 8 “He
is one of the rare teachers who love children very much, teaches with endless love, has a legendary and
sweet communication that cannot be explained with words, and is one of those rare and hard-to-find
teachers.” explained in his words. Participant 13 described it with the expression, “A great teacher... he is
a good, loving teacher who has made music loved even by those who have no talent”. Participant 7
described it as “an excellent instructor”. Participant 9; “He is my dear teacher, who is extremely disciplined
and successful in his profession, transfers information more than once, teaches his lessons very efficiently,
equips his students with the activities he prepares, and also establishes strong bonds with his students”.
Participant 11; “Kazim Usta is my hero, he is a miracle for me and for many students! He is a unique artist,
who draws the most beautiful aspect of my life, enables me to have my profession that I love, and which |

admire.”, Participant 7 defined it with the words:“It cannot be explained, one has to live”.

CONCLUSION and DISCUSSION

With this research, it is aimed to reveal the professional experiences of Kazim Usta, who is a music teacher, his
field of influence and the development of his professional identity for his profession, his contribution to the field
of music, and to examine the meaning attributed to the music teaching profession. As a result of this study, the
elements that make up the structure and essence of the music teaching profession experience and the elements
that make up the meaning of music teacher for students who have chosen music as a profession have been
determined. Accordingly, the structure and essence of the music teaching professional experience are 1)
discovering talent, 2) persuading the student and his family and professionally directing him to the field of music,
3) involving the school administration, 4) being an idealist, 5) the importance of music as a lesson and field.
proving, 6) absorbing music teaching, 7) being a brand as a music teacher. For students who have chosen music
as a profession, the elements that make up the meaning of a music teacher are 1) being the reason for choosing
music as a profession for the student, 2) being a turning point in the student's life, 3) discovering and directing
the potential in the student, 4) disciplined, affectionate, principled, equipped and It was determined as exhibiting

a forward-thinking teacher stance.

Research findings reveal that discovering talent and persuading students and families in this direction and
professionally directing them to the field of music are actually considered an implicit task for music teachers.
Although the music teacher is responsible for teaching his lessons in line with the program and course objectives,
he also develops an awareness to identify students with special talents and direct these students to the relevant
field, unlike other branches. At this point, in the Music Teacher Qualifications guide prepared by the Ministry of
National Education (2008), which supports the research findings, it is stated that music teachers should help and
guide their students in their career choices by following and evaluating their students' development in the fields

of music art and education. In addition, Bariseri Ahmethan and Yigit's (2018) research findings similarly
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emphasize the need for an ideal music teacher to discover musical talent in students and direct them to areas
related to music education. It has been stated that this guidance and guidance is an important step in the way of
art education and acquiring a profession, and in this sense, it is considered important to see the music teacher

as a guide and shaper (Bariseri Ahmethan & Yigit, 2018).

In another finding of the research, it is seen that it is an important element to involve school administrators
throughout the education process. From the views of the research participant, it is understood that with the
support of the school administrators participating in the education process, the continuity of especially the
extracurricular activities is ensured and the teachers and administrators create a positive atmosphere together
at the school. At this point, while the findings expressing the harmonious work of the school administration and
the music teacher differ with the finding in Gilin's (2009) research that the school principals don’t provide the
necessary technical tools and materials for the music lesson, the same findings coincide with the finding of

Ozdogan and Dizdar (2017) that school administrators support music teachers about music activities.

The finding of being an idealist identified in the research is expressed as the music teacher's doing his job lovingly,
being diligent in teaching, and motivating his students who are professionally oriented to the field of music to go
to the higher steps in their careers. The findings obtained coincide with the view of Cliceloglu and Erdogan (2015)
that the difference between being a teacher and teaching is ideally feeling, living, dedicating to being a teacher
and integrating with the student. At the same time, research findings are similar to the concept of ideal human
being mentioned in the research of Can and the others (2019). Because here, the ideal person is described as a
person who has goals, focuses on high goals, is self-sacrificing, and is aware of the expectations of his

environment and society, and only an ideal person can be an ideal teacher.

Another of the findings of the research is to prove the importance of music as a lesson and a field. In this context,
the performance, which is described by the participant's view and displayed by the activities organized by the
participant throughout his professional life, shows that music is a field that is studied seriously, requires a lot of
effort and can be selected as a profession, contrary to popular belief. Hargreaves and Marshall (2003) similarly
state that performing music and being interested in music is very important for most young people and children.
In this context, researchers have revealed that, with the increase in the rate of participation in extracurricular
music activities at school, the students who only attend music lessons realize the value of the music lesson

(Hargreaves & Marshall, 2003).

In the research, it is seen that the factor of assimilating music teaching is reflected as another finding. In the light
of participant opinions, it has been determined that music teachers have various job opportunities related to the
field of music (such as performing at the stage, performing as a musician at weddings) in addition to teaching;
however, it is understood that a more efficient and effective teacher identity is created by only teaching music.
The aforementioned findings in the study are similar to the finding of music teachers in the study of Sentiirk and

the others (2016) that they do additional work other than teaching, in terms of determining that they only do
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additional work. In the same study, it is stated that there are teachers who do not do additional work related to
the field of music other than teaching, and there is no information about assimilation of the profession (Sentirk
& the others, 2016). In the study of Bakioglu and Kog (2017), it has been determined that teachers who do not
do additional work have higher ethical awareness than teachers who do additional work. In addition, the findings
that teachers who do additional work related to their profession are more open to development than teachers
who do not do additional work and do additional work outside the profession are similar to the research findings
(Bakioglu & Kog, 2017). In this direction, in the study of Kabak¢i and Gldek (2020), it was stated that the work of
music teachers to improve themselves professionally increases job satisfaction. Therefore, it can be said that

assimilating music teaching is in parallel with developing oneself professionally.

Another research finding is the element of being a brand as a music teacher. Based on the participant's views, it
is seen that the recognition and appreciation of professional work both in the professional field and by the society
brings along a branding process. It is seen in Yaman's (2012) study that the concept of being a brand is also used
for individuals, and it is similar to the finding that people who are loved and adopted in the society gain

respectability with what they have done for many years and become a personal brand in the society.

Another finding in the research is that the music teacher is the reason for choosing music as a profession for the
student. From the participant views, it is understood that those who choose music as a profession are mostly
influenced by music teachers, and the bond between students and teachers is important and effective, especially
in directing them to vocational education. It can be said that the aforementioned finding coincides with the result
of Ath and Giir's (2019) study that school branch teachers have a significant effect on the career choice of high
school students. It is understood from the finding of being a turning point in the life of the student revealed in
the research that the music teacher plays a decisive role in the life of students who have made music a profession.
It is seen in the participant's views that one of the important stages in human life is the transition to vocational
education, so the attitude and approach of the teacher at this stage is reflected as a determining factor and even
a turning point for the next life of the students. In support of this finding, as emphasized in Randles' (2011)
research, music teachers and music teacher educators help to write the stories of their students' lives. The

situation expressed by the participants in this study points to the similarity.

One of the findings determined in the study was determined as discovering and directing the potential in the
student. From the participant views, it was determined that the teacher discovered the students' talents during
their student years, tried to raise awareness of them and their families, and made appropriate guidance for the
student's potential. The aforementioned finding is in parallel with the findings of the music teacher determined
in this study, discovering the talent and persuading the student and the family in line with his talent, and directing
him to the field of music professionally. The findings also show similarities with the guiding and guiding
characteristics of the teacher, who stands out regarding the concept of teacher, which emerged in the study of

Yilmaz, Gogen, and Yilmaz (2013).
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The last finding determined in the research is that the music teacher exhibits a disciplined, affectionate,
principled, equipped and forward-thinking teacher stance. As a result of the participant opinions, the most
distinctive features of music teachers were determined as disciplined, affectionate, principled, equipped and
forward-thinking. In addition, the feelings of gratitude and love that people who have chosen music as a
profession feel towards their teachers are also prominent elements. In this context, the aforementioned finding
is similar to the studies that determine the characteristics of good teachers. For example, in the study of Benekos
(2016), good teachers are described as enthusiastic, passionate, determined, caring, dedicated, witty and
inspiring. However, it is emphasized that good teachers are passionate, have positive personalities and have good
teaching skills (Benekos, 2016). Similarly, Ahmethan Bariseri and Yigit (2018) stated in their research that the
type of teacher who is affectionate, supportive, authoritative and able to withstand difficulties is seen as an

effective teacher personality in the music education process.

In this study, which was carried out as a phenomenological research, the professional experiences of Music
Teacher Kazim Usta, the area of influence he created and the development of his professional identity towards
his profession, his contribution to the field of music and the meaning attributed to the music teaching profession
were examined. The elements that emerged in this direction were tried to be described by supporting the views
of the participants. The results of the research show that there are seven elements that make up the structure
and essence of the music teaching profession, based on the professional experiences of Music Teacher Kazim
Usta, and there are four elements that make up the meaning of the music teacher, based on the views of the
students who choose music as a profession. In the research, all the prominent elements about the structure,
essence and meaning of the music teaching profession emphasize that teaching is a career that requires
enthusiasm, commitment and continuous development (Benekos, 2016) and the importance of identity in
teacher development. (Beauchamp & Thomas, 2009). At this point, music experiences in the classroom are
generally structured on the basis of the music teacher's music beliefs, the desire to do the best for the students,
and the expectations of the society (Campbell, 2002). Sisman (2009) states that education is widely considered
as a value-free science field, so the relations between education and social and cultural context are ignored. In
the light of the findings of the present study, it is seen that a teacher builds his own professional identity and is
successful by taking into account the relationship between the social and cultural context. Although the findings
that emerged in accordance with the research design are not generalizable, it is thought that the relevant
research is important in terms of questioning the philosophical and conceptual dimensions of the music teaching
profession and revealing good practice examples. Considering that music teacher education has a separate and
very important role in the development of positive music teacher identities (Ballantyne, Kerchner, & Arostegui,
2012), it is thought that researches to be conducted in this direction will contribute to the field and this study

can be a source.

2416



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 7, Issue: 19 2022

RECOMMENDATIONS

With this research, the meaning of the music teaching profession is discussed. In this context, it is thought that
the role of the music teacher in schools can be examined in various dimensions. However, it is thought that
various studies can be conducted examining the effect of the music teacher on the students. Therefore, studies
in this direction are recommended because they are seen as effective in the development of music teacher

identity.
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MUZiK OGRETMENLIGI MESLEGININ ANLAMINA YONELIK FENOMENOLOJIK BiR CALISMA

0z

Bu arastirmada Miizik Ogretmeni Kazim Usta’nin mesleki deneyimleri, olusturdugu etki alani ve
meslegine yonelik profesyonel kimligin gelisimi ile miizik alanina yapmis oldugu katki ve mizik
O0gretmenligi meslegine yiiklenilen anlami incelemek amaglanmistir. Calismada nitel bir arastirma
deseni olan fenomenoloji yaklasimi benimsenmistir. Arastirma deseni dogrultusunda Miuzik
Ogretmeni Kazim Usta’nin mesleki deneyimlerinden yola cikarak meslek olarak mizik
dgretmenliginin yapisi ve 6zl yani sira Miizik Ogretmeni Kazim Usta’nin miizik alanini meslek olarak
se¢cmis Ogrencilerinin deneyimlerinden hareketle mizik 6gretmeninin anlamini belirlemeye
odaklanilmigtir. Arastirma verileri ylz ylze, ¢evrimigi ve e-form kullanilarak gergeklestirilen yari
yapilandiriimis gérismelerden elde edilmistir. Calisma grubu amagh 6rnekleme yéntemlerinden
Olglit ornekleme yontemi ile belirlenmistir. Arastirmada yer alan katilimci sayisi 16 kisiden
olusmaktadir. Arastirma verileri analiz edilirken parantezleme, fenomenolojik rediiksiyon, imgesel
cesitleme ve anlam ve ézlerin sentezlenmesi asamalari takip edilmistir. Verilerin analizi sonucunda
Miizik Ogretmeni Kazim Usta’nin mesleki deneyimlerinden hareketle mizik 6gretmenligi
mesleginin yapisi ve 6zinln 1) yetenegi kesfetme, 2) 68renciyi, ailesini ikna etme ve mesleki olarak
muizik alanina yoneltme, 3) okul idaresini siirece dahil etme, 4) idealist olma, 5) muzigin ders ve
alan olarak 6nemini kanitlama, 6) muzik 6gretmenligini 6zimseme, 7) mizik 6gretmeni olarak bir
marka olma unsurlarindan olustugu goérulmdistir. Muzigi meslek olarak se¢mis 6grenciler icin muzik
Ogretmeninin anlamini ise 1) 6grenci icin meslek olarak mizigi se¢me nedeni olma, 2) 6grencinin
hayatinda bir donim noktasi olma, 3) 6grencideki potansiyeli kesfetme ve yonlendirme, 4)
disiplinli, sevecen, ilkeli, donanimli ve ileri gorisliu bir 6gretmen durusu sergileme unsurlarinin
olusturdugu belirlenmistir. Arastirmada ulasilan sonugclar géstermektedir ki bir 6gretmenin sosyal
ve kiiltirel baglam arasindaki iliskiyi dikkate alarak kendi mesleki kimligini insaa etmesi ve basaril
olmasi mimkindir. Bununla birlikte muzik 6gretmenligi tutku, baglilik ve surekli gelisimi
gerektiren bir yapidadir. Dolayisi ile mizik 6gretmeni yetistirme siirecinde miizik 6gretmenligi
mesleginin felsefi ve kavramsal boyutlarinin sorgulanmasi, bununla birlikte iyi uygulama
orneklerinin ortaya ¢ikmasi 6zellikle olumlu mizik 6gretmeni kimliklerinin gelistirilmesinde etkili
gorilmektedir.

Anahtar kelimeler: : Mizik 6gretmenligi, miizik 6gretmeni, fenomenoloji.
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GiRiS

Bir Ulkede egitim sisteminin temel amaci nitelikli insan gliclinii yetistirmek ve yurttaslarina vatandaslk egitimi
vermektir. Egitim sistemindeki en temel unsurlardan biri ise 6gretmendir (Celikten, Sanal ve Yeni, 2005). Cinki
O0gretmen, gelecek nesillerin yetistiriimesinde aktif olarak yer almakta ve llkenin geleceginin sekillenmesinde ¢ok

onemli bir rol Gstlenmektedir.

Ogretmen ile ilgili tek ve standart bir tanimlama yapmak miimkiin degildir. Sisman (2009) farkli kiiltiirlerde hatta
ayni kaltlr icindeki farkli alt kiltirlerde birbirinden farkl 6gretmen imajlarinin bulundugundan s6z etmektedir.
Bu cercevede genel hatlariyla “6gretmen, insan psikolojisi, biyolojik ve sosyal gelisim konularinda bilgili, insanlari
anlama ve onlarla galisma yoninde gelismeye acik ve istekli olan kimsedir” (Mustan, 2002, s.119). Bununla
birlikte “6gretmen, ulusal ve uluslararasi diizeyde olusan sosyal, siyasal, ekonomik, kiltlrel her tirli gelismeyle
yakindan ilgili ve elde ettigi verileri ders igerigine katabilen; bilimsel bilgiye inanmis, ona ulagsmayi, kullanmayi ve

yorumlamayi bilen ayni zamanda 6grenen kimse” olarak tanimlanmaktadir (Mustan, 2002, s.119).

Diger yandan “evrensel ve yerel kiiltiirel mirasin iletilmesinde araci rolii hem de bireylerin tim potansiyellerini
gerceklestirebilmelerini saglamaya yonelik gabasi nedeniyle, 6gretmenlik bitin toplumlarda diger mesleklerden
farkli bir yere sahiptir” (Gliven, 2010, s.13). Dolayisiyla 6gretmenlik kendine has 6zellikleri olan bir meslektir. Alan
yazinda dgretmenlik mesleginin 6zelliklerine iliskin gesitli arastirmalar mevcuttur. Ogretmenlik mesleginin farkli
boyutlarini konu edinen bu arastirmalarda ortak olarak kisisel 6zellikler ve mesleki 6zelliklerin 6gretmenlik
meslegini nitelik bakimindan belirleyici unsurlar oldugu lizerinde durulmaktadir (Celikten, Sanal ve Yeni, 2005;
Mustan, 2002; Sisman, 2009; Given, 2010; Ciltas ve Akilli, 2011; Benekos, 2016; Beauchamp ve Thomas, 2009;
Evans, 2010). ilgili alan yazinda 6gretmenlik meslegine iliskin genel olarak kabul géren &zelliklere bakildiginda
olumlu olma, yenilikgi, arastirmaci ve agik gorislu bir kisisel profilin yani sira mesleki olarak donanimli, 6gretme

sirecini planlayip yénetebilen bir profile sahip olmak 6ne ¢ikmaktadir.

Ogretmenlik dahasi bu calismanin odaklandigi miizik 6gretmenligi mesleki yeterlilik alanlari itibariyle 6zel bilgi,
beceri ve tutumlari gerektiren bir meslek alanidir. Uluslararasi alanda her bilim dalinin nasil 6gretilecegine iliskin
¢alismalar bulunmaktadir. Bu baglamda miizik egitimi, cagdas egitim sistemlerinde 6gretimi konusunda (zerine
arastirmalar yapilan incelenen ve calisilan bir uzmanhk alanidir. Mizik egitimi alani, 6grencilere kiltirel bir
aktarimin saglanmasi, bilissel, duyussal ve devinissel agidan gesitli beceriler kazandirilmasi bakimindan egitim

yapilanmalarinda kritik 6Gneme sahiptir. Bu sistemin en énemli yapi tasi ise mizik 6gretmenidir.

“Muzik 6gretmeninin temel gorevi ulusal ve evrensel degerleri benimseyen, milli egitimin ve mizik ders
programlarinin amaglarini davranisa donistiiren, 6grenmeyi 6grenen bireyleri yetistirmek” olarak tanimlanabilir.
(Akbulut, 2006, s. 26). Mizik 6gretmeni nitelikleri bakimindan tipki diger alanlarda oldugu gibi yeterli diizeyde
kisisel ve mesleki donanima sahip olmalidir. Mizik 6gretmeninin kisisel 6zellikleri 6grencinin miizik dersine,
okuluna ve mizik 6gretmenine karsi tutumunun yonini etkilemesi bakimindan 6nem arz etmektedir (Akbulut,

2006).
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Mesleki donanimi yiiksek, olumlu kisisel 6zelliklere sahip muzik 6gretmeni, icinde yasadigi toplumsal ve kulturel
cevre ile i¢ ice, yani toplumsal olarak ortaya ¢ikan durumlara gére mesleki olarak kendini yenileyen ve
ogrencilerini siirece adapte edebilen bir anlayisi benimsemelidir. Bu sireci Akbulut (2006, s. 26) soyle ifade

etmistir:

“muzik 6gretmeni yasadigl toplumsal ve kltlrel ¢evrede sanat ve muzikle ilgili yanhs inang ve
degerleri ortadan kaldiracak bilingte ve giigte olmalidir. Ogretmen, 6grencilere yerel, ulusal ve
evrensel mlzigin ne oldugunu kavratarak onlarin bu konudaki geliskilerini ortadan kaldirmali ve
biling duzeylerini yukseltmelidir. Cevrede, ulkede ve dinyada mduzikle ilgili meydana gelen

gelismeleri takip ederek bunun farkinda olmali ve 6grencilerle bunu paylagsmalidir.”

Muzik 6gretmeni diger brans 6gretmenlerinden farkli olarak dersi ve gérev yaptigi okula karsi mevcut gérevlerinin
yani sira, mizik alaninda 6zel yetenekli 6grencilerin tespit edilmesi ve mesleki olarak bu alana yénlendiriimesinde
oldukga hayati 6nemi olan ortiik bir gbreve sahiptir. Turkiye’de, 6zel egitim kurumlari olan 6zel okullar harig,
muzik 6gretmenlerinin brans 6gretmeni olarak gorev yaptigi kurumlar ortaokul ve liselerdir. Dolayisi ile mizik
O0gretmeninin mizik alaninda mesleki egitime 6grencileri yonlendirebilecegi ilk basamak ortaokullardir. Bu
kademede muzik 6gretmeni, 6grencileri glizel sanatlar liselerinin miizik bolimlerine veya konservatuvarlarin lise
kademelerine yonlendirme imkanina sahiptir. Bu nedenle 6zel yetenekli 6grencilerin tespit edilmesi ve bu
ogrencilerin mesleki mizik egitimine yonlendirilmesi, ayrica 6zel yetenekli 6grencilerin sonraki basamak olan lise

egitimi icin giris sinavlarina hazirlanmasi siirecinin yoneticisi konumundadir.

Bu arastirmaya konu edilen mizik 6gretmeni gorev yaptigi ildeki ortaokulda 6gretmenlik meslegi boyunca hem
o6gretmenlik gorevini yerine getirmis hem de pek ¢ok 6grencinin 6zel yetenegini tespit ederek, mesleki olarak
mizik alanina yonlendirmistir. Bu g¢alismaya ihtiya¢ duyulmasinin sebebi, bir mizik 6gretmeninin meslegine
yonelik profesyonel kimliginin gelisiminde meslegine yonelik algisi ile 6gretmen olarak yaptiklarinin ortaya
konulmasi, boylece 6gretmenlere, 6gretmen adaylarina ve egitim politikalarini belirleyenlere yasanmis bir
deneyimden yola gikarak bir rol modelin 6rnek gosterilmesidir. Ulusal alan yazin incelendiginde Tiirkiye’nin muzik
kaltirine katki saglamis ve 6ne ¢ikmis sanatgilarin yasamlari ve ¢alismalarini ele alan gesitli tez ve arastirma
makaleleri oldugu gorilmdistir (Tungdemir, 2004; Caska, 2008; Tungdemir, 2008; Gliven ve Sezinsoy, 2009;
Turgay ve Simsek, 2018). Yani sira uluslararasi alanyazinda mizik egitimi alaninda mesleki deneyimlerin
yansitildigi fenomenolojik olarak gergeklestirilen arastirmalarin oldugu goérilmistir (Collier-Slone, 1991;
Randles, 2009; Randles, 2012). Bu baglamda alanyazin 1siginda Tirkiye’de bir muizik 6gretmeninin
deneyimlerinden hareketle muzik 6gretmeni kimliginin tasidigi anlamin fenomenolojik bir inceleme ile ele

alinmasinin 6nemli oldugu disiinilmektedir.
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Arastirmanin Amaci

Bu arastirma ile bir mizik égretmeni olan Kazim Usta’?>nin mesleki deneyimleri, olusturdugu etki alani ile
meslegine yonelik profesyonel kimligin gelisimi ve miizik alanina yapmis oldugu katkiy ortaya koymak bununla
birlikte muzik 6gretmenligi meslegine ylklenilen anlami incelemek amaglanmistir. Bu amag dogrultusunda
arastirmaya konu edilen 6gretmenin yasanmis mesleki deneyimlerinin yani sira yetistirdigi 6grencilerin

gorislerine odaklaniimistir.

Bu dogrultuda su sorulara yanit aranmaktadir:

1- Muzik 6gretmenligi meslek deneyiminin yapisi ve 6z nedir?

2- Miizigi meslek olarak segmis 6grenciler icin miizik 6gretmeninin anlami nedir?

YONTEM

Bu arastirma nitel bir ¢calismadir ve fenomenoloji (olgubilim) arastirmasi olarak tasarlanmistir. Bu desen bir
fenomenle ilgili bireylerin yasanilan deneyimleri betimledigi, kaynagini psikoloji ve felsefeden alan bir desen
olarak tanimlanmaktadir. Betimlemeler, s6z konusu fenomenle ilgili cesitli deneyimlere sahip bireylerin
deneyimlerinin 6zline ulasiimasi ile sonuglanmaktadir (Creswell, 2017). Bu arastirma deseninde olgular; olaylar,
algilar, yoénelimler, deneyimler ve kavramlar gibi cesitli sekillerde karsimiza g¢ikmaktadir. Fenomenoloji
arastirmalari hayatimizda olan ve farkinda oldugumuz olgularin derinlemesine anlasilmasi amaciyla

yuratulmektedir (Sata, 2020, s.110).

Mizik egitimi arastirmalarinda fenomenolojinin 6zellikle mizik 6gretmenine iliskin rol kimliklerinde kimlik
alanlarini kesfetmek amaciyla kullanildigi (Randles, 2009) gériilmektedir. Bu noktada gergek, yasanmis deneyimin
anlamini katilimcilarin sézleriyle iletmenin énemi tzerinde durulmaktadir. Ayrica fenomenolojik arastirmalarin
¢ogu, kimlikle -bireylerin kendileri, digerleri, eylemler, toplum, kiltir ve tabii ki mlzik 6gretme ve 6grenme
hakkindaki algilariyla- ilgili oldugu igin anlama odaklanir (Randles, 2012). Bu g¢alismada fenomenolojinin
merkezinin yasanmis deneyimlere dayali olmasi, deneyimsel bilginin incelenmesi, 6grencilerin deneyimlerinin

yansitilabilmesinden hareketle fenomenoloji deseni tercih edilmistir (Bresler, 2021).

Katilimcilar

Bu arastirmanin katilimcilari amacgh érnekleme yontemlerinden 6l¢iit 6rnekleme yaklasimi ile belirlenmistir. Bu
yaklasimda arastirmaci tarafindan belirlenen ya da olusturulan, énceden belirlenmis bir dizi olgttl karsilayan

bltin durumlarin ¢ahsiimasi temel alinmaktadir (Yildirrm ve Simsek, 2008). Fenomenolojik arastirmalarda yer

2 Kazim Usta 1954 yilinda Usak’ta dogdu. ilkokul, ortaokul ve lise 6grenimini Usak’ta tamamladi. Universiteyi Gazi Universitesi
Gazi Egitim Fakdiltesi Mizik Ogretmenligi béliimiinde bitirerek Usak’a tayin oldu ve 1979 yilinda meslege basladi. Meslek
hayatinin 24 yilinda Halit Ziya Usakligil Ortaokulu mizik 6gretmeni olarak gorev yapti. Bu siiregte ylizlerce 6grenci ile muizik
etkinlikleri diizenledi, 60’in Uzerinde 6grencisinin mizik alaninda meslek sahibi olmasini sagladi. 2004 yilinda emekli oldu.
Halen Usak’ta yasamini siirdiirmektedir.
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alan bitln katilimcilarin galisilan fenomene yonelik deneyimlerinin olmasi sarttir (Creswell, 2020, s.157). Bu
nedenle 6rneklem belirlenirken bu 6l¢lt dikkate alinmistir. Bu arastirma ile fenomenin deneyimlerinin anlami ve
fenomeni deneyimleyen, deneyimlerini anlamlandiran bireylerin ortaya koyduklari betimlemeler 6nem
tagimaktadir. Bu baglamda calismanin katilimcilarindan biri Miizik Ogretmeni Kazim Usta’dir. Arastirmadaki diger
katihmcilar ise Kazim Usta’nin 6grencisi olan ve meslek olarak muzik alanini se¢mis 15 kisiden olugmaktadir.
Katilmcilara 6ncelikle arastirma konusu ve amacina iliskin bilgi verilmistir. Mizik Ogretmeni Kazim Usta ile yiiz
ylze gorisme yapilmis ve gorismelerin ses kaydi alinmistir. Mazik alaninda gesitli mesleklere sahip 7 katilimci ile
ylz ylze-gevrimigi olarak, mizik 6gretmeni olarak goérev yapan 8 katilimcidan ise yari yapilandiriimis gériisme
formu (e-form) kullanilarak goris alinmistir. Arastirma bulgularinin sunulmasinda Kazim Usta disindaki
katilimcilara ait kimlik bilgileri gizli tutulmustur ve katilimcilar “Katilimai 1, Katihmci 2” seklinde rumuzlarla ifade

edilmistir. Katilimcilara ait bilgiler Tablo 1 ve Tablo 2’ de gosterilmistir.

Tablo 1. Miizik Alaninda Cesitli Meslek Gruplarinda Gorev Yapan Katilimcilar

Adi-Soyadi Cinsiyet Meslek Veri Toplama Bigimi
Katiimer 1 Erkek lzmir Devle:c Turk Dt..my.a5| Dans ve Miizik Ygz“yuze-gevrlmlgl
toplulugunda misafir saz sanatgisi gorisme ses kaydi
Katilimer 2 Erkek Istanbul Devlet Moc':lern Folk Mizik Toplulugu YEJZ"yuZE—(;EVI’ImI(;I
Bas Gitar Sanatgisi gorisme ses kaydi
Katilimar 3 Kadin Cocuklara igin duljlta| |ger|I.< ureticisi / Orff Yez“yuze—gevrlmlgl
Ogretmeni gorisme ses kaydi
Katiimar 4 Erkek Samsun Devlet Opera ve Balesi Kontrbas Y.Lljz"yuze-gevrlmlgl
Sanatgisi gorisme ses kaydi
Katihme1 5 Erkek Pop Miizik Sanatgisi Yuz ytize-gevrimici

gorisme ses kaydi
Yiz ylize-gevrimigi

Katilime1 6 Erkek Akademisyen (Prof. Dr.) .
gorusme ses kaydi
Antalya Devlet Senfoni Orkestrasi Keman Yiiz ylze-gevrimigi
Katil 7 Erkek
atiimei rke Sanatgisi/ Orkestra MudUri gorisme ses kaydi

Tablo 2. Miizik Ogretmeni Olarak Gérev Yapan Katilimcilar

Adi-Soyadi Cinsiyet Meslek Veri Toplama Bigimi
Katilimci 8 Kadin Miizik Ogretmeni e-form
Katilimci 9 Kadin Miizik Ogretmeni e-form
Katihmci 10 Erkek Miizik Ogretmeni e-form
Katilimer 11 Kadin Miizik Ogretmeni e-form
Katilimer 12 Erkek Miizik Ogretmeni e-form
Katilimcr 13 Kadin Miizik Ogretmeni e-form
Katihmci 14 Kadin Miizik Ogretmeni e-form
Katihmci 15 Kadin Miizik Ogretmeni e-form

Arastirmacinin Rolii

Arastirmaci, muzik egitimi alaninda lisans, ylksek lisans ve doktora derecelerine sahiptir. Ayni zamanda
akademisyen olarak gorev yapmaktadir. Arastirmacinin mizik egitiminin cesitli boyutlarina yénelik ¢alismalari

bulunmaktadir. Bununla birlikte ¢ocuklar igin sarkilar bestelemekte ve keman egitimine yonelik de ¢calismalarini
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surdiirmektedir. Aragtirmacinin bu arastirmaya yonelmesindeki en énemli neden ise arastirmanin konusunu

olusturan Miizik Ogretmeni Kazim Usta’nin égrencilerinden biri olmasidir.

Verilerin Toplanmasi

Arastirma izinleri, Stileyman Demirel Universitesi Etik Kurulu’nun 25.10.2022 tarihli ve E-87432956-050.99-
380506, 127/14 sayil yazisi ile alinmigtir. Arastirmanin verileri arastirma amaci dogrultusunda olusturulan yari
yapilandirnimis goriisme formu ile elde edilmistir. Arastirmaci, dncelikle odaklanilan konuyu derinlemesine
inceleyebilmek icin yari yapilandiriimis gériisme sorulari hazirlamistir. Sorularin hazirlanmasi stirecinde arastirma
deseni ve yari yapilandirilmis gériisme sorularinin 6zellikleri dikkate alinmistir. Sorularin katilimcilar tarafindan
daha iyi anlasilabilmesini saglamak amaciyla biri egitim bilimleri digeri miizik egitimi alaninda ¢alisan iki uzmanin

gorisline sunulmustur. Uzman gorisleri dogrultusunda forma son hali verilmistir.

Nitel arastirmalarda inandiricili§in saglanmasi amaciyla veri gesitliliginin olusmasi &nem tasimaktadir. Bu nedenle
arastirma verileri elde edilirken yari yapilandiriimis gériismeler gesitli sekillerde gergeklestirilmistir. Arastirmaya
konu olan 6gretmen ile ylz ylize; 6gretmenin yetistirdigi ve muzik alaninda farkli mesleklere sahip kisilerle
derinlemesine bir gériisme cevrimigi-yuz ylize ve miizik 6gretmeni olarak gérev yapan kisilere yari yapilandiriimis
gorusme formu uygulanarak veri gesitliligi saglanmistir. Veri kaybini 6nlemek icin yiiz ylze ve gevrimigi-ylz ylize
goristlen katilimcilarin goriismeleri katiimcilardan izin alinarak ses kaydi alinmistir. Gérlisme formu (e-form)

uygulanan katilimcilardan ise e-posta yoluyla form doldurmalari istenmistir ve bu formlar kayit altina alinmistir.

Verilerin Analizi

Arastirmada oncelikle verilerin toplanmasi asamasinda kayit altina alinan yari yapilandiriimis goériisme kayitlarina
ait ses kayitlarinin déokiimi yapilmistir. Bu islem her katilimci icin ayri ayri yapilmis olup, herhangi bir degisiklik

yapilmamistir. S6z konusu doékimler yeniden kontrol edilerek dogrulamasi yapilmistir.

Fenomenolojik arastirmalarin veri analizi siirecine iliskin alan yazinda gesitli uygulamalarin oldugu gériilmektedir
(Holroyd, 2001; Jaaskeldinen, 2022). Fenomenolojik bir arastirmada amag, incelenen fenomen ile ilgili
katilimcilarin deneyimlerinin 6ziine ulasmaktir (Yilmaz ve Sahin, 2016). Bu baglamda 6zellikle egitim alanindaki
fenomenoloji arastirmalarinda Giorgi‘ nin (2009) onerdigi parantezleme, fenomenolojik rediksiyon, imgesel
cesitleme ve deneyimlerin genel yapisina iliskin bir senteze ulasiimasi asamalarinin esas alindigi gérilmektedir
(Yilmaz ve Sahin, 2016; Calik ve Kiling, 2018). S6z konusu asamalara bakildiginda parantezleme, arastirmacinin
arastirma konusu ile ilgili dislince ve deneyimlerinin askiya alinmasi; fenomenolojik rediiksiyon, gériisme
metinlerindeki deneyimlerle ilgili ana 6zelliklerin ve anlam birimlerinin belirlenmesi; imgesel gesitleme, anlam
birimlerinden hareket ederek fenomene iliskin yapisal temalarin ortaya g¢ikarilmasi ve en sonunda anlam ve
Ozlerin sentezlenmesi (Giorgi, 2009) islemlerinin gerceklestirilmesi beklenmektedir. Bu arastirmanin analizinde
sozli edilen basamaklar esas alinmistir. Ayrica dogrudan alintilarda katilimcilar “Katihmci 1, Katilimer 2, K.U”

seklinde belirtilmistir.
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Bu ¢alisma analiz edilirken arastirma sorulari da dikkate alinarak ilk olarak parantezleme asamasinda aragtirmaci
dokimu yapilan goriisme metinlerini okurken olabildigince kendi gériis ve deneyimlerini askiya almis ve analiz
siirecini etkilememeye gayret etmistir. ikinci asama olan fenomenolojik rediiksiyon siirecinde katilimcilarin miizik
O0gretmenligi meslegi ve mizik 6gretmeni Kazim Usta’ya yonelik betimlemeleri ve igerdikleri anlamlarin
farklilastig kisimlar belirlenmistir. Baska bir deyisle gériisme dékiimleri farkli birimlere ayrilmistir. Ugiincii asama
olan imgesel ¢esitleme siirecinde katilimcilarin deneyimleriyle ortaya koydugu ifadelerden kavramin yapisal
boyutlarina ulasilmaktadir. Dérdlinci ve son asamada ise katilimcilarin deneyimlerinden hareketle bir senteze
ulagsmak hedeflenmektedir. Bu agamada katiimcilarin ortaya koydugu ortak goérisler dogrultusunda yapisal
temalar belirlenerek arastirmaya konu edilen fenomenin degismeyen 6zleri ve yapisi ortaya gikariimistir. Bu

kisimda Yilmaz ve Sahin’in (2016) arastirma sistematigi takip edilmistir.

BULGULAR

Arastirmada elde edilen verilerin analiz edilmesi ile galismada yer alan katilimcilarin gérusleri esas alinarak muizik
o6gretmenligi mesleginin yapisi ve 6ziini olusturan unsurlar ile meslek olarak miizik alanini segmis 6grenciler igin
mizik 6gretmeninin anlamini olusturan unsurlar belirlenmistir. Arastirma deseni dogrultusunda bulgular,
deneyimlerden derinlemesine yola gikarak, ayrintili ve uzun érneklerle, dogrudan alintilar yapilarak sunulmustur

(Van Manen, 2014).

Miizik Ogretmenligi Meslegi Deneyiminin Yapisi Ve Oziinii Olusturan Unsurlara Yénelik Bulgular

Miizik 6gretmenligi meslek deneyiminin yapisi ve 6ziinl olusturan unsurlara yonelik bulgular arastirmanin
katihmcilarindan Mizik Ogretmeni Kazim Usta’nin gériislerinden elde edilmistir. Burada séz konusu katilimcidan
yapilan dogrudan alintilarda “K.U” rumuzu ile s6z edilecektir. Muzik 6gretmenligi meslek deneyiminin yapisi ve

0zlini asagida belirtilen unsurlarin olusturdugu belirlenmistir.

1) Yetenegi Kesfetme: Muzik 6gretmeni olmak yalnizca dersleri yuritmek degil 6grencilerin potansiyel
mizikal becerilerini ortaya ¢ikarmaktadir.

2) Odrenciyi, Ailesini ikna Etme Ve Mesleki Olarak Miizik Alanina Yéneltme: Muzik 6gretmeni olarak bir
Ogrencinin yetenegini tespit etmenin yaninda mesleki olarak miizik alanina dahil olmasi igin 6grenciyi
ve/veya ailesini ikna etmek gerekmektedir.

3) Okul idaresini Stirece Déhil Etme: Muzik 6gretmeni icin dzellikle ders disi etkinlikleri hazirlama siirecinde
okul yoneticilerinin destegini almak dnem tasir.

4) idealist Olma: Miizik dgretmeninin isini sevmesi ve sinifa girdiginde dgrencinin ondan bir seyler
O0grenecegini unutmamasi gerekmektedir.

5) Miizigin Ders Ve Alan Olarak Onemini Kanitlama: Miizigin emek verildiginde ciddi bir is oldugu ve
meslek olarak da segilebilecegi bilincini olusturmak ¢gabalamay:i gerektirir.

6) Miizik Ggretmenligini Oziimseme: Mesleki olarak miizik 6gretmenligi ile birlikte miizik alani ile iliskili

yapilabilecek cesitli is secenekleri varken sadece miizik 6gretmenligi yapmayi tercih etmektir.
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7) Miizik Ogretmeni Olarak Bir Marka Olma: Mesleki olarak yapilan ¢alismalarin mesleki alanda ve toplum

tarafindan bilinmesi, karsilik bulmasi ve takdir edilmesidir.

Arastirmaya konu olan ve arastirmanin katiimcilarindan olan Kazim Usta, mizik 6gretmenligi meslek

deneyiminin yapisi ve 6zlnil yetenegi kesfetme, 6grenciyi, ailesini ikna etme ve mesleki olarak miizik alanina

yoneltme, okul idaresini slirece dahil etme, idealist olma, mizigin ders ve alan olarak 6nemini kanitlama, miizik

ogretmenligini 6zimseme, mizik 6gretmeni olarak bir marka olma unsurlarindan olustugunu géstermektedir.

S6z konusu unsurlar betimlenerek katiimcidan yapilan dogrudan alintilarla asagida sunulmustur.

1) Yetenedi Kesfetme: Miizik 6gretmenligi meslek deneyiminde yetenegin kesfedilmesinin gerekli oldugu
ifade edilmektedir. Bununla ilgili olarak K.U kendi yeteneginin kesfedilmesi ile ilgili deneyimini aktarmis ve
bu siirecte sekillenen dgretmenlik algisini ortaya koymustur. “ilkokul 6§retmenim ressamdi, siirekli cizerdi
ben de égrenciyken hep O’nu izlerdim, ne yapiyor, nasil yapiyor... ilkokulda benim icin resim én plandayd,
biitiin derslerden mezun olurken sinava giriliyordu benim resim dersim 5°di, miizigi hi¢ hatirlamiyorum...
Ortaokula gegtim. 1. Sinifta 6§retmenim bir bahar resmi istedi bende yaptim. O§retmenim kim yapti diye
sordu defalarca, benim yaptigima inanmadi ve ben anlatamadim ilkokul 6gretmenimden égrendigimi, 5
yil boyunca O’nu izledigimi... Ve simdi hala (ziiliiyorum 1 ders boyunca kulagimi gekti... Kim yapti dogruyu
soyle diye... 1 ders sonra da miizik dersi vardi. Mehmet Kutluk adinda kemanci bir 6gretmenimiz vardi.
Kemanla geldi, derse ilk defa geliyor... O§retmenimiz sordu bu “la” séyle bakalim diye herkese... Sira bana
geldi, aferin sana 10 dedi... Hayda... Ben resmi biraktim miizik¢i oldum! Benim gibi 2 arkadas daha sesi
dogru verdi, onlar da miizik égretmeni oldu.” Katilimcinin gorislerinden hareketle 6zel bir yetenegi olan
Ogrenciyi tespit etmeye yonelik cesitli uygulamalar yapilabilecegi gériilmektedir. Ancak burada vurgulanan
bir 6gretmenin rol model olarak 6grenci lGzerindeki etkisinin ne derecede biyik oldugunun agik olarak
gorilmesidir. Ozellikle dzel bir yetenegi olan 6grencilerin tespit edilmesinde &gretmen tutumunun
belirleyici oldugu, 6grenciye olumlu, destekleyici bir yaklasim sergilendiginde potansiyelin aciga

cikabilecegi mimkiin olabilecekken aksi durumda yetenegin atil kalabilecegi goriilmektedir.

2) Odgrenciyi, Ailesini ikna Etme Ve Mesleki Olarak Miizik Alanina Yéneltme: Mizik dgretmenligi meslek
deneyiminde bir 6grencinin yetenegini kesfetmenin yaninda mesleki olarak mizik alanina dahil olmasi igin
Ogrenciyi ve/veya ailesini ikna etmek onemli gérilmektedir. Bu baglamda K.U hem kendi 6grencilik
deneyimini hem de 6gretmen olarak deneyimini ifade etmektedir. “ Ortaokulda miizik derslerinde 6ne
¢itkmaya basladim, 6gretmen mandolin kursu agacak, babama gidiyor, bu ¢ocukta yetenek var falan diyor,
babam da bana gelip ¢algici mi olacaksin falan filan, bos ver diyor! Ama zar zor ikna etti 6gretmenim
babami...” , “Lisede de fen béliimi Ggrencisiydim, hayta bir égrenciydim ama okuldaki biitiin miizik
etkinlikleri, korolar benden sorulurdu, hig egitimini almadigim ¢algilari da ¢alardim... Okulda piyano vardi,
miizik sinift vardi, Haci Balkarli’ydi oradaki ilk miizik 6gretmenimiz beni sinavlara almazdi ben hemen diger
arkadaslarima sordugu sorulara cevap verdigim igin... Sonra Serpil Ciloglu diye bir 6gretmen geldi, kendisi

de sonradan operaya gecti. Okulda opera sinaviari icin ¢alisirdi ben de O’nun yanina gidip O’nun
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calistiklarini onunla beraber yapardim, ses egzersizleri, tekrarlar falan... Bana sen nereden biliyorsun dedi
ben de bilmiyordum onun yaptigindan, bakarak, duyarak séyliiyordum falan... Sonra gel ben seni
calistirayim dedi ve gercekten benimle ilgilendi, ¢alistirdi ve bana meslegimi verdi...”. Bu baglamda mizik
ogretmenligi deneyimlerine dayali olarak “Bana miizik béliimiini bir 6gretmen ferdi olarak kazandirdi. Bir
insan bana bu meslegi verdiyse... Bir de sunu diisiindiim, Usak’tan neden hi¢ sanat¢i ¢ikmiyor, hig
duymuyoruz... Bu nasil olacak... Ne kadar ¢ok insana ulasabilirsen o kadar fazla yetenek tespit edersin, o
yeteneklerin icinden kag tane kandirabilirsen o kar olur. isin en zor tarafi bu, velileri kandirmak lazim. ikna
etmek degil, hayir. Kesinlikle! O giinkii kosullarda ¢ocuk miizik¢i mi olacak, ben kendi babamdan
biliyorum... Calgici mi olacaksin... Ama ben nasil meslek sahibi olduysam, para kazaniyorsam, ben de
yetistireyim o ¢ocuklarda meslek sahibi olsunlar hak ederek...” ifadeleriyle bakis agisini yansitmistir.
Katilimcinin gorisleri dogrultusunda 6grencileri ve ¢ogunlukla ailelerini mesleki olarak mizik alanina
yoneltmenin hi¢ de kolay olmadigi, bu alana iliskin toplumsal agidan olumsuz bir alginin oldugu bu nedenle
de aileleri ikna etmenin zor oldugu anlasiimaktadir. Diger bir unsur ise bir sehirde miizik alaninda sanatgl
olarak adini duyurmanin, éne gikmanin o sehirde dogup, yetisenler igin olduk¢a 6nem tasidigidir. Eger
sehir boyle bir isme sahip degilse de énemli bir eksiklik olarak gorildugu anlasiimaktadir. Bu durum

mesleki olarak mizik alanina yoneltmenin gerekcelerinden biri olarak distnlebilir.

3) Okul idaresini Stirece Dé&hil Etme: Muzik 6gretmeni icin dzellikle ders disi etkinlikleri hazirlama siirecinde
okul yoneticilerinin destegi dnemli bir etmen olarak yansimistir. Katilimci emekli oldugu okulda 24 yil
gorev yapmistir. Bu slirecte cesitli okullarda ek gorevlendirme ile 6gretmenlik yaptigini ifade etmistir.
Ancak gorevlendirme ile calistigi okullarin idarecileri ile K.U'nin 6grencilerin lehine olabilecek konulari dile
getirmesi sebebiyle anlagmazlik yasadiklarini ve ayni okullarda yeniden gorevlendirilmedigini belirtmistir.
Kadrosunun bulundugu Halit Ziya Usakligil Ortaokulu’nda ise 24 yil boyunca gorev yaptigini ve bu siiregte
okul idaresinin destegini alarak, onlari da siirece dahil ederek okulda adeta geleneksellesen muzik gecesi

etkinligini 24 yil yaptigini ifade etmistir. Katiimci bu sireci soyle betimlemektedir:

“Ogrenciyi dersten almadan ders disi etkinliklerle érenciyi yetistirirdim. Dedim ya beni bir miizik
6gretmeni yetistirdi... Sosyal faaliyetlerin hepsini ders disindaki saatlerde yaparim, genellikle cumartesi
glinleri ve ailelerden izin dilekcesi alarak, bu dilekgelerde saat belirtirdim, hatta o saatlere uymayan
6grencileri korodan ¢ikartirdim, bu durumdan (ziiliirdiik ama hak etmemis oluyorlardi kurallara
uymayarak... 24 yil araliksiz miizik gecesi yaptik ortalama 90-120 arasi 6grenciyle, bu bir gelenek haline
geldi... Bu gdésterilerde, konserlerde kullanilan ¢algilarin hepsini miizik kolu olarak aldik, kulisi olan bir

sahne yaptirdik.”

“Ogrenciler okula ilk geldiginde onlara form doldurturdum, anne baba ne is yapiyor, ev kira mi, kardes-
abla-abi var mi gibi... Bu bilgileri ben gruplara ayirirdim maddi durumu iyi olanlari ve giiciine gére kiigiik

bagislar toplardik. Béylece ses sitemi vs. eksikleri aldik.” Katihmcinin goraslerinden yola ¢ikarak okullarda
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kurumsal, 6grenci ve 6gretmeni destekleyen bir idari anlayisin olmasi ile birlikte oldukga uzun soluklu

etkinliklerin organize edilebilmesi ve strdirilebilmesinin miimkiin oldugu goérilmektedir.

4) idealist Olma: Miizik gretmenligi meslek deneyiminde 6gretmeninin isini sevmesi ve 6grencilerin sinifa
girdiginde 06gretmeninden bir seyler 6grenecegini unutmamasi gerektigi vurgulanmaktir. Muzik
Ogretmenin idealist bir yaklagim sergilemesine iliskin deneyimini K.U., “Miizik 6gretmenligi hem ¢ok kolay
hem ¢ok zor bir is. Ben kendimi bir nar agaci gibi gériiyorum, tipki nar gibi bir kisiyken pek ¢ok égrenciyi
bu alana yetistirdim, onlarda yetistirmeye devam etsinler diye tembihledim hep... Mesela Fazil Say...
Sadece konser vermiyor, 6grenci yetistiriyor, yani idealist olmak lazim, 6gretmenin yaptigi isi sevmesi lazim
ve sinifa girdiginde 6grenci ona muhtag¢ ondan bir seyler 6grenecek...” seklinde ifade etmistir. Katilimci
“Bana birisi 6gretmenlik yapti ben de éyle yapmaya calistim. Her tiirlii 6gretmenlik icin béyle, sinifa girmek
oradaki égrenciyi potansiyel olarak gérmek ve bu ¢ocuklarla bir seyler yapabilirim diye diisiinmek... Hangi
ders olursa olsun...”. “Beni bir égretmen calistirdi, ben de baskalarini ¢alistirdim. Ogretmenim bana
yapmasaydi ben Almanya’ya gidecektim is¢ci olarak ama 6gretmenim beni ¢alistirdi ve bana bir meslek
verdi, para verdi, hayat verdi. O zaman benim de ayni seyi yapmam lazim.” ifadeleriyle belirtmistir. Ayrica
K.U. “Benim amacim seviye atlayabilecek égrenciler yetistirmekti, yetistirdigim 6grencilerin % 80°ni bunu
yapabilecek Ggrencilerdi, 6gretmenlik yapanlarin disinda yiiksek lisans yapanlar, akademisyen olanlar,
sanatgi olanlar gibi... Ama tabi ki kendimden biliyorum sartlar da uygun olmayabiliyor bazen...” seklinde
ifade etmistir. Bu dogrultuda sadece 6grencilerdeki yetenegi belirleyip, onlari mizik alanina yénlendirip
yetistirmekle kalmayip, ayni zamanda onlari mesleki olarak g¢ikabilecekleri en {ist seviyelere gikmalari

konusunda da guddleyerek idealist yaklasimini 6grencilerine aktarmaya calistigi sdylenebilir.

5) Miizigin Ders Ve Alan Olarak Onemini Kanitlama: Mizigin emek verildiginde ciddi bir is oldugu ve
meslek olarak da segilebilecegi bilincini olusturmak igin cabalamayi gerektirdigi 6ne ¢ikan unsurlardandir.
Bu baglamda katilimci “toplum icinde miizik 6§retmeninin roliinii ben 6grettim herhalde Usak’ ta... Okul
geceleri sayesinde miizigin de emek verildigi zaman ciddi bir sey oldugunu, meslek olarak da
secilebilecegini gdsterdim. Miizikle insanin bir yere varabilecegini gésterdim. O dénemde miizik 6gretmeni
olanlar daha kolay atanabiliyordu. Piyasada da ¢alisabiliyorlar... Yaptiklari is insanlara mutluluk veriyor bir
de isin bu tarafivar...” sozleriyle ifade etmistir. Yani sira katilimci “....insanlar miizik gecesi sayesinde olayi
gGriiyor, yasiyor, igine sindiriyor... énce igine sindiriyor... ben kurs veriyorum, para kazandigimi da gériiyor,
bir de isin ekonomik kismi var, bu insan bu kadar ugrasiyor da ne geregi var degil yani...” seklinde
belirtmistir. Bu noktada katilimci ayrica “mesleki olarak miiziGe yénelenlerin ¢ogu miizik gecesine
¢cikanlardandir, sahne tozu denilen hikdye... o yiizde yiiz dogru, sahneye ¢cikmayip da ben miizik 6gretmeni
ya da miizisyen olacagim diyen hi¢ olmadi, mutlaka sahneye ¢ikanlardan oldu, tabi bu Halit Ziya’dakiler
icin gecerli, bana disaridan da égrenci geldi onlari da ¢alistirdim, (iniversiteye, glizel sanatlar lisesine

”

gonderdim falan...” ifadeleriyle aslinda etki alanini anlatmistir. Katiimcinin burada mesleki olarak muzik
alaninin profesyonel olarak yapilabilecek bir is alani oldugunu vurguladig ayrica sanilanin ve toplumsal

alginin aksine ciddiyetle ¢alisiimasi gereken bir siireg icerdigini vurguladigi gorilmektedir.
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6) Miizik Ogretmenligini Oziimseme: Mesleki olarak miizik 6gretmenligi ile birlikte mizik alani ile iliskili
yapilabilecek gesitli is secenekleri varken sadece muzik 6gretmenligi yapmayi tercih etmek 6nem tasiyan
bir unsur olarak yansimaktadir. Bu noktada katilimci “ ....iki miizik 6gretmeni arkadasim daha vardi il
capindaki térenlerde birlikte ¢alisirdik. Diger arkadaslar piyasada da is yaparlardi. O yénleri agirlikliydi
ama ben hicbir zaman 6gretmenlik disinda is yapmadim. Teklif geldi ama tercih etmedim, 6zel ders vermeyi
de hep akademik yaptim.” seklinde deneyimini ifade etmistir. Ogretmenlik meslegi boyunca hem gérevli
bulundugu ildeki kutlama térenlerinde cesitli gorevlerde bulunmus hem de goérev yaptig ders igci
etkinliklerin yaninda ders disi etkinlikler de gergeklestirmistir. Bu etkinliklerin icerigini yansitmak amaciyla
mesleki olarak yapilanlardan bir kesit sunmanin mesleki kimligin betimlenmesi bakimindan 6nem tasidig|

distnlilmektedir. Bu baglamada katilimcinin deneyimleri su sekildedir;

“Ben derslerde genel olarak mandolin, akordeon, baglama, blok fliit, keman, viyola ve piyano kullanirdim
ama dégrencilere blok fliit ¢aldirirdim. Derslerde mutlaka nota 6gretirdim ve dgrenciler solfej yapardi, blok
fliitii de mutlaka nota ile ¢alarlardi. Ama notanin altina nota isimlerini yazarak degil, baya notasini
6grenirdi ve ¢alardi, tiim mizik etkinliklerini de bu sekilde hazirlardim. ....Her sinifta ayni sarkiyi 6gretirdim
ama hep farkl sekilde, sinifin diizeyine gére her sey degisirdi. Benden miizik dersinden zayif not alan ¢ok
olmustur ama sinifta kalan hi¢ kimse olmamustir. ...cocuk bilmiyor, ben biliyorum. O zaman benim ona
6gretmem lazim. Nasil 6gretirim? Sadece miizikle 6gretebilirim, matematikle de beden egitimi dersi ile de
fen dersi ile de dgretebilirim. Cocuk 6grenemeyebilir de... Kirmayacaksin onu, kizabilirsin ama kirmak,
tizmek yok, kizginhigin arkasindan severek gegirebilirsin... Beni ben yapan yorgunlugum... Ben her ders
égretmenlik yaptim yoruldum, miizik bir disiplin isidir.” Katihmcinin deneyimleri dogrultusunda mesleki
olarak muzik 6gretmenlerinin kendi mesleklerinin yani sira mizisyenlik yapma imkanlarinin da olusabildigi
anlasilmaktadir. Ancak K.U’nun bu anlamda mesleki kimligine gosterdigi hassasiyet sebebiyle diglinler ya
da ¢esitli mekanlarda muzisyen olarak sahne almayi tercih etmemesi yalnizca 6gretmen kimligini
muhafaza etmesi meslegini 6zimseyen bir profil olarak yansimaktadir. Ayni zamanda mesleki doyuma
ulasabilmek icin 6grencilerin akademik bir egitim almasi ve 6rgin egitim sirecinde 6grencilerin belli bir
diizeye gelmesi, derslerde cesitli calgilar kullaniimasi, 6grenciye yaklasimin dnemsenmesi, ders disi
etkinlikler icin ayrica zaman ayrilmasi ve ders disi etkinliklerin sergilenmesi diger 6nemli unsurlar olarak

goriilmektedir.

7) Miizik Ogretmeni Olarak Bir Marka Olma: Mesleki olarak yapilan ¢alismalarin mesleki alanda ve toplum
tarafindan bilinmesi, karsilik bulmasi ve takdir edilmesinin beraberinde bir markalasma sirecini getirdigi

17

gorulmektedir. Katihmci “ okula teftis icin miifettis geldiginde derse katiimalarini, izlemelerini isterdim

hatta sinifin kapisini agar o sekilde ders islerdim. Béylece herkes duyar neler yapiyoruz, nasil yapiyoruz.
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Meslekte son 8-10 yilda da marka olduk. O marka oldugumu da séyle biliyorum. Kendimi 6vmek degil
amacim ama mesela bir 6grencim gidiyor Ankara’ya sinava, nereden geldin sen Usak’tan deyince Kazim
Usta’nin 6grencisi miydin? Ya da Konya’ya ya da Ankara’nin batisindaki biitiin egitim fakiilteleri, giizel
sanatlar liselerine giden égrencilere bu soru sorulmus. Usak’tan geldim deyince Kazim Usta’nin 6grencisi
mi? diye. Clinkii benim dgrencim gitti mi direkt kazanip 6yle geliyor. Génderip de kazandirmadigim hicbir
6grencim olmadi. Calistirdim ama her 6grenciyi ¢alistirmadim, kazanabilecekse, orada okuyabilecekse,
6gretmenlik yapabilecekse.... Yetenegi olur égretmenlik yapamaz, mesela piyasada ¢alisan ¢ocuklar var
ama onlara 6gretmenlik tavsiye etmedim, 6gretmenlik ayri bir olay...” seklinde bu durumu anlatmaktadir.
Bu stireci K.U “24 yil araliksiz miizik gecesi yaptim. Bu gecede koro, se¢me yaparak belirledigim solistler,
blok fliit korosu gibi gibi seyler vardi. 90-120 arasi kisi olurdu gérevli 6grenci... Yani asil gayem evet ¢cok
cocuk gérevli olacakti da icinden kimi bulacaktim da meslek edinecekti bu isi... S6yle disiintiyorum da
yaklasik 60 civari 6grencime miizigi meslek edindirdim.” s6zleriyle agiklamaktadir. Katilimcinin belirttigi
hususlar dogrultusunda belli bir slirece yayilan disiplinli calismalarin beraberinde 6gretmenin bulundugu

ilde ve mesleki alanda da ulusal boyutta bilinen bir mizik 6gretmeni haline getirdigini gdstermektedir.

Miizigi Meslek Olarak Se¢mis Ogrenciler igin Miizik Ogretmeninin Anlamina iliskin Bulgular

Muzigi meslek olarak se¢mis 6grenciler icin mizik 6gretmeninin anlamini olusturan unsurlara yénelik bulgular

arastirmaya katilan Miizik Ogretmeni Kazim Usta’nin yetistirdigi ve miizigi meslek olarak se¢mis katilimcilarin

gorislerinden elde edilmistir. Burada katilimcidan yapilan dogrudan alintilarda “Katilimci 1, Katilimci 2” seklinde

sz edilecektir. Muzigi meslek olarak se¢mis 6grenciler igin mizik 6gretmeninin anlamini asagida belirtilen

unsurlarin olusturdugu goérilmektedir.

1) Odrenci icin Meslek Olarak Miizigi Secme Nedeni Olma: Miizigi meslek edinmis 6grenciler meslek
seciminde en ¢ok miizik 6gretmeninden etkilenmislerdir.

2) Odrencinin Hayatinda Bir Déniim Noktasi Olma: Miizik 6gretmeni mizigi meslek edinmis &grencilerin
hayatinda belirleyici bir rol oynamistir.

3) Ogrencideki Potansiyeli Kesfetme Ve Yonlendirme: Miizik dgretmeni miizigi meslek edinmis 6grencilerin
yetenegini 6grencilik doneminde kesfetmis, onlarin ve ailelerinin farkindaligi icin ¢abalamis, 6grencinin
potansiyeline uygun yénlendirmeleri yapmistir.

4) Disiplinli, Sevecen, llkeli, Donanimli Ve ileri Gériislii Bir O§retmen Durusu Sergileme: Muzigi meslek
edinmis 6grenciler mizik 6gretmenlerindeki en belirgin 6zellikleri disiplinli, sevecen, ilkeli, donanimli ve

ileri gorisluliik olarak tanimlamiglardir.

Arastirmada yer alan mizigi meslek olarak se¢mis 6grencilerden olusan katilimcilar, mizik 6gretmeninin

anlaminin 6grenci icin meslek olarak miizigi segme nedeni olma, 6grencinin hayatinda bir déniim noktasi olma,

o0grencideki potansiyeli kesfetme ve yonlendirme, disiplinli, sevecen, ilkeli, donanimh ve ileri gorusli bir
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O0gretmen durusu sergileme unsurlarindan olustugunu géstermektedir. Bu unsurlar betimlenerek katilimcilardan

yapilan dogrudan alintilarla asagida sunulmustur.

1) Odrenci icin Meslek Olarak Miizi§i Secme Nedeni Olma: Miizigi meslek edinmis dgrencilerin meslek
seciminde en ¢cok muzik 6gretmeninden etkilendikleri belirlenmistir. Katiimcilarin gérisleri detayh olarak
incelendiginde bu unsurun belirgin olarak éne ciktigi gériilmektedir. Ornegin Katilimci 3 ve Katiimar 7
“meslek olarak secmemdeki en 6nemli etken Kazim Usta’dir. O olmasaydi miizigi meslek olarak se¢cmezdim
sanirim” sozleriyle; Katilimci 2 “Kazim égretmenim olmasaydi miizigi meslek olarak se¢memis olma
ihtimalim yiiksek ya da bugiinkii konumumda olmazdim” sozleriyle; Katilimci 8 “6gretmenime olan
hayranligim sebebiyle bu meslegi sectim” sozleriyle; Katilimci 11 ise “ miizik 6gretmenimi ¢cok sevmem bu
meslegi secme nedenim” sozleriyle ifade etmistir. Mizigi meslek olarak segen 6grencilerden Katilmci 13
“ortaokul miizik égretmenim Kazim Usta” soOzleriyle, Katilimci 14 “Miizik d§retmenim bu meslegi
se¢cmemin tek sebebidir” sozleriyle mizigi meslek olarak segme nedenini ifade etmistir. Katilimci
gorislerinden 6grenciler lizerinde 6zellikle mesleki egitime yonlendirme asamasinda 6gretmenin rol

model alindigl, 6gretmeni ile kurulan bagin meslek segimine kadar 6grenciyi etkiledigi anlasiimaktadir.

2) Odrencinin Hayatinda Bir Déniim Noktasi Olma: Mizik &gretmeninin, mizigi meslek edinmis
ogrencilerin hayatinda belirleyici bir rol oynadigi gorilmektedir. Katilimcilarin betimlemelerinde so6z
konusu unsur 6ne gikmaktadir. Bu baglamda Katilimci 5 “eger ¢ocugun 6zel bir yetenedi varsa égretmeni
onun hayatinda belirleyici olabilir” , Katilimci 4 ise “ortaokulda ¢ogu dersim kétiiydii, bando takiminda
davul ¢alarak basladim daha sonra takimin majérii yapti beni égretmenim, ayni zamanda baglama
grubuna da katilmistim yani béyle bir kariyer gelistirdim... Kazim Hoca glizel sanatlar lisesi sinavlarina
hazirlayabilecedini séyledi ve ben o ana kadar bu okullari hi¢ bilmiyordum... beni yetistiren hocalarimin
hepsi cok kiymetli fakat bir agacin kéki gibi Kazim Hoca, kékten ¢ikan yapraklar dallar, meyveler... biz de
meyve veriyoruz. K6k 6nemli, bizi ok glizel besledi.” s6zleriyle ifade etmistir. Katilimci 8 “Belki de simdi hig¢
sevmedigim bir isim olacakti ve hayatimin en glizel yillarini sevmedigim bir iste ¢alisarak mutsuz
gecgirecektim. O’nun sayesinde her giin mutluyum. Yine olsa yine ayni meslegdi tercih ederdim” sozleriyle;
Katiimcr 13 “hayatimin déniim noktasi” ifadesiyle, Katiimci 12 ise “ben 10 yasinda baglama ¢almaya
basladim, sonrasinda biraktim. Kazim Usta’nin beni ¢alamamama ragmen baglama grubuna almasi ile
tekrar basladim ve o giin benim icin milat olmustur.” soézleriyle anlatmistir. Katihmci gorisleri
dogrultusunda mesleki egitime gecis sirecinin insan yasamindaki 6nemli evrelerden biri oldugu ve bu

asamada 6gretmenin tutumu ve yaklasiminin belirleyici bir unsur olarak yansidigi gérilmektedir.

3) Ogrencideki Potansiyeli Kesfetme Ve Yénlendirme: Miizik dgretmeninin, mizigi meslek edinmis
ogrencilerin yetenegini 6grencilik doneminde kesfettigi, onlarin ve ailelerinin farkindahgi icin cabaladigi,
dgrencinin potansiyeline uygun ydnlendirmeleri yaptigi belirlenmistir. Ornegin Katilimci 10 “ Harika bir
o6gretmendir, bizi kesfedip ailelerimizle konusup, bizi kendi istegiyle ¢alistirip hicbir licret almadan géndillii

olarak, bizi giizel sanatlar liselerine hazirlayip hayatimiza en giizel yénii verdi, minnettarim, O gergek bir
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usta.” sozleriyle kendi deneyimini ifade etmistir. Katihmci 8 “yetenegimin kapisini agan, farkinda olmami
saglayan, bana giivenen ve beni yénlendiren 6gretmenimdi. O olmasaydi bu yetenegimin farkinda dahi
olmazdim.” sézleriyle agiklamistir Katilimei 2 “ cocukla ilgili dogru kesifte bulunan biri benim icin. Onemli
olan hem ¢ocugu hem ailesini yénlendiriyor olmasi. Cok seviyorum, ¢ok degerli bir insan... ben ilkokuldan
sonra istanbul Teknik Universitesi Tiirk Musikisi Devlet Konservatuvarini kazandim ama ailemi orada
okumam konusunda hoca ikna etti, babam 1 yil sonra beni geri almak istedi, ¢iinkii cok kiigiiktiim,
ailemden uzakta, buna dayanamamislardi, babamin saglari beyazlamis annem hasta olmus (ziintiiden...
o yillarda ¢ok zor bir kararmis aslinda diisiiniiyorum da... ama ben okulu ¢ok sevdim, hoca ailemi ikna etti
ve kaldim.” s6zleriyle deneyimini aktarmistir. Katilimci gérislerinden yola ¢ikarak bir 6grencideki muzikal
yetenegi fark edip, mesleki olarak alana yonlendirmenin emek isteyen ve mesakkatli bir siire¢ oldugu

anlasiimaktadir.

4) Disiplinli, Sevecen, ilkeli, Donaniml Ve ileri Gériislii Bir O§retmen Durusu Sergileme: Muzigi meslek
edinmis 6grencilerin mizik 6gretmenlerindeki en belirgin 6zellikleri disiplinli, sevecen, ilkeli, donanimli ve
ileri gorusliluk olarak tanimladiklari tespit edilmistir. Katilimcilarin 6gretmenlerine karsi duyduklari
minnet ve sevgi duygularinin oldukga belirgin olarak tim katilanlar tarafindan ifade edildigi gorilmektedir.
Ornegin Katilimci 1 “Ogretmenim cok sempatik, edlenceli ve iyi bir egitimciydi. Ayni zamanda ¢ok da iyi bir
insandir.” seklinde ifade etmistir. Katilimci 6 “6gretmenimiz derste mandolinle ezgi caldiginda biz notaya
dékiiyorduk. Yani biz isitme dersini ilk olarak ortaokulda zaten yapiyorduk. Yapabilenlerle bu ¢alismayi
yapiyordu sinif ortaminda, mesela bizim sinif 40 kisiydi ve 2 kisi yazabiliyordu ama o bikmadan dersin bir
asamasinda bize yaptiriyordu. Aslinda mesleki miizik egitiminin alt yapisini olusturmus oluyordu. Bu
sayede biz de yénlenmis olduk. Ciinkii bilgilendirilmistik. Disiplinli bir insandi ve bu isin ciddiyetle yapilmasi
gerektigini égretti, akademik bir yaklasimla konuya egiliyordu. Yetenekli 6grencilerini ¢cok 6nemsiyordu.
istiyordu ki bizler de mutlaka miizikle ilgili bir is yapalim. Biz 2 kardes bu isi sectik. Benim akademisyen
olmama daha da sevindi.” sozleriyle dislincelerini dile getirmistir. Katilimci 3 “bir bakisinla bir ¢cocugun
travmasi da olabilirsin, hayatina yén de verebilirsin. Bir 6grencinin potansiyelini gériip neyi yapmasi ya da
yapmamasi gerektigini ¢ok iyi géren bir 6gretmen oldugunu fark ediyorum. Cok ilkeli bir 6gretmendi.
Miizige saygisi vardi, 6grencilerine her tiir miizigi vermeye ¢alisirdi. Zengin bir kiiltiir verdi bize. Kendini
donatmis bir égretmendi.” ifadeleriyle betimlemistir. Katilimci 8 “Cocuklari ¢ok seven, sonsuz sevgi ile
egitim veren, kelimelerle anlatilamayacak kadar efsane tath bir iletisimi olan, unutamayacagim, esi
benzeri zor bulunan nadir 6gretmenlerden bir tanesidir.” sozleriyle agiklamistir. Katihmci 13 ise “Harika bir
o0gretmen... mesleginde iyi, sevecen, miizigi yetenegi olmayana bile sevdirmis bir 6gretmendir” ifadesiyle
anlatmistir. Katilimer 7 “mikemmel bir 6greticiydi” seklinde tanimlamistir. Katiimci 9 “Mesleginde son
derece disiplinli ve basarili, bilgi aktarimini fazlasiyla yapan, derslerini ¢ok verimli isleyen, hazirladigi
etkinliklerle égrencisine donanim kazandiran ayni zamanda édgrencisiyle gii¢lii baglar kuran canim

6gretmenimdir”, Katilimci 11 “ Kazim Usta benim kahramanim, benim ve birgok 6grencinin de mucizesidir!
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Hayatima en giizel yonii ¢izen, dsik oldugum mesledime sahip olmami saglayan, hayran oldugum, esi

benzeri olmayan bir sanatgidir.”, Katiimcei 7 ise “Anlatilamaz, yasamak lazim” sozleriyle tanimlamislardir.

TARTISMA ve SONUC

Bu arastirma ile bir mizik 6gretmeni olan Kazim Usta’nin mesleki deneyimleri, olusturdugu etki alani ve
meslegine yonelik profesyonel kimligin gelisimi ile miizik alanina yapmis oldugu katkiyi ortaya ¢ikarmak ve mizik
O0gretmenligi meslegine yiiklenilen anlami incelemek amaglanmistir. Bu galisma neticesinde muzik 6gretmenligi
meslek deneyiminin yapisi ve 6ziinl olusturan unsurlar ile mizigi meslek olarak segmis 6grenciler igcin muzik
o6gretmeninin anlamini olusturan unsurlar belirlenmistir. Buna gore, mizik 6gretmenligi meslek deneyiminin
yapisi ve 6zini 1) yetenegi kesfetme, 2) 6grenciyi, ailesini ikna etme ve mesleki olarak muzik alanina yéneltme,
3) okul idaresini siirece dahil etme, 4) idealist olma, 5) mizigin ders ve alan olarak 6nemini kanitlama, 6) muzik
o6gretmenligini 6zimseme, 7) mizik 6gretmeni olarak bir marka olma unsurlari olusturmaktadir. Miizigi meslek
olarak segmis 6grenciler igin mizik 6gretmeninin anlamini olusturan unsurlar ise 1) 6grenci igin meslek olarak
mizigi se¢me nedeni olma, 2) 6grencinin hayatinda bir doniim noktasi olma, 3) 6grencideki potansiyeli kesfetme
ve yonlendirme, 4) disiplinli, sevecen, ilkeli, donanimli ve ileri gorisli bir 6gretmen durusu sergileme olarak

belirlenmistir.

Arastirma bulgulari yetenegi kesfetmek ve bu yonde 6grenci ve aileyi ikna ederek mesleki olarak muzik alanina
yonlendirmenin mizik 6gretmenleriigin aslinda ortiik bir gorev olarak kabul edildigini ortaya koymaktadir. Miizik
O0gretmeni her ne kadar program ve ders amaclari dogrultusunda derslerini islemekle yikimll olsa da diger
branslardan farkli olarak 6zel yetenege sahip 6grencileri tespit etmek ve bu 6grencileri ilgili alana yonlendirmek
konusunda bir biling gelistirmektedir. Bu noktada arastirma bulgusunu destekler nitelikte MEB’in (2008)
hazirlamis oldugu Miizik Ogretmeni Yeterlikleri kilavuzunda, miizik 8gretmenlerinin 6grencilerinin mizik sanati
ve egitimi alanlarindaki gelisimlerini takip ederek, degerlendirerek onlarin meslek secimlerinde yardimci olmasi
ve yonlendirmesi gerektigi belirtilmistir. Bununla birlikte Bariseri Ahmethan ve Yigit'in (2018) arastirma bulgulari
da benzer sekilde ideal bir miizik 6gretmeninin 6grencilerdeki mizikal yetenegi kesfetmesi ve onlari mizik
egitimine iliskin alanlara yonlendirmenin gerekliligini vurgulamaktadir. Clinkii bu yonlendirmenin ve vyol
gostermenin sanat egitimi ve meslek edinme yolunda 6nemli bir adim oldugu, bu anlamda miizik 6gretmeninin
yonlendirici, sekillendirici olarak gorilmesinin 6nemli kabul edildigi belirtilmistir (Bariseri Ahmethan ve Yigit,

2018).

Arastirmanin diger bir bulgusunda egitim-6gretim slireci boyunca okul idarecilerini siirece dahil etmenin 6nemli
bir unsur oldugu goriilmektedir. Arastirma katilimcisinin gorislerinden egitim-6gretim sirecine katilan okul
yoneticilerinin destegi ile 6zellikle ders disi yiritilen faaliyetlerin strekliliginin saglandigi ve okulda 6gretmen ile
idarecilerin birlikte olumlu bir atmosfer olusturuldugu anlasiimaktadir. Bu noktada okul yonetimi ile muzik
o6gretmeninin uyumlu g¢alismasini ifade eden bulgular Gin’in (2009) arastirmasinda ulasilan okul maddrlerinin

mizik dersi icin gerekli teknik arag ve geregleri saglamadigi bulgusuyla farkhlik gésterirken, Ozdogan ve Dizdar’
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In (2017) ulastigr okul yoneticilerinin mizik etkinlikleri konusunda mizik 6gretmenlerine destek oldugu

bulgusuyla ortismektedir.

Arastirmada tespit edilen idealist olma bulgusu muzik 6gretmeninin isini severek yapmasi, 6gretme konusunda
gayretli olmasi ve mesleki olarak muzik alanina yonelmis 6grencilerini kariyerlerinde ist basamaklara ¢ikmalari
konusunda giudiilemesi olarak ifade edilmektedir. Elde edilen bulgular Ciiceloglu ve Erdogan’in (2015) belirttigi
o0gretmen olmak ile 6gretmenlik yapmak arasindaki fark ideal olarak 6gretmen olmayi hissetmek, yasamak,
adamak ve 6grencisiyle bitlinlesmek gorisi ile ortismektedir. Ayni zamanda Can ve digerlerinin (2019)
arastirmalarinda degindikleri ideal insan kavrami ile de arastirma bulgulari benzerlik gostermektedir. Clinkii
burada ideal insan hedefleri bulunan, yiksek hedeflere odaklanan, Ozverili, gevresinin ve toplumun

beklentilerinin farkinda olan insan seklinde agiklanmistir ve ancak ideal insan ideal bir 6gretmen olabilir.

Arastirmada ortaya ¢ikan bulgulardan bir digeri muzigin ders ve alan olarak 6nemini kanitlama unsurudur. Bu
baglamda katilimci gorisi ile betimlenen, katilimcinin mesleki yasami boyunca diizenlemis oldugu etkinliklerle
ortaya koydugu performans, mizigin toplumda sanilanin aksine ciddiyetle ¢alisilan, olduk¢a emek gerektiren ve
bir meslek alani olarak da segilebilir bir alan oldugunu gostermektedir. Hargreaves ve Marshall (2003) benzer
sekilde muzik icra etmenin, muzikle ilgilenmenin ¢ogu geng¢ ve ¢ocuk i¢in olduk¢a 6nemli oldugunu ifade
etmektedir. Bu baglamda arastirmacilar ¢alismalari kapsaminda okuldaki ders disi mizik etkinliklerine katilma
oraninin arttigindan ve boylelikle sadece mizik derslerine katilan 6grencilerin de mizik dersinin degerini fark

ettigini ortaya koymuslardir (Hargreaves ve Marshall, 2003).

Arastirmada muzik 6gretmenligini 6zimseme unsurunun bulgulardan bir digeri olarak yansidigi gériilmektedir.
Katiimci gorusleri 1siginda mizik 6gretmenlerinin 6gretmenligin yani sira mizik alani ile iliskili cesitli is
imkanlarinin bulundugu (sahne almak, duglnlerde muzisyenlik yapmak gibi) belirlenmistir ancak asil olarak
yalnizca muzik 6gretmenligi yaparak daha verimli ve etkili bir 6gretmen kimligi olusturuldugu anlasiimaktadir.
Arastirmadaki s6z konusu bulgular, Sentiirk ve digerlerinin (2016) arastirmasinda ulastigi mizik 6gretmenlerinin
ogretmenlik disinda ek isler yaptiklari bulgusu ile sadece ek is yapmalarinin belirlenmesi hususunda benzerlik
gostermektedir. Ayni arastirmada 6gretmenlik disinda mizik alani ile ilgili ek isler yapmayan 6gretmenlerin
oldugu da belirtilmektedir ve meslegi 6ziimsemeye iliskin bir bilgiden s6z edilmemektedir (Sentiirk ve digerleri,
2016). Bakioglu ve Kog¢’un (2017) calismasinda ek is yapmayan 6gretmenlerin, ek is yapan 6gretmenlere gore
etik bilincinin daha yiliksek oldugu belirlenmistir. Ayrica meslegi ile ilgili ek is yapan 6gretmenlerin, ek is
yapmayan ve meslek disi ek is yapan 6gretmenlere gore gelisime daha agik olduklari tespitleri ise arastirma
bulgulari ile benzerlik gostermektedir (Bakioglu ve Kog, 2017). Bu dogrultuda Kabakg¢i ve Gudek’in (2020)
¢alismasinda mizik 6gretmenlerinin kendilerini mesleki olarak gelistirmeye yonelik yaptiklar ¢alismalarin is
doyumunu artirdigl ifade edilmistir. Dolayisiyla mizik 6gretmenligini 6ziimsemenin kendini mesleki olarak

gelistirmekle paralellik gosterdigi sdylenebilir.
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Bir diger arastirma bulgusu miizik 6gretmeni olarak bir marka olma unsurudur. Katilimci gériiglerinden hareketle
mesleki olarak yapilan ¢alismalarin hem mesleki alanda hem de toplum tarafindan bilinerek karsilik bulmasi ve
takdir edilmesinin bir markalasma siirecini beraberinde getirdigi gorilmektedir. Yaman’in (2012) ¢alismasinda
belirtilen marka olma kavraminin kisiler i¢in de kullanildigi, toplumda sevilen, benimsenen kisilerin uzun yillar
boyunca yaptiklari ile sayginlik kazandiklari ve toplumda kisisel bir marka haline geldikleri bulgusuyla benzerlik

gostermektedir.

Arastirmada ortaya ¢ikan diger bir bulgu mizik 6gretmeninin 6grenci icin meslek olarak mizigi segme nedeni
olmasidir. Katilimci goriislerinden muzigi meslek olarak segenlerin en gok mizik 6gretmenlerinden etkilendikleri,
ozellikle mesleki egitime yonlendirmede 6grenci ve 6gretmen arasindaki bagin 6nemli ve etkili oldugu
anlasilmaktadir. S6z0 edilen bulgunun Atli ve Gir’lin (2019) arastirmasinda ulasilan lise diizeyindeki 6grencilerin

meslek segiminde okul brans 6gretmenlerinin 6nemli bir etkiye sahip oldugu sonucuyla 6rtiistigi soylenebilir.

Arastirmada ortaya koyulan 6grencinin hayatinda bir doniim noktasi olma bulgusundan miizik 6gretmeninin,
muzigi meslek edinmis 6grencilerin hayatinda belirleyici bir rol oynadigi anlasilmaktadir. Katilimci gorislerinde
gorulmektedir ki insan yasamindaki 6nemli evrelerden biri mesleki egitime gegis siirecidir dolayisi ile bu agamada
O0gretmenin tutumu ve yaklasimi 6grencilerin sonraki yasami igin belirleyici bir unsur hatta bir doniim noktasi
olarak yansimaktadir. Bu bulguyu destekler nitelikte Randles’in (2011) arastirmasinda vurgulandigi gibi muzik
o6gretmenleri ve mizik 6gretmeni egitimcileri, 6grencilerinin hayatlarinin hikayelerini yazmaya yardimci olur. Bu

arastirmada yer alan katilimcilar tarafindan dile getirilen durum aradaki benzerlige isaret etmektedir.

Calismada belirlenen bulgulardan biri de 6grencideki potansiyeli kesfetme ve yonlendirme olarak belirlenmistir.
Katilimci goérislerinden 6gretmenin 6grencilerin yetenegini 6grencilik doneminde kesfettigi, onlarin ve ailelerinin
farkindaligi icin ¢abaladigl, 68rencinin potansiyeline uygun yonlendirmeleri yaptigi belirlenmistir. S6z konusu
bulgu yine bu arastirmada belirlenen mizik 6gretmeninin yetenegi kesfetme ve yetenegi dogrultusunda 6grenci
ve aileyi ikna ederek mesleki olarak mizik alanina yonlendirme bulgulari ile paralellik géstermektedir. Ulasilan
bulgular ayni zamanda Yilmaz, Gogen ve Yilmaz'in (2013) ¢alismasinda ortaya ¢ikan 6gretmen kavramina iliskin

one c¢ikan 6gretmenin yol gosteren ve rehberlik eden olma 6zellikleriyle benzerlik gostermektedir.

Arastirmada belirlenen son bulgu ise miizik 6gretmeninin disiplinli, sevecen, ilkeli, donaniml ve ileri gorusli bir
ogretmen durusu sergilemesidir. Katilimci gorisleri sonucunda miizik 6gretmenlerindeki en belirgin ozelliklerin
disiplinli, sevecen, ilkeli, donaniml ve ileri gorisli olarak tespit edilmistir. Ayrica miizigi meslek olarak se¢mis
kisilerin 6gretmenlerine karsi besledikleri minnet ve sevgi duygulari da 6ne ¢ikan unsurlardandir. Bu baglamda
s6z konusu bulgu iyi 6gretmenlerin ozelliklerini belirleyen arastirmalarla bulgular benzerlik géstermektedir.
Ornegin Benekos’un (2016) calismasinda iyi 8gretmenler hevesli, tutkulu, kararl, ilgili, ilgili, adanmis, esprili ve
ilham verici olarak tasvir edilmektedir. Bununla birlikte iyi 6gretmenlerin tutkulu oldugu, olumlu kisilikleri oldugu

ve iyi 6gretme becerilerine sahip olduklari vurgulanmaktadir (Benekos, 2016). Benzer sekilde Ahmethan Bariseri
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ve Yigit (2018) arastirmalarinda sevecen, destekleyici, otorite ve zorluklara gogiis gerebilecek karakterde

O6gretmen tipinin mizik egitimi sirecinde etkili bir 6gretmen kisiligi olarak gorildiglini ifade etmektedirler.

Fenomenolojik bir arastirma olarak gerceklestirilen bu calismada Mizik Ogretmeni Kazim Usta’nin mesleki
deneyimleri, olusturdugu etki alani ve meslegine yonelik profesyonel kimligin gelisimi ile mizik alanina yapmis
oldugu katki ve muzik 6gretmenligi meslegine yuklenilen anlam incelenmistir. Bu dogrultuda ortaya g¢ikan
unsurlar katiimci gorisleri ile desteklenerek betimlenmeye calisiimistir. Arastirma sonuglari, Miizik Ogretmeni
Kazim Usta’nin mesleki deneyimlerinden hareketle miizik 6gretmenligi mesleginin yapisi ve 6zlini olusturan yedi
unsurun oldugunu, mizigi meslek olarak secen 6grencilerin goriislerinden hareketle de miizik 6gretmeninin
anlamini olusturan dort unsur bulundugunu gostermektedir. Arastirmada muzik 6gretmenligi mesleginin yapisi,
0zl ve anlamina dair tiim 6ne ¢ikan unsurlar aslinda 6gretmenligin sevk, bagllik ve sirekli gelisim gerektiren bir
kariyer oldugunu (Benekos, 2016) ve 6gretmen gelisiminde kimligin 6nemini vurgulamaktadir. (Beauchamp ve
Thomas, 2009). Bu noktada sinif igcindeki mizik deneyimleri genellikle mizik 6gretmeninin muzik inanglari,
Ogrenciler icin en iyisini yapma arzusu ve toplumun beklentileri temelinde yapilandiriimaktadir (Campbell, 2002).
Sisman (2009), egitimin yaygin olarak degerden bagimsiz bir bilim alani olarak ele alindigini dolayisi ile egitimle
sosyal ve kilturel baglam arasindaki iliskilerin g6z ardi edildigini ifade etmektedir. Mevcut arastirmada katilimci
gorisleriyle ortaya konulan bulgular isiginda bir 6gretmenin sosyal ve kiltiirel baglam arasindaki iliskiyi dikkate
alarak kendi mesleki kimligini insa ettigi ve basarili oldugu goérilmektedir. Her ne kadar arastirma deseni
geregince ortaya c¢ikan bulgular genellenebilir olmasa da mizik 6gretmenligi mesleginin felsefi ve kavramsal
boyutlarinin sorgulanmasi, bununla birlikte iyi uygulama 0&rneklerinin ortaya c¢ikmasi bakimindan ilgili
arastirmanin énem tasidigi disiiniilmektedir. Ozellikle miizik &gretmeni egitiminin olumlu mizik dgretmeni
kimliklerinin gelistiriimesinde ayri ve ¢ok 6nemli bir rolii oldugu (Ballantyne, Kerchner ve Arostegui, 2012)
disinildiginde bu yonde yapilacak arastirmalarin alana katki sunacagi ve bu ¢alismanin da bir kaynak teskil

edebilecegi diisinilmektedir.

ONERILER

Bu arastirma ile mizik 6gretmenligi mesleginin anlami ele alinmistir. Bu baglamda mizik 6gretmeninin
okullardaki roliiniin gesitli boyutlariyla incelenebilecegi diisiinilmektedir. Bununla birlikte miizik 6gretmeninin
ogrenciler Gizerindeki etkisini inceleyen gesitli arastirmalar yapilabilecegi diisiiniilmektedir. Dolayisi ile bu yondeki

arastirmalar, muzik 6gretmeni kimliginin gelisimesinde etkili goriilmesi sebebiyle dnerilmektedir.

Etik Metni

Makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazara aittir. Arastirmada gerekli izinler
alinmistir (Siileyman Demirel Universitesi Etik Kurulu'nun 25.10.2022 tarihli ve E-87432956-050.99-380506,

127/14 sayili karari ile uygun bulunmustur).

Yazar(lar)in Katki Orani Beyani: Yazarin katki orani %100’ddr.
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